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INFORMATION ABOUT THE SCHOOL

Type of school: Comprehensive
School category: Community
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Gender of pupils: Mixed

Number on roll: 901
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Staines

Middlesex
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Telephone number: 01784 457275
Fax number: 01784 450037

Appropriate authority: The governing body

Name of chair of governors: Mr H Williams

Date of previous January 1999
inspection:

CHARACTERISTICS OF THE SCHOOL

The Matthew Arnold School became a specialist business and enterprise college in
September 2004. It has the Artsmark Gold and Sportsmark awards and recently gained the
Investors in People award. The school is oversubscribed. Students come from a wide range of
backgrounds and the socio-economic context is average overall. Students’ attainment on entry
is below average, though it was average for the students currently in Years 10 and 11. One in
five students have special educational needs, which is above average, and of these 23 have a
Statement of Special Educational Needs. The most common needs are emotional and
behavioural difficulties or learning needs, but a small number of students have communication
difficulties, sensory impairment or physical needs. Most students are of White British heritage;
one in twelve come from minority ethnic backgrounds, mostly Asian or Black. A very small
number speak English as an additional language. Since the last inspection, the school has
undergone significant changes in its leadership team and teaching staff. There have been
significant difficulties in recruiting suitably qualified teachers in several subjects, though staffing
is now more stable than in the past few years.

The Matthew Arnold School - 3



INFORMATION ABOUT THE INSPECTION TEAM

Members of the inspection team

Subject responsibilities

18242 | John Godwood Lead inspector

9756 | Ken Parsons Lay inspector

13734 | Harold Davies Team inspector | Religious education, business

30457 | David Evans Team inspector | History

12408 | Alan Frith Team inspector | Modern foreign languages

18542 | Gerald Griffin Team inspector | Design and technology,
information and communication
technology

31135 | Rachel Hobson Team inspector | English

24891 | Jackie Johnson Team inspector | Mathematics

8139 | Barbara Johnstone Team inspector | Music

1779 David Leonard Team inspector | Science

23030 | Caroline Runyard Team inspector | Physical education, citizenship

10053 | Janet Simms Team inspector | English as an  additional
language, art and design

11300 | Barry Smith Team inspector | Special educational needs,
geography

The inspection contractor was:

Serco QAA

Herringston Barn
Herringston
Dorchester
Dorset

DT2 9PU

Any concerns or complaints about the inspection or the report should be made initially to the
inspection contractor. The procedures are set out in the leaflet ‘Complaining about Ofsted
Inspections’, which is available from Ofsted Publications Centre (telephone 07002 637833) or
Ofsted’s website (www.ofsted.gov.uk).

The Matthew Arnold School - 4



REPORT CONTENTS

PART A: SUMMARY OF THE REPORT

PART B: COMMENTARY ON THE MAIN INSPECTION FINDINGS
STANDARDS ACHIEVED BY PUPILS
Standards achieved in subjects and courses
Pupils’ attitudes, values and other personal qualities
QUALITY OF EDUCATION PROVIDED BY THE SCHOOL

Teaching and learning
The curriculum
Care, guidance and support

Partnership with parents, other schools and the community

LEADERSHIP AND MANAGEMENT
WORK-RELATED LEARNING
PART C: THE QUALITY OF EDUCATION IN SUBJECTS
AND COURSES

SUBJECTS AND COURSES IN KEY STAGES 3 AND 4

PART D: SUMMARY OF THE MAIN INSPECTION JUDGEMENTS

The Matthew Arnold School - 5

Page

15

22

24

26

45



PART A: SUMMARY OF THE REPORT

OVERALL EVALUATION

The school provides a sound education, with clear signs of improvement. Students’
achievement is satisfactory overall and is good in several subjects. Teaching is satisfactory
and much of it is good. Students are well supported and have good attitudes. Leadership and
management are good and have led to significant improvements in the ethos and the quality of
teaching. Staff recruitment difficulties have been a barrier to achievement in recent years, but
staffing is now more stable and the school has good capacity for further improvement. It
provides satisfactory value for money.

The school’'s main strengths and weaknesses are:

Very good leadership by the headteacher and governors provides an effective, strategic
approach to improving the school.

The school has a good ethos: students are well cared for and have good, trusting
relationships with their teachers.

Much of the teaching is good and, as a result, students achieve well in half of the subjects.
Teachers do not plan sufficiently for the full range of ability in the class and in many
subjects higher-attaining students are not sufficiently challenged.

Not enough use is made of marking and assessment to inform students how to improve
their work or to diagnose strengths and weaknesses in the school’s provision.

Senior and middle managers are not systematic enough in monitoring the quality of
teaching.

A wide range of activities and community links enrich the curriculum and raise aspirations.

Improvement since the last inspection is satisfactory. Good progress has been made on the
issues raised in leadership and governance. However, since the last inspection, the school has
undergone considerable turbulence in its senior leadership team and teaching staff. As a
result, examination results have gone up and down. In recent years, there has been good
improvement in students’ attitudes and in staffing. The school has improved its buildings and
curriculum and gained business and enterprise status. Current standards are similar to those
at the time of the last inspection.

STANDARDS ACHIEVED

all schools similar schools
Performance in GCSE/GNVQ examinations at
the end of Year 11, compared with: 2001 2002 2003 2003
n/a D C B

Key: A -well above average; B — above average; C- average; D - below average; E —well below average
Similar schools are those whose students attained similarly at the end of Year 9.

Achievement is satisfactory in Years 7 to 9 and in Years 10 and 11. Year 9 test results
are below average. Current standards in Year 9 are below average overall: they are below
average in English and average in mathematics and science. Students’ achievement in
relation to their attainment on entry is satisfactory overall, though it is good in mathematics and
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many other subjects. GCSE results were average in 2003 and above similar schools. They
declined significantly in 2004 because of students’ personal problems and staffing difficulties.
Current standards in Year 11 are broadly average. Achievement is satisfactory overall; it is
satisfactory in English, mathematics and science and good in some option subjects. Students
with special educational needs are well supported and their achievement is satisfactory.
Students from ethnic minorities achieve as well as others.

Students’ personal qualities, including their spiritual, moral, social and cultural
development, are good. Attitudes are good: students are happy and proud to belong.
Behaviour is satisfactory: it is good around the school and in many lessons, but less
experienced teachers find some classes hard to manage. Attendance is satisfactory, but too
many students arrive late to school.

QUALITY OF EDUCATION

The quality of education is satisfactory. Teaching is satisfactory. It is good in many
subjects, but is satisfactory in the core subjects. Teachers know their subjects well and plan
well-structured lessons that include a variety of activities, though in English, the range of
teaching methods is not wide enough. There are good relationships between teachers and
students and most students respond well, but a minority of boys are reluctant learners. In the
better lessons, teachers have high expectations and children learn to think for themselves. In
many subjects, teachers do not plan well enough for the full range of ability in the class,
particularly the higher attainers. Assessment is satisfactory, but students do not have enough
guidance on how to improve their work.

The curriculum is satisfactory. It is reviewed regularly and updated to meet students’ needs.
Students who need individual arrangements are catered for well and there is good support for
students with special educational needs. There is a good range of work-related opportunities,
which will be further strengthened by the business and enterprise plan. Support for literacy is
not sufficiently co-ordinated across all subjects. Students are well cared for and receive very
good individual support. There are very good opportunities for them to be involved in running
the school; as a result they have good, trusting relationships with teachers.

LEADERSHIP AND MANAGEMENT

Leadership and management are good. As a result, the school is improving after a period
of considerable instability and has good capacity for further improvement. The headteacher
provides very good leadership and is well supported by the senior leadership team. Careful
planning and good management of staff and students have resulted in a good ethos.
Governors make a very good contribution in supporting and monitoring the school. The
statutory requirement for a daily act of collective worship is not met in full: governors seek to
provide this through assemblies and tutor periods, but not all tutor periods provide a time for
spiritual reflection. Management is good overall. New staff receive very good support and
financial management is very good. Much of the school’'s work is evaluated regularly, but the
work of all faculties is not monitored sufficiently systematically.

PARENTS AND STUDENTS’ VIEWS OF THE SCHOOL

Parents are satisfied with the school. Most believe that their children are happy. They generally
agree that teaching is good, though some have concerns about homework, marking and
disruption in some lessons. Students are pleased with the school. They like most teachers and
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feel well supported. They like the activities and feel that the school is improving. They are
aware of some inconsistencies in teaching and feel a lack of guidance in how to improve their
work.

IMPROVEMENTS NEEDED

The most important things the school should do to improve are:

ensure that lesson planning takes account of the full range of ability in the class and that
higher-attaining students are fully challenged;

make better use of assessment to inform students how to improve their work and to
analyse strengths and weaknesses in school performance;

ensure that senior and middle managers systematically monitor the quality of classroom
work.

and, to meet statutory requirements:

ensure that all tutor periods include a daily act of collective worship.
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PART B: COMMENTARY ON THE INSPECTION FINDINGS

STANDARDS ACHIEVED BY STUDENTS

Standards achieved in areas of learning, subjects and courses

Achievement is satisfactory overall in Years 7 to 9 and in Years 10 and 11. Standards are
below average in English but average in mathematics and science.

Main strengths and weaknesses

GCSE results declined significantly in 2004 and were very low.

Current standards are better than recent results because of improved staffing and
attitudes.

Examination results have not kept pace with the national trend of improvement.

In Years 7 to 9, students achieve well in mathematics and many other subjects.

In their GCSE courses, students achieve well in ICT, history, design and technology and
business, and very well in physical education.

Literacy skills are below average.

Commentary

1.

Year 9 results in 2003 were below average, as they have been in most recent years. The
trend of improvement has been below the national trend, though the 2003 results were
significantly better than in 2002 and were overall the best the school has achieved.
Mathematics results are average and are better than results in English or science. The
2004 results were broadly similar to those in 2003, with a small improvement in science.
Girls do better than boys in English, by a similar amount to that found nationally; boys do
slightly better in mathematics and science.

Standards in national tests at the end of Year 9 — average point scores in 2003

Standards in: School results National results
English 31.7 (29.4) 33.4 (33.3)

Mathematics 35.3 (32.4) 35.4 (34.7)
Science 31.9 (31.0) 33.6 (33.3)

There were 164 pupils in the year group. Figures in brackets are for the previous year

GCSE results in 2003 were average and above those of similar schools. They showed a
marked improvement on the 2002 results, though the trend of improvement over the last
five years has been below the national trend. The 2004 results, for which as yet there are
no national comparisons, were significantly lower than in 2003 and lower than in other
recent years. This was partly because this year group contained a significant number of
students with personal problems and ten per cent of the year group gained no GCSEs. It
was also because in recent years the school has experienced staffing difficulties and
rapid turnover in several subjects, which particularly affected the progress and motivation
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of this year group. In recent years, the gap between boys’ and girls’ results has been
wider than that found nationally.
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Standards in GCSE/GNVQ examinations at the end of Year 11 in 2003

School results National results
Percentage of pupils gaining 5 or more A*-C grades 46 (36) 52 (50)
Percentage of pupils gaining 5 or more A*-G grades 87 (79) 91 (91)
Percentage of pupils gaining 1 or more A*-G grades 99 (95) 96 (96)
Average point score per pupil (best eight subjects) 33.6 (30.4) 34.7 (34.8)

There were 182 pupils in the year group. The percentages include the equivalent GCSE grades obtained in GNVQ
assessments. Figures in brackets are for the previous year.

3. For current students, standards in Year 9 are below average overall: they are below
average in English, but average in mathematics and science. Standards of work seen are
higher than in recent tests, particularly in English and science, because staffing is now
more stable and teaching has improved. These students’ attainment on entry was below
average and their achievement is satisfactory overall. In many subjects, students achieve
well because their attitudes are good and they are well taught. This is the case in
mathematics, ICT, history, geography, religious education, physical education and
citizenship. In other subjects, achievement is satisfactory.

4. Current standards in Year 11 are average overall, and are higher than in the most recent
GCSE results. This is because staffing is now more stable in many subjects and also
because students’ behaviour has been improved and their attitudes are now good.
Standards are average in most subjects; above average in history and physical education
and well above average in ICT. They are below average in English, modern languages,
religious education and art. Students’ achievement is satisfactory overall. It is good in ICT,
history, design and technology, physical education and business; very good in GCSE
physical education. These variations are related to variations in the quality of teaching. In
some subjects, including English and science, there is a tendency for a minority of older
boys to underachieve because they are reluctant learners and difficult to manage. The
school has implemented some effective measures to promote boys’ achievement,
including a more relevant GCSE course in English, and close monitoring of coursework in
design and technology and business.

5. Students’ skills in reading, writing and speaking are below average and restrict their
overall achievement. This is partly due to past staffing difficulties in English. The quality of
teaching and students’ achievement in English are now satisfactory, though some lessons
do not involve students sufficiently and students do not get enough guidance on how to
improve their work. The support provided for literacy in other subjects is not sufficiently
well co-ordinated, though this is one of the school’'s development priorities for the current
year. The school is developing appropriate ways of supporting students with very weak
literacy skills.

6. Students with special educational needs achieve as well as other students. In English,
design and technology, ICT and physical education they achieve well and in other subjects
their achievement is satisfactory. Students’ progress is carefully tracked and many do well
in GCSE examinations, often exceeding their target grades. The few students who are at
an early stage of learning English as an additional language are provided with good
support and achieve well. The achievement of gifted and talented students is satisfactory.
They are identified and are given additional opportunities in some subjects, particularly in
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mathematics, science, sport and drama. In many lessons, however, teachers do not plan
enough different materials to match the full ability range in the class and, as a result, the
highest-attaining students are often not challenged as much as they might be.
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Students’ attitudes, values and other personal qualities

Students have good attitudes to school and their behaviour is satisfactory. Attendance is
satisfactory, but students’ punctuality is unsatisfactory. Students’ social development is good
and their moral development is very good. Their spiritual and cultural development is
satisfactory.

Main strengths and weaknesses

Most students are positive about their education and are keen to take part in school
activities.

Behaviour is good in most lessons and contributes to good learning. However, in a few
lessons the immature behaviour of a minority slows learning.

The school has clear expectations of behaviour and effective procedures to support
students in meeting them.

Relationships are positive and students are proud to be part of the school.

Too many students arrive late in the mornings.

Commentary

7.

The majority of students are pleasant young people whom it is a pleasure to meet. They
are proud to belong to the school and have a positive attitude to lessons and other
activities. The school’s records show that attitudes and behaviour are markedly better
than they were two years ago. Most students like school because it is friendly, with good
relationships between students and with most members of staff. All staff put considerable
time into helping students develop into mature and responsible individuals.

The school has a well-designed behaviour policy, which includes clear expectations and
effective procedures, rewards and sanctions to support these. The procedures are used
consistently by staff, and this has led to an improvement in behaviour in lessons and
around the school. Most teachers have good class management skills and in most
lessons students work well. In a minority of lessons where class management is less
effective, some older boys are challenging and difficult to manage. In these
circumstances, teachers receive good support from senior staff. Behaviour around the
school is generally sensible, with little pushing or shoving. There are few bullying incidents
and those that occur are dealt with effectively. The school is well supervised and recently-
arrived Year 7 students do not feel threatened by the large school environment. The
number of exclusions in the past year is above average, but is much reduced compared
with previous years. The high level is due in part to a policy of re-establishing a clear line
on issues such as swearing at staff and the approach seems to be succeeding. The
‘focus room’, which provides internal isolation, is an effective sanction that is benefiting
behaviour in the school. Senior staff take great care to keep disaffected students in
education through individual support and, in some cases, programmes of work-related
learning.

Students with special educational needs have positive attitudes in lessons and most
appreciate the good support that they receive. Their behaviour is good even when there
are some disruptive elements in the classroom. This is significant, as many of them have
emotional and behavioural needs.
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Ethnic background of pupils Exclusions in the last school year

_ _ No of pupils _Number_of Number of

Categories used in the Annual School Census on roll fixed p(_arlod perma_nent

exclusions exclusions
White — British 780 116 8
White — Irish 7 7 -
White — any other White background 18 5 -
Mixed — White and Black Caribbean 5 - -
Mixed — White and Black African 2 - -
Mixed — White and Asian 2 - -
Mixed — any other mixed background 7 - -
Asian or Asian British — Indian 14 1 -
Asian or Asian British — Pakistani 1 - -
Asian or Asian British — any other Asian background 3 - -
Black or Black British — Caribbean 1 2 -
Black or Black British — African 5 1 -
Chinese 2 - -
Any other ethnic group 1 - -
No ethnic group recorded 17 1 1

The table gives the number of exclusions, which may be different from the number of pupils excluded.

10. The school provides a very clear set of moral values to help students distinguish right from

11.

12.

wrong. Students respect the feelings and beliefs of others and are able to work well as
part of a group and when contributing towards a common goal. These values are fostered
in activities such as the Year 7 team-building trip. There are sufficient opportunities for
students to take responsibilities. The school council regularly helps to plan school
improvements and a large number of older students serve as prefects. A group of senior
girls persuaded the school to let them redecorate their toilets and have since then
continued to monitor their condition.

The school seeks to provide a daily act of collective worship for all students through
assemblies and tutor periods. There is a stimulating programme of thoughts for the week
to support form tutors in exploring moral and social issues on days when their groups
have no assembly. The theme during the inspection was ‘working together and this was
reflected well in assemblies and tutor periods. Tutor periods are generally of good quality,
but many do not provide students with any time for spiritual reflection. Some subjects,
notably English and religious education, help students to explore the spiritual dimension,
although some other subjects offer few opportunities for this. Students’ cultural
development is satisfactory: they learn about their own and other cultures and are
prepared for life in a multi-cultural society.

The school has put a lot of effort into raising students’ attendance, which has improved
since the latest official figures and for the last school year has been in line with the
national average. There are certificates and other incentives to encourage students to
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attend regularly and parents are contacted by telephone when their children do not come
to school. While attendance has improved, punctuality in the morning is unsatisfactory —
there is a steady stream of students arriving after the start of the school day, although few
arrive after the start of the first teaching period.

Attendance in the latest complete reporting year (%)

Authorised absence Unauthorised absence
School data 7.6 School data 1.8
National data 7.2 National data 1.1

The table gives the percentage of half days (sessions) missed through absence for the latest complete reporting year.

QUALITY OF EDUCATION PROVIDED BY THE SCHOOL

The quality of education is satisfactory. Teaching and assessment are satisfactory. The
curriculum is satisfactory: it includes good provision for students with special educational
needs and good opportunities for enrichment. Care and support for students are good. There
is a good partnership with parents and there are very good links with the community.

Teaching and learning

Teaching and learning are satisfactory. Assessment is satisfactory overall, though students do
not get enough clear guidance on how to improve their work.

Main strengths and weaknesses

Teachers plan well-structured lessons that include a variety of tasks and reinforce
learning.

There are good relationships between students and teachers and most students respond
well.

In many lessons, teachers have high expectations and encourage students to think for
themselves.

Teachers do not plan sufficiently for students of different abilities and, as a result, higher-
attaining students are not fully challenged in many subjects.

In many subjects, marking is irregular and does not include enough constructive
comments.

Commentary

13. Teaching is satisfactory overall and is good in many subjects. It is good in ICT, history,
geography, religious education, design and technology, physical education, citizenship
and business. More than three out of every five lessons seen were good or better, but
teaching is judged to be satisfactory overall because it is satisfactory in the core subjects
of English, mathematics and science, as well as in modern languages, art and music.

Summary of teaching observed during the inspection in 118 lessons
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Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor

2 (1.7%) 27 (22.9%) | 45(38.1%) | 39 (33.1%) 5 (4.2%) 0 0

The table gives the number of lessons observed in each of the seven categories used to make judgements about
lessons; figures in brackets show percentages where 30 or more lessons are seen.

14. Teachers know their subjects well and, as a result, are able to give clear explanations and
demonstrations. In many subjects, including English and mathematics, they use questions
well to encourage students to think and consolidate their understanding. In the best
physical education lessons, lively question and answer sessions challenge students of all

abilities and support their learning very well.

15. Many subjects make effective use of teaching methods from the Key Stage 3 National
Strategy to plan a variety of tasks that help to keep students involved. In mathematics,
science and geography, especially in Years 7 to 9, most lessons engage students quickly
with a brisk starter activity, include a variety of tasks and finish with a class session to
reinforce and check what has been learned. It has been a school priority to use this
structure in lessons as much as possible, and this has had a positive effect on students’
learning. The weaker English lessons lack interest because a narrow range of methods is

used.

16. In many lessons, teachers have high expectations and encourage students to learn quickly
and deeply through a high level of challenge. In religious education and citizenship
lessons, for example, students think for themselves and test their ideas in debate.
Students in the best ICT and business lessons are highly motivated by tasks that are
challenging and relevant. In business and science, the best lessons encourage students to

think for themselves, but a few lessons lack pace and challenge.

17. Some parents were concerned that homework is set inconsistently in some subjects. The
view of many students was that they are set plenty of homework — possibly too much — but
that some teachers do not stick to the homework timetable and hence it is unevenly
distributed. From the evidence of the inspection, homework is set regularly in all subjects.
There is particularly good practice in geography, where the homework is based on a
computer package. In ICT and science, homework is used well to reinforce and extend
what has been learned, though in science a significant minority of students are reluctant to

complete it.

18. A common weakness in many subjects is that teachers do not plan sufficiently to meet the
needs of students of all abilities in the class. The result of this is that higher-attaining
students are not fully challenged in subjects such as mathematics, modern languages,
science, design and technology, ICT and art. Students with special educational needs are
known to teachers and in most classes are well supported by learning support assistants.
Where classes are taken by teachers who are experienced in teaching students with
special educational needs, teaching and learning are good. This is often in lower-attaining
mainstream classes in subjects such as English, as well as in withdrawal sessions and
paired reading. In these lessons, teaching is well focused and planned to meet all needs.
Lessons are challenging and students are fully engaged. In a lower-attaining Year 8
English class, for example, students worked very hard, enjoyed the work and made good
progress, especially in reading and use of vocabulary. In some other classes, however,

teachers’ planning is not sufficiently detailed to meet students’ specific needs.
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19.

20.

21.

22.

23.

In most subjects, there are good relationships between students and teachers and, as a
result, students respond well and co-operate. There is a minority of boys, however, mainly
in Years 10 and 11, who lack motivation and are not keen to learn. This is a challenge for
less experienced teachers and slows karning in some lessons. In physical education,
boys respond well because the tasks are active and involving. In ICT and design and
technology, students get good individual help and hence make good progress.

The assessment of students’ work is satisfactory overall. It is very good in physical
education, where it is used well to promote students’ progress. It is good in ICT, history,
design and technology and business. In mathematics, regular assessments are used to
monitor students’ progress and additional support is provided for those who are
underachieving. Assessment is unsatisfactory in English, where procedures are under
development and in art, where students’ work is not assessed accurately in relation to
National Curriculum levels.

A common weakness in many subjects is that the quality of marking is inconsistent and
does not give students clear guidance on how they can improve their work. On academic
review days, students discuss their progress and targets with their parents and tutors and
they find these days helpful. However, they do not feel that they get enough guidance from
teachers’ marking in between these days. Students' knowledge of what they have to do to
improve their work and meet their targets is unsatisfactory in English, mathematics,
science, art and geography.

Assessment is correctly a current priority for the school. All students have been set targets
for their performance in national tests and GCSE examinations and a uniform procedure
has been established for recording and monitoring students’ progress. The new
procedures form a good basis for improving assessment and will provide better
information on attainment for the academic review days. However, the quality of
assessment in subjects and its use in supporting students’ progress remains variable, as
does the analysis of results in order to plan further improvements.

The assessment of students with special educational needs is good. Students’ needs are
carefully identified when they join the school, using information from primary schools and a
reading test. The support they receive is reviewed regularly and even when some students
no longer require support, their progress continues to be monitored. Students’ individual
education plans contain appropriate targets and strategies to achieve these. Individual
education plans are not circulated to all teachers, but they are available and teachers are
well informed about students’ needs, including any medical needs. The special
educational needs co-ordinator monitors each student's progress through weekly
meetings with the learning support assistants and plans are reviewed at least twice a
year. Students with literacy difficulties are assessed regularly on reading, writing and
spelling. The school uses a good range of tests to provide a very thorough assessment of
students’ attainment. Students’ individual progress is tracked through to their GCSE
results, but the progress that students with special educational needs make overall is not
analysed or reported to governors and parents.

The curriculum

The curriculum is satisfactory overall, with some good opportunities in Years 10 and 11 to meet
individual students’ needs. There is a good range of extra-curricular activities. Accommodation
and resources are satisfactory.
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Main strengths and weaknesses

Careful planning for individuals aims to ensure that the curriculum suits all students’
needs.

There is good provision for students with special educational needs but not enough
planning for gifted and talented students.

Support for literacy is not sufficiently co-ordinated across all subjects.

A wide range of enrichment and extra-curricular activities is well supported by students.
The school’s business and enterprise status is founded on good links with industry and is
well planned to increase opportunities and raise aspirations.

Innovative planning and student involvement reflect the business and enterprise ethos.

Commentary

24.

25.

26.

27.

The curriculum in Years 7 to 9 fulfils the requirements of the National Curriculum except for
the omission of one section of the design and technology curriculum, which the school
already has plans to rectify. In addition, students take drama in all year groups and two
foreign languages in Year 7, a development that will extend into Year 8 next year. The
curriculum is very good in ICT, where there is an emphasis on problem-solving. Curricular
breadth is good in history, drama, physical education and citizenship and satisfactory in
all other subjects except art, where it is unsatisfactory. The support provided for students’
numeracy across the curriculum is satisfactory, but support for literacy is not well co-
ordinated.

The school takes an inclusive approach to the curriculum, emphasising equal
opportunities for all. In Years 10 and 11, there is a wide range of GCSE options to choose
from and all students select one of three vocational GCSE courses. All students take a
short or full GCSE course in religious education, though standards are limited in the full
course because not enough time is allocated to it. For students who are unlikely to be
successful on a full programme of GCSE courses, great care is taken to provide
alternatives that are well matched to their needs. These include the construction bus that
visits the school weekly and the chance to take NVQ courses such as construction or
catering outside school. The school plans carefully so that students are not disadvantaged
when they study elsewhere. For example, lessons in English and mathematics do not take
place on the day they are out.

There is good provision for students with special educational needs. Students are
provided with individual support, including reading practice and computer packages to
support literacy and numeracy. Students with special needs have access to all areas of
the curriculum. The school B well staffed with learning support assistants, who assist
students’ learning well in many lessons and keep good records of their achievement.
Students who speak English as an additional language are well supported. Gifted and
talented students are identified by the school and have some specific opportunities in
subjects such as mathematics, science, sport and drama, but the provision is not co-
ordinated and many subjects do not plan sufficiently for the higher attainers in each class.

The school provides a wide range of interesting enrichment activities. All students in
Years 7 to 9 participate in an activity after school on Wednesdays. Impressive activities
were observed in music, mathematics and English. There is also very good extra-
curricular provision in ICT, sport and drama. These activities contribute significantly not
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28.

29.

30.

only to students’ academic development, but also to their health, cultural development and
ability to work together. Teachers lead most of the activities, but a Year 10 student
successfully leads a popular dance class. Most faculties offer subject clubs and
homework support sessions, which have a positive effect on learning.

The curriculum is regularly reviewed and updated to meet students’ needs. The
achievement of business and enterprise status is a key element in the school’s strategy to
make the curriculum more relevant, improve students’ aspirations and raise standards.
The business and enterprise plan builds on existing successful links with firms such as the
British Airports Authority and British Airways and two further education colleges. The plan
is well constructed and will improve opportunities for students in the school, as well as in
other local schools and the community. It is well managed by an assistant headteacher
and development group, who have a very good understanding of what needs to be done.
The key subjects of business, ICT and mathematics are well prepared to implement the
plan and have already provided more opportunities for students to develop enterprise in
their learning. Some other subjects have not yet taken up the enterprise ethos that the
school intends to encourage, but staff training is planned. There are appropriate
arrangements for monitoring progress, though these are yet to be implemented.

Senior staff and governors have made significant improvements to the school's
accommodation as part of their drive to improve the learning ethos for students and staff
and to raise aspirations. These include a welcoming new reception area and re-
decorated and carpeted corridors, as well as the re-modelling of some existing rooms
and some new facilities. The accommodation is satisfactory overall. There are
outstanding new facilities in drama, physical education and the business centre, and the
accommodation is good in most practical subjects. It is satisfactory in most other
respects, but is unsatisfactory for music. There is also a lack of office space and too little
room in the dining area. Students appreciate the improvements and have themselves
made imaginative contributions to the quality of the accommodation, encouraged by good
management. The opportunities for students to make decisions and take responsibility
have many positive outcomes, including a significant reduction in vandalism. Learning
resources are satisfactory overall: very good in business and good in physical education,
but unsatisfactory in art. The school manages all resources tightly, requiring heads of
faculty and other key staff to make a strong case for expenditure.

The recruitment of suitably qualified teachers has been very difficult in recent years and
rapid turnover has had a serious impact on standards in some years. Staffing is now
more stable and the match of teachers’ qualifications and experience to the curriculum is
satisfactory. Design and technology lacks some specialist teachers, but manages the
situation well. Support staff have a positive impact in most areas. The support available in
ICT and design and technology is very good and the school benefits from having two
members of staff who supervise lessons when teachers are absent.

Care, guidance and support

There are good arrangements to ensure students’ care, welfare, health and safety. The school
provides students with good support, advice and guidance and involves them very well in its
work and development.

Main strengths and weaknesses
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Very good induction procedures ensure students have a smooth transfer from primary
school.

Most students have good and trusting relationships with their teachers.

Students are involved very well in setting their own targets.

Students have access to well-informed advice and guidance when they need it.

Health and safety and child protection procedures are generally effective.

Commentary

31.

32.

33.

34.

The school provides a safe working environment. Risk assessments are thorough and
also cover school trips. Routine safety procedures are satisfactory. Child protection
procedures fulfil requirements and are effective; staff are regularly briefed on their
responsibilities and appropriate records are kept. The school works well with agencies
such as social services to ensure that students get additional help when they need it.

Pastoral care is very good. It starts with very effective induction arrangements for Year 7
students, involving extensive liaison with primary schools and visits for prospective
students. Teachers and other staff know their students well. Relationships are good and
students are confident that there is an adult they could go to with a problem. This is often
the form tutor, though staff work well together, and sensitive support is also provided by
heads of year and senior staff. There is an effective system of communication that
enables pastoral staff to pick up problems quickly and to acknowledge successes. Form
tutors use tutor periods well to nmonitor and support students’ progress. There is well-
planned additional support for students with special educational needs, those whose first
language is not English and children in public care.

There are two academic review days each year, when parents join their children for an
interview with the form tutor to discuss progress and to set targets. This is a considerable
time investment, but is a very good way of supporting students’ academic development.
From this year, students’ reports will include the level they have reached on National
Curriculum or GCSE courses, which will give a more accurate picture of achievement on
which to base the discussions. Students help to set their own targets on these days — an
example of the school’s very good procedures to ensure that students’ views are valued
and taken into account. The school council regularly contributes to improving the school
and a large number of older students serve as prefects. The head boy and girl and their
team have duties around the school, support younger students and regularly help staff to
run events.

Students receive satisfactory guidance when they choose their options in Year 9. They are
helped to understand their own strengths and weaknesses so that they can make
informed decisions, with a better scheme being introduced this year to help this process.
All students have work experience in Year 10 and receive support from the Connexions
service as needed. There are good links with local colleges and a majority of students
continue their studies in post-16 courses locally. Few school leavers are unemployed or in
jobs without training.
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Partnership with parents, other schools and the community

There are good links with parents and other schools and colleges. There are very good
partnerships with the local community.

Main strengths and weaknesses

The school sees itself as part of the wider Spelthorne community and contributes well to
joint ventures.

The process of acquiring business and enterprise status has strengthened the links with
other schools, local businesses and the wider community, with considerable benefits to
students.

The information provided to parents is very comprehensive and gives them a good level
of detail on how their children are achieving.

Commentary

35.

36.

37.

Parents are generally supportive of the school, which has become increasingly popular
over the past few years and is now oversubscribed. It has been a school priority to
develop the partnership with parents, some of whom are active on the governing body
and, increasingly, on the Friends of Matthew Arnold. Parents are kept well informed
through newsletters and students’ planners, which they are expected to sign regularly. In
addition, the school is quick to contact parents if their child is having problems. Parents
have regular opportunities to discuss their children’s progress on two parents’ evenings
and two academic review days each year. In addition, they receive two interim reports
giving progress grades and one full report containing comprehensive information on what
children do well and can improve. The format is not popular with all parents and the school
might provide more guidance on how to interpret the grades and ensure that all teachers
provide enough written commentary. Parents of students with special educational needs
are kept well informed through regular reviews. Parents are generally pleased with the
response they get when contact senior staff, but find that they do not always get a reply
when they leave a message on an individual teacher’s voicemail.

There is strong collaboration between the schools in Spelthorne Borough. The school is a
key member of the local confederation of schools, and the deputy headteacher was
seconded in 2002/03 to establish joint projects. There are well-developed partnerships
with primary schools that result in very good transfer arrangements for new students.
There are also effective relationships with local colleges and the proportion of students
going on to full-time post-16 education has steadily increased over the past four years.
The business and enterprise plan will strengthen and extend the links with schools and
colleges.

The bid to become a business and enterprise college was well supported by local
businesses. Proximity to Heathrow Airport is an advantage in this respect: the school's
links with the British Airport Authority and British Airways help to extend the curriculum and
provide students with additional opportunities. Other companies have also been
supportive and a wide range of local businesses assist the school by providing work
placements. The school makes its facilities available to the local community, including the
sports centre, fitness studio, swimming pool and a building used by a social club for the
elderly. The business and enterprise plan will provide additional support for community
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groups and local businesses, who will also contribute to its delivery. There are good
partnerships with the local police, youth group and church.

LEADERSHIP AND MANAGEMENT

Leadership and management are good overall. The headteacher provides very good
leadership and leadership of other key staff is good. Governance is very good. Management is
good and financial management is very good. The school does not entirely fulfil the statutory
requirement to provide a daily act of worship for all students.

Main strengths and weaknesses

Clear strategic planning and good management of staff have led to significant
improvements in the school’s ethos and students’ attitudes to learning.

The stability of the teaching staff has been improved through vigorous recruitment and
very good staff development.

Finances are very well managed and have been used very effectively to improve the
school.

Governors are centrally involved in developing the school’s strategy.

The monitoring of teachers’ work has been patchy, though the school has recognised this
and instituted a more rigorous system.

The use of performance data to identify strengths and weaknesses in provision is
underdeveloped.

Commentary

38.

39.

40.

The headteacher provides very clear direction for the development of the school and, as a
result, the school has made significant improvements over recent years and has good
capacity for further improvement. Leadership is open, with good communication between
the senior leadership team, governors and staff. Senior staff provide good role models
and staff are committed and work well as part of a team. Many students also have a
strong loyalty to the school: they see that it is improving and are keen to take advantage of
the opportunities they are given to contribute to the improvement.

The school improvement plan is a well-constructed document and the strategy for school
development is well known to staff and governors — to improve students’ attitudes through
individual monitoring and improvements to the learning environment; to increase curricular
opportunities and raise aspirations through business and enterprise status; to raise
standards through more stable staffing and more consistent teaching. The school has
successfully implemented part of its strategy, with clear improvements in the ethos and
students’ attitudes, and business and enterprise status recently achieved. Despite a
strong drive to make teaching more consistent, the improvements have not yet had a
convincing impact on examination results. It is an indication of the quality of planning that
the main weaknesses identified by the inspection are already included in the school’s
plans for improvement.

Recruitment and retention of teaching staff have proved very difficult in recent years,
particularly in English and science, but also affecting many other subjects. This has had a
significant impact on the standards achieved. The school is situated in an expensive area
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42.

43.

44,

near Heathrow Airport. The school has taken a very vigorous approach to recruiting new
staff, including training its own teachers and using teachers from overseas, as well as
more conventional methods. As a result, the staffing situation is now more stable than it
has been and the school is in a better position to improve the consistency of teaching.

Newly-qualified teachers are given very good induction and support. An interesting and
effective innovation is that they are mentored by teachers in their second year of teaching,
who have recent experience of starting out, as well as by more experienced teachers. The
school is also an effective provider of initial teacher training, which has resulted in several
trainee teachers becoming permanent members of staff. Staff development is a high
priority and is well managed: training opportunities are linked to the school’s development
needs and are planned imaginatively to make use of the skills of teachers in this and other
schools.

Performance management is satisfactory. All teachers are observed teaching and set
their own targets for development. The lesson observations are analysed to check on
teaching quality across the school, but teachers’ own objectives are not monitored for
their quality or checked to ensure that they match the school’'s development priorities.
Many aspects of the school’'s work are regularly evaluated. There is an effective and well-
organised programme to evaluate the work of each department approximately once every
two years. Heads of faculty are expected to monitor the work of all teachers regularly, but
because of difficulties in staffing at middle and senior management level, this has been
patchy and inconsistent. As a result, there are inconsistencies in, for example, the quality
of marking. The senior leadership team has recognised this gap in the monitoring
procedures and has set up a rigorous system where each member of the senior
leadership team is linked to one faculty to check that routines are in place. It is too early to
comment on the effectiveness of these links.

Governors carry out their duties very well. They are fully committed to the improvement of
the school and centrally involved in strategic planning. They seek to fulfil their statutory
duties and provide strong links with the local community and the parents. Governors know
the school very well through reports from senior and middle managers, well-developed
links between individual governors and faculties and planned visits to school to observe
lessons and join meetings. As a result they have a good understanding of the school’s
strengths and weaknesses and provide the senior leadership team with challenge as well
as very strong support. All statutory requirements are met except for a small omission
from the National Curriculum for design and technology and a practical difficulty in holding
a daily act of collective worship because of a lack of suitable large spaces. Governors
have taken advice on providing an act of worship and have introduced a thought for the
week that is discussed in tutor periods. Most, but not all, tutors comply with this, though not
all tutor periods include a time for spiritual reflection. However, the programme of
assemblies and tutor periods, together with work in some subjects, provide appropriately
for students’ spiritual development.

The school seeks to ensure that all students are included and given appropriate
opportunities to succeed. This work has had a particular focus on students with emotional
and behavioural difficulties, through careful monitoring and support and through providing
individual curricular opportunities to suit their needs. As a result, the level of exclusions
has fallen and the school’'s ethos has improved. The school has an effective race equality
policy and racist incidents are rare. Students who speak English as an additional
language are well supported and achieve well. The progress of all students is monitored
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and students from minority ethnic backgrounds achieve as well as other students.
However, the school does not routinely analyse and report the progress made by different
groups. Gifted and talented students are identified and given some additional
opportunities in some subjects, but this is not co-ordinated centrally and their progress is
not overseen by a single member of staff.

The use of performance data to monitor standards and diagnose strengths and
weaknesses in provision is satisfactory. The school has had a strong drive to ensure that
all students are set targets for examination performance that are based on their prior
attainment. This has had a positive impact on students’ and teachers’ expectations,
though the target setting method needs some refinement as it has a tendency to set
targets that are a little low, particularly in science. Governors and managers receive sound
reports on examination results from the school and from heads of faculty, which often
include planned actions to bring about improvement. However, reports are not always
clearly linked to national benchmarks and do not show the progress that has been made
by different groups of students.

Financial information for the year April 2003 to March 2004

Income and expenditure (£) Balances (£)
Total income 3,204,768 Balance from previous year 69,744
Total expenditure 3,283,330 Balance carried forward to the next -8,818
Expenditure per pupil 3,644

46.

Financial management is very good. A budget deficit that existed at the time of the last
inspection has been largely eliminated. Budget planning is closely linked to the priorities
in the school improvement plan and finances are very closely controlled. As a result, the
governors and staff have ensured that all available resources are used to very good effect.
This is most evident in the improvements to the buildings and facilities, which have had a
positive impact on the ethos of the school and are appreciated by students and parents
as a sign that the school is improving.

WORK-RELATED LEARNING

Provision in work-related learning (WRL) is good.

Main strengths and weaknesses

Very effective partnerships have been established with many small and large companies.
Many students have a good understanding of work-related ideas.

Business and enterprise is encouraged in many school activities.

Some subject areas are as yet not making a full contribution to WRL.

Commentary

47.

From the school’s vocational courses and the other opportunities in the curriculum, many
students have a good understanding of relevant ideas and can apply them in work-related
contexts. Most are developing skills and qualities that are valued in the work place. In the

The Matthew Arnold School - 24




48.

49.

50.
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vocational courses that were inspected in detail — business and ICT — standards are
above average and achievement is good.

The school’s programme for WRL has been carefully planned and meets the new statutory
requirements for this area of learning. Almost all students aged 14-16 follow a vocational
course of study. For most, this is an applied GCSE course in business, leisure and
tourism or ICT, but a small number of students follow NVQ courses in subjects such as
construction, hairdressing or catering at local colleges. There are plans to widen this
range. In addition, a construction bus visits the school each week; ten students in Year 10
and Year 11 spend two hours a week working towards an NVQ in construction subjects.

The careers programme provides students with a satisfactory preparation for the world of
work. All students take part in work experience during Year 10. This enables them to learn
through work and gain direct experience of the work place. Work experience is well
organised: students are carefully prepared and, after the placement, their experience is
reviewed and evaluated. An enterprise day is also held which widens students’
understanding of the work place.

The school has good links with a wide range of businesses, providing students with
insights into the world of work. The vocational subjects are particularly well supported by
links with British Airways, the British Airports Authority and McDonalds. Through the
Education-Business Partnership, Year 9 students visit businesses in Staines to study the
use of mathematics in business. As part of the business and enterprise plan, Year 7
students will go to Pizza Express to explore costing, packaging and production. The
school is innovative in developing business and enterprise skills through many school
activities. Year 11 students organise their own ‘prom’, for example, and raise funds for
their yearbook through advertising. In preparing charity week, students plan their fund-
raising activity and order the materials they need.

As part of the business and enterprise plan, all subjects are planning work that will
develop students’ enterprise and work-related skills. Problem solving, teamwork and
simulations are already evident in some subjects, such as ICT, mathematics and
business, while others have yet to tackle this area of learning. Staff training in WRL is
planned. The school has made a good start in implementing WRL. A draft policy has been
written which indicates how it will be organised, the contribution that subjects will make
and how it will be evaluated. The schools plans for WRL are sensibly linked to its
business and enterprise plan, which is central to the strategy for raising students’
aspirations and standards.
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PART C: THE QUALITY OF EDUCATION IN SUBJECTS AND COURSES

SUBJECTS AND COURSES IN KEY STAGES 3and 4

ENGLISH AND MODERN FOREIGN LANGUAGES

English

Provision in English is satisfactory.

Main strengths and weaknesses

The faculty is well led, with a focus on raising standards.

Marking and assessment do not give students a clear idea of how they can improve their
work.

Teachers have good subject knowledge that enables them to explain well and ask
effective questions.

Learning is not very interesting in some lessons because there is a limited range of
activities.

Commentary

52.

53.

54.

Year 9 test results in 2003 were below average and lower than expected from students’
attainment on entry. The 2004 results are still subject to appeal but are similar to those in
2003. GCSE results in 2003 were below average in both English and English literature
but students did better than expected from their prior attainment. The 2004 results
dropped considerably and students’ achievement was unsatisfactory. This was caused by
high turnover of teaching staff and by the poor attendance of some students. Results have
fluctuated since the last inspection with no clear trend. Boys do less well than girls in tests
and examinations. In the Year 9 tests, the gap is similar to that found nationally but in the
GCSE English results, there is a much bigger gap.

Current standards in Year 9 are below average. When students join the school, their
standard of reading, writing and speaking is below average and their achievement in the
school is satisfactory. Higher-attaining students write good, detailed pieces, in different
styles for different purposes. They can explain why writers use particular literary devices
and can quote from texts to support their views. The lowest-attaining students have very
low levels of literacy and write short pieces with a lot of mistakes. In discussion, students
often use colloquial language; many are reluctant to contribute and lack confidence in
expressing themselves.

Standards in Year 11 are also below average and most students’ achievement is
satisfactory. Standards are higher than in the most recent examinations because staffing
is now more stable. A good range of appropriate literature is covered, and the highest-
attaining students are on target to attain A grades. However, fewer students are targeted
to attain the highest grades than would be expected. The higher attainers show a
sophisticated understanding of themes and characterisation in novels and plays. They
also write reasonably stylishly and accurately. Many students, however, find it difficult to
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56.

understand different layers of meaning in a piece of writing, and make a fair number of
mistakes in their spelling and grammar. There are good opportunities for students to
develop their understanding of moral and spiritual values through writing about interesting
topics, such as the relevance of the Ten Commandments in today’s society. Students’
speaking and listening skills are below average. They express themselves colloquially
and often use a limited vocabulary. Those with special educational needs get good
support with improving their literacy from learning support assistants.

The faculty has experienced a lot of staffing changes in the last three years. This has had
an impact on standards and achievement in different year groups. In particular, some
GCSE groups last year were affected by teachers’ absence and short-term
arrangements. Teaching and learning are now satisfactory. Teachers have good subject
knowledge which enables them to explain points well and they ask questions effectively. In
many lessons, learning could be better if teachers used a wider range of methods, for
example, by using pictures, objects or drama to stimulate interest. When this does
happen, students enjoy learning and respond enthusiastically. Year 8 students, for
example, acted out the trial of ‘Frankenstein’. Through using drama, the novel came alive
and students gained a deeper understanding; they also practised their speaking and
listening skills. Marking and assessment are not used well enough to move learning on.
Although some teachers inform students how they are doing in terms of National
Curriculum levels or GCSE grades and how they could do better, there is not consistent
practice. As a result, many students do not have a clear idea of what they need to do in
order to improve. Students use computers well to present their work and to carry out
research.

The head of faculty provides good leadership and is focused on driving up standards and
achievement. She is establishing an effective team (this is the first year that the faculty has
been fully staffed for three years) and has identified appropriate priorities. Management is
satisfactory. Procedures are in place for tracking progress and identifying
underachievement and also for monitoring the quality of learning. These are not well
established, however, and have yet to make an impact. Improvement since the last
inspection is satisfactory.

Language and literacy across the curriculum

57.

Students’ literacy skills are below average across all their subjects and the school has
rightly identified literacy across the curriculum as an area to develop. At present, there is
not consistent practice in different subjects to help students to improve their reading,
writing and speaking skills. In science lessons, for example, key words are identified but
are not reinforced enough, and although some lessons include discussions, not all do so.
In some geography lessons, students write letters or brochures. The majority of writing,
however, is note taking, and more could be done to teach students how to write for
different purposes. In art lessons, students have too few opportunities to write in an
extended way or to discuss issues. The school is developing appropriate ways of
supporting those with the weakest reading and writing, including a booster programme in
Year 9 and individual mentoring.

Modern foreign languages

Provision in modern foreign languages is satisfactory.
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Main strengths and weaknesses

Standards are below average, but achievement is satisfactory.

Students behave well in lessons and have positive attitudes to modern foreign languages.
The faculty is well managed.

Teachers do not use the foreign language enough in their teaching.

Commentary

58.

59.

60.

61.

GCSE results in 2003 were slightly below average in French and well below average in
German. In both languages, however, students did better than in their other subjects. Girls’
results were better than boys’ results, though the boys did significantly better in German
than they did in their other subjects. Results in 2004 were broadly similar to those in 2003,
girls did better than boys in both languages.

Current standards in Year 9 are below average in French and German; this is confirmed
by teachers’ assessments over the last three years. Students’ achievement is satisfactory
in both languages. Standards in Year 11 are also below average in both languages and
students’ achievement is satisfactory. The standard of work seen in German is higher than
in recent GCSE examinations. Students work steadily on the tasks they are given, but do
not try hard enough when speaking. Achievement is somewhat better in Years 10 and 11
than lower down the school because French and German are optional GCSE courses and
the students who choose to take one are therefore more motivated.

Teaching and learning are satisfactory in both languages in all age groups. Lessons are
well disciplined and students concentrate throughout on the task in hand. A variety of
activities are planned for each lesson and teachers structure learning well, including an
opportunity to review what has been learned at the end. Students with special educational
needs receive good support from learning support assistants in most lessons. However,
the level of challenge is not high enough for the most able students. Teachers use too
much English in lessons, missing the opportunity to create an atmosphere in which the
foreign language is spoken. As a result, students lack confidence in their ability to speak.
Lessons are too highly directed by the teachers and students have too few opportunities
to learn independently.

Leadership is satisfactory. The faculty’s aims are clear and teachers and support staff
work well together as a team. There are ambitious targets for improvement, though
practical strategies for improving lessons contain too little detail and are not challenging
enough. There is no policy on using the foreign language in lessons or on teaching and
learning in general. Management is good. New approaches to assessment have been
developed over the last two years and the head of faculty undertakes a detailed analysis
of GCSE results in order to plan further improvements. The quality of teaching is
monitored and staff receive feedback on their performance. Considerable staffing
difficulties have hampered improvement since the last inspection, which is just
satisfactory.

MATHEMATICS

Provision in mathematics is satisfactory.

Main strengths and weaknesses
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Teaching in Years 7 to 9 is good and enables students to achieve well.

Lessons do not include enough tasks that challenge the higher-attaining students.
Leadership and management are effective and teachers work well together.

Marking is inconsistent in quality and does not ensure that students know how to improve.
Not enough use is made of ICT as an aid in learning mathematics.

There are good enrichment opportunities that students enjoy and contribute well to
learning.

Commentary

62.

63.

64.

65.

Year 9 test results in 2003 were average and students’ progress was satisfactory in
relation to their attainment on entry. The 2004 results were similar, but this year group
entered the school with below average standards and achieved well. There has been a
trend of improvement in Year 9 results since the last inspection. GCSE results in 2003
were below average, but students’ achievement was satisfactory. The 2004 results were
similar. GCSE results have improved since the introduction of a new course. Boys
perform better than girls, but the gap is narrowing.

Current standards in Year 9 are average and students achieve well. Most can plot graphs
of simple equations and cope well with negative numbers. Lower-attaining students,
however, are not secure with the calculations and do not always produce accurate results.
Students with special educational needs and those from ethnic minorities achieve well.
Standards in Year 11 are also average. Achievement in Years 10 and 11 is satisfactory.
The GCSE course and teaching have been improved, but achievement is limited by some
adverse student behaviour and past difficulties with staff recruitment. A significant minority
of Year 11 students lack motivation. However, students of average standards successfully
use Pythagoras' theorem and higher-attaining students solve quadratic equations. A small
number of higher attainers are also following a GCSE course in statistics.

Teaching and learning are satisfactory overall and have improved since the last
inspection. Teaching is more often good in Years 7 to 9 than in Years 10 and 11. One
reason for this is that the faculty makes good use of the teaching methods in the Key
Stage 3 National Strategy to accelerate and consolidate learning. These methods are
well established in Years 7 to 9 and are used in some more effective lessons in Years 10
and 11. Another reason is that in a minority of lessons in Years 10 and 11, students do not
respond well, though relationships between teachers and students are generally good and
most students work well. They collaborate effectively in group work, and this supports their
social development. Teachers question students well but do not always consolidate key
points sufficiently. Extension activities for higher-attaining students are often planned, but
in practice all students usually do the same tasks. Consequently there is a lack of
challenge for higher-attaining students, which limits their achievement. Lessons include
satisfactory support for literacy development. The quality of marking is inconsistent. At
best it includes helpful comments, but often there are no indications to guide students in
what to improve.

Leadership and management are good. The new head of faculty has a clear vision for
future development. The secure establishment of the Key Stage 3 National Strategy and
the introduction of a new GCSE course have already had a positive impact on learning.
The use of ICT to support learning and the need to make teaching more consistent have
been correctly identified as areas for development. Mathematics is a key subject in the
school's business and enterprise plan. There are already effective links with local
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businesses, such as a numeracy trail in Staines and a racecourse business day for
higher-attaining Year 9 students. New plans will enhance the subject’'s contribution to
enterprise and to work-related learning. Mathematics clubs and challenges also provide
enrichment opportunities and raise the profile of the subject. Improvement since the last
inspection is good.

Mathematics across the curriculum

66. The support for students’ mathematical skills across the curriculum is satisfactory. Staff

training has ensured that all staff are aware of the need to reinforce and extend students’
numeracy. In many subjects, opportunities to use mathematics are planned into the
schemes of work. In physical education, for example, good use is made of data collection
and graphical representation to measure fithess. Students in science analyse data from
their experiments and learn to use a line of best fit on their graphs. In geography, students
use map scales well and are able to represent data in tables and graphs. In some other
subjects, such as English and religious education, there are few opportunities for students
to apply their numeracy skills.

SCIENCE

Provision in science is satisfactory.

Main strengths and weaknesses

Current standards are significantly higher than those indicated by recent examination
results.

Lesson planning does not always ensure that higher-attaining students are sufficiently
stretched.

Students’ learning is helped because links with previous work are emphasised.
Teachers’ marking does not provide students with enough guidance on how to improve.
Assessment is not used effectively enough to support the progress of underachieving
students.

Commentary

67. Resultsin Year 9 tests were below average in 2003 and very low compared with students’

68.

prior attainment. However, results have been improving slowly since 2002 and this trend
continued in 2004. In GCSE examinations, results were well below average in 2003 and
students did much less well than expected in relation to their prior attainment. Results
have been declining since 2001; this continued in 2004 when a further marked decline
occurred, with only one student in eight gaining a grade in the A* to C range; none gained
the highest (A* or A) grades. Girls did particularly badly.

Standards when students enter the school in Year 7 are average. Achievement in lessons
and other work seen during the inspection is satisfactory overall, resulting in standards
that are also average in Year 9 and Year 11. Achievement is held back by lack of
challenge in some lessons, while inattention, particularly by boys, affects the progress of
the whole class in others. Current standards reached by students in lessons are
significantly higher than results in recent Year 9 tests and GCSE examinations. This is
because results have been adversely affected by severe staffing difficulties over a
prolonged period, and staffing is now more stable. Furthermore, many students have poor
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recall of earlier learning, partly as a result of a limited grasp of scientific terminology, and
partly because whole-class sessions are not used well enough to reinforce learning.

Teaching and learning are satisfactory overall, though lessons vary from very good to
unsatisfactory. Teachers plan a variety of interesting activities, often using starter
activities very effectively to link previous learning with the current lesson. However,
planning does not always take into account the full range of students’ abilities, with the
result that higher-attaining students are not pushed to go beyond basic lesson content. In
some lessons, expectations are not high enough and teachers are content to allow
students to coast. In a Year 9 lesson, for example, the teacher allowed students to take the
easy route and follow instructions rather than plan an investigation for themselves.
Learning support assistants help students with special educational needs, but their work
is often not as effective as it could be because teachers do not provide enough direction.
In the best lessons, students are encouraged to think through explanations, as in Year 10
when they were asked to explain conduction in terms of particle movement. Teachers
have good relationships with students and usually ensure that all are drawn fully into
activities, such as question and answer. However, inexperienced teachers often have
difficulty in engaging all students. Homework that reinforces and extends learning is set
regularly, but a significant minority of students (up to a third in some cases) choose not to
do it. Teachers’ comments in marking are often superficial and do not show students what
they should do to improve.

Leadership and management are satisfactory. After a prolonged period of considerable
staff turbulence, the faculty now has a more stable team of teachers who support each
other well. The recent poor GCSE results have been taken as a turning point and teachers
are committed to bringing about rapid improvement. However, aspects of curriculum
development have been held back, such as applications of science and links with local
industry. There is a new system for recording students’ progress, but this is not yet used
effectively to identify and support underachieving students. Improvement since the last
inspection is satisfactory. Results remain similar, but standards in lessons are higher.
Students’ literacy skills are still a barrier to learning. Teaching is a little better and
laboratory accommodation has improved significantly. The quality of teachers’ marking
remains inconsistent.

INFORMATION AND COMMUNICATION TECHNOLOGY

Provision in information and communication technology (ICT) is good.

Main strengths and weaknesses

Students achieve well as the result of the good teaching they receive.

Students enjoy ICT and work hard because they find lessons challenging and motivating.
Very good leadership has rapidly improved the school’'s computer provision.
Assessment is not fully used to monitor students’ progress in Years 7 to 9.
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Commentary

71.

72.

73.

74.

75.

GCSE results in 2004 were well above the 2003 national average and well above those in
other subjects. Boys and girls gained similar results. This was the first year that students
were entered for GCSE. Nearly all Year 9 students gained a level 1 pass in an ICT Key
Skills test.

Current standards in Year 9 are above average. Students’ skills in using software such as
spreadsheets or databases are above average but their understanding of which package
to choose for a given task is not so well developed. In Years 10 and 11, half of students
take a GCSE course and the others follow a vocational course that uses ICT. Standards
in the GCSE course are well above average. In using a database for a small business, for
example, students can retrieve information from a number of different tables and design
queries to calculate stock levels, sales and reordering alerts. Students also have a very
good grasp of the impact of computers on society. Students always evaluate their work,
though this is not done to the same depth as their other work. For students not taking
GCSE, standards are above average.

Achievement is good across the school. Students arrive in Year 7 with average standards
and make good progress year on year, many leaving with well above average GCSE
results. The lively curriculum promotes good progress because students are set
challenging problems to solve in a relevant business context. Students’ positive attitudes
contribute too — they enjoy lessons and work hard. Students with special educational
needs achieve as well as others and often receive good help from learning support
assistants.

Teaching and learning are good. In all lessons, students’ progress is enhanced by good
personal help and encouragement. Teachers manage classes well and behaviour is
good. Homework is set regularly and is used well to reinforce and extend learning. Many
lessons are very good: in these, students learn rapidly as a result of very high challenge,
clear targets and engaging work. GCSE students learn very good examination techniques
through well-focused discussion. In a minority of lessons, instructions lack enough detail to
ensure good progress. In Years 7 to 9, higher-attaining students are not always stretched
enough because teachers do not plan enough different work for them.

Leadership and management are very good. The head of faculty has real vision and has
had a major impact on raising standards in a short period of time. She is also a driving
force in improving resources and accommodation in ICT and the school will soon have an
above average number of computers. Her own very good teaching is an example to her
committed team of teachers and technicians. A wide range of data is monitored and
evaluated, leading to ambitious but attainable plans for further improvement. However,
teaching is not monitored sufficiently to enable the sharing of good practice. Assessment
Is good, though attainment data is not used to analyse the progress that students make
through Years 7 to 9. Improvement since the last inspection is very good. All issues have
been successfully resolved and the school is now meeting the requirements of the
National Curriculum. There has also been a very good response to the growth of ICT in
education in recent years.

Information and communication technology across the curriculum
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The use of ICT in other subjects is satisfactory. In English, physical education and
business, the use of ICT is planned well to support students’ learning. In art, however,
students do not make enough use of computers in their work. In music, students use
keyboards but have no computers with composing software. ICT is most frequently used
to do research on the internet or to make presentations using desktop publishing, word
processing and slides. Opportunities to develop spreadsheet and database skills are
rare. The use of ICT is planned in most subjects’ schemes of work and staff are keen to
do more. Access to computers is currently restricted, but the school has firm plans to
purchase more and extend cross-curricular ICT opportunities.

HUMANITIES

Geography

Provision in geography is good.

Main strengths and weaknesses

Good teaching in Years 7 to 9 leads to good achievement.

Homework is set regularly and benefits from being integrated into a good ICT package.
Behaviour management is not always successful in Years 10 and 11.

Assessment is thorough but the data is not used to improve target setting.

Commentary

7.

78.

79.

In the last inspection, standards in Year 11 were average. From 2000 onwards, GCSE
results declined rapidly, and in 2003 were well below average. This was largely the result
of serious staffing difficulties. The 2004 results were better than in 2003, though still below
average. Students did as well in geography as in their other subjects and there was a big
improvement in boys’ standards.

Current standards in Year 9 are average. Students join the school with below average
knowledge of geography and their achievement is good. Students from minority ethnic
backgrounds achieve as well as others. In Years 7 to 9, students develop basic
geographical and numerical skills and learn how to do geographical enquiry. They
improve their writing skills, but do not write for enough different purposes. They produce
interesting projects on topics such as Brazil, globalisation and the local area. They often
use ICT in their work, though this is limited to research and presentation, with little
opportunity to use spreadsheets.

Standards in Year 11 are average and students are reaching their targets. This
represents satisfactory achievement. Standards are higher than in recent examinations
because staffing is now more stable. In the majority of lessons boys and girls work equally
well, but in Year 11 boys have better skills than girls do. Although standards are
improving, geography is a less popular GCSE option than some other subjects and the
department needs to be aware of its image. In Years 9, 10 and 11, students study more
complex topics such as climate and urban development. They become more skilled in
their investigations, learning to set hypotheses, gather and interpret data and draw
conclusions. This was seen to advantage in coursework on a settlement study of Staines
and fieldwork in the Norfolk Broads. The work is often accompanied by audio and video
presentations.
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81.

Teaching and learning are good. They are better in Years 7 to 9 than in Years 10 and 11.
This is because the behaviour of some lower-attaining students in Year 10 is not always
well managed. Teachers make good use of the Key Stage 3 National Strategy to plan
varied activities and reinforce what has been learned. Good challenge and high
expectations keep students involved and their understanding improves accordingly. In
some lessons, clarity and interest would be improved by more use of audio-visual aids.
The use of ICT in homework contributes well to students’ learning. Good support is given
to students with special educational needs, but not enough work is planned to meet the
needs of the full range of ability in the class. Students are encouraged to think for
themselves, but some are unable to work well on their own and require a lot of help.

Leadership and management are good and the department is making every effort to
regain the position it once held. Good work has been done on rewriting schemes of work
and developing a website that parents and students can access. Students’ progress is
assessed thoroughly through comprehensive testing. However, the results are not used
effectively enough o inform students of the level they have reached and the targets they
are capable of. Staffing is now stable. Improvement since the last inspection, when the
department was very strong, has been satisfactory.

History

Provision in history is good.

Main strengths and weaknesses

The quality of teaching and learning is good and sometimes very good.

Positive classroom relationships support learning well.

Very good, energetic leadership and management provide clear vision.

Not enough attention is given to providing work that meets the learning needs of all
students.

Students do not have sufficient access to ICT to enhance their learning.

Commentary

82.

83.

GCSE results in 2003 were above average. Results declined a little in 2004 but remained
broadly average. In both years, students did better than in their other subjects. .

When students enter the school in Year 7, their knowledge of history is generally below
average. They achieve well and by Year 9, standards are average. Students also achieve
well in Years 10 and 11 and standards in Year 11 are above average in their classwork
and coursework. There are particular strengths in students’ debating skills, historical
enquiry and the organisation of their coursework. In recent years, boys have not done as
well as girls in examinations and the department has introduced strategies to remedy this.
As a result, boys’ achievement has improved. Through motivating teaching, Year 11
students learn thoughtfully about social conditions in twentieth-century USA. In one
stimulating lesson, they analysed the reasons for farmers’ relative impoverishment during
the boom years of the 1920s and offered perceptive suggestions about possible fiscal
remedies. Very good links were developed with subjects such as economics.
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84. Teaching and learning are good and at times very good. Teachers have a very good

85.

knowledge of their subject and plan lessons carefully. They expect an appropriate
standard of behaviour and students respond well. Relationships are very good and make
a substantial contribution to students’ learning. In just a few classes, behaviour is not
managed well enough and too much noise impedes progress. Teachers use well-focused
questions that engage students’ interest and that check and reinforce their understanding.
Lessons have clear objectives and the pace of learning is almost always brisk. At the end
of most lessons, students are fully engaged in reviewing what they have learned. Teachers
assess students’ progress well, both in class and over longer periods of time;
increasingly, students take part in assessing their own work. Learning materials do not
include enough tasks to match the learning needs of students of all abilities in the class.
The department is aware of this and has plans to address it.

The department is very well led, with clear vision and an unusually high level of
commitment and energy. Teachers work well as a team and effectively share good
practice. Management is also very good. Improvement since the last inspection is good.
Standards have risen and there have been improvements in teaching, management and
assessment. Accommodation and resources are generally satisfactory. The use of ICT in
learning history is planned in schemes of work, but a lack of ready access to computers
means that they are only used in bBssons occasionally. Students are given additional
support in revision clinics and their interest in history is extended through visits to many
places of historical interest, including First World War battlefields in Europe.

The Matthew Arnold School - 35



Religious education

Provision in religious education is satisfactory.

Main strengths and weaknesses

Teaching is good overall, with some very good practice.

Lessons make a very good contribution to students’ personal development.

Results in 2004 were well below average.

Leadership is good, with clear vision and practical strategies to improve standards.
Not enough tasks are provided to meet the needs of all students in the class.

Commentary

86.

87.

88.

89.

90.

GCSE results in 2003 were very low. In 2004, a small number of students were entered for
the full GCSE examination and rather more for the short GCSE. The full GCSE results
were significantly better than in 2003, but results in both courses were well below the 2003
national average.

Current standards in Year 9 are in line with the expectations of the locally agreed syllabus.
Students’ achievement is good in relation to their standard on entry in Year 7. Year 9
students have a good knowledge of Christianity and other world faiths. They understand
the role of symbols and how faith influences the lives of followers. Year 8 students showed
a perceptive understanding of how ideas of God are used to answer ultimate questions.
Year 9 students were able to discuss moral issues of crime and punishment.

In Years 10 and 11, most students follow a short GCSE course and a small number opt to
take a full course. Standards in Year 11 are below average in both courses. This is
because in previous years learning has been slowed by staffing difficulties and non-
specialist teaching. Students’ current achievement is satisfactory. In the short course,
students gain a satisfactory understanding of, for example, how television can be used to
discuss religious and moral issues. Year 11 students on the full GCSE course have a
good understanding of Guru Nanak’s teaching on the right way to worship God.

Teaching and learning are good, with some very good practice. Teachers have a secure
knowledge of the subject and use this to plan varied, interesting tasks. In most lessons,
teachers make it clear what students are to learn and begin lessons with tasks that quickly
engage them. Students generally respond positively. Expectations are high and students
are challenged to think and work both independently and co-operatively. Year 8 students,
for example, engaged in a stimulating discussion about the existence of God. However,
lesson plans do not take enough account of the range of ability in the class and, as a
result, higher-attaining students are not always sufficiently challenged. At the close of
lessons, students’ learning is effectively reviewed and appropriate homework is set.
Religious education lessons make a very good contribution to students’ personal
development.

Leadership and management are good. The newly-appointed head of department has a
clear and realistic vision for the development of the subject. The development plan is
appropriate and is based on a careful evaluation of teaching and learning. It includes
good plans for improving assessment. Non-specialist teachers are provided with good
support. The full GCSE oourse has less than adequate time, which limits the standards
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that can be achieved. Improvement since the last inspection is satisfactory. GCSE results
are not as high as they were, but recent improvement in the number of specialist staff and
improved teaching methods form a strong basis on which to raise standards.

TECHNOLOGY

Design and technology was inspected in detail and child development was also sampled.

91. GCSE results in child development were below average in 2003. They remained similar
in 2004, though students did better than in their other subjects. A Year 10 lesson was
observed, in which teaching was good. The teacher led a lively debate in which the class
of girls eagerly discussed how the arrival of a baby affects a couple and how parents are
educated for their new role. Students’ attitudes were positive and they worked hard, both
in class and on their homework tasks. Their achievement was good.

Design and technology
Provision in design and technology is good.
Main strengths and weaknesses

Good attitudes and behaviour help to promote good achievement.

Teachers have high expectations for the quality of students’ work.

Assessment records are used very well to monitor progress in Years 10 and 11, but not in
Years 7 to 9.

Students are not taught the sections of the National Curriculum on control or computer-
aided manufacture (CAM).

Commentary

92. GCSE results in 2003 were below average and students did less well than in their other
subjects. Boys did much less well than girls. Results in 2004 were broadly similar to those
in 2003, though a quarter of students who started GCSE courses were not entered for the
examination because they completed too little coursework. Those who were entered
attained higher grades than they did in their other subjects and boys’ results improved.
The food results were the best of all the courses and above the 2003 national average.

93. Current standards in Year 9 are average. Students’ designing and making skills are
average; they measure and draw to a satisfactory standard. They evaluate their work well
and always identify how their products can be improved. Their knowledge of the value of
different foods is above average. Standards in Year 11 are average. This is higher than
the recent examination results because attitudes are now positive: students work hard
and find lessons interesting and challenging. The motivation of Year 11 boys has
improved because they now continue practical work alongside the writing of design
folders. As a result, their work is up to date and all are likely to be entered for the
examination. Practical skills are average and students use a wide range of machine and
hand tools safely and accurately. Designing is also average. Students’ research is
appropriate although some questionnaires do not match the design brief. Students
develop and evaluate a good range of ideas before selecting one to make. They have an
average understanding of structures and properties of materials. In all year groups,
students achieve well. Students with special educational needs achieve as well as others.
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94. Teaching and learning are good. Not all staff are design and technology specialists, but
team teaching using a specialist and non-specialist teacher ensures that learning is well
focused on key skills, knowledge and understanding. Students’ learning is guided well by
clear targets for each lesson. Expectations are high and, as a result, students produce a
lot of good quality work. They develop good making skills from high quality
demonstrations and practical experience. Students are well managed and behave well.
Their progress is enhanced by good individual help and encouragement in lessons. In
some classes in Years 7 to 9, higher-attaining students are not sufficiently stretched
because teachers do not plan different work for them.

95. Leadership and management are good. The head of faculty and his team are committed
to raising standards. Much of the work of the faculty is evaluated well and there are clear
plans for improvement. For example, the head of faculty is aware that he school’s
programme omits the section of the National Curriculum on control and CAM, but has
recently purchased the equipment needed to rectify this. However, teaching is not
monitored systematically enough to support the sharing of good practice. Teachers have
very good records of students’ progress. These are used very well to monitor and support
progress in Years 10 and 11, but not in Years 7 to 9. Improvement since the last
inspection has been satisfactory. All the issues raised then have been addressed, but the
faculty has not kept up with the developments in computer control and CAM.

VISUAL AND PERFORMING ARTS

Art and music were inspected in detail but drama was also sampled.

96. Students have a weekly drama lesson in Years 7 to 9 and drama is also a popular GCSE
option. GCSE results were low in 2003, but were much better in 2004 and matched the
national average. Three lessons were observed, in which teaching was good overall. In an
excellent Year 10 lesson, students made rapid gains in learning techniques to make
drama deeper and more real. The teacher very skilfully raised students’ expectations of
what they could do and conducted the lesson at a brisk pace. She consistently used
technical language to reinforce its meaning. In a well-planned Year 9 ksson, students
worked well on an extract from a play, focusing on body language, facial expression and
dialogue. They would have learned even more if the teacher had made it clearer how their
performances could have been improved. Students enjoy drama and appreciate the
opportunity to take part in an annual production. There is a well-equipped studio and the
subject leader has plans to extend the extra-curricular provision even further.

Art and design
Provision in art and design is satisfactory.
Main strengths and weaknesses

The subject is a popular GCSE option.

Current Year 11 standards show an improvement on the 2004 GCSE results.

Some teaching is good and enables students to develop their skills well.

Younger students do not make enough progress in developing the skills that they need in
GCSE work.

Assessment information is not used to plan work that is sufficiently challenging for all
students.
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Leadership is unsatisfactory and does not provide teachers with enough support in the
schemes of work.

Commentary

97.

98.

99.

100.

101.

GCSE results were average in 2003, though there were few A* or A grades. Results
declined significantly in 2004. In both years, students did about as well as in their other
subjects, but in 2004 many students, especially boys, did not achieve their predicted
grades

Current standards in Year 9 are below average. Students’ standards on entry were also
below average and their achievement is satisfactory. Higher-attaining students reach
average standards and learn how to observe natural forms closely and to draw what they
see. For many students, however, their painting and drawing is very immature. Year 9
students understand the main features of Surrealist painting and create some sound
ideas for designing a hat inspired by Surrealism. Higher attainers annotate their work
appropriately but, in general, students do not relate their practical work to research
studies sufficiently, or make notes that evaluate their progress. The development of
students’ skills in two- and three-dimensional media is limited because the curriculum
includes a narrow range of media and is not planned in progressive steps. Students use
ICT to do research but do not use it creatively in their work.

Art is a popular GCSE option. Standards in Year 11 are below average, but are higher
than the 2004 GCSE results. Students’ achievement is satisfactory, though some join the
course with weak practical skills and little experience in planning creative work. In some
lessons, students progress well in improving these skills. Year 11 students, for example,
made clay models in the style of Gaudi and learned to annotate their designs. In most
lessons, however, progress is satisfactory. There is too much similarity amongst finished
GCSE work and students use their sketchbooks unimaginatively. Students’ projects are
not as individual or creative as they could be.

Teaching and learning are satisfactory. In the better lessons, students’ strengths and
weaknesses are identified and tasks are planned carefully to develop their skills and
understanding. Some other lessons, however, are not planned well enough for students to
develop the key skills that they need. Planning is not matched well enough to students’
individual abilities, with the result that higher-attaining students are not challenged
sufficiently. Behaviour is managed appropriately and most students are actively engaged
in learning, though a minority of boys have negative attitudes. Homework is set, but not
enough links are made between the research that students do and their practical work.
The quality of marking is inconsistent, and comments are sometimes too generous to be
helpful. Assessment is not used well enough to identify students’ potential and set them
realistic, challenging targets.

Subject leadership is unsatisfactory, though good support is provided by the head of the
creative arts faculty. Training that has been provided has resulted in little improvement in
departmental organisation. Schemes of work do not provide an adequate framework to
support teachers in their planning. Since the last inspection, standards and the quality of
provision have both declined.

Music
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Provision in music is satisfactory.

Main strengths and weaknesses

Standards in Year 9 are below average.

There has been a good improvement in the number of students receiving instrumental
lessons.

The accommodation is unsatisfactory and limits students’ opportunities.

Commentary

102.

103.

104.

105.

106.

GCSE results were below average in 2003 and even lower in 2004. No students are
taking the GCSE course in the current Year 11. However, there is a good take-up in Year
10.

For current students, standards in Year 9 are below average. Students enter school with
below average musical abilities and their achievement is satisfactory. No judgement is
made about standards in Year 10, as only one lesson was seen. By Year 9, a minority of
higher-attaining students can improvise a melody on a keyboard above several chords
and play these together with confidence. However, some students lack a secure
knowledge of the keyboard and find difficulty in playing a twelve bar blues chord sequence
accurately and fluently. Many students have a limited understanding of musical terms and
rarely use these when answering questions. Students with special educational needs are
supported well and achieve as well as others. More musically able students make
satisfactory progress.

Teaching and learning are satisfactory in Years 7 to 9. In the Year 10 lesson, teaching was
good. Lessons are well planned and teachers make good use of their own musical
expertise to aid students’ learning. In a Year 8 lesson, for example, the teacher
demonstrated on the piano how a simple melody might be varied. Students composed
their own variations, using keyboard effects to add contrast, and performed their ideas to
each other. As a result, they increased their understanding of theme and variation form.
Lessons provide satisfactory support for students’ literacy and numeracy. Homework is
regularly set. The use of ICT in learning music is at an early stage of development, though
students use keyboards to record their work.

Leadership and management are satisfactory. There have been staffing problems since
the last inspection, which resulted in Year 8 students only receiving one lesson per
fortnight in the year preceding the inspection. This affected their overall progress. A new
head of department is now in post and has already identified key priorities to raise
standards. A new scheme of work ensures that students regularly develop their practical
skills. Satisfactory provision is made for students to take part in concerts and over 30
students receive instrumental lessons. There are plans to increase the amount of extra-
curricular music and to foster the development of musical talent. Classroom resources are
satisfactory, but there are no computers or software in the department. The
accommodation is unsatisfactory: some lessons are held in the hall and there is only one
practice room. This limits the opportunities available to students.

Improvement since the last inspection is satisfactory. Standards in Year 9 were average
in the last inspection and have declined, but the quality of teaching has remained the
same, and the provision for practical activities has improved. Additional instrumental

The Matthew Arnold School - 40



lessons and extra-curricular sessions in African drumming add significantly to students’
performing skKills.

PHYSICAL EDUCATION

Provision in physical education is good.

Main strengths and weaknesses

Leadership and management provide clear vision and guidance that has a positive
impact on standards.

GCSE results are consistently well above average and students do better than in their
other subjects.

The curriculum is well designed and engages students’ interests.

Higher-attaining students are not always challenged sufficiently in practical lessons.

Commentary

107.

108.

109.

110.

GCSE results in 2003 were well above average, with almost all students gaining A*C
grades. The 2004 results were almost as high and in both years, students did better than
their other subjects. Boys achieve particularly well in physical education.

Students arrive at the school with below average standards. They achieve well and by
Year 9, standards are average. Students have good ball skills and can apply tactics in
games. Their ability to evaluate their own and others’ performance has a positive impact
on their learning. They have a good grasp of health-related fitness. Students with special
educational needs achieve well because tasks and teaching methods are adapted to
meet their needs if necessary. Students from minority ethnic groups achieve well, but are
not always willing to engage in discussion.

In Years 10 and 11, all students follow a core course in physical education and some
choose to take a GCSE course. No core lessons took place during the inspection and it
is not possible to reach a judgement on standards. In extra-curricular activities, however, it
is evident that by Year 11, students refine their skills and many reach high standards. In
the GCSE course, students’ theoretical knowledge is above average and their practical
performance is well above average. Students achieve very well. The highest-attaining
students are confident in their use of technical vocabulary and develop a good
examination technique. Their coursework is detailed and well produced. Students use
number well to measure performance and record their results and make good use of
computers to present their work. In practical work, students have advanced skills and are
able to direct warm-up sessions, asking other students informed questions that help to
consolidate their knowledge. Year 10 girls have above average skills in dance, both in
performance and in their ability to teach younger students in clubs.

Teaching and learning are good. In the best lessons, an excellent range of teaching
methods is used that enables all students to learn rapidly, regardless of their ability.
Teachers’ questions challenge all students at some stage in the lesson, which is
particularly helpful for those who are less good at speaking and listening. The GCSE
course is very well organised to support students’ learning. Realistic, but challenging
targets are set for practical skills and theoretical knowledge and are reviewed at regular
intervals. Boys respond particularly well to tasks that enable them to interact with each
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111.

other and the teacher. In some lessons, higher-attaining students are not given sufficiently
challenging tasks and, as a result, are not fully extended.

Leadership and management are very good. There is a clear vision for the development
of the subject and close monitoring of teaching helps to ensure consistency in the
application of policies. Assessment is used well to highlight students’ strengths and also
to review teaching methods or change teaching groups if necessary. There is a very good
extra-curricular programme and high standards are reached in activities such as football,
athletics and cross country. The girls’ football team achieves very well. There are also very
good links with local clubs and coaches that add depth to the provision. Improvement
since the last inspection is good.

BUSINESS AND OTHER VOCATIONAL COURSES

Business was inspected in detail, but the applied GCSE in leisure and tourism was also
sampled.

112.

Leisure and tourism results in 2004 were very low compared with the national average.
One lesson was observed in which teaching was satisfactory. Year 11 students learned
about the role of customer care in a large business, using British Airways as a case study.
Learning was satisfactory, but was limited by a lack of pace in the organisation of the
lesson and some lack of concentration. Standards were below average but students’
achievement was satisfactory.

Business

Provision in business is good.

Main strengths and weaknesses

Examination results in 2004 were high.

Teaching is good with some very good practice, and enables students to achieve well.
Achievement is reduced by a slower pace in some lessons and by the poor attitudes of a
few Year 11 students.

Students use computers very well to do research and to prepare their assignments.

There are very good links with the world of business.

Commentary

113.

114.

Students were entered for GCSE applied business for the first time in 2004 and results
were well above the 2003 national average. Students achieved better in business than in
their other subjects. Boys and girls gained similar results.

For current students, standards in Year 11 are above average. Most students have good
attitudes to the subject and achieve well, but a small minority, mainly boys, lack the
motivation to achieve their targets. Students with special educational needs achieve as
well as others. Students work well independently and use computers very well to do
research and prepare their assignments. They make good use of their work experience to
improve their understanding of business. Students’ files are well organised and indicate
good knowledge of business organisation, financial procedures and the external factors
impacting on business. Standards are higher in Year 10, because attitudes to work are
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116.

very positive. Year 10 students have a good understanding of the flow and purpose of
business documents.

Teaching and learning are good. Teachers have very good subject knowledge and plan
lessons carefully. Some lessons are very good, with high expectations and a fast pace. In
these lessons, students are well motivated and respond positively to well-planned tasks. In
some lessons, however, teaching is satisfactory because the pace is less rigorous and
students are not challenged fully. Students are given many opportunities to think for
themselves and learn independently. One group, for example, confidently did their own
research into the value of customer services to both customers and businesses. They
have many opportunities to work in teams. Students’ assignments effectively develop their
skills in numeracy, communication and ICT. Case studies are used well to enable
students to link theory with real situations. Their work is assessed thoroughly and they are
given constructive feedback on how to make improvements.

The subject is well led. The head of faculty has a very clear vision for the future of business
education within the business and enterprise plan. Management is satisfactory. A
thorough audit has been undertaken to identify future developments, but more
opportunities are needed to share good practice in teaching. The subject is well
resourced. The business centre is a very good resource but is too large to be an effective
teaching space. There are very good links with the business world.

PERSONAL, SOCIAL AND HEALTH EDUCATION AND CITIZENSHIP

Citizenship was inspected in detail and personal, social and health education was sampled.

117.

All students have a weekly life skills lesson, which includes citizenship and other aspects
of personal, social and health education. The programme covers a wide range of
relevant topics and supports students’ personal development well. Visiting speakers
make a valuable contribution. Two lessons were observed. In one lesson, a Year 7 class
learned to recognise and deal with potentially dangerous situations in their everyday lives
through discussion and watching a video. Learning was satisfactory, but was slowed
because some students were difficult to settle. In a good Year 10 lesson, a visiting
speaker helped students to discuss their feelings about relationships and how trust
develops as people grow closer.

Citizenship

Provision in citizenship is good.

Main strengths and weaknesses

Planning is good, with a clear vision for the development of the subject.

Citizenship makes a good contribution to students’ personal development and many are
active in the school and the local community.

Assessment procedures are not yet closely linked to National Curriculum attainment
targets in Years 10 and 11.

Commentary
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118.

119.

120.

121.

122.

Citizenship is promoted through weekly citizenship lessons in the life skills programme,
through citizenship themes taught in other subjects and an enrichment programme.

Standards in Year 9 are average. Students gain a good knowledge of democracy and
drug abuse, but many are not confident to express their point of view. In Year 11 also,
standards are average. Students become more confident in doing their own research and
in expressing their views in small groups, but remain less confident in giving oral
presentations. Many students do research thoroughly and are able to interpret their
findings. A few more confident students are highly aware of the qualities of a good citizen
and become skilled in debating issues. Their written work includes thoughtful ideas, often
with a strong moral component. In all year groups, students achieve well.

Teaching and learning are good. Citizenship teachers have a good knowledge of the
subject and plan lessons well. They promote students’ ability to engage in debate and to
work in teams. Teachers’ care for students is evident in the way they teach them to stay
safe in situations that they may encounter. Most students have good attitudes, though
some become less interested when tasks are not challenging or if their behaviour is not
well managed. The contribution that other subjects make to citizenship has been planned
and included in schemes of work. Religious education lessons make a very good
contribution when, for example, students discuss how war affects people’s lives. In some
other subjects, the planning of themes is not so thorough and the implications for
citizenship are not made clear enough to students. Visiting speakers make a good
contribution to the curriculum and to students’ moral development. In a few lessons,
students with special educational needs struggle to keep up with written work.

Students’ skills of participation and responsible action are developed well in the
enrichment programme. The school council enables students to practise their democratic
rights and to help shape some school policies. Older students regularly help in games
clubs. Many speak positively about their involvement in these schemes. As yet, however,
the links between the enrichment programme and the rest of the citizenship curriculum
have not been clearly defined.

Leadership and management are good. There is a clear vision for the development of
citizenship and care is taken over planning, especially for students to make informed
choices as part of a community. Assessment procedures are at an early stage of
development and in Years 10 and 11 are not linked to National Curriculum attainment
targets. Further monitoring and support is needed for some teachers of other subjects
who are not confident to highlight the citizenship themes within their subject.

The Matthew Arnold School - 44



PART D: SUMMARY OF THE MAIN INSPECTION JUDGEMENTS

Inspection judgement Grade

The overall effectiveness of the school

How inclusive the school is

How the school’s effectiveness has changed since its last inspection

AW >

Value for money provided by the school

N

Overall standards achieved

A

Pupils’ achievement

Pupils’ attitudes, values and other personal qualities

Attendance

Attitudes

Behaviour, including the extent of exclusions

Wl W|AdW®W

Pupils’ spiritual, moral, social and cultural development

The quality of education provided by the school

The quality of teaching

How well pupils learn

The quality of assessment

How well the curriculum meets pupils’ needs

Enrichment of the curriculum, including out-of-school activities

Accommodation and resources

Pupils’ care, welfare, health and safety

Support, advice and guidance for pupils

How well the school seeks and acts on pupils’ views

The effectiveness of the school’s links with parents

The quality of the school’s links with the community

WIN| WINWW]dPIW |||+

The school’s links with other schools and colleges

The leadership and management of the school

The governance of the school

The leadership of the headteacher

The leadership of other key staff

WlW|IN|[N]W

The effectiveness of management

Inspectors make judgements on a scale: excellent (grade 1); very good (2); good (3); satisfactory (4); unsatisfactory (5);
poor (6); very poor (7).
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