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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The Skinners’ Company school in the town of Royal Tunbridge Wells is a smaller than average
grammar school for boys aged 11 to 18. It is about the same size as it was for the last inspection with
722 pupils, of whom 203 are in the sixth form. Just over a quarter of pupils come from a range of
ethnic heritages, including Black African, Indian, Pakistani and Chinese. The proportion of pupils for
whom English is an additional language is low, with no pupils in the early stage of learning English.
Pupils come from a wide area and from a large number of schools and are in about the top quarter of
the ability range; their attainment on entry is above average. They come generally, but not
exclusively, from socially and economically advantaged backgrounds and the number of pupils
eligible for free school meals is very low in comparison with the national average. The proportion of
pupils with special educational needs is much lower than the national average and, of these, 0.27 per
cent (two pupils) have statements of special educational needs, which is well below the national
average. The range of special needs includes visual impairment, physical disabilities, autism and
behavioural difficulties.

HOW GOOD THE SCHOOL IS

This is a highly effective school, producing articulate, confident young adults who are well prepared
for the next stage of their lives. Results in GCSE examinations in 2001 were well above average,
both for all schools and for similar, selective schools. Attendance rates are well above average and
there is no unauthorised absence. Outstanding features such as the high quality of pupils’ social
development permeate the school and contribute significantly to their achievement and progress.
Pupils’ very positive attitudes to their work, the very good and often excellent relationships and the
good and often very good quality of the teaching enable them to make good progress and achieve
well. The inclusive nature of the school ensures that all pupils respond well and take full advantage of
the opportunities provided. The school is led and managed well on a day-to-day basis, but there are
weaknesses in strategic planning, in identifying priorities and in monitoring and evaluating the way in
which school policies are implemented. The school provides good value for money.

What the school does well

The role model provided by the headteacher and his influence in creating a school ethos that
actively promotes respect and the highest standards of performance and behaviour.

Well above average attainment, especially in mathematics, science, history, information and
communications technology and religious education, which derives from the overall good
teaching and from pupils’ very positive attitudes and behaviour.

The excellent provision for pupils’ moral development and the outstanding provision for their
social development across the school.

Very good provision for extra curricular activities, including a good range of team games, a
variety of music and drama activities and the largest voluntary cadet force of any maintained
school in the country.

The very good relationships and a strong sense of community and common purpose make a
significant contribution to the high standards achieved.

What could be improved

Strategic planning to further improve teaching and learning, particularly development planning
at whole school and departmental levels and more effective monitoring and evaluation of
practice to ensure that policies are consistently applied.

Statutory requirements in relation to Key Stage 3 English, design and technology, citizenship,
information and communication technology across the curriculum.

Assessment procedures, particularly in Years 7 to 9.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION

Since the school was last inspected in March 1997, the school has made satisfactory progress and
has the capacity to improve further. Standards have remained broadly similar in the national tests at
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the end of Year 9 and in GCSE and A-level examinations in relation to national averages — that is to
say, consistently above national averages. Teaching has improved, with a much higher proportion of
very good and good teaching. Satisfactory progress has been made in addressing most key issues,
including the review and implementation of a new school day and meeting statutory requirements in
religious education in Years 10 to 11 and in the sixth form. Senior and middle managers’
responsibilities have been reviewed, but not enough has been done to strengthen the effectiveness of
school management. The school development plan is not sufficiently structured, there are no
departmental development plans and not enough has been done to monitor delegated
responsibilities. Too little progress has been made in improving lesson planning and in monitoring
and evaluating teaching and the school has not ensured a daily act of collective worship.

STANDARDS

The table shows the standards achieved by pupils at the end of Year 11 and sixth form pupils at the
end of Year 13 based on average point scores in GCSE and A-level/AS-level examinations.

compared with Key
Performance in: all schools similar Well above average A
schools Above average B
1999 2000 2001 2001 Average C
L Below average D

* * *

GCSE examinations A A A E& Well below average  E
*
A-levels/AS-levels n/a n/a A* very low E

& NB: This was because pupils enter for 9 GCSEs, whilst many school enter their pupils for ten.

In the 2001 national tests at the age of 14, results were very high in English, mathematics and
science, placing the school in the top five per cent of schools nationally. Standards have been high
since 1998 and have improved at a slightly lower rate than the national trend. When compared with
similar, selective schools, results were above average in mathematics, average in science and well
below average in English. Although there are, as yet, no national figures against which they can be
compared, results in English improved in 2002, whereas in mathematics and science they remained
broadly the same. Teacher assessments undertaken at the end of Year 9 in 2001 and 2002 indicate
that standards in all the foundation subjects are at least above average and, in many cases, well
above. They are particularly high in history, geography, ICT, music and physical education.

In the GCSE examinations in 2001, the overall results were well above average, both for all schools
and for similar, selective schools. They were very high for the proportion of pupils gaining five or
more grades A* - C and were similar to the results of 2000. When comparing the average total points
score, however, although the school’s results were high when taking account of pupils’ performance
in relation to their earlier attainment in the national tests and well above those nationally, they were
well below average in comparison with similar schools. This was because pupils enter for 9 GCSE’s
whilst many schools enter their pupils for ten. The school met its targets in 2002 both for the average
points score and for five or more grades A* - C. In all subjects, the results at grades A and A* in 2001
were significantly above the national average and were well above the national average at the highest
grades of A* and A. When compared with similar, selective schools, results were more variable, with
considerable differences between subjects. Pupils performed particularly well in biology, chemistry,
ICT and physics. They did less well in German and in English language for the A*/A grades. In 2002,
results in German and in English improved, although pupils performed less well in English literature,
art and French, ICT, economics and geography at the higher A*/A grades. Re-marks in some subjects
have resulted in a number of higher grades being awarded.

A-level examination results were well above the national average in 2001 and were also in the top five
per cent of maintained schools and other post 16 providers nationally. There has been steady
improvement since 1998, with the school attaining the highest average points score for A-level
examinations in Kent in 2001. Results were very high when compared with all schools, nationally, in
English literature, physics and religious studies; they were well above average in biology, business
studies, chemistry, economics, French, history and general studies and above average in computer
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studies, geography and mathematics. Compared with similar, selective schools, A-level results were
very high in English literature, French, German, music, physics, religious educations and sociology;
they were above average in art and design, biology, business studies and economics and average in
computer studies, history and general studies. They were below average in chemistry. The results
for 2002 rose significantly with almost two thirds of pupils gaining the highest A/B grades.

Work seen during the inspection confirms these high standards. By the age of 14, standards in
English are above average and standards in mathematics and science are well above average. This
supports the test results in mathematics and science for 2001 and 2002 and shows some
improvement in English. In other subjects, with the exception of art and design and design and
technology, where standards are in line with expectations, standards are equally high and are
particularly high in history, ICT and religious education. In Years 10 and 11, current work broadly
reflects the school's GCSE performance in 2002 and indicates that pupils’ attainment by the end of
Year 11 is well above the standards expected nationally in all subjects, apart from modern foreign
languages and physical education where it is above average and art and design and design and
technology where it is in line with national expectations. Standards across the sixth form are
uniformly high and have risen steadily since the school was last inspected. Pupils achieve high
standards because they are enthusiastic and willing learners and respond well to the high quality
teaching they receive. Pupils achieve well in Years 7 to 11 in relation to their attainment on entry to
the school and very well in the sixth form.

PUPILS’ ATTITUDES AND VALUES

Aspect Comment

Attitudes to the school Very good. Pupils’ attitudes to work have remained a significant
strength of the school since the last inspection and make a very
positive contribution to pupils’ attainment and learning.

Behaviour, in and out of Very good. Behaviour in lessons and around the school makes a
classrooms positive contribution to the way in which the school operates as an
orderly community that values the rights of all pupils to learn.

Personal development and | Very good. The very good relationships and a strong sense of
relationships community and common purpose contribute to the high standards
achieved. Pupils and staff know each other well and pupils show the
same respect and care for others, which are exemplified by the
headteacher and his staff.

Attendance Very good. Attendance rates are well above average for secondary
schools and there is no unauthorised absence.

Pupils’ attitudes to learning are a particular strength of the school; they contribute significantly to the
high standards achieved. Boys have a clear understanding of their social and moral responsibilities
and a sense of community and common purpose.

TEACHING AND LEARNING

Teaching of pupils: Years 7 -9 Years 10 — 11 Years 12 — 13

Quality of teaching Good Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory;
poor; very poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

There has been some improvement in teaching since the last inspection. Teaching is good, overall.
A third of lessons were very good or excellent and over four fifths were good or better. Teaching is
unsatisfactory in a very small nhumber of lessons which were all in Years 10 and 11, although the
percentage of excellent and very good teaching in this key stage was higher, overall, than in Years 7
to 9. Teaching is good in English and mathematics and very good in science. Outstanding teaching
was seen in English, science, modern foreign languages and in religious education where the quality
of teaching was uniformly high. A particular strength is teachers’ subject expertise, resulting in very
well planned lessons that challenge and extend these very able pupils. Teachers manage their pupils
very well and, as a result, pupils maintain their interest and concentration and learn effectively.
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Provision for the development of literacy and numeracy is satisfactory. The school meets the needs
and aspirations of its pupils well. Subject knowledge and understanding are well developed within an
ethos that enables them to develop into mature, enquiring individuals.

OTHER ASPECTS OF THE SCHOOL

Aspect

Comment

The quality and range of
the curriculum

Good. All pupils have equal access to a good range of learning
opportunities, but their personal and social education has not been
planned in enough detail to ensure ongoing development of their skills.

Provision for pupils with
special educational needs

Satisfactory. Pupils with special educational needs receive effective
support, but not enough is done to monitor their progress.

Provision for pupils with
English as an additional
language

Satisfactory. Language attainment of pupils for whom English is an
additional language is high for all but the few visitors from Japan and
Germany; most make similar progress to their peers.

Provision for pupils’
personal, including
spiritual, moral, social and
cultural development

Very good. Social development is outstanding; moral development
excellent; spiritual development good and cultural development
Satisfactory. Pupils need more time to explore their own cultural
assumptions and appreciate life in a multi-faith, multi-cultural society.

How well the school cares
for its pupils

Satisfactory. Pupils’ personal development is effectively monitored,
but there are weaknesses in the management of health and safety and
the use of assessment information to guide curricular planning.

HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect

Comment

Leadership and
management by the
headteacher and other key
staff

Satisfactory. The headteacher sets the highest standards of
performance and behaviour and is fully committed to providing equal
opportunities for all pupils. There are weaknesses in strategic
planning and in monitoring and evaluating the way in which school
policies are implemented.

How well the governors
fulfil their responsibilities

Satisfactory. The governing body undertakes its responsibilities well
and has a satisfactory understanding of the school’s strengths and
weaknesses, but has not ensured that all legal requirements are met.

The school’s evaluation of
its performance

Unsatisfactory. Priorities for the coming year are not structured
enough to make them into a robust management tool. There is not
enough information about who is to contribute to the various priorities,
about how they will be monitored or how outcomes will be evaluated.

The strategic use of
resources

Satisfactory. Available resources are used to good effect, but there
are no costed development plans for departments and insufficient use
is made of comparative data to analyse the school’s effectiveness.
Procedures to ensure that the school obtains best value for money are
currently unsatisfactory.

PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL

What pleases parents most

What parents would like to see improved

Their sons like school

The school’s high expectations

Standards of leadership and management
The school’s help in enabling pupils to
become mature and responsible

They feel comfortable approaching the
school with questions and problems

The range of activities provided outside
lessons

Closer working relationships between the
school and parents

The amount of homework provided

The amount of information they are given
about their children’s progress
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Inspectors strongly agree with the positive points made by parents and recognise the influence
exerted by the headteacher on pupils’ attitudes and behaviour. However, the inspection shows that
some aspects of leadership and management could be improved. The level and extent of homework
was found to be appropriate; parents receive good information about their sons’ progress, although, in
some cases, it does not clearly identify what pupils need to do to move to the next stage of their
learning. Both the school’'s partnership with parents and the range of extra-curricular activities are
judged to be very effective.
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ANNEX: THE SIXTH FORM THE SKINNERS’ SCHOOL
INFORMATION ABOUT THE SIXTH FORM

Most students continue their studies into the sixth form, with 203 students currently on roll. A very
small number of students follow sixth form courses elsewhere, but this number is balanced by
students from other schools taking up places at the school. There are appropriate attainment criteria
for entry to post-16 courses, but the school is flexible where students have done less well than
expected in their GCSE examinations. Small numbers of students follow courses arranged jointly with
a neighbouring girls’ grammar school. Most students continue their studies at university on leaving
the school or after a ‘gap’ year. The school welcomes visiting students from abroad: there are at
present 3 German and 2 Japanese students following sixth form courses.

HOW GOOD THE SIXTH FORM IS

The sixth form is very effective. Students enter with high levels of prior attainment and make good
progress. Standards of attainment are very high compared with the national average and above those
of similar, selective schools. This is as a result of teachers’ excellent subject knowledge and their
dedication to their work. Students develop highly mature and responsible attitudes towards their
studies and all but a few continue their studies in higher education.

Strengths

Teaching is good and, often, very good; teachers have high expectations of their students.

Attainment is very high compared with the national average and above that of similar, selective
schools.

Students’ attitudes towards their work are very positive and help them to achieve well.

Relationships at all levels in the sixth form are very good; the school places great trust in its
senior students.

Students’ learning is well supported throughout the sixth form.

What could be improved

Development planning and schemes of work.
Accommodation and resources in some subjects.

The areas for improvement will form the basis of the governors’ action plan. Strengths and areas for
improvement in individual subjects are identified in the sections on individual subjects in the full report.
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THE QUALITY OF PROVISION IN INDIVIDUAL CURRICULUM AREAS

The table below shows overall judgements about the provision in the subjects and courses that were
inspected in the sixth form. Judgements are based mainly on the quality of teaching and learning and
how well students achieve. Not all subjects in the sixth form were inspected.

Curriculum area

Overall judgement about provision, with comment

Mathematics

Very good. The department achieves very good results by clear, well-
directed teaching and the very positive attitude of the high number of
students who take mathematics in the sixth form.

Biology

Very good. Results are well above average. Achievement is good
compared with that in other selective schools. Teaching and learning
are both very good, overall, and sometimes excellent.

Chemistry

Good. Results are consistently well above average. Achievements are
broadly in line with those expected in selective schools. The quality of
teaching and learning are both very good.

Physics

Very good. Achievements at A-level are impressive. Very good
teaching secures high attainment. Students are very able independent
learners and their commitment is very high. Very good mathematical
skills enable very good progress to be made.

Business studies

Good. Results at A-level are well above average. Teaching and
learning are good, overall. Assessment is very good and promotes
good learning.

Economics

Very good. A-level results are well above average. Teaching and
learning are very good. Assessment is very good and promotes good
learning.

Computing

Good. A-level results are above national averages for selective
schools. Teachers have strong subject knowledge and teaching is
good. Coursework is a particular strength.

Geography

Good. A-level results are above average and students’ coursework is
a strength. Teachers plan their work well and have very good subject
knowledge.

History

Good. Standards achieved at A-level are well above average. The
subject is well taught; teachers have very good subject knowledge
and have high expectations of students.

Religious studies

Very good. Examination results are of a high standard, resulting from
very good teaching, excellent student management and outstanding
relationships, which enable students to make very good progress.

English Good. A-level results are well above average. Teachers’ very good
subject knowledge and high expectations contribute very well to the
good progress students make.

French Good. Standards are above average, as a result of good teaching,

particularly good subject knowledge and the very positive attitudes of
students.

Physical education

Good. Standards are above average. Students make good progress,
as a result of the good teaching and their very positive attitudes.
Participation rates are very high.

Standards across the sixth form are uniformly high. They have risen steadily since the school was
last inspected. Students achieve high standards because they are enthusiastic and willing learners
and respond well to the high quality teaching they receive.
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OTHER ASPECTS OF THE SIXTH FORM

Aspect Comment
How well students are Students receive good guidance and support in their work. Marking is
guided and supported diagnostic and helpful: it makes clear to the student how he is

progressing and what he should do to improve his work. Teachers
willingly give up their time to advise and support students who need
guidance or help.

Effectiveness of the The sixth form is effectively led. The headteacher and governors have a
leadership and clear vision and aims for the school’s post-16 provision. Management is
management of the sixth | helpful and collaborative and students are well supported in their work.
form Subject areas are generally well managed, although development

planning and schemes of work are not always as strong as they should
be and there are some deficiencies in accommodation and resources.
The sixth form is well staffed and teachers have very good subject
knowledge. It is a policy decision made by governors and senior staff
that the sixth form provision should be allocated more than its fair share
of school resources and this results in large classes lower down the
school.

STUDENTS'’ VIEWS OF THE SIXTH FORM

What students like about the sixth form What they feel could be improved
The school gives good advice and support - The range and quality of careers advice
to students, and helps them adjust to sixth they receive.
form work. - Information about their progress in relation
Teaching is good; students are challenged to the courses they are studying.

to do their best and teachers are available
to give help where required.

Students are encouraged to study and
research topics independently; they are
treated like responsible adults.

Students enjoy being in the sixth form and
would encourage others to join the sixth
form at the school.

Inspectors found, during the inspection, that the positive views of the students in their questionnaires
were fully justified. Students’ attitudes towards the school are extremely constructive. The quality of
the teaching and the expectations that students will conduct themselves in an adult and civilised
manner are primary features of the school. All students interviewed felt that they received good
advice before entering the sixth form and prior to leaving; all felt that they had a clear idea of how well
they were progressing.

COMPARING PROVISION IN SCHOOLS AND COLLEGES

Inspectors make judgements about provision in subjects and courses, and about leadership and
management, in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very poor.
Excellent and very good are equivalent to the judgement “outstanding” in further education and sixth
form college reports; poor and very poor are equivalent to “very weak”.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’s results and pupils’ achievements

1.

Standards are high in all subjects, apart from art and design and design and technology, where
they are in line with national averages. They are particularly high in mathematics, science,
history, information and communication technology (ICT) and religious education. Standards in
all subjects, apart from art and design and design and technology, are similarly high in pupils’
current work; in the results of national tests at the age of 14; in the GCSE examinations for
pupils aged 16 and in the A-level examinations for the end of Year 13. About the top quarter of
the ability range enters this selective school and they make good progress and achieve well in
relation to this high attainment. The results of the Key Stage 3 national tests for 2001 show that
pupils’ overall attainment is very high in relation to that in maintained schools nationally, but
below average for similar, selective schools. Analysis of the standardised tests taken by pupils
on entry to the school shows some differences in attainment from year to year, with the current
Year 9, for example, containing a broader spread of more capable pupils and Years 7 and 8, a
smaller proportion, with a few extremely able boys.

In the national tests in 2001 at the age of 14, when all pupils are taken into account, the results
were very high in the three core subjects of English, mathematics and science. When
compared with results in similar, selective schools, results were above average in mathematics,
average in science, but well below average in English. Although there are, as yet, no national
figures against which they can be compared, English results improved in 2002, whereas results
in mathematics and science remained broadly the same, with slightly fewer pupils gaining the
higher levels in science. Since the last inspection, the school’'s performance has improved at a
slightly lower rate than nationally.

Assessments undertaken by teachers at the end of Year 9 in 2001 and 2002 indicate that
standards in all the foundation subjects are at least above average and in many cases well
above average. They are particularly high in history, geography, ICT, music and physical
education.

Work seen during the inspection, in books and in lessons, bears out these high standards. By
the age of 14, standards in English are above average and in mathematics and science they are
well above average. This confirms the test results in mathematics and science for 2001 and
2002 and shows some improvement in English. In all other subjects, with the exception of art
and design and design and technology where standards are in line with expectations, standards
are equally high. They are particularly high in history, ICT and religious education.

In the 2001 GCSE examinations, the overall results were well above average, both for all
schools and for similar schools. They were very high for the proportion of pupils gaining five or
more grades A* - C and were similar to the 2000 results. When measuring the average points
score, however, although the school’s results were high when taking account of pupils’
performance in relation to their earlier attainment in the national tests and well above those
nationally, in comparison with similar schools they were well below average. This can be
explained by the fact that the school enters pupils for only nine subjects whereas many school
enter pupils for ten. Following re-marks, the average points score was higher in 2002 and near
the 2001 average for that in similar, selective schools. The school met its targets in 2002 both
for the average points score and for five or more grades A* - C.

In all subjects, results at grades A and A* in 2001 were significantly above national averages.
When compared with results in selective schools they were more variable, with considerable
differences between subjects. Pupils performed particularly well in biology, chemistry, ICT and
physics. They did less well in German and in English language for the A*/A grades. In 2002,
results in German and in English improved, although pupils performed less well in English
literature, art and French, ICT, economics and geography at the higher A*/A grades.
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10.

11.

Current work broadly reflects the school's GCSE performance in 2002 and indicates that pupils’
attainment by the end of Year 11 is well above the standards expected nationally in all subjects,
apart from modern foreign languages and physical education, where it is above average and in
art and design and design and technology, where it is in line with national expectations.

Provision for literacy and numeracy is satisfactory. In the school, as a whole, standards of
speaking and listening are well above average and reading and writing skills are above average;
pupils are highly numerate on entry to the school. In many subject areas, however, schemes of
work do not identify opportunities for the development of the skills of literacy and numeracy and
the promotion of these skills often happens informally and is not always common to all teachers
in the department.

Staff have responded willingly to the school’s recent literacy initiative and all subjects are now
effectively teaching their own technical vocabulary. In religious education lessons, key words,
technical language and good discussion work are useful aids to improving speaking and writing
skills; in modern foreign languages, pupils display advanced listening skills and teachers
constantly remind them of the nature of language. In geography, pupils write accurately when
dealing with data analysis and careful attention is paid to spelling and grammar. Skills and
standards in numeracy are better than in literacy and are well above average.

As yet, no whole school policy on the application of number skills has been produced and there
is no evidence that an audit of skills across the curriculum has been undertaken, although
several subjects contribute effectively to their development. Geography, for example, makes a
good contribution to the teaching of numeracy; statistical data from a range of sources are
interpreted accurately and presented through a range of charts, graphs and statistical tests.

The very small number of pupils with special educational needs make satisfactory progress
throughout the school. They receive effective support from learning support assistants in
lessons. Teachers are aware of their individual needs and make satisfactory provision, in the
main. However, the lack of clear targets in individual education plans means that the work and
levels of support are not always sharply focused and their progress in individual subjects is not
monitored sufficiently. Pupils in Years 7 to 11 who have English as an additional language make
as good progress as their age group in English and in their other subjects and attain well. None
at present is at an early stage of learning English.

Sixth form

12.

13.

14.

The attainment of sixth form students is very good. In 2001, the school's performance at A-level
was very high, relative to that in other maintained schools and in all post-16 providers.
Students’ attainment was particularly high in English literature, physics and religious studies and
well above average in biology, business studies, chemistry, economics, French, German, history
and general studies. Attainment in design and technology was well below that in maintained
schools.

When compared with similar, selective schools, students’ results were very high in terms of the
higher A/B grades in English literature, French, German, music, physics, religious studies and
sociology. They were well above average in art and design, biology, business studies and
economics and in line in with the average in computer studies, history and general studies. They
were below selective schools in chemistry, in mathematics and geography and very low in
design and technology.

In the current year (2002), results in the school rose markedly compared with the 2001 results.
Almost two thirds of the entries produced grades A or B against just over half in 2001. The
proportion of entries yielding grade A passes rose by almost ten per cent to over a third.
Standards have risen steadily since the school was last inspected. Most students make good
progress through the sixth form from the already high levels of achievement shown at GCSE.
This is ensured through good teaching, characterised by very high expectations of students,
good lesson planning and teachers’ extremely secure subject knowledge. Inspectors saw work
of very high quality in all subjects and standards of performance are rising in some. Students
with special educational needs make at least satisfactory progress and gifted and talented
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students make good progress. Students in the sixth form who are visiting from other countries
make good progress.

Pupils’ attitudes, values and personal development

15.

16.

17.

18.

19.

Pupils’ attitudes to work, behaviour, relationships and personal development have remained a
significant strength of the school since the last inspection and make a very positive contribution
to pupils’ attainment and learning.

Pupils’ attitudes to learning are usually very good throughout the school and are often excellent
and make an important contribution to their attainment and progress. Pupils are proud of their
school and their distinctive uniform. They enjoy coming to school and value the many
opportunities provided in the classroom, on the sports field, on visits and in participating in the
life of the school. Pupils work at a very good pace, are clearly focused on achieving the set
objectives and make effective use of their skills to develop their knowledge and understanding.
They show keen interest, commitment and enthusiasm for their work, making effective oral
contributions when called upon to do so and asking probing questions. Throughout lessons,
they generally maintain very good concentration, listen attentively and persevere well when
faced with challenging tasks. Work is undertaken with enjoyment and confidence. Collaborative
work is very good; pupils share ideas and resources very well. Pupils provide thoughtful,
constructive criticism and encouragement and work with a common sense of purpose as in a
Year 10 ICT lesson where they designed a data capture form collaboratively. The high quality
of much of the teamwork enabled pupils to develop and refine their work to a high standard,
making very good use of available resources. Pupils are mutually supportive and encouraging
and listen with care and sensitivity to each other and to their teachers. They show initiative in
organising and planning their work and, as they progress throughout the school, their ability to
work independently develops very well.

Behaviour in lessons and around the school is usually very good and makes a positive
contribution to the way in which the school operates as an orderly community that values the
rights of all pupils to learn. Parents are very positive about the high standards of behaviour in
the school and are of the opinion that the school produces confident, interested, articulate young
men. This is borne out by the inspection. Pupils with special educational needs share the
positive attitudes and reflect the good behaviour evident amongst their peers. With the help of
the specialist support they receive, they engage in all subjects and work with others as
necessary. The inclusive nature of the school ensures that these pupils respond well and play a
full part in the opportunities provided.

On the very few occasions when the pace and challenge offered are inappropriate, a minority of
pupils behave in an unacceptable and sometimes immature manner. Staff usually deal with
these instances very effectively. Pupils are very trustworthy and property and equipment are
treated with great care; there is no evidence of vandalism or graffiti. They respond very well to
the school’s high expectations and ethos, which treats them as mature young men and makes
them responsible for their own behaviour and actions. By involving them in activities such as
the School Council, the school helps them to recognise their responsibility to each other and the
community of the school. Pupils have a very good understanding of the impact of their actions
on others, respecting their feelings values and beliefs. Whilst there are a few incidents of
bullying, these are usually identified very quickly and dealt with effectively. Pupils are confident
that any concerns will be addressed promptly and are clear that sanctions will be applied in the
rare case of any form of oppressive behaviour. Exclusion is used effectively as part of an
overall strategy to promote very high standards of behaviour. During the previous year, there
was one fixed-period exclusion and one permanent exclusion, involving two pupils.

Very good and often excellent relationships exist throughout the school and pupils and staff
know each other well and act as a community. The excellent role models provided by the
headteacher and his staff influence pupils positively. Pupils treat each other and adults with
courtesy, respect and consideration. They work well together in identifying and supporting a
range of local, national and international charities such as the Hospice in the Weald, Children in
Need and the work of a village education programme which supports the development and
running of schools in Tanzania’s rural communities. In the latter example, a former pupil who
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20.

had been involved in the project during his gap year spent in Kilimanjaro, introduced pupils to
the programme by speaking informatively about his experiences. Pupils undertake a wide range
of extra-curricular activities with enthusiasm and commitment. Pupils respond very well to the
good opportunities for personal and social development and this is enhanced by opportunities to
become members of the School Council, sports captains, form directors who organise junior
assemblies and parents’ association representatives. These enable them to make positive
contributions to the school’'s life and work, which include responsibility to each other, to the
school community and to the wider community. Pupils, however, also use their own initiative to
develop aspects of their personal development and contributions to society in the widest sense
and this is particularly exemplified in their work for charities, many sporting activities, music,
drama and the Duke of Edinburgh Award. Pupils work effectively in teams and support each
other in work and extra-curricular activities, showing initiative and taking responsibility.

Attendance rates have remained well above the national average since the time of the last
inspection. During the last school year (2000/1) for which there are comparative figures,
attendance of 94.1 per cent was recorded, with no unauthorised absence. These figures
compare with national averages of 90.9 per cent and 1.1 per cent respectively. Attendance
levels showed an increase to 95.3 per cent in 2001/2. The majority of authorised absences
occur as a result of illness and medical visits. Lateness is properly recorded. Pupils move
purposefully between lessons and staff and pupils arrive in classrooms punctually, with the
result that lessons begin promptly. The very good levels of attendance have a positive effect on
attainment and progress.

Sixth form

21.

22.

Students are able and enthusiastic learners, committed to attaining high standards in their work.
When given the opportunity, they contribute well to lessons and are articulate and intelligent in
debate. The school helps its sixth form students to develop into well-balanced, mature and
agreeable young adults, well prepared to take their place in society and to continue their
educational progress.

The focus of the school on good and respectful relationships and the creation of an environment
based upon clear values and principles, influences every aspect of school life and students’
personal development. Expectations of sixth form students are clear and opportunities for
personal development and for taking responsibility occur in a number of areas, both within and
outside the taught curriculum.

HOW WELL ARE PUPILS TAUGHT?

23.

24.

There has been some improvement in teaching since the last inspection with a much higher
proportion of good or better teaching. Teaching in Years 7 to 11 is good; a third of lessons were
graded very good or excellent. Teaching is good or better in over four-fifths of lessons and very
good or better in a third. Teaching is unsatisfactory in a small number of lessons that were all in
Years 10 and 11, although the percentage of excellent and very good teaching was in fact much
higher, overall, in this key stage than in Years 7 to 9. The quality of learning broadly matches
the quality of teaching. Pupils’ very positive attitudes and motivation greatly enhance their
learning at both key stages.

Teaching is good in English and mathematics and very good in science. A particular strength is
teachers’ subject expertise, resulting in very well planned lessons that challenge and extend
these very able pupils well. Teachers manage their pupils very well and, as a result, pupils
maintain their interest and concentration and learn effectively. Excellent lessons are
characterised by very clear learning-outcomes, opportunities for boys to negotiate and
contribute to whole-class, group or pair discussion and excellent review sessions to consolidate
the learning that has taken place. Explanations are clear and teachers use good open-ended
guestions to extend and challenge their pupils. In response, pupils concentrate hard and apply
themselves well. They appreciate their teachers’ efforts and throw themselves wholeheartedly
into the task in hand.
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25.

26.

27.

28.

20.

30.

In Years 7 to 9, teaching is good in all subjects, apart from design and technology, where it is
satisfactory, and science, modern foreign languages and religious education, where it is very
good. In Years 10 and 11, teaching is very good in English, science, modern foreign languages
physical education and religious education, good in mathematics, art and design, history,
geography and ICT and satisfactory in design and technology. There is good teaching in all
subjects, including design and technology, with examples of excellent teaching in English,
science, modern foreign languages and religious education. In modern foreign languages, for
example, the ICT facility has enormous potential and is used especially well by the German
teachers to enhance pupil achievement. In religious education, where the quality of teaching
was uniformly high, the teacher’s excellent use of religious language relating to a forgiving,
loving, just and holy God meant that pupils understood the meaning of those terms very well.
Excellent comparisons were drawn between religious concepts of God and human experience
and between the Ten Commandments and measures of perfection in a moral context. As a
result, pupils perfectly understood the links between keeping to the rules and salvation.

A very small amount of unsatisfactory teaching was observed in Years 10 and 11 in science,
ICT and geography. Where this was the case, the weaknesses resulted mainly from lack of
understanding of the very able nature of these pupils, as in a Year 10 science lesson where the
slow pace, lack of challenge or acknowledgement of work already covered, resulted in
inappropriate progress.

In most subjects, the teaching of literacy and numeracy is satisfactory. The contribution of other
subjects of the curriculum to pupils’ speaking, listening, reading and writing is satisfactory. Most
subjects provide for a good deal of question and answer and class discussion. Religious
education and geography encourage presentations and religious education pupils debate
controversial issues. However, the range of oral activities is too limited, both within and across
subjects, for pupils to practise communicating their knowledge in different ways for different
purposes sufficiently. Across all subjects, pupils provide a large quantity of good quality formal
writing. History, in particular, helps pupils plan and structure their long essays; in art, pupils write
good critical studies and, in science, pupils regularly write technically accurate essays.
Nevertheless, not enough writing for different purposes and audiences is done in subjects other
than English in Years 7 to 9 or exploration of how to explain a thought or a concept, such as
imaginative ways of communicating ideas. The library supports pupils’ reading of fiction very
well. In several subjects, classes use the library for research and, in many, good use is also
made of the Internet to enhance learning.

Pupils’ number skills are regularly reinforced in mathematics lessons where they are taught the
efficient and effective use of a calculator and how to estimate and approximate. Their ability to
form and solve equations is used to good effect in all science subjects where they use a range
of graph drawing skills, but this was also seen throughout the school in subjects such as history
and geography.

Planning is satisfactory, with examples of very good and less satisfactory practice. Planning in
science is very good; lesson content is relevant to everyday situations, learning objectives are
clearly understood by pupils and are most often achieved. In music, lessons are well planned
with aims and objectives clearly set out at the beginning, so that pupils know what they have to
do. Weaknesses in planning occur when teachers are not clear enough about what they want
the pupils to learn in the lesson or unit of work and have not timed their activities. This was
seen in English in Year 7 and Year 11 lessons, where the pace of the lessons slowed when
teachers talked too much or allowed too long for one activity. In design and technology, the
satisfactory lessons highlighted weaknesses in planning; pupils were not sufficiently challenged
and, consequently, worked at a slower pace with less progression. Planning was identified as an
area for development in the last inspection and, as yet, not enough has been done to improve
lesson plans and to ensure that they form part of a cohesive scheme of work.

Most teachers use an appropriate range of teaching and learning approaches. In a Year 10
rugby session, the teacher provided a range of activities that enabled all boys to build their skills
and understanding systematically. In Year 7 art, the teacher included pupils in learning about
colour mixing with pencils, using a variety of open-ended questions that encouraged them to
offer ideas and try out theories. Occasionally, teaching approaches are not as varied as they
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31

32.

could be, for example, in mathematics, where the main teaching style continues to be exposition
followed by practice, with a range of well-chosen examples for pupils to use. Although this is
effective, it does not fully involve pupils in their learning.

Overall, the teaching of pupils with special educational needs is satisfactory. Most teachers are
aware of the needs of pupils’ with special educational needs and in most subjects, pupils learn
satisfactorily, where teachers plan for and use specific strategies to maintain the pupils’
concentration and help them to remain on task, as, for example, in a Year 8 modern languages
lesson and in a Year 9 geography lesson. Here they learn well and make good progress.
Teachers generally manage these pupils, some of whom have considerable behavioural
difficulties, well. Learning support staff provide effective help and support to pupils, not only to
those for whom they are specifically allocated time but, also, to others who are also on the Code
of Practice register.

There is no particular provision for the small number of pupils for whom English is an additional
language. Their language attainment is high on entry and most make similar progress to that of
their peers. As with other pupils in the school who have specific language needs, there is, as
yet, no system in place for alerting all teachers of pupils with English as an additional language
to particular pupils’ specific language needs and targets and to strategies for helping them
consistently in all subjects. Like all other pupils they are learning appropriate vocabulary for
each subject, but are not learning through as rich a range as they need of speaking, reading and
writing tasks in all subjects.

Sixth form

33.

34.

Teaching is good in the sixth form and, in many cases, it is very good. Teachers have
extremely good subject knowledge and this, combined with the excellent relationships that exist
between teachers and students, together with teachers’ very high expectations, are major
factors in the high levels of attainment achieved in all subjects. These high expectations and
good lesson planning ensure that students are faced with challenging work. Teachers’ marking
of students’ work is thorough and gives clear feedback on progress and what is necessary to
improve still further. In most lessons, the pace of learning is high and effective use is made of
discussion and presentation of ideas, although there are a minority of lessons which are too
teacher-directed and whose impact is, therefore, reduced. In some subjects, the work is closely
linked to real situations in the outside world, which gives it immediacy and impact. Good
learning and high standards in subjects such as mathematics, make a positive contribution to
the progress that students make in other subjects, such as physics. Occasionally, the quality of
learning could be improved by more consistent use of computers to aid research or to support
more practical aspects of the work. Similarly, the impact of learning in some subjects would be
enhanced by a planned programme of visits and contacts outside the confines of the school.
More use of group work and discussion in English would help students develop and articulate
their ideas.

The attitudes of students towards their learning represent another major factor in the high
standards the school achieves. Students are enthusiastic learners and have an extremely
mature attitude towards their work that stems from the trust the school places in them to be
responsible for their own progress. They concentrate well and have very high expectations of
themselves. In the majority of cases, students make positive contributions to lessons and
participate well in discussion and debate.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

35.

The quality and range of learning opportunities at both key stages are good. All pupils, including
those with special educational needs, have equal access to the curriculum. From September
2002 the school introduced a five-period day combined with a two-week timetable to bring it into
line with other local schools and to facilitate the introduction of the Key Stage 3 Strategy.
Curriculum time at 25 hours per week is in line with that recommended for pupils in Years 10 to
11 and above that recommended for Years 7 to 9.
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36.

37.

38.

39.

40.

41.

In Years 7 to 9 all National Curriculum subjects are offered and programmes of study have
satisfactory breadth and balance. The introduction of one-hour periods has removed the
difficulty of short lessons for practical science and the creative arts and corrected the shortfall in
time for history and geography, noted at the last inspection. The Key Stage 3 Strategy has
been introduced effectively in English, mathematics and science, with a positive effect on
standards. The overall allocation for ICT has improved with one discrete lesson per fortnight in
each of Years 7 to 9 and the time allowance for religious education is now in line with the local
education authority agreed syllabus recommendations. All boys study two foreign languages
with more time allocated than the national average.

Within this overall satisfactory provision, however, there are areas of weakness. Although all
pupils follow technology courses, they do not have access to work with compliant materials. In
English, ICT is not used enough to allow pupils to draft and edit texts and to present work in
different ways. Drama activities are not varied or regular enough to ensure progress in a good
range of drama skills. Large classes in Years 7 and 8 hinder efforts to cater for both the most
and least capable pupils in several subjects, notably in science and in ICT. Links with primary
schools, particularly to see Key Stage 2 Literacy in Action, are insufficiently developed. The
time allocated within physical education to team games is at the expense of the development of
individual skills and is exacerbated by the split site arrangements. Some departments, such as
modern foreign languages, use ICT well in their teaching but others barely reach their subject
entittement. As a result, in Years 7 to 9, the curriculum does not meet statutory requirements.

Some, but not all, departmental schemes of work incorporate opportunities for activities related
to literacy, numeracy, ICT and citizenship and identify possibilities for spiritual, moral, social and
cultural development. Little evidence was seen in lessons of the translation of policy into
practice and this is an area for development. In history, for example, schemes of work offer little
guidance to teachers with less experience or who are new to the school, with the result that
some pupils in Year 8 and 9 cover work twice. Similarly, in design and technology, although
new schemes of work have been devised, they require more vigour and flair to ensure that
pupils become fully involved in their learning.

In Years 10 and 11 pupils study nine GCSE subjects within a traditional grammar school
curriculum and the statutory curriculum is in place. The curriculum is enhanced by the option to
study two modern foreign languages and three separate sciences. The time allocated to
individual subjects is broadly in line with the national average. Although pupils have been
disapplied from a compulsory course in technology, this is still available in the options
programme. Religious education is now offered as an optional GCSE subject as well as a short
course for pupils not taking three sciences and statutory requirements are met. Short
enrichment courses are also now offered in general studies and ICT. Five sets are allocated in
Years 10-11 for mathematics and modern foreign languages, but not for English and science.
The imbalance between team games and individual skills remains in physical education.

A good range of enrichment activities supports the curriculum. Exchange visits and homestay
arrangements in France and Germany are very popular. There are good opportunities for local
or overseas fieldwork in biology, geography and history. Year 11 pupils undertake two weeks’
work experience and most take the initiative to find their own placements. The commitment of
the community service volunteers, working, for example, with the elderly and disabled, enriches
their personal and social development. However, there are not enough opportunities in art for
pupils to experience gallery visits and visiting artists. The quality and range of careers advice is
good. There are good relationships with other secondary schools and with higher and further
education establishments and satisfactory relationships with primary schools.

Extra-curricular provision is very good, overall, and is a strength of the school. There is a good
range of team games and large numbers of staff and pupils are very highly committed to training
sessions, weekend matches and tours. There is also a variety of music and drama activities of
a high standard, including orchestra, choir, swing band, jazz group and barber shop. Good links
have been forged with local grammar schools for large-scale productions and in both sport and
music boys of all abilities are encouraged to participate as well as to excel. The school has the
largest voluntary cadet force of any maintained school in the country, offering good opportunities
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43.

45.

for senior boys to develop leadership skills and to train younger pupils. It is also a considerable
strength of the school that senior pupils take responsibility for running a number of Junior Clubs.

The PSE programme provides very well in terms of specific curriculum aspects such as rights
and responsibilities, healthy environment, sex and relationships which all make a powerful
contribution to developing pupils’ attitudes and fostering independent thinking and
communication skills. The drugs education and sex and relationships aspects of the course won
justified, recent local and national acclaim but the rest of the course has not been planned in
sufficient detail to ensure progressive development of pupils’ skills. As a result, the overall
curriculum provision for pupils’ personal and social education (PSE) is judged to be
unsatisfactory. The weaker teaching seen in some lessons was partly due to this lack of skills
planning, together with the fact that the content of the course has not yet been adjusted to take
account of the new one-hour lessons. Whilst the time allocation for the subject is just adequate
in Years 7 to 9, the five mornings allocated in total at Key Stage 4 are not enough either to cover
adequately the content required at this stage or to continue developing and practising the
understanding and skills associated with the subject. The co-ordinator is unable to make the
necessary developments quickly enough because of the wide range of responsibilities she
undertakes. In addition, there are no regular, formal meetings for the staff who teach the
subject to create a coherent and consistent approach to the way it is taught. No monitoring or
evaluation takes place of either the teaching or the pupils’ progress.

The provision for pupils with special educational needs is broadly satisfactory and improving.
The school’s policy for special educational needs has not been updated to reflect the new Code
of Practice, as the school was advised to await further guidance from the local education
authority which has now been received. Teachers are aware of the new requirements and have
undertaken training, with more planned for the coming year. Not all pupils have individual
education plans and, consequently, do not have clear enough targets for their academic
progress, for their personal and social development, or to help them in their next stage of
learning. All pupils with special educational needs are treated equally, as part of the school's
commitment to equal opportunities, and they have access to all the curricular opportunities
available to their peers. The school offers booster classes in Years 7 to 9 for all pupils who
require additional support with their literacy skills. English teachers are aware of the needs of
pupils with English as an additional language, but their problems and how to deal with them are
not sufficiently known by teachers in other subjects. For example, pupils in Year 7 who enter the
school with below average writing skills are now receiving effective weekly support in basic skills
from an English teacher, whose efforts need to be re-inforced in other subjects.

The school, through its aims and practices, is fully committed to ensuring equality of access and
opportunity for all pupils in every aspect of its life and work. In this respect, the school is making
very good provision. Academic courses are well matched to the needs of nearly all pupils,
although those who have studied French before entering the school have no special provision
made for them. All pupils, irrespective of their backgrounds, have access to the full range of
courses and to any associated visits and enrichment opportunities made available. Good
opportunities are provided for large numbers of pupils to represent their school in extra-
curricular sporting activities. Pupils who speak English as an additional language and those
with special educational needs are all treated equally within the main body of pupils. They
receive very sensitive support and help from staff and in particular their peers, especially recent
arrivals at the school who speak very little English. Many examples were seen where other
pupils went out of their way to provide positive assistance, for example in a Year 11 rugby
lesson and in a Year 12 geography lesson, successfully involving them in the group activities.
The school has met the requirements of the Special Educational Needs and Disabilities Act for
2001 and the requirements of the Race Relations (Amendment) Act 2000 and the Race Equality
Code of Practice, but does not, as yet, analyse and evaluate the examination performance of
pupils from minority ethnic groups or pupils with special educational needs. The quality and
range of careers advice is good and there are good relationships both with primary schools, with
other secondary schools and with both higher and further education establishments.

Overall, the school makes very good provision for pupils’ spiritual, moral, social and cultural

development (SMSC). The school’'s focus on good and respectful relationships and the creation
of an environment based upon clear values and principles influence every aspect of school life
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47.

48.

and pupils’ personal development. There are many references to these aspects of pupils’
personal development in the school’s documentation, especially with regard to behaviour, equal
opportunities and bullying. Provision for moral and social development is excellent, provision for
spiritual development is good and that for their cultural development is satisfactory. Provision for
pupils’, spiritual moral, social and cultural development is an integral part of the school’s delivery
of PSE opportunities and the religious education syllabus provides many very good
opportunities in these areas. However, although heads of year make some contribution, this
dimension of the curriculum is, currently, insufficiently coordinated. A fully planned and
synchronised approach to spiritual, moral, social and cultural development across the school in
terms of a shared policy for planning, delivery, monitoring and evaluation is required.

Provision for pupils’ spiritual development is good, overall. The influence of the school's ethos
and strong traditions enables pupils to demonstrate their values, attitudes and beliefs within a
very supportive environment. Assemblies take place on a daily basis, some in year groups and
some in form rooms. This is a valuable way to begin the day. Assemblies provide some
opportunities for reflection, but these are inconsistent. One assembly, for example, led by a
pupil enabled pupils to explore their values and feelings and to develop concern for others.
Statutory requirements for collective worship are not met. Some evidence of planning for
spiritual development can be seen in departments and religious education makes a very good
contribution in this area. Pupils are encouraged to explore their attitudes and feelings and to
consider their responses to the meaning and purpose of life. Several subjects contribute well to
pupils’ spiritual development. In English, for example, teachers’ questioning enables pupils to
widen their horizons and reflect on life issues through the study of various poems and literary
texts. Teamwork in physical education enables pupils to understand a range of human thoughts,
feelings and emotions. Pupils are clearly aware of the spiritual dimension in the life and
traditions of the school. However, greater opportunities should be provided to further develop
this aspect of pupils’ personal development.

Provision for pupils’ moral development is excellent. This is a real strength in the school.
Opportunities are targeted largely through the PSE programme and in religious education, but
pupils’ moral development is an essential part of the school’'s whole ethos. Topics such as the
use of rules, moral relationships, crime and punishment and drugs education provide a sound
basis for discussion and development. The school has clear expectations of pupils knowing right
from wrong and they respond extremely well when corrected. The headteacher and staff are
excellent role models for pupils and assemblies make a real contribution to this area. Several
subjects provide good opportunities for moral development. In religious education, for example,
pupils respond well to aspects of morality, using their knowledge of religious and ethical issues.
In English, pupils have many opportunities to examine and challenge a range of issues that
affect human relationships and conditions. In physical education, pupils demonstrate their ability
to cope well with success and failure; they have a clear understanding of right and wrong
actions in sports and a strong acceptance of the rules. Boys reflect on the school's values
during tutor periods and in their daily activities and give good support to charities.

Provision for pupils’ social development is outstanding. The school provides many opportunities
for pupils to take responsibility and to develop social understanding. For example, the school is
committed to the cadet force and this opens up a vast array of opportunities for pupils to
become involved in social activities. Pupils act as librarians, trained mentors, choir and
orchestra leaders and many more. The PSE programme provides very well in this area by
encouraging reflection on rights and responsibilities, healthy environment and sex and
relationships. This makes a powerful contribution to developing mature attitudes and fostering
independent thinking and communication skills. The house system enables pupils to develop a
sense of identity and provides excellent opportunities for participation and competition. The
prefect system is very strong and the School Council provides a very effective way for pupils to
influence changes. Pupils have a very positive attitude towards it and it provides good
opportunities for some to exercise their skills of persuasion. Assemblies make a significant
contribution to social development; most form assemblies are taken by pupils and allow
opportunities for classes to be actively involved in discussion and presentation. In almost all
subjects, pupils collaborate very well with each other in discussion work. They demonstrate
deep respect for and consideration of the views of others. This makes a significant contribution
to their achievement and progress. The level of pupil interaction in English, religious education
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50.

and modern foreign languages is very high and their ability to use their negotiation skills is an
important feature of the work in these subjects.

Provision for pupils’ cultural development is satisfactory. There are several opportunities for
pupils to be involved in activities that extend their cultural development. Aspects of religious
education make a significant contribution, especially in terms of the study of different religions
and the cultures that support them, so assisting pupils to pre