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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

There are 257 pupils on roll, aged from 4 to 11 years. The percentage of pupils known to be
eligible for free school meals is above the national average, while the percentage of pupils
identified as having special educational needs is broadly in line with the national average. Five
pupils have statements of special educational need, and there are no pupils who speak
English as an additional language. On entry to the school, children’s overall standards are
generally very low.

HOW GOOD THE SCHOOL IS

This is an improving school, which is benefiting from the good leadership and management
skills of the headteacher, who took up her post in 2001. The teaching enables pupils to make
satisfactory progress, overall, in English, mathematics and science from their very low
starting points on entry to the school; and those in the reception and the Year 6 classes
benefit from particularly effective teaching. Pupils with special educational needs are well
supported, and the attitudes and behaviour of pupils are a credit to the school. There are
weaknesses, which include: pupils’ achievements in a minority of subjects; aspects of
teaching; and the roles of co-ordinators. On balance, however, the school's strengths and
sound achievements outweigh its weaknesses, and it provides satisfactory value for money.

What the school does well

The leadership and management skills of the headteacher are good and she provides
the school with a clear sense of direction.

The school provides well for pupils with special educational needs.
Pupils have positive attitudes to learning and their behaviour is good.

Children in the reception class and in the Year 6 class benefit from particularly effective
teaching.

The school makes good provision for pupils’ moral development and very good provision
for their social development.

The school is a caring community where pupils’ welfare is a high priority.

Parents find the headteacher and staff easy to talk to, and generally hold the school in
high regard.

What could be improved

Pupils underachieve in science in Years 1 and 2, in art and design and design and
technology in Years 3-6, and in religious education, across the school.

There are important weaknesses in some elements of the teaching.

Procedures for assessing pupils’ standards and progress require improvement in most
subjects.

Most co-ordinators need a clearer view of the strengths and weaknesses in their
subjects in order to target areas for improvement.

The areas for improvement will form the basis of the governors’ action plan.
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HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION

Overall, the school has made adequate progress since the last inspection in 1997. Evidence
suggests that progress had been barely satisfactory until the current headteacher took up her
post in 2001, due to long-term difficulties with the school's leadership and management.
However, the pace of change has increased since then, and is evident in the improved
progress pupils are now making in English, mathematics, science and history in Years 3 to 6.
Indeed, the school's most recent National Curriculum test results contrast very significantly
with those published in the last inspection report: in 1997 only 36 per cent, 33 per cent and 21
per cent of Year 6 pupils reached the expected standard in English, mathematics and
science respectively, compared to 72 per cent, 72 per cent and 92 per cent in these subjects
in 2002. The curriculum now meets statutory requirements, in contrast to the situation when
the school was last inspected. In other respects, improvements are less evident: there are
still weaknesses in the school’'s assessment procedures, in planning for continuity in pupils’
learning in some subjects, and in the monitoring roles of co-ordinators. In addition, the
percentage of unsatisfactory lessons is little changed since the last inspection.

STANDARDS

The table shows the standards achieved by pupils at the end of Year 6 based on average point scores in
National Curriculum tests.

compared with
Performance in: all schools similar Key
schools
2000 2001 2002 2002
English E E D c well above average A
above average B
mathematics D D D c average C
below average D
science E E C B well below average E

The table shows the results of the Year 6 statutory tests in 2002 were below the national
average in English and mathematics but were in line with the average results of similar
schools. In science, the 2002 results were in line with the national average but above the
results of similar schools. The percentages of pupils achieving the expected levels in these
subjects considerably increased in 2002, and the trend in the school’s results is now above
the national trend. Inspection findings show that current standards in Year 6 are below
national expectations in English, mathematics and science but represent satisfactory
achievement, given children’s very low standards on entry to the school.

Standards are broadly average in history, information and communication technology (ICT),
physical education and music in Year 6. However, pupils underachieve in art and design,
design and technology, and religious education — and standards are too low in these subjects
in Year 6. In geography, there was insufficient evidence to judge pupils’ standards.
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PUPILS’ ATTITUDES AND VALUES

Aspect Comment
Attitudes to the school Good. Pupils enjoy coming to school, are keen to learn and to do
their best.

Behaviour, in and out of | Pupils’ behaviour is good, throughout the school day.
classrooms

Personal development Pupils form constructive relationships with adults and with each
and relationships other. They work together amicably on shared tasks and respect
each other’s opinions.

Attendance Attendance for the academic year 2001-2002 was well above the
national average, and represents a very significant improvement
on attendance for the previous two years.

TEACHING AND LEARNING

Teaching of pupils in: Reception Years 1 -2 Years 3-6

Quality of teaching Good Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh
weaknesses.

The quality of teaching was at least satisfactory in nine out of every ten lessons. Good, and
occasionally better, teaching was evident in just under half of all lessons. Pupils in the
youngest and oldest classes in the school benefit from particularly effective teaching while,
overall, the teaching is otherwise broadly satisfactory in the school. However, the relatively
high proportion of unsatisfactory lessons is a cause for concern.

Teaching in the reception class is a strength of the school. The teacher has a good
understanding of the needs of young children, and provides ample opportunities for them to
take part in practical and purposeful activities. As a result of the effective teaching, they
receive, children make a good start at the school and develop positive attitudes to learning.

The teaching is satisfactory, overall, in English, mathematics, history and ICT in Years 1 to 6,
and in geography and music in Years 3 to 6. In science, weaknesses in teachers’ planning in
Years 1 and 2 mean that pupils are set inappropriate tasks and make insufficient progress in
their learning. However, in Years 3 to 6, science teaching is satisfactory and results in pupils’
sound progress in the subject. Insufficient evidence was available to judge teaching in other
subjects or age groups. However, evidence from pupils’ achievements in art and design,
design and technology and religious education shows the teaching does not enable pupils to
make enough overall progress in these subjects.

Across the school, lessons are characterised by good relationships between teachers and
pupils. Teachers usually capture pupils’ interest well and pupils respond by concentrating on
their work. The teaching enables pupils to make mainly sound progress in their learning in
Years 1 to 6, and the teaching of pupils with special educational needs is good. There is clear
evidence of some high quality teaching, particularly for pupils in the Year 6 class, but there
are also important weaknesses which need to be rectified in the school. These include the
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need for some teachers to increase their knowledge about the subjects they teach and to
raise their expectations of pupils’ potential achievements.

OTHER ASPECTS OF THE SCHOOL

Aspect

Comment

The quality and range of
the curriculum

Children in the reception class benefit from a rich range of well
planned opportunities to develop their learning. The curriculum for
pupils in Years 1 to 6 is satisfactory overall, and meets statutory
requirements. However, continuity in pupils’ learning is not fully
secured in some subjects, including in science, art and design,
design and technology and religious education, where pupils’
achievements are restricted.

Provision for pupils with
special educational
needs

The school provides well for these pupils.

Provision for pupils’
personal, including
spiritual, moral, social
and cultural
development

Very good provision is made for pupils’ social development, and
good provision is made for their moral development. Provision for
their spiritual and cultural development is sound.

How well the school
cares for its pupils

The school is a caring community where pupils’ welfare is a high
priority. However, the school’s procedures for assessing pupils’
academic progress and standards need to improve, particularly
in subjects other than English, mathematics and science.

HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect

Comment

Leadership and
manage-ment by the
headteacher and other
key staff

The headteacher has good leadership and management skills
and has provided the school with the clear sense of direction it
needed when she was appointed. Her clear thinking,
determination and good interpersonal skills are significant
strengths, and the school community recognises the beneficial
impact she is having on the quality of education at Aveley. She is
ably assisted by the recently appointed assistant headteacher
who also provides a good role model through her effective
teaching of reception children.

How well the governors
fulfil their responsibilities

The school benefits from a committed governing body which
provides sound support and ensures that statutory requirements
are met.
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The school’s evaluation | The headteacher, governors and co-ordinators for English and
of its performance mathematics analyse statutory tests carefully. The headteacher
regularly observes lessons and provides teachers with valuable
feedback which benefits their professional development. The co-
ordinators for English and mathematics fulfil their roles well but
most co-ordinators have limited strategies for monitoring their
subjects. Consequently, they are not in strong positions to
identify strengths and weaknesses, or to target areas for
improvement with sufficient accuracy.

The strategic use of The school has accumulated reserve funds which are
resources unacceptably high, due to weaknesses in strategic management
prior to the current headteacher’s appointment. However, the
headteacher and governors are carefully considering the best
use of the finance, and the school is making sound use of its
annual budget allocation. The principles of best value are now
being soundly applied.

PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL

What pleases parents most What parents would like to see improved
They believe that: Some parents would like:

staff are easy to talk to; - more information on progress;

children have good behaviour; - more extra-curricular activities.

teaching is good and children make good
progress;

the school is improving under good
management.

Inspection findings are a little less favourable than parents’ views about teaching and pupils’
progress, and show that both are satisfactory overall. Otherwise, the inspection supports
parents’ positive views. The school provides parents with satisfactory information about their
children’s progress, and there is a sound range of extra-curricular clubs.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’s results and pupils’ achievements

1.

On entry to the school, children’s standards, overall, are very low. Children make
good progress in their learning in the reception class, as a result of effective teaching.
Nevertheless, overall standards are low when pupils enter Year 1.

The results of the standard assessment tests (SATSs) for pupils in Year 2, in 2002,
were well below the national average in reading, writing and mathematics. These
results do, however, represent an improvement on those achieved in 2001, since the
percentages of pupils reaching the expected level increased from 63 per cent to 78
per cent in reading, from 65 per cent to 75 per cent in writing, and from 80 per cent to
93 per cent in mathematics.

In Year 6, in 2002, the SATs results in English and mathematics were below the
national average but in line with the average results of similar schools. In science,
they were in line with the national average but above the results of similar schools.
These results also represent an improvement on those achieved in 2001, since the
proportion of pupils achieving the expected standard in Year 6 rose from 51 per cent
to 72 per cent in English; from 59 per cent to 72 per cent in mathematics; and from 78
per cent to 92 per cent in science. The trend in the school's SATSs results in Year 6 is
now above the national trend, and is a reflection of the improved progress pupils are
generally making at the school. When compared with the results achieved by the
school when it was last inspected, the 2002 results are dramatically higher. The
percentages of pupils reaching the expected level in English in Year 6 in 1997 and
1998 were only 36 per cent and 24 per cent respectively; in mathematics the
percentages reaching the expected level were 33 per cent and 26 per cent
respectively; and in science the percentages reaching the expected level were 21 per
cent and 24 per cent respectively.

In English and mathematics, inspection findings show that pupils make satisfactory
progress from their low starting points in Year 1. Although overall standards are well
below average in Year 2 and are below average in Year 6, they represent sound
achievement and reflect the satisfactory teaching pupils generally receive in these
subjects. Overall, there is no significant difference in the levels of attainment of boys
and girls.

Most Year 2 pupils join in confidently with their teacher when reading aloud and the
more advanced learners can read simple books on their own. However, few read
fluently and many do not observe the cues presented by the punctuation in order to
convey the tone of voice and the pauses that the author clearly intends should
influence the reader. Year 2 pupils generally enjoy writing and the more advanced
learners are beginning to adapt the style of their writing to suit its intended audience.
They write simple stories and produce short notes and captions to record work in
other subjects. They form their letters accurately and neatly, and they usually
demarcate sentences appropriately, using full stops and capital letters. However, the
writing of many pupils has weaknesses in spelling, capital letters are sometimes
confused with lower case letters, punctuation is erratic and handwriting inconsistent.
Their writing lacks clarity and coherence, and their style is often stilted because they
consistently use short, simple sentences. Their powers of expression — as in their
spoken language — are weak, and their general vocabulary is too limited.
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By the time they reach Year 6, most pupils can read both fiction and non-fiction texts
appropriate for their age. However, some still struggle to decode unfamiliar words. As
in earlier years, they use too few strategies to work out how to pronounce words and
how to work out what is meant. The more advanced learners in Year 6 recognise and
understand the characteristic features of different texts, and can apply their
knowledge, for example, when writing convincing playscripts and newspaper reports.
The handwriting and use of punctuation by the lower attaining pupils are much
improved in Year 6, but their writing still lacks depth and detail. Many pupils still
struggle to express their ideas clearly and few have learned to combine ideas
successfully within balanced complex sentences.

In mathematics, about half of the pupils in Year 2 have a satisfactory grasp of basic
number facts. They can identify number sequences, for example by counting in twos,
tens and fives, have a basic understanding of length, weight and capacity and know
the names of a range of common two and three-dimensional shapes. Few pupils
exceed the expected level for their age because they are not sufficiently skilled at
using and applying their mathematical knowledge, and find it difficult to explain their
mathematical thinking. In Year 6, about two thirds of pupils calculate accurately using
addition, subtraction, multiplication and division. The most advanced learners have a
secure understanding of the equivalent values of decimals, fractions and
percentages. However, pupils’ understanding about space, shape and measure is
below average. Year 6 pupils, in common with those in younger classes, often find it
difficult to apply their mathematical knowledge to solve problems, and their ability to
talk about their strategies, or to present their working methods in written form, is
underdeveloped.

In science, inspection findings show that pupils are currently making unsatisfactory
progress in Years 1 and 2, largely because the work set for them does not
consistently match their needs. Standards are well below average in science in Year
2. The majority of Year 6 pupils demonstrate average standards but the learning
difficulties of a significant minority mean their attainment is understandably below
average, and relatively few pupils exceed the expected level for their age. As a
consequence, overall standards in Year 6 are below average, although pupils’
progress is mainly sound from their very low starting points at the beginning of Year 3.

In physical education and music, standards in Years 2 and 6 are average, as they
were when the school was last inspected. Pupils’ progress is sound in both subjects.
In ICT, the standards in the work seen were broadly average and pupils are now
making satisfactory progress in the subject, in contrast to the situation when the
school was last inspected. In art and design and design and technology, standards
are average in Year 2 but below average in Year 6. When the school was last
inspected, standards in art and design were below average in both Years 2 and 6, but
were average in design and technology. In these subjects, pupils are making
satisfactory progress in Years 1 and 2 but are underachieving in the older classes. In
religious education, standards are below expectations in both Years 2 and 6, and
pupils’ overall progress is unsatisfactory. When the school was last inspected
standards were also below expectations in Year 6 but were satisfactory in Year 2. In
geography, there was insufficient evidence to make secure judgements about pupils’
standards. In history, there has been a marked improvement since the last inspection
when standards were below average in Years 2 and 6. Current standards are average
in these years, and pupils are now making satisfactory progress in the subject.
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10.

Many of the pupils identified as having special educational needs have learning
difficulties associated with aspects of literacy and numeracy. Some pupils also have
learning difficulties associated with social, emotional and behavioural needs, and a
few have physical disabilities which affect their capacity to learn. The school makes
wide-ranging and flexible provision for all these pupils, and all make good progress in
relation to the very precise and appropriate targets in their individual education plans.
The most able pupils in the school generally make satisfactory progress.

Pupils’ attitudes, values and personal development

11.

12.

Pupils enjoy coming to school. More than once, pupils were heard making positive
and entirely spontaneous statements about school as if to confirm to themselves their
pleasure at being in such a warm and welcoming place. For example, a very young
pupil in the learning development centre, busily occupied on a reading task, suddenly
catches sight of the brightly decorated Christmas tree, casts his gaze around the
homely room and, without any prompting, says, more to himself than to anyone else,
‘I'm happy at school.” In a very different context, pupils late for a booster mathematics
class held before school officially starts are heard to lament the fact that they might
be late and will miss the beginning of the session. These examples simply confirm
what is evident in all lessons and which emerge in any discussions held with pupils:
they like school, and they value learning, even if, as is often the case, they find some
skills difficult to master. A pupil who has recently changed schools talks to an
inspector and says how much better she finds this school than her last because the
atmosphere is so friendly and there are so many interesting things to do and clubs to
attend. In lessons, pupils are willing learners who do their best. Although the social
skills of many pupils are poor when they join the reception class, almost all learn
quickly to observe the conventions they are taught, and from Year 1 onwards most
pupils take turns when answering questions and listen politely when others speak. In
the younger classes, some pupils lack the confidence to answer questions within
large class groups, but they still follow proceedings with interest and are happy to
interact with adults and other pupils in smaller groups and in one to one situations.
Although some younger pupils find ‘sharing’ a difficult concept, they gradually learn to
share resources fairly, without resorting to arguments or sulking. When required to
work independently, most pupils try hard to apply what they have been taught.
However, a significant number of lower attaining pupils, some of whom have special
educational needs, are slow to master reading and writing. As a consequence, they
remain dependent on adult help to organise and record their thoughts for longer than
is usually necessary, and, in mainstream classes, are not always given the resources
that would help them achieve greater independence.

At the time of the last inspection, the behaviour of some pupils was a cause for
concern, and there was a relatively high number of fixed-term exclusions. Evidence
from the current inspection shows that there have been far fewer exclusions in the
past year than previously, and that poor or inappropriate behaviour is now the rare
exception. Behaviour is judged to be good, whether in lessons, in the playground, at
lunch or in assembly. There is no inspection evidence to show that learning in
lessons is disrupted by poor behaviour; pupils themselves state explicitly that there is
no bullying; and behaviour in assemblies and around the school is orderly and
respectful. During assembles, pupils listen quietly to stories with moral themes, and
they take opportunities to reflect on what they have heard, and to pray, both solemnly
and seriously. In discussion, for example at a meeting of the school council, pupils
from Years 3 to 6 demonstrate a keen sense of fairness and justice during their
deliberations. In religious education lessons and in some English and history lessons,
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13.

14.

15.

pupils of all ages show an ability to empathise with others’ feelings and to have a good
understanding of the difference between right and wrong.

Relationships at all levels are constructive, supportive and friendly. Older pupils, in
particular, care for one another, quickly rallying to the aid of a classmate who looks
upset. They readily volunteer to help younger pupils, for example by filing water
bottles or by setting out playground equipment. It is this same sense of social
responsibility which motivates them to raise funds for charities, while pupils of all
ages enjoy submitting proposals to the school council with the aims of making the
school community increasingly harmonious and securing equality of opportunity for
all.

Pupils of all ages take pride in carrying out their various responsibilities and duties,
whether simply by taking registers to the office or, as in the case of older pupils, by
setting up the hall for assemblies, manning the corridors or monitoring classrooms
during ‘wet-play’ at lunch-times. From the youngest to the oldest, pupils also take
pride in contributing towards shaping the school through the work of the school
council which has been set up to involve and to represent them. Overall, however,
pupils are perhaps slightly less effective in taking responsibility for their own learning.
In the main, this is because they are not sufficiently encouraged to do so, particularly
in a few classes where the teaching, however unwittingly, fosters dependency. For
example, in some lessons, tasks and resources are not matched well to pupils’
capabilities, and pupils therefore have neither the means nor the skills to tackle the
tasks they are given without adult help.

Attendance for the academic year 2001-2002 was well above the national average,
and represents a very significant improvement on attendance for the previous two
years. Registration procedures fully meet statutory requirements and pupils are
appropriately expected to work on tasks such as handwriting during registration
sessions. Although the majority of pupils come in good time, there are a few who
consistently arrive late and this has a negative impact on their learning.

HOW WELL ARE PUPILS TAUGHT?

16.

17.

The quality of teaching was at least satisfactory in nine out of every ten lessons
observed during the inspection. Good, and occasionally better, teaching was evident
in just under half of all lessons, which is similar to the situation when the school was
last inspected. Pupils in the youngest and oldest classes benefit from particularly
effective teaching while, overall, the teaching is otherwise broadly satisfactory in the
school. However, the relatively high proportion of unsatisfactory lessons is a cause for
concern, and has changed little since the last inspection.

Teaching in the reception class is good overall, and some very good teaching was
seen during the course of the inspection. The reception teacher has a good
understanding of the needs of young children, and provides ample opportunities for
them to take part in practical and purposeful activities. The reception teacher and her
assistant make an effective team, and the teaching is stimulating and captures
children’s interest. Children are encouraged to think for themselves, and good use is
made of open-ended questions such as ‘Why do you think that?’ or ‘What do you think
will happen if ...?". Few opportunities are missed to promote children’s learning. For
example, when sharing out puppets the teacher asked ‘Will there be enough for
everyone?’ and encouraged the children to count themselves and the puppets to find
out. As a result of the effective teaching they receive, children in the reception class
develop positive attitudes to school and make good progress in their learning.
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18.

19.

20.

21.

In English, in Years 1 to 6, the teaching is mainly satisfactory. However, there is a
considerable range, from unsatisfactory to excellent. The most effective teaching, in
the Year 2 and Year 6 classes, is characterised by teachers’ high expectations and
very secure subject knowledge. These teachers are particularly adept at assessing
pupils’ answers to questions and building immediately on points that need
development or clarification. However, some teachers lack the subject expertise to
maximise learning opportunities as they arise, overlook significant weaknesses in
pupils’ work and do not provide pupils with sufficiently informed and focused guidance
to help them to improve. Overall, the teaching enables pupils to make satisfactory
progress from their low starting points in English at the beginning of Year 1.

In mathematics, the quality of teaching is satisfactory overall. Pupils benefit from very
good mathematics teaching in the Year 6 class, and the overall quality of teaching in
the subject enables pupils to make satisfactory progress in the school. Teachers are
particularly effective when they are able to use their own mental dexterity with
numbers to help pupils to overcome misconceptions, and demonstrate how to break
down complex calculations into simple steps. For example, the Year 6 teacher gave
very clear explanations of how to compile, record and interrogate data, and then
taught a two-step approach to calculating the average or mean. Pupils are fully
involved when teachers have high expectations and the work is well matched to their
learning needs. For example, in a Year 2 lesson on division, not a sound could be
heard as pupils practised their newly acquired skills, trying to complete as many
sums as possible before the end of the lesson. There are, however, some important
weaknesses in mathematics teaching in some classes and these have a detrimental
effect on pupils’ progress. These include teachers’ insecure subject knowledge, low
expectations for pupils’ potential achievements, and work which is poorly matched to
pupils’ mathematical learning needs.

In science, the teaching observed in Years 1 and 2 ranged from unsatisfactory to
satisfactory during the inspection but was satisfactory overall. However, teachers do
not consistently match the tasks to pupils’ scientific learning needs, and pupils’
progress in Years 1 and 2 is too slow as a result. In Years 3 to 6, science teaching is
satisfactory overall, but ranges from very good to unsatisfactory. Teachers’ subject
knowledge is generally secure, and pupils in the oldest class benefit from particularly
well-informed teaching. However, some teachers would benefit from training to
improve their knowledge and understanding, including the requirements of the
National Curriculum. In addition, unsatisfactory teaching is characterised by slow
pace in lessons, superficial questioning and low expectations.

Teaching is satisfactory, overall, in history and in ICT across the school, and enables
pupils to make sound progress in these subjects. In geography and music, insufficient
lessons were seen to judge the quality of teaching in Years 1 and 2, but it is
satisfactory, overall, in Years 3 to 6. In art and design and design and technology, too
few lessons were seen to judge the quality of teaching. However, an analysis of
pupils’ completed work and teachers’ planning shows that teachers in Years 3 to 6, in
particular, require training to increase their knowledge in these subjects and to raise
their expectations of pupils’ potential achievements. In religious education, timetabling
arrangements also meant that too few lessons were seen to judge the overall quality
of teaching. However, evidence from pupils’ standards and from teachers’ planning,
including the time allocated for the subject and the lack of emphasis given to some
key elements of pupils’ learning, show that the teaching is not enabling pupils to make
adequate overall progress in the subject.
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22.

23.

24.

25.

The teaching of pupils with special educational needs is well organised, thorough, and
usually very well matched to their differing needs. The special educational needs co-
ordinator (SENCO) teaches basic literacy skills to a group of pupils in Years 5 and 6;
two trained learning support assistants (LSAs) teach a similar course to pupils in
Years 3 and 4; and the personal, social and health education co-ordinator, a trained
counsellor and also the special educational needs governor, teaches a small group of
pupils from Years 1 and 2 - the ‘Sunshine Group’- within the Learning Development
Centre. Evidence from lessons observed, from the scrutiny of pupils’ work and from
assessment records related to pupils’ progress over time shows that the teaching in
each of these situations is effective. The staff involved all plan for the wide-ranging
needs of the pupils they teach, and their planning takes full account of each pupil's
personal targets. Planning also pays due regard to pupils’ curriculum entitlement. For
example, pupils in the Learning Development Centre are taught at an appropriate level
to access the early stages of the National Literacy and Numeracy Strategies, as well
as having excellent opportunities to develop social skills within a friendly, warm and
safe environment. Pupils in Years 3 to 6 who are withdrawn from the literacy hour in
their mainstream classes, nonetheless follow a full literacy hour programme. Through
very careful planning and detailed collaboration with their class teachers, the SENCO
and the LSAs involved make sure that the content of lessons matches that studied by
pupils’ classmates but that, where necessary, learning is broken down into smaller
steps and draws on work from earlier parts of the programmes. All staff involved work
hard to make sure that pupils have ample opportunities to learn those concepts and
skills they find difficult and to consolidate their knowledge and understanding. Lessons
are highly focused and purposeful, and no time is lost. In addition to working in groups
such as these, each pupil also benefits from regular periods of time each week with
an LSA in order to work closely on his or her individual targets. All staff involved in the
support of pupils with special educational needs, whether in mainstream literacy and
numeracy lessons, in small groups or in one-to-one activities, are well briefed about
what pupils are expected to learn and to achieve. They are also involved in observing
and recording the progress pupils make, and this information is used well to inform
future planning. When appropriate, pupils with physical disabilities have access to
special equipment designed to assist them in their learning and detailed in their
individual education plans.

Pupils with special educational needs are fully integrated into their mainstream
classes for work in subjects other than English and mathematics, and sometimes, in
Years 3 to 6, also work within lower ability sets drawn from two year groups for
literacy and numeracy. While provision for pupils with special educational needs is
also effective in some of these teaching groups, it is not always the case. In some
lessons, additional adult help serves to increase pupils’ dependence, especially when
resources and tasks are not matched appropriately to pupils’ capabilities and needs.

When pupils are withdrawn for extra support in literacy or numeracy, the timing is
varied to ensure they do not regularly miss other subjects. Teachers are careful to
avoid gender stereotyping in lessons and responsibilities are allocated fairly between
boys and girls. Although the school receives no specialist support teaching for
traveller pupils, their needs are fully recognised and met through sound planning and
support.

Across the school, lessons are characterised by good relationships between
teachers and pupils. Teachers usually capture pupils’ interest well and pupils respond
by concentrating and persevering with their tasks. The management of behaviour is
good, and satisfactory use is made of the time available in most lessons. Teachers’
lesson planning is usually sound, and identifies what pupils are expected to learn.
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Support assistants make a valuable contribution to pupils’ learning; and satisfactory
use is made of homework to reinforce and extend what is learned in school. Overall,
the teaching in Years 1 to 6 enables pupils to make mainly satisfactory progress in
their learning. There is clear evidence of some high quality teaching, particularly for
the Year 6 class, but there are also important weaknesses which need to be rectified
in the school. In summary, some teachers: do not have sufficient knowledge about
some National Curriculum subjects; have low expectations about pupils’ potential
achievements; allow lessons to move at too slow a pace; and use superficial
guestions which do not probe pupils’ understanding and help to identify the next stage
of learning.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

26.

27.

28.

Children in the reception class benefit from a rich range of well planned opportunities
to develop their learning, including for their personal, social and emotional
development. The curriculum provided for these children is a strength of the school
and contributes significantly to their good progress. In Years 1 to 6, the curriculum is
satisfactory overall, being broad and reasonably balanced. It meets statutory
requirements, in contrast to the situation when the school was last inspected.
Sufficient emphasis is given to the development of pupils’ literacy and numeracy
skills, and the national strategies for these key areas of pupils’ learning are being
soundly implemented. Numeracy and literacy skills are consolidated and extended in
other subjects as pupils use these to access and accomplish tasks. For example,
pupils use a history text in the literacy hour and use their mathematical skills when
calculating the results of scientific investigations.

Since the last inspection, the school has reviewed taught time in Years 3 to 6 and
extended its hours to address the concern. Following the appointment of the new
headteacher, the school has reviewed its curriculum plans and begun to look at the
allocation of time to subjects and units of study. An outline curriculum map has been
drawn up to achieve greater balance between subjects. However, continuity in pupils’
learning is not fully secured in art and design, design and technology and religious
education, and this results in pupils’ progress being mainly unsatisfactory in these
subjects. In science, weaknesses in planning for pupils in Years 1 and 2 also leads to
underachievement. In geography, the cycle of study by the paired year groups gives
pupils a spasmodic experience of the subject and adversely affects continuity of
learning. Although the school is beginning to use guidance from the Qualifications and
Curriculum Authority, coherent schemes of work are not securely established in
some subjects. Collaborative planning by teachers in the paired year groups is
undertaken conscientiously but, because of limited ongoing assessment information,
does not always take enough account of what pupils already know, understand and
can do.

A developing programme is making good provision for pupils’ personal, social and
health education. The school identifies this as an important part of its work, and uses
‘circle time’ sessions to discuss and resolve issues. Work on sex, drugs and health
education is often linked to work in science and reinforced through other subjects
such as physical education. The school is currently reviewing and developing its
provision for these in collaboration with the local health authority and the police.
Citizenship is well supported and practically reinforced by the operation of the school
council. Good, well-targeted opportunities are provided for pupils’ personal
development at suitable stages of their school career. Pupils with difficulties in Years
1 and 2 are well supported by additional features like the Sunshine Nurture Group, and
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29.

30.

31.

32.

33.

Year 6 pupils benefit from the annual residential visit that develops their independence
and social skills effectively. Extra-curricular provision, including through lunchtime and
after-school clubs, is satisfactory.

Curricular provision for pupils with special educational needs is effective. Good
provision is made for pupils with special educational needs through a strong
programme of additional support. Various groupings and arrangements for one to one
support ensure that these pupils are given particularly effective help in literacy and
numeracy. A small group of pupils from Years 1 and 2 also receive skilled help to
develop social skills within a safe learning environment. The personal, social and
health education co-ordinator, also a trained counsellor, provides appropriate support
for a number of pupils with emotional and behavioural needs. Other effective forms of
support for special educational needs pupils include programmes such as the Early
Literacy intervention programme and Family Fischer Trust support for literacy in Year
1, the Additional Literacy Support for pupils from Years 3, 4 and 5, and courses in
Basic Literacy skills for small groups of pupils in Years 3 to 6. The ‘Springboard’
mathematics programme in years 3 to 6 and ‘booster’ mathematics classes for pupils
in Years 5 and 6 support pupils’ mathematical development.

The school shows good commitment to equal opportunities in its curricular provision.
Setting arrangements for English and mathematics help cater for pupils of different
abilities and support those with learning difficulties particularly well. Pupils with special
educational needs have full access to the curriculum and all pupils have open access
to sport and out of class activities. All pupils have equal access to the curriculum and
to extra-curricular activities. All can benefit from going on visits, including those
involving residential stays, regardless of ability to pay.

The resources of the local community are appropriately used to support the
curriculum. Pupils visit the church and carry out traffic surveys in the village. Older
pupils have the opportunity to visit a nearby activity centre to learn activities such as
kayaking, and local businesses are willing to sponsor events at the school. Visitors
such as the school nurse and the community police officer are regularly invited to the
school and monthly assemblies are taken by representatives from local churches.
Pupils are encouraged to think about others less fortunate than themselves by
participating in charity fund-raising events.

The school has established strong links with partner schools and the further
education college. This benefits the pupils by increasing their opportunities and
support and by ensuring a smooth transition when moving to senior school. Pupils
meet others through sporting events and other activities organised by the local group
of schools. Staff can attend training days to hear keynote speakers talk on educational
developments. The school, jointly with another local primary, is employing a
home/school partnership co-ordinator to help parents, and this links well with the
proposed adult learning classes to be run in school by the local further education
college. There are close relationships with the secondary school, which include a
series of physical education lessons being taken by a Year 7 teacher who gets to
know the children in the oldest class before they transfer. Good provision is also
made to identify and meet the needs of the small humber of pupils who might find the
move to secondary school particularly challenging.

Provision for pupils’ spiritual development is satisfactory. There is a good range of
opportunities for pupils to reflect on their own feelings and emotions in the course of
personal and social education; and some opportunities to reflect on the emotions of
others in other subjects of the curriculum such as history and English. They are also
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34.

35.

36.

encouraged to share problems and concerns with trusted classmates who are then
invited to make suggestions that might help. The provision of counselling within the
school gives very good opportunities for pupils to talk through their feelings with a
trusted adult. Prayer and reflection are features of assemblies. Pupils are given
opportunities to express joy in the course of their own singing and this was particularly
evident in the course of Year 1 and 2 practices for a performance of ‘Hosanna Rock'’.

Provision for pupils’ moral development is good. The school's behaviour policy
provides a clear moral code and is consistently implemented throughout the school.
The school places a particular emphasis on pupils taking responsibility for their
actions and they are given good opportunities to explore and develop moral values.
For example, they have considered the rights and wrongs of stealing and of betraying
a friend, both through exploring fictional stories and in relation to their own lives. They
have also considered the rights and wrongs of the rules and punishments in schools
in Victorian times and, as part of personal and social education, considered the rights
and wrongs of playground behaviour in their own school. The quality of relationships
between all those who work in the school provides a good model for the relationships
and interactions of fairness and integrity which the school seeks to promote.

Provision for the social development of pupils is very good. A strength of the school is
its promotion of respect for self and others, and encourages pupils to grow in
confidence and self-esteem. The headteacher places a particular emphasis on social
courtesies and thoughtfulness for others and sets a very good example for pupils to
follow by the way she treats them. She greets every pupil that she meets in the
corridor by name and a ‘Good morning’ and expects a similarly polite response in
return. Pupils are given a range of opportunities to work with each other, either in pairs
or in small groups in the course of lessons and when, for example, older pupils share
books with reception children. After-school activities, visits to places of educational
interest and whole-school productions also provide a good range of opportunities for
pupils to learn how to work together and meet with others. The school council
provides very good opportunities for pupils to take responsibility within the school
community, and a forthcoming visit to meet the mayor is planned to help pupils to
develop a sense of how their local community works. The school also encourages
pupils to develop their understanding of their responsibilities in the wider world by
organising a regular programme of charitable events.

Provision for pupils’ cultural development is satisfactory overall. Pupils are given
sound opportunities to explore their own culture, for example, in the course of English,
history and music. Opportunities are also given for pupils to develop their
understanding of other cultural traditions, particularly in music, for example, when they
sing songs from a range of cultural traditions, including Jewish and Caribbean
cultures. In addition, an Afro-Caribbean storyteller has visited the school. Extra-
curricular clubs also provide sound opportunities for cultural development.

HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS?

37.

The school is a community where the importance of care and the fostering of high
self-esteem underpins the good support which it provides for its pupils. Teachers and
support staff know the pupils well and have established good communication links
with parents which benefit pupils’ development. Relationships throughout the school
are based on encouragement, trust and respect. The school has a strong
commitment to inclusion, where each child is valued and supported to play a full part
in all aspects of school life. A particular strength of the school is the early recognition
of social and developmental difficulties in pupils and the investment in sensitive and
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38.

39.

40.

41.

42.

well targeted support to help them develop good social skills and positive attitudes to
learning. The effectiveness of this support is evident in the improvement in the
behaviour of pupils and in their mainly sound academic progress as they move
through the school.

Child protection issues are well handled by the school and all adults have a clear
understanding of the need for awareness and the reporting of causes for concern.
Pupils have appropriate lessons covering drugs education and the school nurse helps
with the sex education programme for the oldest pupils. Aspects such as healthy
eating and personal safety have appropriate coverage through the school. Each week,
pupils have the opportunity to discuss aspects relating to their personal development,
difficulties and feelings; and this helps them articulate any worries, learn more about
the impact of unkind behaviour on others and develop positive attitudes to school.

The school is very successful at promoting good standards of behaviour and, as a
conseguence, the rate of exclusions has fallen significantly over the last two years.
Pupils know what is expected of them and are keen to take on responsibilities in
school; and this helps them develop a respect for property and take care of their
environment. Positive values are promoted in assemblies and, once a week, the
assembly is used to acknowledge and celebrate the achievements of the pupils.
Bullying and instances of name-calling are infrequent and the headteacher is always
informed when pupils have been given ‘cool down’ cards so that she can
appropriately document incidents and take action to resolve problems. Sensitive and
effective support is provided for smaller number of pupils who find it harder to
concentrate in lessons or who have frustrations that can lead to aggressive
behaviour.

The school regularly monitors attendance and is using the home/school partnership
co-ordinator to emphasise with some parents the need for regular and punctual
attendance by their children. The school uses ‘first day follow up’ to contact parents if
their children are not at school and they have not notified a reason for absence. This
good practice not only ensures that children are always accounted for but also
stresses to parents the importance of education. The school organises a series of
visits for children starting at the school to help them become familiar with the
buildings and routines before they start, and to give parents the opportunity to meet
staff, learn about school expectations and ask any questions.

The school has well-established procedures for medicines, accidents and
emergencies. The governors make a significant contribution to ensuring that lines of
responsibility for health and safety are clear and that all those using the school
buildings and grounds are familiar with safe practice. Pupils are appropriately
reminded of safe practice in lessons and at playtimes. Following the reorganisation of
the playgrounds, the staff are careful to escort younger pupils across the car park
when they need to come to the main building for assemblies or at lunchtimes. The
school and buildings are kept very clean and tidy and provide a safe and secure
environment for pupils.

Pupils’ personal development is monitored very well. Information is used very
effectively to provide specific support for pupils’ needs through individual counselling
and a variety of support groups. Teachers have good knowledge of their pupils’
stages of personal development and set pupils meaningful personal targets for
improvement. These targets are often prominently displayed in the classrooms and
teachers encourage and support pupils well in achieving them. The popular breakfast
club gives pupils a positive start to the school day and ensures they are ready to
learn. The ‘cool kidz’ club provides safe after school care for pupils whose families
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43.

44.

45.

46.

cannot collect them at the end of the school day. The pastoral and learning needs of
children not living with their natural parents are appropriately recognised. Sensitive
support is available for children with particular medical, pastoral or emotional needs,
including anger management programmes and counselling.

When the school was last inspected, procedures for assessing pupils’ academic
progress and standards were unsatisfactory. Although satisfactory improvements
have been made in assessment in the reception class and in English, mathematics
and science, there are still no established, coherent assessment procedures in other
subjects. Overall, therefore, the school has made unsatisfactory progress in
rectifying the weaknesses identified in the last inspection.

In the reception class, recently implemented procedures ensure that assessment
information is carefully recorded and matched to the planned curriculum so that
children’s progress will be clearly charted and easily compared. Children are
assessed on entry to the school, using baseline tests, and data from these are being
well used to support and inform this process.

In English, mathematics and science, the school is now making better use of
assessment information as a tool for monitoring and informing planning. Analysis of
past national tests is being used to identify possible areas of weakness. Data from
tests and tasks is compared with other schools both locally and nationally to identify
areas requiring improvement. Use is being made of end of year tests to set targets
for the coming year in English and mathematics and information from this is being
used to inform the process of agreeing the school’s targets with the local education
authority. This process, however, is still developing and the school is not yet able,
easily, to track and compare the progress of pupils or classes. Good use has already
been made of computer software to analyse test results and check for possible
differences between the achievements of boys and girls in all year groups. The
school is now making regular use of national and commercial tests to assess pupils
in English, mathematics and science, and these help to inform teachers’ half termly
assessments of pupils’ achievements in these subjects. Overall, assessment in
English, mathematics and science is satisfactory, although outcomes from
assessment are not always used with sufficient precision to inform the next steps in
learning or to set short-term targets for improvement. In Years 1 and 2, pupils’
progress in science is significantly restricted when the tasks set are not appropriately
matched to their needs.

In subjects other than English, mathematics and science, assessment procedures
are generally at an early stage of development. This is a similar position to that at the
time of the last inspection, and is unsatisfactory. New policies provide clearer
guidance but assessment procedures have yet to be agreed and consistently
implemented. Current procedures are largely reliant on individual teacher's methods
of assessing and recording and their variable knowledge of the required curriculum. In
some subjects, co-ordinators are beginning to assemble a collection of pupils’ work
to illustrate expectations and help teachers plan future work although these are still at
very early stages. In all subjects, teachers make informal ongoing assessments of
pupils’ progress based on their response to questions 