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Main findings

1. The Marchant Holliday School is a good school with many strengths which combine to provide good
opportunities for its pupils. These pupils have severe emotional and behavioura difficulties but they are
provided with a secure, caring and supportive learning environment in which they thrive. During their time
a the school the pupils become successful and motivated learners, which contrasts greetly with ther
previous experiences of schoadl life. Their involvement in the twenty four hour curriculum which the school
provides enables them to control their behaviour and develop positive and trusting attitudes towards adults
and each other.

2. The characteristics of the pupils for whom the school caters makes it inappropriate to judge
their attainments against age related national expectations or averages. The report does however
give examples of what pupils know, understand and can do at the end of each key stage.
Judgements about progress and references to attainment take into account information provided in
pupils Statements of Special Educational Needs and in annual reviews of those statements.

3. All pupils are assessed as having severe emotiond and/or behavioura difficulties and the leve of
attainment of most pupils when they enter the school iswell below that expected for pupils of smilar age;
additiondly a dgnificant number of these pupils have specific learning difficulties which are promptly
diagnosed on entry to the school, and effectively addressed. When taking into account this low sarting
point the pupils make good progress over time in ther learning. Such progress is clearly identified within
the pupils Individuad Education Plans (IEP) and annud review reports, as well as the detailed reading
records completed over an extended period. In the latter case there are a number of pupils who arrive at
the school as non-readers or poor readers but who leave being able to read and understand a range of
texts. At Key Stage 2 pupils make good or very good progressin at least hdf of al lessons. At Key Stage
3 pupils make satisfactory progress in four out of five lessons. Pupils make satisfactory progress over
time through both key stages. In view of their previous experiences and recognising the fact that some
pupils have been expdled from other EBD schoals, these are significant achievements on the part of the
school.

4. Overdl, pupils make satisfactory progress in 98 per cent of dl lessons. In 42 per cent of lessons
progress is good. Good progress is particularly noticegble in English, science, history, geography and
religious education. In these subjects pupils are making good progress in at least two-thirds of their
lessons. In mathematics good progress is made in just under half of lessons. In design and technology,
music and physica education progress is conagtently satisfactory in dl lessons. Pupils make mainly
satisfactory progress in art, however some good progress is noted. In French and information technology
insufficient lessons were seen to make an overdl judgement on progress within lessons, however scrutiny
of pupils other work in these subjects indicates unsatisfactory progress in information technology and
satisfactory progress in French. Progress in personal, socid and hedlth education (PSHE) is good.

5. The attitude to work which pupils show is generdly good, in some examplesas seen & Key Stage 2 it is
exemplary. The podtive behaviour and response of the pupils contributes very sgnificantly to the
educationa progress which they make in lessons as well as to their socid development within the twenty
four hour curriculum. Pupils st to work quickly in therr lessons and work throughout. The degree of
concentration which many pupils show is very good, as is the qudity and presentation of written work.
They are polite and courteous to others and very welcoming to visitors. Good working relaionships are
evident in classsooms as wdl asin other aress of the school. There is much evidence of collaborative work
within the school where pupils are happy to share not only their time with peers but aso their knowledge.
Such relationships are founded on the evident trust the pupils have in the staff of the school who provide
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them with excdlent role models. Where disturbances occur these are skilfully managed by most staff and
the pupils accept the protocols prevaent in dl classrooms. While some pupils report incidents of bullying
most do not see this as an overwhelming problem. Efforts by staff ensure that any such incidents are
quickly and effectively dedt with. The schoal is successful in achieving its am of getting pupils to control
their own behaviour and develop postive attitudes.

6. Attendance is satisfactory. Pupils arrive promptly for lessons and settle quickly to work maximising their
opportunities for learning.

7. The quality of teaching promotes &t least satisfactory educational standards in 9 out of 10 lessons. In
amost 3 out of 4 lessons teaching promotes good standards. Where teaching is at its best teachers
demondtrate great skill at managing behaviour and this allows lessons to proceed to successful conclusions.
They have secure knowledge of their subjects and make high but achievable demands of ther pupils -
additiondly they provide the support and encouragement necessary for pupils to progress. They teke care
to ensure that pupils know exactly what they have to do in order to learn. These good teachers encourage
pupils to think for themsdves as wdl as take responghbility for their own learning. Where the qudity of
teaching is less than satisfactory there is a weskness in the management of the pupils behaviour. In most
cases these teachers dso prepare well for their lessons, but the lesson objectives are rarely attained
because of the disruption caused - thisis particularly so in some Key Stage 3 classes.

8. The schools curriculum is rdevant to the pupils needs and includes dl subjects of the Nationa
Curriculum and Religious Education (RE) and together with the activities over the full twenty four hours
provide pupils with rich educationa experiences. Long term planning in the form of schemes of work for
each subject successfully cover the programmes of study of the Nationd Curriculum. The present medium
term plans are inadequate and do not ensure that pupils learning is built upon the skills and knowledge
ganed previoudy. Pupils atainment is accurately recorded and teachers know individua pupils well, but
the assessment information which is gathered is not used sufficiently to inform planning for progression nor
influence the next stage of teaching. The monitoring of the curriculum is a weakness and thus the continuity
and progression of pupils learning is not secure.

9. The school’s provison for the arts is not well developed. There few opportunities for pupils to become
involved in the performing arts eg music and drama.  The current provison is insufficient to play an
enriching role in the life of the pupils.

10. All staff work hard to provide for the care and well being of the pupils - the concern which staff show
towards them indicates the highest leve of concern in which the interests and progress of the pupils are the
priority. Within the resdentid provison a homely atmosphere has been created which pupils gppreciate.
The indtitutional procedures, such as the trandtion from the school day to the evening activities, do not
impinge on the large-family atmosphere which is prevaent; rather, they contribute to a sense of order and
security in which pupils can flourish. Residentid dtaff ensure that there are a wide range of activities
avallable to pupils during the evenings and weekends which make a ggnificant contribution to the pupils
overdl socid and persond development. Medltimes are pleasant socia occasions which are enhanced by
the high quality of the food provided. The school’ s procedures to assure child protection are very good.

11. The school successfully promotes the spiritud, mord and socid development of the pupils - that of
culturdl development is less secure. Pupils have a very good understanding of the differences between right
and wrong which they demondrate in many of their actions. Staff ensure that pupils have many
opportunities for socia development and these are exploited effectively. Pupils spiritud development is
satisfactory and they develop understanding and indghts into their own vaues and beliefs. Opportunities
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for pupils to undergand their own culture as well as the multi-cultura nature of society are less well
developed.

12. The school makes positive efforts to include parents in the life of the schoal. In view of the distances
involved between many of the pupils homes and the schodl it is a credit to the efforts of the staff that
parents express enthusiasm for the way in which they are kept informed of their child's progress. Good
use is made of locd community facilities and many instances of pupils fund-raisng for charity indicate a
flourishing notion of citizenship.

13. The schoal is well led and runs smoothly and efficiently. The headteacher leads the school with
commitment and purpose and his role is centrd to the caring and purposeful ethos which permestes the
school. In this regard he is wdl supported by a talented and enthusiastic Senior Management Team. The
senior management for both education and care share aclear vison and sense of purpose which is focused
on the well-being of the pupils and which guides the work of al saff.

14. The Governing Body is very supportive of the school and individua governors have maintained this
commitment over an extendve period of time. They are not however fully involved in the drategic planning
for the schoal in dl its agpects. They monitor the school’s financid management very effectively but there
are inaufficient formal procedures for the monitoring and evauation of educationd standards and the
systems for proving vaue for money are not sufficiently well established.  Although teacher appraisd was
begun in 1993 the governors have faled to ensure its continuation. In order to develop other aspects of
the school life a decison was made to suspend this means by which teachers can develop thelr
professond skills.

15. The interests of the pupils are well served by a dedicated and well qudified staff who work hard in
support of the school’s ams. The effort they make forms a seamless and high quality provison which is
appreciated by pupils as well as by their parents. The accommodation within the school is satisfactory to
meet the demands of the curriculum as well as the resdentia needs of the schoal. It is respected and
gppreciated by the pupils and well looked after by conscientious maintenance staff. The presence of a dud
purpose science and design technology room enhances the provision for these areas of the curriculum. The
range and quality of resources for learning are generaly satisfactory.

16. Taking into account the satisfactory and often good progress made by the pupils in their learning, the
very good progress made in their behaviour, moral, socid and spiritua development, the high standard of
teaching in most lessons and the positive attitudes of pupils to their learning the schoal is judged to give
good vaue for money.
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Key Issuesfor Action

17. In order to maintain the high standards which the school has set the governors and management of the
school will need:

. to establish effective medium term curriculum plans which will ensure the continuity and progression in
pupils learning as they move through the schoal;

.. to build upon the present assessment practice and co-ordinate the information obtained, to plan for
progress in each pupil;

. to raise present teaching standards even further by establishing a system to monitor the effectiveness of
classroom practice and through this the teaching of the whole curriculum;

.. to enhance and add to the present provision for cultura development, including the arts, to prepare
pupilsfor lifeinamulti culturd society;

. to put in place practices through which Governors can monitor and evauate the whole spectrum of
activity within the schoal in order that they might have more effective information with which they can
plan its drategic development;

. to put in place arrangements for school teacher gppraisa.
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I ntroduction
Characteristics of the school

18. The Marchant Holliday Schoal is an independent, termly boarding and day school for up to 45 boys
between the ages of 7-12 with emationd and/or behaviourd difficulties. The school has been established
over 40 years and was granted DfEE approva in 1983. The school has had charitable status since 1959
and a Board of Governors act as Trustees as well as having oversight of its management. The schoadl is
non-denominational, though religious and mora education play an important part in the curriculum.
Recently the school has undergone a reorganisation whereby it reduced the age range for which it caters
from Nationa Curriculum years 3-8 to Nationd Curriculum years 3-7. This reduced the number of class
groups taught at the school from 6 to 5. There is an uneven spread of age groups throughout the school
and in Nationa Curriculum year 7 there are two parale classes.

19. All pupils in the school have a Statement of Specid Educational Need which is maintained by their
home authority. The fees are paid by these authorities and there are no private fee-paying pupils. The
pupils are drawvn mainly from eght authorities in the south of England with the mgority of them coming
from Somerset and Wiltshire. There are places for 36 boarding pupils and up to 9 places for day pupils
who live within a 15 mile radius of the school. The pupils referred to the school are experiencing severe
emotiond difficulties resulting in poor behaviour which has caused them to be excluded from their previous
school. [n addition to their statemented need many of the pupils have associated learning difficulties as well
as dday in their academic progress resulting from disruption to their previous schooling. In generd the
school admits pupils who fal within the broad average range of inteligence. In addition there are a
sgnificant number of pupils diagnosed as having ether Asperger’'s Syndrome or Attention Deficit
(Hyperactivity) Disorder AD(H)D. The atainment on entry of most pupils is well below that expected
from pupils of Smilar age.

20. Pupils come from a variety of socid backgrounds. Currently, dmost 70 per cent of the schoal
population comes from stuations where domestic breskdown is common. 9 per cent of the pupils are of
non-white origin. The school aims are to help those boys whose needs cannot be met within ether day-
gpecid or maingream school. To achieve this the school hopes to provide a structured but flexible
environment gppropriate to each pupils need. The generd ams are;

to help each child develop positive fedings about his saf-worth;

to promote intellectual growth and academic success,

to enable pupils to develop afull range of life and socid kills,

to enable pupils to both develop and sustain relationships with peers and adults;

to enable pupils to develop positive attitudes towards themsdlves, their familiesand ~ society;
to help pupils develop sound spiritud and mora values,

to enable pupilsto enjoy school life and to promote happiness, confidence and a sense of
wdl-being.
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Key indicators

Attainment at Key Stage 2*

Number of registered pupilsin final year of Key Stage 2 Year | Boys | Gils | Total
for the latest reporting year: 1997 13 0 13
National Curriculum Test Results English Mathematics Science
Number of pupils Boys 4 2 9
aNCLevel 40r Girls 0 0 0
above Total 4 2 9
Percentage at NC School 31(33) 16 (22) 68 (67)
L cainl A X Ihen s x A *x10 *10
* Indicates nationad comparative data

Teacher Assessments English Mathematics Science
Number of pupils Boys 5 5 10
aNCLevel 40r Girls 0 0 0
above Total 5 5 10
Percentage at NC School 38 (44) 39(33) 71(67)
Level 4 or above

I percentagesin parentheses refer to the year beforethe latest reporting year
6
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Attendance

Percentage of half days (sessions) missed %
through absence for the latest complete Authorised School 91
reporting year: Absence National comparative data 100
Unauthorised | School 35
absence National comparative data 9.0
Exclusons
Number of exclusions of pupils (of statutory school age) Number
during the previous year: Fixed period 0
Permanent 0
Quality of teaching
Percentage of teaching observed whichis: %
Very good or better 52
Satisfactory or better A
Less than satisfactory 6
7
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PART A: ASPECTSOF THE SCHOOL

Educational standards achieved by pupils at the school

Attainment and progress

21. Pupils enter the school having experienced significant levels of under-achievement in their previous
schools. They consequently have atainments which are in line with those of EBD schools nationdly. In
some individud cases pupils have specific learning difficulties which further depress their atainment on
entry.

22. Pupils overdl make satisfactory or better progress in a least nine out ten of their lessons; they make
good or better progress in four out of ten of these lessons. Key Stage 2 pupils make dightly better
progress than those at Key Stage 3. Within Key Stage 2 pupils make satisfactory or better progressin all
lessons, while those a Key Stage 3 make satisfactory or better progress in nine out of ten lessons. The
levels of progress differ because of those lessons seen a Key stage 3 a minority are disrupted by
unsatisfactory attitudes and behaviour. At Key Stage 2 pupils make good or very good progress in just
over hdf of tharr lessons, while a Key Stage 3 this level of progress is seen in only two lessons in five.
When progress is congdered over time, the picture is more optimistic. From scrutiny of records it is
gpparent that by the time they leave most pupils make consderable progress when compared to their
atanment on arrival a the school. When compared to nationd datigtics for primary aged EBD pupils the
pupils a& Marchant Holliday School make better than expected progress in the core subjects of English,
mathematics and science by the end of Key Stage 2. In SAT's 31 per cent of pupils reach leve 4 in
English, as againgt 5 per cent nationdly; in mathematics 54 percent reach level 3 compared to 33 per cent
nationaly and in science 62 per cent of Marchant Holliday pupils reach level 4 as compared to 18 per cent
netiondly.

23. In English, progress in lessons is satisfactory or better in dl lessons a Key Stage 2. In a smdl number
of lessons seen at Key Stage 3 progress is affected by the distracting behaviour of a minority of pupils. By
the end of Key Stage 2 most pupils are making at least satisfactory progressin using upper and lower case
letters. They show an understanding of basic sentence congtruction, spesk with developing confidence and
are developing effective ligening skills. Ther handwriting is developing a legible style and this is used
effectively across the range of their work. There are good examples of poetry writing, such as that seenin
Year 6, where pupils express great sendtivity on the notion of ‘Friendship’. At Key Stage 3 pupils are
becoming more skilled with the process of writing; some of the pupilsin Year 7 assst in the production of
a quaity school newspaper, complete with colour photographs. All pupils have the opportunity to write
letters home each week. In reading most pupils are achieving Leves 1-3 but the higher attaining pupils
achieve Levd 4. This achievement should be set againg the background of some of the lower aitaining
pupils being non-reeders or poor readers when they arrive a the school. All pupils are improving in their
phonic and comprehension reading skills. Overal pupils are making good progress in their spesking and
listening skills and they show a growing confidence when spesking to arange of audiences, such asto their
own classes, in assemblies as wdll as in didogue with friends and vistors. Pupils with particular needs are
greetly asssted by the efforts of gtaff within the school’s own ‘Learning Support Unit’ (LSU). The high
quaity diagnogtic and remedia work done within the unit and the follow-up work which is done within
classooms, dgnificantly heps the work done by other teachers. The progress which pupils make in
English is evident in lessons throughout the school. A growing competency in writing skill minimises the
frugtration which many EBD pupils experience and the good levels of speaking and listening which pupils
digolay dlow them to satisfactorily express opinions and darify difficulties which may arise in other
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subjects.

24. In mathematics standards are at leest satisfactory, and in three-quarters of lessons seen these
sandards are good. By the end of Key Stage 2 pupils can successfully use menta arithmetic, use
mathematicd ggns correctly, understand the concept of remainders in sums of divison and ettimate
accurately usng non-standard as well as standard units of measurement. In Year 4 for example most
pupils are able to estimate the length of their desk using pipe cleaners as a measure and aso sdlect from
given grips of paper the length which most accurately corresponds to the height of their desk. Most Key
Stage 2 pupils are working at levels 2-3. At Key Stage 3 standards are satisfactory. Here pupils can
classfy number in groups of two, three and sSx using cubes where necessary, and they can relate this
knowledge to a practical Stuation. They can divide two-figure numbers using single figures as well as
underdand fractions, higher ataining pupils can divide threefigure numbers. Pupils can put ther
mathematicd Kills to practical use in condructing to given dimensions items such as cardboard boxes.
Pupils are generdly working at levels 2-3.

25. Pupils make good progress in science across both Key Stages. At Key Stage 2 pupils know and can
correctly use scientific terms such as ‘ sugpension, particle and meniscus . They can perform experiments
consgtently using different materias and from these draw conclusons which they accurately record. Some
of the higher attaining pupils can hypothesise, such as when they were dedling with the subject of ‘filtration’

and they are gaining the notion of fair teting. These pupils are ataining level 4, but most are working at
level 3. At Key Stage 3 pupils know how to test for acids and akdis but only higher attaining pupils know
the differences between these. They recognise and understand that to taste aliquid is not the safest way of
testing, and dl have a knowledge of how to group objects, although some are unsure about the grouping of
some species of animas. Higher attaining pupils can record ther results in both written and verba forms
and hypothes se about the consequence of such results, these pupils are working a leve 4.

26. Progress over time in art, design and technology, music, French and physica education is at least
satisfactory. It is satisfactory in both key stages. Progress in geography, history and religious educetion is
good. Insufficient lessons were seen in information technology to make a judgement about progress within
those lessons, however from scrutiny of other work across the key stages and observing pupils using
information technology progress is judged to be generdly unsatisfactory. Progress in persond and socid
education is good across both key stages.

Attitudes, behaviour and personal development

27. Pupils attitudes are generdly good. They arrive promptly at lessons are quick to settle to their work
and show an eagerness and enthusiasm to learn which is very impressve. Pupils listen carefully to, and
follow ingructions given by teachers. They are keen to take part in the activities offered and are able to
concentrate for gppropriate lengths of time. They have very good study skills in most subjects, setting out
their work neatly and take a great dedl of pride in the presentation of their work.

28. On the first morning of the ingpection pupils returned to school after a mid-term bresk. Without
exception they were able to settle quickly to work and in some cases remembered with great accuracy the
work which had been done in the lessons prior to the holiday. Within each class there is an expectation on
the part of the pupils that they are there to do the work. They accept the conventions of the classroom
such as raising a hand before spesking out and listening attentively when other pupils make their point. The
respect which they afford each other is consderable and genuine. In one example in year 5 a pupil quietly
and without fuss, picked up an item which had been inadvertently dropped by the pupil next to him, and
offered it back to this pupil. Equaly without fuss the item was accepted and thanks were offered. It isthe
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routine nature of such incidents which indicates the regard many pupils have for one other.

29. Pupils work well in small groups, particularly as pairs. In such groupings there is a sharing of both
talents and time. Pupils talk well to each other and ensure that the task is fully understood and there is a
red enthusasm to complete the task in the best possble way. In a geography lesson a pupil in year 7
offered to work with another pupil who was having difficulty identifying and locating symbols on an
ordnance survey map. The level of co-operation ensured that the task was completed successfully by both

pupils.

30. Pupils take pride in their written work and it islaid out nestly to a common format. It is not uncommon
for pupils to refer to work which they have done previoudy and use it as a source for the work they are
currently doing. As aworking practice which is indrumenta in raising sandards in individua pupils thisis
commendable.

31. Pupils have rdaively few opportunities to take respongbility or use their initiative, however where this
is expected, such as serving at the tables in the dining room, the tasks are completed successfully.

32. Behaviour throughout the school is generaly very good, dthough a smadl minority of pupils & Key
Stage 3 are occasondly disruptive. Pupils respond well to the expectations which teachers have of them,
such as ligening to the points which others make and maintaining a sense of sporting behaviour within
physica education lessons. Pupils understand the purpose of the behaviour management system in use
across the range of school life and respond wel to the system of rewards and sanctions which it
incorporates. The points system has evolved over the years and enjoys the consderable benefit of input
from the pupils, teachers and care gaff who dl recognise it's vaue in modifying poor behaviour and
celebrating achievement. It is entirely understandable that there have been no exclusons from the school
within the last year.

33. There are very good reationships between pupils and between pupils and adults. The mgority of
pupils are responding well to the good role models which they see in the adults around them. Pupils are
confident and keen to welcome visitors and share with them whatever it isthey are doing.

Attendance

34. Attendance is satisfactory. Pupils arrive promptly for lessons and settle quickly to work maximising
their opportunities for learning.

Quiality of education provided
Teaching

35. Teaching throughout the schoal is of a condgtently satisfactory or good standard and dl gaff are
involved in providing good qudity learning opportunities for ther pupils. There is evidence however thet
the behaviour of one of the older classes at Key Stage 3 indicates a weakness in the group management
skills used by aminority of teachers.

36. Overdl, the teaching standard is satisfactory or better in nine out of ten lessons. At Key Stage 2 dl of
the lessons seen were at least satisfactory; of these amost three-quarters were good, very good or
excdlent. At Key Stage 3, four out of five lessons are at least satisfactory, with just over one third of these
being good or very good.

10
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37. Teachers are generally knowledgesable about their subjects and they teach from a postion of
confidence in their expertise and background. The most effective lessons are well planned and have clearly
identified as well as attainable objectives. In such lessons teachers begin with summaries of previous
lessons and check that pupils have understood the materiad before going on to the next stage. As the
Ingpection began on the first day after atwo-week holiday, this focuses the attention of the pupils on what
they aready know and prepares them effectively for the next sage of learning. A variety of teaching
methods are used, such as that in year 4 where strips of paper as well as pipe cleaners are employed in
lessons about estimating length; questions and demongtrations are used effectively. In this way the pace of
lessons is maintained and the interest of pupils is retained. Teachers are fully aware of each pupil’s
particular needs and they focus their teaching accordingly. There are high expectations about the quality of
work which pupils produce; it is neatly set out and aways marked, athough the value of the information
which is given to pupils through this process is variable. Some teachers mark only with ticks while others
give advice in the form of comments. More effective teaching occurs where teachers encourage the pupils
to be more respongble for their own learning, such as in physicad education (PE) lessons where they are
encouraged to lead the warm-up sessions as well as engage in discusson as to why a rugby bal has
evolved into its present shape.

38. Although end of lesson summaries are evident in only a few lessons, where this is done it is very
effective. In this way pupils are taking greater part in the learning process as well as enabling teachers to
ensure that pupils understand what is being taught. Those lessons where timing is not consdered end
abruptly, with the promise by the teacher that they ‘will return to it next time'. Thisis unsatisfactory.

39. Planning within the medium term does not ensure progress across the range of subjects. Planning of
individuad lessons varies in qudity, though activities are relaed to the gppropriate progranmes of study.
Where this planning is good teachers clearly identify the objective of the lesson and itemise a variety of
gpproaches which will help achieve this. Additiondly, specid support assstants (SSA’s) are well briefed
so that they are clear about their task. In this regard, the support offered by SSA’s varies. At its best they
work to very clear guiddines st by the teacher and are given specific tasks with individuas or small
groups. Within these groups they use their own expertise to develop the task. Where thelr assstance is
less effective they move from pupil to pupil with no clear objective, and their role appears to be one of
behaviour control.

40. Where teaching is less effective the objectives for the lesson are not made clear to the class and tasks
are not well targeted to pupil ability. In this regard some higher ataining pupils are not sufficiently
chalenged by the tasks they are asked to do, resulting in boredom and misbehaviour. At this point the
focus of the lesson becomes control over the behaviour of individua pupils and the overall lesson objective
Islogt to al. Where teachers are less confident about the subjects they teach there is a tendency to over-
direct the responses of pupils, often providing answers to questions before the pupils have time to consider
areply. This gpproach is dso evident in activities such as usng computers, saff in some classes switch on,
load, and set-up the required programs with little or no pupil involvement or ingtruction.

41. The process of assessment is not integra to dl lessons, nor is an end of lesson summary. This means
that future planning will not focus on pupils needs. There are exceptions to this such as that seen within
year 4 and the learning support unit (LSU). Here the teachers are skilful in their questioning as well as
testing of pupils, the result of which is clear information on how well the pupils understand each particular
lesson.

42. Homework is provided by many teachers and arrangements are made by residentid staff for thisto be
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an integrd part of the activities on four evenings each week. The quality of the homework provided is such
that it allows most pupils to consolidate what they learn in class and in some cases extenson work is
provided.

Thecurriculum and assessment

43. The school ams to promote each pupils intellectua growth and academic progress. It achieves this
am through providing a broad and baanced curriculum based on the subjects of the Nationa Curriculum
and religious education. This curricullum is enriched by the persona, socid and hedth education
progranme (PSHE) and a wide range of activities within the twenty four hour curriculum. The
development of communication skills is given a high priority and additiond time. This is relevant to the
specific academic needs of the pupils and during their time in the school pupils become successful and
motivated learners. All subjects of the curriculum, except information technology, are taught as discreet
subjects and sex education and drugs awareness are taught within science and PSHE.

44, Each subject has a scheme of work which for Key Stage 2 is based on the programmes of study for
that key stage. Many of the pupilsin Year 7 have entered the school during the past two years and have
not experienced a consstent curriculum during their time in Key Stage 2. Hence the Key Stage 3 schemes
of work have been designed to be relevant to the needs of those pupils by incorporating knowledge and
skills from both Key Stages2 and 3.

45. The schoaol is committed to equal curriculum access for al pupils. A number of pupils have specific
learning difficulties, many related to literacy and some to numeracy. All pupils take base line assessment
tests in literacy and numeracy when they first enter the school. Needs identified from these tests are
efficiently diagnosed and addressed through detailed targets in the pupil’ s individua education plan. Pupils
literacy is supported through individua work with the learning support teacher and reinforced with support
in the classroom. This leads to good progress in literacy. Pupils with specific behaviourd difficulties are
aso well supported by focused and achievable targets in their individua education plans reinforced by the
school’ s system of awarding points for good behaviour.

46. Many subjects of the curriculum are enriched through educationd visits to places of interest and the
twenty four hour curriculum includes sport amongst its many activities. There are few opportunities for
pupils to become involved on aregular basisin the performing arts, such as drama and music, and thus the
ats generdly are not yet an important condderation within the curriculum. The provison for musc,
currently done as an isolated activity, isa solid basis for further provision in this area.

47. The long term planning of the curriculum is in the form of schemes of work for each subject. These
cover the content of the programmes of study of the nationa curriculum. The present medium term plans
are inadequate and do not ensure continuity or progresson of learning for pupils as they move through the
school. They indicate the knowledge content of the programme of study to be covered during the year but
do not combine this with planned and progressive development of the skills and concepts of that subject,
nor with congderation of what learning has preceded and will follow the module. There is no planning for
mesting the needs of pupils a differing levels of attainment and there are no suggested levels of attainment
or learning objectives which can be used as criteria againgt which assessment and evauation can be made.

48. There is much informa curriculum discusson and co-operation between class teachers and co-
ordinators but no systematic way in which the ddivery of the curriculum is monitored or evauated and thus
the continuity and progression of pupils learning both within and across key stagesis not secure.
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49, Each pupil has an anud review of thar satement of specid educationd need. This includes an
accurate assessment of the pupil’s leve of attainment and progress since the previous review. Targets set
from the review are focused on literacy, numeracy and behaviour and these are consistently addressed
through the pupil’ sindividua education plan.

50. Assessment of current academic work is subject specific and in most subjects teachers keep
assessment records of pupils attanment againg nationd curriculum levels. Teachers have an excdlent
knowledge and undergtanding of their pupils and many records are detailed. In science for instance dl
pupils write a test a the end of each module of work. The information gained from these assessments
athough detalled is not used consgtently to inform curriculum planning or to adapt teaching on a daily
basis. Hence progressis not maximised for some pupils.

Pupils spiritual, moral, social and cultural development

51. The school successfully promotes the spiritual, moral and socia development of the pupils reflecting
the schools ams, but the promotion of cultural development is less secure. There is a daly act of
collective worship. There are strong links with the local Church and about a third of the pupils attend
sarvices regularly. Teaching embodies clear insight into values that are Chrigtian based. The Chrigmas
play demonstrates good teaching of Chrigtian stories. A scientific experiment creates a sense of wonder in
pupils when they see the visua evidence of how sound and vibration can cause movement. Poetry and art
about the mdting snowman cregte a sense of mystery. The school nurtures an gppreciation of the natura
world around them, and the school grounds, with drifts of flowers and woodland, make an inspiring
contribution.

52. The schoal is very successful in teaching the principles which distinguish right from wrong. Centrd to
the school's teaching is an emphasis on why something is right or wrong, and the conseguences of both.
Thisiswell developed through the discusson of incidents, and pupils expressing a view on such incidents
as wdl as the possible outcome. This is very effective in enabling the pupils to understand the wishes of
others in ther class or the wider school community. The mord and socid development are carefully
monitored. The points system helps children to internaise vaues, and the aim is to make them ingtinctive.
The ethos of the schoal is very supportive. The staff work hard to develop empeathy for others within
pupils. As a result pupils can recognise that others are disadvantaged and there are numerous examples
within the school where pupils have raised money for a variety of charitable causes. The school works
very effectively to create a sense of afamily to which each individua member belongs and to which they
can make a vauable and valued contribution.

53. There is some work done within the teaching of rdigious education and art regarding multi-cultura
Issues. Generdly there are few other opportunities for further development. The issue is not an integrd
part of the planned curriculum and consequently pupils are insufficiently well prepared for life in a multi-
cultural society

Support, guidance and pupils welfare

5. This is a very caring school with strong family vaues where children fed safe and secure, and this
feding is conagent throughout the resdentid and school environment. Procedures for monitoring
academic progress are efficient, but not yet sufficiently effective for ensuring progress in higher ataining
pupils. Procedures for monitoring and promoting personal development are very good, and supported
through care-plans as well as each pupil's ‘specid person’. Weekly reports by teachers and residentia
gaff to parents give an overview of performance and these include comments by the pupil.
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55. Procedures for monitoring and promoting discipline and good behaviour are very effective and
underpinned by the points and token system which is discussed daily in dass. The ethos of the school
creates a climate of good behaviour, high standards are rigoroudy promoted, and there are high
expectations of good behaviour. Specific incidents of poor behaviour are discussed openly in assemblies
and pupils fed secure in giving their honest opinions about these. While a few pupils have a tendency to
bully, the effect of thisis minimised as pupils know it will be dedlt with firmly and effectively. Records are
kept as appropriate.

56. Procedures for monitoring attendance are good, and the head teacher is conscientious about following
up prolonged unauthorised absence. Requirements for recording attendance are met, but attendance is not
comprehensively reported, and is not included in the child's annud report. There are few problems of
non-attendance among boarding pupils as the mgority sate that they enjoy ther time in the schoal. In at
least one case a pupil expressed a wish to forego a weekend at home because the attraction of that
weekend's activities had a greater pull.

57. Interaction of staff with pupilsis of ahigh order and the quality of support given isimpressve. Pogters
al over the school identify who children can talk to; from their specia person, to the independent listener,
their parents and Childline. The schooal is very open yet at the same time teaches pupils about appropriate
confidentidity. The ethos of the school ensures there is aways someone to help them and pupils cope
extremdy wdl with life in school as a consequence of dl of these measures. Pupils with specid
educationad needs are well provided for, and their particular needs are fully addressed. Thisis a strength
of the school. Liaison with support agencies is very good and includes socid services, educationa
psychologidts, the psychiatric nurse and speech therapist.

58. Child protection procedures are very good and the schooal is vigilant about them. The policy is based
on Department for Education guiddines. This has been scrutinised by socid services, and is used as a
model by other ingtitutions. The headteacher is trained in child protection procedures and is responsible
overdl. In this capacity he meets regularly with locd the socid services department. In the event of the
headteacher being absent from the school other senior staff deputise in this regard and they too are trained
in this agpect of child care. Good work is done in persona and socia education which teaches pupils
different ways in which they might protect themselves as well as dert them to threats in such aress as
drugs. The school provides good support for individuds in this regard. While the school is conscientious
about hedlth and safety issues, the lack of an individuad member of staff with overdl responghility for risk
assessment means there is no focus which would identify potential hazards such asthe kiln, situated asit is
in aworking office. The school provides a range of nutritious meds and the arrangements for medtimes
make very good contributions to the pupils welfare. Strict rules cover the conduct of educationd vidits
made by pupils and these are adhered to. There are good arrangements for medical support as well asfor

fird-aid and these are well managed by the matron. The schoal is successful in promoting the hedth,

safety and generd well-being of its pupils.

Partner ship with parents and the community

59. The school makes positive efforts to include parents in the life of the schoal. In view of the distances
involved between many of the pupils homes and the schodl it is a credit to the efforts of the staff that
parents express enthusasm for the way in which they are kept informed of their child's progress. The
information which the school provides is good and this is particularly so with the weekly |etters home.
Teachers provide parents with exemplary plans indicating the work which their son will do during the
year. Annual reports to parents are satisfactory but do not include a report on the information technology
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learned by pupils. There are very good opportunities for parents to raise concerns on many different
occasions such as open days, annud reviews but more usudly by telephone. No parent raised any
concern a the parents meeting which suggested that this is a problem. A few parents commented that
should the staff member they wished to speak to not be available, then there is dways someone e'se who
Is knowledgeable about their child. This was an area about which they expressed particular gppreciation.
The staff make greet efforts to encourage parents to attend Parent Days, and in this they are largely
successful. Boarders are encouraged to take work home but thisis not formaised. All parents are invited
to forma reviews and attendance is very good. Their contributions and concerns expressed at these
meetings are vaued and acted upon. The school encourages regular links between parents and their sons
through use of the telephone. When incoming calls are received these are noted and a record made. This
ensures that al pupils receive contact with their home. Overdl the links which the school has with parents
meake a good contribution to pupils learning.

60. Community links are good. Local football teams use the school facilities on some weekends, and a
sgnificant number of pupils choose to atend the local church as well as youth clubs. There is good use of
the community to enhance the curriculum, and there are vidits to places of interest, and good opportunities
to gppreciate the naturd world. Liaison with other schools, local arrangements for reintegration, and
familiarisation arrangements for children joining the school are good. The schoal's work is enriched by its
links with the community. Pupils develop a greater understanding of citizenship through involvement in
their own community, developing a sense of responsibility for themselves and others, which is reflected in
thelr fund raidang for charity.

The management and efficiency of the school
L eader ship and management

61. The ams of the school are clear and included in the information for parents as well as the information
supplied to loca authorities. Overdl planning takes account of these ams and the school is successful in
overcoming the negative fedings which pupils have on arivd a the school and encouraging them to
develop into confident individuas with a greater feding of sdlf-worth. The school is a community with clear
educationd ams and a shared sense of common purpose. There is a positive ethos within the school and
good relaionships that provide equality of opportunity for al pupils.

62. The full governing body has two sub-committees; a Steering Group, with responshility for policy and
planning and a Committee of Management which has regard to the everyday issues of running the school.
The governing body is very supportive of the school and individuad governors have retained this
commitment over an extensve period of time. They have a well merited trust in the headteacher and are
fully aware of ther legd responsibilities This leve of trust which is shown does in effect mean thet they
devolve much of the policy making initiatives to the headteacher and his senior management team. A
centra task which they undertake is the monitoring of the school’s financid management and this is done
effectivey, however there are insufficient forma systems in place to ensure monitoring and evauation of
the curriculum gandards. Additiondly the systems and indicators for proving vaue for money are not
aufficiently well established.

63. The schoal is well led. The headteacher leads the school with commitment and purpose and he is
central to the caring and postive ethos which runs through the school. Day to day management of the
school is effective and gppropriate procedures exist which mean that the routine communication within the
school and the wider community is good. Senior gaff have dearly defined roles and these they fulfil
effectively. They share a clear vison and sense of purpose which is focused on the pupils and which guides
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thework of al gaff.

64. The school development plan (SDP) is well established. Targets are set and resourcing implications
are identified. However in only in a few areas such as curriculum development in persond and socid
education, physcd education (PE) and information technology (IT) are success indicators clearly
established. More usually success is measured by outcome. This gpproach does not ensure a uniform
development of whole school activity and aress such as staff appraisd and its links to staff development,
are incomplete.

65. The school has a clear commitment to equdity of opportunity in al aress of the school and the policies
and procedures which are in place ensure that these commitments are upheld. There is excellent provison
through the LSU for pupils with particular needs such as basic reading skills. Adults provide good role
modes for the pupils and the level of commitment which they demondrate indicate to pupils thet it is their
interests which are paramount.

Staffing, accommodation and lear ning resour ces

66. The school is well served by an enthusagtic, hard working and dedicated staff. The number,
qudifications and experience of the aff is well matched to the demands of the curriculum, however only a
smal number have an additiona specia educationa needs qudification. There is an adequate number of
support gaff (SSA)who effectively hep and support teachers with the teaching of the curriculum, the
management of pupil behaviour and assist pupilsin ther learning. These SSA’s have well developed kills
and in most lessons they are effectively directed by teachers so as to provide positive learning experiences
for the pupils. In afew lessons however they do not add to the qudity of provision asthey are insufficiently
briefed by the teachers on the content of Iessons and the expected learning outcomes for pupils.

67. The schoal is ably supported by the adminidrative, catering, caretaking and cleaning staff, who al
make a sgnificant contribution to the quaity of life which the school offers. The nurse, vigting specidigts
and thergpists add to the overal provision for pupils and ensure good welfare and medica support.

68. Although there is a palicy for the induction of new teachers it is not yet fully implemented in a
structured and systematic manner. Teacher gppraisa, began in 1993, has not taken place since 1995.
This omisson does not alow teachers professona needs to be fully consdered within the overdl
development of the school.

69. The resources for learning in most subjects are good. There is a plentiful supply of up to date
textbooks in classrooms and the recently established library and learning support area is a vauable
resource. The provison of a dud purpose science and DT room is a particularly vauable resource.
Resources for of design and technology lessons are inadequate and the absence of items such as
congtruction kits as well as awider range of tools means that the subject cannot adequately be taught nor
meet the overdl requirements of the programme of study. Good use is made of the attractive Ste in which
the school stands to extend the range of learning opportunities for pupils. There is good provison for
information technology with at least two computers in each classroom one of which has the facility to use
CD ROM. All classrooms have atelevision and video recorder available for educationa use.

70. The school’s accommodation is good and presents a welcoming, comfortable and purposeful
educationd environment. It is very well looked after with a high standard of cleanliness and it generaly
alows the curriculum both academic and twenty four hour to be taught effectively. All dlasssooms are of a
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good sze enabling rooms to be divided for specific purposes, for example reading corners and computer
aress. This benefits the pupils learning and offers options in group management to teachers. The school
has specidist rooms for science, design and technology and home economics aswell as a separate building
for recregtiond games and PE. There is an outdoor svimming pool, extensive playing fidds and hard court
areas as wdll as gardens and woodland with adventure play equipment. These facilities support the pupils
learning in forma PE, but as importantly are widely used for enriching the pupils awareness of wildlife and
as a safe place for fantasy and adventurous games. Pupils work on display throughout the whole school
very effectively cdebrates their achievements as well as encouraging and simulating their learning. The
school makes very good use of locd fadilities to enrich the academic curricullum in PE, higory and
geography aswell as developing socid meaturity within the twenty four hour curriculum.

Residential provision

71. The resdentid provison is very good, supports the pupils very wel in their persona development and
enables them to make progressin their academic work. Pupils are happy in the school and appreciate both
the facilities and the persond support they receive from the staff who they see as helping them to become
more mature and settled. Pupils have a good atitude to al the activities and participate well. Behaviour is
generdly very good both during supervised activities and during pupils free time. All pupils know the
school routines and follow them well. Relationships between gtaff and pupils are very supportive and
understanding and this improves pupil’s trust and confidence. Relationships between pupils are good with
many examples seen of sharing with and caring about each other. There are not many opportunities for
pupils to take respongbility and thisis an aspect which needs congderation.

72. The range of activities offered each evening and at weekends is very wide. These include both physical
games and sports as well as quieter activities such as nature walks, fantasy play, art and crafts. Cooking is
a favourite with many! All of these activities are fully planned for each haf term and the school has an
effective system to ensure that each pupil experiences a baanced programme of activities during each
week. Individual interests are encouraged; for example boys regularly attend cubs and scouts and one boy
Is playing and training regularly with the local town’'s footbdl club. There are four sessons of supervised
homework each week.

73. The pupils make good progress in their spiritua, mora, socid and culturd development within the
twenty four hour curriculum. A group of pupils regularly attend the locd church and their presence is very
much gppreciated by the loca community. The behaviour system offers clear guidance on right and wrong
and enables pupils to become respongble for their own actions. Routines of the day are consstent and
well established. These benefit pupils by decreasing anxiety because of their predictability. Medtimes,
playtimes and many activities are pleasant socid occasons. Weekend vidts to places of interest and
occasiond vidtsto the pantomime develop pupils gppreciation of their own culture.

74. The school provides very good support and guidance for pupils within the resdentia provison. Pupils
are very clear about expectations for good behaviour, and the points system supports them in achieving
targets. Pupils progress is thoroughly monitored and recorded by care staff and the targets for behaviour
improvement, identified in annua reviews, are integrated and addressed through each pupil’s care plan.
The system of a ‘specia person’ for each pupil is very supportive of their progress. There are thorough
procedures to support hedth and well being and to ded with pupils individua hedth needs. Procedures
for child protection are secure. Medls are of good quality, attractively presented and pupils have sufficient
food.

75. The resdentid provison is very wel managed by the Head of Care with the oversght of the
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headteacher. Clear leadership of the resdentia provision reinforces the ams and vaues of the schoaol very
effectively. The Head of Care and his gaff maintain a strong ethos of care for each pupil as well as
ensuring that the physical care is of the highest standard. Staff receive good support and training which
ensures condgtency of standards. The deployment of staff is effective and fully uses their expertise. Care
daff provide good support during the course of the school day for additional supervison and the very
close partnership and teamwork between care and teaching staff ensures the smoothest of trangtions
between school time and the rest of the day.

76. There are sufficient staff to meet the needs of the residentid provison and there is a good gender
baance among them. The accommodation is of good quality and facilities within the school and in the local
community are well used in providing a range of gppropriate activities. A good variety of resources are
available to support these activities and the minibusis well used to take pupilsto loca events.

77. There are sufficient funds made available to support the range of activities provided and pupils receive
additional money linked to the behaviour system. The pupils positive atitudes and the very postive ethos
combine to show that the resdentia provision provides good vaue for money.

The efficiency of the school

78. The governors financia policy provides a sound basis for the management of the school’s finances.
Procedures for the day to day financial control are good, but the practice of maintaining backup computer
records dongsde the working records is insecure. The headteacher's management of the budget is
thorough and the systems and procedures employed enable the governing body to accurately monitor

school spending.

79. The governing body is responsble for the drawing up of the whole forecast budget, with mgor
contributions to this being made by the headteacher, bursar and senior management team. Fees are drawvn
up using a historical cost basis with increases being largely affected by externd factors. Currently the
annua budget is running a 3 per cent over actud cost but prudent management and budgetary control is
reducing this overspend. The current pattern of spending should be viewed againgt the background of the
recent re-gtructuring of the school admissions - the effect of which is working through the schooal.

80. The school development plan for 1997-8 is a detailed document which includes dl the aspects of
schoal life. While all items are appropriately costed and atime scale is given for their completion there are
insufficient success indicators atached which would alow governors to judge the effectiveness of their
decisons. For example the governors agreed to the setting up of alearning support unit and increasing staff
cogtsin order to runit. There is no provison or systlem within the planning to ensure that such amgor item
of expenditure continues to be effective.

81. Staffing is adequate and they are generaly well deployed. Teacher gppraisa has not taken place since
the 1995/6 school year. Consequently teachers further training is not clearly linked to the overdl
development of the school. The proportion of budget spent on staffing is appropriate and the governing
body responds well to areas of need, such as the setting up of the learning support unit. Accommodation
throughout the schoal is suitably used to enhance the quality of the 24 hour curriculum and planning by
governors through their committees ensures that the highest sandards of provison are maintained. Most
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areas of the curriculum are adequately equipped with good qudity resources. The exception to this would
be desgn and technology where the present resource level in both tools and consumable items are
inadequate to fulfil the needs of the programmes of study.

82. Taking into account the satisfactory and often good progress made by pupilsin their learning, the very
good progress made in their behaviour, mora and spiritua development, the high standard of teaching in
most lessons and the pogtive atitudes of pupils to their learning the schoal is judged to give good vaue for
money.
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PART B: CURRICULUM AREASAND SUBJECTS

English, mathematics and science
English

83. In English dl pupils are making a least satifactory progress. At Key stage 2 pupils make good
progress. In the 1997 Standard Assessment Tests (SAT) 31 per cent of pupils were a level 4, compared
to 5 per cent nationdly. In the school only 54 per cent of pupils are working below level 3 compared to
73 per cent nationdly. By the end of Key Stage 2 pupils are able to communicate using both spoken and
written word. Work done within year 4 is of a particularly good standard, where pupils can talk with
confidence and are developing an gppropriate range of vocabulary - some of the higher attaining pupilsin
this group can appreciate that words such as ‘light' have more than one meaning. Nearly dl pupils can
gpesk well about arange of familiar topics and many spesk with confidence to a range of audiences, such
as their own class group, reading their poetry within the school assembly or speaking to make a point at
the school forum. Discussons on a range of interests occur on other occasons, most particularly at
medltimes, where pupils show an ahility to listen well and respond to a different point of view. Older pupils
a Key Stage 3 are able to talk with understanding and feding about their work, for example in trying to
understand the experiences of family life during the Second World War. Within lessons other than English
most pupils question their teachers with an indght which indicates ether an understanding of the issues or
the need for further darification. Thereislittle doubt that the spesking and listening skills of most pupils are
aparticular strength of pupils learning and they successfully use these to build on their knowledge across a
range of other subjects.

84. Mogt pupils can read a range of texts with satisfactory fluency. Higher ataining pupils in both key
stages demonstrate a good comprehension of arange of reading materia appropriate to their age, such as
reference books and dictionaries. Even among these higher attaining pupils few are developing the skill of
intonation when reading aoud, but in genera most pupils can explain the plot of whet they read as well as
predict what may happen next in the story. All pupils show arange of strategies when faced with a difficult
or unfamiliar words, most commonly pupils use a ‘sounding out” gpproach based on phonic knowledge.
Some use contextua clues in identifying where in a passage they may have gone wrong; they know that
what they have read ‘does not sound right' and use this knowledge to sdf-correct. Most pupils are
reading within the range of level 1-3 with the higher attaining pupils reading & level 4. Some pupils arrive &
the school as non-readers or with ingppropriately low reading ages. These pupils make good progress in
ther reading skills and by the time they leave the school the gap between ther reading age and
chronologicd age is sgnificantly reduced, in some cases these pupils can read at a level gppropriate to
ther age.

85. There are good examples of poetry writing throughout the school, where pupils are showing a
command of the language which expresses ther fears and fedings through this style. Particularly good
examples are seen in year 6 where pupils have developed the theme of ‘friendship’ within their poetry
writing. A poetry corner has developed in one of the common room areas which shows examples of
pupils work as well asthat of established poets. Story writing is a developing skill and older pupilsin year
7 demondtrate an ability to organise text and respond well to the title of their work. Key Stage 3 pupils are
experimenting within a variety of styles, not only through poetry and story writing, but in the production of
a good quality school newspaper aptly named ‘News 4 You'. Pagt editions have included such diverse
contributions as sports reports, interviews with a wide range of people both within and outsde of the
school, poetry competitions, hedlth, finances and how to look after your hamgter. Including as it does,
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colour photographs which complement the text, it is a qudity production which exemplifies the overal
work which pupils do. All pupils use notebooks for the purpose of drafting and re-drafting stories and the
evidence within these indicates at least satisfactory progress being made.

86. Pupils attitudes and responses to their work are generdly satisfactory. In hdf of lessons seen their
response is good. Only in the case of one difficult year 7 group is behaviour a noticesble issue, but even
within this class some of the pupils managed to retain their concentration and complete the task. Most
pupils are keen to talk about their work and communicate freely with teachers and other pupils, they ask
gopropriate questions which indicate that some pupils are beginning to take responghility for their own
learning. Many pupils remain concentrated on their task even when they may be encountering difficulty
with it and can wait patiently if help is needed from the teacher. There are clear classroom protocols such
as listening when others speak, and putting up a hand before being invited to speak - pupils readily accept
these.

87. The qudity of teaching is a least satisfactory in nine out of ten lessons. In two thirds of lessons
teaching is good, very good or excellent. In these better |essons teachers outline the purpose of the lesson
in great detall and ensure that pupils are aware of what they need to learn. The range of language used in
these explanations is appropriate to the understanding of the pupils. The tasks which teachers include are
well targeted to achieve the purpose of the lesson, this is particularly so a Key Stage 2 where these are
dearly matched to chalenge the pupils abilities. Tasks for higher attaining pupils are included in the
planning. Teachers sdect from a range of resources to extend pupils knowledge in expressive writing,
phonics and reading as well as handwriting. Some use is made of information technology to assst pupilsin
re-drafting of their work but in generd it is not a commonly used facility and most pupils are unsure on
how it is best used. Teachers use a positive gpproach when encouraging pupils and never succumb to
expediency when deding with behaviour issues in the classsroom. Support saff make a most vauable
contribution when they are well briefed by the teacher about the specific needs of the pupils and the
manner in which these should be addressed. Less effective support is offered when there is no clear task
given to these daff and they are left to merely be another pair of eyes, looking out for moments of
misbehaviour from the pupils.

88. The curriculum policy for English addresses dl attainment targets in a balanced way. The programmes
of sudy are hepful in dlowing teachers to plan in outline ways which will ensure progression for pupils.
Longer term assessment procedures are satisfactory and these begin with a basdline assessment of every
pupil on entry to the school. However assessment is not embedded within the lesson planning of most
teachers, resulting in some lessons where pupils are unsure about what they may have learned. Marking of
work is up to date but this lacks a congstent approach. Some teachers use ticks only, while others provide
encouraging remarks which do not comment on the qudity of the work done and indicate to the pupils
what they need to do in order to progress. The policy document indicates that marking should be carried
out in the presence of the pupil where possible, but in practice little of this was seen.

89. The school has a pleasant room, recently refurbished, which is used exclusively as alibrary. The book
gtock is up to date and there is a good balance of fiction and non-fiction materid. Pupils have controlled
access to the facility and sessons are included within the timetable during which pupils can develop ther
library ills.

Mathematics

90. Pupils progressis good at Key Stage 2 and satisfactory at Key Stage 3. Results from the 1997 Key
Stage 2 SAT s indicate that 54 per cent of the school’s pupils attained level 3 in the subject, compared to
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33 per cent nationdly. 16 per cent atained levels 4 and 5 as againgt nationd figures of 13 per cent for the
same levels.

91. At the end of Key Stage 2 pupils begin to use number with increasing confidence and the higher
ataining pupils are able to use mentd arithmetic well when completing addition and subtraction of money.
They know how to order numbers up to 100 and are able to cope successfully with division of three figure
numbers. Younger pupils are familiar with the concept of estimation and are able to distinguish between
shortest and longest when estimating length. They are able to add and subtract in decimas up to two
places. Although pupils use caculators competently in their basic number work they are encouraged to use
mental arithmetic wherever possible in order to consolidate their acquisition of mathematical concepts.
Pupils make use of these skillsin science lessons when compiling bar charts and in French when learning to
count up to twenty.

92. By the time pupils leave the school they have satisfactorily consolidated these skills and are able to
interpret information from line graphs. They undersand the concept of probability and can convert
fractionsto decimals.

93. At both key stages pupils make satisfactory use of information technology to support their learning, for
example when using logo to creste symmetrical patterns using common three dimensiond shapes.

94. The response of pupilsto learning is dways good or better at Key Stage 2 and is generdly satisfactory
a Key Stage 3, dthough there are instances of unsatisfactory behaviour. In the best lessons pupils want to
learn, they settle quickly to their work and are attentive throughout lessons. They listen carefully to
indructions, volunteer answers and suggestions without much prompting and recognise when they need to
ask for help from teachers. In asmall minority of lessons, however, at Key Stage 3, where the tasks set by
the teacher were not sufficiently chalenging, pupils lose interest and behaviour is unsatisfactory. The pace
of lessons suffers as aresult and the mgority of pupils are unable to sustain concentretion.

95. Overdl the qudity of teaching is never less than satifactory and is often very good. All lessons at Key
Stage 2 are very good and at Key Stage 3 the teaching is satisfactory. Where teaching is at its best
teachers plan well linking their lesson planning to the needs of the pupils. They have a secure command of
the subject, a detailed knowledge of pupils ability and transmit a high degree of enthusaam to the pupils.
Teachers set high expectations of good behaviour and prase as wel as encouragement are used
gppropriately to motivate pupils.

96. Where teaching is less effective, there is insufficient chalenge for higher ataining pupils and teachers
spend too much time establishing good order.

97. There is a good subject policy which has the potentia to ensure that the subject is taught well but as
yet it is not supported by a detailed scheme of work which plans for continuity and progression. Planning
a an individud levd is stisfactory but the role of the co-ordinator has not evolved to the point where
standards of teaching and attainment of pupils are monitored across classes or key stages. The curriculum
offered is based on a number of commercidly produced schemes and while the Nationd Curriculum
Programmes of Study are addressed, Attainment Target 1 (using and applying mathematics), is not
aufficiently emphassed. Teaching and learning, therefore, are primarily classsoom based with little red
context in which pupils can practice their new found knowledge. A commercial assessment and recording
scheme is used across the school that accurately identifies the levels of achievement for each pupil. There
are sufficient resources to teach al aspects of the subject, they are of good qudity, easily accessble and
generdly well used.
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Science

98. Progress in science at Key Stage 2 is good and a Key Stage 3 is satisfactory. Levels atained in
recent nationd tests at the end of Key Stage 2 are above nationd standards of pupils in schools serving
amilar specia educationa needs. The pupils work in science is firmly based on investigative experiments.
Y ounger pupils at Key Stage 2 are beginning to understand the properties of everyday materids such as
paper and plagtic. They are able to use their own persona experience in establishing a hypothesis and
carrying out a ‘far test’ to discover the strength of these materids. They can record ther results verbaly.
By the end of Key Stage 2 pupils have a sound knowledge of many features of plant and anima systems.
They show the ability to conduct more complex experiments testing out their hypotheses concerning liquids
in solution and suspension. They use correct scientific vocabulary with precison and can observe and
make accurate recordings of their findings and come to conclusions about the results. The qudity of their
written work is high. Pupils a Key Stage 3 are consolidating previous work. They know the differences
between solids, liquids and gases and the effect heat has on these eements. They know the technique of
using indicators to test acids and akais and are able to make and test their own indicators from natura
materids. All pupils know about safe practices in the laboratory.

99. Pupils at Key Stage 2 make good progress in developing their knowledge and understanding, building
upon past work. Pupils at Key Stage 3, many of whom have not had a consistent background in science
are consolidating their knowledge and understanding in the subject and their progress is satisfactory.

100. Pupils response to their learning in science at Key Stage 2 is good or very good. Pupils are extremely
enthusiagtic and take alively interest in ther investigations and experiments while maintaining sensble and
safe behaviour in the laboratory. They ligen attentively and follow ingtructions carefully. They are very
diligent in completing their written work. They dso show the ability to work both independently and
collaboratively in pairs. Pupils at Key Stage 3 while showing smilar enthusiasm do not concentrate as well
in the laboratory and time is wasted through unnecessary distractions and lack of attention to ingtructions.
Although the mgjority are motivated to succeed few are able to work without considerable adult support.

101. The quality of teaching a Key Stage 2 is very good. Teaching at Key Stage 3 is overdl satisfactory
with some examples of unsatisfactory teaching. The subject is taught with enthusiasm and commitment in al
classes and where teaching is very good work presented to pupils builds upon past knowledge devel oped
through a secure scheme of work. A productive mix of practica and written tasks enable pupils to learn
through investigation and consolidate that learning in the recording of experiments and writing notes on
theory. Correct scientific vocabulary is used at dl times and the lesson is firmly focused on scientific
learning objectives. Practicd work is organised safdy and effectively. Teachers are kilful in usng
questions to chalenge pupils to hypothesise and hence extend their understanding. In the smal minority of
unsatisfactory teaching observed disruptive behaviour by a minority of pupils is not managed effectivey
and this disruption is dlowed to interfere with learning. All teechers have good informa understanding of
the pupils different leves of ability. However lesson plans do not adequately focus the teaching to match
the specific needs of individua pupils including the more adle.

102. The subject has a very useful scheme of work a Key Stage 2 which gives pupils a rlevant and
broad experience of the subject. Each module of work iswell resourced, with awork book used for notes
which enables pupils to build upon past work. Tests at the end of each module give teachers a clear
indication of knowledge gained. A new scheme has recently been introduced for Key Stage 3 pupils which
consolidates past work. All pupils work is appropriately assessed and while these identify attainment levels
accurately they are not used to plan specific work or support individud pupils. The subject is well co-
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ordinated at Key Stage 2 but there is no system to monitor delivery of science across the school to ensure
progression within Key Stage 2 or between the two key stages.

Other subjectsor courses
Art

103. Pupils progress in art a both key stages is satisfactory. By the end of Key Stage 2 they have had
variety of artistic experiences and are able to use paint and crayon in a controlled manner. They can work
with lino, making attractive prints of patterns derived from the seashore. The use of bright and bold colours
is very effective and the use of polystyrene to create large-scale reproductions of fish are very imaginative.
The work of Rembrandt is used very effectively in the study of portraits as is the use of tone in paintings.
The use of a scraffiti technique is used well to draw trees and link this work effectively to written work in
poetry. At Key Stage 3 good use is made of authentic works to study the style of aborigind artists.
Throughout the school there is evidence of work linked to that of famous artists. For example Year 7
pupils are able to identify the work of Turner and describe details of his paintings, including the vortex in
his work. They know that his work represents the dawning of a new era and that the ‘Fighting Temeraire

iIsaclassc example of this. The work of Claude Monet is used as source of imaginative paintings based on
an impressonist theme. Younger pupils make pleasing attempits at reproducing the work of Van Gogh in
ther interpretations of sunflowers. Although pupils are developing their skills in painting and drawing there
isalack of opportunity to explore arange of experiences in three-dimensiona work. Pupils of dl agesand

ability enjoy their at lessons. They take pride in the presentation of ther work and derive much
satisfaction from their artistic endeavours.

104. The quality of teaching is never less than satisfactory and is often good or very good. Lessons are
very well prepared and teachers make good use of resources to assst learning. The school has the benefit
of afully qualified art teacher who works as a classroom assstant and this makes a positive impact on the
teaching of the subject. Teachers make every effort to provide adequately for the whole range ability in
their classes by careful attention to individua needs.

105. The subject is satisfactorily co-ordinated and the art curriculum meets the needs of the Nationa
Curriculum. Resources for two dimensiona work are adequate and in plentiful supply, however, there isa
lack of resources for three dimensona work and the location of the pottery kiln in the deputy
headmadter’'s office is unsatisfactory. As yet pupils are not making full use of the avallable computers in
each clasyoom to extend the range of their crestive imagination.

Design and Technology

106. Because of timetable restrictions it was not possible to see design and technology at Key Stage 2 but
evidence from displays as wel as pupils work suggests that they are working within the appropriate
programmes of study. At Key Stage 2 pupils can use smple materials such as paper and card from which
they make such things as masks and boxes while a Key Stage 3 they are beginning to develop sKkills in
usng smple hand tools. At Key Stage 3 pupils are introduced to working with more resstant materids
such as wood and acrylics. In both key stages the skill of making is not matched by that of designing.
There are few opportunities for pupils to bring their own ideas to the design process.

107. Pupils attitudes to learning are generdly satisfactory. In one lesson observed the ingtructional phase of
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the lesson was not well recelved and pupils were restive, talking amongst each other and not paying full
attention to the teacher. However, the practical eements of lessons engage the pupils interests and all
remain focused on the task for the remainder of the sesson. Many gain much satisfaction from their effort
and express pride in their achievement. It isimpressive to see that when a piece of work breaks, on which
a pupil has spent dmost an hour, the pupil does not express outrage or undue frustration. Rather, the pupil
sdects another piece of materia and expresses the view that he would have to modify the design.
Examples of other work such as that on bridges indicate that the finished product is of good qudlity.

108. The qudity of teaching is satisfactory. Lessons are wdl prepared and planning provides for a
sequentia skill development. Materids are readily to hand and the planning includes a reserve of materias
which anticipate a smal degree of waste or falure. Pupils with lower skill levels are provided for by
additional support from other gtaff. The teacher explains the tasks well and ensures that the pupils
understand its nature and purpose. Good use is made of short videos, showing the techniques about to be
practiced by the pupils. It is however detrimental to the progress of the lesson to agree with pupils that the
video is “boring” but that they will waich it anyway. Teaching is unsatisfactory where daff spend
unnecessary time assigting individua pupils. There are saverd examples where the pupil is willing and gble
to continue the task, but the teacher ingsts on continuing with the demongtration.

109. The newly appointed co-ordinator has made a good start in the planning for the subject. In this
regard he is garting from a low base of skills which pupils have and the fact that the subject does not
appear to have been taught to any depth up to this point. There is no record of skills achieved or of work
done by pupils on which he can draw. Long and medium term planning is appropriate and covers the
requirements of the Nationa Curriculum.

110. Resources are poor, condsting mainly of a smdl sdection of poor quaity hand-tools. A strength of
the provision is the dua purpose room shared with science teaching. Pupils are a risk where workshop
safety practices are not adhered to. There are saverd examples where pupils having finished with a scroll
saw fal to switch it off as they wak away; and poor technique in using flimsy craft knives where pupils
draw the knife towards their supporting hand. Additiondly active cross curricular links are absent but the
co-ordinator isaware of thisand isincluding this in the planning.

Geography

111. Geography was observed at both key stages. Progress over time judged by pupils past work
recorded in their notebooks and the quality of work in lessons is good. Younger pupils at Key Stage 2
have a clear understanding of the use of maps. Those of lower ability are able to accurately show the route
of Red Riding Hood to Grandma's house on a picture map, giving explanations of the contrasting
landscape through which she walks and they are able to use the map to locate the wolf!! More able pupils
in the same class can use an alas and aworld map to locate Vermont USA as a priminary to their work
on an environment different from their own. They are able to consder the effect of severe winter weather
on the lifestyle of the people living in that State. By the end of Key Stage 2 pupils are secure in their work
using oblique maps and plans of an urban landscape. They are dso able to come to conclusions about
fecilities avallable in an urban environment and the effect they have on that environment. Pupils a Key
Stage 3 are able to use ordnance survey maps and can locate places usng six figure references and
sandard symbols. In many classes pupils keep detailed daily weather records which they successfully
compare with records kept in previous years.
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112. Pupils response to their learning is consistently good. They are keen and well motivated and able to
work both independently and collaboratively in pars. The qudlity of written work is invarigbly nest and
carefully executed. Even the youngest pupils concentrate for long periods of time with red determination to
do their best.

113. The subject is taught with red enthusiasm and interest throughout the school. The qudlity of teaching
is never less than satisfactory and more frequently good or very good. When teaching is good lessons are
well planned and organised , building upon past work and challenging pupils to think for themsalves. Pupils
are ilfully supported through open questions and comments to help them extend their understanding.
Expectations of both behaviour, attitude and qudity of finished work are very high. When teaching is very
good different groups are given work matched to their ability so that both high and low attaining pupils can
maximise their progress. Lessons where teaching is satisfactory aso have clear objectives but the level of
chalenge is moderate, pupils are less encouraged to work independently and the more able find the work

t0o easy.

114. The subject scheme of work, dthough closaly linked to texts, satisfactorily covers nationd curriculum
requirements and gives pupils a broad experience of the subject. Thisis enhanced with educationd viststo
avariety of locd places. The co-ordinator plans to integrate fieldwork into this scheme of work and this
will widen the pupils understanding. The present assessment arrangements gives the teacher accurate
information on pupils atainments but this information is not sufficiently used to plan for future progress.

History

115. History lessons were observed at both key stages. Progress is good both within lessons and as
shown by pupils work, over a period of time. This progress is encouraged by high expectetions from
teachers who urge pupils to use skills and knowledge gained in previous lessons. Younger pupils a Key
Stage 2 have good knowledge of aspects of lifein past times. Those studying the Saxon period are able to
compare the justice systems of that time and compare them to that of today. By the end of Key Stage 2
pupils studying the Victorians are able to use videos, books and contemporary pictures to gain specific
information of industrial processes of thet time. Pupils at Key Stage 3 are skilled in using both primary and
secondary sources in their research about events in this century. In one class pupils have successfully
interviewed friends and relatives about their experiences in the 1930's and 1940's as a prdiminary to this
term’s work on the Second World War. They are able to use a timeline to consider the chronology of
developments leading up to this century.

116. Pupils responseto their history lessonsisinvariably good. They are keen and interested and eager to
find out more through questions and research in books, pictures and the CD Rom. There are very good
examples of collaborative work and sharing of idess and details found from their research. The qudlity of
pupils notebooksis of a high standard.

117. The qudlity of teaching is never less than satisfactory and sometimes good or very good. All teachers
plan work with care relating it to pupils past experiences. Resources, for example video-tapes, stories,
texts and photographs are well selected to generate interest and impart knowledge a aleve the pupil can
understand. When teaching is good pupils are redly chalenged to research information for themselves and
the class is skilfully grouped so that pupils can aso support each other with ideas and information. When
teaching is very good expectations of good behaviour and quality of work are very high. Pupils progress
is maximised in lessons which combine factud knowledge and comparisons with a their experience of
Stuations today.
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118. The history scheme of work covers nationa curriculum requirements and is a useful tool to develop
pupils knowledge and skills. Educationd visits to museums and places of higoricad importance are well
used to enrich the pupils work. Teachers assess pupils work regularly but the information gained is not
used sufficiently in the planning of future work. There is no system to monitor the delivery of the scheme of
work to ensure consistency in both key stages.

Information Technology

119. No teaching of information technology was seen during the course of the inspection, therefore
judgements are based upon scrutiny of pupils work aswell as watching pupils a work on computers.

All classrooms have a least two computers available for pupils and the ratio of computers to pupils a 4:1
is well above the nationa average for primary schools. These are up to date machines, though none are
networked.

120. The use of computers varies across the school. In the younger classes, such as Year 4, word-
processing kills are being developed where some pupils use the computer to write a weekly letter home.
In Year 5 pupils are becoming confident in control technology by using ‘turtle€ to complete a required
geometric figure. It is common to find pupils who are unsure about accessing information without the direct
help of adults. In afew of those cases seen pupils rely on adults to turn on the computers for them as well
asload and set up the required programs.

121. The co-ordinator has compiled a useful policy document and scheme of work which should be
helpful to teachers. The requirements of the Programme of Study are clearly set out, dthough atainment
levels are not identified. Resources are identified according to how they might be used within each
Attainment Target. Where the use of information technology is an established part of classroom practice
pupils make satisfactory progress but in generd its use is not common to most subjects. The procedures
for assessment take the form of arecord of skills acquired but do not include any information which would
determine future practice. The range of software avalable to pupils is satisfactory, covering as it does
other areas of the curriculum such as mathematics, English, science, art, French and higtory.

Music

122. Pupils make satisfactory progress in music. They enjoy their lessons and develop ther sKills as they
move through the school. By the end of Key Stage 2 pupils have developed a good sense of rhythm and
are able to copy a beat by clapping. They have learned to play the recorder and can copy notes using the
correct fingering and control of bresthing. Most pupils are able to read notes from a musical score and
more able pupils have written their own music to imitate the anima noises they have heard in the "Carniva
of the Animas’. At both key stages pupils can recdl and join in smple songs. The annud Chrigmas
production is now established as a popular event and is a vauable vehicle for pupils to demondrate their
musical talents.

123. Pupils have a very positive attitude to music and they clearly enjoy the opportunity to perform in front
of an audience. They behave wdl, maintain concentration and persevere as they practice practica skills.
They handle instruments with care and watch and listen to the performances of their peers with respect.

124. The qudity of teaching is of a congstently high standard. The school has the benefit of a part time
music specidist who has a very good command of the subject. Lessons are well planned and include a
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baanced combination of listening and performing which has a sgnificant affect on the good standards of
behaviour and attainment which are achieved. When poor behaviour does occur it is handled in afirm and
very senstive manner resulting in pupils quickly giving their attention to the lesson once more. The
enthusasm and love of the subject which the teacher has, isinfectious. Thisis picked up by the pupils and
it has very positive affect on the slandards which they achieve.

125. The subject is wel resourced athough the lack of a specidis music room does redtrict the
opportunities which pupils have to practice their skills. The co-ordinator has written a good policy
accompanied by awell-planned scheme of work that effectively covers the required programmes of study.

Physical Education

126. Pupils a both key stages make satisfactory progress in al of their lessons. The mgority of pupils,
particularly in the older groups, know and understand the purpose of exercise and include these principles
in their own performance.

127. Key Stage 2 pupils are deveoping skills which dlow them to develop control over their own
movements and are usng these within a variety of games such as mini-rugby. This skill development
continues through both key stages. Some pupils represent the school at footbal and in some individua
cases attend clubs outside of the school and represent those teams. In rugby pupils are developing
dementary handling skills and can explain why the rugby bal has developed into its present shape. They
can throw the ball to a partner with some accuracy and catch the return pass successfully. Older pupils are
developing the skill of picking up a rugby bal while on the run and can criticaly assess their own
performance as well as suggest ways in which it might be improved. Pupils have a range of activities
avallable to them throughout the twenty-four hour curriculum. By the time they leave the schoal dl pupils
can svim.

128. Pupils have a pogtive atitude to their learning and respond well to the opportunities they have. They
ligten attentively to ingructions and try hard to improve their individua performance. Higher ataining pupils
suggest ways in which they might improve their own rugby skills, such as *Stop rushing’ and ‘Look before
throwing'. They co-operate well within the small practice groups with some individuas showing senstivity
and concern to the less skilled amongst them.

129. The subject is taught by a specidist teacher and the quality of teaching is good or very good. Good
group management skills are shown, such as ensuring that al pupils are ligening and attentive, and the
objectives of the lesson are explained in language appropriate to the groups understanding. Small teaching
points such as crouching down on the floor when spesking to seated pupils ensure that eye contact is
maintained with the pupils. Some use is made of demondtration, whether done by the teacher or using one
of the more skilled pupils, but this is not common. Good use is made of warm-up sessions and in lessons
involving older pupils these are led by the pupils themsdves. The planning is detalled and includes
objectives in addition to skill development, such as sportsmanship and fairness. Poor technique is picked
up on and corrected and where lower-attaining pupils are unsure of their skills different resources, such as
smaler or softer bals, are used in order to encourage these pupils. Generdly there is an ingstence on a
good quality of performance and combined with a postive gpproach and rapid changes of activity the
interest of pupilsis sustained throughout the lesson.

130. The subject is effectively co-ordinated athough the current policy document and programme of study
is sparse. It would not be helpful to other teachers should they be caled upon to teach the subject.
Assessment isjudged solely by outcome and thisis an area which requires further development. The range
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of activities avallable to pupils is extensve, including as it does, adventure activities, horse-riding, cross-
country running and swimming using the school’s own heated pool. Resources are gppropriate and
effective use is made of facilities both within and away from the school. Provison for pupils with particular
specid needsis good and the teacher is aware of specific hedth problems which individua pupils have.

Modern Foreign Languages

131. Due to timetable arrangements, only one lesson was observed during the course of the ingpection.
However, scrutiny of pupils work discusson with pupils and teachers and consderation of the subject
policy, indicate that pupils are making satisfactory progress by the time they leave the school.

132. Pupils are able to repeat words and phrases in French, they join in Singing Smple songs, participate in
agame of bingo with numbers up to 39, and ask and answer smple questions such as ‘Je m'appelle’ and
‘tu t'appelle’ with awel pronounced French accent. Mot pupils are able to count up to twenty in French
and can aso recognise and name a range of school items, such as un crayon, un stylo, une regle, un cahier
and un livre. They respond appropriately to a range of greetings such as ‘bonjour’, ‘bon soir' and ‘bonne
nuit’ and can tdll the difference between *adroit’ and ‘agauche .

133. Although most pupils enjoy using French there is a tendency for concentration to lapse and behaviour
suffers as a consequence.

1.The subject is only taught to pupils a Key Stage 3.  There is a sound policy document which should
provide the basis for the development of a comprehensive scheme of work which presently lacks detall.
The subject co-ordinator iswdl qudified in the subject and has made a good gtart in introducing the pupils
to the joys of spesking another language. Resources are not yet fully developed and information
technology does not play a significant role in the delivery of the subject.

Religious Education

135. Rdigious education is taught throughout the school and was observed at both key stages. Progressin
religious education is good. Younger pupils are able to recal details of miracles performed by Jesus in
New Testament stories and they understand the concept of a miracle. By the end of Key Stage 2 pupils
have a wide knowledge concerning both the Old and New Testament and can compare the concept of
creation as related by the Inca people, the Maoris and the account in Genesis. Pupils at Key Stage 3
know about the main features of the Buddhist faith and understand the importance of religious festivals and
practices including Easter and Lent. Progress over aperiod of time as seen in pupils notebooks is good.

136. Pupils response to their lessons at Key Stage 2 is good and at times excdllent. Pupils are enthusiastic
and keen to participate. They are able to listen atentively to the teacher and each other, joining in
discussion very maturely. Some pupils use their notebooks to recall past work and the qudity of those
notebooks is consstently high. The response of some older pupils at Key Stage 3 was unsatisfactory with
Ingppropriate shouting out and alack of concentration.

137. The qudity of teaching overdl is at least satisfactory and more frequently very good. When teaching
Is very good lessons are planned with clear learning objectives which chalenge dl pupils to use past
knowledge to understand a new concept. Teachers are secure in their subject knowledge and good
behaviour by pupils and high qudity work is consstently encouraged. Stories and accounts told by
teachers are well matched to pupils levels of understanding and learning is re-reinforced with work written
into a notebook, which itsaf becomes a learning resource for pupils. Where teaching is less effective too
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much lesson time is taken up managing disruptive behaviour.

138. The school has developed its own scheme of work for religious education which successfully gives al
pupils a thorough and relevant foundation of knowledge in both the Old and New Testaments as well as
other mgor reigions. This work is extended to include discusson of mord and ethicd issues. This
satisfactorily gives abroad and balanced content for pupils of al ages.
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PART C: INSPECTION DATA

Summary of inspection evidence

139. Time spent observing classes, sampling pupils work and talking to pupils.

Key Stage KS2 KS3 Total
Total hours 20.05 16.50 36.55

140. The ingpection was undertaken by a team of four ingpectors, including a lay inspector, over a period
of four days. During that time 121 separate pieces of evidence were gathered. Of these 51 were
observations of lessons. Discussions were held with the headteacher and senior management team, the
chair of governors and other members of the governing body, subject co-ordinators and other visiting
professonds. Further evidence was taken through scrutiny of pupils work, discussons with pupils and
observation of bresk times as well as arrival and departure routines. The annua review for one pupil was
aso atended. Resdentid arrangements for the whole twenty four hour period were sampled and
discussons were held with individua resdentid staff. Prior to the ingpection a meeting for parents was
convened and 19 pupils were represented at this meeting. In addition a questionnaire was distributed to al
parents and of these 24 were returned. The views expressed through these questionnaires as well as those
stated at the meeting were considered.

141. Documentation provided by the school was analysed prior to the ingpection and additiond
documents were examined during the course of the inspection. Pupils records, including their Statements
of Specia Educationd Need and reports of annua reviews were dso scrutinised. Pupils were
accompanied during their vigt to an off-gte facility.
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Data and indicators

PUPIL DATA
Number of pupilson Number of pupils | Number of pupilson | Number of full-time
roll (full-time with statements of school’sregister of pupilseligible for
equivalent) SEN SEN free school meals
[ Y4-Y7 37 37 37 n/a
TEACHERSAND CLASSES
Qualified teachers(Y4-Y7)
Tota number of qualified teachers (full-time equivalent) 7.60
Number of pupils per qualified teacher 481
Education support staff (Y4-Y7)
Total number of education support staff 6.0
Total aggregate hours worked each week 209.0
[Primary and nursery school]
Average class size: | 74
Average teaching group size KS2 7.0
KS3 7.0
KA n/a
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FINANCIAL DATA

Financial year: 1997/8
£
Total income 781362 .00
Total expenditure 813602. 00
Expenditure per pupils 18080.00
Balance brought forward from previous year nil
Balance carried forward to next year -32240
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PARENTAL SURVEY

Number of questionnaires sent out: 36

Number of questionnaires returned: 23
(82 004N

Responses (percentage of answers in each category):

Strongly Agree Neither | Disagree | Strongly
agree disagree

| feel the school encourages parentsto play an 65 30 4 0 0
active part in the life of the school
I would find it easy to approach the school with 83 17 0 0 0
questions or problemsto do with my child(ren)
The school handles complaints from parents well 35 43 9 0 0
The school gives me aclear understanding of what 52 43 4 0 0
istaught
The school keeps me well informed about my 83 17 0 0 0
child(ren)’ s progress
The school enables my child(ren) to achieve agood 83 17 0 0 0
standard of work
The school encourages children to get involved in 74 26 0 0 0
more than just their daily lessons
| am satisfied with the work that my child(ren) isare 43 30 17 0 0
expected to do at home
The school’ s values and attitudes have a positive 70 22 4 4 0
effect on my child(ren)
The school achieves high standards of good 65 35 0 0 0
behaviour
My child(ren) like(s) school 52 43 0 4 0

Other issuesraised by parents

In addition to the forma agenda, one parent raised the issue of school security, specificaly at the end of
the day when day-pupils are picked up or at times when parents/guardians may cdl at the school in order
to take their children for gppointments out of school time. The ingpection team could find no evidence that
at the times identified the staff at the school would be unaware of pupils whereabouts. The procedures for
the reception and departure of pupils are satisfactory and at least two staff are available for the supervison
of these arrangements. When pupils need to leave school for other gppointments this is made known to the
school and pupils are released from their groups as appropriate.
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