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Main findings

1

Edington and Shapwick Schoal is agood schoal, providing awide range of opportunities for
developing the academic, physical and socid needs of boys and girls, aged 8 to 17 years, with
gpedific learning difficulties

Educational Standards Achieved

2

Judgements on pupils attainmert across the school are based on National Curriculum Testsin
English, mathematics and science, where they were taken, lesson observation, a scrutiny of pupils
work, and discussion with them to assess their knowledge and understanding. Pupils enter the
school with levels of atainment which are Sgnificantly below the nationa average. Itisan
outstanding achievement of the school that examination results at the age of 16 compare favourably
with nationa averages. Attainment, therefore, is satisfactory overal; it understandably remains lower
in English a age 16, but is good in both mathematics and science.

The progress pupils make is good, particularly at Key Stage 4, whereit isvery good. Progressis
satisfactory or better in 92 per cent of lessons and in 44 per cent of theseit isgood and in 7 per cent
it isvery good and well reflects the qudity of teaching in these lessons. The good rate of progress
results from extensive diagnogtic testing of language and numeracy, with subsequent remediation
work enhancing the learning across the curriculum.

Progressin Englishisgood. In spesking and listening pupils make good progress in expressing their
idess clearly and participate in group discussions with confidence. In reading, progressis good in
accuracy, fluency and comprehenson. Inwriting, al pupilsimprovein ther spdlling and handwriting
skills. For some pupils with the most severe difficulties, progress is understandably dow and
atanment islow.

In mathematics, progressis good and a Key Stage 4 it isvery good. Most pupils enter the school
with attainment levelswell below average and quickly improve. Techniques are regularly re-
inforced, using a variety of approaches, particularly in Years 9 to 11, and significantly contribute to
progress. Pupilsin Years 5 to 6 becomeincreasingly confident using concrete techniques,
progressing to paper and pencil caculations.

Progressin science is good at Key Stage 4 and satisfactory at both Key Stages 2 and 3.
Manipulative skills are good and practica accuracy develops well and becomes more precise, but
investigative kills are lesswell developed. Pupils with higher prior attainment make good progress
but lower prior attainers make unsatisfactory progressin single science.

At present the school is not meeting requirements for the end of Key Stage 2 nationd tests and
reporting results to parents with comparative data. Progress in art, geography, history and physica
education is good, reflecting the high quality of the teaching in these subjects. In design technology
and French progress is satisfactory, dthough it is unsatisfactory in the former at Key Stage 4.
Progress in information technology isgood in Years 9 to 11, with good use of spreadshests, but little
opportunity of using control devices. In Years4 to 8 progress is satisfactory, with pupils able to
demondtrate basic computer skills. Progressin music is limited by the lack of a planned whole
school music curriculum. In religious education satisfactory progressis madein Year 9, but
edsawhereit islimited by the lack of aplanned curriculum.

Pupils make very good progress in their persond, socid and hedlth development, improving their
socid and independence skills as they progress through the school. Good standards are achieved
on leaving school and pupils are well prepared for their next stage of education or employment.

Quality of Education
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The curriculum provided at Edington and Shapwick School meets statutory requirementsin al
subjects except design technology, where the curriculum is narrow and lacking in breadth and the
use of materias. Musicisonly taught to Year 9 pupils and does not cover the Programmes of
Study. In physicd education, danceis not offered at Key Stage 2. French is being re-established in
the curriculum, but is currently not offered to pupilsin Year 10. Rdigious educeation is taught only a
Year 9, and is not working to an agreed syllabus. Thereisagood school curriculum policy but
subject policies and schemes of work vary in qudity. A good range of subjectsis offered as options
for GCSE in Years 10 and 11. The curriculum iswell balanced at secondary level, with additiona
time dlocated to English and the development of literacy skills. Pupils persond, socid and hedth
education programme offers good opportunities for persond guidance. Arrangementsfor the
provision of sex education and drugs education is given good and adequate attention. Careers
education receives high priority and offers well planned provision. There are good links with the
careers service and with locd business, which provides pupils with valuable and interesting work
placements. The curriculum is enhanced by the use of visting speskers. Linkswith local schools,
and between gites, are not well developed, but there are good links with alocal college of education.
All pupils have good access to the curriculum, and day pupils benefit from the structured provison
for homework and after-school activities. This provision is extensve, both of recregtiond pastimes
and of activities to address learners specific difficulties with sequencing and motor control.

The qudity of teaching is sound or better in 93 per cent of lessonswith 48 per cent of these being
good and 20 per cent very good. In only one per cent of lessons was the teaching poor. The
drength of the teaching liesin the close relaionships that teachers establish with their pupils. They
share their expectations with pupils, help them to progressin their learning and provide care and
support for them in their lessons. The workmanlike atmosphere of the learning environment is very
much in kegping with the ethos of the school. Teachers are well qualified and have a very good
knowledge and understanding of both the subjects and the special educationa needs of the pupils
they teach. Teachers are confident and enthusiastic. They plan effectively and use arange of
gppropriate strategies which match objectives to pupils learning needs. Resources are well used
and thereis good use of information technology in English, dthough in generd it isnot used wdl in
other subjects. Homework/preparation is effectively used to reinforce learning, and that done at
school is supervised by pastord staff and offers the advantage of using the schooal library and
computers.

Pupils attitudesto learning are very good. Their positive response to the school environment, and to
their lessonsis a particular strength.  Pupils are enthusiagtic about their work and enjoy amost al of
their lessons. The behaviour of pupilsis very good. They understand school rules and routines and
respond to them. Pupils are polite and well mannered, tregting vistors with confidence and

courtesy. Their behaviour in lessons contributes positively to achievement. Relationshipsare a
srength of the school and excellent throughout. Pupilsfed able to express themsalves confidently,
listen attentively and respect the opinions, values and beliefs of others. Attendancein lessonsis very
good. Pupilsarrive punctudly for the beginning of morning and afternoon sessons. The atendance
and punctudlity of pupils make a positive contribution to attainment and progress.

Pupils Spiritual, Moral, Social and Cultural Development

12

13

14

The school successfully promotes the mora and socia development of its pupils, but the
development of spiritual and cultura aspectsis only satisfactory.

Spiritua development is promoted through good quality assemblies at both Stes, which include a
collective act of worship. Year 4 to 8 pupils attend assemblies of very good quality in the adjacent
parish church, experiencing music, hymn singing and prayer which reinforce shared vaues. Pupilsin
Years 9to 11 experience good assemblies and participate in prayer. Subjects such as science,
history and geography contribute to spiritua education, but this aspect is not well developed in other
curriculum aress.

Pupils mord development is very well promoted and they have a clear understanding of right and

Edington & Shapwick School 2



15

16

wrong. Staff have high expectations of behaviour and provide postive role models, emphasisng
care, concern and respect for one another and for property.

Pupils work co-operatively and work collaboratively in class and in team games. They support each
other and are well mannered and courteous.

A wide range of extra-curricular activities provide many opportunities for cultura development
through vistslocaly and further afield, for example, an art vist to Turkey. Other cultures are
explored in subjects such as history and geography, but an gppreciation of other culturesis not well
provided for in dl curriculum aress.

Management and Efficiency

17

18

19

20

21

22

23

The schoal isled by two joint headteachers with specific and separate roles for the curriculum and
for pastora matters. Parents have a clear understanding of these responsibilities. Pupils are happy
and well supported by dedicated, hard working staff within an enriching learning environment. The
very positive ethos generated reflects wel the high attainment and progress of pupils acrossthe
school. Both headteachers have a sgnificant teaching commitment, but plan their time well between
gtes, ensuring their availability to Saff. Staff speak positively about the leadership a the school.

The emphass on s&ff collaboration in identifying pupils needs, and communicating results to
colleaguesin order to plan gppropriately for pupils specific learning difficultiesis a strength highly
vaued by parents. Subject co-ordinators manage their responsibilities well to ensure improving
standards. Management of subjects across sites, however, isless successful, since there are few
opportunities for subject, curriculum development or whole school meetings.

Thereisinaufficient documentation on school and subject development planning, whichisa
weekness. Staff do not have job descriptions, and there is no formal appraisal to identify specific
training needs. Timeis not dlocated to &ff to fulfil their repongbilities properly. Senior
management meetings have a narrow focus, with no agendas or minutes. The proprietors play an
activerole in the running of the school, and meet regularly with the joint heedteachers, especidly on
matters of finance, saffing and accommodation. They spend consderable time ensuring that
planning permission is granted to enable further accommodation to be provided. Planning
permission has recently been given to develop the stable block as a performing arts centre.

Appropriate support is offered to pupils by visting specidists, including speech and occupationa
thergpists and an educationd psychologist. The school is not complying with statutory requirements
for statemented pupils in regard to the provison of amodern foreign languagein Year 10, music,
information technology and physica education (done at Key Stage 2) and the provision of religious
education for dl pupils.

The school iswell staffed by gppropriately qualified and experienced teachers, many of whom have
qudifications in teaching pupils with specific learning difficulties. Staff have good accessto
professona development opportunities, but these are not aways targeted on curriculum
development or the school's needs. Induction arrangements for new, newly qudified teechers are
very good.

The overdl accommodation is satisfactory, athough some teaching areas are cramped when larger
numbers are taught, but speciaist subjects are well catered for a secondary level. Plansarein hand
for further improvements to include a performing arts centre, which will dso provide space for
assemblies; the dining areaat Shapwick is cramped. There are good outdoor facilities and a very
good sports hal. Resources are good and teachers are imaginative and resourceful in producing
effective learning materids. Information technology resources are good throughout the schooal.

The school's fees are very reasonable and expenditure of £9,402 per pupil is sSmilarly reasonable.
The good educationa and boarding provison iswell used. The lack of medium and long term
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development plansis awesknessin financid planning over the longer term, except for
accommodation needs. Staff are not involved in whole school development planning, and do not
contribute effectively to the financid planning process. The use of alarge number of part-time
teachers, over hdf the totd, affects the quality of longer term planning. In addition, the absence of
job descriptions results in insecurity, alack of clarity about roles and respongbilities and, combined
with the part-time nature of many podts, staff development is not dways effective. Learning
resources are well used, but information technology is not exploited fully across the curriculum.

The day-to-day financid control is very good, rigoroudy monitored by a part-time bursar, ensuring
the school kegps within its dlocated budget. Thereisno forma system, however, to evauate the
cost effectiveness of mgjor spending decisons. Adminidirative Saff effectively support management
and gaff, and daily administration works well.

Given the low standards of attainment on entry, the good standards achieved on leaving, the good
progress made, the good qudity of education provided and the very reasonable unit cost for a
school of thistype and sSize, the school gives good vaue for money.

Key issuesfor action

26

To rase further the standards of attainment, improve pupils progress and the qudity of education
provided, the school's management and staff should:

. ensure that the school fully meets Nationa Curriculum requirements:

in music by making provison for dl pupilsin Years4to 9;
- ensure that amodern foreign language is taken by pupils entering Y ear 10;

- in design and technology by increasing the range of contexts and the use of
materids

- in physica education by providing dance a Key Stage 2;

and provide religious education for al pupils,

. meet statutory requirements for end of Key Stage 2 nationd tests and report to parents with
comparative data;

. provide opportunities for regular curriculum development meetings to improve continuity and
progression between the two schools and within each;

. improve longer term development planning, and enable staff to be involved in the process;

. implement fully the pay policy by providing job descriptions for dl teachers (and other staff)

in order to darify roles and respongibilities;

. edtablish and implement a saff gppraisa palicy, to identify and meet Saff development
needs in accordance with the priorities identified in the school devel opment plan.

Edington & Shapwick School 4



I ntroduction
Characteristics of the school

27 Edington and Shapwick Schoal is an independent boarding and day school for boys and grisaged 8
to 17 years with specific learning difficulties (dydexia). The school is Stuated on two Stesin the
villages of Edington (Y ears 4 to 8) and Shapwick (Years9to 17) in rurd mid-Somerset. It takes
pupils from the United Kingdom and a smal number from overseas. There are 167 pupilsonroll
(130 boys and 37 girls) of whom 47 (40 boys and 7 girls) attend on aday basis. Most pupilsare
white, athough three come from homes where English is not the first language. Ninety-one of the
pupils have a statement of speciad educationa need and have severe language deficiency, despite
average or above capability. At entry, pupils atainment iswell below nationa age expectations.
Most of the statemented pupils are supported by loca education authorities with the remainder being
funded by their parents.

28 The main academic aim of the school isto ensure that pupils achieve the qudifications needed for
chosen careers, and to maintain an ethos in which each individua can be happy, secure, vaued and
fulfilled through their educationd, persond and socid devel opment.

29 The schooal is gaffed by 13 full-time teachers, including the headteacher, and 17 part-time teachers

(equivdent to 8.6 full-time). There are dso 11 care saff who, with 3 of the teachers, support the
boarding provision.
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Key Indicators

Attainment at Key Stage 2*

Percentages in parentheses refer to the year before the latest reporting year

Percentages in parentheses refer to the year before the latest reporting year

Edington & Shapwick School
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Number of registered pupilsin final year of Key Stage 2 Y ear Boys Girls Total
for latest reporting year: 1996 10 5 15
National Curriculum Test Results English Mathematics Science
Number of pupils Boys 1 1 4
at NC Level 4or Girls 0 2 3
above Total 1 3 7
Percentage at NC School 7 20 a7
Level 4 or above National (SPLD) 3 7 14
Teacher Assessments English Mathematics Science
Number of pupils Boys 1 2 3
aNCLevel 4or Girls 0 2 3
above Total 1 4 6
Percentage at NC School 7 27 40
Level 4 or above National
Attainment at Key Stage 32
Number of registered pupilsin final year of Key Stage 3 Y ear Boys Girls Total
for latest reporting year: 1997 27 4 31
National Curriculum Test Results English Mathematics Science
Number of pupils Boys 8 7
aNCLevel 50r Girls 0 0
above Total National Curriculum 8 7
papers not received for
English in 1997
Percentage at NC School 26 23
Level 5 or above National 6 13
Percentage at NC School 10 3
Level 6 or above National 3 1
Teacher Assessments English Mathematics Science
Number of pupils Boys 6 16 12




at NC Level 50r Girls 1 0 1
above Total 7 16 13
Percentage at NC School 23 52 42
level 5 or above National
Percentage at NC School 3 23 13
Level 6 or above National
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Attainment at Key Stage 4°

Number of 15 year oldson roll in January of the |atest Y ear Boys Girls Total
reporting year: 1997 18 3 21
GCSE Results 5 or more grades 5 or more grades 1 or more grades
A*toC A*to G A*to G
Number of pupils Boys 2 18 18
achieving Girls 1 3 3
standard specified Total 3 21 21
Percentage achieving School 14 100 100
standard specified National (SPLD)
Attendance
Percentage of half days (sessions) %
missed through absence for the latest Authorised School 1
complete reporting year : Absence National comparative data
Unauthorised School 0
Absence National comparative data
Exclusions
Number of exclusions of pupils (of statutory school age) Number
during the previousyear : Fixed period 1
Permanent 0
Quality of teaching
Percentage of teaching observed whichis: %
Very good or better 24
Satisfactory or better 93
Lessthan satisfactory 7

Percentages in parentheses refer to the year before the latest reporting year

Edington & Shapwick School
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PART A: ASPECTSOF THE SCHOOL

Educational standards achieved by pupilsat the school

Attainment and progress

31

32

33

35

36

37

Pupils did not take the Key Stage 2 Nationd Curriculum Tests in 1997 and were not sent Key stage
3 English Tests, dthough those for mathemeatics and science were taken. For the purpose of judging
attainment at the end of Key Stage 2, and for English at the end of Key Stage 3, ingpectors have
scrutinised teachers records and pupils work and in lesson observations, have considered pupils
understanding of concepts, and the standard of work being achieved.

Pupils levels of attainment on entry to the school, are below the national average and are poor.
Base-line assessment in English and mathematics indicates the severity of the literacy and numeracy
difficulties of the intake. It isan outstanding achievement of the school that examination results a the
end of Key Stage 4 are above nationad averages. Attainment across the school is satisfactory. Itis
poor on entry to the school and is good or very good a Key Stage 4. GCSE results show a
consistent trend over the past three years. Pupils achieving 5+ A-C grades rose from 21 per cent in
1995 to 23 per cent in 1996. 1n 1997, 14 per cent of pupils gained 5+ A-C grades and 100 per
cent achieved 5+ A-G grades. Percentages for 1995 and 1996 included Y ear 12 pupils who were
re-gtting examinations. The 1997 figureisfor Year 11 pupilsonly. Those achieving 5+ A-G grades
rose from 89 per cent in 1995 to 95 per cent in 1996.

In comparison with the 1996 Nationa Curriculum Tests at the end of Key Stage 2 in English,
mathematics and science, pupils achievements are well above nationd figures for smilar types of
school. Similarly, at Key Stage 3, those achieving a Levels 5 and 6 in mathematics and science
were well above nationd figures for other specific learning difficulties schools. No English test
papers for Key Stage 3 were received by the schoal.

Progressis satisfactory or better in 92 per cent of lessons and in 44 per cent of theseit is good and
in7 per cent it is very good and reflects the qudity of teaching in these lessons; the 8 per cent of
lessons in which progress is unsatisfactory closaly matches those where teaching isaso
unsatisfactory. The good rate of progress results from the extengve diagnogtic testing of language
and numeracy, with the subsequent remediation work enhancing the learning across the curriculum.

Progressin Englishisgood. In spesking and listening, pupils make good progress in expressing their
ideas clearly and participate in group discussions with confidence. In reading, progressis good in
accuracy, fluency and comprehension. Thereis an increasing interest in books and in reading for
information and entertainment. Pupils enjoy fiction, nonfiction and poetry and approach GCSE
with optimism and confidence. Progressin writing is good, with al pupils making improvementsin
spelling and handwriting. Thereisaso good progressin pupils ability to use these skillsto express
and elaborate an idea through poetry and prose. Nevertheless, pupils continue to experience
difficulties with both spdlling and handwriting.

The progress made in mathematicsis very good. Progressis good throughout Key Stages 2 and 3
and it is very good throughout Key Stage 4. Mot pupils enter the school with levels of attainment
which are wdl below average and they quickly begin to improve. The regular re-visting of
techniques, in avariety of contexts, make a Sgnificant contribution to progress in numeracy & the
Edington ste. Pupilsin Years 5 and 6 become increasingly confident in using concrete techniques
such as Dienes blocks and Cuisinaire rods, moving on to abstract layouts to caculate subtractions
and divisions using pen and paper. The provision of a fast track’ group in Y ear 10 promotes rapid
acquigtion of knowledge and skillsin key areas such as Pythagoras theorem and trigonometry.

At Key Stages 2 and 3 progress in science is satisfactory and at Key Stage 4 it is good.
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40

Manipulative skills are good and practica accuracy devel ops and becomes more precise.
Investigative kills are less well developed and thereisalack of confidence and understanding at
Key Stage 2. Pupils with higher prior attainment make good progress, but those with lower prior
attainment, taking single science, make unsatisfactory progress with alack of continuity in the
learning.

Progressin art isgood. Pupils at the Edington site acquire skills and understanding of art processes
whilst a Shapwick, especidly in Years 10 and 11, they use these to produce fine art of ahigh
gandard. In design technology, progressis satisfactory for pupilsin Years 4 to 9 where they are
able to use arange of tools and evaluate their work. In Years 10 and 11, however, progressis
unsatisfactory in designing and presenting work using good quality technique. Progressin geography
is good, being most evident in Years 8 to 11, dthough in fiddwork activitiesin Years10and 11 it is
very good. Schemes of work enable pupils to acquire knowledge of places and an understanding of
geographical processes and skillswhich are effectively used. Progressin Years4to 7 varies
between classes, with the continuity of learning less well assured.

In history progressis good. Pupils develop their understanding of chronology, make gainsin their
knowledge and understanding of why people acted as they did and why events happened. Older
pupils are able to hypothesize and use source materials to draw conclusons. Progressin information
technology isgood in Years 9 to 11 and satisfactory in Years 4 to 8. Pupils are able to perform the
basic computer skills of loading and saving, to and from disk, and accessing programs from within
Windows 95. They demonstrate good use of spreadsheets, but have little experience of using
control devices. In French, in Years 7, 8 and 9 progress is satisfactory in the understanding and
response to the spoken language. Progress of the one pupil in Year 11 is good.

Music, in the one lesson which was timetabled (Y ear 9), progress was satisfactory and reflects the
lack of aplanned whole school music curriculum. Progressin physical education is good throughout
the school in team games, athletics and cross-country running.  Pupils with co-ordination difficulties
are not progressing incrementally through clearly defined targets. In rdigious education progressin
Year 9 is satisfactory with pupils beginning to reflect on their own beliefs and views held by others.
Elsewhere progressis limited by the lack of aplanned curriculum taught in earlier years.

Attitudes, behaviour and personal development

41

42

Attitudesto learning are very good. The postive response of pupils to the school environment, and
to their lessons, is a particular strength.  Pupils are enthusiastic about their work and keen to do well.
They enjoy dmost dl their lessons, listen attentively and respond appropriately to ingtructions,
dthough there is occasond frudtration if these are undlear or work is not sufficiently chalenging.
Pupils usudly focus wel on tasks set, dthough some begin to lose concentration towards the end of
lessons, but thisimproves as they move through the school. They are interested in their progress,
respond well to targets set for them and to the high expectations of their teachers. Planning for
independent work is sometimes limited; where opportunities occur pupils respond well. Thereisa
positive work ethic in the schoal.

The qudity of behaviour isvery good. School rules and routines are clearly understood and pupils
respond accordingly. They are polite and well mannered, treating visitors with confidence and
courtesy. Behaviour in lessons contributes positively to achievement. Movement about the Siteis
very orderly. School premises and equipment are treated with respect. The school vaues
responsible behaviour and pupils respond well to the system of rewards. Sanctions are effective in
dedling with everyday problems. Where behaviour causes concern an individual approach is
adopted, involving parents where appropriate. Exclusion is used only as alast resort and the
procedures for exclusion have recently been formdised. In the last school year there was one fixed
term excluson. Pupils are confident they will not be bullied. Incidents between them are few and
usudly of aminor nature; they are aways taken serioudy by staff and dedlt with promptly.

Edington & Shapwick School 10
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Relationships are a strength of the school and excdlent throughout. Staff and pupils demondrate
respect and consideration for each other, enabling congtructive relationships to develop. Pupilsfed
able to express their views confidently, listen attentively to each other and respect the opinions,
vaues and bdliefs of other people. They are able to work well together. The high qudity of
relationships extends to the boarding provision where tolerance, respect and mutual support is
evident.

Extra-curricular activities, such as debating, develop confidence in expressing views and opinions.
Pupils gain understanding of life and work beyond schoal through such activities as community
sarvice, work experience, surveys, Duke of Edinburgh Award and vigits to the magistrates court.
Year 12 is presently rehearsing a Christmas concert for ederly people in the community. Acrossal
age groups, pupils effectively discharge responsibilities for everyday routines, for example, preparing
for and clearing up from medls. The ethosis one of care and concern for others and pupils respond
well to this. Prefects exercise supervisory and disciplinary duties sensibly and with confidence.
Pupils enjoy and vaue residential experiences and the exploration of socid issues through their
persona and socia educeation programme. The persond development of pupils throughout the
schoal isvery good.

Attendance

45

During the week of inspection attendance in lessons was observed to be very good. Pupils arrive
punctudly for the beginning of morning and afternoon sessons. Their movement between
classroomsis accomplished in a purposeful manner. Lessons begin ontime. Recording of
attendance for the last reporting year was largely informa and no accurate figures are avalable. The
attendance policy which was introduced & the beginning of the current school year is not yet
consstently gpplied. The atendance and punctudity of pupils make a positive contribution to
attainment and progress.

Quality of education provided

Teaching

46

47

48

The quality of teaching is good with avery smal number of lessons having shortcomings. The
grength of the teaching liesin the close relaionships that teachers establish with their pupils. They
share their expectations with pupils, help them to progressin their learning and provide care and
support for them in their lessons. The ambience cregted in the learning environment is very much in
keeping with the ethos of the school.

Teachers are wd| qudified and have a very good knowledge and understanding of both the subjects
and the specia educationd needs of the pupilsthey teach. Teachers are confident and enthusiastic
and their expectations of pupil behaviour is excellent. They plan effectively and use arange of
gppropriate strategies which match objectivesto pupils learning needs. Resources are wdll used in
generd and thereis good use of information technology in English, dthough in generd it is not used
well in other subjects. Thelack of specific targetsin the individud education plans make it difficult
for teachers to use assessment which isfocused on pupils learning needs. Homework preparation is
effectively used to reinforce learning, and that done at school is supervised by pastoral saff and
offers the advantage of using the school library and computers.

The quality of teaching in Englishisgood and & timesit isingpirationd. 1t iswell supported by the
excellent base-line assessment and the high quality use of "Word Attack’ for remediation. Teachers
love of their subject is conveyed to the pupils, many of whom have an initid averson to the printed
word, and they develop an interest in books and in reading. Pupils work isdisplayed in al
classrooms, but the presentation of the displaysis often poor and does not reflect celebrations of the
condderable individud achievements.
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In mathematics, the qudity of teaching across the school is mostly good, often very good and
occasondly excelent. Teachers often demondtrate a very positive combination of good business-
like discipline and a caring approach, especidly when talking through targets of the week with young
pupils. Good use is made of questioning to bring alarge number of pupilsinto discusson and check
understanding. Teachers often make appropriate references to red-life Stuations such as cutting up
apiece of wood for divison, but do not make sufficient use of historica context to bring the subject
to life, for example, when referring to Pythagoras and Pascal. Some teachers do not make sufficient
use of information on prior attainment asin one Y ear 10 lesson where there was no knowledge of
Key Stage 3 test outcomes. There are long sections of unmarked work in some exercise books.

The qudity of teeching in scienceisgood. It issound at Key Stage 2 and good in both Key Stages
3and 4. Inthelatter, teaching is characterised by a good command of the subject. Lessons are
well planned and methods and organisation are particularly appropriate for pupils with specific
learning difficulties. Thereisan emphasis on ord work and presentations. Questioning is very good
and there is good rapport with the pupils. The teaching of Attainment Target 2 in biology, especidly
a Key Stage 4, isless effective, with ingppropriate pace and challenge for the most able at Key
Stages 3 and 4.

Theteaching of art isvery good. Timeis spent illustrating the properties of new resources prior to
investigating arange of techniques for their gpplication or use. In design technology, teaching is
sound and it isgood at Key Stages 2 and 3. Here clear objectives are set and prompt intervention
and appropriate questioning ensures pupil progresson. The good rapport established promotes
interest and enthusiasm for the subject, which is supported by good assessment and formative
marking. A weak command of the subject is, on occason, leading to alack of confidence and
gppropriate intervention. At Key Stage 4, unclear objectives and expectations for learning,
understanding and skills result in dow progress being made. Teaching in geography is good
throughout. Lessons are characterised by clear objectives, good exposition, careful questioning and
an obvious enthusiasm and passion for the subject. History teaching is very good across the schoal,
and especidly s0in Years 8 to 11/12, where dl the teaching is delivered by a speciaist teacher and
inaYear 6 class, taught by an enthusiast for the subject. In these lessons, teachers make effective
use of artefacts and resources, for example, tape recording and letters about the Globe Thesatre in
Year 6, and origind maps of Shapwick village following a vigt to the Somerset Records Office. The
qudlity of teaching in information technology isgood. High expectations are set for the pupils with
congtant, positive feedback, and answers to questions which are given in a clear and understandable
manner which acknowledge their particular learning difficulties.

Teaching in Frenchisgood. Lessons are very well planned and provide opportunities to follow
taped material and arange of games activities to promote and consolidate vocabulary. However,
there islittle use of role play to develop conversation, dthough information technology through CD
ROM is planned, but is not yet available. Only one lesson of music istimetabled, but the quaity of
teaching of singing observed isgood. Lessons proceed at a good pace and are structured to
provide choice. The qudity of teaching in physica education is good, and sometimes very good, in
Years9to 11, but is unsatisfactory, and occasionaly poor, in Years 4 to 8. In the better lessons,
teachers demongtrate good coaching sKills, give clear ingructions and review and evauate
performance. At the Edington Site a gymnastics lesson followed an ingppropriate activity which
resulted in aloss of control and behaviour. Teachers assessment and recording of pupils individua
progressis unsatisfactory and planning for progression, particularly in the junior school isweek.
Rdigious education teaching is sound, but in some lessons the teaching style limits the contribution
pupils can make. Little useis made of artefacts and other resources, for example, photographs and
maps to help extend pupils thinking and understanding.

Thecurriculum and assessment

53

The curriculum provided at Edington and Shapwick school meets statutory requirements in English,
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mathematics, science, geography, history and art. French is being re-established in the curriculum,
but currently is not offered to pupilsin Year 10. The subjects that do not meet statutory
requirements are design technology, information technology, music and physical education. The
design technology curriculum is narrow and lacking in awide range of contexts and use of materids.
In information technology, pupils are not receiving their entitlement & Key Stages2 and 3. Musicis
taught only to Year 9 pupils and does not cover dl the Programmes of Study. In physica education,
danceis not offered at Key Stage 2. Religious education istaught only a Year 9. Thereisagood
school curriculum policy. However, the qudity of subject policies and schemes of work is not
conggtent crossthe curriculum. A good range of subjectsis offered as options for GCSE study in
Years 10 and 11. The curriculum iswell balanced at secondary level, with appropriate additiona
time given to English and the development of literacy skills, which are well used by pupils acrossa
range of curriculum areas. The lack of confidence of a sgnificant minority of teachers dso means
that information technology is insufficiently used to support pupils specific learning difficulties across
the curriculum. Subject co-ordination between the two stesis not well developed in many subjects.

The main focus of provison for pupilsin Year 12 isthe improvement of grades gained for previous
GCSE examinations. pupils aso spend one day of each week at aloca college of further education
following arange of courses. Some Year 12 pupils require an additiond year of examination course
work following intensve help for their language retardetion.

There isaschool policy on assessment setting out useful principles for practice. The use and
usefulness of assessment varies considerably between subjects. English, geography, art and
meathemeatics are good examples of subjects which use assessment to design individua programmes
of work and inform curriculum planning. Subject reports to parents tend to focus on work covered
and pupils responses, rather than pupils achievements. All pupils have well documented individua
education plans, but in most cases there is insufficient detail to provide specific curriculum guidance.
Annud reviews which are ingtigated by local authorities take place, but there are some statements
where reviews are not requested by authorities and these are not undertaken by the school. There
are satisfactory arrangements for Key Stage 3 nationd tests, but Key Stage 2 tests did not take
placein 1997. Arrangements for the setting of homework/preparation are very good, with access
for the boarders to the library and information technology. Supervision of these sessonsisaso very
good.

The provision for persond, socid and hedlth education is good, and adequate attention isgivento a
range of important issues including, sex education, inter-persond relationships, drugs education and
careers. The curriculum is enhanced by the use of visting speskers. Linkswith loca schools and
between dtes are not well developed, but there are good links with alocd college of further
education.

All pupils have good access to the curriculum, and most day-pupils benefit both from the structured
provison for homework preparation and from the after-school activities. These extra curricular
activities are excdllent, providing recreationa pastimes and activities to address learners specific
difficulties with sequencing and motor control. During the week of the ingpection, eighteen activities
were provided which included badminton, mah-jong, caving, rugby, cross-country running and
classcfilms. A further saven activities were provided, for which pupils had to pay, such as
American line dancing, dry dope skiing and piano lessons.

Careers guidance is included within the personal, socid and hedlth education programme which
benefits from contributions from arange of vigting speskers. There are good links with the careers
service and with local businesses, which provide pupils with some vauable and interesting work
placements, both localy and near their own homes. Pupils are actively encouraged to widen their
experience through holiday jobs.

Pupils spiritual, moral, social and cultural development
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The school successfully promotes the mord and socid development of pupils. The opportunities for
culturd and spiritual development are not as well developed, and while there are some opportunities
for spiritua and cultura development, these are more limited.

Spiritud development is promoted through school assemblies which include a collective act of
worship. At the Edington Ste assemblies are of very good qudity and are held in the loca parish
church. Music, hymn singing and prayer reinforce shared vaues and hdp pupilsto reflect on a
particular theme, which during the week of the ingpection was ‘friendship’. At Shapwick assemblies
are good and in the assembly on 'caring’, pupils fully participated in prayer and listened attentively.
However, the hdl does not provide a conducive atmosphere as it is very crowded when dl pupils
are gathered together. School assemblies promote a strong sense of community and of belonging.

Science makes asignificant contribution to pupils spiritua development and teachers engage pupils
in developing a sense of curiodity and wonder for the environment and the world around them. In
history and geography, some reference is made to other religions, but rdligious education is taught
only in'Year 9 where pupils are provided with the opportunity to explore their inner fedings.
Spiritud development is not effectively promoted or planned for throughout the whole curriculum.

Pupils have a clear understanding of right and wrong, in a school where the emphasisis on rewards
for pogtive dtitudes. In history, for example, the effects of the enclosures on the poor is used to
help pupils investigate the reasons behind peopl€'s behaviour in the past and to explore the issue of
right and wrong. They know the school's rules and what will happen if they make the choice to
break them. Staff have high expectations of how pupils should behave towards one another, and the
positive role models provided by teaching and care staff promote the moral development of pupils.
In persond and socid education lessons, pupils discussissues sensibly and without embarrassment.
Opportunities are provided for viststo be made to aloca magistrates court to listen to cases and to
discuss them. Behaviour isvery good and pupils show respect for each other and for property. In
design and technology lessons, for example, pupils work safely, and show respect for each other,
the equipment and the resources being used.

In lessons, pupils can work co-operatively with one another. In physica education, for example,
team games are taught in away which encourages collaboration and team spirit and a great
emphasisis made on fair play. Pupilsfed that they have someone to tak to if they have a problem.
They can make their views known through the School Council and pupils are happy with the way
the school responds to the issues which they raise. Pupils like and support eech other. They listen
to each other and they are interested in what others haveto say. Pupils are polite and courteous to
vigtors. Inthedining room at lunchtime good manners are evident and pupils engage one ancther in
socid conversation. Pupils take turns as monitors at breskfast, lunch and dinner times and do their
choreswillingly and well. The school enhances pupils confidence and self esteem. Pupilslike
coming to school.

At weekends resdentid pupils can go swvimming, to the cinema, cycling, go out for walksin groups
and sometimes they attend the family service a church. Pupils recently raised a sum of money for
genetic research through a "Jeans for Genes activity. Sixth form pupils have been involved in
community service a aresdentid home for the derly and are currently rehearsing aplay to present
there a Christmas. In some lessons, pupilslearn about past civilisations and cultures, for example,
in higtory through studies of the Romans, Greeks and Egyptians, athough opportunities for pupilsto
develop an awareness and an gppreciation of other cultures are not well provided for across the
whole curriculum. Although Chridtian festivals are celebrated by the school, few opportunities are
provided which enable pupils to experience the diversity of other cultures or which inform them
about the multi-cultural neture of society.

Support, guidance and pupils welfare

65

Arrangements for the hedth, safety, well-being and protection of pupils are good overal. The
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excdlent relationships between staff and pupils throughout the school ensure that pupils fed safe and
secure. Staff know and understand their pupils very well indeed, and this strengthens the qudlity of
both informal support and feedback on progress. A range of support services makes appropriate
contributions to the work of the school. Pupils are able to discuss their achievements with
confidence and know the targets on their individua education plans. Some of these targets are
imprecise and do not support planning effectively. Thereisinsufficient subject co-ordination to
ensure effective continuity and progression when pupils transfer to Shagpwick. Opportunitiesto
extend pupils sef confidence through arange of activities and respongbilities are planned well. The
persond, health and socid education programme provides good opportunities for persona
guidance. Careers education receives high priority and offers well planned provision.

The school has very good procedures for monitoring and promoting good behaviour. Expectations
are high and pupils vaue the encouragement they receive in dl aspects of their life and work at the
school. Sanctions are well understood and consistently applied. Where there is cause for concern
gaff monitor behaviour carefully and involve parents gppropriately. There are comprehensive anti-
bullying guiddines. Procedures set out in the attendance policy are not consstently followed and
registers are not completed as required. Reasons for absence are dways sought. Thereisan
gppropriate child protection policy and a designated teacher responsible. The number of staff
trained in child protection reflects the resdentid nature of the school very well.

The school has a hedth and safety policy and a member of staff has been recently trained in risk
assessment. This has not yet been implemented across the school and some areas of risk require
atention. For example, in the design technology room, guards are missing from machines, afour
phase power supply is below a defective window and the power supply is not locked off when not
inuse. These, and other points, were notified to the school during the week of ingpection. Hedlth
and safety issues in boarding houses are kept under constant review by house-parents. All electrica
and physica education equipment is checked annualy by outside contractors. Thereisan
appropriate number of staff with current first aid qudifications. Arrangements for the adminigtration
of firgt aid and prescribed medicines are appropriate in the boarding houses. There are effective
arrangements for communicating first aid information between the boarding houses and the schoal.
Firgt aid boxes held in the school contain items which are not permitted, for example, paracetamol.
The school is checked by afire officer each year whose recommendations are implemented. Fire
extinguishers are checked annudly and fire darms tested weekly. Practice evacuations of the
premises are held each hdf term.

Partner ship with parents and the community
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The effectiveness of the schools partnership with its parentsis satisfactory. House-parents maintain
appropriate contact with the parents of pupils who are resdent. They share the problems which
occur and the successes celebrated. A regular newdetter provides information about everyday
events, and the school ensures that boarding pupils write home regularly. In the Autumn and
Summer terms parents receive brief reports. Thoseissued in the Spring term set out clearly what
pupils have studied and their response to the work. The provision of information about what pupils
know, understand and can do is reported less consstently. Parents do not receive nationd
comparisons for end of key stage test results. Some other items of statutory information are not
routinely communicated, for example, the prospectus does not include information on the complaints
procedure, the content and organisation of sex education, details of religious education and
collective worship and end of key stage results. Parents generdly fed happy with the range of
information they receive from the school, but afew would like improved responses to issues raised.

Pupils are drawn from alarge area, many living a consderable distance from the school, making
active involvement on aregular bags difficult. They fed saff know their children well and are
approachable. They are encouraged to play an activerolein annua reviews and discuss targets set.
A small number of parents fed that the school could do moreto involve them. Careistaken on
entry to ensure that homework set does not damage self-esteem.  Subsequently there are high
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expectations and pupils usualy complete the work during the 'prep’ period after school. Holiday
work is set to ensure that skills acquired are practised and retained. Thereis a parents day at the
end of each term where staff are available for discusson. Parents are particularly pleased with
raised sdf-esteem, improved confidence and the progress that their children make.

Boarding pupils attend local churches for family service on Sundays. Members of the church are
available for pupils who would like to tak to someone outside the school community. At the
Edington site the school has a Guy Fawkes event each year for the village. Older pupilsjoinin
village activities, do community service, conduct surveys, go on work experience and do fied work.
Aspects of the personal, hedlth and socid education programme are supported by the community
police, alocad magistrate and the school nurse. Loca businesses contribute to the annua “work'’
week. Pupils are currently rehearsing a concert for older members of the community a Christmas.
The school's links with its community make a good contribution to pupils atainment and progress.

The management and efficiency of the school

L eader ship and management
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The school isled by joint headteachers, each with specific and quite separate roles. One takes
respongbility for the curriculum whilst the other deals with pastord matters. Parents and pupils have
aclear understanding of the responghilities of both and there is no confusion when they need to
discuss curriculum or pastord matters. Pupils are very happy and well supported by dedicated,
hard working teaching and care saff, within an enriching educationd environment.

Thereisastrong emphasis on staff collaboration, first by identifying pupil needs through base-line
assessment and then communicating results to colleagues, enabling teaching to be based on a
knowledge and understanding of pupils specific learning difficulties. Thisisa strength whichishighly
vaued by parents. The joint headteachers both have a clear view of the strengths and weaknesses
in their areas of respongbility. Subject co-ordinators manage their respongbilities well to ensure that
gtandards are improving. However, thisis not evident across Sites, where in some subjects they
work as separate establishments. Few opportunities are available for joint meetings when staff from
the two Sites can discuss issues as awhole school.  Subject documentation isin most cases good.
Thereis arecently produced staff handbook which gives a good overview of proceduresin a
succinct aphabetic format. Although management and leadership are sound, there are weaknesses,
in alack of documentation, especidly in school and subject development planning. The involvement
of gaff in deveopment planning is not strong, and there isinsufficient information in the current
planning to identify priorities and to set targets. Not dl staff have job descriptions and thereis no
formal gppraisal system to identify specific training needs. Timeisnot dlocated to Saff to enable
them to do their jobs properly, an example being the reviewing of pupils which was fitted into a
morning bresk. Thereisalack of formaised staff, curriculum development and co-ordinators
mesetings. Senior management meetings have a narrow focus with no agenda, where policy and
planning matters are discussed with other senior Saff, and no minutes are kept.

There is no forma method of monitoring and eva uating teaching, dthough the headteacher
(curriculum) isfully aware of the strengths and weaknesses at both Stes. Thereisno governing
body, but the proprietors play an active role in the running of the school. One of them istime-tabled
to hear weaker readers on aweekly basis and another, with respongibility for financia contral, vists
weekly to discuss and exchange information on buildings and finance with the joint headteachers.
These meetings are not dways minuted, but are regarded as an important means of exchanging
information. Shapwick Manor, being alisted building, pases many planning problems on which the
proprietors spend considerable time. Meetings between the joint headteachers and the proprietors,
which are minuted, give agood indication of the depth of debate on staffing matters and the planning
to extend facilities through the building adeptation programme.

Thereis avery postive ethos which reflects the high attainment and progress across the schooal.
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Attitudes are very good and relationships are excdlent. The joint headteachers oversee the
implementation and promotion of equa opportunities and high achievement for dl pupils.
Appropriate support is offered to pupils with particular specia needs, at both sites, by vidting
speech and occupationd therapists and an educationd psychologist. Although the school complies
with the relevant legidation with regard to equdity of opportunity, it is not offering Frenchin Year 10
and religious education to al years,; thisis acknowledged by the school and will be addressed.
Nationd Curriculum requirements are not being fully met in music, information technology, design
technology and physica education.

Staffing, accommodation and lear ning resour ces

Stefing
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The school iswell saffed by appropriately qudified and experienced teachers. The staff work very
hard, reflecting their commitment to the school. Many teachers have appropriate specid educationa
needs qudifications and have a clear understanding of the needs of pupils with specific learning
difficulties. The school iswell served by the speech therapist and by vigiting specidigts.

Teachers do not have job descriptions and there are no current arrangements for appraisal. All staff
have good access to professiona development and take good advantage of available courses, but
these are not alway's specific to curriculum development or the needs of the school. Arrangements
for theinduction of newly qudified teachers are very good, and teachers newly appointed to the
school are well supported by al staff.

Accommodation
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Accommodation is satisfactory. Classrooms are neat and tidy and suitable for small teeching
groups. Teaching areas are sometimes cramped when larger numbers of pupils are being taught.
Specidist bases at the Shapwick Ste are gppropriate to the needs of the curriculum; the Church
Farm building provides a good art base and accommodation for geography. The renovation of the
remainder of the Church Farm site, together with the planned devel opment of the stable block to
cregte a parforming arts centre, and the boys changing facilities being built a Edington will enhance
the quality of accommodation the school provides. Shapwick Manor provides inadequate
accommodation for assemblies; the school is addressing this and assemblies will be held in the
performing arts centre when it is completed. The Shapwick dining room is sometimes cramped.
Libraries on both stes are centraly stuated and provide suitable accommodation for study.

Outdoor facilities and areas for pupils to use during bresks and lunch times are good. The qudity of
display varies and pupils work is not dways well presented in displays. Very good qudity display is
evident in some classrooms and the dining room at the Edington Site. There is inadequate storage
gpace in some areas of the school.

Resources

78

Resources throughout the school are good. Teachersin many curriculum areas are imaginative and
resourceful in producing effective learning materials and acquiring resources from a wide range of
sources, recognising that text books are not always appropriate to the needs of al pupils. Both
libraries are frequently used by pupils, but the range of books is limited and they are not well
presented. Information technology resources throughout the school are good and are currently
being developed to support the curriculum.

The efficiency of the school

79

There are 167 pupils on roll and of these 91 have statements of specid educationa need and are
funded by their local education authority. One hundred and twenty are boarders and the rest attend
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daly. The annua feesfor boarding are £10,452 at Edington and £11,091 at Shapwick and for day
pupils £7,173 a Edington and £7,530 at Shapwick. These fees are low compared with other
amilar schools. The expenditure per pupil is£9,402. The educationa and boarding provisonis
good, iswdll used, and there are plans to improve the accommodeation further.

Development planning is at an early stage, and the areas for development which have been identified
in the short term lack detail and have not been costed in the plan. The accommodation needs of the
school, however, are being planned for and costs are identified. Thereis no longer term
development plan which addresses curriculum and staff development needs or the resources
required to support the work of staff. An example of thisisthe need for Saff training in information
technology in order to explait fully the computers recently purchased at a cost of £20,000. Subject
co-ordinators have their own views on the development of their curriculum area, but plans are not
aways formaly recorded and they tend to plan in isolation. At present saff are not involved in
whole school development planning and are not effectively contributing to the financia planning
process. The use of alarge number of part-time teachers, more than haf the tota, aso affectsthe
quadlity of longer term planning. Subject co-ordinators have insufficient non-contact time to develop
and monitor provison across al years and, in particular, across the two Stes.

All gaff are mostly deployed efficiently and effectively, and good use is made of teachers strengths.

However, the use of part-time staff has an effect on the alocation of responsibilities and gppropriate
expectations. There are no job descriptions and consequently roles and responsibilities are unclear.

Responsbilities are sometimes taken on to fill agap in the system, but without aclear brief of what
isexpected. A result is often afeding of insecurity on the part of staff and alack of clarity interms
of expectations on the part of management. The lack of job descriptions places unnecessary stress
on staff who, in consegquence, are not dways used in the most effective and efficient way. Education
support staff are not employed to assist in the preparation of teaching materials and resources, in
particular in science and practical subjects, which makes extra demands on teachers who are often
involved in after school activities or resdentia duties if employed on a permanent contract. Learning
resources and the accommodation are wdl used, but information technology is not exploited fully
across the curriculum, often as aresult of the lack of confidence or expertise of teachers. Individua
pupils, however, make good use of information technology to support their specific learning
difficulties, especidly in the presentation of their work.

The day-to-day financia control isvery good. The part-time bursar rigorously monitors al
expenditure and ensures the school kegps within its allocated budget. Thisrigour is matched by a
determination to provide high qudity education at areasonable cost. Thereis no formd system,
however, to eva uae the cost effectiveness of mgor spending decisons. The adminigrative staff
effectively support management and teachers, by dealing with orders, reception duties,
correspondence, pupil reviews and pupils transport arrangements. The daily administration is good.

Given the low standards of attainment on entry, the good standards achieved on leaving, the good
progress made, the good qudity of education provided and the very reasonable unit cost for a
school of this type and size, the school gives good vaue for money.
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PART B: CURRICULUM AREASAND SUBJECTS

English, mathematics and science

English
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Attainment at the end of dl key stagesis good, given the specific difficulties with literacy experienced
by these pupils.

In spesking and listening, pupils make good progressin expressing ideas clearly and participate in
group discussions with confidence. They show good understanding of literature tests and ask
intelligent and perceptive questions. They are able to relate eventsiin literature to their own
experiences, and show sengtivity to their own feglings and those of other people. Thiswork iswell
supported by the speech and language therapist who works with pupils experiencing the grestest
difficulties

On entry to the school pupils ability in reading is very low and they have often developed very poor
attitudes to reading as aresult of earlier faillures. Progressin reading comprehension, accuracy and
fluency is good, athough attainment for afew pupils with severe problems remains low. Many
pupils take an increasing interest in books and in reading for information and entertainment. They
are able to enjoy fiction, nonfiction and poetry. However, the presentation of books in the libraries
on both stes takes poor account of the difficulties which closely packed books, with minimal
labdling guidance, might present to pupils with specific learning difficulties. The English literature
option a Key Stage 4 is popular and well attended. Pupils gpproach their GCSE subjects in English
with optimism and confidence.

Inwriting, dl pupils make good improvements in spelling and handwriting, though for afew pupils
with the severest difficulties, progressis very dow and attainment remains at the lower end of
national norms. The use of computersfor literacy skills development is good, but poor for awider
range of purposes. Most pupils develop the ahility to express and elaborate on ideas through both
poetry and prose writing. The standard of many classroom displays does not fully reflect or
celebrate the often quite condderable achievements of the pupils.

Key Stage 2 national tests were not taken in 1997 and Key Stage 3 test papersin English were not
received by the school. In GCSE examinationsin 1997, 59 per cent of pupils achieved grades A-C
in English literature and 12 per cent in English language. Pupils make good use of their increasing
literacy skillsin awide range of other curriculum aress, for example, in the study of origind sources
in higtory. Excdlent examples of linking reading and writing to the teaching of art at Edington wasa
feature of the lessons. Pupils listening and speaking skills are widdly used to promote understanding
through qudity questioning and discusson.

At dl key stages, pupils demonstrate good progressin attitudes, behaviour and persona
development compared with their point-of-entry to the school when they are frequently demoralised,
insecure and lacking in self-esteem.

Behaviour in lessonsis very good. They are courteous to one another, their teachers, and other
adults. Careistaken of persona and school property. Pupilswork well collaboratively, and are
supportive of one another's efforts and understanding of one another's difficulties.

Pupils are interested in their work which they undertake with care and sustained concentration.
They are increasingly confident to ignore their mistakes and produce an initid draft of work based
onideas. They are subsequently able to correct the mgority of mistakes themselves.

With the development of their literacy skills, pupils are able to develop their capacity for
independent persond study. A very postive attitude is shown towards the setting of homework.
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Pupils are dl very gppreciative of the work that the school does in helping them to overcome their
difficulties and are pleased with the progress that they have made.

The qudlity of teaching isgood. All teachers are committed to improving pupils achievement. They
have very high expectations of pupils work and behaviour and these are conveyed in a postive and
supportive manner. Teachers have very good knowledge of Nationa Curriculum English, and
teachers love of their subject is conveyed to the pupils. Teachers dso have avery good
understanding of the needs of learners with specific learning difficulties and appropriate methods and
materids are very well used to respond to those difficulties. A satisfactory start has been made on
policies and schemes of work for the teaching of literacy skills and the delivery of the Nationa
Curriculum. The need to co-ordinate these across both sites has been recognised. Initid and
on-going assessment and monitoring of achievement and progress are very good and ensure a close
match between programmes of work and individua pupil's difficulties. The need for increased
precison in the setting of objectives for individua education plans has been recognised.

Teachersin the department set very high professond standards and are undtinting of their time and
commitment to the pupils. However, the co-ordination of English between the two Sitesis poor.
Insufficient time is dlocated for departmenta meetings, given the key role of English in the whole
curriculum and the nature of the pupils difficulties. The large number of part-time staff employed to
teach the subject is unhelpful to effective liaison, co-ordination and subject planning.

M athematics
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The attainment of pupilsin mathematicsis good by the time pupils reach age 16, but below nationa
averages e'sewhere. GCSE results were above national averagesin 1996 and improved in 1997.
Girls attainment at GCSE is 9gnificantly better than boys. A smaler portion of pupils achieve the
highest grades than those nationally. Results achieved in nationa tests are below nationd averages
a age 14 and well below national averages at Key Stage 2. Thereis no co-ordinated approach to
ensuring high standards of numeracy acrass the curriculum from Year 9, resulting in low standards.

Progressis good throughout Key Stages 2 and 3 and very good throughout Key Stage 4. Many
pupils enter the school with levels of attainment which are well below average and quickly begin to
improve. Improvements are then sustained and accelerated in preparation for GCSE. The regular
re-visting of techniquesin avariety of approaches makes a significant gpproach to progressin
numeracy during Years4to 8. A strong and gppropriate emphasis on understanding concepts
rather than learning by rule is an important contributor to successin Years 10 and 11. The provison
of a “fast track’ group in Y ear 10 successfully promotes rapid acquisition of knowledge and
gpplication of techniques: overdl, astrong ethos of promoting self-esteem and building confidence
has avery positive effect on improving learning and raising attainment.

Pupils attitudes and behaviour are very good. All lessons are characterised by a positive working
atmosphere. Pupils sttle to work very quickly and sustain an industrious pace throughout |essons.
They ligen attentively and make articulate contributions to discusson. Almogt dl pupils are very
enthusiagtic and many express enjoyment in the subject. Leves of confidence and sdlf-esteem are
often high. A few pupils who are new to the school display low levels of sdlf-esteem, but thisis
usudly overcome quickly asthey settle. A very smal number of pupils occasondly lose interest
when lesson introductions are too lengthy. Overal, pupils have a very good respect for their
teachers, and very good working relationships with each other.

The quality of teaching isvery good. Teachers often demondrate a very positive combination of
good, business-like discipline and a caring approach. Planning is usualy thorough and provides a
diverse variety of experience to maintain interest. Teachers often make gppropriate references to
red life Stuations, for example, cutting up a piece of wood for divison, but do not make sufficient
use of historica context to bring the subject to life, for example, when referring to Pythagoras or
Pasca. Many teacherstake great care to develop language and understanding of concepts, through
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aprogressive change of emphasis from concrete to abstract. Examplesinclude use of Cuisinaire
rods for divison and use of pieces of pastato demondrate ratio. On asmall number of occasions,
teachersfail to notice the pupil who lacks concentration. On avery smal number of occasions, the
teachers lack of competence and subject command leads to a confusing presentation or ineffective
support. A particular strength isthe energy and enthusiasm of teachers, which has a beneficia effect
on pupils attitudes and behaviour. The curriculum is broad and balanced, except in Key Stage 2
where there are some gaps. Access to the curriculum is good, especidly in providing opportunities
to re-vigt and develop skills without repetition of materids, but there are too few opportunitiesto
use information technology.

Thereisinsufficient liaison between the two heads of department, too few forma mestings of all
teachers of mathematics and no forma monitoring of teaching. Thisresultsin insufficient building on
prior knowledge when pupils transfer Sites, sudden changesin developing numeracy, and too little
discussion of policies and practice, with a consequent lack of confidence in some teachers. There
are no arrangements for appraisal, and under-developed linking of teachers needsto in-service
training and development planning.

Accommodation is good and generaly used well, except that there are too few examples of pupils
work in somerooms. Thereisagood supply of resources which are used regularly and effectively.

Science
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The overdl attainment of most pupils by the age of 16 is above nationd expectations. Pupils
perform well in GCSE examinations, for example, 67 per cent achieved grades A-C, and have
developed good investigative skills. All pupils make sound progressin science. By the age of 11,
pupils are able to name various organs of the body and explain why a circuit can be switched on and
off. By the age of 14, they can explain how and why condensation and evaporation takes place and
give examples. By the age of 16, pupils can test their ideas controlling more than one variable and
explain the changes of date through particle theory. Pupils taking Single science make dower
progress, with aweaker conceptua understanding of science. Progress across Key Stages 2 and 3
issatisfactory. Pupils acquire appropriate scientific knowledge and understand important key
concepts. However, progressin developing investigative killsis less satisfactory, with too few
opportunities for pupils to plan and carry out experiments without considerable teacher intervention,
and the rate of progress for high prior attainersis only satisfactory. Older pupils aged 14 to 16
make good progress in science, using and applying scientific knowledge in arange of contexts with
confidence and kill.

Across the school, attitudes to science are very positive. Pupils are keen to do the work and carry
out the teachers ingtructions. Pupils stay on task in the lessons and concentrate on finishing work
set. Behaviour isadways very good. Pupils are courteous and trustworthy. They show respect to
each other, to the teachers and to equipment and materidsthey use. They listen carefully to the
teacher and carry out their indructions diligently.

The qudity of teachingisgood. It issound in Key Stage 2 and good in both Key Stages 3 and 4.
Panning reflects the Programmes of Study, and the method and content promotes learning for all
pupils. Very good useis made of questioning to enable understanding and extend learning. Where
there are shortcomings, teachers lack sufficient knowledge and understanding of the subjects,
especidly a Key Stages 2 and 3, to extend and chdlenge pupils with high prior atainment.
Assessment of pupils work does not inform planning and teaching in al classes or contribute to
teachers appreciation of progress from lesson to lesson.

The palicy for scienceis of good qudity but not fully informing dl teachers of science. The
curriculum is enriched by vidts to science museums. The subject is well managed, however,
continuity of learning between the two Stesis less effective, lacking close monitoring of the
curriculum and the qudity of teaching to better inform curriculum and teacher development and
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improve teaching further.

Informeation technology is il to play asgnificant role in the teaching and learning of science
throughout the school. The lack of technician support redtricts the range and quality of practica
activities pupils can carry out and reduces the time teachers have for improving lesson planning.

Other subjectsor courses

Art
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In relation to nationd expectation in GCSE, atanment is high. Over the past three years most
pupils have attained Grades A-C. Attainment across the rest of the school reflects these very good
examination results. Pupils make good progress throughout the school. The younger pupils, who
are taught at Edington, increase their knowledge of artists and improve their skills and understanding,
for example, aY ear 6 class was experimenting with the gpplication of paint by stippling and
sponging techniques. They understood the effects of usng such techniquesin their own paintings.
Year 11 pupils, in their examination work, used extensons of these skillsin producing paintings for
their course folders. Pupils are given awide range of experiencesin art at Edington, using pencil,
charcod, chak, wax crayons and inks for painting and pattern work and a good range of
experiences usng clay, papier mache and plasticine for modd making.

The subject development plan hasidentified awesaknessin textiles and stressed the need to give
greater emphasisto thisin the future. The headteacher isinvolved in the discussions and costings are
being prepared.

Pupils across the school show a capacity for personal study. In Years4, 5 and 6 the process of
critica analysis of work begins and is further developed in Years 7 and 8. On trandfer to the
Shapwick gte, this preparatory work done at the Edington dte is exploited with the number of
entries for GCSE at Key Stage 4 being very high for afoundation subject. Behaviour and repect is
excdlent in art, and relationships with teachers and peersis based upon that of critica friends.

The qudity of teaching in at isvery good. Teacher planning is of high qudity, enabling pupilsto
experience awide range of teaching and learning syles. Lessons a Edington are full of the
unexpected which creates a greet ded of anticipation for the pupils and aids concentration and
participation in the lessons. At Shapwick there is a more individualised gpproach with pupils
discussing their work and being encouraged to analyse their work in acritical way. Thereisaclear
expectation that pupils will, through their research, be producing work of the highest standard.
Asessment isa grength in art and involves pupil saf assessment, aswell asacriticd gppraisd and
discussion with the teachers. Record keegping is very good and iswell used to plan for the needs of
individuals aswell aswhole classes.

Resourcesin art are good and the co-ordinators have recognised the lack of textilesin their
development planning. Accommodation at both Stesisvery good. The new art room at Shapwick
provides an excdlent environment for fine arts. Great emphasisis placed upon pupils gaining first
hand experiences. Pupils at Key Stage 4 returned from a culturd vist to Turkey during the
ingpection week, each of them having taken photographs of landscapes, buildings and streetsin
Istanbul and the ruins at Ephesus. The trip had been well planned, with pupils having a clear
understanding of what was expected of them. Similar excursions take place annudly.

Design & Technology

111

The overdl attainment of most pupils a 16 is below national expecteations. Pupils attainment in
making skillsis good, they attend to accuracy and manufacture arange of products, with high quality
finish. Although design communication skills are beginning to devel op throughout the school, they
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remain awesk feature in older pupils. Graphics skills and the use of colour and shape are under
developed in anarrow range of design and technology contexts.

The progress of most pupils, in relation to their prior attainment, is sound at Key Stages 2 and 3, but
unsatisfactory at Key Stage 4. Pupilslearn to pay greater attention to design work and are ableto
use arange of hand tools, modd and evauate their work by the age of 14. Although developing
good practica skills by the age of 16, pupils make dow progressin the skills of designing and
presenting work effectively usng good graphic technique.

Pupils have mature attitudes to their learning and concentrate well on the tasks set. Both girls and
boys have postive attitudes and enjoy working with arange of design media. Pupils work well
together and help each other in groups, leading to development of congtructive ideas which are
beneficia to dl. Pupilslack confidence and arange of design skills to make good progress at Key
Stage 4.

The quality of teaching is sound overdl, and it isgood a Key Stages 2 and 3. Pupils are well
managed within atrugting and supportive environment in which sound teaching strategies are used.
Lessons are well planned. Purposeful teacher intervention, good ord feedback and the
encouragement to pupils to evauate their work results in them making progress. Where there are
shortcomings, teachers lack sufficient knowledge and understanding of the subject, which restricts
the expectations for high prior attaining pupils. At Key Stage 4 in particular, expectations, pace and
outcomes for lessons are not aways clear, resulting in dow progress.

The curriculum is narrow with inadequate depth of coverage, including knowledge and
undergtanding of materids. The range of design and technology materias and contexts for learning,
including the use of information technology and contral, issmal. Older pupils benefit from using
computer aided design packages.

The subject isineffectively co-ordinated across the two Stesin the school, leading to repetition of
work and an unclear progression of skills teaching in the subject planning.

The teachers of the subject lack recent and relevant professiona development to ensure dl pupils
are suitably challenged and set gppropriate expectations. The workshop used by older pupils
requires some urgent attention in respect to Health and Safety issues, for example, water lesking
onto the power supply, unguarded machinery and alack of secure lockable accommodation.

Geography
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Pupils atanment isin line with nationa expectations. Taking account of prior attainment pupils
make good progress, and thisismost evident in Years8to 11. Pupils achievementsin fieldwork
activitiesin Years 10 and 11 are very good and some pupils achieve very good results et GCSE.
Wil organised schemes of work enable pupils to acquire knowledge of places, an understanding of
geographical processes and they use geographica skills effectively. Progressvariesin Years4to 7
where continuity islesswell assured.

Pupils use geographica vocabulary in arange of contexts well, they demondtrate understanding of
the conventions used in geography, particularly in making maps and plans. Pupilstak
enthusiagtically and confidently about their work, and develop good strategies for remembering
facts, including the use of mnemonics.

Teaching in al yearsisgood. Lessons are characterised by clear objectives, good expostion,
careful questioning and enthusiasm for the subject. Teaching is based on sound subject knowledge,
a keenness to develop new ideas and an understanding of pupils difficulties. Appropriately targeted
resources and tasks matched to individual pupils needs, for example, for datalogging and
conducting interviews, and relating the subject to pupils and teachers interests are effective. The
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range of assessment techniques is appropriate and used to diagnose individud pupils strengths and
weaknesses. Assessment procedures across the department are in place, but records lack
coherence and consistency.

Pupils are well behaved. They support one another and work effectively in pairs and groups. Pupils
are committed learners, and in Years 10 and 11 work well even if they are away from the
classroom, often during weekends and holidays. Pupils show greet pridein their written work.

They are eager to explore and use a range of resources to present their work to best effect. Some
pupils have less well devel oped independent learning skills and demonstrate over-dependence on
teacher guidance.

The co-ordinator usesingght and subject knowledge to great effect in determining appropriate
activities and courses for pupils to follow, taking into account their particular difficulties. Monitoring
the subject across al yearsisless effective, given the restricted amount of time available due to
timetable and split Ste condraints. A wide range of resourcesis used imaginatively, but information
technology and the use of computer programmes, across al years, are lesswell developed. Cross
curricular activities, such as atheetre vist to see West Sde Story and cooking Indian medls,
enhance the pupils learning.

History
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History istaught to al pupilsin Years 4 to 9 and asan option in Years 10 and 11. Pupils make
good progress across the school in relation to prior atainment. They are making gainsin their
knowledge and understanding of why people acted as they did, why events happened and the
different ways of lifein the past. They are developing a good understanding of chronology, as seen
inaYear 6 classonthe Tudors. By Years 10 and 11, pupils demonstrate well their ability to
hypothesise, to use source materia perceptively and draw conclusions from their evidence,
especidly evident in course work involving astudy of Shapwick village in the eghteenth century.
GCSE reaults for 1997 were very good with 21 pupils entered, of whom more than half achieved
grade C or above.

Pupils attitudesto their learning are very good, especidly in Years 10 and 11. All pupils show a
keen interest in the subject, are quick to answer questions, listen attentively to the teacher and to
each other, and respect the views and opinions of other pupils. They are ableto sustain
concentration for lengthy periods and by Years 10 and 11, can work independently, carry out their
own research and apply the results effectively. Pupils behaviour isdmost dways very good. They
are able to work well together and often help each other constructively.

The quality of teaching is very good across the school, especidly in Years 8 to 11/12, where dll
teaching is ddivered by a specidist teacher, and in a'Year 6 classtaught by an enthusiast for the
subject. In these lessons, teachers are thoroughly prepared, are clear about their objectives for the
lesson and make effective use of artefacts and resources, for example, tape recordings and letters
about the Globe Thestrein Year 6 and origina maps of Shapwick village photocopied following a
vidt to the Somerset Records Office. These resources are used in an imaginative way to stimulate
pupils thinking and are supported by skilled questioning, which enables pupil to draw comparisons
and come to their own conclusions. Teachers have high expectations of behaviour and of the
gtandards of work; homework is set and its completion isingsted upon. A combination of quiet but
firm management, ddivered with good humour, works very successfully with pupilsin Years6 and 8
to 11/12. In these classes pupils are appropriately challenged, the work iswell matched to meet
their needs and the teachers have an excdllent knowledge and understanding of their subject.

The co-ordinator has an enthusiasm and passion for the subject which in turn enthuses pupils. A
good policy document has been devel oped which addresses the needs of pupils with specific
learning difficulties; schemes of work arewell developed in Years 8 to 11 but are lesswell
developedin Years 4 to 7. There are excellent examples of cross-curricular links, for ingtance, in
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Y ear 6 with art, music and English in the Tudor theetre topic, and in a secondary class with design
and technology in industrid archaeology. Teachers assessments and recording methods are
effectivein Years 8o 11, but are less well developed in the earlier years. Collaborative
arrangements across the two sSites are not well established which has an impact on continuity and
progression between Years 7 and 8. A good range of resourcesis being established, and teachers
make effective use of the wedth of historical resources in the community, including churches,
archaeologica digs, record offices and museums.

ation Technology

Attainment of pupils information technology skills at Key Stage 2, and Years 7 and 8 of Key Stage
3,isgood. Progressis satisfactory, with pupils being able to perform the basic computer skills of
loading and saving to and from disk, accessing programs from within Windows 95 and beginning to
use word processing, supported by touch typing lessons, to produce work. However, they have
little experience of information technology applications that are based upon programs that mode an
imaginary or red Stuation such as designing a new road to by-passatown. Nether do they use
information technology to control devices such as aburglar darm, or to monitor externa events such
aswind direction.

At Key Stage 4, and Year 9 of Key Stage 3, pupils progressisgood. Attainment is broadly in line
with national expectations, with some pupils & Key Stage 4 demongtrating attainment above
expectationsin their use of gpread sheets as part of their assessed examination work. However, the
pupils have little experience of using information technology to control devices, except for usng a
computer to design and produce items during their design and technology lessons, or of monitoring
external events such as wesather.

Pupils attitude to learning and their behaviour during lessonsis good, particularly at Key Stage 4
whereit isvery good. The pupils are wel motivated by the experienced saff. Relationships
between pupils and teachers are very good and the pupils collaborative working is of ahigh
standard.

The qudity of teaching is good, particularly at Key Stage 4 where high expectations are set of the
pupils. Here the teacher's speciaist knowledge enabled him to both challenge and support pupils
learning of spreadsheets by encouraging them to produce a mode which gave them information
related to the ordering of houses and pupils based upon the school's merit system. In amogt al of
the lessons observed the support and management given was good, with pupils recelving constant
and positive feedback, and their questions being answered in a clear, understandable manner that
acknowledged their particular learning difficulties.

Both information technology co-ordinators provide good management of the resourcesin their
respective computer rooms. However, at both Edington and Shapwick, little cross-curricular useis
made of the resources, particularly in the support that information technology can offer pupils with
specific learning difficulties by the use of specidist computer programs, athough both Edington and
Shapwick are using talking word processors to a limited extent.

Both co-ordinators, particularly at Edington where the use of information technology isbeing
re-established, have little time in which to promote the use of information technology across the
curriculum. Non-contact time isinsufficient to promote the learning and support that the new
computer hardware can offer pupilsin other subject aress.

Modern Foreign Languages

French
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133  Themodern foreign language studied by pupilsis French. The gppointment of a subject specidist
this term has revitalised interest and pupils are responding well to the subject. A detailed subject
policy document has been produced to give pupils access to the Nationd Curriculum. Schemes of
work have been produced and recognition given to the special educationa needs of the pupils,
especidly with regard to the acquidition of writing. At present thereis insufficient time alocated to
the subject in Year 9 and, with the re-establishing of the subject in the curriculum, no French is
taught in Year 10. Thereisonly one pupil studying thelanguagein Year 11.

134  Thereis, a present, insufficient evidence to make judgements about attainment levelsin Years 7 and
8. However, in Year 9, pupils have retained much of their previous learning and levels of
comprehension and ora responses arein line with nationa age expectations. The Year 11 pupil is
being well prepared for GCSE, and attainment in comprehension, ord responses and the course
work diary isgood. The progress which pupils make across Years 7, 8 and 9 is satisfactory in the
understanding of the spoken language, with the capability to respond dready being strengths. The
progress being made in Year 11 is good.

135 Teachingisgood acrossthe school. Lessons are very wel planned and take account of the need to
change the teaching gpproach to maintain interest. Very good use is made of taped materid in the
target language. A good range of drategiesis used to change the style of ddivery from whole class
to group and paired working. A good range of games activities is used to promote and consolidate
vocabulary. Opportunities are taken for pupilsto conversein pairs. However, thereisalack of
opportunity for role play to develop conversation because there is no teaching base. Thisis
particularly the casefor Years 7, 8 and 9, at both Edington and Shapwick where the dining rooms
are the only spaces available. The co-ordinator is, at present, discussing the possibilities of using
information technology (CD ROM) to extend the learning opportunities.

136  Pupilsdisplay very good atitudesin lessons. They enjoy the chalenging work and concentration
levelsare good. In groups and pairs pupils work collaboratively in games activities and dia ogues.
Behaviour in dl lessonsis very good.

137  Planning takes account of the varying specific learning needs of the pupils, and ensures that
appropriate strategies are deployed to secure confidence and understanding. Assessment and
recording procedures are thorough and address Nationa Curriculum attainment targets.
Assessment iswdl used to inform future lesson planning and to dert the teachers to the specific
learning difficulties of individud pupils

138 Thesubject iswdl led, and the co-ordinator is working on a development plan to secure its pogition
across the two stes. The co-ordinator sees the need for external accreditation through the
Certificate of Achievement and GCSE. Sheiskeen to organisetripsto France. Thelack of a
designated classroom, on either site, impedes the development of the cultural aspect of the subject
and opportunities for role-playing activities. Thereis an adequate variety of resources which have
been adapted to make them accessible to pupils with specific learning difficulties. However, thereis
alack of information technology resources.

Music

139  Themusc curriculum is not meeting statutory requirements. In Years 4,5,6,7 and 8 pupils are not
taught the Nationd Curriculum Programmes of Study, but instead practise hymn sainging. InYear 9,
insufficient time is available to ddiver the music programme which is based on the Key Stage 3
Programmes of Study. Their overal progressin music is unsatisfactory, and reflects the lack of a
planned whole school music curriculum.

140  Pupils attitudes to their learning are good. All pupils enjoy their lessons. They smile and put alot of
energy into their work. Pupils behave well and listen carefully to the teacher. Rdationshipsare
good and al pupilsfully participate in the lesson.
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The qudity of teaching of singing isgood. At Edington, reports are not made to parents on the
progress which pupils are making. At Shapwick in Year 9, good use is made of prase and in
supporting pupils to recognise their own achievements, but reports to parents do not consistently
provide information on what pupils know, understand and can do. The teacher given the role of
subject co-ordinator is not a gpeciaist music teacher. The role and responsibilities of the
co-ordinator for the development of the subject across the school are not clear. The one, thirty five
minute lesson per week which pupils receive is not satisfactory to ddliver abaanced music
programme. No music is offered in the school timetable for pupilsin Years 10 and 11.

Thereisno specidist music accommodeation. The teaching time is sgnificantly reduced as the
classroom isre-arranged or equipment ismoved. Thereisasmal music room & the Edington Site,
but thisis used for the extra-curricular lessons which involve some pupilsin learning to play the
piano, drums and the guitar. The co-ordinator has recently taken advice on how to develop arange
of quality resourcesin order to support a more extensive music curriculum, but as yet this has not
been implemented.

Physical Education
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All pupils are timetabled for two periods of games and two periods of physical education each week
and have, in addition, access to awide range of physica activities offered as extra-curricular
options. During the inspection week mainly games activities were observed. The higher attaining
pupils make good progress throughout the school in certain team games, especidly in rugby, which
isaparticular strength of the school, athletics and cross country. Pupils succeed well in inter-school
competitions. In Years4 to 8 progressis generaly unsatisfactory, except in rugby where reasonable
levels of performance are being achieved. For most pupils, however, there is alack of recorded
information on pupils progress by which to assess sandards. Throughout the schoal, pupils
individua achievements and levels of skill are not assessed and recorded; in particular, pupils with
co-ordination difficulties are not progressng incrementally through clearly identified small stepsto
improve their body awareness and performance. A sgnificant number of pupils, however, achieve
high standards, for example, two boys representing the County, in rugby, at under 15 and 16 level
and three in County athletics.

In the well managed lessons, particularly in Years 9 to 12, pupils respond well and are keen to
improve their performance and work well together, demongtrating their ability to work together asa
team. InYears4 to 8, however, weak teacher control results in pupilslosing interest and
concentration. In lessons such asswimming in Year 11, badminton in Years 9 and 10 and in rugby
coaching in Years 9 to 11, pupils demondtrated an enthusiasm to improve their performance.

The qudity of teaching is good and sometimes very good in Years 9 to 11, but is unsatisfactory and,
in onelesson poor in Years4 to 8. In the good lessons, teachers have a good knowledge and
understanding of their speciaist areaand are able to provide clear advice on how to improve
performance. These teachers demonstrate good coaching skills, give clear ingtructions, expect high
standards of behaviour and performance and review and evauate the latter a the end of lessons.
The poor lesson in the junior school involved too large agroup in a gymnastics lesson, following an
ingppropriate activity, which resulted in aloss of control and of concentration on the part of pupils.
Inajunior school girls netbal activity the teacher lacked the confidence to change the nature of the
activity when the pupils lost interest and the lesson deteriorated. Teachers assessment and
recording of pupils individua progressis unsatisfactory, and planning for progression, particularly in
the junior school iswesk.

A whole school policy is being developed, but is not yet in place or understood by al staff.
Schemes of work have not been devel oped across the whole school, resulting in wesknessesin
pupils ability to build on their skillsincrementaly. The curriculum is not meeting al of the
requirements of the Nationa Curriculum, for example, in providing dancein Key Stage 2, and
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gymnagtics activities are poorly planned and delivered in Years 4 to 8. A policy for assessment has
not been devised, dthough aform of fitness testing is being implemented for Years9to 11. Thereis
good co-ordination of the subject and of activitiesin Years 9 to 11, but thisis not extended to the
ealier years, where thereis alack of monitoring and support for teaching and of the curriculum.
Girls have opportunities to access most of the activities and the need for access to team games with
other schoolsis being addressed. Extra-curricular opportunitiesin sport are very good, including
svimming, caving, dry skiing and horse riding.

The provision of resourcesis mostly good, including a good sized sports hdl, wel equipped with
nets and afitness area, but the range of smal and large apparatus, fixed equipment and suitable
junior age equipment isinsufficient. Pupils, therefore, do not have opportunities to develop the skills
of dlimbing and swinging. Playing fidd facilities and hard play surfaces for tennis and other activities
are good.

Religious Education
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Only pupilsin Year 9 are receiving a programme of rdigious education. Pupils are making
satisfactory progress in these lessons and are beginning to reflect on their own beliefs and the views
held by others. Evidence of progressis limited by the lack of a planned curriculum taught in earlier
years and which is supported by records of progress over time.

Pupils responses are good. They listen carefully to the teacher and are prepared to share their
thoughts. Pupils show respect for one another's opinions. They are interested in the lesson and
behave wdl. Girlsare as confident as boys when contributing ideas and answering questions. Al
pupils willingly complete the written tasks set in lessons.

The qudlity of teaching is sound, but in some lessons the didactic teaching style limits the contribution
which pupils can make. Good use is made of praise to encourage and support pupils. Artefacts
and other resources, for example, maps and photographs, are not used to help extend pupils
thinking and understanding. Pupils work is marked and good use is made of encouraging
comments. Reports to parents do not include information on what pupils know, understand and can
do.

There is no whole school co-ordination of religious education, and the provison made for the
teaching of the subject is very poor. Pupils do not have the opportunity to develop their knowledge
and undergtanding in this subject, or of obtaining accreditation.

CollegeLinks
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The school has agood link with a college of further education. Studentsin Year 12 spend one day
aweek (Thursday) a the college. Theamsfor thelink are clearly stated and the programme
provides placements into arange of classes which include bricklaying, photography and art and
mediagtudies. Theintention of the link is to provide the best possible match with the sudents
interests and the courses being taught on the day the students are attending, and it is successful in
doing this. However, a the time of the ingpection, some students had yet to receive their full
complement of classes and were spending one of the teaching sessionsin the college library.

The students are developing their independence skills very well. They have to use public transport
to get to and from college and they have to try to solve any problems which may arise. The college
provides a named key worker to support them and provides an induction day to help prepare the
sudents for their time at college. Students work aongside other college students, for example, in
the furniture workshop, where many course members are adults. College is aso giving the students
the opportunity to make decisons for themsalves and to use the college facilities, for example, the
cafeteriaand common room. They have joined the students union.
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The students value and enjoy their college link and have access to arange of speciaist equipment
and facilities, such asin the photographic darkroom and the furniture workshop. Students said that
they enjoyed the practica nature of their course work. Thelink is helping to prepare students for
the trangtion from the more sheltered environment of the school to a possible future full-time
placement in further education.

Last year Sudents attending the link recelved a college certificate which identified the units of work
they had completed towards the Business and Technology Education Council (BTEC) Nationa
Diplomain Performing Arts. The school has not yet given consderation to how it will record the
skills and achievements of this year's students who are not following courses which lead towards any
national accreditation.

Year 11 pupils have ataster day at the college in order to provide them with an experience of a
college environment.

Boarding Provision
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The resdential accommodation a both Stesis very good, it iswarm and homely and reflects the
investment made by the school in providing new carpets and furniture. Accommodationin al 7
boarding housesis of agood standard. The joint headteacher pastora is aso the head of care. He
works well with the boarding staff and meets with them daily on an informa basis. Forma mestings
are arranged at the beginning and end of terms, with additiona meetings arranged according to need.
The standard of care in general is good across both Sites.

Thereisagood communication syssem when pupils areill or need saff a any time during the day or
night. The communication book provides a clear reporting system between boarding and teaching
gaff when pupils are unwel or confined to their beds.

Pupils are able to identify an appropriate adult to whom they could relate. They have accessto
telephones and there are clearly detailed telephone numbersin al boarding aress.

Parents are pogitive about the qudity of care a the school. Many fdt that communication with
house-parents was a strength and they were happy that their children were being well looked after.
Good links with home are further strengthened by boarders having an exeet weekend every three
weeks.

The medls attended during the inspection provided a very good range of food which was well
presented. At abreskfast at Shapwick, pupils could chose, in any combination, avariety of ceredls,
grapefruit, yoghurt, bacon, eggs, toast and marmaade. Pupils commented on the qudity and range
of the food and fdt that it was very good.

Arrangements for setting homework (preparation) are excellent and well supervised. Pupils have
access to information technology and use the library unsupervised. Extra-curricular activities are
broad in range and of avery good standard. Parents are regular supporters of games fixtures and
often take the opportunity of spesking with staff during these visits.
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PART C: INSPECTION DATA

Summary of ingpection evidence

163  The school was inspected by ateam of 9 inspectors for 33.5 ingpector days. Over a period of 5
days, 116 lessons or parts of lessons, and arange of pupils activities were observed, and pupils
work was scrutinised, for atotal of 83.5 hours.

164  Discussons and interviews with school staff and representatives of other agenciestotalled a further
40.25 hours. Feedback to staff and the headteacher involved a further 11 hours of inspector time.
Regidration sessons, assemblies and staff meetings were attended, and meetings were held with the
proprietors.

165 Statements of specia educationd need, annud review reports and individua education plans were
scrutinised. Parents views were sought at a meeting attended by 36 parents/carers and the
responses from 69 questionnaires (41 per cent of the total of 167) were andysed. The school
provided afull range of documents and records for analys's, both before and during the ingpection.

166 Dataand indicators

PUPIL DATA

Number of pupilson | Number of pupilswith| Number of pupilson | Number of full-time
roll (full-time statements of SEN school'sregister of | pupilseligiblefor free
equivalent) SEN school meals
Y4-Y12 167 a1 o1 0

TEACHERSAND CLASSES

Qualified teachers(Y4-Y12)

Total number of qualified teachers (full-time equivalent) 205
Number of pupils per qualified teacher 81

Education support staff (Y4 - Y12)

Total number of education support staff 0
Total aggregate hours worked each week 0
FINANCIAL DATA

Financial year: 1996

£
Total Income 1,619,000
Total Expenditure 1,570,276
Expenditure per pupil 9,402.85
Balance brought forward from previous year Nil
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Balance carried forward to next year

48,724
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PARENTAL SURVEY

Responses (per centage of answersin each category):

| feel the school encourages parentsto play an
active part in the life of the school

I would find it easy to approach the school with
guestions or problemsto do with my child(ren)

The school handles complaints from parents well

The school gives me aclear understanding of what
istaught

The school keeps me well informed about my
child(ren)'s progress

The school enables my child(ren) to achieve a
good standard of work

The school encourages children to get involved in
more than just their daily lessons

| am satisfied with the work that my child(ren) is/are
expected to do at home

The school's values and attitudes have a positive
effect on my child(ren)

The school achieves high standards of good
behaviour

My child(ren) like(s) school

Edington & Shapwick School

Number of questionnaires sent out: 167
Number of questionnaires returned: 69

Strongly Agree Neither Disagree Strongly
agree disagree

32 52 12 1 0

64 35 0 1 0

32 33 14 3 1

416 46 3 3 0

64 3 3 0 0

74 2 4 0 0

71 23 3 3 0

43 41 4 9 0

80 13 6 0 0

72 23 1 0 0

59 3 7 0 0
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