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Basic information about the college

FE—

Name of college: North Warwickshire and Hinckley College
Type of college: General further education
Principal: Gordon Stokes OBE
Address of college: Hinckley Road
Nuneaton

Warwickshire

CV11 6BH
Telephone number: 02476 243000
Fax number: 02476 329056

Chair of governors: Teresa French



Unique reference number: 130836
Name of reporting inspector: Kenneth L Jones
Dates of inspection: 24 November - 5 December 2003

Part A: Summary

Information about the college

FE—

North Warwickshire and Hinckley College is a large general further education (FE) college serving
the three borough councils of Nuneaton and Bedworth, North Warwickshire and Hinckley and
Bosworth. Most wards in Nuneaton and Bedworth are in the worst 25% in England, by indices of
education deprivation; one ward is within the 10% most deprived in the country and twelve wards are
within the worst 30%. Both North Warwickshire and Southern Leicestershire have suffered
significant industrial and commercial decline in traditional areas such as mining, engineering and
textiles. Employment opportunities in the area have improved, however, and unemployment is now
low. The mission of the college is to enhance the economic and cultural life of the communities it
serves by supporting lifelong learning. Some 7% of students at the college are from ethnic minority
groups, compared with 3% in the local population, and 62% of students are female. Approximately
14% of students attract additional widening participation funding.

The college provides education and training in all 14 areas of learning, as defined by the Learning
and Skills Council (LSC), although land-based provision is very small. During 2002/03, the college
provided education and training for 24,500 students, of whom 2,500 studied full time. Most full-time
students are aged 16 to 18 and most part-time students are adults. Work-based training is provided
for some 500 learners across seven curriculum areas and approximately 40% of them are
foundation modern apprentices. The college is committed to developing community-based provision.
It has two main sites in Hinckley and Nuneaton, nine permanent local centres, and also provides
education and training in over a hundred other locations, both at employers' premises and in small
communities. Six of the permanent local centres concentrate on community learning, two on
supporting businesses, and one on information technology (IT).

Post-16 education opportunities in the catchment area of the college include a variety of models.
Schools in Leicestershire are organised into high schools for children aged 11 to 14 and community
colleges for those aged 14 to 18. Three of the four schools in North Warwickshire have sixth forms.
There is a sixth form college in Nuneaton with which the college collaborates and only one of the
nine schools in Nuneaton and Bedworth has a sixth form. The college has developed vocational
opportunities for pupils aged 14 to 16 in collaboration with sixteen schools in north Warwickshire and
three in south Leicestershire.

How effective is the college?

FE—

The quality of teaching and the achievements of students are good in twelve of the fourteen



satisfactory in three of the areas inspected and unsatisfactory in two. The college's key strengths
and areas that should be improved are listed below.

Key strengths

0 strong strategic leadership

o effective management of college-based and outreach provision

o effective teaching and learning

0 good achievements overall

o wide range of courses and enrichment activities for students

0 responsiveness to community and employer needs

o effective support for students

0 extensive partnership working

o0 comprehensive monitoring of performance.

What should be improved

0 management of work-based learning

o the achievements of General Certificate of Education Advanced-level (GCE A-level)
students aged 16 to 18 on many courses

0 students' uptake of learning support



o0 the integration of key skills teaching in most curriculum areas

o the rigour of course reviews in some curriculum areas

Further aspects of provision requiring improvement are identified in the sections on individual
subjects and courses in the full report.

Quality of provision in curriculum and occupational areas

F—

The table below shows overall judgements about provision in subjects and courses that were
inspected. Judgements are based primarily on the quality of teaching, training and learning and how
well students achieve. Not all subjects and courses were inspected. Inspectors make overall
judgements on curriculum areas and on the effectiveness of leadership and management in the
range: Outstanding (grade 1), Good (2), Satisfactory (3), Unsatisfactory (4), Very Poor (5).

Area Overall judgements about provision, and comment

Science and mathematics |Unsatisfactory. Retention rates on General Certificate of Secondary
Education (GCSE) mathematics and science courses are high and
students on access to higher education (HE) courses achieve well.
Pass rates on courses for students aged 16 to 18 are low and
teaching does not meet students' needs in some lessons. Teachers
work together well as a team, but strategies to improve the
performance of students aged 16 to 18 are ineffective.

Construction Good. Pass and retention rates are high on most courses and
teaching and learning are good in wood occupations. Students
acquire high levels of skills in practical lessons and there is good
personal support for work-based learners. There is little work-based
assessment in brickwork and work-based learners make slow
progress towards achieving full modern apprenticeships. Work-based
learning is satisfactory overall.

Engineering Satisfactory. There are some high pass rates on college-based
courses but retention and pass rates for level 2 performing
engineering operations are low. The range of provision and resources
are good. Relationships with schools and industry are good but the
management of work-based learning is poor and work-based learning
is unsatisfactory overall. There is a large proportion of unsatisfactory
teaching on work-based learning programmes and the completion rate
for modern apprenticeships is low.

Business, administration Good. Retention and pass rates are high for most courses and there
and management is a wide range of provision. There is much good teaching, although a
minority of teaching fails to meet the learning needs of individual
students. Academic and pastoral support for students is good but
action planning for some full-time students and work-based learners is
not effective. There is poor framework completion in work-based




learning and work-based learning is unsatisfactory overall.

Information and
communications
technology

Good. There is much good teaching, with good resources to support
learning. Retention and pass rates are high on most courses. The
range of the provision is wide, with good opportunities for community-
based learning. Work experience opportunities for students are
inadequate.

Hospitality and catering

Good. Retention and pass rates on most courses are high and
students produce practical work of a high standard. Students with
additional learning needs are well supported and there is a well-
developed school links programme. There is insufficient use of work-
based evidence for National Vocational Qualification (NVQ)
assessments and target setting for NVQ assessment is poor.

Sport, leisure and tourism

Good. Most pass and retention rates are high and there is much good
teaching. Students achieve a wide range of additional qualifications.
Tutorials provide effective support for individual students. There are
insufficient enrichment opportunities for female sports students and
some classrooms and teaching resources are unsatisfactory.

Hairdressing and beauty
therapy

Good. Pass rates are high on most college-based courses and
practical lessons are well taught. Work-based learners make slow
progress toward achieving the full modern apprenticeship framework
but work-based learning is satisfactory overall. Curriculum
management is effective and students have good opportunities to
learn. There are shortcomings in specialist accommodation and
equipment.

Child care and early years

Good. Retention and pass rates on the majority of college-based
courses are high and work-based learning is satisfactory overall.
Teaching and learning are effective and students receive good
support and guidance. There is a wide range of courses for adults in
the community. Integration of key skills teaching is poor and work-
based learners make slow progress towards achieving modern
apprenticeships.

Health and social care

Good. Pass rates are high and retention rates are high on most
courses. Teaching is mostly good but some teaching is insufficiently
varied to meet different students' learning needs. There is insufficient
use of computers in teaching and learning. Pastoral support for
students is effective and there are good links with employers.

Visual and performing arts
and media

Good. Much of the teaching on music, media, and performing arts
courses is creative and stimulating and pass rates on most courses
are high. Accommodation is good and students benefit from an
extensive range of professionally related enrichment activities.
Retention rates on most national diploma courses are low and
insufficient attention is given to the needs of students with different
abilities on art and design courses. There is insufficient integration of
key skills teaching within the curriculum area.

English and modern
foreign languages

Good. Pass rates are high on English literature and modern foreign
language courses and teaching overall is very good. Students are well
supported and have good resources. The provision is well managed,
but there are some low and declining retention rates.

Foundation programmes

Good. Students develop good personal and social skills and most
teaching is very effective. Courses are well planned to meet a wide
range of needs. Students with learning difficulties and/or disabilities
are well supported, but there is insufficient use of individual learning
plans.

Literacy, numeracy and

Good. There is much good teaching on discrete provision in the




English for speakers of community and students' achievements overall are good. There is
other languages excellent engagement with the community and very good links with
employers. Teaching and learning resources are good, but the uptake
of the learning support offered to full-time students is poor. Literacy,
numeracy, language and key skills support are insufficiently integrated
within vocational areas.

How well is the college led and managed?

FE—

Leadership and management are good. Excellent strategic leadership is provided by the principal,
governors and senior managers and governance is effective. Most curriculum areas are well
managed. The management of work-based learning and one curriculum area is unsatisfactory. The
college has comprehensive quality assurance procedures but there are some courses with retention
and pass rates that are below the national average in all curriculum areas. The quality of college-
based provision is accurately graded through self-assessment but all the strengths and weaknesses
in the different curriculum areas are not identified. Teaching is effective. Overall retention and pass
rates for the college are above the national average for all levels of work and age groups other than
for students age 16 to 18 on advanced courses, where they are at the at the national average.
Equality of opportunity and social inclusion are given a high priority in the day to day operation of the
college. Financial management is good and the college gives value for money.

To what extent is the college educationally and socially inclusive?

FE—

The college's response to educational and social inclusion is outstanding. It provides courses at
diverse locations to meet the needs of a wide range of students. Adults have very good access to
literacy, numeracy and English for speakers of other languages (ESOL) courses. The college is
innovative in the way it works with different communities and uses partnership arrangements to
attract hard-to-reach groups to education and training. Some 7% of students are from minority ethnic
groups, which is over twice the level in the local population. The college makes good provision for
students with learning difficulties and/or disabilities. Basic skills support for full-time students is
effective. The college also provides a wide range of opportunities for students aged 14 to 16. The
college has made good progress in its response to the Special Educational Needs and Disability Act
2001. It has a comprehensive race relations policy that has been modified to take into account the
requirements under the Race Relations (Amendment) Act 2000. The college has not yet begun to
monitor all its commitments under this legislation but has plans to do so. Detailed information is
produced on students' performance in relation to gender, ethnicity and age. Access to the college for
students with restricted mobility is good.

How well are students and trainees guided and supported?

FE—

Guidance and support for students are good. Students are provided with effective and impartial
guidance prior to enrolment. All full-time students complete an initial assessment to identify their
learning support needs and part-time students are encouraged to complete the assessment. The



tracking of students who are identified as needing literacy and numeracy support. There is
insufficient evaluation of the impact of the support provided on students' literacy and numeracy
levels. Students are provided with a comprehensive range of support services including welfare,
financial and counselling services. The student support fund is used effectively to help students
overcome barriers to study. There is a well-designed tutorial programme for full-time and many part-
time students to promote personal and social development. However, there is insufficient emphasis
on setting clear targets to help individual students to improve their performance through the tutorial
system. There are effective arrangements for providing support for students studying in community
locations.

Students' views of the college

FE—

Students' views about the college were taken into account and a summary of their main comments is
presented below.

What students like about the college

o friendly, approachable and helpful staff

0 good opportunities to learn

o locally based courses

0 good teaching

0 good support

o library and central learning resources.

What they feel could be improved

o0 quality of the refectory at Hinckley and refectory prices

o limited recreational facilities



o unreliable bus services

o lockers for storage

o teaching of key skills.

Other information

FE—

The college inspection report will normally be published 12 working weeks after the formal feedback
of the inspection findings to the college. Once published, the college has two months in which to
prepare its post-inspection action plan and submit it to the local LSC. The college's action plan must
show what action the college will take to bring about improvements in response to issues raised in
the report. The governors should agree it before it is submitted to the local LSC. The local LSC
should send to Ofsted only action plans from colleges that have been judged inadequate or have
been awarded a grade 4 or 5 for curriculum provision, work-based learning and/or leadership and
management.

Part B: The college as awhole

Summary of grades awarded to teaching and learning by inspectors

=l

Aspect & learner

Graded good or better

Graded

Graded Ie'ss'than

type (Grades 1to 3) % satisfactory satisfactory
(Grade 4) % (Grades 5t0 7) %
Teaching 16-18 66 29 5
19+ and WBL* 80 17 3
Learning 16-18 65 31 4
19+ and WBL* 80 17 3

Key: The range of grades includes: Excellent (Grade 1), Very Good (Grade 2), Good (Grade 3),
Satisfactory (Grade 4), Unsatisfactory (Grade 5), Poor (Grade 6) and Very Poor (Grade 7).

* work-based learning



Achievement and standards

—

1. Overall pass rates are high for students of all ages on entry and intermediate level courses and for
adults on advanced level courses. Pass rates for students aged 16 to 18 on courses leading to
advanced qualifications are at the national average. Retention rates for both young people and
adults have been at or above the national average for the three years prior to the inspection, other
than for adults on foundation courses in 2001. Students perform well in key skills tests but few
students submit their portfolios for moderation in order to achieve the full award. Attendance in
lessons observed during the inspection was above the national average at 81%. Only in three of the
areas inspected was it below 80% and was lowest in literacy, numeracy and ESOL, at 74%.

2. The standard of students' work in lessons is generally good. In 65% of lessons, levels of
attainment are good or better. Attainment is less than satisfactory in only 4% of lesson. Most
students are motivated and enthusiastic about their work but many work-based learners make slow
progress towards meeting all the requirements of modern apprenticeships. Students work together
well and learn from each other. They contribute well to discussions and relate theory to their own
practical experiences. In most curriculum areas, students develop confidence and take responsibility
for their own learning. Students on vocational courses develop good practical skills and students
across all areas produce written work that is of a satisfactory standard or better.

3. Most IT students are adept at using a variety of specialist software packages. Hairdressing and
beauty therapy students are confident, produce work of a high standard and demonstrate good client
care. Business students develop a good understanding of business concepts. Literacy, numeracy
and ESOL students work well on tasks related to their individual needs. Students on English courses
often show imagination and skill in talking and writing about texts. Leisure and tourism students
make good progress relative to their prior attainment but students on sports courses are sometimes
easily distracted. The standards of work produced in lessons by maths and science students is often
satisfactory or better, but many students have low expectations and do not take sufficient
responsibility for their own learning.

4. Students are successful when submitted for key skill tests but few students collect evidence and
submit portfolios to gain key skills awards. Work-based learners make slow progress on the key
skills aspects of their modern apprenticeships and few achieve the awards. Many students identified
as needing literacy or numeracy support through initial assessment decline the offer of specific
support. There is insufficient tracking of these students to determine whether the key skills provision
is bringing about sufficient improvements in their basic skills.

5. Some 80% of students who enrol on entry level courses progress to higher level courses and
around 35% of students on foundation or intermediate level courses progress to the next level.
School pupils aged 14 to 16 who attend the college perform well. Some 50% return to the college for
further study and approximately 66% continue with education or training, with 12% progressing to
employment.

16 to 18 year olds

6. For the three years prior to the inspection, overall retention rates for students aged 16 to 18 have
been above the national average for foundation and intermediate level courses and at the national
average for advanced courses. For the period 2000 to 2002, overall pass rates for foundation level
courses have been well above the national average and at intermediate level have been at or above
the average. For advanced courses, overall pass rates have been at the national average but were
below in 2001. College data for 2003 was not complete at the time of the inspection but indicated
that pass rates were at least at the national average at intermediate and advanced levels and well
above at foundation level.



7. Students perform well on General National Vocational Qualification (GNVQ) and related courses
at intermediate and advanced levels. Overall pass rates on GCSE qualifications are above the
national average but dipped below in 2001. The percentage of students achieving high grades in
GCSE examinations is below the national average. Overall pass and retention rates for NVQ
qualifications at levels 1, 2 and 3 are mostly at or above the national averages. College performance
data shows pass rates overall were poor for NVQ level 1 courses in 2002 because students working
for NVQ units had been recorded as working for complete awards.

8. Overall retention rates for GCE A-levels courses were just below the national average in 2002 but
pass rates have been consistently below. Most students enrolling on GCE A-level courses have
below average GCSE point scores. Comparison of the achievements of these students in GCE
Advanced Subsidiary (AS) and A-level examinations with grades predicted on the basis of their
GCSE qualifications indicate that they under performed in 2000, 2001 and 2003.

Adult learners

9. Retention rates overall have been above the national average for most years but dipped below for
foundation level courses in 2001. College data for 2003 indicates that the retention rate has declined
and is at the national average for intermediate level courses. Pass rates are above the national
average at all levels and have shown consistent improvement. College data for 2003 indicates that
above average pass rates have been maintained.

10. Overall retention rates for NVQ level 3 courses have improved and were well above the national
average in 2002, but retention rates are below at levels 1 and 2. Pass rates overall on NVQ level 1
courses are just below the national average. They have improved and are above the national
average at level 2, and have been consistently above at level 3. Overall retention rates are high for
GCSE qualifications and pass rates have risen from just below the average to just above. The
achievement of grades A to C is just below the national average. Retention rates on GCE A-level
courses for the three years prior to the inspection have been at or just below the national average
and pass rates have been mostly above.

11. Overall success rates for all other qualification types that are predominantly followed by adults
are consistently above the national average. Retention rates dipped in 2001 at foundation level but
have otherwise been consistently above the national average. Pass rates overall are also
consistently above the national average. Success rates for adults on short courses are at the
national average. The overall achievements of work-based learners are satisfactory in hairdressing
and beauty therapy, construction and child care and early years, where they develop skills to a
satisfactory level, but unsatisfactory in engineering and business and administration, where students
make slow progress.

Quality of education and training

FE—

12. Teaching and learning are very good. Teaching, learning and attainment were graded by
inspectors in 275 lessons. They judged that teaching is good or better in 72% of lessons, satisfactory
in 24% and less than satisfactory in only 4%. The grades awarded for learning are very similar.
Teaching is excellent or very good in 32% of lessons. The 12 unsatisfactory lessons observed by
inspectors were not confined to any particular curriculum area. Teaching and learning are most
effective in business, administration and management, information and communication technology,
sports, leisure and tourism, early years and child care, visual and performing arts and media, English
and modern foreign languages and foundation programmes. In construction and hospitality and
catering, where the college has Centre of Vocational Excellence (CoVE) status, there is some very
good teaching but none of it is outstanding. Teaching and learning are weakest in science and
mathematics. In classes composed of adults or mostly adults, 82% of teaching is teaching is good or



is slightly more effective than at foundation level.

13. In most lessons, students are motivated and contribute well to discussions. Teachers are
enthusiastic, plan lessons well and make good use of their industrial experience to relate theory to
practice. Most practical lessons are well taught; students understand what is expected of them and
have good opportunities to develop their skills. Theory relating to practical activities is explained well.
Construction students receive good individual support during practical lessons. In business and
administration, students work with actual business documents and good use is made of topical
materials in sport, leisure and tourism. Hairdressing and beauty therapy teachers integrate theory
and practical teaching well. In practically based curriculum areas, students have good work
experience opportunities, which are linked to assignments they have to complete. IT students,
however, do not have opportunities to gain direct experience of the application of their subject in the
workplace. In many lessons, teachers plan well to take account of students' individual needs, as is
the case with foundation programmes and literacy, numeracy and ESOL courses. There are
examples of good use of extension activities in IT and hospitality, and practical activities in
hospitality and catering enable students to work at different levels. In English, group work is used to
develop students' confidence. In many curriculum areas, students support and help each other to
learn through sharing ideas and their experiences of work. In most lessons, teachers are careful to
check that students are learning, and students make good progress.

14. Where teaching is less effective, teachers do not take full account of the range of their students'
abilities and teaching is too prescriptive. Teachers talk too much and do not allow students sufficient
time to develop ideas and problem solving skills.

15. The college has clear structures in place for developing students' key skills. There is a clear
operational plan covering basic and key skills, and activities are co-ordinated by a steering group
chaired by an assistant principal. The key skills levels of all full-time students and work-based
learners are assessed on enrolment and a central team provides support for developing those skills
further. Key skills teaching is not effectively integrated with vocational teaching in most curriculum
areas, although there are some exceptions, such as hospitality and catering and construction, where
there is effective collaboration between key skills and vocational teachers.

16. The college has good resources. Buildings are in a good state of repair and the college plans
maintenance and improvements to accommodation well. The learning resource centres (learning
zones) at the two main college sites are pleasant and comfortable learning environments with good
areas for group work, individual work and quiet study. They provide good access to a wide range of
learning materials for students. These include modern computers with easy access to the college
intranet and the Internet, books, CDs, newspapers and periodicals. The college provides good
access to computers for those with sight impairment and good facilities for those who are hard of
hearing. Provision for students who have limited mobility is generally good at most sites, although
some doorways are narrow and restrict access for wheelchair users.

17. Most departments have good learning resources. There are particularly good facilities for
learning in performing arts, where the accommaodation is purpose built and is of a professional
standard. Workshops for motor vehicle engineering are spacious and there is a wide range of
vehicles for students to work on. There is a well-equipped language laboratory at North
Warwickshire College at Nuneaton, and mobile facilities at Hinckley College. Students and staff have
good access to computers. There is one computer for every five full-time equivalent students, and
teachers and students have good access to laptops at the main sites and at remote locations.
However, some students do not have easy access to computers during lessons. Some classrooms
used for theory teaching, for example, in sport, languages and hospitality and catering lessons, are
cramped and inappropriate for teaching large groups. In hair and beauty the practical teaching areas
do not provide a professional working environment for students. Teachers in most areas have good
academic and vocational qualifications. Most full-time staff are qualified teachers or are working
towards a recognised teaching qualification. Over 80% of full-time teachers have teaching
qualifications and a further 13% are following courses to gain qualifications.

18. The college has a clear and comprehensive assessment policy which sets out the standards of
good practice expected across all areas of the curriculum. Effective guidance is provided on the



implementation of the policy and for the promotion of good practice across all levels of provision.
Implementation of the policy is monitored through internal quality reviews and external verification
procedures. Most of the assignments produced by teachers for students are well planned and
vocationally relevant and assessment practice is generally good. The most effective schemes of
work and lesson plans identify assessment opportunities. Examination board requirements are
strictly adhered to and students are generally well informed about assessment requirements and
practice. The assessment of work-based learners' progress in business, engineering and some
areas of construction is poor.

19. All full-time students undertake a diagnostic assessment prior to the start of their course. The
assessment includes numeracy, literacy, IT and the diagnosis of learning difficulties, but does not
include students' preferred learning styles. Only a small proportion of part-time learners choose to
undergo diagnostic assessment. Personal tutors receive the assessment information and other
information that is collected during the admissions process. They use the information during
discussions with students about their progress and they refer students to specialist support when
appropriate. Only some 25% of students who are identified as needing support to develop their
literacy, numeracy or language skills accept the support offered. The college does not systematically
analyse the impact of the different forms of learning support provided on raising literacy and
numeracy levels.

20. Students' work is marked regularly and thoroughly. On most courses, students are given clear
indications as to how they can improve their work. Moderation and standardisation procedures for
externally accredited courses are good. However, procedures to verify the work of distance learners
are less effective. The college has recognised this weakness and was addressing it at the time of the
inspection. Personal tutors maintain records of students' progress in achievement files. The targets
contained within the files are negotiated with the individual student at least once a term. Most of the
targets are effective in ensuring that students adhere to work deadlines and attend regularly. Few
targets are focused on improving students' work and target grades for advanced level courses are
rarely used effectively to facilitate improvements in students' work. Students following basic skills
courses in the community use individual learning plans to record their progress. These work
effectively, although some of the targets need to be more specific. Students on the pathfinder
foundation programme are not provided with individual learning plans early enough in their course
for progress to be assessed effectively. Consequently, they are not working towards specific learning
objectives and there is no clear basis for reviewing their progress.

21. The college has a clear understanding of local and national needs and works effectively with a
range of partners to provide a diverse curriculum from pre-entry to advanced level, with many
progression opportunities to HE. Partners include local and large national companies, the army, local
councils, local universities and schools, and social services. Work-based learning opportunities are
offered in engineering, construction, business and administration, hairdressing and beauty therapy
and social care and child care. The college responds well to employers' needs and provides
specialist courses and opportunities for employees to gain NVQs in the workplace and through
distance learning courses. There are good opportunities for school pupils aged 14 to 16 to follow
foundation level programmes in a wide range of subjects.

22. The college is particularly effective at attracting those least likely to undertake education and
training to enrol on courses, using a range of innovative approaches. Local people are employed as
“learning ambassadors' to encourage their friends, neighbours and work colleagues to access
college courses. Many of the “learning ambassadors' have themselves come into education later in
life. The college provides courses at many different locations. AlImost 1,000 people follow basic
literacy and numeracy courses and about 400 study ESOL. Some 8,000 of the college's students are
from areas designated by the LSC as targets for efforts to widen participation. The college has good
créche faculties to help students with children to access learning. Community development workers
are employed to develop strong relationships with local voluntary and community organisations
throughout the college's catchment area. The Shop in the Town is a well-resourced college
information and communications technology (ICT) centre in the centre of Nuneaton that offers a
variety of drop-in and taught courses for people who are shopping or are taking breaks from work.
College laptops are loaned to students who are housebound to encourage participation through
home-based tutor-supported sessions or through distance learning. Construction, hospitality and



catering and logistics have been allocated CoVE status and the college has made good use of CoVE
funding to widen the opportunities for students. Particularly good examples include the refurbishment
of the college training restaurant and the sharing of best practice with colleagues in other colleges.

23. There is a wide range of enrichment activities for most students, although there are insufficient
enrichment opportunities for female students in sport and computing, and IT students do not have
sufficient work experience opportunities. Motor vehicle engineering students have the chance to
work on rally cars and to work as pit mechanics for local rally teams. In hairdressing and catering,
students often compete in competitions and visit employers. Performing arts and media students
perform in concerts or organise music tours. Lectures and talks from members of pop and rock
bands enhance students' studies in this area further. Trips abroad are arranged in some curriculum
areas to enrich learning.

24. Guidance and support for students are good. There is a coherent framework of support and
guidance activities for all full-time and part-time students. Students are provided with effective and
impartial guidance prior to enrolment. Prospectuses contain comprehensive information about full-
time and part-time courses. Open days, recruitment and guidance days, and enrolment days for
part-time students, contribute to the enrolment process. All full-time students and most of those on
substantive part-time courses are interviewed prior to enrolment. Other part-time learners can
request a personal interview. The induction of students, including those who enrol after the start of
the course, is effective. There is a comprehensive range of support services for students including
welfare, financial and counselling services and an innovative use of youth workers who act as the
first point of contact for students in difficulty. There is a college chaplain who is part of the student
liaison team and provides support for all religions. The liaison team organise many social events for
students, such as quizzes. They also organise a regular programme of useful campaigns each week
in the main college refectories to raise awareness about subjects such as safe sex, safe driving,
eating disorders, bullying and black history. The learner support fund is used effectively to help
students of all ages to overcome barriers to study.

25. All full-time students complete an initial assessment to identify their learning support needs. Part-
time students are encouraged to complete the assessment. The college provides a good range and
level of learning support, but the monitoring and tracking of the students who are identified by the
diagnostic testing is poor. Students receive good support in the college's learning support centres.

26. Tutorial support is mostly good. The tutoring policy includes quality standards that define a
students' entittement whilst they are on a course at college. All full-time students and students on
significant part-time courses have a minimum entitlement to three individual tutorials each year.
Many students receive regular additional support from course and personal tutors. Tutors are
approachable and helpful and give generously of their time. Group tutorials are based on tutorial
programmes which reflect the level of the course and cover an appropriate range of topics, activities,
careers information and guidance. These are scheduled to take place once a week for full-time
students. Tutors maintain an achievement file for every student, which is updated following
discussions with the individual. Specific target grades are set for most full-time students on
advanced courses and other appropriate objectives are set for other learners. There are examples of
well-written, suitably detailed achievement files, but some contain very little information and few
clearly stated targets for students to work towards. The achievement files are not used effectively in
some curriculum areas and tutors place insufficient emphasis on setting clear targets to help
individual students to improve their performance. Parents and carers of students aged 16 to 18 are
informed of their progress through written reports that are produced twice a year. The progress of
students following community basic skills courses is carefully monitored and recorded. Teachers
undertake regular reviews of the progress made by students on entry to employment (E2E)
programmes and the progress of other students on foundation programmes is monitored through
regular tutorials. There is good liaison between teachers and support workers to facilitate effective
support for foundation students. The college was awarded Matrix accreditation for its adult guidance
provision in 2003.

27. The college has clear procedures to address poor attendance and improve the punctuality of
students. Concern slips are used by teachers to communicate with tutors, who telephone students'
homes when issues arise. Overall attendance is 5% above the national average for colleges of a



similar type.

Leadership and management

FE—

28. Leadership and management are good. Excellent strategic leadership is provided by the
principal, governors and senior managers, and the college is true to its mission to enhance the
economic and cultural life of the area through lifelong learning. An excellent range of highly valued
provision is offered in the community. This meets the diverse needs of many groups including older
people, those with learning difficulties and/or disabilities, ethnic minority groups, disadvantaged or
rurally isolated communities and local employers.

29. Governance is good. Governors bring a broad range of community and business experience to
the college and are strongly committed to its success. The strategic planning process is clear, with
key objectives translated into effective operating statements by each curriculum area and most
service areas. Governors are well informed about the performance of the college and receive regular
academic and financial reports. They attend two college conferences each year with senior staff.
The clerk is a college senior manager and is particularly knowledgeable on governance matters, but
judgments about the curriculum are not always clearly recorded at full board level.

30. The college management structure was altered at the beginning of the academic year. Different
managers now have clear strategic responsibilities for students aged 14 to 19, community provision,
workforce development and the Hinckley College site. There are early indications that the changes
are resulting in a more coherent curriculum and increased responsiveness to the needs of
communities and employers. Communication in the college is good. Productive and informative
meetings take place at all levels.

31. Curriculum management is good in most areas, satisfactory in three areas and unsatisfactory in
one. Quality assurance procedures are implemented effectively by curriculum managers, but most
curriculum areas have some courses where retention and achievement are below the national
average. The quality of course reviews vary. Many reviews are insufficiently rigorous and lack
specific actions to deal with the weaknesses identified. The monitoring of students' progress in
mathematics and science, engineering and business is not sufficiently rigorous. In foundation
studies, insufficient use is made of individual learning plans to clearly identify students' learning
objectives. Although students complete an initial assessment at the beginning of their programme,
tracking of their actual uptake of additional learning support is inadequate. Most courses are well
organised, providing students with a clear and coherent framework for learning. Curriculum
innovation is encouraged within a clear framework of accountability.

32. Management of work-based learning is unsatisfactory, particularly in engineering and in
business. Retention rates are mainly satisfactory, especially at foundation level, but achievement of
the modern apprenticeship framework has been consistently low at both levels in all areas. Individual
learning plans are not used effectively and there is insufficient focus on training in the workplace.

33. Quality assurance systems and procedures are mostly good. There is a high level of
accountability, particularly through the academic board and its committees. Performance monitoring
is comprehensive but it needs to focus more on some of the inconsistencies between curriculum
areas, such as the quality of course reviews. Management reviews of curriculum areas are held
each term. These focus too much on budgetary aspects of performance but the college is planning
to place greater emphasis on the achievements of students. Thorough internal reviews, which mirror
inspection, are held every three years. Target setting and monitoring are good in most areas.
Students', employers' and other interested external partners' views are sought and used to improve
the quality and range of courses offered. The outcomes of self-assessment are accurate for college-
based provision but many of the strengths and weaknesses recognised by inspectors were not
identified. The self-assessment report gives insufficient attention to work-based learning and did not



give any contributory grades. All the weaknesses identified at the last inspection have been
addressed.

34. Teaching is of a high quality. The level of good or better teaching is ten percentage points above
the national average for general FE colleges. Effective use is made of advanced teaching
practitioners who disseminate good practice in teaching and learning and support new teaching staff.
All staff have very good access to staff development opportunities. Staff development is clearly
linked to the strategic objectives of the college through appraisal, lesson observation outcomes and
operating plans.

35. Retention and pass rates are above the national average at all levels apart from advanced level
for students aged 16 to 18, where they are at the at the national average. The college has been slow
in taking action to improve the poor performance at GCE AS and A level of 16 to 18 over the last
four years. Many students fail to achieve the grades predicted on the basis of their achievements at
enrolment. The college has started to take action to address this weakness. There is insufficient use
of methods for setting individual achievement targets for students based on their previous
performance, and for analysing the performance of groups of students. Some improvements have
been made to key skills provision. However, integration is still unsatisfactory in some areas,
especially in early years and visual and performing arts and media. Key skills are introduced too late
in the programme for work-based learners, slowing progress.

36. Equality of opportunity and inclusion are given a high priority in the day-to-day operation of the
college. The college equal opportunities policy incorporates a previously separate policy relating to
the Race Relations (Amendment) Act 2000. The college has not yet begun to monitor its
commitments under this legislation but has plans to do so. Measures for dealing with racial and
sexual harassment, bullying and students' grievances are clear and well understood. The college is
broadly meeting its obligations under the Special Educational Needs and Disability Act 2001.
Recruitment, retention and achievement are regularly monitored by gender, ethnicity and number of
students with learning difficulties and/or disabilities. Senior and middle managers attended equal
opportunities training, which has been disseminated to their staff.

37. Financial management is good. Financial expenditure is carefully monitored and reporting on
financial matters to governors is good both in depth and in breadth. The college gives good value for
money. A detailed course costing structure gives autonomy to curriculum areas to run programmes
to match students' needs, as long as overall within the curriculum area no loss is made. The
allocation of resources is transparent. Staff bid for capital resources through their operating plans.
Changes to staffing are referred to the senior management team, which ensures that staffing reflects
the overall strategic aims of the college. The quality of management information has improved
significantly since the last inspection, when it was a weakness. Staff now have easy access to
reliable data.

Part C: Curriculum and occupational areas

Science and mathematics

Overall provision in this area is unsatisfactory (grade 4)

Strengths



o0 high retention rates on GCSE mathematics and science courses

0 good achievement by access to HE students

0 good teamwork.

Weaknesses

0 low pass rates on courses for students aged 16 to 18

0 inappropriate teaching not matched to students' needs in some GCSE mathematics
lessons

o ineffective strategies to improve the performance of students aged 16 to 18

0 narrow range of courses for students aged 16 to 18.

Scope of provision

38. Approximately 400 students study for science and mathematics qualifications and many courses
are provided during the day and evening for the convenience of adults. Some 250 students follow
GCSE mathematics or science courses on a day or evening basis and GCSE mathematics is taught
at four different centres to ensure that the provision is accessible to adults. GCE AS and A-level
courses in human biology, chemistry, physics and mathematics are also provided during the day and
evening. Around 80 adults follow access to HE modules in mathematics and one or more science
modules each year. The college provides facilities and specialist teaching for a local Muslim college.
A course for dental surgery assistants is provided during the evening in response to local
employment needs. During the year of the inspection, the college had introduced foundation level
GCSE mathematics and an Open College Network (OCN) science course. The college has
discontinued vocational science courses for students aged 16 to 18 because recruitment is low.

Achievement and standards

39. Most mathematics and science students aged 16 to 18 only have the minimum qualifications
required for enrolment and their overall GCSE point scores are low. Many of the GCE A-level
students who enrol have failed to gain access to the local sixth form college. Retention rates on
GCSE mathematics and science courses are high and are around the national average for most of
the other courses offered.

40. Pass rates on access to mathematics and science modules for adults are high. Some 95% of
students who follow science modules progress to HE each year. The performance of students aged



16 to 18 on most courses is poor and has been consistently so for the three years prior to the
inspection. GCE AS pass rates for physics, for example, were particularly low, at 21%, in 2003. Most
students aged 16 to 18 do not achieve the grades predicted on the basis of their GCSE qualifications
on enrolment and the proportion of students gaining high grades is also small. Many students have
low expectations. Progression rates to HE from GCE A-level courses are low.

41. The standard of work produced by many students aged 16 to 18 is satisfactory and their practical
work is often good. In practical classes, students of all ages work safely, take careful measurements
and calculate their results accurately. Many students aged 16 to 18 do not complete work that is set
for them and they do not develop appropriate work and study habits. Adults on access to HE
courses are committed students and produce coursework of a high standard. Punctuality is good
and students' attendance in lessons is at the overall college average of 81%.

A sample of retention and pass rates in science and mathematics, 2001 to 2003

Qualification Level Completion year: 2001 2002 2003
GCSE mathematics 2 No. of starts 240 255 260
% retention 81 84 83
% pass rate 20 25 32
GCSE single award 2 No. of starts 31 31 22
science % retention 77 81 73
% pass rate 38 48 63
Access to HE 2 No. of starts 39 38 42
(mathematics module) % retention 97 87 95
% pass rate 87 94 95
GCSE AS biology and 3 No. of starts 25 72 55
human biology % retention 88 78 73
% pass rate 36 38 33
GCE AS physics 3 No. of starts *x 23 16
% retention * 70 88
% pass rate *x 38 21
GCE A-level chemistry 3 No. of starts 19* *x 16
% retention 42 * 88
% pass rate 75 *x 50

Source: ISR (2001 and 2002), college (2003)

* two-year GCE A-levels in 2001
** fewer than 15 starters enrolled

Quality of education and training

42. Teaching is satisfactory. There are examples of good teaching, but there are also too many
unsatisfactory lessons. In the more effective lessons, topics are introduced carefully with clear
explanations. Teachers are careful to motivate students and retain their attention through a variety of
approaches including quizzes, educational games and presentations. In a GCE A-level chemistry
lesson, for example, the teacher involved the students in a quiz where they identified different
analytical methods and chemistry techniques. The group discussed the answers and provided
examples of how the techniques could be applied. The students were highly motivated, worked



quickly, enjoyed themselves and applied their knowledge to problems well. Students work well in
practical lessons and many, particularly adults, apply their theoretical knowledge well to predict the
outcome of the experiments they are conducting. They make accurate observations and draw
sensible conclusions. However, some teaching is unsatisfactory and many lessons are uninspiring.
Teachers do not make sufficient allowances for the range of abilities in the groups they are teaching;
they are too prescriptive and do not provide students with sufficient opportunities to develop problem
solving skills. GCSE maths classes follow a predictable format, of exposition by the teacher followed
by exercises. The more able students complete their work quickly and then waste time while weaker
students struggle. There is no use of computers or displays to motivate students and help them
understand abstract calculations which they find difficult to grasp. The college had purchased on
appropriate software package at the time of the inspection, but it was not being used.

43. The teaching of adults is mostly effective. Teachers establish good relationships with their
students, who are well motivated and eager to learn. Teachers encourage students to work together
and share ideas, and students support each other well. In an access to HE biology lesson, the
teacher shared tasks amongst the students, who were required to prepare presentations on
respiration and blood circulation. They prepared clear handouts and explanations, and developed
their research and presentation skills. Similarly, in an access to HE mathematics lesson, students
drew and interpreted graphs accurately and were able to explain the purpose of their work and give
examples of its application.

44. Teachers set homework when they think it appropriate, mark it carefully and return it promptly.
However, too many students do not complete the work set and take little responsibility for their own
learning. The assessment of students’ work is satisfactory, but individual students receive insufficient
guidance on how to improve their performance. Full-time students have group tutorials each week
and pastoral support is good. There is insufficient structured individual support for students,
particularly for students aged 16 to 18, and insufficient systematic monitoring of their performance.
Additional support workshops are provided in specific subject areas, but students are not required to
attend and attendance is not monitored. Sufficient attention is not given to helping students develop
good examination technique and to helping them focus on the key facts they need to learn. Students
are assessed to determine their literacy and numeracy levels but only some attend additional
support lessons.

45. Teachers and technicians are well qualified and many teachers have good industrial experience
which they sometimes use effectively to enliven their teaching. Most teachers attend awarding body
conferences to update their knowledge. Technicians provide teachers with good support and carry
out risk assessments to ensure that students undertake their work safely. Laboratories are modern
but some are small for the numbers of students using them. Equipment is adequate although little
use is made of computerised data capture systems. A room equipped with ten computers is only
appropriate for small groups. Some rooms are well equipped for teaching mathematics but the
subject is often taught in rooms where teachers are reliant on worksheets and a whiteboard.

Leadership and management

46. Leadership and management are unsatisfactory. Managers and teachers work well as a team.
Teachers use common schemes of work, share learning materials and update their knowledge of the
curriculum through attending awarding body meetings. Teachers are provided with good
opportunities to develop their teaching and their IT skills, and are supported by the college's team of
advanced skills teachers. However, managers have been slow to develop strategies to improve the
consistently poor achievements of students aged 16 to 18. Insufficient regard is taken of their levels
of achievement at entry and managers do not ensure that students receive sufficient individual
support to help them make appropriate progress. Course reviews are not sufficiently rigorous and
are not used effectively to bring about improvement. Course reviews contain insufficient analysis of
the impact of teaching on students' learning. Managers and teachers are involved in preparing the
annual self-assessment report for the area. Although it correctly identifies a number of strengths and
weaknesses, data analysis is not sufficiently robust. Data derived through predicting students'
achievements, based on their qualifications at enrolment, are insufficiently used in planning.



Construction

Overall provision in this area is good (grade 2)
Contributory grade for work-based learning is satisfactory (grade 3)
Strengths

0 high pass rates on courses in wood occupations and on the foundation construction
award

o0 high retention rates on intermediate level courses, electrical installation part 1 and
the foundation construction award

o high level of skill acquisition in practical lessons

0 good teaching and learning of wood occupations

0 good personal support for work-based learners.

Weaknesses

o low pass rates on City and Guilds electrical installation part 2 courses in 2003

o slow progress towards full framework achievement in work-based learning

o little work-based assessment in brickwork.

Scope of provision

47. The college provides a wide range of foundation, intermediate and advanced level programmes
for craft students in trowel occupations, carpentry and bench joinery, electrical installation and
plumbing. Some 650 students enrol on college-based courses, of whom approximately 220 are aged
16 to 18. Modern apprenticeships are offered for some 181 work-based learners. A construction



award provides students with opportunities to gain trade skills, associated technical knowledge and
progression opportunities when they are unable to secure the work-based evidence required for
other qualifications. The college also provides courses for around 100 school pupils aged 14 to 16
and short courses in woodturning and furniture making for adults. A CoVE in building maintenance
and repair is being established in partnership with City College Coventry and Warwickshire College.

Achievement and standards

48. Pass rates are high on wood occupations courses and on the foundation construction award.
The pass rate was 93% on the NVQ level 2 carpentry and joinery course in 2003. In the same year,
all the students were successful on the foundation construction award, which covers both wood and
trowel occupations. In contrast, the pass rate on the City and Guilds electrical installation part 2
course was low, having been at the national average during the previous two years.

49. Retention rates are good. In 2003, for example, retention rates on wood occupations and
brickwork level 2 courses were well above the national averages and the foundation construction
award retained 93% of students in the same year. Retention rates on electrical installation part 1 and
National Open College Network (NOCN) programmes at level 2 were well above the national
averages.

50. Modern apprentices develop good practical skills but they make slow progress towards meeting

all the requirements of the apprenticeship framework. Some 66% of apprentices have been enrolled
on their courses for more than two years. Pass rates for the full framework are low, at 15%, although
31% of learners who left in 2003 achieved their full framework requirements.

51. Students across the area develop good practical skills. In a bricklaying lesson, for example,
work-based learners were able to construct a semicircular arch to industrial standards using English
garden wall bond. First-year wood occupations student develop a wide range of skills and are able to
use both hand and powered hand tools to create complex franked and scribed mortice and tennon
joints. Attendance at most lessons is satisfactory and during inspection was good, at 82%.

A sample of retention and pass rates in construction, 2001 to 2003

Qualification Level Completion year: 2001 2002 2003
NVQ trowel 1 No. of starts 19 23 *
occupations % retention 84 65 *

% pass rate 63 0 *
NVQ wood occupations 1 No. of starts 36 39 *
% retention 89 85 *
% pass rate 84 79 *
Foundation construction 1 No. of starts * * 71
award % retention * * 93
% pass rate * * 100
NOCN short course 1 No. of starts 166 109 100
% retention 95 93 90
% pass rate 87 76 *x
City and Guilds 2360- 1 No. of starts 71 76 77
82 rf'le?gri]‘;a'yg‘:rt;‘"a“o” % retention 79 84 95
% pass rate 84 68 64
City and Guilds 2360- 2 No. of starts 49 55 52




08 electrical installation % retention 90 86 87
part 2 % pass rate 45 58 16
NVQ carpentry and 2 No. of starts 30 21 16
joinery % retention 70 62 93
% pass rate 48 77 93
NOCN short course 2 No. of starts 89 57 84
% retention 97 100 100
% pass rate 88 100 *x

Source: ISR (2001 and 2002), college (2003)

* NVQ level 1 programmes changed to foundation construction award in 2003
** awaiting certification

Quality of education and training

52. There is much good teaching and learning and most lessons are well planned. In wood
occupations and brickwork, students work on a wide range of well-designed and complex tasks and
produce work of a high standard. In a first-year wood occupations lesson, for example, students
learnt to use powered hand tools well to create mouldings. A work-based brickwork student
completed a chimney stack with finished flaunching to an industrial standard within a realistic
working timescale. In the best lessons, students are enthusiastic about their work and are able to
relate theoretical aspects to their own practical experiences. Teaching is most effective in practical
lessons, where teachers provide students with good practical advice, often based on their own
experience within the construction industry. In a plumbing lesson, for example, students completed
different practical tasks well, using clearly laid-out plans. The teacher provided good support and
advice to each student in turn, provided practical demonstrations where necessary and ensured that
each student achieved the required standards. Some theory teaching is less effective. In a timber
technology lesson, for example, students who completed their work early were not provided with
additional tasks and were discouraged from contributing while the teacher concentrated on the less
able. In a more effective lesson on research methods, the teacher involved all the students in the
group and maintained their interest in the topic through effective use of computers and careful
questioning of individual students. Health and safety requirements are rigorously enforced and
always correctly observed by students.

53. Assessment arrangements are satisfactory overall. Assignments are of an appropriate standard
and vocationally relevant. Students are provided with worksheets which set out the assessment
criteria for different assignment projects and students understand the industrial standards associated
with the practical tasks they have to complete. There is a well-developed system for monitoring and
assessing students' skills in wood occupations. Assessment is not effective for electrical installation
courses where, for example, students are not provided with written assessment criteria. There is
insufficient direct assessment of students' practical skills in the workplace, particularly in brickwork,
where students do not record sufficient evidence of the work they complete. Internal verification is
effective and well managed.

54. Support for students is satisfactory and students on wood occupations courses receive good
individual support from their teachers to develop their practical skills. All students undertake
diagnostic assessment at the beginning of their courses and receive letters detailing their results and
additional learning support needs. The majority of these needs are met effectively through support
provided by learning assistants during timetabled lessons. College-based tutorials are satisfactory.
Progress reviews for work-based learners are effective and work-based programme co-ordinators
support learners well. They collate information about learners' progress and ensure that the college
is communicating effectively with both employers and learners. They help learners resolve personal
problems.



55. Resources are satisfactory overall. Most workshops are appropriate but some of the work in
carpentry is not of a large enough scale to provide realistic work-related experiences for students.
Resources for work-based learning are good. Students on wood occupations and brickwork courses
have good access to computers and other learning resources.

Leadership and management

56. Leadership and management are satisfactory. Management responsibilities were re-assigned
during the twelve months prior to the inspection. Course planning, organisation, staffing and
timetabling are effective for wood occupations and brickwork, and teaching teams meet regularly to
discuss students' progress. The college has had some difficulties recruiting part-time teachers,
particularly for brickwork and electrical installation. The numbers of students on electrical installation
courses had to be reduced at a time when demand was high. Electrical installation courses were
previously managed by another department and insufficient attention was given to students'
performance and strategies for improving quality. Areas for improvement have been identified
through self-assessment and good practice is being shared. Equality of opportunity is promoted well
both within the college and in students' work placements. The college has good links with employers
and an advisory board meets three times a year to discuss the needs of students and local
employers. The college's contribution to the CoVE development has been well planned. A plumbing
workshop has been established in Hinckley through CoVE funding in response to local demand for a
broader range of craft qualifications.

Engineering

Overall provision in this area is satisfactory (grade 3)
Contributory grade for work-based learning is unsatisfactory (grade 4)
Strengths

o high pass rates on level 1 welding and many level 3 courses

0 productive relationships with schools and industry

0 spacious, well-resourced workshops

o good enrichment activities for motor vehicle students

o0 broad range of provision.

Weaknesses



0 poor retention and pass rates on level 2 performing engineering operations course

0 poor monitoring of students' progress

o large proportion of unsatisfactory teaching in work-based learning

o0 low completion rate of modern apprenticeship frameworks

0 poor management of work-based learning.

Scope of provision

57. The college provides a broad range of courses in mechanical, electrical and electronic
engineering, motor vehicle maintenance (including fork lift truck maintenance), welding and
computer-aided design, from entry to advanced levels for 520 students. The majority of students
study at entry and intermediate levels. Some 138 trainees follow work-based learning programmes
and approximately 120 students, mostly aged 14 to 18, enrol on full-time courses. Most of the part-
time students are adults. Adult students generally attend courses alongside younger students, but
some welding and computer-aided design courses are offered in the evening and attract
predominantly older students. The college provides internal progression opportunities to HE courses.
Some 325 school pupils, aged 14 to 16, are provided with opportunities to sample a wide range of
vocational topics through link programmes and are offered opportunities to progress to entry level or
applied GCSE courses. The range of courses provided across the area, both in college and in the
workplace, meets the needs of students and employers.

Achievement and standards

58. Pass rates on welding and advanced courses are high, and retention rates for most courses are
satisfactory. Retention and pass rates on the performing engineering operations course are very low.
None of the students on the course passed in 2002, although half of them returned and completed
the following year. All engineering students work safely and some produce work of a high standard
in both theory and practical lessons. Mechanical engineering students operate engineering
machinery and equipment with confidence and demonstrate good practical skills in fitting and
turning. Meters and oscilloscopes are used carefully and methodically by electronics students to
trace and identify faulty components in amplifiers, oscillators and bridge rectifiers. Motor vehicle
students develop good mechanical, bodywork and refinishing skills and students on body repair
courses produce paint finishes of a high quality through careful attention to preparation. Students on
mechanical engineering courses are able to diagnose faults within chassis systems and welding
students produce high-quality work using arc and gas shielded equipment. They are able to test the
quality of their work using destructive and non-destructive methods. Pupils on school partnership
courses use lathes and milling machines carefully and learn to perform basic machining tasks
quickly. Punctuality and attendance at lessons are good. Progression rates within the college are
good and many students progress to higher level courses. All students are aware of the
opportunities available to them.

59. The pass rate for modern apprenticeships is low, and many trainees make slow progress. Only



35% of the foundation modern apprentices and 20% of the advanced modern apprentices who
started the programmes in 1999 completed all the required elements successfully. Although the
retention rates for foundation modern apprentices have been satisfactory, many advanced modern
apprentices fail to complete and retention rates have been no higher than 42% over a four-year
period.

A sample of retention and pass rates in engineering, 2001 to 2003

Qualification Level Completion year: 2001 2002 2003
NVQ performing _ 1 No. of starts * 22 24
engineering operations % retention " 73 %

% pass rate * 31 57
City and Guilds welding 1 No. of starts 35 29 20
and fabrication practice % retention 86 79 80
% pass rate 63 78 81
NVQ performing _ 2 No. of starts 29 * 37
engineering operations % retention 62 " 32
% pass rate 100 * 25
City and Guilds 3870 lift 2 No. of starts 22 21 23
truck maintenance % retention 82 76 87
% pass rate 67 81 75
National certificate in 3 No. of starts 40 46 33
engineering % retention 73 85 52
% pass rate 86 85 100
City and Guilds 3810 3 No. of starts 17 20 15
motor vehicle craft % retention 04 100 80
% pass rate 69 90 83

Source: ISR (2001 and 2002), college (2003
* course did not run
Quality of education and training

60. Teaching of college-based courses is satisfactory or better. In the more effective lessons,
teachers challenge and inspire their students. Most students respond enthusiastically and make
good progress. For example, in a computer-aided design lesson, the teacher structured the lesson
skilfully to enable students to model and scale multi-view plans. Students were able to assess the
accuracy of scaling when printed. Similarly, in an electronics lesson, the teacher gave students the
opportunity to compare their calculated values of resistance and power output with actual values
measured in the laboratory. In practical lessons, most students make good progress and exhibit high
skill levels. Activities are planned around the equipment available and students' use their time
productively. Teachers often draw on their own industrial experience to illustrate and reinforce
important points. Teachers' expectations are high but they also praise good work, which encourages
and motivates students. Motor vehicle students are provided with very good enrichment
opportunities. Students help develop rally cars and act as pit mechanics for local teams. Group
tutorials are enhanced by visits from regional universities, careers advisors and support agencies,
and motor vehicle students learn how emergency services react to major road accidents.



61. Much of the teaching on work-based courses is unsatisfactory. In these lessons, teachers speak
for too long and do not address the learning needs of all their students effectively. Teaching styles
are not always appropriate and discussions and activities do not involve all students. Too much time
is spent copying notes and diagrams. Much of the language and style of text is inappropriate for the
students and some contains grammatical errors. Progress is slow and insufficient checks are made
on students' understanding. Work-based learners are employed by a variety of large and small
companies, many of which provide good opportunities for training. Some offer training opportunities
in specialist areas. A few employers are not able to provide a wide enough range of opportunities for
learners to develop an appropriate range of skills and knowledge. Most learning in the workplace is
poorly planned and structured. Individual learning plans do not highlight realistic targets for learners
to complete NVQ qualifications. Assessors do not have a clear understanding of the key skills
development needs of individual learners and targets set during reviews for learners to improve their
overall performance are not clearly understood by learners or employers. There is insufficient co-
ordination of training activities and sharing of information between staff is poor.

62. Assessment is carried out fairly and accurately and meets the requirements of the awarding
bodies. Most performance criteria and assessment briefs are clearly stated. Feedback is generally
supportive and gives indications to students of how to improve their work. On motor vehicle courses,
however, some assignments do not set out clear assessment or grading criteria and a minority of
assessors fail to correct errors or give sufficient feedback. Students' progress in practical lessons is
not always effectively monitored and reviewed. There is insufficient use of targets to help students
improve their performance. Assessment of work-based learners is satisfactory and, in some cases,
good. Learners benefit from being visited regularly by full-time assessors who observe their
performance.

63. Support for students is generally satisfactory. All full-time students are assessed on entry to the
college. Key skills levels and learning styles are determined and learning support needs are
identified. Support teachers are effective in helping students to overcome problems with literacy and
numeracy. Individual student tutorials are scheduled, but some students fail to turn up. In others
tutorials, tutors discuss attendance and punctuality and pastoral issues but fail to check students'
progress or set targets for improvement.

64. Teaching staff are suitably qualified. The staff development programme enables them to improve
their teaching skills and update their industrial and subject knowledge. Many teachers maintain
productive links with local industry and are able to obtain production vehicles, engines and
components direct from leading manufacturers.

65. Classrooms are bright and comfortable and provide a stimulating working environment, but few
are equipped with computers. Workshops are spacious and well equipped. The fleet of cars used by
the motor vehicle students is extensive and includes many new and current production vehicles,
rally-prepared cars and race karts. A learning resources centre located within the engineering block
contains an adequate range of books and engineering software and an IT technician provides
students with support when required.

Leadership and management

66. The management of the area was reorganised the year prior to the inspection and is now
satisfactory for college-based courses. Action has been taken to address underperforming courses,
but some measures are yet to impact fully on students' achievements. Links with local industry are
good and the college is responsive to the needs of employers. College quality assurance procedures
are implemented systematically and retention and pass rates, external verifier reports and students'
views are reviewed regularly to identify areas for improvement. Lessons are observed regularly and
outcomes are used along with information gained through staff appraisal to inform staff development
needs. Teachers have good training opportunities and maintain and update their skills. At the time of
the inspection, steps were being taken to increase the number of women following engineering
courses. The school partnership programme is well managed and enables pupils to begin formal
engineering training.

67. The management of work-based learning is poor. Few learners have adequate learning plans



that cover the whole period of their apprenticeship and individual l