
MONITORING VISIT:  MAIN FINDINGS

Name of college: Guildford College

Date of visit: 6 February 2008 

Context

Guildford College is a further and higher education college operating from 
three sites and in community venues and workplaces across Surrey. It 
merged with Farnham College, a sixth form college, on 1st August 2007.  The 
college has three sites; the Merrist Wood campus, Farnham College and the 
main college campus at Stoke Park.

In 2005/06, there were 5764 full time equivalent (FTE) learners at Guildford 
College, of whom 2777 were aged 16-18. Most of these learners were 
working towards qualifications at level 3. For the same year, Farnham College
had 540 FTE learners of whom around 474 were aged 16-18.  The majority of
learners at Farnham College, a sixth form college, were working towards 
qualifications at level 3. 

Guildford College was last inspected in April 2005.  Of the nine curriculum 
areas inspected, two were judged to be good, six were satisfactory and one, 
construction, was inadequate. The college had a reinspection monitoring visit 
in May 2007 at which construction was judged to be good. Farnham College 
was last inspected in November 2003.  Of the eight curriculum areas 
inspected one was judged to be outstanding, six were good and one was 
satisfactory. 

Achievement and standards 

What progress as been made in improving success 
rates for 2006/07, particularly by raising pass rates?

Reasonable 
progress

Overall, the college has made reasonable progress in improving success 
rates, with some good improvements. Over a three-year period, overall 
success rates for long courses at all levels have improved by 9% between 



2005/06 and 2006/07. Over the same period pass rates have improved by 
7% and are now at least satisfactory for all ages at all levels on long courses. 
In 2005/06 success rates for learners aged 16-18 at levels 1 and 2 were 
around 5% below national rates. For 2006/07 these success rates have 
improved by 12% and 9% respectively.  However, the success rates for 
learners aged 16-18 at level 3 have not improved from 2005/06 and remain
4% below the national rate for 2005/06. This represents the majority of the 
college’s provision for 16-18 year olds.  Success rates at level 3 are poorest 
for AS and A2 GCSEs which contrasts with the much better performance of 
level 3 vocational courses. Although pass rates are in line with national rates 
for 2005/06, retention rates are below. For adults there have been good 
improvements in success rates at all levels on long courses, with the most 
significant improvement at level 1.  Compared to 2005/06 success rates for 
adults for 2006/07 have improved by 16% at level 1, 10% at level 2 and 6% 
at level 3. These improvements mean that success rates for adults range 
from 7% above the 2005/06 national rate at level 1, to 4% above at level 2 
and 3% above at level 3. Success rates on short courses have fallen in 
2006/07 for both adults and learners aged 16-18.  However, this is the result 
of the withdrawal of many highly successful day courses due to funding 
changes.  In reality, success rates for individual short courses remain in line 
with or above national rates. Success rates at Farnham College also improved 
in 2006/07, with the best improvement being at level 1 and level 2, which are 
now respectively 14% and 9% above the national rates for 2005/06.  
However, success rates remain below 2005/06 national rates for long level 3,
AS and A2 GCEs – the majority of the college’s provision. 

What progress has been made in improving the rate 
of progress for learners on work based learning 
programmes?

Reasonable 
progress

Reasonable progress has been made in continuing to improve work based 
learning success rates, particularly in engineering and construction. However, 
although success rates for apprentices have improved over a three-year 
period they remain around 5% below the national rate.  However, at
individual programme level success rates for engineering and construction 
apprentices have improved significantly over this period and are above 
national rates.  Timely success rates have remained stable against an 
improving national trend over a three-year period so that they are now in line 
with national rates, rather than significantly above.  Improvements in the 
timely success rates for engineering and construction have been good.  The 



success rate for young apprenticeships in engineering for 2006/07 was 100%.  
The college has instigated good improvements to the provision of key skills, 
the monitoring and tracking of apprentices’ progress and the action taken to 
identify and support apprentices who are failing to meet their targets.  
However, the impact of these new measures is yet to be reflected in success 
rate data.  

What progress has been made in making the skills for 
life agenda more effective? And in raising key skills 
success rates?

Reasonable 
progress

The college has made reasonable progress to make the skills for life agenda 
more effective. Success rates for learners aged 16-18 in preparation for life 
and work improved significantly in 2006-07, but have remained at broadly the 
same level overall for adult learners during the last three years. The 
integration of all aspects of the college’s skills for life work in one faculty has 
supported an improvement in much of the support given to other curriculum 
areas. Retention and achievement rates show an improving trend in many 
parts of the college. The college has a detailed skills for life strategy, which 
incorporates clear and measurable targets for improvement. Faculty staff are 
clear about the arrangements for additional learning support and value the 
flexibility of the support which is available. Staff responsible for additional 
learning support attend curriculum team meetings and are present at 
interviews during enrolment for learners with identified learning needs. Key 
skills success rates have improved from 23% overall in 2005/06 to 34% in 
2006/07, but remain poor. They are particularly poor in the faculty of sixth 
form studies, but are better on work-based learning programmes. The college 
is aware of this area for improvement and has implemented both a recovery 
plan and a longer-term strategy to rectify many of the issues. Data for
2007/08 to date, indicates that learners’ progress towards completing key 
skills is improving.



Quality of provision

What progress has been made in implementing 
strategies to improve teaching, particularly to make it 
more inspiring and stimulating?

Significant 
progress

Significant progress has been made in the implementation of college-wide 
strategies to develop teaching practice. The college has a particularly clear, 
succinct and proven strategy for improving teaching and learning.  
Developments in teaching practice for this year have focused on: starter 
activities to engage learners, eLearning that promotes inclusion and 
participation, and the use of ‘active learning’ strategies. Subject learning 
coaches are used effectively and have been particularly successful in 
supporting improvements in teaching at Farnham College. There are 
particularly strong links between observations of teaching and learning, and 
performance management objectives.  The college has set clear and 
measurable targets for improvements in teaching practice.  Particularly good 
use is made of feedback from learners to support college judgements about 
the quality of teaching and learning.  Course consultative meetings are 
proving a valuable tool for collecting learners’ views.  At these meetings 
learners are invited to make judgements against the common inspection 
framework, including allocating grades for each CIF aspect. Very good use is 
made of learners’ grades for teaching and learning to support the college’s 
own judgements and to highlight areas for improvement. 

What progress has been made in improving the 
consistency of tutorial provision across the college?

Significant 
progress

The college has made significant progress since the previous inspection to 
improve the consistency of tutorial provision across the college. The 
appointment of a head of learning and standards for cross-college tutorials 
has enabled the college to focus on tutorials in a much more co-ordinated 
way than previously. All of the important processes in the planning, delivery
and monitoring of tutorials have improved. Most significant among the 
changes have been the introduction of a comprehensive tutor handbook on 
tutorial support, increased staff training and the development of a variety of 
resources for personal tutors to use. Attendance rates at tutorials are good in 
most areas of the college. Staff have a good awareness of learners’ 
entitlement to tutorial support. Actions to monitor and improve the quality of 



tutorials are rigorous and involve both peer and external checks. The college 
monitors learners’ views of the quality of tutorials regularly and the feedback 
is good. The integration of Every Student Matters themes is good and links 
well to cross-college activity weeks, which focus on issues such as healthy 
eating, equality and diversity.

Leadership and management

What progress has been in implementing quality
improvement across both campuses and Farnham 
College?

Significant 
progress

Significant progress has been made in the continued development and 
implementation of quality improvement across all three college sites. The 
college has a particularly coherent approach to quality improvement, which it 
applies consistently across all three sites.  Clear performance management 
objectives are set each year and linked strongly to both success rates and the 
quality of teaching and learning.  Staff at all levels are set performance 
targets which contribute to these objectives. The arrangements for 
monitoring are clear and rigorous.  Data is used well to identify areas for 
action and to measure success in achieving improvement. For example, the 
college had identified differences in retention and success rates for males and 
females.  Swift intervention and introduction of specific strategies to target 
young men at risk of leaving their programmes has already successfully 
narrowed the gap in retention rates. A particularly good start has been made 
to implementing measures to calculate value added scores on vocational
programmes. A new in-house designed database is proving an excellent tool 
for tracking and monitoring learners’ progress.  Learners on vocational 
programmes now take part in the setting of target grades, which are closely 
monitored throughout their study.  Improved tracking of learners’ progress 
has enabled the college to make better judgements about the quality of its 
provision.  The college has responded particularly effectively to the findings
of the previous annual assessment visit.  For example, it has taken significant 
action to further improve and develop its arrangements for equality and 
diversity to the benefit of its learners. 



What progress has been made in ensuring the 
accuracy and rigour of self-assessment – in particular 
making sure it is sufficiently self-critical?

Significant 
progress

The college has made significant progress in ensuring the accuracy and rigour 
of self-assessment, and in particular, making sure it is sufficiently self-critical. 
The college has used the expertise of its own management staff well to 
improve the rigour of self-assessment and in particular, the use of data to 
support judgements and the focus on the impact of strengths and areas for 
improvement on learners. The well-planned self-assessment cycle ensures 
that the outcomes from self-assessment feed immediately into quality 
improvement panels for the following year. The most recent self-assessment 
report for 2006/07 is self-critical, well laid out and easy to follow and gives a 
clear analysis of the performance of most of the faculties. The use of 
learners’ feedback to evaluate cross-college areas is particularly meaningful. 
The college makes good use of peer review and external expertise to check 
the validity of its own views. The college does not integrate some areas for 
improvement in the self-assessment report with the quality improvement plan 
and a small number of faculty reports are insufficiently detailed. However, 
improvements are often made even where the action is not explicitly 
identified in the quality improvement plan. 
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