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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Corbridge Middle School is stuated on the edge of the village of Corbridge in Northumberland. It
takes 356 pupils from the ages of 9to 13. There are four feeder firgt schools, but the current pupils
previoudy attended thirteen schools over avery wide area, some of which are primary schools. On
leaving, most pupils trandfer to the loca high school. The school’ simmediate surroundings are
relatively advantaged. The percentage of pupils digible for free school medsisvery low. The
pupils attainments on entry to the school are generaly above the nationa average, athough the full
range of attainmentsis present. The proportions of pupils with special educationa needs or with
gtatements of need are both dightly lower than the nationa averages. There are only two pupils
whaose mother tongue is not English, afigure thet iswell below the nationd average. Almog dl the
pupils have a white British heritage.

HOW GOOD THE SCHOOL IS

Corbridge Middle Schoal is agood school. The teaching is good and the pupils very positive
attitudes to learning help them to make good progress and attain high sandards. The leadership and
management of the school are good and it provides good value for money.

What the school doeswedll

Theteaching and learning are good overal. They are very good in many subjects, and for
pupils with specid educationd needs.

The pupils behaviour and attitudes are very good.

The schoal’ s support for pupils persona development is very good.

The pupils atendance is excellent.

What could beimproved

The monitoring and assessment of pupils work, to give an overview of their attainment and
progress throughout their time in the school.

The planning and delivery of citizenship, particularly in the curriculum for persond, socid and
hedlth education.

The use of information and communication technology (ICT) to support and develop other
subjects.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made a good improvement since the last ingpection in April 1997. The teaching, the
learning and the pupils persond development have al improved and are now of very good qudity.
The areas previoudy identified for improvement have been tackled effectively, but the monitoring
and evaluation of pupils progress are fill not entirely satisfactory. However, the school is now
aware of the need to assess pupils  atainments on entry, during their time in school and on leaving,
and has schemesin place to do so.
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STANDARDS

The table shows the standards achieved by pupils at the end of Y ear 6 based on average point
scoresin nationd tests.

compared with Key
Performancein: all schools smilar schools
well above average
2000 | 2001 | 2002 2002 above average
average
End of Key Stage 2 A B A B below average
tests well below average

moowo>

The school’ s overdl performance in the nationd testsis higher than that of smilar schools and
generdly well above the nationa average. Standards are good in English, and very good in
mathematics and science. The results of the nationd tests at the end of Y ear 6 were above the
nationa average for English, and well above average for mathematics. They were exceptiond in
science, with 79% of pupils gaining the higher Leve 5. This places the school in the top 5% of
schoolsin the country. The school has no consistent records of its pupils performance on entry to
the school. By the end of Y ear 8 records are complete, but till do not give an overal picture of the
pupils attainment and progress. Information supplied by the high school to which most pupils
trandfer, about the Key Stage 3 test reaults, suggests that pupils have progressed at aratein line
with, or dightly above, the nationa expectations.

The pupils are attaining high sandards a age 11 in dl subjects, except design and technology, where
they are satisfactory. In physica education and music, sandards are very high. By the age of 13,
pupils are attaining satisfactory standardsin art and design, rdligious education and ICT, good
standards in design and technology, physical education, geography, history and French, and very
good standardsin music. Thereislittle difference between the achievements of girlsand boys. The
two pupils whose home language is not English progress well, and those with specid educationd
needs achieve appropriately.

Standards of literacy used in other subjects are good, and in numeracy they are satifactory, but the
standards of ICT used in other subjects are weaker.

From the data provided by other schools, and an analysis of pupils standardsin class, it can be
seen that they make satisfactory progress through the school, entering and leaving with achievements
above the nationd averages. The school sets chalenging targets both for the Key Stage 2 tests and
for individuds
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Attitudes are very positive. Pupils are keen to come to school, they
are confident learners.

Behaviour, in and out of Behaviour is very good both in class and around the school. Pupils
classooms work well in groups, remaining focussed during lessons.

Persond development and | The pupils persona development isvery good. The aff know their

relationships pupilswell and help them to mature and develop effectively.
Relationships are very good.
Attendance Attendance is excdlent. There is no unauthorised absence.

The school provides very good support and guidance for al the pupils. The strong climate for
learning dlows dl pupilsto sudy effectively and develop well. They respond with very good
behaviour and enthusasm. There have been very few exclusons.

TEACHING AND LEARNING

Teaching of pupils: Years5and 6 Years7and 8

Qudlity of teaching Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Overdl, the qudity of teaching seen was good. Only one lesson was taught unsatisfactorily, whilein
amogt hdf, the qudity was very good or excdlent. Good teaching was seen in all aress. It was
very good in science, geography, history, French, and music and for pupils with specid educationa
needs. When, occasionaly, the qudity was less than good, it was generdly because too much
direction by the teacher prevented the pupils from developing their persona responses and building
on their existing knowledge and skills. Good teaching was characterised by the teechers extensive
knowledge and understanding of their subject, thorough planning and high expectations for pupils
achievements. The pupils responded with enthusiasm and effort. The climate for learning is very
clear and strong so that dl pupils are swept dong by this ethos of willingness to work hard and
make rapid progress. The teaching of literacy across the schoal is good, but that of numeracy is
weeker. The main barrier to the teaching being judged ‘ very good overdl’, was the school’ s lack of
aclear picture of pupils progress.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of the | The curriculum is generaly broad, baanced and rdevant, and
curriculum includes French in dll years. The provison for extra-curricular

activitiesisvery good. Provison for citizenship and for persond,
socia and health education is unsatisfactory, however.

Provison for pupils with
gpecia educationd needs

The provision for pupils with specia educationa needsis very good.
They benefit from very good support for their learning.

Provison for pupils with
English as an additiond

language

The few pupils who have English as an additiond language have fulll
access to dl the learning experiences.

Provison for pupils
persond, including spiritud,
mord, socid and culturd
development

Provison for pupils persond development isvery good. Spiritud
and culturd development are satisfactory; moral and socid
development are very good.

How well the school cares
for its pupils

The school cares very wdll for its pupils. The systemns for monitoring
their persond progress are good, but those for academic progress
are unsatisfactory.

The curriculum meets requirements for the Nationd Curriculum and for religious educetion.
Citizenship is not yet introduced effectively in persona, socia and hedlth education lessons. Some
aspects of design and technology need further development. All pupils have opportunities for
confidentia discussionsin drop in sessons. Partnership with the parentsis good and has some very
good features. They support the school very well.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The headteacher, and senior staff provide good leadership overdl.
management by the Other members of staff with management responsibilities provide
headteacher and other key | good support.

gaff

How well the governors
fulfil their respongibilities

The governors fulfil their repongbilities well; they know the strengths
and weaknesses of the school and use their expertise to support it.

The school’ s evauation of

The school has started the process of sdf evauation well. It isaware

its performance of its strengths and wesknesses, including the crucid issue of
identifying pupils progress through the schooal.
The drategic use of The srategic use of resourcesis satisfactory. The school haslittle
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resources extrafunding beyond its basic budget, which is low when compared
with national averages.

There are sufficient well qualified and experienced teachers and support staff to ddiver the planned
curriculum. The accommodation and resources are adequate, with specidist rooms for many
subjects. The school leadership is good; the governors are involved in the development planning,
and the principles of best value are satisfactorily applied. It is an effective school that provides good

value for money.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to seeimproved
Parents state that their child likes school - A gmdl but sgnificant number fdlt that they
and that they would fed comfortable to are not kept well informed about the
approach the school with any concerns. progress their child is making.

They believe that theteachingisgoodand |- A few dated that the school does not work
teachers have high expectations, so their closdy with parents.

child makes good progress . Some are unhappy about the amount of
Parents are confident that the school helps homework their child hasto do and avery
their child become a mature and gamall number are critica of the range of
respongible individua. activities outsde lessons.

The responses to the questionnaire and the comments at the parents’ meeting indicate that parents
are pleased with the school.  The ingpection bears out their positive views. A few parents
expressed some negative views. The ingpection does not fully support the concerns expressed by a
few parents. The information provided for parentsis sometimes insufficiently detailed and
homework is not dways set regularly. However, the school does involve parents in a number of
ways and seeks to work more closdy with them through, for example, the use of questionnaires.
The range of extra-curricular activitiesis very good for asmall school but, as most of them take
place a lunchtime, not al parents may be aware of the full range.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Theingpection was carried out in March 2003, about half way through the academic year.
The nationd data available to the ingpection team relates to pupils  atainment in the summer
of 2002. The judgements made are based on an analysis of test and assessment results, direct
observations of pupilsin lessons and a detailed scrutiny of pupils work, especidly from Year
8, where no test data was available. Discussions were held with pupils to establish what they
knew, understood, and could do.

The assessment of pupils when they were aged seven, in their first schoals, indicates that
pupils atainment at that time was higher than the national average. Datais available for only
two thirds of these pupils, as they come from awide area, and many from junior schools.
Corbridge Middle school does not identify overdl attainment on entry, whichisanissue. The
mgority of these pupils have attained at least the nationaly expected standards at the end of
Year 2 inthe firgt schools, and many have higher achievements. The review of Year 5 work
indicates that pupils have made good progress and are likely to have been attaining broadly
above average standards when they enter the school.

By the end of Year 6, pupils are attaining standards that are above the nationa average. In
the 2002 tests and assessments for 11-year-olds, the percentage of pupils attaining at least the
expected Leve 4 was above the nationd average for English and science, and well above for
mathematics. The percentage ataining the higher Level 5 was above the average for English
and mathematics, and very high for science. Overdl, based on points scored in each subject,
the pupils attained standards well above the nationd average. Based on comparisons with
schools with asimilar proportion of free school medls, these points scores were around the
nationa average for English and mathematics and well above for science. Also, the
proportion of pupils attaining at least the expected Leve 4 was around the average for English
and science, but above it for mathematics. The proportion attaining the higher Level 5 was
again around the average for English and mathematics and very high for science. These
datigtics indicate that the pupils are generaly achieving satisfactory standards compared to
smilar schools, but that pupils are attaining many more of the higher gradesin sciencein these
tests than would be expected at the age of eeven.

Attainment in nationa assessments a age 11 hasrisen at arate Smilar to that found nationaly.
There was adip in both mathemeatics and science results in 2001 that has now been remedied.
Both boys and girls are attaining sandards above the nationd averages with the boys doing
dightly better than the nationd picture, especidly in English and mathematics.

The review of pupils current and past work indicates that standards are above or well above
those normally seen, both at the end of Year 6 and in Year 8. Pupilsin Year 6 are attaining
sandards in English that are above average, and in mathematics and science they are well
above average. Standards are above those typicd for this age group in al other subjects,
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10.

gpart from design and technology, where they arein line with nationa expectations, and music
and physica education, where they are well above them.

Pupilsin Year 8 are ataining sandards that are above average in English, French, design and
technology, geography, history, and physical education; well above average in mathematics,
science, and music, and closeto the average in art and design, religious education, and ICT.

Overdl, pupils respond well to the good teaching they receive and are making good progress
to attain the above average standards. Where progressis more limited and standards
relatively lower, such asin art and design, this is because the planned programme for learning
inYears 7 and 8 limits skill development, or where teachers have more limited experience of
teaching the subject, for example, in religious educeation.

Standardsin literacy and numeracy are above those usually seen by the end of Year 6 and
Year 8. Pupils have many opportunities to use and extend their kills across the curriculum.
However, the use of ICT to support and develop learning in other subjectsis wesk.

Ovedl, pupils of dl abilities and backgrounds, those whose home language is not English and
those with specia education needs, are achieving well. The school has not yet identified
pupils who might be gifted and talented for extra support. Pupils enter the school with
broadly above average levels of attainment in Year 5 and by the end of Year 8 are attaining
standards above and well above the nationa average. Standards have shown significant
improvement in ICT, design and technology and physical education.

Pupils results at the end of Year 9 in nationa tests and assessments, provided by the high
schools that the pupils moveto at the end of Year 8, show that progressis at least satisfactory
and often good in Years 7, 8 and 9. Significant numbers of pupils attain well above nationaly
expected levels whilst very few attain below.

Pupils attitudes, values and per sonal development

11.

12.

Pupils attitudes, values and persond development are very good and represent a mgjor
strength of the school’swork. Pupils attitudes to learning are very good throughout the
school. Behaviour in lessons and around the school is very good. Pupils understand what is
expected of them and dmost dways respond very postively. The qudity of rdaionshipsis
very good throughout the school. Attendance is consistently well above the nationa average
and thereis no unauthorised absence. The school has successfully maintained the very
positive atitudes and behaviour noted in the previous ingpection report.

Pupils are very keen to come to school. They work willingly and enjoy their lessons,
especidly when the work challenges and interests them. A high proportion participates in the
very good programme of extra-curricular activities, some of which are initiated at the pupils
request. Almost dl the parents who responded to the questionnaire state that their child likes
schoal. Virtualy dl pupils cometo school prepared to learn. They listen very well to ther
teacher and to one another and usudly express their own ideas clearly. Throughout the
school, pupils settle quickly to work and are keen to contribute their ideas. They concentrate
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13.

14.

15.

16.

17.

very well, working hard to complete the work they are given. InaYear 8 lessonin girls
rugby and footbdl, dl the girlslistened to ingtructions, tried hard and were unfailingly cheerful
on acold and windswept field. Pupils with specia educationd needs are dmost aways
equaly keento work. They try hard and usualy complete their work, especialy when they
arewel| supported either in the classroom or in asmall group. They contribute to and take
part in every aspect of schoal life because they are well supported both by the staff and by
their peers. Throughout the school, pupils positive attitudes to learning have a sgnificant
effect on the progress they make.

Behaviour in lessonsis very good overal. Pupilsrespond well to the high expectations of
most teachers and support assstants. During the ingpection, unsatisfactory behaviour was
seen in only one of the seventy-nine lessons observed. Then thelack of challenge and
opportunity for pupilsto be involved in the lesson resulted in inappropriate behaviour and a
lack of attention to the lesson’s objectives.

Behaviour in seven lessons was judged to be satisfactory. It was good in twenty-three
lessons, very good in thirty-six and exemplary in twelve. Where behaviour was sttisfactory,
for exampleinaYear 7 persona and socid education lesson, asmal number of boys was
unwilling to listen and a times behaved in an immature way o that the teacher had to spend
time managing their behaviour and the pace of the lesson dowed. The proportion of very
good and excellent behaviour seen was very high. In these lessons pupils were enthusiastic
and enjoyed learning. They listened carefully to their teacher and to one another, settling very
quickly to work and concentrating hard. Pupilstook pride in their work.

Lessons have a brisk pace because teachers rarely have to spend time dealing with
unacceptable behaviour. Thisin turn helpsto ensure that pupils can concentrate on whet they
arelearning. Pupils leve of respect for the fedings of others grows as they move through the
school, encouraged by the opportunities they are given to discuss their opinions and fedlings.
They are usudly tolerant towards those whose opinions differ from their own and enter into
discusson in amature and thoughtful way. Pupilslook after the school’ s resources well.
Thereis no vanddism or graffiti in the school. The leve of exdusonisvery low. There were
two fixed term exclusionsin the last academic yeer.

Behaviour at bresk and lunchtimeis very good. Pupils play very well together in the
playground. Movement around the school is quiet and orderly. Lunchtimeiswell organised.
The noise levels are acceptable and lunch is a pleasant socia occasion, with pupils Sitting with
their friends and chatting quietly. Pupils queuein an orderly way for their food and help to
clear up after they have esten. Pupils take respongbility for their own behaviour so that the
light level of supervison out of lessonsis sufficient.

The school provides awide range of opportunities for pupils persond devel opment.
However, the organisation of persona and socia education means that some opportunities for
encouraging persond development are missed, particularly in the area of citizenship. Indl
classes, pupils are expected to sharein tidying up at the end of lessons and many do so asa
matter of course. The recently established school council gives pupils avoicein the school
and enables them to suggest areas for improvement. The council is taken serioudy and
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18.

19.

members fed that they have aready made a difference to school life. Pupilsareinvolved in
organising events, such as schoal talent shows and a charity fund raising activity. Pupilsin
Year 7 help to introduce Y ear 4 pupils to the school and act as ‘buddies when they move
into Year 5. Both the older and younger pupils are enthusiastic about the system and talk
about how successful it isin helping younger pupils gain confidence. In lessons, pupils
respond very well to the opportunities they are given to work together in pairs or small
groups. They enjoy the opportunitiesthey are given to take responsbility for their own
learning. For example, in mathematics lessons, pupils were seen to negotiate additiona
activities that they felt they needed and in physica education and music they are actively
encouraged to develop independence. On avery few occasions the immature attitude of a
small number of boys results in some disruption to the lessons.

Relationships throughout the school are very good. Thereisahigh level of mutua respect
between gtaff and pupils. Teachers and other staff support pupils persona development very
well. Pupilsrespond positively to the praise they recaive and are well motivated by the merit
system. Pupils co-operate increasingly well together as they move through the school.
Bullying occurs rardly and is not tolerated by the staff. Pupils know that they should tell an
adult about any behaviour that makes them uncomfortable and trust teechersto ded with it
quickly. The very good qudity of the relationships makes a sgnificant contribution to the
standards of behaviour achieved.

Attendance is excdlent. Thelevel of attendanceis consgtently well above the nationa
average and there is no unauthorised absence. Attendance is monitored well and the registers
are kept correctly. The overwhelming mgority of pupils routingly attend on timein the
morning. Lessons begin promptly.

HOW WELL ARE PUPILSTAUGHT?

20.

21.

22.

In most subjects, pupils are taught by specidist teachers with others of the same age in mixed
ability groups, or bands based on atainment in the subject. Inal, 79 whole or part lessons
were observed by inspectors.

Overdl the quality of teaching is good, with 99% of the lessons seen being satisfactory or
better. Pupils respond well to their teaching and make at least satisfactory progress
throughout dl years. 81% of teaching observed was judged to be good or better with 47%
judged to be very good or outstanding. Only one lesson was judged to be unsatisfactory.
Thisis an improvement Snce the previous ingpection.

Theteaching in Years 5 and 6 isgood overdl. Intotal 39 lessons were observed, of which
four were outstanding, 14 very good, 13 good, eight satisfactory and none unsatisfactory.

Teachers have good knowledge and understanding of the specidist subjects they teach
except in religious education where understanding of the syllabus is more limited.

They plan lessons effectively and use arange of different gpproachesto deliver brisk
and lively lessons, which motivate pupils to work hard and make progress.
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23.

24,

25.

26.

27.

28.

They organise their classrooms well and manage pupils very well so that behaviour is
aways at least good.

For example, inaYear 6 art and design lesson, exploring colour mixing, the teacher explained
the difference between primary, secondary and tertiary colours very well, and provided clear
technical guidance on the gpplication of paint, which was well received, and followed by the
pupils to good effect.

Theteaching in Years 7 and 8 isgood overal. In totd, 40 lessons were seen of which four
were outstanding, 15 were very good, 14 good and seven satisfactory. One lesson was
judged to be unsatisfactory.

Teachers have secure subject knowledge and plan lessons that challenge pupilsto
achieve.

Work is generaly well chosen to enable pupils of al abilities to make good progress.
Pupils consequently concentrate and work hard and briskly to complete the tasks they
are set so ensuring that they make good progress.

Where teaching is very good or outstanding, teechers enthuse and motivate their pupils
to achieve very high sandards.

For example, inaYear 7 science lesson on “acids and akais’, pupils planned and carried out
an investigation into indicators made from plant materids, and eva uated the evidence they had
gained before arriving at an appropriate conclusion.

Teachers plan wel and mark pupils work regularly. However, the qudity of marking is
inconsgtent. Some teachers clearly identify what pupils know and can do and then set clear
targets for further development whilst others use effective praise but do not indicate what
pupils need to do to improve. For example in English lessons, dthough marking is detailed,
thorough and positive in tone, pupils do not dways take note of highlighted errors because the
corrections lack focus and clarity. These marks are not gathered together to give aclear
picture of how pupils are progressing through the school in dl subjects. Therefore the rdative
performance of individuals or groups of pupilsin different classes is not monitored and
analysd to inform curriculum planning.

The teaching of literacy is good overal. Teachers make very good links between the literacy
programme and the other subjects of the curriculum. The work pupils produce in subjects
such as science frequently shows the strategies they have learnt in literacy lessons being
gpplied. The strong focus on applying literacy skills throughout the school has had an impact
on raisng the pupils standards. The teaching of numeracy is satisfactory overal. Teachers
use pupils numeracy skills to enhance their learning in other subjects, such as using weighing
and messuring skillsin design and technology and proportionsin art and design.

The teaching of ICT isgood in timetabled lessons, and has improved considerably since the
last ingpection. But the use of ICT to enhance teaching and learning across the curriculum is
unsatisfactory, and teachers do not make the best use of the good equipment available. Many
subjects, such as French, mathematics, art and design, and music have noted the use of ICT
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29.

30.

31

as an areafor development, and design and technology has important omissons of ICT from
its curriculum.

The teaching of English and mathematicsis good. Teachers have adopted more structured
lessons from the Nationa Literacy and Numeracy Strategies and this has improved the quality
of teaching. The teaching of science is very good overdl with the teachers providing awide
range of learning opportunities. In the other lessons seen, the qudity of teaching in the
foundation subjects of the Nationa Curriculum and religious education was good overal.
There were many strengths and few wesknessesin most lessons. The teaching of citizenship
was, however, limited by the lack of clear plans and advice on how it should be covered in
the personal, socia and health education lessons and how it could be addressed in other
subjects.

A grength in the teaching seen in the foundation subjects was the teachers  very good
knowledge of their pupils which enabled them to present lessons which were challenging for
them al. This enabled both high attaining pupils and those with specia educationa needsto
make good progress. Teachers planned |essons that were appropriate to the age and ability
of the set or class. Pupils responded postively and learning was enhanced.

In only afew lessons were opportunities taken to enhance pupils spiritua and cultura
learning. For example, in art and design they learn about the work of artists from their own
and other cultures. These opportunities were not regularly identified in teachers planning and
some of them occurred in response to the experiences teachers or pupils brought to the
lesson, such as apersona, socid and hedlth education lesson which raised issues of awar
with an Idamic state and the consequences.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

32.

33.

The curriculum provided is satisfactory throughout the schoal. 1t is broad and balanced but
not al dements of the Satutory curriculum are in place as there is no systematic planning for
the delivery of citizenshipin Years 7 and 8. In addition a smal number of specid educationa
needs pupils are withdrawn from French and rdligious education for additiona support in
English and mathematics. Thereisasuitable range of activities and experiences desgned to
meet the needs, interests and aspirations of the pupilsin the schoal.

The curriculumin Years 5 and 6 covers dl the Nationa Curriculum subjects and religious
education. Since January 2003, these pupils have started to have alesson in persona and
socid educetion for hdf theyear. In the other haf of the year, they have a French lesson.

InYears7 and 8, dl pupils have a persond and socia education lesson each week and this
includes careers education. Curriculum timeisincreased in music and French by reducing
time for English and mathematics. In one of the two physical education lessonsin Years 7 and
8 the whole year group comes together for the teaching of the games dement of the
curriculum.  Although the totdl teaching time for dl pupilsin the schoal is below the advised
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36.

37.

38.

39.

minimum the very efficient use of time in lessons means thet there is sufficient time to deliver
the curriculum effectively.

In each year group in the school there are three mixed ability classes. In Years5and 6,
pupils are taught in these classes in al subjects except English and mathematics where an
additiona classis created s0 pupils are taught in four ability groups. The sze of the lower
ability groupsis kept small so that these pupils can receive additional support and make good
progress. In Years 7 and 8, only mathematics istaught in the four ability groups. However, in
design and technology, art and design and ICT the creetion of an additional class enables
pupilsto be taught in smdler groups. The use of qudified coachesin physica education dso
alows an extrateaching group to be crested in games. These arrangements are effective and
promote good standards.

Policies and schemes of work are in place for al subjects with the exception of persond,
health and socid education and citizenship. They provide good support and guidance for dl
gaff to ensure that pupils learning builds from year to year. Most schemes of work are
detailed and cross referenced to the Nationa Curriculum, or where appropriate, to the agreed
gyllabus for religious education. They are used effectively to develop good lesson plans that
usudly indicate the learning objectives for the lesson. Thisis an improvement since the last
ingpection. However, dthough some subjects have effective planning links with the first
school thisis not consstent across the school. 1 the absence of a policy for annual subject
contacts with the first schools, not al the pupils learning programmes build upon the work
pupils have donein Year 4. However, liaison with the high school is very good and supports
progress through the curriculum.

Provision for pupils with specid educationa needsis very good throughout the school. The
Setting arrangements in some subjects and the provision for smaler classesin others ensure
that pupils with specific educationa needs have those needs met in smaller teaching groups
and thisisworking effectively. Learning support assstants are effectively deployed to assist
pupilsin their learning across the curriculum. These pupils have full access to extra-curricular
activities. Smilar provison effectively supports the few pupilsin the school with English asan
additiond language and ensures that they too have full access to the curriculum.

The Nationd Literacy and Numeracy Strategies have both been implemented in English and
meathematics lessons throughout the school. The provision for literacy acrossthe curriculum is
very good and is a strength of the school. In most subject aress literacy targets and target
vocabulary are clearly displayed. However, the school has done little to develop numeracy
across the curriculum. Nevertheless, teachers have created opportunities to develop
numeracy in some areas, with good examples seen in science and geography. Acrossthe
curriculum, therefore, provision is stisfactory. Curriculum provision for ICT has improved
sincethe last ingpection as dl pupils now have alesson each week. However, provison for
its gpplication across the curriculum is unsatisfactory.

Thereis very good provison for extra-curricular activities. There are visitsto outdoor activity

centres, vigts aoroad and fidd vidts. Extra-curricular provison in music promotes very high
gandardsin the subject. Music activitiesinclude choir, rock and ceilidh bands, recorder
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41.

42.

43.

groups and orchestra. There are opportunities for these groups to demongtrate their
achievement in collective worship and concerts. Lunchtime art clubs are well attended and
pupils have awide range of sporting activities to choose from including rugby and football for
girls. There are aso clubs for French, chess, folk dancing and ICT. Over two thirds of pupils
in the school participate in extra-curricular activities.

The equdity of access to the curriculum is stisfactory. Some pupils do not receive their
religious education and French lessons as they are withdrawn for extra support in numeracy
and literacy with the consent of their parents. School visits relating to the curriculum ensure
that no pupil is excluded on the grounds of cost. Parents do pay for additiona music tuition
and some pupils may therefore be excluded on grounds of cost asthere is no information
advising parents that this may be supported by the school where there is need. The school
tries hard to address racism, but has problems with access to suitable resources.

The provison for persond, socid and hedlth education is unsatisfactory overdl asthereis
insufficient documentation available to show what is taught in the planned persond, socia and
heslth education lessons. For Years 5 and 6 there are no schemes of work. For Years 7 and
8 there isa very broad overview that has not been updated to include current requirements for
ctizenship. In addition there is no overview of persona, socid and health education indicating
elements taught across the curriculum athough most teachers include e ements as gppropriate.
Therefore, dthough pupils have persond, socid and health education lessons based on good
lesson planning, curriculum coverage is not sufficiently well planned. The school’ s policies on
sex and drugs education are relevant and up to date.

Overdl provison for the spiritual, moral, socid and cultural development of pupilsis good.
Provison for the spiritud is satisfactory. Collective worship does not meet the statutory
requirement for daily worship but overal it does make a good contribution to spiritua
development and some good examples of reflection were seen. Pupils were asked to
consider right and wrong and the value of friendship and giving. Hymns and prayers are used
as part of collective worship. The school dso celebrates the value of the individua and of
achievement. However, many opportunities to create spiritual awareness by encouraging
pupils to understand the degper meaning of topics are logt in registration periods and in many
lessons.

The mora development of pupilsis very good. Teachers make good use of opportunitiesto
explore mora themes relating to attitude and behaviour. Thisisbuilt into questions,
discussons and topics. Sometimesit is part of the planned curriculum, a other times good
use is made of gppropriate opportunities. Ina 'Y ear 8 registration lesson pupils discussed the
tade of Llewellyn and Gelleo to explore fedings about anger and their consequences. Pupils
support severa charitiesin order to develop their awareness of the needs of other. These
include the Christmas shoe box apped, Action Aid for Ugandaand ‘Cry in the Dark’ a
charity to support children in Romania. Ethica discussions are aso part of the curriculum.
Pupils discussed their reaction to the Stuation in Iraq in one registration and aYear 7 classin
English looked at the clash of values between East and West. Teachers and adultsin school
are good role models for the pupils who clearly know about how to behave and the difference
between right and wrong.
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46.

47.

Provison for the socid development of pupilsis very good. The school council iswell
developed and representatives have clear responsihilities to their peers and to make decisions
that are fed back to pupils. Sometimes thisis done through a planned assembly, for example,
the arrangements for Red Nose Day. Pupils dso have the opportunity to be school prefects.
Pupils are taught to be responsible. Some good examples were seenin form timein Years 7
and 8. Form timeis aso an opportunity for pupils to explore some aspects of citizenship,
including bias in newspaper cartoons. Humanities lessons enable pupils to understand the
working of society and population digtribution. History aso enables pupils to understand
hardship and itsimpact on individuas. An English lesson, ingpired by Martin Luther King,
enabled pupilsto think about their ideal peaceful society. In geography the impact of tourism
on the economy of Kenyawas explored. Friendship is afrequent theme for discussonin
lessons and in regigtration periods.

The schoal’ s provison for cultural development is satisfactory. Pupils have good
opportunitiesto look &t locd, nationa and European culturein music, in art and design and in
vidtsto concerts and galeries. History provides opportunities for visits to museums and
Tudor houses. In English agood range of texts and poetry is studied. There are school vidts
to France and Norway. Opportunities for the development of the understanding of culture
beyond Europe are satisfactory. Some good use of stories was seeninformtimeand in
collective worship, where an Arabian story was chosen to develop the theme of sharing and
giving. There are dso some school links with Uganda and art and design aso looks at
examples beyond Europe. However, sgnificant opportunities are lost in music and in some
other areas of the curriculum; no work was seen on this aspect. There are few displays
around school relating to cultural devel opment.

There are good links with the community. The school isinvolved with acommunity music
scheme and with a Community Sports Leader Scheme where pupils from the high school run
asportsclub for Year 5 pupils. Loca people, including a disabled person and a minigter,
support collective worship and a resident who was evacuated during the war supports some
history lessons. The schoal isfully involved in supporting many of the village events.

Overdl the school has good links with local schools. It takes an active part in the Partnership
of schoolsthat includes the first schools and the high school. Meetings are attended regularly.
The Partnership is a networked learning community, working together to improve teaching
and provison for dl itspupils. It is currently working on the development of thinking skills.
This provides an opportunity for two teachers from the school to vigt first schoolsin the area
to look at good practice in writing. Members of the mathemeatics department aso have
opportunitiesto observe teaching in Year 4 inthelocd first schools. Thereisa*buddy’
system where Year 7 pupils from the school work with Year 4 pupilsin the first schools. The
Partnership of schoolsis aso working together on arts specidist status for the high school.
The school holds some Partnership events for pupilsin the school building, for example the
harvest fedtivd.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?
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49,

50.

51

52.

Overdl the school provides agood leve of carefor dl its pupils. Teachers and support staff
are willing to spend time helping pupils, they are caring and considerate of pupils wefare.
Procedures for monitoring and supporting the pupils persond development are generdly very
good, but those for their academic progress are unsatisfactory. Thiswas anissuein the last
ingpection where it was reported that the school did not have central records to demonstrate
pupil progress. This continuesto be an areaiin need of development.

The arrangements for ensuring the welfare of pupils are good and are securely based on the
very good knowledge teachers have of individua pupils. The procedures for child protection
comply fully with requirements and dl Saff are aware of them. Appropriate policies and
procedures are in place for hedth and safety. The Staff pays good attention to issues of hedlth
and safety both in lessons and around the school. In particular, the safety concernsin physica
education mentioned in the previous report have been addressed fully. Plans are in hand for
the refurbishment of the food technology room where conditions are currently a cause for
concern. The schodl is rightly concerned that, despite recent improvements, the number of
vehicles outsde the school a the end of the day remains a hedlth and sefety issue. Itis
continuing to look for asolution. The schooal isinvolved in the Hedthy Schools initiative.
Clear procedures arein place for first aid and medication in school and arecord is kept of all
interventions. The school contacts parents quickly if their child is unwell or has received an

injury.

Thereis good support for pupils with specia educationa needs and pupils who need extra
help with learning are identified at an early stage. Teachers and support staff work well
together to meet the needs of individuals who are finding learning a chdlenge. Some pupils
aso receive targeted help to deal with their behaviour. Members of the support staff are used
very wdl, both in the dlassroom and in small groups withdrawn to work on literacy. Individua
education plans usualy have clear targets so that pupils are able to make good progress.
Pupils with specid educationd needs are fully included in every aspect of the schoaol’s life.
However, the school does not consistently identify the gifted and talented pupils, who are
therefore not dways sufficiently challenged and supported in order to achieve their best.

The school promotes the importance of prompt, regular attendance very well so that parents
and pupils understand what is expected of them. Almogt dl parents routingly inform the
school promptly of the reasons for any absence. Absence is monitored daily, ensuring that
any developing patterns of absence are quickly identified. All unexplained absences are
followed up but at the time of the ingpection this was not done on the first day, whichisa
weakness. Latenessisaso monitored. The school involves the education welfare officer at
an early stage in cases of unexplained absences, developing patterns of absence or persistent
lateness. The procedures are effective in maintaining the very high levels of attendance noted
a the time of the previous inspection.

Procedures for promoting good behaviour are very successful. The five schoal rules provide
aclear framework for achieving and maintaining very good behaviour because pupils know
what is expected of them. Almogt al choose to comply. Pupils are very well motivated by
the high expectations of their teachers. They respond positively to the merit system and
accept the consegquences when their behaviour falls below the expected stlandard. A positive

Corbridge Middle School - 23



53.

feature of the misdemeanour system isthat it helps pupils to understand their actions and the
effects they have on others through describing each incident in writing. Pupils take this task
serioudy. Mot of the parents who made their views known to the inspection team are
confident that the school achieves a high standard of behaviour. They appreciate the fact that
the journa is used to record merits and misdemeanours, so that they are able to see how their
child is behaving, and that teachers involve parents at an early stage when concerns arise.
Teachers and other adults provide good role modes for pupils within a caring environment.
Procedures for diminating bullying, sexism and racism are dso good. Pupils know that they
should report any incidents and staff are also vigilant, so that unreported incidents are picked
up and dedt with quickly. Pupilsin dl years are confident that bullying is dedt with promptly
and effectively when it does occur. The very good relationships throughout the school play a
sgnificant part in ensuring that pupils learn to take responsbility for their own behaviour.

Procedures for monitoring and supporting pupils persona development are very good
overdl. The gtaff know the pupils very well. They use this knowledge senstively when
guiding pupils behaviour and dedling with their persond problems. For example, during the
ingpection ateacher worked with agroup of girls a break to help them ded with friendship
difficulties. Persond hedth and socid education istaught by asmall team of teachersand, in
the lessons observed, was of ahigh slandard. However, the lack of apolicy or adetailed
scheme of work for it means that the school cannot ensure that al pupils receive gppropriate
information about al aspects of the persond, socid and hedlth education curriculum, including
citizenship. Thisisaweakness. Teachers provide very good role models for pupils so that
they learn to treat others with respect and listen to others' viewpoints carefully. They also
learn to treat the environment and property with due respect. Pupils have a good range of
opportunities to take respongbility and to show initiative, for example by organisng charity
fund raising events. They are dso encouraged to be respongble for their own learning and
have many opportunities to work independently in the classroom.

Assessment

55.

The schoal is unclear about the standards achieved by pupilsin their first school and therefore
it isdifficult to accuratdly measure pupils progressin the school. The school is aware of this
and has plans to remedy this next year. At the end of Year 8, subject leaders know the
standards achieved in their subject but thisis not entered on acentral data base before the
information is required by the high school. Recording and tracking of attainment against
nationd levesisinsufficient. Consequently, the anadlysis of pupils potentid and their progress
agang nationd expectationsis underdeveloped. Only the results of the Satutory tests at the
end of Year 6 are recorded centraly. All statutory requirements are met in relaion to
asessment at the end of Year 6. The assessment policy iswesk, as assessment isthe
responsbility of the subject aress.

Subject teachers assess progress againgt learning objectives as required in the school
assessment policy. The results are recorded and the procedures are monitored by the subject
leaders. In English, mathematics, science, French and some other subjects, pupils have
clearly identified targets and there are opportunities for salf assessment. In science, progress
sheets are used to track the progress of individuals with very good effect, but thisis not
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common practice throughout the school. The systems used to support pupils learning
therefore lack consstency. Pupils do not know the sandards they achievein al the subjects

they sudy.

56. The use of assessment data to inform and guide curricular planning is unsatisfactory overal as
thereisinaufficient use of forma assessment and its use continues to be incong stent between
subjects. These were issuesin the last ingpection. However, there has been some progress
as science, English and mathemeatics undertake some specific assessments to inform teaching.
Most subjects also use the plenary sessons at the end of lessons to inform their planning for
the next lesson. Some very good examples of marking that identified what pupils knew, could
do and what they needed to do to improve were seen during the ingpection but thisis not
conggtent throughout the school. Thiswas aso an issue in the last ingpection.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

57. Theresponsesto the parents questionnaire and comments at the parentS meeting indicate
that parents are very supportive of the school. Parents state that their child likes school and
that they would fed comfortable to gpproach the school with any concerns. They believe that
the teaching is good and that teachers have high expectations which help their child make
good progress. Parents are confident that the school helps their child become amature and
responsble individua. The inspection evidence bears out parents positive views.

58. Parents expressad some negative views. A smal but sgnificant number felt that they are not
kept wel informed about their child's progress. In particular, they would prefer more
frequent and longer opportunities to discuss their child's progress with teachers. Others Sate
that the school does not work closely with parents. Some are unhappy about the amount of
homework their child hasto do and avery smdl number are critica of the range of activities
outsde lessons. The ingpection does not fully support these concerns. In most years, parents
have only one forma opportunity to discussther child' s progress, thisis less than in many
schools. Overdl, the qudity of the annua reportsis good. However, there isinconsstency in
the way teachers report on progress. Sometimes the information is too imprecise to ensure
that all parents understand the progress their child has made in each subject. The school
involves parents in a number of ways and seeks to work more closaly with them through, for
example, the use of questionnaires. Homework is not dways set regularly. The range of
extra-curricular activitiesis very good but, as most of these take place at lunchtime, not dl
parents may be aware of the full range.

59. The school benefits from good relationships with parents. There is agood programme of
induction when pupils enter the school from the first schools. Parents have the opportunity to
vigt and discussther child with members of gaff. Pupils have a chance to visit and to sample
lessons. The school brochure has a useful section of information for pupilsto help them settle
in quickly.

60. All pupils have ajournd that they take home daily. This provides them and their parents with

arange of ussful information and is used conscientioudy by pupils to record their homework.
Parents are expected to Sgn it whenever they hear their child read as well as once aweek, to

Corbridge Middle School - 25



61.

62.

63.

acknowledge receipt of information. The journd is used well by some parents and teachers
as ameans of communication between home and school. Parents are encouraged to help
their children at home. For example, the school has arranged meetings to inform parents
about the literacy strategy and its programme of drugs education. Attendance at these
mestingsis very high. Attendance at parents consultation meetings is exceptionaly high, a
around 98%, dthough the governors meeting with them is poorly attended. The school
encourages parents to discuss their child whenever any concerns arise or if they would like
additiona information. Teachers keep parents informed of any concerns regarding learning,
behaviour or attendance.

The qudity of the written information provided for parentsis good overdl. The school
brochure provides awide range of information but there are afew omissons. For example,
the specid educationd needs policy is not summarised, arrangements for collective worship
are not provided nor are parents told that they may withdraw their child fromit. The
governors report isinformative but lacks the school’ s targets for English and mathematicsin
the nationd testsfor Y ear 6 pupils and detall of its work with pupils who have specid
educationa needs. Although afull report on specia educationa needsis available a the
governor’s mesting, few parents attend this.

The quality of annua progress reportsis good overal. The school reports on dl the subjects
of the Nationa Curriculum and religious education. Reports are variable in quality, with the
best practice in science, mathematics and design and technology. Attainment is well
described and, in the best examples, the progress made by the pupil is clearly stated.
Teachers usudly indicate pupils strengths and weaknesses clearly but do not tell parentsthe
Nationd Curriculum leve a which their child isworking. Some comments are less specific
and focus more on attitude, effort and attainment than on progress. Targets are not dways
given and are often imprecise and unhelpful. In art and design, thereis evidence of some
pupils being set the same target for severd years running. Parents of pupils with specia
educationd needs are well informed and the specid educational needs co-ordinator ensures
that parents are involved at al stages.

The school has an active Parent Teacher Association (PTA) that organises arange of
fundraising and socid events. These are very well supported and the PTA providesa
ggnificant amount of money for school development. For example, the refurbishment of the
science laboratory was funded entirely by the PTA and they have committed £10,000
towards the planned refurbishment of the food technology room. Parents support for events
such as the concerts and talent shows is very good.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

64.

The leadership and management of the headteacher and the school managers are good
overadl. The headteacher isvery committed to the success of the school and he works hard to
ensure that it is asafe and hgppy community. The am of the school isto ensure thet every
pupil can achieve their potentid. Thisis vaued by the staff and reflected in the good ethos of
the school. It enables pupilsto learn in apositive and caring environment. However, thereis
less evidence of the school’ s vision for its future development. It is Significant that thiswas an
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67.

68.

69.

areafor development from the last ingpection which sill needs to be addressed. The school
dtill has no whole school strategy for the monitoring of sandards or progress. Thisis
unsatisfactory.

The school has anew senior management team that is beginning to work together effectively.
The structure is good as it ensures that there is a management responsibility for Years5 and 6
and for Years 7 and 8. The deputy headteacher has responsibility for the development of
assessment. The delegation of responghbilities within the school isgood. Subject leaders have
full respongbility for their department. They are responsible for the curriculum, assessment,
development planning, the monitoring of standards, progress and teaching and the
development of resources. Thisisvery effective. However, senior managers need to monitor
this aspect of the work of the school to identify issues and to give management a clearer
understanding of standards and progress throughout the school. Severa departments would
benefit from more support from the senior management team.

The school improvement plan identifies gppropriate areas for development that will improve
teaching and learning and raise sandards. The school is aware of what needs to be done but
isnot as clear about how thiswill be achieved. The school improvement plan needsto dlarify
detailsin relation to the specific detail of monitoring and evaugtion activities. Theplan is
appropriately linked to the financia year and to the performance management cycle.

Teachers, governors and managers dl contribute to its development. A significant target in the
plan relates to the school developing strategies for sdif review in order to improve standards
and asgnificant amount of work has been done on this target.

The school has worked hard to develop the role of the governing body. Overdl it is effective
in fulfilling its respongibilities. Governors are committed to their work and bring avery useful
range of additiond skillsinto the school from their varied professond lives. The effective
committee structure enables the governors to look a specific aspects of the school.
Governors have an excellent knowledge of the strengths and weaknesses of the school and
thelr involvement in shaping the direction of the schoal isvery good. They have undertaken
training in interpreting school data and they have a good understanding of standards. They
have close links with subjects and they are involved in monitoring. They have devised avery
sample and useful questionnaire to enable them to do this effectively. However, their
knowledge of their statutory dutiesis less satisfactory.

The governors gpplication of the principles of best vaue is satisfactory. They compare
academic performance with that of other schools and they consult parents on some issues
such astheir views on the annua report to parents and the effectiveness of parents evenings.
Governors have avery good understanding of the budget. All spending is carefully
consdered and targeted through the school improvement plan. Recent developments like the
decisons to increase non-contact time for teachers and the employment of an ICT technician
have been fully costed. Governors seek to ensure good vaue for money in relation to
purchases. Asaresult of good standards, the good quality of teaching and the satisfactory
use of resources and funding the school provides good va ue for money.

The school has good arrangements for performance management. Thisis an improvement
sncethelast ingpection. There are good opportunities for the professiona development of
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members of saff linked to whole school targets and performance management. Currently the
focusis on developing teaching to transform learning. The school is part of aloca networked
learning community looking &t thinking skills. Opportunities to observe teaching in other
schoolsare good. The induction of new members of staff is satisfactory. Although there are
no specific arrangements, the good qudity of the staff handbook provides comprehensive
information for al and effective subject leadership ensures that new teachers are supported
within their subjects. However, dternative arrangements are required for departments of only
one teacher.

The match of teachers and support saff to the curriculum isgood. Teachers are secure in the
subjects they teach, even where they are not subject specidists. Teachers have some non-
contact time in order for them to be more effective in the classsoom. Smadler classes for some
subjects help pupils, particularly the less able, to make good progress. The decision to
employ atechnician for ICT means that teachers can concentrate on teaching. Good useis
made of learning support assstants to support literacy and numeracy but some pupils were
seen to struggle in severa lessons where they were not available.

The accommodation is satisfactory. It isvery wdl maintained. Good, attractive and relevant
displays help to make it avery good learning environment. However, the rapid growth of the
school meansthat space is short. Currently the school is managing thiswell, without
sgnificant difficulties. The school has the benefit of specidist teaching areas for dl pupils and
two suites of computersfor ICT. The outside areas are satisfactory but a problem with poor
draining of the fields makes some games activities very difficult in winter. Overdl, learning
resources are good athough pupils would benefit from more computersin classooms and in
the art room. Provisionin thelibrary isgood. The school makes satisfactory use of new
technology. Pupils have developed skillsin ICT but they need more opportunities to use
these across the curriculum. Technology is aso used to store some data and to transfer it to
other schools but it is not used to track pupil progress.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

72. Inorder to maintain and improve on the school’ s high standards, the governors, head teacher

and gaff should consider ways of:

@ Improving the use of the data aready gathered to give a clear picture of the progress
of individua pupils and groups of pupils through the school and ther attainment by
theend of Year 8.

(See paragraphs 2, 26, 54, 55, 56, 64)

2 Ensuring the planning and delivery of citizenship.
(See paragraphs 32, 36)

3 Developing the use of ICT to raise sandards in other subjects.
(See paragraphs 8, 28)

Other issues

The school does not comply with the requirements of daily collective worship.
The gtatutory requirementsin reports and documents are not fully met.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 79
Number of discussons with staff, governors, other adults and pupils 35
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 8 29 27 14 1 0 0
Percentage 10 37 34 18 1 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than one percentage point.

I nformation about the school’s pupils

Pupils on the school’sroll Y5-Y8
Number of pupils on the school’sroll 356
Number of full-time pupils known to be digible for free school medls 7
Special educational needs Y5-Y8
Number of pupils with statements of specia educationa needs 4
Number of pupils on the school’ s specia educational needs register 46
English as an additional language No of
pupils
Number of pupils with English as an additiond language 2
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 5
Pupils who left the school other than at the usud time of leaving 4
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Attendance

Authorised absence

%

School data

5.1

Unauthorised absence

%

Nationa comparative data

6.1

School data

0.0

Nationa comparative data

0.3

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.

Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 2 for the 2002 39 51 90
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 34 35 37
Numbers of pupilsa NC Girls 42 44 49
level 4 and above
Tota 76 79 86
Percentage of pupils School 84 (88) 88 (74) 96 (98)
at NC level 4 or above National 75 (75) 73 (71) 86 (87)
Teachers Assessments English Mathematics Science
Boys 34 35 37
Numbers of pupilsat NC Girls 42 39 49
level 4 and above
Tota 76 74 86
Percentage of pupils School 84 (76) 82 (81) 96 (96)
a NC level 4 or above National 73 (72) 74 (74) 82 (82)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin thelast school year

Categories used in the Annual School Census No of pupils Number of | Number of
on roll fixed period | permanent
exclusions | exclusions
White — British 249 2 0
White— Irish 0 0 0
White — any other White background 9 0 0
Mixed — White and Black Caribbean 0 0 0
Mixed — White and Black African 0 0 0
Mixed —White and Asan 0 0 0
Mixed — any other mixed background 0 0 0
Adan or Asan British - Indian 0 0 0
Adan or Asan British - Pakigtani 0 0 0
Adan or Asan British — Bangladeshi 1 0 0
Agan or Adan British —any other Asan 0 0 0
background
Black or Black British — Caribbean 0 0 0
Black or Black British — African 0 0 0
Black or Black British —any other Black 0 0 0
background
Chinese 1 0 0
Any other ethnic group 0 0 0
No ethnic group recorded 96 0 0

The table gives the number of exclusions, which may be different from the number of pupils excluded.
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Teachers and classes

Qualified teachersand classes. Y5-Y8

Financial information

Tota number of qudified teachers 17.1 Financid year 2001/2
(FTE)

Number of pupils per qudified 21

teacher

Education support gaff: Y5-Y8 £
Tota number of education support 5 Totd income 707,460
gaff

Tota aggregate hours worked per 90 Totd expenditure 654,031
week

Deployment of teachers. Y5—-Y8 Expenditure per pupil 1,874
Percentage of time teachersspendin | g1 5 Balance brought forward from 15,000
contact with classes previous year

Averageteaching group sizet Y5-Y8 Baance carried forward to next year 53,737
Key Stage 2 24.7

Key Stage 3 27.1

FTE means full-time equivalent.

Recruitment of teachers

Number of teachers who left the school during the last two years 2.6
Number of teachers appointed to the school during the last two years 3
Tota number of vacant teaching posts (FTE) 0
Number of vacanciesfilled by teachers on temporary contract of aterm or more (FTE) 0.68
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than oneterm (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Quedtionnairereturn rate

Number of questionnaires sent out

356

Number of questionnaires returned

168

Per centage of responsesin each category

Srongly | Tendto | Tendto | Srongly | Don't
agree agree | disagree | disagree | know

My child likes schooal. 49 47 4 0 0
My child is making good progress in school. 43 52 1 0 3
Behaviour in the schoal is good. 35 56 4 1 5
My child gets the right amount of work to do a 23 61 14 1 1
home.
Theteaching is good. 35 58 1 0 6
| am kept wel informed about how my child is 24 46 23 5 2
Qgetting on.
| would fed comfortable about gpproaching the 53 43 2 1 0
school with questions or a problem.
The school expects my child to work hard and 52 42 4 0 2
achieve hisor her best.
The school works closely with parents. 20 56 13 6 4
The school iswdl led and managed. 36 48 2 1 14
The schoal is heping my child become mature 38 54 3 1 5
and responsible.
The school provides an interesting range of 39 43 8 4 5
activities outsde lessons.

Summary of parents and carers responses

The responses to the questionnaire and comments a the parents mesting indicate that parents are
very supportive of the school. The inspection bears out their positive views. The parents stated that

their child likes school and that they would fed comfortable to approach the school with any

concerns. They believed that the teaching is good and that teachers have high expectations, so their
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child makes good progress. Parents are confident that the school helpstheir child become a mature
and responsibleindividua. A few parents expressed some negative views. Inspection evidence
does not fully support these concerns. The information provided for parents is sometimes not
detailed enough, but the school doesinvolve parentsin a number of ways and seeks to work more
closaly with them through, for example, the use of questionnaires. Homework is not always set
regularly, according to atimetable. The range of extra-curricular activitiesis very good for asmal
school but, as most of these take place at lunchtime, not al parents may be aware of the full range.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

The overdl qudity of provison in English is good.

Strengths

- Standards are good in both key stages.
The implementation of the Nationa Literacy Strategy has been effective in railsing sandards.
Teacher-pupil relationships are very good.
Lesson planning is very good.
The marking of pupils work and assessment of each individua pupil’ s attainment is very good.
The provision for pupils with specia educationa needsis very good.

Areas for Improvement
The monitoring and evaluation of progress and attainment of groups of pupils to inform
development is wesk.
Monitoring the quality of teaching and learning across the subject is not yet developed.

73. Thedandards of attainment in English are good overal. Standards of reading, writing,
gpesking and listening are dl good. In the nationd tests for pupils aged 11 in 2002, 84% of
pupils attained Levd 4, the nationd expectation or higher, and 39% of the pupils attained
Level 5 or higher. Both of these percentages are above the nationa averages, and in line with
the scores of amilar schools. Pupils progress from the age of seven to 11 as measured in
these testsis lower than the nationd rates of progress. However, information is not available
for about one third of the pupils entering the school, which makes the comparison insecure.
Pupils work and the standards of attainment seen in lessons show progress is satisfactory or
better for dl pupils from their entry to the school to nationd testing at age 11. Boys and girls
are paforming a asmilarly high levd, whereas nationdly girls normaly perform better.
Attainment at the age of 11 has been above the national average over the past three years,
and stayed steedily aboveit. Pupils with specid educational needs make good progress.

74. Standards reached by pupilsin Key Stage 3, at the age of 13, are dso good. Inlessonsand
in pupils written work the standards of attainment build effectively on those reached at age
11. Thepupils nationa test results in the high schools at the age of 14 show thet they have
progressed in line with the nationa expectations or better. Pupils across the attainment range
make satisfactory or better progress between the ages of 11 and 13, and pupils with specid
educationa needs again do well.

75. Subjects across the curriculum contribute effectively to the high standards of literacy achieved.
The teaching of literacy within subjects other than English is very good. In design and
technology, for example, literacy targets are on the board, ‘word walls display both technica
vocabulary and support for generic literacy Kills, thereis a specidist dictionary, literacy
objectives are included in planning sheets and so on. Speciaist subject language successfully
becomes everyday language in this environment.
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76.

77.

78.

79.

80.

Standards of reading are high. All pupils are eager and willing to read doud and the older and
higher attaining pupils read with accuracy, fluency and expression. Year 8 pupilstaking the
parts of narrator and the various charactersin ‘ Goodnight Mr Tom' brought the text to life
with reading that demonstrated sengitivity and real understanding of character and Stuation.
Through their reading and study of texts, pupils develop good critica reading skills and
develop a good understanding of the range of kinds of writing. Through study of technique
and style they learn to write effectively for pecific audiences and purposes. More technica
aspects of writing, such as accurate spelling and punctuation, remain chalenges for many
pupils, though there is clear evidence of progress and improvement year-on-year. Pupils are
willing contributors in lessons, talking without self-consciousness from therr firgt year in school.
For example, aYear 5 pupil consdering her worksheet and the task ahead said
conversationally to her teacher, “I’ ve got a bit of a problem.” and helpfully pointed out the
missing text, which had the potentia to make her task more difficult than she would have
liked. As pupils get older, they develop a good sense of appropriate speech for avariety of
Stuations and audiences and higher ataining pupils are well-equipped to devel op and express
complex idess. The positive dimate for learning in English classes is such that pupils are
encouraged to work with confidence and ambition.

The sandard of teaching in Englishiisgood. Theliteracy strategy has been introduced very
effectively and offers teachers and pupils a clear and familiar structure. Pupils enjoy the pace
and variety found in lessons. The needs of pupils across the attainment range, including those
with specid educationa needs are met effectively. Lessons are well planned and teachers
think carefully about appropriate activities and effective beginningsto lessons. A Year 7
lesson on figures of speech had an effective treasure trail of *Catch Phrase’ type activities
focusing on smiles and metaphors, which interested pupils and stimulated thought and
discusson. Marking is detailed, thorough and positivein tone. At times, the correcting of
errorsis less effective than it might be because it lacks focus and pupils do not dways teke
note of highlighted errors. Similarly, good practice is developing in the setting of targets for
improvement, which are noted at the back of pupils books. Sometimes though, the targets
are not worded so that pupils are clear about how to improve, and progress in meeting the
target is not monitored. In some lessons, particularly when skills are being taught, insufficient
thought is given to the range of prior attainment in the topic within ateaching group. Very
occasondly in this Situation, the technica knowledge of teachersis put to the test.

The very positive classroom climate and relationships, the careful planning, and the effective
use of the lesson structure dl contribute positively to the progress pupils make, to their
enjoyment of the subject and very good behaviour in lessons.

The nature of the subject, with its focus on the study of literature and awide range of texts,
has a positive impact on pupils persona development. They have opportunities to empathise
with and understand the lives of others through the study of fiction and non-fiction, for
example, aMartin Luther King speech on the one hand and the experiences of a poor
wartime evacuee on the other.

Thelibrary isa strength of the subject. Pupilsin the school have genuingly ‘ caught’ the
reading habit. With the aid of anumber of parents and close collaboration with the library
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sarvice, thelibrary has been revamped. Stock has been replenished and library lessons
indtituted. These are very effective.

81. A determination to raise further the good atainment of the pupils at the age of 11 hasled the
department to reorganise teaching in Y ear 6 to achieve smdler teaching groups and more
focussed teaching. The subject leader fedls that noticeable improvements in the sandards of
written work have been made in the past year and lesson observations and work scrutiny
support thisview. Overal, the rate and range of improvement within the subject are good and
better than &t the time of the |ast ingpection.

82. Thesubjectiswdl led and managed. Thereisastrong focus on improvement and clarity
about priorities. Activities such aswork scrutiny, standardisation of teacher assessments and
Setting of assessment tasks contribute to the eva uations within the subject. A need for more
systematic and regular monitoring of teaching and learning remains. A stronger focus on the
use of assessment and attainment data to analyse the progress of groups of pupils could lead
to better informed decisions about the priorities for improvement .

83. Thesubject is reasonably resourced and many of the teaching rooms provide good, light, and
spacious accommodation. One mobile classroom is noisy however and markedly less
welcoming to pupils and teechers. One other isfar from sound-proof. Both these rooms
have a negative impact on teaching and learning. All rooms however, benefit from excellent
displays of relevant materias and pupils work and are evidence of the commitment of
teachers and the high standards attained by pupils. The subject leader isthe only specidist
English teacher. The subject leader and Key Stage 2 literacy co-ordinator have rightly made
apriority to support the teaching in English of the non-specidists who are teaching arange of
subjects. They are producing and sharing high quality resources to meet the needs of al
pupils. In particular, they secure and devel op the talented pupils who are currently achieving
well but could do more.

MATHEMATICS

The overdl provison in mathematicsis good.

Strengths
Teaching and learning are consstently good, and sometimes very good.
The co-ordinator provides dynamic and effective leadership.
Pupils atain high standards, they enjoy mathematics and work hard.

Areas for improvement
Links between learning objectives and Nationa Curriculum levels should be strengthened.
The development of pupil profiles that track achievement and attainment.
Grester opportunities to integrate ICT into classroom activities.

84. The standards achieved by pupils at age 11 are well above national expectations. Inthe Year
6 Nationd Curriculum Testsin 2002, pupils attainments were well above nationd
expectations and in line with the attainments of smilar schools. In Year 6, most pupils are
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85.

86.

87.

confident in thelr use of number and use a broad range of mathematica vocabulary accurately
and confidently. Pupils apply their knowledge and skills to the solution of mathematical
problems and are competent in presenting the information in a clear and organised way. They
confidently discuss the tasks set and have the capability to apply their previoudy acquired
skills and knowledge to anew context. Pupilsin Year 6 have a comprehensive understanding
of the properties of arange of shapes. They are able to caculate the perimeter and apply
formulato caculate the area. Pupils can use the equivaence between fractions, decimas and
percentages to solve problems. Less able pupils can calculate the perimeter and area of
smple shagpes. They understand the difference between ratio and proportion and can solve
smple problems. Higher attaining pupils have a good understanding of ratio and proportion
and itsrelevance in arange of contexts. 1n alesson on ratio, pupils consdered and anaysed
very well arange of enlarged and reduced photographs of abird. Pupilsin Year 5 can
recognise equivaent fractions and solve problems involving fractions.

The standards achieved by pupils a age 13 are well above nationa expectations, they have
progressed well. Pupilsin Year 8 have an advanced mathematical vocabulary, they can
articulate precisdly tharr rationde for a solution and can explain accurately mathemetical
concepts. Year 8 pupils have a comprehensive understanding of probability. They can
predict the outcome of tossing two coins. They confidently complete tree diagrams for
possible outcomes when you spin two spinners. Pupils can caculate the probability of
choosing red, blue and green beads from abag. They can caculate the probability of scoring
aspecific number on aspinner. Higher attaining pupils can plot accurately graphs of alinear
function and progress to plotting graphs of quadratic functions. They understand the concept
of the gradient and the intercept and can gpply this understanding to caculate the equation of
alinear graph. Pupilsused ICT effectively to underpin their understanding of graphs of linear
functions. They designed a profitable game of chance, based on sound mathematica
principles and integrated sirategies that ensured many losers and few winners. Lessable
pupils can use a protractor, ruler and compasses to construct a triangle from three given
lengths and can plot the graph of smple linear functions. They can caculate the mode, mean
and median of arange of data and understand the equiva ence between percentages, fractions
and decimals.

The qudlity of teaching is good overal and has a positive effect on pupils learning. It was at
least satisfactory in al lessons seen, good or better in eight tenths of lessons and very good in
haf. Teachersgenerdly use awide range of effective teaching methods with a variety of well-
planned activities that are often investigative and gpplied to red life Stuations. Lesson plans
are clear, precise, and based on efficient joint planning. They provide an effective framework
for each lesson. Teachers explain new skills and concepts clearly and use a range of
appropriate resources to develop pupils skills and understanding. Teachers have high
expectations, use good questioning skills to probe understanding and expect pupilsto explain
their rationale.

The development of numeracy skills, mathematica language and the use of drategiesfor
problem-solving based on prior learning are emphasised strongly. InaYear 6 lesson, pupils
applied their understanding of fractions to comprehend ratio and proportion. Pace in lessons
is brisk and teachers provide appropriate opportunities for pupils to reflect on their learning.

Corbridge Middle School - 39



88.

89.

90.

91.

In many lessons, extension activities are identified for the more able pupils. InaYear 7 lesson
the extenson activity was differentiated with the most able working out probabilities usng the
multiple principle. Pupilswith special educationa needs make good progress because
activities are well matched to their specific learning needs and learning assistants help their
progress. Occasiondly, pupils learning potentia is not realised because teachers have not
aufficiently identified, either the resources, or the support strategies necessary to enable pupils
to learn independently. In asmall number of lessons, teachers were over ambitiousin their
planning and consequently they ran out of time.

Pupils enjoy mathematics and they concentrate very well on the activities. They work with
enthusasm and interest to complete their tasks successfully. Pupils are confident and
aticulate in lessons, they actively take respongibility for their own learning. In severd lessons,
pupilsinitiated further work in particular activities they believed needed greater reinforcement.
L essons provide opportunities for independent work and investigation. All pupils settle well
to ether independent or collaborative activities and concentrate diligently for appropriate
lengths of time. InaYear 8 lesson on loci, pupils, in groups, were able to find and record loci
of points, which moved according to certain conditions. Pupils used arange of resourcesto
investigate loci practicaly. Relationships are very good, with mutua respect and trust
between teachers and pupils.

The department is led by a dynamic and effective co-ordinator, who has instigated a clear
direction for the development of mathematics within the school. The co-ordinator has a
sgnificant impact on the practice within the department. The large department works well,
planning together regularly. Teachers with good mathematica understanding have supported
non-specididts, in order to improve and maintain the subject knowledge of dl the teachers.
The monitoring of teaching and learning is comprehensive and has been a sgnificant factor in
raising standards of teaching and learning. Arrangements for assessing standards achieved by
pupilsin lessons are good. Targets are set and monitored and marking is often detailed and
informative. Clear records are kept of pupils achievement and external assessments are used
to moderate standards. To ensure that pupils achievements are judged againgt nationa
standards, learning objectives need stronger linksto Nationd Curriculum levels. Pupils
assessment data needs to be used more effectively to monitor pupils achievement and
progress as they move through the school. Opportunities for usng ICT to support
mathematica learning are developing but these are infrequent and more regular accessto ICT
needs to be scheduled.

Improvement since the last ingpection has been good. Standards of attainment, which were
just above national expectations a ages 11 and 13, haverisen. The quality of teaching has
improved from 50% the lessons observed being good or better in the last ingpection, to 80%
of lessons being at least good.

Currently there is no systematic and co-ordinated gpproach to developing numeracy skills
across the curriculum. Two training sessions have enabled teachers and support staff to
identify numeracy links across the curriculum. The mathematics co-ordinator produces a
termly numeracy podter for dl staff, which details the focus for the term and identifies links
with other curriculum areas. There has been no monitoring of this strategy to evauate its
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effectiveness in embedding numeracy across the curriculum. No planned strategy exists for
developing numeracy across the school. Within mathematics, the provison for numeracy is
good and thereis adetailed plan for developing numeracy skills. Standards of numeracy are
generdly satisfactory across the school. 1n science, pupils draw and interpret graphs and
messure angles. In design and technology, pupils utilise their weighing and measuring kills.
In geography, pupils collect data and produce the information in arange of tables and charts.
In physical education, pupils consolidate their understanding of time. In art and design, pupils
are aware of proportion in observationa drawing. In ICT pupils manipulate arange of
numerical data when working with spreadshests.

SCIENCE

Overdl, the quality of provison for scienceisvery good.

Strr

engths

Standards of attainment in both Key Stage 2 and Key Stage 3.
The high qudity of teaching and learning.

The good development of pupils investigetive kills.

The very good support for pupils with specia educational needs.
Pupils very postive attitudes and behaviour.

Aress for improvement

Increasing the number of opportunities for using ICT to enhance science teaching and
learning and embedding these into schemes of work.
Evauating pupils overdl performance in the subject.

92.

93.

94.

Overal sandardsin science are very good. At the age of 11, the pupils attainments are very
good. Inthe 2002 Key Stage 2 nationd tests 96% of pupilsgained Leve 4. Thisiswdll
above the nationd average. In the same tests, 79% of pupils gained Level 5. This score
places the schoal in the top 5% of schools nationdly. Results are well above those for smilar
schools. Pupils performed better in science than either English or mathematics. Resultsin
Key Stage 2 nationd tests show arising trend over the last Sx years.

Observations of science lessons confirm that pupils attainments are very high. Pupils have a
firm grasp of science concepts and are able to apply this knowledge to unfamiliar contexts.
For example, in a'Year 5 lesson on sound, pupils showed a good understanding of pitch and
were able to apply the concept to avariety of musica indruments, many of which they had
not encountered before. Pupils are dso developing their ability to plan and carry out science
investigations and to consder and evauate evidence. Thiswas exemplifiedinaYear 6 lesson
on ‘forces where pupils successfully planned and carried out an investigation into the grip
provided by different shoes on rough and smooth surfaces.

By the age of 13, the pupils attainments are till very good. Pupils further develop their
knowledge and understanding and make connections between what they learn in the
classroom and everyday phenomena. For example, in a 'Y ear 8 lesson, pupilswere able to
explain why a straw placed in water appears to bend by reference to the laws of light
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95.

96.

97.

98.

99.

refraction. Pupils continue to develop their capability in the skills of scientific enquiry and
many pupils have developed these skillsto ahigh level. Thiswas exemplifiedinaYear 7
lesson on “acids and dkalis where pupils were able to plan and carry out an investigation into
indicators made from plant materids and to evauate the evidence gained before arriving at
appropriate conclusons.

Overdl, the qudity of teaching is very good. At both key stages, teaching is very good
because teachers have good subject knowledge and understanding. Lesson planning is
thorough and expectations of pupils behaviour and attainment are high. The teaching
methods used are appropriate to pupils needs and abilities. Teachers manage pupils well and
lessons are well structured and organised. The use of day-to-day assessment is good.
Teachers give good quality feedback to pupils both oraly and through detailed marking of
written work. Teachers know pupils strengths and weaknesses and take action to help
pupilsimprove. The use of assessment for tracking pupils progress over time in terms of their
Nationa Curriculum levelsisless secure, especialy at Key Stage 3. Support for pupils with
gpecid educational needsisvery good. For example, ina Y ear 6 lesson agroup of pupils
with generd learning difficulties were supported by the use of a computer to help them draw a
graph and interpret the results. InaYear 8 lesson a pupil with reading and writing difficulties
was very effectively supported by being placed in a group of more able pupils.

Asareault of very good teaching pupils progressively acquire science skills, knowledge and
understanding. At both key stages dl pupils, including those with specid educationa needs,
are making good progress. There is no difference between the progress made by boys and
girls. Pupils make good progress in the development of literacy and numeracy skills through
their gpplication in science lessons. Teachers give pupils frequent opportunities for making
decisons and learning independently. Consequently they develop these skills very well.

Attitudes and behaviour are very good. Pupils listen attentively and work sensibly and
responsibly on the tasks set. They respond well to teachers questions and work with
interest, enthusiasm and enjoyment. The qudity of relationships between teachers and pupils
and amongst pupils themsdvesis very good.

Overdl, leadership and management of science are good. The subject leader is effectivein
promoting good teaching and learning and this results in high standards.  Effective guidance is
given on the ddivery of the science curriculum and an action plan isin place to improve
provison. Staff are experienced and well qudified. The department is adequately resourced
and makes good use of specididt facilities. However, evauation of pupil performanceis not
well refined. For example, the outcomes of Nationa Curriculum test paperstaken by Year 6
pupils are not systematicaly andysed to determine patternsin pupil atainment. Some
monitoring of the qudity of teaching and learning takes place, for example in the form of
sampling pupils books, but little in terms of lesson observation. Theuseof ICT to enhance
science teaching is limited but developing. These issues have been identified by the subject
leader as areas of relative weakness and improvement is planned.

Improvements have been made in provison for science snce the last inspection. Key Stage 2
teachers have much better subject knowledge and consequently standards of attainment have

Corbridge Middle School - 42



risen. The degree of challenge offered to Key Stage 2 pupilsis now much higher. Asaresult,
pupils show more interest in learning science. At both key stages, teachers emphasise learning
objectives at the start of lessons and explain these to pupils. Consequently pupils are now
more involved in their own learning.

ART AND DESIGN

Overdl, the qudity of provison for art and design is satisfactory.

Strengths

Standards at Key Stage 2, particularly objective drawing skills.

The high qudity of teaching at Key Stage 2.

The positive attitudes of pupils towards the subject.

The high qudity of display — both in the art room and around school.
The day-to-day management of the subject.

Areas for improvement

Providing opportunities for the pupilsto initiate and develop their own work — particularly a
Key Stage 3.

Supporting the strategic leadership of the subject.

Providing opportunities to use ICT to develop pupils work.

100.

101.

102.

103.

The standard of pupils work is satisfactory overdl. At the age of 11, pupils atainmentsin
art and design are above national expectations, and by the age of 13 they arein line with
national expectations. Since the previous inspection, sandards have been maintained in Key
Stage 2 but have fdlen dightly in Key Stage 3.

At the age of 11, pupils standards are high and they show good control of the materids they
use. For example, inaYear 6 lesson, pupils controlled pencils well, using them to make a
variety of marksto accurately depict the surface texture of the anima skulls they were
drawing. Year 6 drawings of peacock feathers on display, showed an ability to accurately
select and gpply colour sengtively.  Three-dimensond work in clay iswell-constructed and
painted work is accurately rendered, showing good colour mixing skills. Pupils know about
the work of anumber of artists and are familiar with art works from Austrdian aborigind and
other cultures.

As pupils progress through Key Stage 3 they consolidate the technicd skills learned in Key
Stage 2 and develop some of them well. For example, Year 7 pen and ink drawings based
on locd architecture show a bold use of tond vaues and an extended awareness of the range
of marksthat can be used to represent textures. Graphic work shows good technical control
and an awareness of repeated pattern. Pupils demondtrate the capacity to produce cregtive
and imaginative work within the projects set, but do not generdly make effective use of sketch
or ideas books to explore their own ideas and undertake their own research.

Pupils have positive attitudes towards the subject overdl. They are keen to learn and
confident in talking about their work, both to each other and to their teacher. They takea
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104.

105.

106.

107.

pridein their work and take great care of the resources. They respond positively to
suggestions or chalenges from their teacher and work well with each other.

Teaching and learning are good overal, but are stronger in Key Stage 2 than in Key Stage 3.
The most effective teaching showed some notable features. Teachers technica subject
knowledge is very good and is clearly communicated and demonstrated to the pupils. For
example, inaYear 5 lesson exploring colour mixing, the teacher explained the rdationship
between primary, secondary and tertiary colours very well and provided clear technical
guidance on the application of paint, which was well received, and followed by the pupilsto
good effect. Relationships between teacher and pupils were very good overal and the
teacher worked hard to encourage the pupils. For example, inaY ear 6 drawing lesson, the
teacher supported a pupil with specid educationa needs redlly well; mixing encouragement
with chalenge and helping the pupil make rea progress over the course of the lesson. In the
same |esson, the teacher provided sensitive support, but again with challenge, to a pupil who
had little confidence in her own ability to draw accurately. Whilst the support and guidance
provided in Key Stage 2 lessons is effective, the work of some pupilsin Years 7 and 8
indicates that there is too much direction in the teaching they receive and that thisislimiting the
development of ther ability to initiate and sustain their own creetive and imaginative work.

The leadership and management of the subject are satisfactory overdl, with some areas of
strength and other areas in need of development. The subject leader effectively manages the
day-to-day work of the department. Planning documentation isin place and used wel in
lessons. School policies and procedures are applied well and followed through carefully. The
accommodation and resources made available for the subject are well used and maintained by
the teacher, who sets high standards and successfully encourages a smilar attitude on the part
of the pupils. The school needs to take appropriate advice however, on protecting the kiln
when being fired. Displays are well presented, both inside the classroom and in the school
corridors and provide a ussful learning resource, as well as celebrating pupils achievements.,

Thelong-term direction for the subject is unsatisfactory. A clear vision for the development of
the subject islacking. No maor review of the art and design curriculum has taken place
recently, though some individua projects within the curriculum have been reviewed and
amended where necessary. Because of the lack of speciadist advice and support to givea
systemétic review, there is no coherent plan for building on existing strengths within the
subject, nor for addressing areas requiring development.

The art and design curriculum provided by the school satisfies statutory requirements and has
many srengths and some areas for development. The curriculum a Key Stage 2 isgood
overal, and provides well-structured opportunities for the pupilsto develop awide range of
technical skills and to learn about the work of a number of artists from Britain and Europe as
well as from other cultures. As pupils move through Key Stage 3, however, opportunities for
them to improve their sandards, by taking an increasing responsibility for making choices
about the direction and content of their own studies, are limited. The curriculum does not
provide sufficient opportunities for the pupilsto use ICT in the development of their artwork.
It is enriched, however, by the regular lunchtime art clubs that take place and are well
supported by the pupils.
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DESIGN AND TECHNOLOGY

Ovedl, the qudity of provison in design and technology is good.

Strengths

Teachers and pupils work hard in lessons and the standard of pupils work isin line with, or
above expectations.

Pupils knowledge and understanding are good and they apply them well when making
products.

Pupils are taught the skills of working with tools, equipment and materias, very well and asa
result they produce products of qudity.

Pupils are able to evauate their work and their written evaluations are of a high sandard.
Pupils work isvalued and display is of good qudlity.

Aress for improvement

The written comments on marked work do not identify strengths and weaknesses in sufficient
detall to enable pupilsto know, and strive for, the next step of improvement.

Forma monitoring of teaching, pupils work and teechers planning isinsufficient to ensure
consigtently high standards across year groups and areas of the subject.

The use of ICT, to support learning in the subject, including the use of computer control and
computer aided design and manufacture, is under-devel oped.

108. Overdl, sandards in design and technology are good. At the age of 11, pupils attainments

arein line with nationd expectations and, by the time the pupils leave the school at the age of
13, attainment is on course to meet or exceed nationd expectations at the end of Key Stage
3.

109. Indl year groups, pupils are able to work to adesign brief and follow the stages of the design

110.

process. They generate and communicate their design ideas in avariety of ways, including
drawing, modelling and discusson. They develop arange of drawing and moddling
techniques as they progress through the schoal; these include three-dimensiond drawing and
making prototypes. Pupils acquire good knowledge and understanding in the subject, for
examplein Year 5 they know about linkages and levers and are able to apply thisto a project
on ‘Moving Monsters'. InaYear 7 lesson, the pupils demonstrated very good knowledge
and understanding of structures and they applied this with confidence when designing and
making a bridge structure. Pupils learn about a range of materials and their properties, for
examplein textiles the pupils knew about naturd and man-made fibres and were making and
using felt in aweaving project. In projectsin Year 6, to make a‘ Storage Container’ and
‘Moving Bugs', the pupils demongtrated their knowledge and understanding of plastic
materias, including how they can be shaped in avariety of ways. Pupils apply therr
knowledge very well when making but sometimes, it is not so clearly applied when they are
designing. Thisleadsto achievement in some aspects of design not meeting expected levels,
and not showing appropriate progression from year to year.

Pupils are able to produce quality products because they apply their knowledge and
understanding when they are making things, but dso because they are taught how to use tools
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and equipment with appropriate levels of accuracy and precision as they move through the
year groups. The pupils work with confidence and enjoyment using arange of hand and
meachine tools and equipment, for example different types of saws and drills, files and sawing
machines. They work safely and with good levels of kill in marking out, cutting, shaping and
finishing materids, for examplein aY ear 6 textiles lesson pupils made paper modds of hat
designs, made modifications and then made accurate full Size patterns of the hats they had
designed. In Year 8, they made electronic circuits and cut some complex shapesin plagtic
materia to make anovety item which lit up. There were no food lessons during the
ingpection but pupils work shows that they are designing and making food products and
developing relevant knowledge and sKills.

The qudity of teaching and learning is good overdl, with some excellent teeching in Years 7
and 8 lessons using resstant materials. Teaching is never less than satisfactory and mostly
good or very good. Teachers demonstrate good subject knowledge and they plan thoroughly
arange of interesting projects that cover most of the requirements of the Nationa Curriculum.
The exception istheuse of ICT. Thereisinsufficient access to, and use of, ICT to support
learning in design and technology, including basic use of ICT to support research and
designing asrequired by the Nationd Curriculum. These deficiencies are identified in school
development plans but it is not clear how these planswill be financed. Teachers management
and organisation of pupils and resources are very good. Thelr ingtructions, explanations and
guidance are good and these contribute to pupil motivation and achievement. Some lessons
are organised with clear starter activities and conclusions that support learning well, but this
structure is not used consstently. Literacy receives very good atention. Thisincludes,
support for understanding the technical vocabulary of the subject, and strategies are in place
to support pupils writing. At the end of projects, some assessment of pupils progressin
relation to Nationa Curriculum levelsisgood. However, while marking complies with the
schoal’ s policy, the written comments on pupils work do not fully support them in
understanding their strengths and weaknesses and, how to make the next step. The
comments do not dways link to the objectives established a the beginning of most lessons
and in planning documents.

Learning isgood in dl year groups. Pupils attitudes to learning and their behaviour are very
good, they are attentive and follow ingtructions very well. This supports them in getting on
task very efficiently and in sustaining their work and concentration. They are maturein
seeking help when needed and in many cases are able to work both productively and
independently. They areinterested in their work and enjoy completing tasks. They talk about
their work knowledgesbly and with some pride. Relationships are very good, with pupils
showing respect for teachers and each other. They work collaboratively in paired and
grouped activities. Pupils respond to teachers questions but many aso ask questions and
offer ideas and suggestions. Pupils support one another and work harmonioudy with others,
whether boys or girls or pupils with specid educationd needs. The latter pupils have high
sef-esteemn and make the same good progress as other pupils. Able pupils make satisfactory
progress and there is evidence, in pupils folders and teachers planning, of extension tasks.
However, these are not regularly completed and the level of chalenge for more able pupils
could be increased with advantage.
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. Leadership and management of the subject are good. Direction and curriculum leadership,
particularly in the resstant materids areas, are good. Some monitoring and evauation are
undertaken and gppropriate priorities are identified. However, systematic monitoring of
teaching and monitoring and moderation of pupil work isnot yet in place; thisresultsin the
inconsgstencies identified in aspects of the subject.

Improvement since the last inspection has been satisfactory, and some of the good features of
the subject have been maintained. Good progressis evident in the qudity of teaching, in the
level of pupils knowledge and in the work-shop accommodation. Some progress has been
madein rasing the levd of chdlenge in design activities and some are now very good.
However, not dl design activities are sufficiently chalenging. Improvement in the access and
use of ICT has been insufficient, and the quality of the food and textiles accommodation is
now poor. The roomistoo smdl, isnot suitable for the textiles work with some poor sting of
equipment and unhygienic surfaces.

GEOGRAPHY AND HISTORY

Ovedl, the qudity of provision in geography and history is very good.

Strengths
- Very good teaching.

Good standards in both key stages.

Very good curricular opportunities.
Very good |leadership and management.

Use of abroad range of resources including field work.

Aress for improvement
To identify the progress of pupilsin both subjectsin rdation to National Curriculum levels.

Provison for gifted and talented pupils.

115

116.

117.

. Geography and history are planned together but delivered as separate subjects, each year has
one term of each subject, so there was not enough evidence to make separate judgements on
the provison in each. The standards in geography and history on entry to the school have not
been assessed but current standards in Year 5 are very high as able pupils are aready
achieving Levd 4, the nationa expectation, and no work was seen below Leve 3. By the mid
point of Year 6 pupils are achieving above nationa expectationsin both subjects as dmost
haf the pupils are achieving dements of Level 5. Mot pupilswill have achieved Leve 4 or
higher by the end of Year 6.

By the end of Year 8 pupils attainments are dso above nationa expectations in both subjects
because of the very good provision. Haf the pupils at the end of Year 8 achieve Level 5a
year before they are expected to do so. In history 8% of pupils are achieving Leve 6 by the
end of Year 8.

By age 11, pupils written and ord work isvery good. In geography they demondrate skills
in map work, including the use of map references and the ability to investigate alocd river
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sysem. Following afidd vigt to Kidder Water they are able to accurately record their
findings. They use agood variety of geographic language, can interpret photographs and
compare the Rivers Tyne and Nile in detail. The qudity of the work seen reflects the
emphasisthat is put on developing skills, especidly those of enquiry, while ensuring thet facts
are known and understiood. Thisisaso true in history where pupils use severa sourcesto
find answersto questions. For example, in work seen on the Tudors pupils identified
questions they wanted to ask and then researched the answers. They are aso expected to
find the causes for some events like the defeet of the Armada and they do this very effectively.
Some good examples of extended writing were seen where pupils were able to reflect on the
life of hardship that led to the Jarrow March.

By age 13, pupils have made very good progressin both subjects. In geography their skillsin
map work have developed to include the interpretation of contours and arange of other
information seen in their description of the journey to Killhope. They aso have agood
understanding of settlement patterns and climate. Pupils are dso able to discuss the impact of
tourism on an area and to reflect and comment on the advertising that attracts the tourists.
They can gpply their learning on changing land usein history to changing land use in modern
day Kenya. InYear 8 higory pupilsuse ICT to present the results of their research into
homes in Nineteenth Century Britain. Good chronological skills are demonstrated in many
pieces of work including work on the dave trade. Pupils have continued to develop an
understanding and respect for people in other times and societies as demonstrated in the
chdlenging piece of extended writing reaing to an imaginary miner’ sdiary.

Overdl pupilswith specia educationa needs make at least satisfactory progress and some
make good progress as teachers do work hard to help them to learn, but there was no
additiond support in any humanities lessons seen during the ingpection and severd pupils did
find some lessons difficullt.

Teaching is very good in both subjects throughout the school. Teachers have very good
knowledge of the subjects, plan very effectively to ensure dl requirements are met and use a
wide range of resources to chalenge and motivate the pupils. They dl have avery good
understanding of how pupils learn and they plan their lesson activities to take account of the
individua needs of most pupils. However, there are afew examples of very able pupils
undertaking tasks that do not challenge them. Pupils are dways told whet they will learnina
lesson and they have the opportunity &t the end of the lesson to think about whether the lesson
objectives have been met. Lessons proceed at avery good pace with pupils sometimes
working on their own and sometimes in pairs so thet they can shareidess. Relationships are
very good and good use is made of praise and the celebration of achievement so pupils
behave well and are responsible and independent learners. Teachers have created interesting
humanities learning environments in their classrooms and these are well used during lessons.
Overdl marking and assessment are good. Assessment iswell planned and assessed work is
marked againg the learning objectives that inform the planning. Thisis an improvement in
history since the last ingpection. Pupils understand the marking and comments from the
teachers help the pupils to know what they should do to improve. However, pupils are not
clear about how well they are doing in geography or history in terms of Nationa Curriculum
levels
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121. The management of the humanitiesis very good as the two coordinators are very committed

to working as a team that supports al members of the department. They regularly review and
evauate the qudity of the department’ swork and make changes if these are shown to be
necessary. The planning for geography and hitory is excellent as the two subjects are very
cleverly linked to avoid spending too much time on teaching knowledge. The work on Egypt
isavery good example of this with geography and history themes, skills and objectives
planned together. This gives more time for the development of skillsand fiedld work. The
curriculum is broad and balanced with good provision for literacy, citizenship and ICT. There
are, however, sl occasions when more attention could be given to the wider mora and
cultura implications of somewaork in humanities. Thiswas an issue in geography in the last
ingpection. The socid implications were aso identified as being in need of development but
this has been addressed.

INFORMATION AND COMMUNICATION TECHNOLOGY

Ovedl, the qudity of provigon for information and communication technology (ICT) is
satisfactory.

Strengths
- Pupilsenjoy ICT lessons and make good progress.
Assessment of ICT skillsis good.
Pupils reach good standards of ICT capability, particularly in arange of software packages and
utilities.

Areas for improvement

A co-ordinated approach for the use of ICT across the curriculum is lacking.
Pupils' ICT skills are not used adequately to enhance their learning of other subjects.

122.

123.

Pupils atainmentsin ICT at age 11 are above nationa expectations. The mgority of pupils
are competent in the use of arange of software packages and can proficiently handle arange
of information and data. Pupils use a standard spreadsheet package to caculate the cost of a
range of food itemsin desgn and technology. After analysing arange of commercidly
produced brochures, pupils produce a'Space Brochure' where they use their desktop
publishing skills to communicate information in avariety of forms. Higher ataining pupilsuse a
wide range of publishing festures and are sengtive to the needs of the intended audience. In
higtory, pupils use asmulation package to find out information on aspects of lifein Tudor
times and show an awareness of how their decisons can affect the outcomesin the smulation.
Pupils with specid educationa needs make good progress and are well supported by the
learning assgtant. Pupilsin Year 5 produce a‘Wanted' poster and use digita camerasto
incorporate text and images.

The attainments of pupils aged 13 are on course to meet national expectations by the end of
Key Stage 3. In Year 8 within the timetabled ICT lessons attainments are good. All pupils
can combine different kinds of information, for example, usang text and graphica imagesto
produce reports. All pupils are confident in searching the Internet for specific information and
higher attaining pupils understand how key words speed up the process. Year 8 pupils
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demongtrate arange of skills when adding pages and cregting hyper-links to their web pages.
Pupils evauate a compact website, then work in small groups to create a multi-media
presentation of linked pages using text, images and sound on Killhope. Higher ataining pupils
are able to use desktop publishing software to organise, refine and present a set of linked
pages, which offer users avariety of options. They demondirate that they have considered the
appropriateness of the language, content and gppearance for the intended audience. Pupils
have no access to computer aided design and computer assisted manufacturing (CAD/CAM)
in design and technology and while there are limited opportunities for control technology and
datalogging it is not systematically included in schemes of work. 1n such aress, therefore,
gtandards of attainment are not as high asin others. Pupilsin Year 7 demondrate good levels
of ICT capability in the timetabled ICT lessons. They produce a Power Point presentation,
comprising of text and graphica images, on the main agpects of the school. This presentation
IS shown to progpective pupils during their initial induction vist to the school.

The qudlity of teaching and learning seen in the timetabled ICT lessonsis good overdl.
Lessons begin with a clear introduction where the teacher uses appropriate examples and a
good range of questioning techniques to involve the pupils in identifying the new areas of
learning. Inal year groups, the pupils confidence and appropriate ICT capability enable
them to develop their ideas independently. The paceis brisk, pupils enjoy ICT and are keen
to learn. Pupils have very good attitudes and adopt responsible gpproaches to using the
computers. Relationships are very good with mutua respect and trust between teacher and
pupils. The more able pupils can work with greater independence with self-help resources
and in paired activities help to support the learning of other pupils. The teacher and learning
support assistant provide well-judged support to those pupils who struggle with the task and
pupils with specid educational needs make good progress.

Assessment of pupils ICT capability is good in the timetabled ICT lessons. Pupils evauate
their own learning againg detailed criteria, which is assessed by the teacher. Pupils have a
good understanding of what they can do and how they can improve their work, they use
appropriate technical vocabulary to support their learning. The monitoring of the pupils
cgpabilitiesin ICT in other subjectsis week.

Since the last ingpection, ICT provison has improved congderably. The qudity and number
of computers have greatly improved and the school has two rooms of networked computers.
The scheme of work has greatly improved since the last ingpection. The timetabled ICT
programme now covers spreadsheets, word processing, data handling, desktop publishing,
modelling and multimedia presentations. Teaching in the timetabled ICT programme is good
and is an improvement on the last ingpection. The assessment and monitoring of pupils ICT
capabilities have improved congderably. Theuse of ICT across the other subjects of the
curriculum is erratic and uncoordinated and while there has been some improvement since the
last ingpection it remains unsatisfactory.

The leadership and management of the subject are good. The schemes of work and planning,
within the timetabled ICT lessons, are good and pupils make good progress. However,
pupils are unable to make systematic use of their skillsin other areas of the curriculum and
therefore do not consolidate the ICT capabilities they have previoudy acquired. There are

Corbridge Middle School - 50



limited links with other curriculum areas and consequently aspects, such as CAD/CAM and
control technology are inadequately covered.

MODERN FOREIGN LANGUAGES
French

Ovedl, the qudity of provison in French is good.

Strengths
- Above average standards of attainment.
Very good teaching.
Pupils have a secure understanding and good recdl of language.
Pupils awareness of culturd differences.
Pupils awareness of their learning.

Aressfor Improvement
Revison of long and medium term planning is incomplete.
Accurate assessment againgt Nationa Curriculum levels and andlyss of the progress of different
groups of pupils againgt national expectations are underdevel oped.
Pupils extended writing skills are wesk.
The use of ICT to raise sandardsin the subject is unsatisfactory.

128. Overal standards are good. By the age of 11, the pupils achievements are good, pupils
having made agood gart in Frenchin Years 5 and 6. All pupilsinterviewed could understand
common classroom ingtructions, respond to familiar questions and talk about some differences
between the English and French languages and cultures. Abler pupils were able to initiate and
sugtain a short conversation from memory. Some pupils were hesitant or needed prompting
to recall phrases they had been taught. This year French is not being taught in Key Stage 2
during the spring term, but there is insufficient evidence to attribute their hesitations to this fact.

129. By age 13, achievements are good and pupils have made good progress. They have avery
good grasp of grammar. For example, pupilsin Y ear 8 can describe the formation of the
perfect tense and Year 7 pupils can explain how to work out the French equivadents for the
word “somé’. Pupils listening and speaking skills are good. Pupils can pick out information
from taped conversations, abler pupils spotting that some information heard might be
mideading. All pupils cope well with French for classroom communication and are able to
produce model conversations from memory. Average and abler pupils can adapt and extend
modelled dialogues. Although no extensive reading was observed, opportunities for reading
are planned and pupils crestive writing shows awareness of authentic text. Attainment in
writing is more variable. All pupils copy accurately and write well in structured tasks.
Creative writing projects show that pupils draw on earlier learning. However, abler pupils do
not write extendvely from memory on aregular basis. Writing skills are not coached so

thoroughly as spesking skills.
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Generdly, pupils achieve well and make good progress in French. However, athough pupils

with specid educationd needs cope well with tasks in lessons, their attainment is inadequately
recorded and monitored so that the impact on their progress of being withdrawn from 50% of
French lessonsis not known. Thisisan unsatisfactory situation.

Teaching isvery good. Lessons are extremely well structured and energeticaly ddlivered.
The teacher frequently checks and draws out al pupils knowledge of French language and
culture through focussed and targeted questions. Reinforcement exercises are well prepared
and presented to pupils as achdlenge. Pupils respond by tackling them with high levels of
concentration and care for accuracy. Their rate of work isvery good. Pair speaking, when
pupils collaborate independently of the teacher on practisng French, is a strength that
contributes to the development of pupils socid and language skills. The teacher encourages
pupils to volunteer phrasesto form amode conversation thet is available asaprompt. After
brisk and thorough rehearsa the teacher encourages pupils to move on to improving their
fluency, adapting or extending the modd and spesking without prompts. This progression to
gpesking from memory isagood achievement by al pupils and is a common feeture of
lessons. Pupils behaviour is very good and supported by high expectations of them to focus
on learning, conform to the school rules and achieve their behaviour targets if they have them.

Pupils show confidence and maturity in evauating their own learning and negotiating targets.
The teacher develops reflection effectively through providing opportunities within each lesson
and after haf-yearly tests for pupilsto articulate how they fed about their learning. The
teacher isgood at giving clear feedback and praise to individua pupils on their performance.

Leadership and management are good. French is generaly well organised. Thereisaclear
commitment to developing pupils awareness of France and its culture and encouraging them
to communicate in French. A biennid trip iswell established. The classroom learning
environment and teaching approaches support pupils in developing culturd awareness and
pesking French. Previous planning was appropriately differentiated and focussed. Although
individua lessons are well thought through, the revised scheme of work is not in place so that
progress over four yearsis not mapped. Assessment againgt learning objectivesis very good
in Key Stage 3. Itisregular and records acquigition in the four Nationa Curriculum
attainment targets. However, recording and tracking of attainment againgt nationd levelsis
insufficient so that andlysis of pupils potentia and of their progress againg nationd
expectations is unsatisfactory.

The departmental development plan rightly identifies the need to develop the use of ICT,
which is currently inadequate. However, there are no targets to improve standards and no
link to the school’ s target to improve provision for gifted and talented pupils.

The above-average standards identified in the last ingpection have been sustained. Teaching is
very good. There have been some improvements in providing opportunities for independent
work and textbooks have been updated. However, the use made of ICT and aspects of
assessment remain wesknesses.

MUSIC
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Ovedl, the quaity of provison in musicisvery good.

Strengths

Very good and sometimes excellent teaching.
Very good reaionships that promote high qudity learning opportunities for al pupils.
Pupils very good and sometimes excellent attitudes towards learning in music.

Areas for improvement

Planned opportunities for pupils to experience and learn about the music of other countries and
cultures.
Singing as awhole-school activity.

136.

137.

138.

Standardsin music are very good. They are well above the nationd expectation for pupils a
the end of Key Stage 2, and are on course to exceed nationa expectations at the end of Key
Stage 3 when they leave the school at age 13.

By theend of Key Stage 2, dl pupils, including those with pecid educationa needs are able
to demondtrate levels of attainment in music that are well above the expectation in the aress of
composing, performing and listening. Pupils have acquired unusudly highly developed
composing skills because of the range of stimulating and interactive classroom activities on
offer. InaYear 6 lesson, for example, pupils were successfully exploring sequences asa
bassfor inventing their own music. Aswel as making very good progress in terms of thelr
musicd skills, knowledge and understanding, they were discovering and making use of
appropriate links with other areas of the curriculum, such asnumeracy. InaYear 5 class,
pupils performing and ligening skills were being rapidly refined and improved through a
lesson based around the invention of a piece of music for a gpecia occasion, in thiscase a
'Fanfare for a Pharaoh'. Singing is satisfactory, but has been rightly identified by the school
as an areafor further development in both key stages.

At age 13, pupils achievements are higher than required to enable them to meet the nationa
expectations a the end of Key Stage 3. They have a sound knowledge of the elements that
make a good piece of music or agood performance, and they use their acquired musica skills
and experiences readily. A sgnificant minority of pupils are achieving outstandingly, and not
al of these are recaiving extra-curricular tuition. They can perform on avariety of insruments
with high levels of expressiveness and good technique. They work wdl in ensemble and are
rapidly developing skills and techniques for improving and refining their work. InaYear 8
class, for example, dl pupils were able to make effective contributions to an agreed
arrangement of Poulenc's* Carillon’. The piece was subsequently performed in four parts,
with every pupil participating. Thisinvolved reading saff notation fluently (including for some
pupils, reading in the bass clef), and afew pupils transposed their own parts for the specific
ingrumentsthey play. The remainder of the classwas fully involved in the performance on a
range of classroom instruments, and all pupils were able to make excellent progress because
the work was pitched at precisdy theright levd for every individud.
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Extra-curricular provison promotes very high standards of attainment in both key stages, with
some examples of outstanding musica achievement. The school provides avery wide range
of opportunitiesin music, and pupils respond and achieve very well as areault.

Teaching is very good overdl, and in some cases, excdlent. The features of the best teaching
include excdlent subject knowledge together with the ability to communicate this effectively to
pupils, high qudity lesson planning and an extensve knowledge of individuals and their
learning needs. The teachers have established a supportive learning ethos within the
department. This builds upon high expectations of pupils in terms of behaviour and
attainment, and benefits from teachers consstent demongtration of the values and attitudes
they require of their pupils. The pace of lessonsisfast, but sengtive to the needs of al
learners, and thereisagood variety of activity. Pupilslearn well because they fed safe and
cared for, and they know that their efforts are properly valued. Pupils verba contributions
are welcomed and treeted respectfully. This has the effect of promoting alearning
environment in which musica experimentation is seen as a safe activity. Teachers provide
pupils with feedback on the qudity of their work throughout every lesson, and thisis very
effective in promoting saf esteem and an atmosphere of purposeful enquiry. Staff are skilled
a questioning, and they focus on the musical features of pupils atainment and progression,
drawing out less confident pupils and encouraging higher atainersto exceed their own targets.
They employ awide range of teaching stylesto good effect, and these are applied equaly in
both key stages. Computers are well used within the department but the range of software
programs on offer islimited. New skills and concepts are taught rigoroudy and clearly - for
example correct percussion and vocd techniques - and this has avery beneficid effect on
learning for dl pupils. A szeable proportion of the school’ s population benefits from high
quality teaching by the county’ sinstrumental staff, and thistoo has a very postive effect on
standards and the pupils attitudes. The department’ s approach to teaching and learning
makes a very valuable contribution to the social, mord and spiritual development of pupils.
Culturd development iswell promoted in terms of pupils own culturd background; but there
is scope for further alowing pupils to develop even more hedthy values and attitudes, by
examining the music of other culturesin greater depth than a present.

The music department is very well led and managed, and the subject makes a sgnificant
contribution to the life of the school. Regular meetings between departmenta staff ensure that
planning is gppropriate and subject teaching is effective. The ethos and teaching atmosphere
in the department is highly successful in promoting the school’s aims and values, and the
learning environment promotes high standards of behaviour and attainment. The work of the
vigting insrumenta teachersis highly valued and is used to enhance school performances and
ensambles on aregular basis. In order to maintain and improve upon its exiging high
standards, the department should now broaden the content of the planned curriculum to
include more opportunities for pupils to experience and work within the music of other
cultures and consider acquiring suitable software that is not notation or sequencer-based, o
that al pupils needs and abilities are catered for.
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PHYS CAL EDUCATION

Ovedl the qudity of provison in physca education is good.

Strengths

- Varied teaching strategies used to involve pupilsin their own learning.
Thorough planning and progresson.
Teacher’ s expectations and the standards they set.

Positive rel ationships between staff and pupils.

Areas for improvement

Monitoring and sharing of good practice.
Use of assessment to inform planning and target setting.
Liaison with the Firgt Schools.

Trander of information on attainment to the High Schoal.

142.

143.

144.

Standards are good overall. By the end of Key Stage 2, most pupils achieve standards that
arewell above nationd expectations. By the age of 13, the mgority of pupils achievements
are higher than those required for them to reach the nationa expectations by the end of Key
Stage 3. In lessons seen most pupils made very good progress. For example, in Year 6
gymnastics, pupils crested complex sequences of at least 9x movements with precison,
control and fluency of movement. From the limited number of lessons seenin Years 7 and 8,
most pupils make reasonable progressin those years. InaYear 7 dance lesson, pupils
created a phrase of movement that showed a number of moods and emotions. In dl lessons
seen, a both key stages, pupils could explain the principlesinvolved in preparing for exercise
and the effect exercise has on their bodies.

The qudity of teaching is good and sometimes very good. Teachers display good subject
knowledge and good intervention techniques, which enable them to assist pupils to improve
performance. Lesson objectives and success criteria are shared with the pupils and effective
questioning is used to reinforce pupils knowledge and understanding. Lessons are well
planned to chalenge pupils of dl ability levels. For examplein aY ear 6 badminton lesson,
pupils with co-ordination problems used modified equipment to achieve success. In dl
lessons seen teachers used a variety of teaching strategies that involved pupilsin their own
learning. For example, inaYear 5 ahletics lesson, pupils were working in small groups to run
a ecified distance and identify key criteriato improve individuad performances. Pupils took
on the roles of starter, timekeeper and performer and worked independently to set up and
evauate each other’ s performance.

Pupil’ s atitudes in dl years are very good. Staff cregte a podtive learning environment where
pupils work co-operatively together and thereis very good interaction between staff and
pupils. Pupils are wel motivated, give informed feedback and are confident in undertaking
their own activities to warm up and cool down. InaYear 8 games|esson on acold and
windswept fidd, two groups of girls were enthusiastic and smiling as they were coached in
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rugby and footbal, all were in gppropriate kit, many with boots, and none complained about
the conditions.

Thereisavaried out of hours programme and pupils from both Key Stages 2 and 3 have
enjoy residentia outdoor education in the Lake Didtrict. This contributes not only to the
physica education programme but aso to aspects of citizenship.

The physica education coordinator has been in post for just over ayear and has aclear vison
of how the subject will develop in the school. Medium and short term planning are thorough
and new assessment procedures will be used to inform future planning.

From September 2002 the school became part of the School Sport Coordinator Partnership
and dready thisis having a posgtive effect on the breadth of curriculum offered to pupils, out
of hours opportunities, and staff development. For example, staff from the school received
dance training and support through the School Sport Coordinator programme and have
introduced dance into the Y ear 7 curriculum from January 2003. Year 7 and 8 pupils aso
have the opportunity to attend a weekly dance club at the high school tutored by a dance
specidist. The close links being developed through this School Sport Partnership will assst
the school to move forward in identified areas for improvement within physica education.

The curriculum meets Nationd Curriculum requirements with five activity areas offered a Key
Stage 2, with swvimming being covered in feeder first schools, and four activity aress a Key
Stage 3. Inlessons, hedth aspects and the importance of these in relation to the physica
activity being undertaken, are emphasised. Thisis agood department with teachers having
high expectations of pupils.

RELIGIOUS EDUCATION

The provison for religious education is satisfactory.

Strengths

Good relationships between teachers and pupils.
Pupils postive attitudes towards, and enjoyment of , the subject.
The very good development of thinking skills.

Areas for improvement

The leadership and management of department is not yet organised effectively.

There has been insufficient improvement since the last ingpection, particularly in the areas of
assessment and planning.

Thelack of abase for the subject to organise it appropriately.

149.

Based on lesson observations and scrutiny of pupils work, standards overdl are in line with
the expectations of the agreed syllabus for religious education. This means that Sandards
have been maintained since the last ingpection. By the age of 11, sandards are dightly above
expectations. Pupils show a sound knowledge and understanding of Chrigtianity. By the age
of 13, where standards are progressing in line with expectations, they are increasing their
understanding of other rdigions. They have produced thoughtful work on the Hgjj in which
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151.

152.

they consider what it would be like to take part from the point of view of aMudim rather than
just learning facts about the event.

The qudlity of teaching is satisfactory overdl, with examples of good and very good teaching
in both key stages. All pupils, including the more able and those with specia educationa
needs, are making at least satisfactory progressin their learning. Thisis achieved through the
use of graded worksheets, different textbooks and by expecting different outcomes from
individua pupils. An increasng emphads on the development of thinking skillsis moving
pupils on in their learning, but their work il reflects over-dependence on worksheets and
comprehenson exercises. Mogt of the areas for improvement relating to teaching and learning
in the last ingpection report have been addressed. Lessons are more chalenging and planning
shows learning objectives which are made clear to pupils. In the best |essons teacher use
questions very effectively and provide opportunities for independent learning. Pupils are
managed well, the pace is brisk and teaching methods are matched to lesson objectives well.
Where teaching has shortcomings, lessons are badly paced, too teacher-directed and pupils
have insufficient opportunities to think for themsalves. Pupils have positive attitudes towards
the subject and behave well. They form good relationships with each other and their teachers.
They work co-operatively together, make constructive comments about each other’ s work
and are keen to contribute during lessons.

The leadership and management of the department are unsatisfactory. Although the head of
department works very hard, alack of focus on certain aress for development identified in the
last ingpection report has restricted improvement. Although day-to-day assessment is
satisfactory, and end of key stage attainment statements are referred to in planning, no
tracking of pupilS progress or setting of individua targets for improvement is undertaken.
Progress in completing schemes of work has aso been insufficient. They il do not show
fully how continuity and progression will be achieved, though the subject does now comply
with the statutory requirements of the Local Agreed Syllabus. Some monitoring of pupils
work takes place but without an effective system for assessment, this has littleimpact. The
head of department does not have opportunities to monitor the quality of teaching.

The quantity and quality of resources have improved since the last ingpection. For example,
there is now awider sdection of artefacts from a variety of faiths and these are used
effectively in the classsoom. Thereis no specidist room for rdigious education which means
that pupils have very little space to display their work and the learning environment cannot
dimulate learning aswell asit might. Theuseof ICT isbeing developed effectively. For
example, some Y ear 8 pupils talked enthusiagticaly about how they had used a webcam and
the Internet to learn about Lourdes. This good practice needs to be shared more widdly
throughout the department. The subject makes a satisfactory contribution to aspects of
pupils spiritud, mora, socid and cultural development, particularly in the areaof multicultura
understanding. However, as at the last ingpection, these aspects are not planned
systematicaly.
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