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PART A: INFORMATION ABOUT THE SCHOOL

Chipping Norton School isan 11-18 mixed comprehensive school of average size with 1082
sudents. They attend from the town of Chipping Norton and from alarge rura area of North
Oxfordshire served by school buses. The area served by the school is moderately advantaged
socidly and economically, but some of the students come from relaively disadvantaged home
circumgtances. Approximately 4% of students are from ethnic groups other than white British. The
proportion of students who are digible for free school medls (5.2%) is below average. A very smdl
proportion of students (0.4%) speak English as an additiona language, but dl of these are dso fluent
English speskers. Nine students come from Traveler families, most of whom live on afixed ste.
There are 89 students (all in Years 7 to 11) who have a provision for their specia educationa needs
(49 at the School Action stage, 20 at the School Action Plus stage and 20 with Statements). The
largest groups within the latter two categories are for emotiona and behaviourd difficulties,
moderate learning difficulties and other specific learning difficulties. The school ispopular and is
now near to its current maximum capacity. Presently, the overdl standard of attainment of students
on entry into Year 7 isjust above the nationa average. Students' attainment is above average at the
end of Years 9 and 11 and well above average at the end of Year 13.

HOW GOOD THE SCHOOL IS

Thisis agood school with some very good features. It provides its students with a high qudity of
education. Many important strengths were identified in the last ingpection in 1996. These strengths
have been either maintained or improved upon further. Standards of attainment for sudents at the
end of Years9 and 11 are above the nationd average, whilst those for students at the end of Y ear
13 are wdll above average. Most students make good progress, particularly those with high ability
levels and those with specid educationa needs. A few middle ability students, mostly boys, could
achieve more highly in Years 7 to 11. The overal qudity of teaching is good, with some thet is very
good or excellent. The school isvery well led and is efficiently managed. The great mgority of
parents are very satisfied with the work of the school. The principles of ‘best value' are being
gpplied and good vaue for money is provided.

What the school doeswell

Standards of attainment at the end of Years 9 and 11 are above average and rising, whilst those at
the end of Year 13 are now well above average.

Teaching is good, thanks especidly to the training and support given to teachers.

Students behave and work well and persona relationships are very good throughout the school.
Students are supported very well by avery good pastoral system.

The curriculum isimaginaively desgned to meet the needs of dl learnersin Years 10 and 11.
Parents and students are very satisfied with the work and achievements of the schoal.

The leadership and management of school improvement are good.
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What could be improved

Arrangements for monitoring and ng the progress students make towards individua learning

targets.

The accommodation for design and technology and for science.

The resources for information and communication technology (ICT).

The sharing of good practice between subject teams and also between subject and pastoral teams.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Good improvement has been achieved since the last inspection in 1996. The strengths identified

then have been maintained. Results haveimproved in dl externd tests and examinations since 1996.

Thisislinked to improvements in the qudity of teeching. The curriculum provison, especidly in

Years 10 and 11, has been successfully adapted to meet a much wider range of learning needs and
dyles. Theprovison for ICT hasimproved, dthough it is dill insufficient. Religious education now
meets legd requirementsin Years 7 to 11. However, the schoal is ill unable to provide its sudents

with adaily act of collective worship. Animproved range of choices of sixth form subjects at A-

leve isnow available. Better procedures for supporting students with specid educationad needs are

now in place. Effective systems for monitoring and reviewing the performance of teachers and
subject teams are now operating. Recently there has been a gresatly increased expenditure on
learning resources to make up for ashortfal in recent years. A very impressive joint-use leisure

centre has recently been opened, which greetly improves the provison for physica education. The
school is now a centre of excellence for training new teachers. It received an Achievement Award

in 2001 and is adesignated Training School for new teachers.

STANDARDS

The table shows the standards achieved by students at the end of Year 11 and sixth form students at

the end of Y ear 13 based on average point scores in GCSE and A-level/AS-level examinations.

compared with

Performancein: all schools similar
schools
1999 2000 2001 2001
GCSE examinations B C B B
A-levdgAS-leves A A A

Key

well above average
above average
average

below average

well below average

mooOw >

Note: At the time of the inspection, no national compar ative figures were available for 2002.
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The school improved its test results in science and mathematics at the end of Year 9 from 2001 to 2002.
The test resultsin English unexpectedly dipped in 2002 from a very high standard in previous years.
Ingpectors could find no evidence of reduced standards in English in the current Year 10. GCSE results
in 2002 were higher than in 2001, exceeding the school’s chalenging targets. In the 2001 GCSE
examindions, girls achieved more highly than boys. The difference was much greater than for most
schools. This difference was reduced in 2002 by improving the results of boys. Gifted and talented
students successfully achieve the highest grades. Most students make good progress from Years 7t0 9
and satisfactory progress from Years 10to 11. Some middle ability students (mostly boys) make dower
than predicted progress. Standards of attainment at A-level are well above the national average. The
standards seen in lessons during the inspection week indicate that the school is on track towards gaining
comparable resultsin externd tests and examinationsin 2003. Students with special educationa needs
are enabled to make good progress. There are afew students who speak English as an additiona
language: they achieve just aswell as other sudents. Most of the students from Traveller familiesalso
atanwell.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudesto the Very good. Students are well behaved, consderate, keen to learn and

school respectful of others.

Behaviour, inand out | Very good. Behaviour seen in lessons was generdly very good. Behaviour

of classrooms outside lessons and in the grounds was generdly good. The relatively few cases

of bullying that occur are effectively dedlt with by teachers.

Personal Very good. Opportunities for persond and social development are effective.
development and Many students are willing to accept responghbility and to participate in activities
relationships outside lessons.

Attendance Satisfactory. Attendance rates are just above the nationa average. They fell
gradudly from 1996 to 2001 but have now begun to rise.

The school is characterised by high standards of behaviour amongst students and very good
relationships between students and teachers. It is a school where sudents fed safe and free from
harassment or disadvantage. These factors play an important part in the rising standards of
attainment.

TEACHING AND LEARNING

Teaching of pupils:. Years7-9 Years10-11 Years12-13

Qudlity of teaching good good good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.
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From asample of 79 lessons seen (36 in Years 7 to 11, 43 in the sixth form), the quality of teaching was
judged to be satisfactory or better in dmost every case. In two thirds of lessons seen, teaching was
good or better and in gpproximately one lesson in five teaching was very good or excellent. This sample
indicates that the quality of teaching has improved since 1996, particularly in repect to the much lower
incidence of unsatisfactory teaching. The overdl quality of teaching in English, mathematics and science
isgood. Inthe sixth form over seven lessonsin ten are characterised by teaching that isgood, and in
some cases very good or excdlent. The main reasons for thisimprovement are the use of awider range
of learning strategies, better planning good staff development opportunities, and being a Training School.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of Good. A full range of subjectsis offered in Years 7 to 11, with dl satutory
the curriculum requirements being met except for some aspects of the application of ICT

within subjects. A wide choice of A-level subjectsis offered in the sixth
form, but few vocationa courses. The requirement to provide religious
education is not fully met in the gixth form.

Provison for pupils with
specid educationd needs

Good. Students with specia educationa needs are supported well and make
good progress as a consequence. Thereis aneed for closer working
between learning support and subject teachers, especidly in helping to
develop literacy skills across dl subjects.

Provison for pupils with
English as an additiona

language

Good. Thereare only afew students with English as an additiond language,
but they are given appropriate support and make smilarly good progressto
other students.

Provison for pupils
persond,, including
spiritud, mord, socid and
cultura development

Good. There are well-designed programmes for personal, socid and hedlth
education and citizenship in place. The provision for supporting students
mora and socid development is very good; it is good for culturd
development and satisfactory for spiritual development.

How well the school cares
for its pupils

Good. Students are advised well about persona matters and career
intentions. Rewards and sanctions are fair and sengble. The information that
students receive about how well they are doing in each subject and what
more they need to do to reach their learning targets varies too much between
subjects and individud teachers.

The curriculum for Years 10 and 11 isvery wdll designed. The arrangements for supporting
sudents persona development are good. Many students become involved in learning activities
outsde the classroom and some undertake tasks that require consderable persona responsbility.
Thereis a need to improve the ways in which students receive guidance about the progress that they
aremaking. After severd years of gradud decline, attendance rates are rising again now. Very few
students are permanently excluded. Parents are very pleased about the ways in which their children
are supported by the school, and most are pleased with the subject choices availablein Years 10 to

13.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good. The headteacher and senior managers provide very good leadership.
management by the The leadership provided by the heads of year and subject leaders is good.
headteacher and other | Thereisaneed to share good practice more fully within the school, especidly
key daff between subject teams and with pastord teams. The school is very efficiently

administered.

How well the governors
fulfil their reponghilities

Very good. Governors have avery clear overview of the strengths and future
development needs of the school. They bring a great ded of vauable expertise
to the school and play avery influentid role in helping the school to move
forward.

The school’ s evauation
of its performance

Satisfactory. The qudity of teaching, learning and the curriculum is
increasingly being evauated diagnogticaly. Thereisaneed for classroom
teachers and form tutors to make better use of performance datato help
students set and reach their own learning targets.

The drategic use of
resources

Satisfactory. Financia resources are used wisgly to support school
improvement, even though until recently there has been insufficient money to
meet many of the key priorities. There are dill significant problems with the
accommodation for design and technology and science. There are insufficient
modern, networked computers. Sports facilities are superb. The principles of
best value are being applied.

Thisis an effective and improving school with the capacity and desire to improve il further. Very
capable leadership by senior managers and governorsis playing avitd part in this process, together with
the hard work of teachers and support staff. The expertise of teachers and support staff iswell matched
to the needs of the curriculum. The current buildings limit learning opportunities in science, and design
and technology. Many subject departments are disadvantaged by alack of access to adequate ICT
facilities within their teaching areas

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to see improved

high standards in public tests and examinations
high expectations for their children

good teaching

very good behaviour and discipline
the wide range of extra-curricular learning

opportunities

the bility of teachersto parents
the ways in which the school responds to ideas or

more information given to them about the
topics thet their children will be studying

more interesting and chalenging homework
activitiesin Years7t0 9

agreater use of computersin school

the Y ear 8 reports and parents evening
cometoo late in the year

less mixed ability teaching in Years 710 9.

complaints from parents
the qudity of leadership
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the ways in which the school has continued to
improve.

I nspection evidence supports parents positive views. Homework was seen by ingpectors to be set
mogtly in asystematic way, but they agreed that in some cases the tasks could be more imaginative
and could involve more thinking and reasoning skills. Governors have noted the need for more
information about the curriculum to parents, more computersin subject areas and earlier reportsin
Year 8. Teachers often ensure that dl studentsin mixed ability classes are able to achieve their
personal best, but there is scope for some further improvement in Years 8 and 9.
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ANNEX: THE SIXTH FORM CHIPPING NORTON SCHOOL
INFORMATION ABOUT THE SIXTH FORM

There are 162 students in this average sized sixth form. Of these, 82 are mae and 80 femade. Most
of these sudents have continued into the sixth form from Year 11 in this school. A few studentsjoin
the sixth form from other loca schools.  Students are drawn from arelatively large area of rurd
Oxfordshire and adjoining counties. The overal standard of attainment of students on entry into
Year 12 isabove average. A few students have specia educationa needs. Those students who
gpeak English as an additiona language are fluent English speskers. The sixth form provides mainly
AS and A-level courses with an enrichment programme which includes persond, socia and hedlth
education, key skills and community service. A range of vocationd courses is offered, but only two
are currently running (intermediate Generd Nationd Vocationd Qudification (GNVQ) hedth and
socia care and Advanced Vocationd Certificate in Education (AV CE) information technology). All
goplicants are interviewed for a place in the sxth form and al Year 11 students are free to apply.
Most of the Year 11 students who achieve five or more grades A* to C at GCSE continue into the
gxth form. The sixth form has grown in Sze since the previous ingpection.

HOW GOOD THE SIXTH FORM 1S

Thisisagood and improving sixth form. There has been good improvement since the previous
ingpection in standards of attainment. Students benefit from good teaching that enables them to learn
well. They make good progress from GCSE to A-level. From 1996 to 2001, the standard of
attainment at A-level hasrisen to well above the nationd average. Resultsin AS-level examinaions
inYear 12 in 2001 were aso high but fell dightly in 2002. The courses provided meet the needs of
the students currently studying in the sixth form well. Those students requiring afuller range of
vocational courses are gppropriately advised to enrol with other local post-16 providers who have
the capacity to meet their needs. Students attend well and have a very positive attitude towards
their sudies. A very high proportion of them complete their courses. The mgority of students on
AS-level courses proceed to full A-levels. The sixth form iswell led and managed. The provisonis
cost-effective and provides good value for money.

Strengths

A very high slandard of attainment at A-level in 2001, with this standard being maintained in
2002.

The very pogtive atitudes to study of students, and the excellent relationships within the sixth
form.

The very high retention rate of students on both one and two year courses. A high proportion of
Y ear 13 students go on to higher education.

Good overdl qudlity of teaching.

Good leadership and management that has led to successful implementation of new courses and
examinations and improvement in standards since the previous ingpection.
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What could beimproved

The accommodetion for science, design and technology and sixth form study.
The use of ICT to support teaching in subjects.

The consistency from subject to subject of the feedback that students are given about their
progress againgt course requirements.

The areas for improvement will form the basis of the governors' action plan. Strengths and areas for improvement in
individual subjects are identified in the sections on individual subjectsin the full report.

THE QUALITY OF PROVISION IN INDIVIDUAL CURRICULUM AREAS

The table below shows overadl judgements about the provision in the subjects and courses that were
ingpected in the Sxth form.  Judgements are based mainly on the qudity of teaching and learning and
how well students achieve. Not al subjects in the sixth form were inspected.

Curriculum area

Overall judgement about provison, with comment

Mathematics

Good. Standards are very high at ASA-level. Teachers expertise and
teaching are good. A wide range of courses caters well for sudents needs.
Students are not dways clear on how to improve.

Biology

Good. Teaching and learning are good, particularly independent learning. ICT
is not used enough and the accommodation needs to be improved.

Chemistry

Good. Teachers expertise and teaching are good.  Students know what they
have to do to improve. ICT is not used enough and the accommodation needs
to be improved.

Busness

Good. Standards are very high at A-level. Teachers expertiseis very good.
Teaching and learning are good, though students could be helped moreto learn
for themsalves and have more accessto ICT.

Sociology

Very good. Standards are high and students make better progress than in many
other schools and subjects. Teaching and learning are very good, but could be
enriched by more visits and speakers.

Art and design

Good. Management and relationships are very good. Assessment supports
sudents well. Use of ICT and group discussion could be improved.

Geography

Satisfactory. Standards at A-level improved in 2002 as aresult of effective
tracking of students' progress. ICT isnot systematicaly used. Thereis
insufficient participation by studentsin lessons.

Desgn and
technology

Satisfactory. Standards of attainment are high at A-levd. Teaching and
learning are good. Accommodation and resources, particularly for ICT, are
inadequate.

English

Very Good. Standards of attainment are high at A/AS-levd. Teaching and
learning are very good, though ICT is not used sufficiently to enhance learning.
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Students' understanding of how they can improve is very good.

Lessonsin deven other subjects were dso sampled. The qudity of teaching is a drength in the sxth
form. It wasat least satisfactory in al of the 43 lessons seen and was good, very good or excellent
in eight out of ten lessons. An excdlent lesson was seen in the psychology of sport and performance
and very good lessons were seen in art and design, biology, drama, English, French, German and
sociology. Inwork seen, students were achieving at least in line with the sandards they were
expected to reach based on their GCSE results.

OTHER ASPECTSOF THE SXTH FORM

Aspect Comment

How well sudents | Very well. They receive high quality pastord care and academic support. They
areguided and areinducted well into the sixth form and their progress is monitored well.
supported Performance of studentsis anaysed and trandated into meaningful targets.

Students would benefit from more detailed and cons stent information about how
well they are progressing against course requirements.

Effectivenessof the | Good. The sixth form is successfully led and managed as an integrd part of the
leadership and whole school. New courses have been successfully implemented. Planning has
management of the | successfully concentrated on providing an increasing breadth of subjects.

gxth form

STUDENTS VIEWSOF THE SIXTH FORM

What studentslike about the sixth form What they feel could be improved
gudents enjoy being in the sxth form and would - advice on opportunities after leaving school
warmly recommend it to others . more objective advice on what to study in
the good teaching that challenges studentsto do the sixth form whilst they arein Year 11
their best . more detailed information about progressin
the bility of teachers relation to course expectations

the help and encouragement thet they aregiven by | - support for personal problems.
teachersto study and research independently
their treetment as responsible young adults
arange and choice of coursesthat meetstheir
aqoirdions

their work is helpfully marked and assessed

the very clear information about subjects courses

and very good arrangements to help new members
of the axth form to sdttleiin.

Inspectors endorse al of the aspects that students like. The school has responded to its own survey
of the views of sixth formers by providing information and advice on what coursesto follow in the
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gxth form earlier in Year 11 thisyear. Inspectors agree that more detailed advice on how well each
student is progressing against course requirements could be given in some subjects. Students
completed the questionnaire when they had only been in the sixth form for amonth. Year 13
students have received some guidance on university application, but are keen to know more about
univergty life, courses and employment earlier. Thereisan active Sixth form committee, which is
listened to by senior managers. Relationships between staff and students are a mgor strength of the
school. Thereisatrained counsdlor available should sixth formers need him.  Some have taken
advantage of this provison.

COMPARING PROVISION IN SCHOOLSAND COLLEGES

Inspectors make judgements about provision in subjects and courses, and about leader ship and
management, in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. Excellent and very good are equivalent to the judgement “ outstanding” in further
education and sixth form college reports; poor and very poor are equivalent to “ very weak” .
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PART B: COMMENTARY

WHAT THE SCHOOL DOESWELL

Standards of attainment at the end of Years 9 and 11 are above average and rising, whilst
those at theend of Year 13 are now well above average.

Overview

The overall sandard of attainment of studentsin the nationd tests held at theend of Year 9
are above the nationd average. Similarly, overal sandards of attainment are above the
national average in the GCSE and GNVQ results of students taking these examinations by
theend of Year 11. The overdl standard of attainment iswell above the nationa averagein
the A-level examinations. The results of the AS-level examinations taken by students at the
end of Year 12 wererdatively high in 2001, but dightly lesssoin 2002. Even so, the 2002
AS-levd results equate quite closely to the GCSE results obtained the year before by the
students concerned. Of the parents who replied to the questionnaire 93% said that they
were sttisfied with the progress that their children were making. Students make good
progress from Y ears 7 to9, satisfactory progressin Years 10 and 11 and very good
progressin Years 12 and 13. Forty-seven per cent of these parents were very satisfied with
this aspect of the work of the school. This represents a very high level of parenta
satisfaction with the standards of attainment.

Sandard of attainment of students entering Year 7

2.

The schooal receives afully comprehensive intake, with nearly dl students performing
between Levels 3 and 6 of the Nationa Curriculum by the end of their primary schooling.
(Leve 4 isthe nationd benchmark for performance at thisage) The overal standard of
attainment of students entering Year 7 isrisng annudly, and is now above the nationa
average. The main factors that account for this are judged by the school to be the impact of
the Nationa Literacy and Numeracy Strategies, a much greeter use of information and
communication technology (ICT) and improved teaching strategiesin the partner primary
schools. Inthe current Year 7, most students (after amonth in the school) were seen by
ingpectors to be working a Levels 4 or 5in English. Written work was often imaginetive,
with astrong sense of audience and texturd structure. In terms of reading, most students
could tackle demanding texts and make sense of them. They spoke with confidence and
fluency when given the opportunity to do so. However, a Sgnificant proportion of students
gill had problems with spelling. In mathematics in the current Year 7, most sudents are
securely working at Level 4 and about athird a Level 5. They are confident in using place
vaue, written caculations, fractions and decimals, for example.

Sandards attained by students by the end of Year 9

3.

In nationd testsin 2001 (the most recent year for which national comparisons were available
a the time of the ingpection), sudents atained well above the nationa average in English,
just above it in mathematics and in linewith it in science. Since the last ingpection, average
point scores have remained well above average in English, just above the nationa averagein
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mathematics and have risen in line with the nationd average in science. Overdl standards
measured by nationd test results have risen a the end of Year 9 Since the last ingpection in
1996 at afagter rate than nationdly. In comparison with the nationd average, overdl results
in 2001 were not as high asin 2000. The 2001 performance in mathematics and science
was disgppointing compared to Smilar secondary schools. However, resultsin these two
subjects rose consderably in 2002. This reflects the way in which subject teachers and
senior managers have identified and rectified weaknesses in the schemes of work and
teaching strategies that led to lower resultsin 2001. In contragt, the very high standards
achieved in English in 2000 and 2001 unexpectedly were not maintained in 2002.
Ingpectors could find no evidence of reduced levels of attainment in English amongdt this
cohort who are now in Year 10.

4, In 2001 there was ardatively smdl gender difference in English, with girls achieving 2.5
points above the nationd average and boys 1.5 points aboveit. There was no significant
gender difference in mathematics or science. The percentage of students reaching the
benchmark Leve 6 and above was wdll above the nationa average in English and above it
in mathematics and science. This was aso the case for the proportion of students reaching
Leve 7. Theseresultsarein contrast to those gained at the time of the last inspection when
more able sudents were not achieving sufficiently.

5. Students with identified specia educationa needs are given ussful additiond tuition by
members of the learning support team, sometimes within smal groups and often aongside
other sudentsin lessons. This help could be even more effective if the English and learning
support teams worked in a more integrated way, for example, in desgning and operating
approaches together to enable Y ear 7 students working below Level 4 to reach this
standard by Year 8. Ingpection evidence shows that the mgority of students with specia
educationa needs make good progress from Years 7 to 9.

6. Indeed dmost dl students make smilarly good progress throughout these three years.
There are only two exceptions to this pattern. A relatively few students (mostly boys), who
find it hard to sustain concentration throughout a 50 minute lesson or to undertake extended
pieces of individua enquiry or research without close supervison. A few capable sudents
(mostly in Years 7 and 8) do not undertake enough extension work to enable them to go
further or deeper into the subject.

7. There are nine sudents from Traveler familiesin Years 7t0 9, al of whom are making
appropriate progress towards their learning gods. Their attendance rate is much higher than
for amilar sudents nationdly. They are well integrated and well supported. Thisisadso the
case for asmal number of students who are from ethnic origins other than white British.
Thereisavery sndl number of students who spesk English as an additiond language. Al
of these students are able to speak English fluently and so can gain access to the full
curriculum without impedimen.

Sandards attained by students by the end of Year 11
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10.

11.

Thefigures for 2001 show that the school was performing above the national averagein
terms of the proportion of students gaining five or more GCSE/GNV Q passes at grades A*
to C. The 2001 nationa figure of 48.4% of students reaching this standard was
consderably exceeded, with afigure of 62%. This successful result indicates that more able
sudents are performing relatively well, which was not the case in 1996. The students who
completed their Year 11 course in 2001 had previoudy achieved highly in the nationd tests
at theend of Year 9in 1999. This meant that the mgority of these sudents made the
progress expected of them from 1999 to 2001.

The average total point score of students entered for GCSE/GNVQ examinationsin 2001
was above the national average. The main areas where the school could have done better at
GCSE in 2001 were in the proportion of students who achieved five or more A* to G
passes and at least one A* to G pass. The main reason for this was the lack of completion
of coursework by afew students, plus the aternative “flexible curriculum” followed by some
students which made it harder for them to achieve five or more GCSE passes. On the credit
sde, mogt of the students who followed the “flexible curriculum” gained vauable vocationd
experience, which was recognised in other forms of accreditation to GCSE. The gap
between boys and girls achievement (as measured in average total point scores) was
relaively smdl in 2000 (4.3 points) and considerable in 2001 (8.8 points). The nationa
pictureisthat boys achieve 5.2 points below girls. The gap widened in Chipping Norton
School between 2000 and 2001 because the girls did extremey well, risng from an average
total point score of 41.6 pointsto 48.4 points. At the same time, boys improved from 37.3
pointsto 39.6 points.  The boy/girl gap narrowed significantly in 2002, mainly because of
anincreasein the boys results. In some subjects (such as mathematics, science and art and
design) boys and girls attain equaly well. The school has introduced severd Strategiesto
raise the attainment of boys, which are visibly working.

In 2002 the school exceeded its chdlenging target of 61% achieving five or more
GCSE/GNVQ grades A* to C by over one percentage point and its target of 46 average
points by two points. Thisimprovement in results was achieved by increasing the number of
students who reached grade C standard and those gaining the highest grades. Overdl,
gifted and talented students successfully gained the top gradesin the mgority of subjects.
Every student attending the school gained at least one GCSE pass. Thisincluded two
students taken in to Chipping Norton School after being permanently excluded from
neighbouring schools. There were ix studentsin Year 10 last year (mosily from oversess)
who were aged 16. They will be entered for GCSE examinationsin 2003 aong with the
rest of the studentsin their year group, but statistically they appeared in the 2002 results as
having achieved no passes. Thisdightly lowered al of the GCSE indicators for 2002.
Compensating for this factor, the proportion of sudentsin Year 11 in summer 2002 who
gained five or more grades A* to C was 63%.

In relation to subject performance in GCSE/GNVQ, students performed particularly well in
English and French in 2001, but underachieved in comparison in art and design, drama and
music. Action to raise sandards further in these subjects, so asto bring them in line with
other subjects, has been productive, especidly in art and design. Here, new subject
leadership, improved schemes of work and better teaching techniques and assessment
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12.

13.

14.

15.

procedures have dl contributed to much higher GCSE resultsin 2002. Over 70% of
students reached a grade C or above in English, English literature, French and geography.
One hundred per cent of students gained a grade G or higher in drama, English, English
literature, French, geography, German and history. Attainment in the newly introduced
religious education short GCSE course has been good. Thisisatribute to good teaching
and an intelligent solution to the problem of how to ensure that al studentsin Years 10 and
11 receive ardigious education programme that meets the requirements of the Local
Agreed Syllabus. New GNVQ courses have proved very successful, especidly where they
have catered for awide range of ability.

The great mgority of students who took their GCSE/GNV Q examinations in the summer of
2002 made satisfactory progress from the end of Year 9. Thisincludes the smdl proportion
of sudents for whom English is an additiona language and students from minority ethnic
origins. A “vaue-added” graph that compares the GCSE/GNVQ average tota points
scores of individua Year 11 students with their previous attainment in theend of Year 9
Nationa Curriculum tests that they took in 2000 confirmsthis. This graph dso showsthat a
cluster of students (maostly higher attaining girls) gained results that were better than
predicted, whilst some middle ability students (mostly boys) did less well than predicted.
The school isrightly concentrating on strategies to tackle this pocket of under-achievement,
mostly by ensuring that coursework is completed on time and to a higher standard. Many of
the students with identified specia educational needs made good progress from the end of
Year 9totheend of Year 11, thanks especidly to the imaginative curriculum provided for
them. However, some of their attainment was assessed using other forms of accreditation
than GCSE and GNVQ.

During the ingpection, high standards of speaking and reading were observed in Years 10
and 11. Plenty of good examples of extended writing were seen, not only in English lessons,
but also in other subjects such as science, geography and history. Some good cases of
writing being redrafted and edited to incorporate improvements were also seen. Students
numeracy skills were generdly strong, especidly in handling numbers and gatitics.

Students possessed reasonable levels of competency in using information and
communication technology (ICT) as aresult of a period each week in aspecidist ICT
lesson. However, they were given far too few opportunities to use these skillsin thair
subject lessons. Thisis mostly because of alack of access to modern computers outside the
gpecidist ICT rooms and the library, and some teachers' lack of experience of using ICT
within lessons.

Most students have ardatively clear understanding of their past and present performance
and their target grades for GCSE or GNVQ. In some subjects students would benefit from
more dialogue with their teachers about the best way to proceed to reach these target
grades. Where such didogue frequently takes place (asin design and technology for
example), students make particularly good progress and take more persond responsibility
for their own learning.

In most cases students with identified special educationa needs were observed to be making
satisfactory (and sometimes good) progressin lessonsin Years 10 and 11. Those students
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who took part in alternative courses concentrating on work-related learning were reaching
their objectiveswell, and were gaining ASDAN (Award Scheme Development and
Accreditation Network) silver or bronze accreditation.
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Sandards attained by students by the end of Year 12

16.

From September 2000 sixth form students were able to follow new AS-leve coursesfor the
fird time. The ASeve examinaionsinvolved gaining grades for up to three unitsin a
course which, when continued, led to aSx unit A-level course (sometimes referred to as an
A2 course). Theinitid resultsfor the AS1eve examinationsin 2001 were good, with many
sudents attaining highly. Most of these students went on to gain good grades a A-leve in
2002. In comparison, AS-level results were not as high in 2002, athough ingpection
evidence shows that most students made at least satisfactory progress from their GCSE
attainment at the end of Year 11. Students did better than predicted in art and design and
English, but in history, psychology and textiles (the latter two being new subjects at AS-
level) students did not achieve as wdl as the school would have wished. The staff have
particularly highlighted a number of instances where students gppeared to esse off in one of
the four AS-level courses during Y ear 12 after a decision had been made not to continue
withitinto Year 13.

Sandards attained by students by the end of Year 13

17.

18.

The 2001 A-leve results were very good because they were well above the national
average and because they showed no significant gender difference. Students achieved well
above the nationa average in art and design, biology, business, design and technol ogy,
mathematics, physics, sociology and physical education. They achieved above the nationd
average in English and history and in line with it in chemisiry and geography. All students
gained an A or B grade in art and design, French, design and technology and German.

In 2002 the record results of 2001 were nearly matched with a cohort that achieved dightly
lesswdl at GCSE in 2000 compared to the students who left Year 11in 1999. Further
details of attainment patternsin Y earsl2 and 13 are given in Section D.

Teaching isgood, thanks especially to the training and support given to teachers.

Overview

19.

The qudity of teachingisgood in dl years. From a sample of 79 lessons seen during the
ingpection (36 in Years 7 to 11, 43 in the sixth form), the qudity of teaching was judged to
be satisfactory or better in al cases bar one. In two thirds of these lessons the quality of
teaching was good or better and in gpproximately one lesson in five teaching was very good
or excelent. In the sixth form the quality of teaching was good or better in three quarters of
the lessons. This sample indicates that the quality of teaching has improved since 1996,
particularly in respect to the much lower incidence of unsatisfactory teaching.
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The quality of teaching in Years 7 to 9

20.

21.

22.

23.

The overdl qudity of teaching in Years 7 to 9 in the sample of 21 lessons seen was very
good or excdlent in nearly a quarter of cases. It was good in afurther four lessonsin ten
and satisfactory in athird of lessons. Teaching was judged to be unsatisfactory in only one
instance. More lessons were seenin Y ear 9 than in the other two years to enable inspectors
to obtain a picture of the standards being reached by students towards the end of Key Stage
3.

An example of excellent teeching was seen in areligious sudieslessonin Year 9. Thelively,
imaginative and exciting teaching enabled students to learn a great dedl about Buddhismin a
practica way through origami, demondtrations, wal displays and music. Very lucid
demongtrations and searching questioning made al students think hard and cometo
sophigticated responses. The lesson was an excellent means of encouraging students to
think about their own spiritua and ethical values and to express them in appropriate
language. Students of al abilities were strongly challenged and dl had a great sense of
achievement.

Examples of very good teaching were seeninaYear 7 English lesson, and Year 9 lessonsin
art and design, design and technology and German.  In the English lesson a small group of
eght students who were working towards Level 4 in a“progress group” were developing
their phonic skills extremey well and were rapidly gaining confidence in their spesking and
use of vocabulary. The teaching enabled them to experience awide range of learning styles
including discussion, paired reading and persond exercises. In the art and design lesson
sudents were actively involved in recaling work previoudy done and working with the
teacher to define the objectives for the lesson. Lucid and imaginative demongrations of
techniques enabled students to see clearly how they could improve their own work to bring
it up to ahigh standard of technica accuracy. Students with identified special educationd
needs in the class were given additional help with ingructions and their progress was
frequently checked as the lesson proceeded. Very high standards of individua and group
tuition occurred throughout the practical session, with the consequence that students were
able to see how to improve their techniques and to apply that insight to good effect.

In the design and technology lesson students were making a decorative mounting for a clock
using plagtics. They had avery clear understanding of the route that they were taking
through the processes of designing, making and evauation. Their progress dong this route
was assessed jointly by the teacher and the students using clearly defined criteria Students
worked safely and productively. They were able to adapt their designs to ensure that the
finish was good and that the product functioned well. In the German lesson a group of
students were working in an ICT room on health and fitnesstips. Expectations were high,
with students working in German on screen. They actively searched for new vocabulary and
better ways of expressing their thoughts. The teacher supported and coached students
individualy according to their learning needs and set avery relevant homework task to
consolidate the work done during the lesson.
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24,

25.

26.

Examples of good teaching were seen in English, geography, German, mathematics and
music within the 21 lessons sampled in Years 7 to 9 during the ingpection. The features that
were present in these successful lessons (as well as the case studies in the three paragraphs
above) were:
teachers had a very good knowledge and understanding of the subject content and the
syllabus objectives;
students were given a clear picture of what they were expected to achieve and how they
were going to do it;
teachers had high expectations of what al students should achieve and enabled more
able sudents to extend their capatilities;
questioning techniques enabled some students to give extended, thoughtful answers;
sudents were actively involved in practicd activities,
teachers gave detailed, individuaised help to students as they worked independently or
in groups,
homework was set that enabled students to consolidate, extend and apply the work that
they had donein class;
work was marked criticaly with praise where it was due, but also clear indications of
how each student could improve further.

In some of the lessons where the overal quality of the teaching was good there was scope
for further improvement, especidly in
ensuring that students of al ability levels were enabled to progress towards their own
learning targets a a pace that was suitably chalenging for them;
using new technology and visud materids more fully to illugtrate facts and concepts;
drawing together a the end of the lesson an evauation of how well the learning
objectives set out a the beginning had been met, and where to go next.

In the lessons where the quality of teaching was judged to be satisfactory, sudents made
adequate progress within an orderly and purposeful environment. In addition to the points
raised in the paragraph above, the quality of teaching in these lessons could be raised
relatively easly by involving students more in responding to questions and in undertaking
practica activities that required higher order thinking and reasoning skills.

The quality of teaching in Years 10 and 11

27.

28.

The qudity of teaching in Years 10 and 11 in the sample of 15 lessons seen fell equaly into
the three categories of very good, good and satisfactory. In no instance was the quality of
teaching judged to be unsatisfactory. More lessonswere seenin Year 11 thanin Year 10to
enable ingpectors to obtain a picture of the standards being reached by students towards the
end of Key Stage 4.

Examples of very good teaching were seen in drama, geography, German, science and
work-related learning. In the dramalesson the teacher was using atechnique learned at a
Nationd Thestre course to very good effect. Expectations were very high and students
were focused and committed as a consequence. Explanations of new ideas were followed
up immediately with activities that developed them. This enabled students to evolve rapidly

Chipping Norton School — page 24



29.

30.

more effective ways of interpreting the texts. In the geography lesson students were enabled
to use statigtics to quantify statements about the economic progress of countries in South
America. These statistics were derived from severd sources, including websites which
some students gained accessto in the library. The teacher constantly probed students
understanding and invited them to go deeper into the issues. There were notably good
examples of middle ability boys who, on the basis of their Year 9 test results might have
been expected to reach a GCSE grade E, but who were now working at grade C standard.

In the German lesson the teacher provided a well-structured learning experience for agroup
of higher ability sudents. They explored narrative techniques well, so developing their
understanding of the text to ahigh standard. The teacher identified a webdte for sudents to
visit which contained gppropriate revison materid. 1n the lesson on work-related learning,
agroup of fifteen sudents who were following the “flexible curriculum” were working off Site
in an area of woodland. They were building a shdlter reached by asmal bridge that could
be used by primary school students as a base for environmenta studies. The students were
enabled to exercise congderable persond initiative and respongbility. They also were able
to work co-operatively in teams to achieve acommon goa. The very thoughtful and
innovative teaching gpproaches used helped a group of students to achieve things that they
never thought possible. This raised their self-confidence enormoudy and aso helped to
rectify the emotiona and behavioura problems that some students were currently
encountering in school. In the science lesson, the teacher enabled students to see how to
reduce sources of error in experiments by using arange of well designed resources. Thanks
to the teacher’ s enthusiastic and accurate ddlivery, sudents gained a great dedl of indght into
adifficult concept. They knew clearly what their learning targets were and what they had to
do to achieve them. The teacher’s relationship with the class was sufficiently good to enable
students to ask tentative comprehension questions without a fear of being wrong.

Examples of good teaching were aso seen in citizenship, design and technology,
mathematics and English. The main strengths and areas for further improvement in the
qudity of teaching in Years 10 and 11 are comparable to those for Years 7 to 9 outlined
above.

The quality of teaching in Years 12 and 13

31.

The overall qudity of teaching in Years 12 and 13 in the sample of 43 lessons seen was very
good or excdlent in afifth, good in three fifths and satisfactory in afifth of cases. Inno
ingtance was the quality of teaching judged to be unsatisfactory. Excellent teaching was seen
in aphysca education lesson and very good teaching in lessonsin biology, drama, English,
French and German. A fuller commentary on the qudity of teaching in Years 12 and 13 is
provided in the sixth form annex.
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A summary of the main factors that have led to improvements in the quality of teaching from
1996 to 2002

32.

33.

In 1996 inspectors found the quality of teaching to be satisfactory or better in 88% of
lessons. 1n 2002 ingpectors found teaching to be satisfactory or better in al but one of the
lessons sampled. In 1996 just over 50% of the teaching seen was judged to be good or
better. That figure has risen to approximately 70% in 2002. In 1996 unsatisfactory teaching
gppeared sporadicaly in most subjects, but now it is very uncommon. The main factors that
have led to thisimprovement include:
- amuch greater understanding amongst teachers of the ways in which students learn
effectivdy;
improved subject and lesson planning;
the impact of an effective staff appraisa programme (which was aweskness & the time
of the last ingpection, but which is now a consderable strength);
a systematic programme of lesson observation undertaken by senior and some middle
managers,
the enquiries into the performance of subject teams initiated by governors,
the greater use of performance data to interpret the underlying reasons for the patterns
of examination and test results;
the impact of teachers professona development activities, including attending courses
run by examination boards and involvement in marking public examingtions;
the impact of being adesignated Training School which has greetly increased teachers
understanding of contemporary thinking about good teaching and learning strategies,
very effective hep from high quaity support staff;
the designation of the school as a centre of excellence for the training of new teachers
which has invigorated many teachers who act as tutors and mentors,
the impact of newly appointed members of staff who have brought with them energy and
new ideas from other schools.

Very effective leadership from the headteacher and senior managers has driven these
improvements forward. This has been done through the production of clear policies and
guidelines, the appointment of capable practitioners and an ingstence on the use of better
teaching and learning strategies. Being a Training School has required dl teachers to discuss
and demondtrate good teaching approaches. Senior managers have motivated and
empowered subject leadersto focus directly on points of action that will improve the qudity
of teaching within their subject area.

Thereis scope for the quaity of teaching to kegp on risng. The main factorsidentified by
ingpectors for thisto occur are:
- agreater emphass on helping sudents to set and reach ambitious persona learning
targets, with more consstency across al subjects and years,
cregting a greater level of gaff expertisein using ICT within subject lessons, coupled
with amuch increased provison of computers and software;
enabling the areas of good practice that dready exist within the school to be more
widdly shared;
encouraging students to contribute more and to be more active in some lessons.
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Students behave and work well and personal relationshipsare very good throughout the

school.

35.

36.

37.

38.

In the previous inspection report of 1996 it was stated that:
Most students had good attitudes to learning: they worked hard, listened carefully and
concentrated well.
A smadl minority of students mishehaved, but teachers used effective srategiesto ded
with this
Overdl thiswas an orderly and purposeful school.
Students responded well to the many opportunities for persona development provided
for them.
Many students made a strong contribution to the life of the schoal.

The strengths outlined above for 1996 are equaly truein 2002. The school remains very
orderly and overdl standards of behaviour are very good. In the questionnaire used in this
inspection, 91% of parents who replied said that they were pleased with the standards of
behaviour and dress within the school. Students are polite and respectful. Throughout the
school, relationships are very good, between students themsdlves and aso with their
teechers. The rdatively few students from minority ethnic groups (including students of
African Caribbean, South American, Scandinavian and Vietnamese ethnicity) and sudents
from Traveling families are very wdll integrated with other sudents. Sometimes their cultura
vaues may in practice be dightly under-emphasised in the life of the school. Thereis scope
for their values and traditions to be used more to enrich the culturd life of the school through
displays and discussion.

The systems within the school for supporting good behaviour are very effective. The
arrangements for tackling bullying work very well on the rdatively few occasons when they
are needed. There are ill afew students who can exhibit behavioural problems. Some of
these recelve specific advice about such matters as anger management and working with
others. A “bridge club” is operated with the purpose of helping sudents with challenging
behaviour to make a smooth trangtion from their primary schoolsinto Year 7. Some
students who find it hard to concentrate for long periods or to work on their own are given
support within a homework club. Some studentsin Years 10 and 11 who are known to
benefit from a more practica gpproach to learning are given the opportunity to take part in a
“flexible curriculum” option that includes pre-vocationa eements and college-based work
experience. Thistype of work has greetly increased their confidence and sense of
respongibility, and has given them different ways of achieving. Reaively few sudents are
excluded and there are ingtances of the school taking in and successfully managing students
who have been excluded from other schools.

Punctudlity to lessonsisvery good. Students' attendance rates declined gradudly from
1996 to 2001, but since then have begun to rise. The reason for this upturnis mainly
because of an increased emphasis on checking and following up absences, and persuading
parents not to condone absence that is not justified.
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39.  Themany strengths outlined above are the result of very capable leadership by the
headteacher, senior managers and heads of year. A great dedl of ingpired and thoughtful
work has been done to ensure that these high standards have been reached and are routinely
maintained.

Students are supported very well by a very good pastoral system.

40. In the previous inspection of 1996, it was reported that:
There was a strong and very effective pastord system that had a very beneficid impact
on standards and progress.
Students were very well known and supported.
The arrangements for students transferring from Y ears 6 to 7 were excellent.
Good support was given to students transferring from Years 9 to 10 and from Years 11
to 12.

41.  These gtrengths have aso been maintained into 2002.

42.  Thechild protection arrangements are very good. Hedlth and safety arrangements are well
designed and are effective. Systematic risk assessment exercises are undertaken, linked to
swift corrective action following the identification of any causes for concern,

43.  Thegreat mgority (97%) of parents who made their views known to ingpectors considered
that the school expects their child to work hard and to achieve his or her best; and 91% of
parents said that the school is helping their child to become mature and responsible. These
are very high approval ratings for the teaching and the standard of pastord care. The greet
magority of sudents value the waysin which they can obtain helpful advice from their form
tutor. In many formsthereis an assstant tutor dso. This helpful arrangement increases the
length of time available for student-teacher discussions about persona issues.

44.  Theheadsof year are influentia middle managers who play apivota postion in ensuring
good behaviour and attendance, and dso in helping students with their personal
development. The quality of the careersadvicein Years 10 and 11 isgood. Students
benefit from having access to a well-equipped careers room. Students aso benefit from a
well-organised programme of work experience that successfully matches the mgority of
Sudents to arelevant placement. An areafor further improvement isto ensure that form
tutors and year heads have a clearer overview of the patterns of progress that studentsin
their care are making across dl of the subjects that they are studying. Thiswould help them
to offer more precise guidance a an early stage about how to overcome any factors that
may be leading to under-achievement.

45.  The programme for persond, socia and health education (PSHE) has been recently revised
and improved. It isnow very well designed and taught. Very good use is made of externa
Speakers and agencies, such as a counsdllor and the community policeman. Students aso
experience ardevant and vauable programme of citizenship education. For example, in one
Y ear 10 citizenship lesson sampled by ingpectors, the class were actively smulating the
work of magigrates in deciding the guilt of a person accused of theft, and were deciding on

Chipping Norton School — page 28



46.

47.

48.

the most appropriate pendties, given differing disclosures about the personal circumstances
of the accused. This exercise greatly improved students awareness of how the justice
system worked.

The school works hard to ensure that students from al socid, economic and ethnic
circumstances are fully integrated into the life of the school. The students from Travelling
families are especialy well cared for. They receive specific support and guidance from an
advisory teacher who is dso agovernor of the school. A third of the students from
Travelling families o receive additiond support for their specid educationd needs. A
much higher proportion of these students remain a school into Y ear 10 than is usudly the
cae. In recent years two students from Travelling families have gained some GCSE results
and have continued into post-16 educetion. One student is currently receiving tuition at
home for GCSE examinations and uses some of the facilities of the school. The work
undertaken with students from Travelling familiesin the schoal is regarded by Oxfordshire
local education authority (LEA) to be amodel of good practice.

The school dso has been very successful in supporting asmal number of students from
minority ethnic groups. Some of these sudents have come from overseas to study in Britain
and in some cases are ayear older than other studentsin their lessons. They are made to
fed very welcome and are very wdl integrated into the life of the school.

Students who are gifted and talented usually achieve the highest grades at GCSE and A-
level. They are suitably chalenged in the mgority of lessons, especidly from Year 9
onwards. There is scope for more extension activities to be provided for them, especidly in
Years 7 and 8. Students who benefit from a more practical and vocationa curriculum are
well provided for in Years 10 and 11. In some instances, their learning needs could be
more directly addressed in Years 7t0 9. The mgority of students have accessto a persona
computer at home and are encouraged to use it for homework. The school seeksto offer a
partid compensation to other students by making the ICT rooms available for sudents to
use after school. A “late bus’ is provided on some evenings to enable students who live
some distance away from the school to get home after participating in awide range of “out-
of-hours’ learning and recreationd activities.

Thecurriculum isimaginatively designed to meet the needs of all learnersin Years 10 and

11.

49,

50.

The curriculum in Years 7 to 11 suitably contains al of the required subjects for gppropriate
lengths of time. 1t isabaanced curriculum that is accurately timetabled in aten-day
sequence. By using Six periods each day, each of fifty minutes duration, it is possble to be
very flexible within a Sxty-period timetable.

There are particular strengthsin the curriculum provison for Years 10 and 11. In these two
years dl students have a period each week for rdligious education and another one for
development of skillsin ICT. Both of these subjects are taught using a GCSE short-course
gyllabus and many students are successfully entered for examinations. This overcomesa
difficulty that many schools experience of providing these two subjects for dl sudents. Al

Chipping Norton School — page 29



51

sudents follow a core curriculum for 50% of the week. Thisincludes English, mathemétics,
asngle science, PSHE, religious education, ICT and physical education. This ensures that
al sudentsrecave afull entittement to key eements of the curricullum. There are then Six
option columns from which students can select. Thereisawork-related course (which
includes aspects of humanities and languages) that replaces the first three option choices.
Vocationd GCSEs are offered for business, art and design, and manufacturing. Students
have benefited greatly from having such awide and flexible choice. Thistota curriculum
package is avery imaginative solution to a difficult problem of meeting a diverse range of
needs and isamodd of good practice. Students who intend to proceed into the sixth form
are prepared well for their AS-level and vocationa coursesin Year 11.

The pre-vocationa work-related course is a vauable innovation. Approximately sixteen
students from each of the two year groups are selected by teachers (with appropriate
consultation with students and their parents) for a course which includes the core subjects of
the National Curriculum plus opportunities for work-related learning. The students selected
for this course are young people who, their teachers consider, would experience problemsin
following alearning programme that contains a full range of GCSE subjects. They have
opportunities to attend sessons in a college of further education, have extended work
placements and to participate in team-building exercises. One such exercise has been to
build awooden shelter in aforest for students in partner primary schoolsto use. These
Sudents are bendfiting very consderably from this programme by improving their motivation,
interest and sdlf-esteem. Some eements of the course are successfully accredited through
the ASDAN (Award Scheme Development and Accreditation Network) scheme.

Parentsand students are very satisfied with the work and achievements of the school.

52.

53.

Parents are very supportive of the ethos and aims of the school. The great mgority of
parents consder that the school has a good reputation and that it is continuing to improve.
Whilgt there are a number of things that could be better ill, parents consider thisto be a
good school and are pleased that their children attend it. Eighty-two per cent of parents
who responded to the ingpectors questionnaire said that they were kept well informed
about how their child or children were getting on. Ninety-four per cent of parents felt
comfortable about approaching the school with questions or a problem and 84% of parents
consdered that the school worked closdly with them. These are high figures and reflect well
on the quality of leadership, management and teaching within the school. They also reflect
the friendly and welcoming gpproach that the support staff provide when talking to parents
on the telephone or at the reception desk.

The parents meeting held just before the ingpection began was characterised by high levels
of satisfaction with the way that the school was performing. Parents were willing to offer
congtructive suggestions for further improvement, but made it clear that these suggestions
were to ‘make agood school even better’. Parents were very pleased with the test and
examination results, the standards of behaviour, the work of teachers and the way in which
the school was led. Some would have liked to see more able students being challenged
further, especidly in mixed ability classesin Years 7 and 8. Many parents were keen to
support their children’slearning a home. To help them do this better, they would like to
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have more information about the syllabuses and schemes of work that their children were
following. They would aso appreciate more information about the progress that their
children were making, especidly in Years 7 to 10. These are very constructive comments
which the ingpectors endorsed and which the governors have agreed to follow up.

The leader ship and management of school improvement ar e good.

54,

55.

56.

57.

58.

The 1996 ingpection report contained a number of Sgnificant strengths in the quaity of
leadership and management. These included:
aclear and decisive leadership and vision provided by the headteacher and governors,
an effective committee structure in place to oversee the budget and policy development;
good systemsin place for monitoring the quality of the teaching and the effectiveness of
the curriculum;
an appropriate division of resources between the 11-16 and 16-19 parts of the schooal;
good day-to-day management.

All of these strengths have been maintained in 2002, and in some cases have been improved
upon further.

Some additiond strengths are now evident dso. Theseinclude:
- effective gppraisa arrangements for teachers,
good leadership of subjects and of pastora arrangements,
good procedures for managing the existing buildings and grounds;
93% of the parents who replied to the questionnaire considering that the school iswell
led and managed;
improving arrangements for evauating the strengths and weaknesses of the schoal.

There are many indications that the school, which was judged to be a good school in 1996,
has moved on consderably since then. Results have improved in al externd tests and
examinations since 1996. The school exceeded its targets and obtained its best ever GCSE
results in 2002 and achieved some outstanding A-leved resultsin 2001. The curriculum,
especidly in Years 10 and 11, has been successfully adapted to meet a much wider range of
learning needs and styles. Thisincludes a core curriculum that enables al mgor Nationa
Curriculum requirements to be met. A flexible range of options enables students to prepare
well for either post-16 education or the world of work. Religious education now meets lega
requirementsin Years 7 to 11. Animproved range of choices of A-leve sixth form subjects
isnow avalable. Increasing numbers of sudents are attending the school, some from homes
that are located nearer to other secondary schools. All of these strengths have been brought
about by very effective leadership and management.

The qudity of teaching has risen Snce 1996, particularly in terms of an increased proportion
of ingpected lessons where it is good and an amost total dimination of inganceswhereit is
unsatisfactory. Far better arrangements for staff gppraisal and the internd evaluation of the
school’ s strengths and weaknesses are now operating. Better procedures for supporting
students with specid educational needs are now in place. These now meet statutory
requirements and enable most sudents with identified learning difficulties to make good
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59.

60.

61.

62.

progress. Recently there has been a greatly increased expenditure on learning resources to
make up for ashortfdl in recent years. A very impressve joint-use leisure centre has
recently been opened, which greatly improves the provision for physica education. The
school is now acentre of excellence for training new teachers. It received an Achievement
Award for improving examination and test resultsin 2001. Again, these important successes
are linked to capable and effective leadership by senior and middle managers and by the
governors.

The headteacher continues to provide high quality leadership. This has been avery
important factor in securing thisimpressive ligt of improvements. He has avery clear
understanding of the strengths and future development needs of the school, which he
communicates well to members of staff and governors. He has secured the full respect of
parents, members of staff and governors for his approach to school improvement. The
headteacher’s clarity of vision has enabled governors and senior managersto be able to see
how their own work contributes to the key priorities for the school asawhole. Thereis,
however, further work to be done to ensure that different teams co-operate more fully with
each other to achieve the common aims of the school and share their expertise about good
practice more reedily. (An example would be in improving approaches to setting individua
learning targets for sudents and monitoring their progress towards achieving them). The
school is not complacent, nor self-satisfied with its current levels of success.

The governing body contains people with awide range of very vauable expertise, which
they use to good advantage. Governors are very good at strategic planning, monitoring and
evauation and exemplify the concept of “criticd friends’ extremely well. They are fully
aware of the principles of best value and how they could be applied (such asin the contexts
of staff gppointments, examination results, deployment of support saff, asset management,
curriculum design, catering contracts and the sixth form provison). Governors are prepared
to hold the gtaff to account for the performance of students and regularly receive
presentations from subject leaders. They have avery comprehensive overview of the
strengths and devel opment needs of the school and of the rationae for target setting.

The members of the senior management team provide a powerful force for school
improvement. Their skills and expertise on such aspects as professiona development,
timetabling, curriculum design, data andys's, asset management and pastora care are
condderable. The members of the senior management team complement each other well.
One member of the senior management team is a seconded middle manager. This has
succeeded in bringing new ideas into the team and in supporting the career development of
the seconded person. Each member of the senior management team is attached to severa
subject teams to offer guidance and support and to monitor improvements. This hepsthe
flow of information between the senior management team and departments and year teams
congderably. The flow of information between subject departments s, as yet, not nearly so
grong. As a consequence subject teams sometimes work in isolation on improvement
projects and do not share ideas freely enough with other teams.

The leadership and management of most subject departments are good. Schemes of work
are detailed and enable teachers to meet syllabus and course requirementswell. Since the
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last ingpection, subject leaders have played an important part in raising the qudity of
teaching in their subjects and in using assessment data more productively to pinpoint the
impact of successful strategies and any pockets of underachievement that need to be
tackled. Support staff are well used and provide extremely vauable help to teachers and
students as a consequence. For example, in science, laboratory technicians enable teachers
to gain access to the full range of resources needed for practica work.

WHAT COULD BE IMPROVED

Arrangementsfor monitoring and assessing the progress students make towardsindividual
lear ning tar gets.

63.

65.

Subject departments are a very different stages of using individud learning targets for
sudentsin Years 7 t0 9. In some cases, asin design and technology, the syllabus for each
unit of work is divided into steps, with clear definitions of what students have to do to reach
different levels at each step. Students are provided with thisinformation and are given a
clear indication of how well they are doing at each stage on the way. In some other
subjects, by contrast, students are given marks or |etters that sgnify their effort and
attainment, but these are not aways related to clear performance criteria. In generd,
students know whether they are making good progress or not, but they receive this
information in different ways and with differing degrees of precison between subjects.

The previous ingpection report said that marking ranged from good to unsatisfactory and
that there were pockets of very good practice but an overdl lack of consstency. The
position in 2002 is thet the overdl qudity of marking in al year groups has improved, but the
approaches adopted gtill lack consstency across the school. For example, different systems
of marking and grading work arein use in English, mathematics and sciencein Years 7 to 9.
In generd work is marked frequently with helpful, encouraging comments. However, many
of these comments do not indicate clearly enough the standard being attained and whether
the work showsif students are on track towards mesting their target levels or grades. When
talking to students about their work, especidly in Years 7 to 10, ingpectors found that in
some subjects students were unsure about the leve that they were currently working a and
what more they had to do to reach their learning targets. For example, some Year 9
students who said that they were working at Level 5 found it hard to locate information
which told them what that meant, or what more they had to do to reach Leve 6.

Whilst some schemes of work and lesson plans show clearly what students of differing
ability will be expected to achieve a the end of each unit, thisis not universally the case.
Thisinformation is not ways accessible to students and their parents. At the parents
meeting held before the ingpection, severd parents said that they would like to receive more
information about the work that their children would be doing term by term so that they
could support them at home. Some parents of studentsin Y ear 8 regretted that the progress
reports and the consultative evening took place in the summer term. They said that they
would like to know how well their children were doing in the two terms before then.
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66.

67.

Some parents of studentsin Years 7 and 8 also expressed concern that, in some instances,
the specific learning needs of the full range of ability of students within mixed ability classes
may not dways being met. Some lessons seen in Years 7 and 8 included activities that
chdlenged high, middle and lower ability sudentsin different ways most successtully.
However, in other lessons sampled, al students proceeded at the same pace from the same
garting point regardless of their individua capabilities. The solution to dl of these issues
may be connected through publishing to parents and students schemes of work with clearly
defined levels of atainment, helping students to set an appropriate target levels or grades
and informing them whether they are on track towards meseting them.

Different subject departments use awide variety and styles of identifying and recording
sudents progress and attainment. For example, in Years 7 to 9 the English, mathematics
and science departments mark and grade students' work differently. This makesit hard for
form tutors and heads of year to compile a secure record of students' performance patterns
across dl subjectsin order to advise students about their learning. The school has
investigated efficient and diagnostic methods of plotting sudents overal progress and
progress in subjects for severa years. Different approaches have been tried in different
subject departments. There is now a need to draw up a more consistent whole-school
approach to marking, assessment and individua target setting that uses the best gpproaches
currently in use.

Theresourcesfor information and communication technology (ICT).

68.

69.

In the previous ingpection report, it was Sated that the ICT provision was insufficient to
meet the requirements of the National Curriculum. The position has improved since then,
but the investment in new technology has not kept pace with nationd developments. The
basic requirements of the Nationd Curriculum for ICT are now largely met in the work done
in gpecidist ICT lessons but not within the ICT work required in many of the other subjects
taught. Overdl the number, range and accessibility of ICT equipment and software are il
inadequiate to meet the full requirementsif the school’s curriculum.  Presently the ratio of
computersto sudentsis 1:13. Thisisavery low figure compared with the mgority of
secondary schools. The national average figureis 1:8. Most computers are located within
three specidist ICT rooms or in a section of the library. The largest room has 30
computers, the two other ICT rooms have 14 in each room and the library has 10. Very
appropriately, al students receive timetabled ICT lessons in these rooms twice every
fortnight. This has the effect, however, of making it hard for sudents to use these facilities
during other periodsin the school day. There are plans to convert two other rooms into
specidig ICT suites with acombined total of 53 additiond machines. Thiswould make a
valuable and much needed improvement.

Accessto the Internet, CD-ROMs and the school intranet within subject teaching areas
other than ICT hardly exigs. It istherefore difficult for new technology to be used asan
integral part of subject lessons by the teacher. Examples of students leaving alesson to use
acomputer in the library were seen, but not of ICT being used as a centra part of the lesson
for dl students. There are no e ectronic whiteboards in use outside the ICT rooms and no
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70.

71.

72.

[gptop computers that can be used by studentsin subject lessons. The facilities for data-
logging, control technology and computer-aided design and manufacture are very poor.

Some students, particularly those in the sixth form, prefer to use their own computers at
home which are more powerful than those readily available in school and which can access
the Internet. This puts those students who do not have such facilities a home at some
disadvantaege, dthough thisis partialy compensated for by opening up the ICT rooms for
independent study after school. A “late bus’ is provided on two evenings each week to
take students home if they rely on a school bus for transport.

Mogt teachers are in the course of completing ICT training funded by the New
Opportunities Fund. The dements of this training programme that were provided by
externd trainers were not judged by the school to be good enough. As part of its ‘best
vaue review, the school dected to use experts from within the saff for the rest of the
training. Whilst most teachers are knowledgesble about how they could use ICT to enrich
their teaching, many are frustrated by the lack of provision to enable them to do so. Some
parents also expressed concern about the relative lack of access to new technology that
their children have,

A newly appointed ICT co-ordinator isnow in post. That person has aready recognised al
of the above deficiencies and has begun to draw up an ambitious action plan to dedl with the
problems. Thisis confirmed in the current school development plan. The action to be taken
will require a consderable amount of financia commitment to bring the school up to the
normal leve of provision expected of a secondary school with a sixth formin 2002.

The accommodation for design and technology and for science.

73.

74,

The current accommodation for design and technology is unsuitable for the needs of the
curriculum. Despite good teaching and careful course planning, the constraints of the
buildings and equipment limit what it is possble for sudentsto do. In particular it prevents
them from being able to use ICT asrequired within the Nationa Curriculum for their work
involving designing, manufacturing, modeling, finishing, controlling and reseerch. The range
of speciaist roomsislimited and space for design work is cramped. Speciaist resources for
design work cannot be stored easily, neither can students work. There is no equipment for
computer-aided design and computer-aided manufacturing (CAD/CAM). The persona
computers in the resstant materias area are old, insufficient in number, are not networked
and are unable to run modern design programs. Thereare no ICT fadilitiesat dl inthe
textilesarea. Thereis no dedicated areafor sixth form work.

In the resstant materias teaching area, the rooms are cramped when afull classisworking
on practical assgnments. The work benches are small and have to be used both for
practica and design work. Thereis no dedicated clean areafor graphicswork. Asa
conseguence, students have to do their graphics work in a dusty and noisy environmen.
Agan, there are no ICT facilities for graphics.
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75.  Some of the science laboratories have not been refurbished for thirty years and contain
benches, services and equipment that are not in line with contemporary standards. This
makesit hard for teachers and students to undertake investigative and experimental work
within a convenient, modern environment.

The sharing of good practice between subject teams and also between subject and pastoral
teams.

76.  Theoverdl qudity of teaching and learning is good across the school. There are examples
of good practice in al subject departments. A lot of innovative work is taking place within
different subject teams. Thisincludes work on syllabus design, raisng the attainment of
boys, supporting students with specia educationa needs, developing thinking skills and
chdlenging more able sudents. Many subject teams have produced incisive plans for the
development of their subject that are based on sdf-review findings and the anadlysis of past
examination and test results. These plans have been produced in response to a clear
specification defined by senior managers. Inspectors considered that the development plan
for the modern foreign languages department showed particular strengths and was a model
of good practice.

77. It is evident that some departments are unaware of how other departments are interpreting
gmilar whole-school policies and improvement priorities. For example, good practice in
marking and assessment in the history and design and technology departmentsis not
compared between heads of department. Subject departments have different approachesto
setting, banding and mixed ability teaching. The advantages and drawbacks of these
different approaches are not fully compared between subject teams. Teachers undertake
relatively little investigation into how the same students respond to different teaching
approaches in other subjects. For example, in geography in Years 10 and 11 there are
some very effective drategies in place to raise the attainment of middle ability boys which
provide agood example for some other subjectsto follow.

78.  Thelearning support department provides valuable and thoughtful assistance for sudents
with identified specid educationa needs through small group tuition and in-class mentoring.
Their expertise in dedling successfully with this group of students is not shared sufficiently
with subject teachers. The learning support and English departments sometimes work
independently of each other in developing literacy strategies for students working below
Levd 4. Other subject departments would wel come additional advice from the learning
support team about successful ways of meeting the specific learning requirements of students
who experience difficulties with the use of ther literacy and numeracy kills,

79.  Teachersin Chipping Norton School work very hard and achieve a great deal of success
with their sudents. Sometimes their workload isincreased by replicating documents,
resources and ideas that have aready been produced elsewhere in the school. There are
examples of teaching and learning gpproaches within the school that can serve as very good
case sudies for other teachersto draw from. Thewider use of ICT for recording
information would asss in the dissemination of good practice.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

80.  Thisisagood and improving school with many important strengths. Some features of the
school are very good. The gtaff and governors are strongly committed to the continuing
improvement of the school. In order to do this, they should:

@ continue to improve arrangements for monitoring and assessing the
progressthat students make towardsindividual learning targetsby ensuring
that:
. in dl subjects (especidly in Years 7 to 10) students are helped to set their

own learning targets and understand how well they are progressing towards

achieving them;

the marking of work uses Smilar criteriaand grading systems across dl

subjects, so that students, parents and form tutors can gain an accurate

overview of attainment patterns and trends;

sudents of dl abilities are dways individualy chalenged, especidly in mixed

ability classes.

(see paragraphs 6, 9, 12, 14, 24, 25, 26, 30, 34, 44, 63-67, 107, 116, 117)

2 increase the number and range of information and communication
technology (1CT) resources available for studentsto use, especidly by
providing

more access to ICT within subject departments and private study aress,
access to modern design, manufacturing, graphics, data processing and other
specidised applications of new technology as required to meet the fulll

requirements of the Nationd Curriculum and examination syllabuses.
(see paragraphs 13, 25, 34, 68-74, 112, 123)

3 improve the accommodation for design and technology and for science, so as
to enable the full requirements of the Nationa Curriculum and the examination

gyllabuses to be taught without congtraint.
(see paragraphs 73-75, 139, 145, 148, 151)

4) ensuretheincreased sharing of good practice between subject teams and

also between subject and pastoral teams, especidly with regard to

. effective gpproaches of raising the attainment of specific groups of students
(such as some middle ability boys);
expertise about how to respond to the specific needs of students with learning
or behaviourd difficulties;
publicisng more widdly amongst staff examples of successful teaching
approaches that exist within the school.

(see paragraphs 6, 12, 21-34, 61, 76-79, 124, 146)
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Sixth form

81.  Inorder toimprove this good sixth form further, governors, senior managers and members
of gaff should:

(5) improve sixth form accommodation for independent study;
(see paragraphs 94, 123, 169)

(6) improvetheuseof ICT in lessonsby increasing the resources that can be used to
support learning within subject contexts,
(see paragraphs 112, 123, 139, 146, 148, 151, 157, 168, 177, 191)

(7) establish consistent strategiesto ensurethat, aswell asreceiving good
feedback about the level at which they are working, students aretold how to

improveto the next level.
(see paragraphs 107, 116, 117, 150, 157, 176, 183, 190)

[ Note that paragraph references are to examples of good practice as well asto areas for
improvement]
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed Years7- 11 36
Sixth form 43
Number of discussions with staff, governors, other adults and students 55

Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Years7-11
Number 1 11 11 12 1 0 0
Percentage 3 3 31 3 3 0 0
Sixth form
Number 1 10 25 7 0 0 0
Percentage 2 23 58 16 0 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting the percentages for Years 7 — 11 and/or the sixth form here as each lesson represents
mor e than two percentage points.

I nformation about the school’ s students

Students on the school’sroll Y7-Y11 Sixth
form
Number of students on the school’ s roll 922 160
Number of full-time students known to be digible for free school meals 51 2
Special educational needs Y7-Y12 Sixth
form
Number of students with statements of special educationa needs 19 0
Number of students on the school’s specia educational needs register 111 9
English as an additional language No of
students
Number of students with English as an additiond language 17
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Student mobility in the last school year

No of

students

Students who joined the school other than at the usual time of first admission 5
Students who |eft the school other than at the usua time of leaving 7
Attendance
Authorised absence Unauthorised absence

% %
School data 1.7 School data 0.6
National comparative data 8.1 National comparative data 11

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 3 (Year 9)

Year | Boys | Girls | Tota
Number of registered studentsin final year of Key Stage 3 for the 2001 0 95 185
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 61 61 64
Numbers of students at NC Girls 82 69 67
level 5 and above Total 143 130 131
Percentage of students Schoal 77 (80) 70 (78) 71 (73)
at NC leve 5 or above National 64 (63) 66 (65) 66 (59)
Percentage of students School 47 (46) 47 (52) 42 (40)
a NC level 6 or ebove National 31 (28) 43 (42) 34 (30)
Teachers Assessments English Mathematics Science
Boys 48 66 62
Numbers of students at NC Girls 72 61 68
level 5 and above Total 120 137 130
Percentage of students School 65 (59) 74 (77) 70 (69)
a NClevel 5 or ebove National 65 (64) 68 (66) 64 (62)
a NClevel 6 or above National 31 (31) 42 (39) 33 (29)

Percentages in brackets refer to the year before the latest reporting year (i.e. 2000).
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Attainment at the end of Key Stage 4 (Year 11)

Year | Boys | Girls | Tota
Number of registered studentsin final year of Key Stage 4 for the 2001 88 88 176
latest reporting year
GCSE results 5or more 5o0r more lor more
gradesA* toC | gradesA*-G grades A*-G
Boys 35 73 85
Numbers of students Girls 59 84 86
achieving the standard
specified Total A 157 171
Percentage of students School 53(49) 89(87) 97 (96)
achieving the standard
specified National 48 (47) 91 (91) 96 (96)
Percentages in brackets refer to the year before the latest reporting year (i.e. 2000).
GCSE results GCSE point
score
Average point School 44.0
Score per National 39.0
student
Vocational qualifications Number % success
rate
Number studying for approved vocational qualifications or School 0 N/A
units and the percentage of those students who achieved all National N/A
those they studied
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Attainment at the end of the sixth form (Year 13)

For candidates entered for GCEA / AS/
Advanced GNVQ / VCE examinations

Boys Girls All
School Number of candidates 21 32 53
Average point score per 195(11.9) 195(14.9) 19.5(13.6)
candidate
National Average point score per 169(17.1) 18.0(18.0) 175(17.6)
candidate
For candidates entered for GCE A / For candidates entered for
AS examinations Advanced GNVQ/VCE
examinations
Boys Girls All Boys Girls All
School Number of candidates 21 32 53 0 0 0
Average point score per 195 195 195 0 0 0
candidate
National | Average point score per 169 179 174 938 114 106
candidate
Figuresin brackets refer to the year before the latest reporting year (i.e. 2000).
International Baccalaur eate Number % success
rate
Number entered for the International Baccal aureate Diplomaand the School 0 0
percentage of those students who achieved all they studied National 81
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Ethnic background of students

Exclusionsin thelast school year

Categoriesused in the Annual School No of students Number of fixed Number of
Census onrall period exclusions permanent
exclusions
White—British 1053 63 1
White—Irish 0 0 0
White — any other White background 0 0 0
Mixed — White and Black Caribbean 0 0 0
Mixed — White and Black African 0 0 0
Mixed — White and Asian 0 0 0
Mixed — any other mixed background 8 0 0
Asian or Asian British - Indian 0 0 0
Asian or Asian British - Pakistani 0 0 0
Asian or Asian British — Bangladeshi 4 0 0
Asian or Asian British —any other Asian 0 0 0
background
Black or Black British — Caribbean 2 0 0
Black or Black British — African 4 0 0
Black or Black British — any other Black 0 0 0
background
Chinese 0 0 0
Any other ethnic group 11 4 0
No ethnic group recorded 0 0 0

The table refersto students of compulsory school age only. It gives the number of exclusions, which may be

different from the number of students excluded.
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Teachers and classes

Qualified teachersand classes: Y7-Y11

Financial information

Total number of qualified teachers 62.97 Financial year 2001-2002
(FTE)
Number of students per qualified 175
teacher
Education support staff: Y7 —Year 11 £
Total number of education support 16 Total income 2,914,726
staff
Total aggregate hours worked per 351 Total expenditure 2,878,607
week
Deployment of teachers. Y7 —Year 11 Expenditure per student 2,739
Percentage of time teachers spend in 76.5% Balance brought forward from previous 140,883
contact with classes

year
Averageteaching group size: Y7-Y11 Balance carried forward to next year 177,002
Key Stage 2 N/A
Key Stage 3 23.7
Key Stage 4 2.7
FTE means full-time equivalent.
Recruitment of teachers
Number of teachers who left the school during the last two years 31
Number of teachers appointed to the school during the last two years 32
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 1
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept wel informed about how my child is
getting on.

| would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The school is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.

Summary of parents and carers responses

Number of questionnaires sent out 1082
Number of questionnaires returned 297
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
42 51 5 2 0
48 45 3 0 4
31 60 5 0 4
26 53 13 2 5
33 61 1 0 5
39 444 10 2 6
59 35 3 0 3
59 37 2 0 1
32 51 12 0 4
55 33 1 1 5
46 45 4 1 5
43 40 8 1 8

82.  Theseresponses show very high levels of parentd satisfaction with the work of the school.
Of particular significance is the very strong approva of the sandards of attainment, the
behaviour of the students, the high expectations, the curriculum provison and the qudity of
leadership of the school. Within this overall pattern of approva, a minority of parents would
welcome further improvements to the reporting arrangements for Y ear 8 and the types of
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homework set, particularly for studentsin Years 7to 9. Some parents would aso welcome
more information on the schemes of work that their children are following so that they can
provide additional support for learning a home.

Other issuesraised by parents

83.  Atthemesting for parents held before the week of the inspection, some of the 57 parents
present expressed the wish for ingpectors to investigate whether sudents of dl ability levels
were being suitably chalenged in mixed ability classes, especidly in Years 7 and 8.
Inspectors concluded that in about haf of the mixed ability lessons sampled the teachers had
meade suitable arrangements for extending the more able students whilst also supporting
those who found the lesson content difficult. In the remaining lessons there was atendency
to teach al students at the same pace and in the same way and to alow students of differing
abilitiesto respond at different levels. In generd, this gave some opportunities for able, but
lessindustrious students to achieve to a satisfactory, but not outstanding level.
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PART D: THE SSXTH FORM

HOW HIGH ARE STANDARDS?

The school’sresults and students achievements

84.

85.

86.

87.

Sixth formers are offered a choice of coursesin Y ears 12 based upon their GCSE point
scores. All students wishing to enter the sixth form are consdered, interviewed and guided
to appropriate courses. In practice, the schooal is successful in recruiting most of the Y ear
11 students who gained five or more GCSEs a grades A* to C into the sixth form.
Attainment on entry to the sixth form is above the nationd average level. Students with
specid educationa needs are admitted to the sixth form. Their specific learning needs are
suitably met.

The standard of attainment of Year 13 studentsin A-level examinations has improved since
the previous inspection in 1996 and was well above the average for al schoolsin 2001.
Results were the second highest in Oxfordshire LEA in 2001. The pass rate increased from
91% to 95% and average points score per student from 16.6 to 19.5 between 1996 and
2001. The overdl passrate for A-level increased in 2002 and, though average points score
fdl dightly, the school met its challenging target for points scored per subject. The standard
achieved by Year 12 sudentsin the new AS-level examination was aso high in 2001, the
firg year of the new examination. Resultsfdl dightly in 2002 as a result of under-
performance in some students' fourth subject and a few students who did not achieve the A
gradesthat were predicted. Average points score fell from 38.9 to 35.3, the pass rate from
96% to 90% and the proportion of A and B grades from 37% to 32%. Relatively few
students follow one-year intermediate vocationa courses. The percentage of candidates
achieving the qudification in these courses in 2001 was above the nationd average and
improved in 2002, when al candidates achieved the qudlification.

The overdl standard of attainment of studentsin A-level examinations in each year has been
at or above the national average from 1996 to 2001. Three quarters of gradeswere A, B
or Cin 2001 and 2002, and dthough A grades were down in 2002, five candidates
achieved grade Asin three or four subjects. The schoal is successful in atracting Smilar
numbers of mae and femde sudents. 1n 2001 mae students gained smilarly high average
total point scores to femae students. Nationally female students do better than males. Most
students who achieved only modest grades at AS-leve in the summer of 2001 went on to
achieve better A-leve resultsin the summer of 2002.

In 2001 the A-leve results were well above the nationa average in art and design, biology,
business education, design and technology, mathematics, drama, physics and physica
education; above the average in English and higtory and in line with the nationd averagein
chemistry and geography. Standards in business education, design and technology and
mathematics were especidly high. Over 90% of students reached agrade E or abovein all
subjects except drama, history and physics. All sudents gained agrade A or B in art and
design, French, design and technology and German.
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The great mgority of Year 12 and Y ear 13 students are making progress that is at least as
subgtantia aswould typicaly be expected given their GCSE results. Many are making
better than this prediction of progress and are aming for ambitious persond learning targets.
Between 1999 and 2002 over 80% of students performed in line with or better than these
predictions based on their GCSE points scores. These predictions were based upon
datistica data provided by the Department for Education and Skills (DfES) that relates to
nationa patterns of progress from GCSE to A-level. Over half of al students performed
better than typicaly expected, representing very good ‘vaue added’ in the sixth form.

The factors that have been responsible for this recent improvement in performance include
higher teacher and student expectations of success, improved teaching approaches and a
stronger emphasis on independent learning. Members of staff have aso benefited from
training for teaching sxth form courses and from whole-schoal initiatives on rasing the
quality of teaching to improve standards of attainment. Other contributory factors include
high attendance rates and a high proportion of students following courses that were ther first
choice preferences. The experience of some gaff in examining a A and ASleved isdso an
advantage in preparing students for examinations.

The school has opted to teach key skills as part of Year 12 persona, socia and health
education (PSHE) lessons in the context of topics such as the world of work or healthy
living. Key sKillsare not externdly assessed and accredited, but the school interndly
asesses students at Levels 2 to 3 and reports thisin their references for university. A
number of students are receiving tuition to help them gain a GCSE C grade in mathemétics,
English or science as part of their Year 12 course. The proportion of these students who
achieved passes at grades A* to C compared well with results nationaly.

Numeracy skills are sufficiently well developed to enable students to complete assgnments
in the context of the subjects where the application of these skillsis needed. Literacy skills
are generdly satisfactory, though awesknessin spdling persstsfrom Years 10 and 11.
ICT isnot used enough within subjects, particularly in desgn and technology and art and
design, where students progress and attainment are adversely affected by the absence of
suitable equipment.

The mgority of students do well compared with their prior attainment in most subjects. A
high (and much grester than average) proportion of students stay on to complete their
courses. Students of minority ethnic background achieve equaly aswell as other students.
Thisisaso true for the smal number of students with identified specid educationa needs.
Thisreflects highly on the waysin which students pecific learning needs are recognised and
met, and on the way in which al sudents are fully integrated into Sixth form life. The relaive
performance of male and female students was equaly good in 2001. This contrasts
favourably with the nationd picture where femae students are performing better than mae
students. It also contrasts with a gender difference in the GCSE results of sudents when
they entered the sixth form.
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Students' attitudes, values and per sonal development

93.

94.

95.

96.

97.

Students’ attitudes and values are very good. They quickly develop into mature and
respongble young adults. Thisisavery friendly sixth form. Relationships between students
and with their teachers are excdlent. Students behave very well and are fine role models for
gudents in the main school. Students invariably have very postive attitudes to their learning,
and are willing to work independently. Students who have joined Y ear 12 from other
schools commented very favourably about the way in which they had quickly become
accepted within the common room and in lessons. Some students are trained as mentors to
younger students who require support. Many students participate in charitable work. There
isan active Sxth form council that isinfluentia as a means of securing improvementsto the
sxth form provision. Student representatives attend and give brief reports to governors
mestings where their contribution is very vaued. Students have aso been involved in saff
sdection.

The great mgjority of sudents are very keen to succeed and work hard. They are attentive
and very co-operdivein lessons and most complete essays and assgnments on time. Many
students make good use of the time made available to them for independent study during the
working day, athough the places available for this study to happen are inadequate for
sudents needs. Some students work in spare rooms or in study spaces within subject
areas. Some use arather cramped converted corridor. 1n general, students would benefit
from greeter accessto ICT facilities for research, designing and writing during their ” private
sudy” time.

Students are highly successful in gaining places on locd and nationa resdentia courses,
including the Eton College pre-university course and have other vauable opportunities to
experience higher education.

The attendance rate of Year 12 students is good, and that of Year 13 studentsis
satisfactory. Between September 2001 and May 2002 the overall attendance rate was
94% for Year 12 and 90% for Year 13. One Y ear 12 tutor group achieved afigure of
96% during this period, which is very high. The school’s systems for recording attendance
fulfil atutory requirements and are very rigorous. Students are punctud for their lessons
and remain on ste throughout the working day.

The very positive attitudes that students have, the friendly and supportive ethos of the sixth
form and the high levels of attendance and punctudity al contribute sgnificantly to the high
gtandards of attainment and the good qudlity of learning.

HOW WELL ARE STUDENTSTAUGHT?

98.

The overdl qudity of teaching in the sixth form isgood. It has not been possible to assess
improvements in teaching within the sixth form since the previous ingpection, because of a
lack of gpecific information from 1996. However, the overdl qudity of teaching in the
whole school has improved significantly between 1996 and 2002. Recent initiatives to
enhance professiona development opportunities for teachers, linked to performance
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management and better salf-review, have been important contributory factorsto this
improving picture. In amogt two thirds of the 34 lessons seen, the qudity of teaching was
good. Of the remaining lessons, half were very good or excedllent the other haf were
satisfactory. No unsatisfactory teaching was seen.

The great mgjority of students consider thet they are taught well and are chalenged to do
their best. They adso consider that they are enthusiagtically encouraged to study and
research topics independently, using the library and the available ICT resources of the
school. Most students think that their work is thoroughly assessed and so can see how to
improve their performance further. However, the ways in which this is done and the extent
to which advice islinked to syllabus requirements and grade criteria varies congderably
between subjects. Teachers are regarded as being friendly and ble by students,
especidly if they experience difficulties with their work. More able sudents are often given
scope to exercise their thinking and reasoning skillsto ahigh level. Weaker students are
frequently given appropriate support to ensure that they reach at least pass sandard in their
COUrSES.

The lessons where teaching was very good or excellent were characterised by:

- the waysin which the teachers high level of knowledge and understanding enhanced
explanations,
the waysin which individud students' learning needs were taken into consderation;
the opportunities provided for demanding and crestive thinking;
the ways in which students were enabled to undertake investigative enquiry work;
the setting of ambitious learning objectives,
the frequent checking of students' progress towards their personal learning objectives.

In such lessons students of Al ability levels made very good progress. Students have well
developed study skills and very good study habits. They are able to debate and discussin a
very mature way with each other and their teachers. These exchanges are usudly
accompanied by good humour. Much of work isrelated very well to examination criteria,
and the examining experience of severd staff isavaluable assat in thisrespect. Thereare
many examples of good practice, some of which areillustrated in the following paragraphs.

In an excellent Year 13 A-level physical educeation lesson on Weiner’s Modd of
attributiond theory in the context of squash games, planning was detailed, objectives were
clear and demanding and students were well briefed. The lesson was very well paced asa
result of interim monitoring of progress and time checks by the teacher. Reationships were
excelent and discussion was highly focused on evauation criteria by the skilful guidance of
the teacher. Using cards to focus comments and to build up a grid of criteriaworked
extremely wdll to produce the categorisation underpinning the theory of attribution as afind
flourish. This technique was learned by the teacher as part of the school’ s literacy training.
Students learned from their own experiences and from their own eva uations, well supported
by the teacher, to attribute success to externa/internd causes. Thereview at the end of the
lesson reinforced learning objectives very well and students' responses were rewarded by
“Champion” and “Most Progress’ awards.
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Very good teaching in aYear 12 art and design lesson on collagraphic printing involved
kilful demondration of technique including:
the very effective use of the teacher’s own work to exemplify points,
very good questioning to check students' understanding and involve them in learning
about the process.

Through focused exploration of tactile materials, the students discovered surfaces suitable
for printmaking. They worked hard to develop their compositions using observations of
naturd forms. Students listened to advice and ingtruction in amature way, reflected on what
they had done and made changes as necessary. As aresult, they were attaining very high
Standards at an early stage in the course.

A very good Year 13 practical biology lesson was well organised so that the teacher was
able to give adequate time to check individua students planning of a pilot experiment by
means of challenging questions which probed their reasons for designing the activity to
produce the gtatistical outcomes required by the learning objectives. Attitudes were very
good and relationships reflected mutua respect which helped the students' development as
confident learners and reflected very favourably on their acquisition of practica skills.

Teaching in avery good Y ear 13 sociology lesson began powerfully with clear exposition
and objective setting that related the lesson very wdll to previous and future lessons.
Unprompted, students took notes, demonstrating shared and clearly understood way's of
working. Effective use was made of video dlips, linking them to previous lessons. The
ensuing discussion showed that students were very comfortable with subject-specific
language and concepts, and that they had very good understanding of methods of enquiry
(including discussion of the evidence base of a school ingpection) and an gppreciation of
ethical issues. Students were drawn to a conclusion without the intervention of the teacher.
Good humour characterised the lesson throughout and students made very good progressin
their learning about interactionist gpproach through the concept of moral panic.

In the instances where the quality of teaching was satisfactory (which in the sample of
lessons observed by ingpectors amounted to one lesson in five), students made satisfactory
progress, but not as much as they were capable of doing. Their progress was sometimes
hindered by the teacher giving information in away that, whilst accurate and well presented,
did not involve students sufficiently. In such ingtances, the same information was conveyed
to the whole class at the same pace and in the same way regardless of individua students
capabilities, sometimes in alecture format. Opportunities for students to debate issues, give
extended and reasoned answers or to apply their new learning were too few. Sometimes
this was because the teacher wished to move on quickly or because students were reluctant
to give extended answers. In afew cases the learning objectives were not fully explained to
the students or the learning reviewed at the end of the lesson. In these instances the lesson
involved a series of activities or tasks that were not put into the context of students' wider
learning objectives. Many lessons did not end with a summary of what had been learned or
areview of theinitid objectives.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO STUDENTS?

108.

109.

110.

111.

The overd| qudity and range of the curriculum provision in the Sxth form are satifactory.
Courses match students aspirations and potential, building on their attainment et GCSE
well. Thereisgood provison for those few students each year who have specia
educationd needs. Asat the time of the last inspection, abroad range of subjectsis offered
to A-level. The mgority of Year 12 students study four subjectsto ASevel and thenin
Year 13 three subjectsto A-level. Most students are able to take their first subject choices
and the school responds flexibly in endeavouring to provide dl first choices. Asaresult
some courses are taught outsde the norma school day, for example A-leve textiles, with
the support of parents and students. New courses are introduced to meet demand, such as
further mathematics. The school has opted not to have itswork on key skills externaly
accredited. This decision has been carefully considered and justified.

The sixth form curriculum provision is cogt-€effective and provides good vaue for money. Its
operating cogts are paid for from the income caculated on the basis of student numbers
without any subsidy from the 11-16 provison. Currently 24 subjects are on offer at ASA-
leve, rest GCSE and GNVQ/AVCE. Courseswith small numbers of students are
effectively subsidised from other sixth form courses with very large student numbers.
Courses with small numbers of sudentsinclude AS-level coursesin music, further
mathematics, French and German and A-level coursesin physica education, French,
German and music. Music continues to be taught in both Years 12 and 13 despite the smdll
numbers of students involved because of the subject’s culturd importance in the life of the
school. Some popular courses, such as English and mathemétics, have relatively large
numbers of students. There are currently no shared arrangements with other local post-16
providers, mainly because of the distance between the school and other post-16 ingtitutions.

A successtul enrichment programme supplements the A-level, AS-level and vocationa
courses. Thereisawdl-structured Year 12 PSHE and tutoria programme. Key skillsare
successfully taught in tutorid timeto al studentsin Year 12 using a published scheme. The
PSHE programme includes key skills taught in the context of project work. This covers
number, literacy and communication skills in the context of projects such as the world of
work and hedlthy living. This provision goes a reasonable way towards meeting current
national recommendations. Many students aready meet the equivaent of Leve 2 in number
and literacy.

Tutorid timeisaso used well in both Year 12 and Year 13. Thetime alocated for tutoria
work isused in a systematic way and aso provides time for individua discussions between
tutors and students. The provision for careers advice and guidance is generdly good. In
Year 13, students are given congructive help to select the universties thet they wish to apply
for and are given useful support for the writing of individua statements. Some students
understandably wished to recelve more information about higher education opportunities
open to them once they had received their GCSE results and had been given initid A-level
grade predictions at the start of Year 12.
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Students are expected to remain on Ste throughout the taught day. They comply with this
requirement well and arrive promptly to their lessons as a consequence. Students are
expected to use much of their time between lessons and activities for private sudy. The
gpace and the supportive ICT facilities available for this to happen need to be enlarged to
mest the needs of the present number of studentsin the sixth form. Students are able to
work within smal assgned spaces in some specidist subject areas. However, in design and
technology, science and art and design thereislittle or no space for independent practical
work to take place because dl of the facilities are needed to support timetabled lessons.

Opportunities for sport or recreetion for sixth formers are timetabled and students use the
excdlent on-gte facilities at the leisure centre. Some students have had training from
professiona school counsdllors and use these skills as assstant tutorsin Years 7, 8 and 9.
This venture is hugely beneficia to both the students and to the form tutors that they work
with. All students take part in community service as part of the sixth form enrichment
programme. Many students train as sports leaders and work in local primary schools as
part of their community service. Other community service includes helping loca senior
citizens, and work in loca hospitals with people who have physica and menta disabilities.
Students compile a record of achievement that provides very good evidence of their
accomplishments for future employment or university.

The grest maority of students considered that the choice of courses available allowed them
to follow a programme that was well suited to their talents and career aspirations. Many
Students with modest GCSE scores have successfully completed A-level coursesin two
subjects. Mot thought that the printed information about courses and subjectsin the sixth
form was clear, accurate and helpful and that they were given good advice on which
subjects to study before they joined Year 12. They would, however, like more impartia
advice in deciding which subjects to choose as subject teachers sometimes were keen to
make a particularly strong case for their own subject. Induction arrangement in Year 11,
after GCSE examinations are complete, successtully alow students to take part in “taster
sessons’ of sixth form lessons. This helps them to give further consideration to their choice
of courses.

There are many vauable opportunities for the promotion of sudents' spiritual, mora, socid
and culturd development in lessons. Thiswas seen to good effect by ingpectorsin some
sociology, geography, history and psychology lessons. Mord and ethicd issues are
discussed in tutoria ons and in relation to the work of the Sixth form committee.
“Speaker” sessons provide a very vauable forum for exposing students to awide range of
views and beliefs. Students have awell-developed sense of fairness and judtice that is often
focused on charitable causes. Students’ attitudes, behaviour, relationships and levels of
persona responsbility are al very good, reflecting the positive impact of gpproaches
supporting their personal development.
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HOW WELL DOESTHE SCHOOL CARE FOR ITSSTUDENTS?

Assessment

116.

The overdl qudity of the use of assessment information as ameans of advisng students
about their progressis satisfactory. Students are each given persona target gradesin al
their subjects and courses, though they get thisinformation earlier in some subjects than
others. The use of datato st redigtic and challenging targets hasimproved. In many
subjects, such asin English, art and design, sociology and chemistry they know with
reasonable precision the standard that they are currently working at and what they need to
do to improve. However, teachers are not, in lessons or in the marking of work,
consigtently making specific reference to what more students need to do to reach or exceed
thelr target grades. There are no systematic arrangements in place to track the overal
progress of dl students throughout Years 12 and 13. This means that tutors do not get an
overview of how well every person in thelr careis proceeding a frequent intervals. The lack
of detailed information on the progress of each student makes it hard for sixth form
manager's to track the progress of different groups of students, such as average students,
those doing predominantly science subjects, or those who are making different rates of
progress in different subjects.

Advice, support and guidance

117.

118.

The overdl qudity of the advice, support and guidance given to sudentsis good. Students
are generaly advised well about courses before they enter Year 12. The Year 12 tutorid
programme iswell structured and relevant. Y ear 13 students are given good advice about
univergty gpplications. When available, careers advice from the Connexions Service is
effective. Half of al students responding to the questionnaire said that they would
gppreciate more and earlier advice about opportunities after Year 13 to help their course
and career aspirations. Many aso wanted more consistent and precise feedback from
teachers about their progress towards their qudifications. Inspectors endorse the vdidity of
these requests.

Thereis strong support for students who experience difficultiesin their work, especidly
those who struggle to reach pass sandard. Extratuition to help those students who want it
is provided by teachersin their own time. Most students consider that they were helped to
sttleinwell to Year 12 work. Over 90% of students responding to the questionnaire said
that they enjoy being in the sixth form a Chipping Norton School and would recommend
othersto join this sixth form.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTSAND
STUDENTS?

119.

Parents and students are generdly well satisfied with the range of opportunities offered in the
gxth form. Studentsin Year 11 who are considering joining the sixth form and their parents
are able to participate in very helpful arrangements that enable them to sdlect the most
appropriate post-16 course. The sixth form prospectusis well produced and very
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informative. Parents and students receive a brief interim progress report in November and a
well produced annual progress report in February/Marchin both Year 12 and Year 13.
Thereisahigh attendance a the annua parent consultation meetings thet follow the
publication of the main reportsin the spring term.

Students vaue the sixth form provison very highly. They are very commiitted to their Sudies
and to service within the school and the wider community. They fed that the school trests
them as mature young adults and ligens to their views. Thisreflects very well on the school
systemsin place such asthe tutorid system, sixth form committee, school council, sixth form
representation a governing body meetings, their involvement in staff seection and their sixth
form representation on the influentid ethnic minority working party. The students who have
been at the school since Year 7 make those who join the sixth form from other schools very
welcome from the outset.  All students show a very strong sense of belonging and loyalty to
the school. Very few students leave or change courses once they have committed
themsalvesto them. Very friendly relationships between students and staff enable ussful
suggestions to be taken up readily. Sixth formers are afine role model to other Sudentsin
the school.

HOW WELL ISTHE SXTH FORM LED AND MANAGED?

L eader ship and management

121.

122.

The overdl quality of both the leadership and management of the sixth formisgood. A
climate of care and support is creasted which enables students to mature and take advantage
of the opportunities open to them. Excellent relationships are afeature of the sixth form.
The sixth form provision has improved since the last ingpection, with the successful
introduction of new courses and the impact of initiatives aimed a improving further the
quality of teaching and improved numbers of male students. Good leadership and
management from the headteacher, senior managers and head of sixth form have made this
happen. The recently gppointed assstant head of sixth form isworking to strengthen the
arrangements for a better oversght of sudents' progress. The ams and vaues of the school
are very evident in the work of the sixth form. Thisis especidly so with respect to the work
of the sxth form in the community. Initiatives such as performance management and
improving teaching approaches through staff development have had a postive impact in the
gxth form aong with the rest of the school. Sixth form students play asignificant part in
cresting a conducive environment for their own learning and persona devel opment.

Governors are knowledgeable about the strengths and development needs of the sixth form.
They bring vauable management expertise, particularly in the areas of finance, personne,
higher education and community involvement. Governors are very pleased with the many
areas of success within the sixth form, particularly the increasing popularity of the provision,
the standards achieved and the good relationships. They share a desire with senior
managers of achieving a sixth form of two hundred students. They recognise the very
sgnificant rates of progress made by studentsin the sixth form.  School development
planning has a post-16 section with action points and aspirations, but at present thereisno
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drategic plan to ensure that the recent improvement in performance is consolidated and
extended over severd yearsin amethodica way.

Resour ces

123.

124.

125.

The sixth form is cogt-effective, and financia resources are deployed well to support
teaching, learning and attainment. The best vaue principles of chalenge, consultation and
competition have been used well to secure this cost-effectiveness, though not awaysin an
explicit way. The patterns of current spending and the forecasts for future spending match
the academic and socid needs of sixth formerswell. Specidist accommodetion for the sixth
form is generaly well equipped, though there are shortcomings in science and design and
technology. The provision and use of computersis insufficient in most subjects. There are
agpirations to improve the accommodation for sSixth formers for private study. A converted
corridor known colloquialy as“the tube’ thet they currently use is not conducive to
independent learning and has no Internet access. The library with its ICT facilitiesis good,
enabling students to work independently before, between and after their timetabled lessons.
Many students make good use of these facilities. The common room is often overcrowded,
but sudentsfed “ That's O.K.!"

Teachers are dedicated and many are very experienced. They give undintingly of their time
in meeting the needs of individua students. Members of staff are knowledgegble about
examination specifications and requirements and share these with sudents to familiarise them
with the criteria againgt which they will be assessed. The after-school “clinics’ provide
excdlent opportunities for individua and smal group tuition and are particularly useful for
Sudents in subjects that have large numbers of students. There are many areas of strength in
the work of teachersin the sixth form, for example good practice in managing learning,
assessment and lesson design. These features are currently not systematically monitored
with aview to sharing good practice between departments to ensure that al sudents
experience consstently high quality teaching in dl subjects. Performance dataiis andysed by
the head of sixth form to generate targets for sudents' grades and to calculate individud
sudents ‘vaue added’ improvement. Subject teachers use this information well to track
sudents progress. The information is not used asfully asit might be to identify trendsin the
performance of particular groups of students or subjects and deploy strategies for further
improvement as aresult.

Good leadership and management have ensured that thisis an effective and improving sixth
form with many strengths. It offers good vaue for money. Thereis the capeacity within the
schoal to secure further improvement whilst safeguarding the many positive features of a
good sixth form that iswell integrated into the life of the whole school and which reflectsin
action the values of the school.
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PART E: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSESIN THE SIXTH FORM

In the ingpection, nine subjects and courses were ingpected and are reported on in detail. Work in
other subjects and courses was sampled and contributed to the overal picture of teaching and
learning in the schoal.

The table bel ow shows entry and performance information for courses completed in 2001 (which isthe latest
year for which national comparisons are available).

GCE AS level courses

Subject Number | % gaining gradesA- | % gaining grades Average point
entered E A-B score
School | England School | England | School | England

Art and desgn 13 100 na 54 na na na
Biology 16 81 53 44 3 na na
Business sudies 13 92 77 23 12 na na
Chemistry 10 100 42 70 4 na na
Desgnand 17 100 na 18 na na na
technology
Drama 10 100 na 30 na na na
English 34 100 na 26 na na na
French 40 100 78 40 13 na na
Geography 19 95 na 21 na na na
German 4 100 82 75 13 na na
History 20 100 na 35 na n‘a na
Mathematics 21 100 62 62 15 na na
Physics 10 90 na 70 na na na
Physicad 7 100 na 14 na na na
education
Sociology 23 87 62 26 7 na na

n/aindicated that figures are not available.
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GCE A-level and AVCE courses

Subject Number | % gaining grades | % gaining grades Average point
entered A-E A-B score
School | England | School | England | School | England
Art and design 7 100 96 100 46 8.57 6.57
Biology 10 90 88 40 34 6.20 5.25
Business studies 6 100 92 83 32 8.00 5.50
Chemistry 10 90 90 30 43 5.60 5.90
Communication sudies 6 83 93 50 31 6.67 5.53
English literature 23 96 95 57 37 6.43 5.91
French 1 100 89 100 38 10.00 5.59
Desgn and technology 5 100 91 100 30 10.0 5.38
Geography 23 96 92 30 38 5.57 574
German 1 100 91 100 40 10.00 5.81
History 7 86 88 29 35 5.71 5.45
Mathematics 22 100 87 68 43 8.00 5.80
Physcs 9 89 88 78 40 7.56 5.67
Sociology 13 92 86 62 35 7.23 5.32
Sports/physical education 5 100 92 40 25 6.00 5.09
Sudies
I ntermediate vocational qualifications
Qualification Noin final % gaining % gaining merit Aver age point
year gualification distinction
School | England | School | England | School | England

Manufacturing 5 60 20 20
Hedth and socia care 11 100 27 0
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SUBJECTS AND COURSES GROUPED IN CURRICULUM AREAS
MATHEMATICSAND SCIENCES

The focus was on mathematics, chemistry and biology, but physics and accounts were dso sampled.
In physics, results were well above average in 2001 at A-level and this high standard was
maintained in 2002. Students did as expected and severd better, considering their GCSE results.
Most students did as expected at AS-level in 2002. One Y ear 12 lesson was observed. Teaching
was good. It helped students to explore their understanding of capacitance by adiscussion led by
students which demondtrated the maturity of their gpproach, enthusiasm and excellent relaionships
between students and the teacher. Students' learning was further reinforced by practica work
which required them to apply their knowledge.

M athematics

Ovedl the quaity of provison in mathematicsis good.

Strengths

The standard of attainment at both A and AS-levd is very high in comparison with nationa
averages.

Teachingisgood. Lessonsare well planned and structured. Teachers use their extensive
subject knowledge to the benefit of the students.

A wide range of mathematics coursesis offered to cater for the needs of students.
Students are committed and work productively.
The support offered by teachers outside lessons is vaued highly by students.

Aress for improvement
There are not enough opportunities for independent learning in the classroom.

The large teaching groups in Y ear 12 mean that the learning needs of awide ability range are not
being met auffidently well.

Assessment of work does not ensure that students are clear about what they have to do to
improve.

126. Theinspection covered AS and A-level mathematics courses as well as a course for those
who are retaking GCSE mathematics. Enrichment coursesin mathematics for those students
studying psychology, biology and geography were aso ingpected. Seven lessons were
sampled in addition to scrutiny of students work and interviews with the head of department
and representative students.

Sandards and achievement
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127.

128.

129.

Standards of attainment at A-level are well above the nationa average. In 2001 68% of
students gained an A or B grade, compared to 43% nationdly, and al students received a
least apass grade. This high standard has been maintained for the last three years. Both
mae and femde students perform equaly well. AS-levd results are smilarly of ahigh
gtandard with al students gaining a pass grade and 62% gaining A or B gradesin 2001.
The 2002 AS and A-level results maintain thisimpressive record of success. However,
students’ success rates in the GCSE retake examinations have declined over the last three
years. Measures have been put in place to ensure that al students entered for GCSE now
can attend dl the lessons.

Students enter sixth form lessons from arange of attainment at GCSE, including students
previoudy entered for the intermediate as well as higher GCSE examinations. The standard
of work seen in lessons and in folders confirms that the overdl qudity of sudents work is
above average. Mde and female students do equaly well dthough, in some lessons, there is
atendency for males to dominate the discusson. Students have a good understanding of
mathematica principles and rules and are able to apply these in avariety of Stuaionswith
high levels of success. For example, even though early in the school year, Year 12 students
were competent in using graphic calculatorsto plot regression linesto dlow them to predict
trends from three year moving average data. GCSE retake students can confidently apply
their knowledge of angle properties to solve complex bearing problems. Psychology
sudents are able find the equation of aline of best fit from a set of data

Thereis clear progresson in the standards achieved from the first to the second year of the
A-level course. Year 13 students are more confident mathematicians. In amechanics
lesson students were able to use their previous knowledge of forces and apply them to
problems involving circular motion successfully.

Quiality of education

130.

131.

Overdl the qudity of teaching isgood. Lessons are well prepared and planned and, at their
best, are structured to offer a variety of modes of learning. Teachers good subject
knowledge and experience enable then to give explanations of methods and processes that
deepen students’ understanding. In lessons teachers use questioning carefully to support
students and stimulate discussion. In doing this, they reduce the problem or concept to
gmaller, more managesble parts. However, this aso reduces the opportunity for more
extended independent thought. Students are not having enough time in lessons to
consolidate their learning or to experience sufficient challenge. Reationships are very good.
Teachers are approachable and are dways willing to discuss work with students outside
lessons. Students vaue the private study sessions in the department where teachers are on
hand to help as well as the after school mathematics clinic held weekly.

Students learn well, are highly motivated and work hard. They support each other and are
willing to join in discussion that strengthens their understanding. Ther assgnments are
handed in on time and they pay careful atention to comparing their solutions to the mode
answers that teachers prepare to accompany marked work. Whilst teachers support
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sudents well, the grades and marks that students recelve are not sufficiently detailed for
them to recognise the clear criteriathat will enable them to improve further.

Leader ship and management

132.

Sixth form mathematicsis well led and managed. The head of department has aclear vison
of sixth form mathematics development. Teachers support each other and thereis a sense
of purpose. Thereisawide range of courses available which dlows al students to succeed.
Pure mathematics together with either mechanics or gatistics can be taken aswell as
getigics A-level. All of these can be taken as mathemeatics or further mathematics A-levels
aswdl asthe GCSE and enrichment courses. However, the large numbersin some Y ear
12 classes mean that the learning needs of awide variety of sudents are not being met
aufficiently well. Thereisaneed to make greater use of new technology within sixth form
mathematics teaching.

Chemistry

Overdl, the quality of provison in chemidiry isgood.

Strengths
Good relationships create a good working atmosphere.
The overd| qudity of teaching is good.
Students show very good attitudes and interest towards the subject.

Students are kept informed of how well they are doing and what they have to do to improve.
Teachers good subject knowledge is used effectively to guide students progress.

A good range of chdlenging questioning techniquesis used.

Teachers have high expectations.

Areas for improvement

Thewider use of ICT asalearning Strategy,

Establishment of effective monitoring strategies to recognise and share good practice,

Strategic planning to raise sandards even higher.

133.

Y ear 12 students study three unitsincluding one on experimentd skillsthat are examined at
ASleve. Year 13 students sudy asmilar series of three units that are examined at A-levd.
Evidence of the quality of provison was gained from lesson observations, a scrutiny of
sudents work, interviews and discussions with relevant students, discussion with teachers,
an interview with the head of department and an andysis of the subject documentation.

Sandards and achievement
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134.

135.

Attainment in GCE A-level has been in line with national averages over recent years.
Results for 2002 were the best ever and above the provisond nationd average. Standards
observed in lessons and in students notebooks are generdly in line with nationd averages.
These standards have been maintained since the last ingpection in 1996. Some individua
achievements are above nationa averages. Mde and female students do equaly well.

An analyss of written work shows a clear progression in the standards achieved from the
first year to the second year of the A-level course. This represents a good “va ue-added”
effect. Studentsin Year 12, for example, demongtrate a sound understanding of the cause
of experimenta errors and are able to calculate the relative impact on practical results. In
Y ear 13 lessons sudents are able to apply practicd criteriato synthesising compoundsin
order to determine the most efficient reaction in terms of product yield. They are ableto
ascertain the correct names of systematic structures and display appropriate regard for
hedlth and safety in practicd skills. Most students are able to explain clearly the basic nature
of amines. Inapractica sesson demongtrating coupling reactions with amines and phenals,
the more able were able to work a agood pace in order to produce distinctive reaction
products.

Quiality of education

136.

137.

Overdl, the qudity of teaching isgood. Teachers set high expectations and their lessons are
well planned, containing a good balance of theory, demonstration and practica work.
Teachers good subject knowledge is used to guide students, particularly through the
effective use of chdlenging questions which probe understanding. A wide range of teaching
drategiesis used which generates sudents’ interest and enjoyment. The management of
sudentsis generdly good and is exemplified by mutua respect. Lessons are taught at a
good pace and benefit from the use of interim timelines for sequentia activities.
Relationships with students are good and this creates a good working aimosphere in the
cdassroom. Teechersgive fredy of ther free time to hep individua students who request
support. Students are informed of their persona targets at the beginning of the course and
these are reviewed at the end of each module,

Learning isgood. Students respond well to the opportunities to work individudly or in
pairs. They have avery good attitude to the subject and work well in groups. Students are
confident to ask and answer questions. Effective learning is promoted through weekly
homework assignments and regular diadogue with teachers both in lessons and in private
sudy time. Students are given helpful progress cards each term that include their current
levels of performance againgt target levels. Teachers support under-performing students
well by giving guidance on what they have to do to improve and by differentiated support in
practical sessons.

Leader ship and management

138.

Leadership and management of the department are good. The timelines for the schemes of
work in AS-level and A-level courses are shared with the students. Strategies to move
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139.

under-performing students on are used in both years. Resources in the subject are sufficient
in qudity and quantity and the support given by the technicians to the teachers continues to
be at ahighly efficient level. Since the previous ingpection better use of performance data
and drategies for independent learning have been applied to support sudents progress
more effectively. More congstency of approach across the department is beginning to
support teaching.

More work needs to be done in further raising the qudity of teaching by cresting
opportunities for teachers to share their own good practice within the department and with
other gaff. Students do use ICT in data logging, in probes for pH vaues and for producing
notes and data. However, planned opportunities for using ICT, particularly with increased
gpecification machines, are insufficient. The work of the department is hindered by outdated
laboratory facilities. The department has a structured plan for further developments, but the
plan does not directly tackle how standards could be raised further by building on exigting
areas of good practice.

Biology

Ovedl, the qudity of provison in biology is good.

Strengths

Teachers have a good subject knowledge which is used in skilful and chdlenging questioning.
The overdl quality of the teaching and learning isgood. Someis very good.

Students are developing into confident learners.

Classrooms have good |learning atmospheres.

Strategies for developing the role of students as independent learners are good.

Students have very good attitudes towards the subject.

Aress for improvement

Further development of ICT asalearning tool.
Opportunities for teachers to share good practice.

Strategic planning in the department’ s improvement plan to provide aframework for
devel opments over the next three years.

140. Year 12 sudents study three compulsory modules including an individud investigetion at

ASlevd. Year 13 students study three further modules and an individua investigation that
isexamined & A-level. Evidence was gained from lesson observations, a scrutiny of

sudents work, interviews and discussons with relevant students, discussions with teachers,
an interview with the head of department and an andysis of the subject documentation.

Sandards and achievement
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141.

142.

Attainment in GCE A-level has been in line with nationa averages over recent years. A-
level point scores for 2001 (the best ever) were well above the nationd average. Standards
observed in lessons and in students' notebooks during this ingpection indicate that students
are on track towards achieving comparable results in 2003 to those achieved in the last two
years. These standards have been maintained since the last inspection in 1996. Some
individua achievements are above national averages. Overal, students make good progress
from the gtart of Year 12 to the end of Year 13. This produces a good “value-added’
effect. Mae and female students do equally well.

Thereis clear progresson in the standards of oral and written work through the two years of
the course. Inboth Year 12 and Y ear 13 students are able to work effectively as smal
groups in class, presenting different aspects about an enquiry which then build into a shared
commentary. Many studentsin Year 12 were able to describe accurately the movement of
water through a plant using the concept of concentration gradients. In Year 13 students
engaged in an interactive debate on the gpplications of hormones preparatory to a broad
and engaging discusson on the ethica congderations of hormone use.

Quality of education

143.

144.

Overdl, the qudity of teaching is good with some very good. Teachers have good subject
knowledge which is used in skilful and chalenging questioning dSrategies to guide sudents
and sustain their progress. Relationships between teachers and students are very good and
this crestes agood learning climate in the classroom. A wide range of teaching Strategiesis
used which generates high levels of students' interest and enjoyment of the lessons. The
management of sudentsis generdly good and is exemplified by mutud respect in which
students are confident to ask and answer questions. Lessons are organised well, conducted
at agood pace and planned for teachers to give adequate time to each student. These
strengths are enjoyed by both teachers and students.

The quality of learning isgood. Students are developing into confident learners and work
well together. They know and support the routines and strategies employed for effective
learning and participate willingly. They respond well to the opportunities to work
individudly or in pairs. Students are able to plan practica assgnments effectively to gain the
necessary statistical outcomes and make secure comparisons. They respect health and
safety issues through the demondtration of reliable practica knowledge and operationa
skills. Most students are able to make appropriate choices in the selection of apparatus and
resources.

Leader ship and management

145.

L eadership and management of the department are good. Teachers and students are well
organised and have a clear timeline of activities to meet the requirements of the AS-level and
the A-level course. Laboratory resources are sufficient in quaity and quantity and are made
reedily available through the very good support of the laboratory technicians. However,
some of the [aboratories have outdated services. Since the last ingpection, the qudity of
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teaching has been raised and assessment data is now used more effectively to recognise
underachievement and to profile sudents' learning. The department works more coherently
and there is more congistency of approach.

146. Sdf-evauation strategies to recognise and disseminate the good classroom practice across
the subject have yet to be developed. Opportunities for the use of information
communication technology (ICT) to enhance learning are insufficient. Strategies to further
improve the qudity of provision and raise standards, by building on existing successes, are
not clearly identified and stated in the department’ s improvement plan.

ENGINEERING, DESIGN AND MANUFACTURING.

The focus was on design and technology. The course in textiles was sampled.

Design and technology

Ovedl, the qudity of provison is satisfactory.

Strengths

- A-levd resultsin 2001 were in the top 5% nationdly.
Teaching and learning are consistently good.
Teachers have good specidist knowledge.

Students have positive attitudes and good levels of independence.

Aress for improvement
Resources and facilitiesfor ICT, particularly for computer-aided design, require devel opment.

The curriculum time provided for textiles coursesis insufficient.

The accommodation available for xth form design activities and storage of work.

Sandards and achievement

147. The GCE A-Leve examination resultsin 2001 for the three mae and two femae sudents
were excellent in comparison to results nationaly both for the higher grades and in terms of
the overd| passrate. Students achieved very well in relation to their earlier GCSE results.
A-levd resultsin 2002 though less impressive represent satisfactory achievement in reation
to students prior attainment. In the 2002 AS-level examination, the mgority of students,
both mae and femae, who studied design achieved results a least in line with expectations
based on their GCSE attainment. The 13 female students who studied the new textiles
course outsde normad curriculum time achieved satisfactorily in relation to their GCSE
performance.

148. Standards of work for the current Y ear 13 students are high in relation to course
expectations. Students have in most cases well-developed design skills and demondtrate
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149.

understanding of arange of materials and processes. They can gpply these and their
research skills to the anadlysis of arange of products and the development of their own work.
Only aminority of students make use of computers to develop and present their work and
none have developed skills in the use of computer-aided design software because there are
no facilities for this. In Year 13 four students are continuing to study textilesto A-leve in
their own time during and after school. The standards are lower than might be expected for
this stage in the course but they are making satisfactory progress in view of the lack of taught
time available.

Standardsin Year 12 for AS-level design are above average for this stage in the course.
Students make good progress and have a good understanding of product analysis
methodology and are building on their knowledge of materids and processes from GCSE.
Students studying textiles at the early stages of making a skirt were developing their
knowledge and understanding of a range of seaming techniques. The teacher had a good
understanding of the gapsin their knowledge from GCSE and provided a clear and concise
demongtration with examples that enabled al to make good progress. Standardsin the
textiles are below typical course expectations, but students are achieving at satisfactory
levelsin relation to their sandards at GCSE.

Quiality of education

150.

The overall quality of teaching isgood. As a consequence, students make good progress.
They are given clear information about the criteria by which their work isto be judged. In
product design in particular, the regularity of marking and deadlines for work, together with
clear guidance from teachers, ensure very good progress with coursework. Teachers have
very good specidist knowledge and use thiswell in the planning of lessons. Teechers are
familiar with new course requirements and standards, and this enables them to give accurate
advice to students on what and how to improve their work. For exampleinaYear 13
lesson the teacher gave a short review of the previous lesson to consolidate the learning and
then gave individua advice and support as sudents continued with their andlysis and
drawing work. Students have very positive attitudes and fed well supported which helps
their learning. Most develop very good levels of confidence and independencein their
work. They manage their time well and cope well with the lack of a dedicated design area.

Leader ship and management

151.

The leadership and management of design and technology are strong. Thereisaclear focus
on sugtaining high standards. To this end, examination performance is carefully andysed and
targets set for sudentsin relation to thelr past achievement; and sudents progressis
regularly monitored. The department has aflexible entry policy and is respongive to
students’ needs. The after-school textiles lessons are agood example of this, though thereis
some inequdity between the curriculum time for each AS-level course. The implications of
the nationa “Curriculum 2000 with respect to the use of information and communication
technology have not yet been incorporated into departmentd plans. Thisis reflected in the
lack of equipment and resources for computer-aided design and manufacture across the
department. Since the time of the previous ingpection there have been no mgor
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improvements to accommodation. Together with increased student numbers, thisresultsin
sxth formers having to work in cramped workshop areas that have to double as design
areas and are not equipped for A-level design work.

BUSINESS

The focus was on the A-level and AS-level courses in business studies, but accounts was also
sampled. AS-level accounts resumed in 2001. The provisond results for 2002 indicate that
students made good progress when their GCSE grades are taken into consideration. One Year 13
lesson was observed. Teaching was good, students were clear about the learning objectives of the
lesson, they were working at a good pace and supported by effective feedback about their progress
from the teacher. Attainment was broadly in line with typica expectations for the course.

Business studies

Ovedl, the qudity of provison in business sudiesis good.

Strengths
Standards are well above the national average & A-level. Students are achieving well in relation
to their GCSE reaults. Standards are above the nationd average at AS-leve.

Students are very enthusiastic, interested in their subject and its relevance to everyday life.

Teaching and learning are good overdl, with very good teacher expertise and knowledge about
the capability of students.

Thereis ashared commitment to improvemen.
The course uses many interesting case studies drawn from business and the community.

Aress for improvement

The progress of AS-level studentsis not anadysed to ascertain why some students with the same
average GCSE point score make good progress while others make more limited progress.

Clearer information to students about the progress they are making towards the course
requirements.

Teaching srategies do not fully equip students to think and learn for themsalves.
Students have insufficient access to computers within the department.
The range of sdlf-evduation srategies used in planning improvementsis limited.

152.  Year 12 students study a three module course that is examined at AS-level. Year 13
students study two further modules, undertake a business project or thematic enquiry and
areexamined a A-level. Four lessons and an extracurricular activity were sampled, in
addition to the scrutiny of students' work, interviews with representative students and the
head of department.
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Sandards of achievement

153.

154.

155.

There are currently over 20 students following AS and A-level. The range of ability on entry
iswide. Retention ratesare good. 1n 2001, students A-level point scores were very high
in relation to the nationd average. A very high proportion of students obtained grades A
and B and al students obtained at least apass grade. The provisiond results for 2002
indicate that the high standards have been maintained with al students gaining at least a pass,
athough the number of students attaining grades A and B werefewer. Resultsinthe AS-
level examination in 2001 were well above the nationd average with al but one student
ganing at leest apass grade. The provisond results for 2002 indicate asimilar number of
Sudents gaining A to B grades and alarger number of students gaining E grades. The
percentage gaining a pass grade remained the same. Mae and femae students generdly do
equaly well. Standards have improved since the time of the previous ingpection.

The obsarvation of studentsin lessons and an analyss of their work confirm that the
standards achieved on the A-level and AS-level courses are above the national average. In
lessons, Year 13 students were able to confidently talk about the factors that enable a group
or team to work effectively within different contexts and organisations. In Year 12, sudents
could andyse well the advantages and disadvantages of multi-national companies, touching
upon the impact within developing countries together with the ethica issues which may arise.
Agan, male and femae students do equaly well.

Thereis good progresson in the stlandards achieved from the first to the second year of the
A-leve course. Many students across the ability range make good progress dthough there
isasggnificant minority of students who have smilar GCSE grades, but who made varidble
progressin Year 12, especidly average ability and lower ataining sudents. Students are
generdly achieving well over the two years of the A-level course. The current Year 12
students have made a good start to the AS-level course. When studying the nature of
businessthey are able to identify the congtraints together with the short and long-term
objectives, which might apply and are able to appreciate the different viewpoints of
consumers, shareholders and employees. Similarly, Year 13 students have made a good
gart and are using a good range of assessment objectives, although in lessons observed,
average and lower ataining students found difficulty assessng information and using criteria
to digtinguish, for example, forma and informa communication. ICT skillswere lesswell
developed within dl courses. Thisis mainly because of alack of access to sufficient
resources.

Quiality of education

156.

Overdl, the qudity of teaching and learning isgood. Teachers have very good knowledge
and understanding of their subject, which ensures that students are up-to-date aswell as
encouraging thoughtful discussion in lessons. Good timekeeping during lessons enables
students to work at a brisk pace. Business case studies and course work linked to alocal
business organi sation extends students understanding and gpplication of learning to solve
problems. Opportunities for students to think and learn for themselves were not aways
maximised. 1n onelesson, avery ussful video recording about privatisation was used, but
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157.

students had insufficient guidance about whét to look for during the playing of the video and
there was little time to draw together the learning after the video extract.

Students concentrated well during lessons and contributed enthusiastically to whole-class
discusson. Study skills are developed wdll, both in lessons and in private study time. Year
13 students are currently devising the research brief for their business project. They are
making good progress identifying the nature of the problem, how it can be solved and the
context. Marking of work is undertaken regularly. However, sudents have insufficient
understanding of the marking criteriafor the course, and are unclear about what needs to be
done next to improve. The exception to thisis the guidance given for the business project
where the marking scheme for the module is provided, thus enabling students to know what
is expected and how to structure successfully the report of about 4000 words.
Opportunitiesto develop ICT skills are underdeveloped. Students are very enthusiastic,
interested in business studies and its relevance to everyday life. Their sustained effortsin
lessons and private sudy contribute grestly to good levels of attainment.

Leader ship and management

158.

The overdl quality of leadership and management of the business studies department is
good. Thework of the department reflects well the aims and priorities of the school. There
isavery clear commitment to improvement matched with teachers very good subject
expertise. The provison of extra-curricular activities, such asthe Y oung Enterprise
programme, supports the gpplication of individua and group learning. Although teachers
andyse examination results in detall, the findings of this analysis are not used sufficiently to
adjust future teaching and learning approaches. The lack of provision of teaching aids and
equipment, including ICT, isinhibiting the development of the subject.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

159.

ThisLeve 3 Advanced Certificate in Vocational Education (AV CE) was introduced in
September 2002 as away of extending the vocationa curriculum and meeting the need for a
level 3 coursein ICT. Onelesson was seen. Teaching was sound and students
independent work was supported well. Therr attitude to the work was excdllent. Students
have access to awell-equipped specidist room for their lessons, but this provision is often
unavailable for independent learning & other times of the taught week because it isfully
booked for other lessons.

HOSPITALITY, SPORTS, LEISURE AND TRAVEL

160.

Standards in physical education at A-level were well above averagein 2001. One lesson
was sampled. Teaching was excellent and enabled students to make very good progressin
their understanding of attribution theory.
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HEALTH AND SOCIAL CARE

161. Standardsin GNVQ health and socid care are above the nationd average. Severd
students proceed from the one year course to hedlth related courses in further education.
One Year 12 lesson of hedth and socid care was seen. This was agood lesson in which
the techniques used involved the students in learning actively about psychologicd, physica
and emotiona development.

VISUAL AND PERFORMING ARTSAND MEDIA
The focus subject was art and design. Also sampled were music and drama.

One Year12 AS-level music lesson was observed. The teaching of the study text was satisfactory,
knowledgeable and encouraging. Students made satisfactory progress in their understanding of
musical terminology and score andys's, despite alack of confidence in asking and answering
guestions.

One Year 12 AS-leve dramalesson was observed, in which the teaching was very good and
sudents achieved a high level of concentration and strong collaborative group work making good
progressin both skill development and exploration of the study text.

Art and design

Ovedl the qudity of provison isgood.

Strengths
Overdl management of the department.
Rel ationships between staff, and between staff and students.
Support for students through strategies for monitoring and assessing their work.
Research and presentation of project work.
Displays of art throughout the school.

Areas for improvement
Group interaction on practica and contextua issues.
Studio accommodation.
Time dlocation for practical work.
The use of ICT to extend learning.
Gdlery vidgtsto inform study.

162. Studentsat ASand A-leve are taught in three different sudios by qualified art teechers for
an gppropriate amount of time, but inappropriately divided between single and double
periods.
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163.

Four full lessons were observed, with time given for discussion with the head of department,
group discussion with twelve students, an gppraisa of displays, resources and
accommodetion, and awork scrutiny.

Sandards of attainment

164.

165.

166.

Standards overdl are high. Inthelast three years students at A-level have continued to
achieve results above the nationa averages. The numbers opting to study art and design
post-16 arerisng. Maes and femaes perform equally well, with no differences noted in
levels of attainment. AS-leve students achieve awide range of grades, mostly inthe A to C
band, again with afairly even split between the performances of males and femaes.
Students make good progress from GCSE to A-level. Thereisagood “vaue added”
effect.

In the lessons observed, sandards were at least in line with those typically found at this
stage of the courses, with many students performing at a higher levdl.

InYear 12, students build upon previoudy learned skillsin Year 11. They experiment with
arange of surface textures to develop their work, including collagraph printing,
acknowledging the work of Max Erngt. They work boldly, and show good compositional
and observationd drawing skillsin their work. InYear 13, sudents build upon previous
knowledge and skills, and show good research and presentationa skillsin their written
work. They investigate the work of awide range of artists from different historical periods,
prior to making individua choices for extenson study. The practica activitiesindicate a
wide range of influences from contemporary and historical sources, and make linksto the
theoreticd studies. Students in both years speak with confidence about their work, and
show a mature understanding of some complex issues to be found in the work of land artists
and war artigts, for example. They have a clear idea about their own successes and
shortcomings, vauing the guidance and targets set through teachers constant monitoring of
their work.

Quiality of education

167.

The quality of teaching isgood. Lessons are suitably resourced for practica activities and
the students are well organised to manage the tasks. However, staff and students are
frugtrated by the single 50 minute periods, which are difficult to manage for both the
practica and theoretical aspects of the course. Lessons have clear short and long term
objectives, and include good practica demongtrations, for example of rdlief techniques and
collagraph printing, to show the students how to gpproach their own work. High standards
of work are expected throughout each unit of study at dl times. Meeting deadlines and the
pace of working are stressed very firmly. Relationships between staff and students are good
and create a positive learning atmosphere. Teachers work hard on a one-to-one basis to
ensure that students understand how they are performing, using formal assessment criteriaas
aguide. Thereisonly limited opportunity provided to promote discussions and questions to
develop group dynamics and alow students to assimilate ideas and knowledge with their
peers. Thereisonly limited opportunity for students to have first hand experience of seeing
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original works of art, for example through visits to gdleries and exhibitions, to inform their
project selection and development.

Leader ship and management

168. The art depatment iswell led. Assessment procedures are well managed and used to
inform students of their progress or otherwise. The studio environments are visually
gimulating through the display of awide range of vigorous work by students, and other
visud reference materials from the natural and made world. The curriculum meets the needs
of the examination syllabus. The art and design teachers engage in avariety of professond
development opportunities to enhance their own knowledge and skills. Whilst resources are
adequate for most practicd activities within the studios, books are limited in range and
qudity, especidly for non-Western and contemporary arts, and limit the reference base for
the students. Facilitiesfor ICT within the art department are very poor, and athough most
Students are able to use either their own or other facilities provided in the school for
historical research, teachers are unable to demonstrate the creative aspects of computer

generated imagery.

169. Thereisno specidist studio provison for post-16 students, so freetimeis spent in afarly
unpleasant area at the back of the big studio when other groups of students are working.
Two of the present studios are very smal for large groups of students to move around
except when working on asmall scae. The large hangar-like studio has bad acoudtics,
notable when addressing the whole group, and very poor qudity furnishings.

HUMANITIES
The focus subjects were geography and sociology. Also sampled were history and psychology.

Standardsin history were above average in the A-level and AS-level work seen. One Year 13
lesson was sampled. Teaching was good and used the teacher’ s expertise as an AS-level examiner
very effectively in guiding students to a good understanding of the origins of the cold war through
paired work, class discussion and independent study. Their response was excellent. No nationd
comparisons are available for the first set of results at AS-level in 2002,

A Year 12 psychology lesson was sampled. The teaching and learning were good. Objectives
were clear and built on previous work on atachment/deprivation theory. Explanations were clear,
enhanced by the teacher’ s very good knowledge and understanding, well paced and effectively
supplemented by directed questions and answers which led students to a good understanding of the
learning objectives. Students conscientioudy highlighted and annotated duplicated information.
Relationships were very good and students were confident about sharing persona reminiscences and
asking for clarification when they did not understand.
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Geography

Ovedl, the qudity of provison is satisfactory.

Strengths

Standards of attainment at A-level were average in 2001 and have improved in 2002.
Students are enthusiagtic, positive, committed and enjoy geography.

Teachers knowledge and understanding support good acquisition of knowledge and
underganding, and sustain students' interest and concentration.

Monitoring and intervention by the head of department have secured improved results for
students.

Feldwork and visits enrich geography and provide good case studies and experiences for young
people.

Areas for improvement

Standards at AS-level show considerable variation between modules and with too many U
grades at the first attempt.

Higher-order reasoning skills are not sufficiently well developed.

Teachers methods do not involve enough participation and involvement from the students
themsdves.

Teaching and examination results are well monitored but detailed andyss of performance in the
subject needs to be improved in order that sustained improvement can take place.

ICT and other key sKkills are not systematically developed.

170. Year 12 students study athree-module course that is examined at AS-level. Year 13

students study two further modules and undertake a“ persona geographica enquiry” and are
examined a A-level. Two lessons were sampled, in addition to scrutiny of departmental
documentation, students work and interviews with students.

Sandards and achievement

171. Thereare currently nearly thirty students studying geography at AS and A-level. Resultsin

172.

the A-level examination arein line with national averages. In thelast three years, point
scores have been in line but provisiona results in 2002 show that the average points score
has improved and al students gained &t least a pass grade for the second year running. The
number of students achieving the higher grades A and B is below nationd averagesand it is
thisareathat is the cause of performance in geography being below school averages. Both
male and female students achieve to Smilar sandards. These standards have been
maintained since the last ingpection.

AS-evd sandards show consderable variation between modules when students are

examined. Wdl-timed interventions made by the head of department have resulted in AS-
level results being improved significantly through retakes. There are too many U-gradesin
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173.

174.

some modules &t the first attempt, which means too much energy is spent on catching-up
rather than extending students' understanding. This meansthat overdl progressis
satisfactory, but that there is room for improvement.

Observation and discussions in lessons confirm that standards on the A-level course are
average. For example, students can describe coagtd patterns and processes using
appropriate advanced level subject vocabulary and deduce evidence from topographical
maps. Their knowledge of places was dso typica, being able to describe locations and
environments correctly and with appropriate subject vocabulary. Ther written annotations
on maps of coastd features were accurate and descriptive but were lacking in explanations.
Essays on coastd geomorphology were accurate in their explanations of theories and
processes but more able students were not extended to evaluate the effectiveness of theories
in different places. Lower ability students lacked detail in their descriptions of red places.
Work in their folders suggested acquisition of knowledge and understanding in line with what
isusudly found but there was insufficient expectation of studentsin order to develop higher
order thinking skills such as gpplication or evauation. It isthese processes that endble
Students to reach higher grades. Evidence of work from another module suggested higher
standards had been achieved through an essay on the legacy of the Earth Summit in Rio de
Janeiro, ten years ago, as atopical gpplication of their geographica learning. Students were
able to draw on evidence from the Internet, newspapers and television coverage of the
recent Johannesburg Earth Summit and eva uate the actions made by different countries,
formulate opinions based on evidence and synthesi se aspects of geography learned in other
modules.

There is steady progress made between AS and A-leve, with students acquiring more
knowledge and understanding of places, geographical theories, patterns and processes.
Progress would improve if more challenges and participation were incorporated into the
work undertaken, involving criticism, evauation and gpplication of theoriesto different
places studied. For example, inaYear 12 lesson on the theory of population proposed by
Thomas Mathusin the 19" century, students quickly gained knowledge and understanding
of theories of population from a very good video and explanation by the teacher. They
would have gained more if they were asked to evauate the arguments or evidence
supporting or opposing the theory.

Quality of education

175.

Ovedl, the qudlity of teaching and learning is satisfactory, as a the time of the previous
ingpection. Teachers subject knowledge is good, leading to students' acquisition of
knowledge and understanding, interest and concentration. Good resources, including
videos, maps, brochures, textbooks, websites and newspaper articles, are used to add
vaiety inlessons. Much is made of topicdity and students are clear about the relevance and
purpose of their geographica learning. The attainment and progress of students are only
satisfactory rather than good because of the leve of intelectual demands made of them in
lessons and in the limited variety of methods deployed. Thisis evident in questions, which in
the lessons seen were largdly factud with some deduction and reasoning, but requiring little
andysis, evauation, gpplication or synthesis. They largdly required short answers and so
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there was insufficient time given to students formulating extended, reasoned answers. Ina

Y ear 13 lesson on the world heritage coast of Dorset, sudents were using arange of maps
and information, working independently to build a case study of coasta change. The
teacher’ s methods meant that students could use key vocabulary, deduce geologica features
from an Ordnance Survey map. However the teaching insufficiently focused the students on
the quaity of their responses and so they were not supported in reaching higher standards of
andyss.

Marking and day-to-day assessment are inconsstent. There are some very good examples.
In amodule on sustainable development with Year 13 for example, feedback to students
was congructive, specific and in alanguage they understood. Thisled to good sdlf-
knowledge of their learning and the demands of the examination. Students from Year 13
could describe clearly how they might improve their essays by increasing evidence and
factud information rather than opinions. Where feedback is less clear, sudents struggle to
articulate what makes a good response. For examplein discussonsinaYear 13 lesson,
students were struggling to describe what makes a good annotation for amap.

Leader ship and management

177.

L eadership and management are satisfactory with some very good features. The head of
department has secured clear educationa direction for the department as awhole, through
thorough documentation, policies and procedures. This has impacted greetly in Sandards at
GCSE, but isonly just beginning to impact &t AS and A-level. The clear direction has
secured pogtive dtitudes to learning by students. Monitoring of examination resultsis
rigorous and her interventions, for example over re-taking AS-level unit examinations, have
secured better results for students who are very appreciative of these efforts. Devel opment
plans show the commitment and capacity to improve. More emphasisis needed on
consdering and anadlysing sudents' subject-specific strengths and areas for improvement.
Resources are very well managed and organised. There are good fieldwork opportunities
throughout the course. Medium-term planning of the curriculum isinconsstent and largely
focused on developing students' knowledge and understanding. Thereisinsufficient clarity
in planning for the development of geographica skills, key skills of ICT, communication and
aoplication of number aswell as examination confidence. Thisis evident in insufficient
opportunities for sudents to manipulate data with sporeadsheets and develop visua
presentations using Power Point and other applications of ICT in geography.
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Sociology

Ovedl, the qudity of provison in sociology isvery good.

Strengths
The standard of attainment & A-level in 2001 was well above the national average.

Students typicaly make better progress through their A-level and AS-level courses than in most
schools and do better than in their other subjects.

Sociology isapopular subject a both AS-level and A-level. Recruitment and retention rates
are good and there isa good record of students progression to higher education.

Students like the subject and work hard.
The overdl qudity of teaching and learning is very good.

Aress for improvement
The subject can be further enriched by greater use of outside speakers and educeationd vigts.

178. Year 12 studentsfollow athree unit course leading to an AS-leve qudification. They study
units on the media and education and complete a coursework assgnment. Year 13 students
complete afurther three units, which combine with those studied in Year 12 to form an A-
level qudification. They study units on crime and politics and complete a sociologica
enquiry for their coursework. Occasionaly, Year 13 students who have not taken the
subject before, complete an additional AS-level course. During the inspection, two lessons
were sampled in each of Years 12 and 13. In addition, samples of students work and
detailed data about their performance were examined. Discussions were held with staff and
students.

Sandards and achievement

179. Realltsin A-leve examinations are nearly dways above the nationd average. In 2001,
results were well above the nationa average. Results for 2002 indicate that the pattern of
very good performance has been maintained. For the last two years, dl students have
obtained aC grade or better. In al years, students have done at least aswdl asin their
other subjects and, generally, have done better. In some years, the number of students
obtaining A and B grades has been above average, whilst in other years it has been below
average, but this has been areflection of the strength of different groups. The ‘value added’
from the students' average GCSE performance is nearly dways very good. Gradesin the
majority of cases are significantly better than expectations based on typica progress from
GCSE performance. There is no sgnificant difference between the achievement of maes
and femades.

180. Sociology was not reported on as a separate subject at the time of the last ingpection and it

is not possible to make afull comparison. However, the record of examination success
indicates continued improvement on the high standards obtained. The subject has been a
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182.

consstently popular option in the sixth form with one of the largest entries a A-level. Over
the last five years, 12 students have gone on take sociology a university.

Reaultsin the new AS-leve examination in 2001 were well above the nationd average on all
indicators. Aswith A-levd, verified results for 2002 and nationa comparisons were not
available at the time of the ingpection, but the indication is that there has been adight drop in
the number of students obtaining the higher grades. These results need to be seen in the light
of the students' starting points. Progress has been very good in both years. 1n 2001, all
students met or exceeded their predicted grades based on GCSE performance and thisis
likely to be truefor al but two students in 2002.

The quality of work seen in lessons, an andysis of the students' coursework and folders and
avallable performance information confirms the picture from examination results that
standards and achievement are above average. Students are able to draw on an impressive
range of knowledge about sociological concepts and theory and apply thisto fresh contexts.
They have looked at a good range of case studies about different aspects of socid life and
can use this information to reach generd conclusons. Year 12 sudents are a an early stege
of their course and have not studied sociology before, but they are dready using the
language of the subject and showing a good understanding of different types of evidence.
Thereisaclear progresson to Year 13 where students understand the principles and
methods of enquiry. They are able to consder the ethical issuesinvolved in investigations
and produce good quality proposals for how they can be completed. They offer their
opinions and ideas with confidence and show a mature gpproach to other idess.

Quality of education

183.

The high standards in sociology result from very good teaching. Students benefit from an
experienced and knowledgeable member of staff whose teaching isinformed by hiswork as
an examiner. The use of assessment information is a particular strength.  The teacher has an
excdlent understanding of the requirements of the subject and of the examination
requirements, and of what students need to know, understand and do. Lessons have clear
objectives and form part of awell thought out sequence. Students are clear about their
achievement. They talk with confidence about predicted and target grades and about what
they have to do to improve. Students learn very well. They have good study skills and
work productively in lessons with little prompting. Very good relationships creste agood
climate for teaching and learning. Lessons are conducted at a brisk pace with plenty of
challenge and an expectation of high standards, but at the same time thereis arelaxed
atmosphere in which questions are welcomed and humour encouraged.

Leader ship and management

184.

The leadership and management of the subject are very good. The subject leader for
sociology has been in post for some years and at the time of the ingpection was the only
teacher of the subject. Courses are well planned, available resources are used to best effect
and there are redlidtic targets to take the subject forward. Documentation is sufficient for a
one member department, but further guidance will be needed for another member of staff.
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The curriculum has been enriched by vigitsto revison conferences and by speskers through
the school’ s “ Speaker Period” sessions, but it is recognised that this can be taken further
through greater use of visits and vigitors to provide up-to-date evidence and relevant
research.

ENGLISH, LANGUAGESAND COMMUNICATION

The focus subject was English. One Y ear 12 French lesson was observed, of only two students, in
which the teaching was very good with consistently good use of French by the teacher, and in which
students made very good progressin conversationd skills and vocabulary development. The
inexperience of the sixth form teaching team means that planning and grade predictions require close

management supervison.

One Year 12 German lesson was observed, of only two students, in which the teaching of a
complex topic was very good with consistently good use of German by the teacher, and where
students made very good conceptua and vocabulary gains, despite alack of verba confidence and
tentative pronunciation.

English

Ovedl, the qudity of provison in Englishisvery good.

Strengths
The standard of attainment & both AS and A-leve in English literature is very high.
Standards of spesking and listening in lessons are high.
The overd| qudity of teaching and learning is very good.
Trangtion from ASto A-level is managed very well so sudents achieve their best.
Students' understanding of how they can improve is very good.
Students are committed and work well independently.

Areas for improvement
ICT isnot used sufficiently to enhance learning.
Students have insufficient access to literature from other cultures.
The range of qudifications on offer to students could be wider.
The opportunitiesto use ICT to explore text types in lessons are underdevel oped.
Theinsecure spdlling of aminority of students receives insufficient attention.

185. InYear 12, alarge number of sudents follow the AS-level coursein English literature and a
few study to improve their GCSE English grades. In Year 13, alarge number of students
Sudy for A-level English literature. Three lessons were sampled, in addition to the scrutiny
of students work, completed coursework from previous years, departmenta and curriculum
documentation and interviews with representative students.
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Sandards and achievement

186.

187.

188.

Thisis an extremely popular subject, with over 35 students currently following the A-leve
coursein Year 13 and asimilar number following the AS-level course. At the last
inspection, results up to 1995 were above average. Since 1998, students points scores
have been well above average, especidly for female students who achieve very high
gandards and outnumber maes 2:1 in dl groups, in line with the nationd pettern. In this
same period, dthough the passrate is high, very few mae students have achieved an A or B
grade in sxth form English literature. Unconfirmed results for 2002 indicate that mae
sudents' results are improving, athough their numbers are reducing to the point where
datistical comparisons need to be treated cautioudy.

The observation of studentsin lessons and an analysis of their work confirm these standards.
Most students achieve well in relation to satistical predictions based on their GCSE grades.
In lessons, the ability of many students to make presentations, debate issues and argue a
point of view isof ahigh order. Independent research and wider reading study are of high
quality, especidly in Year 13.

Thereis evidence in lessons of progress in speaking and ligtening: studentsin Year 12 were
able to discuss arange of extracts on the theme of World War | in alively, fluent way with
good interpersona skills, but a ardatively superficia leve. By Year 13 however, students
were able to argue opposing ideas and offer dternative readings of texts on the same theme
with confidence and a secure understanding.

Quality of education

189.

190.

The overdl qudlity of teaching and learning is very good. Teachersaredl very
knowledgeable about their subject and their shared planning of courses and lessonsis
excdlent. Relationships with students are mature, and raise their self-confidence as learners
and young adults. Teachers are very generous with time outside lessons to provide
individual guidance and extra-curricular learning opportunities such as thegtre vigts, which
students gppreciate as contributing sgnificantly to high achievement. Expectations set by
teachers that students will achieve thair highest potentid are ambitious and clearly related to
the requirements of the course but are al'so well supported by encouragement. 1n one well-
paced and well-structured lesson with 35 students from Y ear 13, the head of department
encouraged the class in planning their persond study to: “ Be brave. You have
phenomenal intellect.”

Work is marked very carefully and promptly, giving clear advice to sudents on how to
improve in relation to the assessment objectives which are known to students. The
thoroughness and accuracy of moderation procedures ensure consistency between teachers
inthelr assessments. A significant factor in achieving good resultsis the department’s
andysis of why students find the move from ASto A-leve difficult, and the adaptation of
teaching to bridge the trangtion. The requirements of the examination boards are something
of acongrant, but preparation of students for lifein acomplex society isbeing limited by
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the lack of exposure to texts from other cultures. Thelack of an English language
examination option limits opportunities for improvement in this respect.

Students learn well. In lessons, they share and refine ideas willingly and make detailed and
relevant notes for future reference. They understand the texts they are studying and have a
grasp of the higtorica and socid contextsin which they were written. Much of the writing
by both maes and femalesis very sophisticated, using awide vocabulary and addressing
complex and subtle ideas with origindity. A minority of sudents have inaccurate spelling
which isnot being systematicaly addressed. Independent research and wider reading are
often intdlectualy demanding, tackling topics such as the psychologica effects of waer,
mutism in literature and gender perspectives on conflict. Although students use the Internet
frequently for private research, and word-process their assignments, the opportunities to use
ICT to explore text typesin lessons are underdeveloped. Students' positive attitudes to
work, their well-sustained efforts in lessons and their well-devel oped skills as independent
learners contribute grestly to their very good levels of attainment.

Leader ship and management

192.

L eadership and management are very good. Since the previous ingpection, there have been
three heads of English. However, the current management team has been in place for 18
months and is having a beneficid influence on the culture and organisation of the department.
They lead by example in terms of teaching styles and professonaism, manage systems and
resources effectively, and sustain a strong commitment, shared by dl the team, to further
improvement of the work of the department. Documentation is clear and teachers’ joint
planning of schemes of work contributes to consstently high standards and expectations.
Teachers use data provided by the school effectively to track the progress made by
individua students and to compare groups within ayear group, but further work needs to be
done at aschool leve to andyse trends over time.
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