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Introduction

1. This inspection was carried out by Her Majesty’s Inspectors supported by a
team of specialist inspectors in accordance with the Framework for the Inspection of
Initial Teacher Education (2008-11).

2. The inspection draws upon evidence from all aspects of the provision to make
judgements against all parts of the inspection evaluation schedule in the framework.
Inspectors focused on the overall effectiveness of the training in supporting high
quality outcomes for trainees and the capacity of the partnerships to bring about
further improvements. A summary of the grades awarded is included at the end of
this report.

Key to inspection grades

Grade 1 Outstanding
Grade 2 Good

Grade 3 Satisfactory
Grade 4 Inadequate

Explanation of terms used in this report

Attainment is defined as the standard reached by a trainee at the end of their
training.

Progress is judged in terms of how well a trainee has developed professionally from
their starting point to the standard reached at the time of the inspection or at a
suitable review point.

Achievement is judged in terms of the progress made and the standard reached by
a trainee at the time of the inspection or at a recent assessment review point.

The provider

3. Sheffield Hallam University works in partnership with 263 primary and 163
secondary schools to provide initial teacher education (ITE) leading to qualified
teacher status (QTS). Further education (FE) teacher education is offered through
the university’s partnership with three colleges of FE and the South Yorkshire Police.
The university is also a large provider of continuing professional development (CPD)
for practising teachers and is actively involved in leading edge initiatives to research
and develop innovative practice in ITE.

4, The university fosters mutually beneficial links with Sheffield and other
neighbouring local authorities. The university’s commitment to equality and diversity
and widening participation permeates all aspects of ITE provision. The recruitment of
trainees from underrepresented groups is particularly strong on provision located at
the university. The Teacher Education Department has recently restructured so that
all ITE programmes are located within the same department. The department is
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highly collaborative and is a lead provider for the Masters in Teaching and Learning
and Teach First.

A commentary on the provision

5. The following are particular strengths of the provision across all phases:

u A particularly strong local and regional identity that stems from the
university’s significant contribution to the workforce needs of local schools,
colleges and post-16 training providers.

[ The high quality of centre-based training that enables trainees to develop
excellent skills in reflective practice which they use effectively to improve their
teaching.

[ | An inclusive ethos and particularly strong commitment to equality and
diversity.

6. The particularly effective features of the primary and secondary phase
provision that underpin the high quality outcomes for trainees can be attributed to:

u the sharp self-evaluation and action planning at individual programme level
u the strong collaboration between work-based and centre-based trainers
[ the keen focus on developing trainees’ subject knowledge for teaching

[ the extent to which trainees draw on resources contained on the virtual
learning environment (VLE) to accelerate their learning and progress.

7. Features in primary and secondary programmes that could be applied to
support improvement in FE teacher education include:

[ the clear vision and strategic direction that underpins partnership
development

[ the probing use of data to scrutinise outcomes for trainees

[ | the outstanding use of resources to support learning and enhance trainees’
progress.

8. The following recommendations should be considered to improve the quality
of the outcomes for trainees across all phases:

[ | continue to identify opportunities for collaboration and the sharing of good
practice across the different age phases of ITE.

[ refine further the use of grade criteria for judging trainees’ progress and
attainment.
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Provision in the primary phase
Context

9. Sheffield Hallam University offers a three-year course leading to a Bachelor of
Arts (BA Hons) with QTS, for students wishing to work with three to seven year-olds
or five to eleven year-olds. One-year post graduate courses are offered in the same
age ranges and, in exceptional circumstances, a few trainees opt for the Professional
Graduate Certificate in Education. A two-year part-time progression route to QTS for
early years and primary teaching assistants was offered for the first time this year. At
the time of the inspection there were 648 trainees across the range of provision.

Key strengths

10.  The key strengths are:

[ | the excellent centre-based training programme which enables trainees to
provide highly effective learning opportunities for themselves and the full
range of pupils they teach

[ the trainees’ very good subject knowledge for teaching which underpins their
ability to become reflective practitioners and provide engaging activities which
promote pupils’ learning

[ | the cohesion and strength of centre-based and school-based training, which
enables trainees to link the theory and practice of teaching very effectively

[ | the quality designation of schools in the partnership which has led to high
levels of commitment and more effective support, enabling most trainees to
make good or outstanding progress

[ the development of resources and the excellent VLE which greatly enhances
opportunities for trainees to further their academic and professional
development

u the excellent self-evaluation and action planning which leads to consistently
improving outcomes for trainees that meet local and national needs very well.

Recommendations
11.  In order to further enhance partnership development, the provider should:

[ | embed the many recently introduced partnership developments to ensure
consistently high quality practice across all levels of the partnership

[ ensure that the newly introduced grade descriptors are used more
systematically by mentors and trainees.

12.  In order to improve outcomes for trainees, the provider should:
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[ improve trainees’ ability to apply their understanding of the different
dimensions of community cohesion more systematically in their teaching.

Overall effectiveness Grade: 2

13.  The overall effectiveness of the provider in securing high quality outcomes for
trainees is good and improving rapidly, with some aspects judged as outstanding.
Trainees plan and teach lessons that are of a good quality. Trainees have good
knowledge of how to teach early reading, mathematics, pupils with special
educational needs, and those who speak English as an additional language. Trainees
on the early years course have a good knowledge of the early years pedagogy and
curriculum; how to plan for continuous provision, and to support learning in outdoor
areas. Trainees are also able to plan meaningful cross-curricular links between
subjects which improve pupils’ learning.

14.  Selection processes are thorough and effective in ensuring trainees have the
capability to teach and become good teachers. Procedures involve, for example,
partnership personnel, link tutors, headteachers and the local authority. A rigorous
interview process enables candidates to show their potential through group
discussions, written tests and formal interviews. Following selection, candidates are
sent a pre-course booklet which records their subject knowledge in English,
mathematics, science, and information and communication technology (ICT) and this
forms the basis of detailed training plans. Trainees are involved fully from the outset
in setting their own challenging targets for improvement.

15.  In order to increase the proportion of men and minority ethnic trainees on the
courses, the university has attended local and national conferences and offers three-
day taster sessions for minority ethnic candidates. These sessions are well attended
and enable potential candidates to learn about teaching as a career, spend a day in
school and meet the criteria for selection. Candidates who attend are offered extra
support with their application. It is too soon to see the impact of this initiative on
overall recruitment trends. The proportion of men on the courses is in line with other
providers in the sector and increasing.

16.  Training and assessment are excellent. There is a synergy between centre-
based training and school-based training and assignments; this enables trainees to
link the theory and practice of teaching very well. Taught sessions link educational
theory, pedagogy, and current practice in an innovative way. Tutors model good
practice at all times and emphasise that learning must engage all pupils through
activities which meet their individual needs. Trainees’ expert subject knowledge is
complemented by good systems to identify specialists from the wider community
and from partnership schools to teach on the course. A particular feature of the
training is the strong emphasis on developing trainees as learners from the start of
the course. This in turn enables them to reflect critically on their own practice
leading to very good levels of understanding of how pupils learn. All trainees have
many opportunities to attend specialist placements, for example, in early reading,
English as an additional language and in special schools. Trainees’ attainment is
further enhanced through their involvement in action research in local schools and
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abroad. Trainees select ‘electives’ such as a modern foreign language, creativity,
children’s fiction and international placements; these further their knowledge and
understanding of current practice particularly well.

17.  Course work is challenging and trainees receive high quality feedback on
written assignments, which enables them to make good and often outstanding
progress. Progress against the QTS Standards is regularly reviewed by academic and
university link tutors. Trainee profiles include some insightful evaluations of their
own teaching in relation to pupils’ progress. The provider reviews trainees’
attainment at many points during the year and any perceived weaknesses are
identified quickly. Extra drop-in sessions are provided which trainees choose for
themselves. This ownership of their own progress is welcomed by trainees, who say
that they are very clear about how to become good or better teachers.

18.  Trainees on school placements have weekly meetings with their mentors and
good dialogue enables the trainees and mentors to set challenging targets for
development. Link tutors visit schools regularly and carry out joint observations with
mentors. A three-way moderation meeting is carried out at the end of each
placement involving the mentor, trainee and link tutor to assess the trainee’s
progress; the resulting grades are accurate.

19.  The university is very alert to the needs of individuals with identified areas of
weakness and takes timely and effective action to ensure that all trainees meet their
potential. There is an excellent range of resources which complement the centre-
based training. The VLE is an excellent tool and provides trainees with good access
to documents and study materials immediately following their selection. Materials
are up-to-date and well used by trainees, particularly to access information and
preparation materials relating to forthcoming lectures. Tutors are diligent in ensuring
materials are accessible, updated, and uploaded regularly. Trainees are very well
prepared for lectures and they make excellent progress in taught sessions. The
effective use of human resources to meet trainees’ individual needs is also very good
and aids their well-being.

20.  The quality and diversity of the partnership schools are good and most
provide excellent training venues. Trainees experience training in a number of
different schools in a range of socio-economic settings. This diversity supports
trainees’ understanding of how to teach pupils with a range of needs. Training for
school-based trainers is well organised and well attended. Many schools in the
partnership have accessed whole-school training and the availability of different
levels of training to further develop their mentoring skills. A large proportion of
mentors also follow the accredited mentor training which is part of their CPD and
leads to postgraduate credits.

21.  Many new partnership developments have taken place over the last two
years. All schools enter into a designation process which designates schools into
three levels each year against clear criteria. Headteachers welcome this initiative and
feel that it is also helping them move forward in their thinking. Meetings have been
set up for ‘cluster’ groups in the network and held each term, so that mentors can
meet together and discuss issues related to the partnership. These are not as well
attended as the university would like, and therefore the timing has been moved to
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the daytime and supply cover is provided. There is scope to develop these meetings
to include cross-moderation of trainees’ attainment on block placement. A
comprehensive newsletter sets out all partnership developments. This ensures that
schools are well informed about the key areas for improvement and are clear about
their role in bringing them about. However, many initiatives are at the early stages
of development. Newly introduced grade descriptors, which help trainees know how
to move from one level to the next, are not used consistently by some mentors.

22. There is a consistent equality and diversity theme which runs through all of
the provider’s documentation; trainees are well aware of their rights and
responsibilities. All trainees receive training on child protection and safeguarding
children to prepare them for their placements. The provider responds very quickly to
any areas of concern from schools or trainees and timely and effective action
ensues. Inspectors found evidence that placements are adapted well to meet the
needs of individual trainees with family or other commitments and that this aids their
personal well-being. Trainees who are identified as struggling with the course
receive excellent support through learning contracts and extra link tutor visits.
Trainees who have disabilities or special needs are very well supported to achieve
their potential. During the inspection trainees observed and interviewed were secure
in how to provide for pupils who speak English as an additional language or who had
special needs and/or disabilities but their knowledge and application of the wider
dimensions of community cohesion were sometimes weaker.

The capacity for further improvement Grade: 1
and/or sustaining high quality

23.  The provider has outstanding capacity to improve outcomes for trainees. The
rapid improvements over the last two years are a direct result of managers’ ability to
collect and use data very effectively to focus on trainees’ outcomes. The monitoring
of quality and consistency across the partnership is rigorous, involves all
stakeholders, and is open and transparent. All aspects are monitored and evaluated
formally; for example, individual ‘taught sessions’, modules, the central overall
training, the consistency of grading, and especially, the quality of partnership
schools. A particular feature of this partnership is the improvement in their ability to
support trainees so that they make good and outstanding progress on block
placements. The university has the capacity to seek out and use expert professionals
from the wider community and develop partnership working across a range of local
authorities to meet local needs and bring about continuous improvement.

24, All aspects of the monitoring of the provision are discussed between all
stakeholders and recorded in their meetings’ minutes. At the strategic level,
headteachers and mentors are members of committees, and schools are invited
regularly to become more involved in the strategic direction of developments. This
has improved the consistency of mentoring and also the quality of university tutors’
knowledge, leading to improved trainees’ outcomes. An excellent example is the
recent training received by tutors in the early years’ curriculum and related

pedagogy.
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25.  Allissues from the previous inspection have been tackled and there is
evidence of particular success in improving the quality of provision across the
partnership; in developing trainees’ subject knowledge; in trainees’ ability to provide
for the full range of learners in their classes; in selecting trainees who have the
intellectual capacity to be very reflective practitioners and in giving more specific
subject feedback on trainees’ teaching. Outcomes at the outstanding level on degree
and post graduate courses are increasing rapidly. Trainees gain the confidence
quickly to take on subject leadership and gain promotion often at the end of their
induction year; this is a particularly strong feature of this partnership.

26. Management and quality assurance systems are well developed. The
comprehensive partnership handbooks outline procedures, and schools receive good
quality placement handbooks which are valued by school-based trainers. Tutors
know their trainees very well; they provide excellent taught sessions with the good
progress of trainees at the centre of their work. They make regular visits to schools
as link tutors which ensure equality and consistency of grading across the
partnership.

27.  The provider is able to anticipate change and respond to national and local
initiatives in an outstanding way. Excellent practice from within partnership schools
is used well to keep training up-to-date and ensure that trainees are prepared to
incorporate new initiatives. Inspectors found that trainees were particularly
knowledgeable about recommendations from the Williams Report and how to plan
exciting mathematics lessons across a range of phases. Newly qualified teachers
(NQT) and employing headteachers interviewed during the inspection all commented
on the strength of trainees’ abilities to teach pupils with special educational needs
and/or disabilities and those who speak English as an additional language. They
state that trainees are at the cutting edge of understanding the proposed changes to
the primary curriculum and are beginning to link subjects together under cross-
curricular themes in their planning; trainees take part in extra study weeks based
around cross-curricular themes.

28.  The university’s self-evaluation document is accurate and shows a clear line of
sight from monitoring through self-evaluation to action planning and subsequent
improvement. For example, useful case studies show that the provider analyses data
to determine whether there are any differential outcomes for identifiable groups of
trainees based on age, gender, ethnicity or disability. Priorities identified through this
process have led to improvements in attainment for the majority of trainees in the
current cohorts; there is little difference in attainment between identified groups of
trainees.

29.  Action planning is detailed and based securely on feedback from trainees and
schools. Over the last two years, the improvements in outcomes for trainees are
impressive with rapidly improving attainment and satisfaction from both trainees and
partnership schools.
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Provision in the secondary phase
Context

30. The university offers a variety of undergraduate and post graduate secondary
courses in 14 subjects. The undergraduate routes lead to a degree or an honours
degree with QTS in mathematics, and honours degrees with QTS in design and
technology, and science. The postgraduate routes lead to either a Professional
Graduate Certificate in Education (Prof GCE) or the Postgraduate Certificate in
Education (PGCE) that both incorporate QTS.

31. There are currently 417 trainees following courses in business education,
citizenship, design and technology (including engineering, food technology, and
textiles), English, ICT, 14-19 applied ICT, mathematics, modern foreign languages,
physical education, religious education, and science.

Key strengths
32. The key strengths are:

[ | the careful, close attention paid to meeting the individual needs of a wide
range of trainees, supported by the excellent use of resources that enables
trainees to make good progress and fulfil their potential

[ the strong sense of purpose and high aspirations shared by the partnership,
underpinned by regular collaborative working, excellent communication and
consistently positive relationships

[ the trainees’ commitment to and enthusiasm for teaching and learning that
often results in high levels of reflection, good planning, and a willingness to
take risks

[ | the trainers’ up-to-date expertise and the attention paid in subject training to
subject knowledge enhancement and national and local initiatives, resulting in
a discernable impact on trainees’ classroom practice

[ the exceptional quality of senior mentor coordinators who play a key role in
enhancing the role of subject mentors and are drivers for sharing of good
practice across the partnership

[ | the highly effective use of accurate and probing self-evaluation and review

across the partnership and the monitoring of its implementation that
demonstrates the provider’s outstanding capacity to improve.

Recommendations

33. In order to improve the effectiveness of recruitment and selection, the
provider should:
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[ use the thorough analysis of trainees’ reasons for both temporary and
permanent withdrawals to refine selection and support procedures, so that
rates of retention improve and are more consistent between cohorts and
across subjects.

34. In order to maximise the progress made by trainees the provider should:

[ implement and monitor closely the newly-devised grade descriptors, so that
formative and summative assessments are understood more consistently by
mentors.

Overall effectiveness Grade: 2

35. The overall effectiveness of the provider in securing high quality outcomes for
trainees is good. Inspectors found that most trainees make good progress and that
trainees’ attainment is consistently high. Over three-quarters of trainees have met
the QTS Standards at a good or outstanding level over the past three years. The
provider’s accurate tracking and assessment indicates that the proportion of trainees
with good or outstanding attainment will rise from 77% in 2008/09 to 82% in
2009/10.

36. Trainees feel well prepared; their training programmes are coherent, well
organised and up-to-date. Consequently, they develop quickly and their early good
progress is sustained across subsequent school placements. Trainees are committed
and demonstrate consistently positive relationships with pupils and staff. They
contribute enthusiastically to the departments where they are placed, as well as at a
wider whole-school level. Lesson planning is developed consistently well; plans
identify clear and accessible objectives and coherent sequences of learning that
enable most pupils to make good progress. Trainees also make good use of the
resources available, incorporating information and learning technologies (ILT)
skilfully into their teaching. The best trainees are highly reflective and are able to
evaluate critically their own performance and progress. These trainees are prepared
to take risks in their teaching and, encouraged by mentors, plan lessons that are
imaginative, engaging, and well informed by their confident knowledge of subject
issues.

37. The centre-based and school-based training combine well and contribute
strongly to trainees’ good progress and achievement. The general professional studies
programme enables trainees to explore in depth the relationship between wider
educational theory and current practice. Trainees say that this programme equips
them well with the necessary information they need to make successful starts to their
school placements. A few trainees expressed concerns about the timing and
usefulness of some lectures and the variable quality of some seminars. However, the
provider’s own regular trainee surveys offer accurate feedback on which aspects of
training are most successful and which require further revisions and there is a track
record of improving training where required.



Inspection report: Sheffield Hallam University, 7-11 June 2010 Page 12 of 28

38. Trainees benefit significantly from the trainers’ expertise in their subjects, the
careful attention paid to subject knowledge enhancement and the comprehensive
coverage of recent educational initiatives. This is underpinned by well-focused and
developmental written assignments and subject based tasks. Rigorous assessment
procedures are applied consistently across the partnership. Trainees receive high
quality written and oral feedback that is diagnostic and provides focused targets for
development. Trainees appreciate greatly the time taken by mentors who respond
quickly to their needs and this enables them to make good progress. Some mentors
say that they are unsure about the current grade descriptors used to assess trainees’
achievement. The provider is aware of this issue and has already revised the grade
descriptors in collaboration with its consultancy schools.

39. Headteachers take pride in the partnership, trust its processes, and have
confidence in the quality of trainees it produces. Course documentation is of a very
high quality and is reviewed regularly in consultation with schools. Support materials
and guidance are frequently updated or introduced, such as the well received
exemplification of standards document that is used by mentors and trainees to
support the gathering of evidence. Communication between the provider and schools
is excellent enabling careful selection of placements that match trainees’ needs closely
and also to build on prior experience. Senior mentor coordinators are dynamic, well
informed about partnership matters, and are drivers of ongoing improvements. They
are passionate about the role they play in assuring the quality of training in schools
and supporting the professional development of mentors.

40. The provider’s use of resources is excellent. Trainees have access to a wide
range of high quality subject-specific resources as part of their centre-based
experience. Trainees also value and make excellent use of the VLE to support their
academic development and to share good practice with their peers. For example, in
several subjects trainees are able to strengthen their subject knowledge and reflect
on classroom practice through a range of ‘blog-based’ subject tasks. Centre-based
mentor training is well attended. The provider also offers training to new and existing
mentors in the placement schools. Evaluations of the mentor training show high levels
of satisfaction.

41. Recruitment procedures are of a consistently high quality. Mentors are involved
well in the selection process. Procedures ensure that the best candidates are recruited
and provide opportunities for applicants from a broad range of backgrounds to be
effectively assessed as to their suitability for teaching. Good use is made of tasks to
assess the suitability of potential trainees, the breadth of their subject knowledge,
and their strengths in reading, writing and verbal communication. The provider
usually recruits to meet their target; this is more variable in shortage subjects. Some
courses, such as English and physical education, receive high numbers of applications.
In the recent round of recruitment, a large majority of courses recruited fully. The
number of trainees who complete their respective courses is broadly in line with the
sector. This varies between cohorts and subjects but there is evidence that trends are
improving as a result of the provider’s detailed analysis and timely changes to
interview activities and support structures. The provider recognises the need to
ensure that it refines recruitment and selection procedures further, so that the
number of permanent and temporary withdrawals continues to fall. Employment rates
compare favourably with the sector average. The proportion of trainees who remain
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in teaching is greater than the sector average, indicating that those trainees who
successfully achieve QTS are highly committed and suited to their career. Trainees
are very well regarded by headteachers within the partnership and many find
employment in local schools. Many former trainees become successful partnership
mentors and/or experience quick promotion to subject leader and even senior
leadership level.

42.  The provider has a strong commitment to promoting equality of opportunity,
underpinned by clear policies and well focused action plans. Trainees are well
prepared to teach in a diverse society. The proportion of trainees from unrepresented
groups is similar to the sector average; there are no significant differences in the
achievement of trainees from different groups. Innovative programmes are in place to
provide subject enhancement for potential minority ethnic candidates and to support
teachers, who are refugees, in gaining experience that will enable them to apply for
QTS. There is regular analysis of data relating to the achievement of different groups
of trainees with sensitive action taken to address any areas for development. Close
monitoring of trainees’ progress identifies problems early and triggers prompt
interventions that are well matched to individual needs. Effective systems are in place
to support trainees who are struggling academically, are ill, or encounter personal or
family problems during the course. Trainees say that they feel very well supported.

The capacity for further improvement Grade: 1
and/or sustaining high quality

43. The provider has outstanding capacity to sustain high quality outco