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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Wolborough CE (Aided) Primary Schoal is alarger than average school for boys and girls aged
between 4 to 11 years. It islocated within arestricted site in the centre of Newton Abbot in
Devon. At thetime of the ingpection 284 pupils were attending the school. Thereis arecently
opened nursery provision attached to the school and most children receive some pre-school
education before entering the Reception Year. The generd ability leve of pupils when they start
inYear 1isjust below the nationd average. The area served by the school is moderately
disadvantaged in terms of socid and economic circumstances, even though alower than average
proportion of pupils (13%) is entitled to take free school meals. The proportion of pupils
gpesking English as an additiond language (2%) isrdlatively low. Just over 90% of pupils are of
white ethnicity. The proportion of pupils with identified specid educationa needs (38%) is well
above the nationd average. The mgority of these pupils have moderate learning difficulties. Two
pupils have multi-sensory impairment and one requires wheelchair access. This high proportion of
pupils has a notable impact on test results, especidly at the end of Year 6.

HOW GOOD THE SCHOOL IS

The school provides a satisfactory standard of education and offers a secure and friendly learning
environment. Children make good progress in the Reception Y ear and satisfactory progress from
Years1to 6. The overdl qudity of teaching is satisfactory, with much that is good or very good.
The school iswell supported by parents who show considerable satisfaction with the way in
which their children develop as mature, responsible and well-behaved young people. All pupils
have full access to the learning opportunities provided, and al are supported and encouraged
well. The school is capably led and provides satisfactory vaue for money.

What the school doeswdll

Standards of attainment arerising in the Reception Year and in Years 1 and 2.
The qudity of teaching hasimproved consderably since the last ingpection.

The learning needs of pupils with specia educationa needs are met well; consequently they
make good progress.

Pupils behaviour and attitudes to learning are good and persona relationships are very good.
Opportunities for pupils mora, socid and cultural development are very good.

The school has afriendly, supportive and happy ethos underpinned by Chrigtian values.

The school works wdl in partnership with parents to support pupils learning.

The leadership team has a clear understanding of the strengths and development needs of the
school.
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What could beimproved

Standards of attainment in writing are lower than they should be.

More able pupils do not make enough progress and too few pupils reach Leve 5 by the end of

Y ear 6.

Pupils do not have a clear enough understanding of the leve that they are working at, the
progress that they are making and what more they need to do to reach their persond
achievement targets.

Thereis scope for homework to be used more imaginatively to extend and deepen the learning

of pupils outside school hours.

The potentia of the new technology provision of the school needs to be used more fully in al
subjects.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made good overal progress since the last ingpection in 1997. There have been
notable improvements in the standards reached by children in the Reception Year. The overdl
quality of teaching hasimproved. The Nationa Literacy and Numeracy Strategies have been
adopted successfully. Pupils work is now assessed more accurately dthough pupils still do not
have clear individua learning targets to aim for. Congiderable progress has been madein
increasng opportunities for pupils to use new technology to enrich their learning, dthough thereis
much more gill to be achieved. The family vaues that the school promotes are grestly
gopreciated by parents. Timeis now used intensively during the school day. The arrangements
for supporting pupils persond and socid development are now very good. The leadership team
has been strengthened by the involvement of more people with an impressive range of taents.
Test results a the end of Years 2 and 6 have generdly remained at asimilar level from 1997 and
2002, though there are Sgns of them risng in 2003 and 2004. Thereis ill work to be doneto
chdlenge more able pupils and to design effective homework activities.

STANDARDS

The table shows the standards achieved by 11 year olds based on average point scoresin
National Curriculum tests,

compared with
Performancein: all schools similar
schools
2000 2001 2002 2002 Key
English B C E E well above average
above average
methematics C C E E average
below average
science B C C C well below average

m OO >
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Children in the Foundation Stage make good progress and the great mgority achieve dl of the
early learning gods by the end of the Reception Year. The overdl resultsin the Nationa
Curriculum tests taken by pupils at the end of Y ear 2 have gradudly risen since the last
ingpection. 1n 2002 they were above average in mathematics and science but below average in
reading and writing. In the testsin English, mathematics and science taken by pupils a the end of
Year 6, results remained at or above the national average from 1998 to 2001, but dipped in
2002. Thiswas mainly dueto ayear group that had an unusudly large proportion of pupils with
gpecid educationd needs which is not represented in the ‘Smilar schools' indicator. The
provisional, unpublished results for 2003 show a marked risein dl three subjects. The standards
of work seen in lessons during the ingpection indicated that Y ear 6 pupils are performing dightly
below the nationd average in English, mathematics and science combined. The standards
reached in the other subjects by pupils at the end of Y ear 6 range from just below averagetoin
line with average compared to al primary schools. (These subjects are art and design, design and
technology, information and communication technology (ICT), history, geography, music and
physica education). Pupils are currently catching up with their ICT sKills following the arriva of
new equipment. Generdly pupils are making satisfactory progress. Boys tend to make less
progress than girls by the end of Year 2, but do equally well by the end of Year 6. Pupilswith
identified specid educational needs make good progress. Some able pupils are capable of
reaching higher sandards. The targets for 2002 were not met partly because they were set too
high without enough regard for the capabilities of the individud pupils.

PUPILS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

Good. Pupilsenjoy learning and most are attentive, polite and
enthusadtic in lessons. Many are willing to accept consderable
amounts of responghility for their age and to become involved in school
activities,

Behaviour, in and out of
classrooms

Very good. Pupils are courteous, condderate and very well
mannered, reflecting the values of the school. Thereisvery little
oppressive behaviour.

Persond devel opment

Very good. Pupilscare for one another extremely well. They

and relaionships contribute fully to the school community. Persond rdationships are
notably good. Pupils respect the feelings and beliefs of others very
wdll.

Attendance Very good. Attendance rates are well above average and lessons start

punctudly.

These aspects represent important strengths of the school, enabling pupils to become mature and

responsible.
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TEACHING AND LEARNING

Teaching of pupils: aged up to5years aged 5-7 years aged 7-11 years

Lessons seen overdl

very good good satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor;
very poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

In gpproximately six out of ten lessons seen the quality of teaching ranged from excellent to good.
There were particular strengths in the teaching of children in the Reception Year. In the remaining
lessons seen the qudlity of teaching was satisfactory in dmost every ingance. The overdl qudity
of teaching is good in English and satisfactory in mathematics and science. Teaching has greetly
improved since the last ingpection when in nearly one lesson in five the quality of teaching was
judged to be unsatisfactory. Skills of literacy and numeracy are taught thoroughly. The needs of
lower ataining and vulnerable pupils (including those with specia educationa needs and those
who spesk English as an additiond language) are particularly well met, but more able pupils often
need more intdllectud challenge. Teachers are not yet in apostion to make full use of new
technology to support learning in al subjects.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of the | Satisfactory. A broad and balanced curriculum is offered to dll
curriculum pupils. There are particular strengthsin the newly revised

curriculum for the early years. There is an improving provison for
the use of ICT, which isyet to befully exploited. Aspects of the
Nationd Curriculum for design and technology, ICT and history
are not provided, which means that requirements are not fully met.

Provison for pupils with
gpecia educationd needs

Good. Pupilswith specid educationa needs progresswell and are
given plenty of focused support.

Provison for pupils
persond, including spiritud,
mord, socid and cultura
development

Very good. The overdl arangements for supporting pupils
spiritua development are much stronger than at the time of the last
ingpection. Opportunities for pupils mora, socid and cultura
development are very good. Education for citizenship is a strength.
Hedth, sex and relationships educetion is taught gppropriately.

How well the school cares
for its pupils

Good. Pupilsarewdl cared for, but there are minor safety
hazards within an old building. Effective child protection
arrangements are in place. Race equality is promoted well.

The qudity of the provison to support pupils persond development is a notable srength.
Parents are pleased with how their children are encouraged, guided and cared for by the staff of
the school. The school works well in partnership with parents.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and management | Satisfactory. Leadershipisgood. The headteacher has played a
by the headteacher and other | key role in establishing a friendly, supportive ethos where pupils
key staff develop well. The leadership team has a clear understanding of

how the school should improve and there are emerging strengths in
the ways in which subjects are led. Management is satisfactory.
Thereisaneed to ensure that al pupils make good progress and
that policies are turned into consstent action. The schoal is
adminigtered well.

How well the governors fulfil
their respongbilities

Satisfactory. Governors are very supportive of the work of the
school and offer considerable expertise in finance and buildings.
They are not yet playing adecisve part in planning, monitoring and
review activities,

The schodl’ s evaluation of its
performance

Satisfactory. Thereisaclear recognition by the headteacher and
members of saff of the strengths and development needs of the
schoal. Information about how well pupils are performing is
beginning to be used to improve teaching.

The strategic use of resources

Good. Skilful use has been made of the difficult and redtricted Site
of the school. The budget has been spent very wisdly in order to
improve learning opportunities for pupils. Staffing and resources
are adequate to meet the needs of the curriculum, except in design
and technology.

Capable |eadership by the headteacher and the leadership team has enabled a school with agood
reputetion to make a steady improvement. Development planning and sdf-review activities are
done thoroughly, but do not involve dl staff and governors sufficiently in the process. The number
of teechersis adequate to meet the needs of the curriculum and in most subjects learning
resources are dso adequate. The size and shape of the buildings and grounds constrain some
learning activities, particularly physica education and design and technology. Despite being a
well-regarded school, reducing numbers of pupilsin the locdlity isleading to adrop inincome
which in turn is requiring some economy cuts to be made. This processis being handled well.
The principles of ‘best value' are gpplied wdll to the deployment of people and resources.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to seeimproved

The good gart that children get in the
Reception Year.

Most pupils make substantial progress.
High standards of behaviour and personal
relationships.

The safe, caring, Chrigtian ethos of the
school.

Teachers are friendly, hard-working and
approachable.

The good qudity of the information
supplied to them.

The leadership provided by the
headteacher.

The waysin which the school buildings
have been upgraded.

Some more able pupils need more intellectud
chdlenge.

The school should provide a more interesting
range of activities outsde lessons.

Homework is not aways interesting or
relevant and is used differently by teachers.

The sports facilities are inadequate.

Parents show strong approva for most aspects of the work of the school. At the parents
mesting there were rdatively few points of criticism or concern and much praise. Ingpectors
endorsed the parents' views except for the concerns over the range of activities outside schooal,
which they judged to be satisfactory in comparison to smilar primary schools.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

By the end of the Reception Year

1.

Children in the Foundation Stage make good progress and many achieve the early
learning goasin al sx areas of learning by the end of the Reception Year. Inthelast
ingpection, standards of atainment in the Foundation Stage were just below the nationd
average. Now they are just aboveit. This represents a sgnificant improvement. The
good gtart that children receive should enable them to achieve well in their tests when they
reach the age of seven, provided that they make the expected amount of progress.

In generd, children enter the Reception Y ear with below average levels of attainment in
language, literacy and numeracy. Those children who enter the Reception Year in the
autumn or spring terms generdly make good progress and attain the godsin dl six areas
of learning. (These are (1) persond, socia and emotiona devel opment;

(2) communication, language and literacy; (3) mathematica development; (4) knowledge
and understanding of the world (5) physical development (6) creetive development.)
These children often are able to demondtrate that they are working towards Level 1in
reading, writing and mathematics by the time they enter Year 1. Those children who
enter the Reception Y ear in the summer term aso make good progress, but because they
only have aterm in the Reception Y ear many reach the early learning goals only in aress
(2) and (3). Despite very good teaching, the facilities for children to reach the gods of
area (5) are inadequate, SO restricting their progress.

By the end of Year 2

3.

The overdl resultsin the Nationa Curriculum tests taken by pupils a the end of Year 2
have gradudly risen since the last ingpection. The overdl standard of attainment is close
to the nationd average when English, mathematics and science results are combined.
Standards of writing were well below averagein 2002 and are likely to be below average
in 2003. Thisisan important areafor the school to focus upon. Boystend to achieve
less highly then girls by the end of Year 2, particularly in mathematics and writing. The
overal percentage of pupilsreaching Level 3 was below average in 2002 in dl three tests.
Thisisaso an important area for further improvement. Teacher assessmentsin the core
subjects a the end of Year 2 correlate well with test results. The standard of attainment
isin line with the average for pupils a the end of Year 2 nationdly in art and design,
geography, history, design and technology, music and physical education. It isbelow
averagein ICT.

In reading, the average point score of pupilsin Year 2 was just below averagein 1998
and 2002 and below average in 1999, 2000 and 2001. Thus standards significantly rose
from 2001 to 2002. Thiswas because of a concerted focus on improving reading
undertaken by teachers. There is evidence from the inspection that standards in reading
inYear 2 have continued to risein 2003. The proportion of pupils currently reaching
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Leve 2isinlinewith the nationd average. A higher than average proportion of pupils
achieve a Levd 1, reflecting the large number of pupilswith specid educationd needs. A
dightly smdler than average proportion of pupilsreach Level 3. Over thelast three years
boys have achieved lesswell than girlsin reading by a significant degree.

In writing, the average point score of pupilsin Year 2 was below average in 1999, 2000
and 2002 and was just below average in 2001. The 2002 results were depressed by a
much smaller than average percentage of pupilsreaching Leve 3 and the higher end of
Levd 2 (Leve 2A). 30% of pupilsdid not reech Leve 2, largely reflecting the language
difficulties of many pupils with specia educationa needs or the smal number of pupilsfor
whom English is an additiond language. Aswith reading, boysin genera achieved less
highly than girls. It isdear that in focusing on the needs of the middle and lower ability
writers, the needs of more able writers were not championed sufficiently. The school has
recognised the need to address this, and at the time of the ingpection it was apparent that
Sandards in writing were beginning to rise for pupils of dl abilities.

In mathematics, pupilsin Year 2 attained well in 2002, with above average point scores.
Thiswas in contrast to below average scores in each year from 1998 to 2001. High test
point scores were obtained because 40% of pupils reached Level 3 (compared to 31%
nationally) and because 95% of pupils reached Level 2 or above. Thesefiguresindicate
that many of the pupils whose literacy skills are poorly developed can nevertheless handle
skills of numeracy with confidence. Ingpection evidence indicates that the standard
attained by the present Year 2 pupilsis close to the nationd average. Boysand girlsare
working at asmilar sandard.

In science, the proportion of pupils reaching Leve 2 or above in 2002 was in line with the
national average, but the proportion reaching Level 3 was below average. Thisreflects
the pattern seen in reading and writing in 2002. Ingpection evidence indicates that overal
attainment in science for Year 2 pupilsin 2003 isin line with the nationa average.

By the end of Year 6

8.

At theend of Year 6 the overdl standard of attainment of pupilsin English, mathematics
and science combined in 2002 was just below the national average. Asthe mgority of
these pupils entered the school at a comparable standard, the progress that they made
from Year 1to Year 6 was satifactory. In thetestsin English, mathematics and science
taken by pupils a the end of Year 6, results remained above the nationa average from
1998 to 2001, but dipped in 2002. Thiswas mainly due to ayear group that had an
unusudly large proportion of pupils with specia educationa needs. However, the
percentage of pupils reaching Level 5 was below averagein 2002. Thisisadso akey
factor in lower than expected point scores. This could be tackled more vigoroudy by
providing able pupils with more extenson work and additional opportunities to develop
ther thinking and enquiry skills. The school set very high targetsfor its Year 6 pupilsto
achievein 2002. These targets were not related to the actual known levels of ability of
the pupilsinvolved. Thus the targets were not met. More redistic targets have been st
for 2003 which take greater account of pupils prior attainment. Provisiona, unpublished
test results on 2003 show amarked rise in the proportion of pupilsreaching Leve 4 indl
three subjects.
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10.

11.

12.

13.

The standards of work seen in lessons during the ingpection indicated that test resultsin
English, mathematics and science are st to rise gently to be just above those of 2002 in
2003 and sharply to be well above them in 2004 provided pupils maintain the present
level of progress. The standards reached in the other subjects by pupils at the end of
Year 6 range from just below average to in line with the average compared to al primary
schools. Boysand girls atain equaly wel by theend of Year 6. Pupilswith identified
gpecial educationa needs make good progress, but there is scope for more able pupils to
reach higher levels of achievement.

In English, average point scores rose annually from 1998 to 2000 and then fdll in 2001
and 2002. Boys achieved dightly lesswdll than girls from 2000 to 2002. The point
scoresin 2002 were depressed by a below average proportion of pupilsreading Level 5
(19% compared to the nationa average of 29%) and a high proportion of pupils not
reaching Leve 4 (36% compared to 23%). Whilst the latter statistic is readily explained
by the high percentage of pupilsin Year 6 in 2002 with specid educationd needs, the
relatively low proportion of pupils reaching Level 5 was aweskness. Unreported results
for 2003 show the proportion of pupils reaching Level 5 has risen from 19% to 22%.
Ingpection evidence points to Sgnificant improvements in the quaity of pupils writing in
Year 6, dthough the standard is il just below the average for pupils of this age.

In mathematics, average point scores aso rose from 1998 to 2000 and then fell in 2001
and 2002. The year 2002 was the only occasion when point scores dropped to be
below the nationa average. Boys performed dightly better than girls from 2000 to 2002.
The 2002 results were characterised by abelow average proportion of pupils reaching
Leve 5 (19% compared to 27% nationaly) and an above average proportion of pupils
not reaching Leve 4 (41% compared to 25% nationally). Theissues here are Smilar to
those described in the paragraph for English above. Unreported results for 2003 show
that the proportion of pupils reaching Leve 5 hasrisen from 19% to 27%. Inspection
evidence showed that pupilsin the current Y ear 6 were performing to an overal standard
that was just below that expected for pupils of their age.

In science, pupilsin Year 6 achieved to astandard that was well above the national
averagein 1998 and 1999, just above it in 2000 and in line with it in 2001 and 2002.
From 2000 to 2002 boys achieved sgnificantly more highly than girlsin science. 1n 2002
the proportion of pupils reaching Leve 5 (42%) was just above the nationa average
(38%). Unreported results in 2003 show the proportion of pupilsreaching Leve 5 rose
to 53%. Ingpection evidence indicatesthat in 2003 Y ear 6 pupils are performing at an
overal standard that is just below that expected for pupils of thisage. Torase
achievement further, pupils need to be given sufficient opportunity to develop their
investigative experimental skills and to use new technology more.

The standard of attainment of Y ear 6 pupils seen during the inspection in the other
subjects of the curriculum ranged from being just below average to being in line with the
average standard expected for pupils of thisage. Standards were in line with average
national standardsin art and design, geography, history, music and physical education.
Standards were just below average in design and technology and ICT. In both of the
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14.

15.

Pupils

16.

17.

18.

latter two subjects, thisis largely because of gapsin the curriculum provison relaing to
control technology.

The proportion of pupils with specid educationa needsiswel above that experienced by
most other schools. They receive very good support and often achieve good standards
for their age and abilities. Ther individua education plans are ambitious but managesble.
Pupils are provided with afull range of opportunities and their self esteemis high. Pupils
work well together, they are generaly well behaved, and are proud of their achievements.

Approximately fifteen pupils are from minority ethnic groups. Some of these pupils are
from Asian backgrounds and spesk English as an additiond language. These pupilsare
given condderable help with their English language skills, but even so some have
consderable wesknesses in writing English when they St their tests at the end of Years 2
and 6. These pupilstend to attain more highly in mathematics and science where their
non-literacy reasoning skills are often strong.  Pupils from minority ethnic groups who
gpeek English astheir first language progress equally well as other pupils.

attitudes, values and per sonal development

In the lessons observed during the ingpection, pupils attitudes to learning were good
throughout the school. Behaviour in lessons and around the school was very good. The
pupils know whet is expected of them and respond positively to the encouragement and
praise given by gaff. There has been asgnificant improvement in the standards of
behaviour since the previous ingpection. Opportunities for pupils persond devel opment
arevery good in dl years, as are reationships. These opportunities begin with avery well
designed programme to support children’s persona, socid and emotiona development in
the Reception Year. Attendance iswell above the nationa average and the amount of
unauthorised absence (which was above average in 2001-2002), has now been
sgnificantly reduced.

Pupils are very keen to come to school, to the extent that some are reluctant to stay away
when they areill. They usudly enjoy their lessons and join in activities with enthusasm
even when the work is not sufficiently chalenging. Almost dl the parents who responded
to the questionnaire stated that their child liked school. Pupils arrive at school prepared
towork. They dmost dways settle quickly in the classroom.  Pupils listen attentively to
their teacher and to one another; they enjoy the opportunities they have for discussion.
For example, during snack time in a Reception class children had fun discussing the jdly
they had made and deciding whether or not it redly tasted of strawberry. Occasiondly
there are times when the teacher talks for too long and some pupils then lose
concentration, athough they do not disrupt others. Pupils work diligently and try hard to
complete their work. Pupils with specid educationa needs share these poditive attitudes
to work and are fully included in every aspect of schoal life. InaYear 1 physicd
education lesson, for example, avisudly impaired pupil gained the confidence to walk
aong aform when two boys spontaneoudy held her hands. Throughout the school,
pupils postive attitudes to learning contribute to the progress they make.

During the days of the ingpection, no unsatisfactory behaviour was seen in lessons,
Overdl, behaviour was very good in dl years. In the great mgority of lessons pupils
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19.

20.

21.

good behaviour is an important factor in the progress that they make. This Stuation
represents an improvement on the pattern recorded at the time of the previous ingpection
when some instances of restless behaviour were noted. Pupils respond positively to the
high expectations of staff and are well motivated by team points and ‘ golden time'.
During the inspection, the best behaviour was seen when the teacher had high
expectations of the class. Thisled to pupils responding enthusiagticaly to the chalenge of
the lessons and being eager to demondtrate their ability. However, there were afew
lessons where the teacher spent too long talking about the tasks so that some pupils lost
interest. The very good behaviour means that teachers do not spend time dealing with
unacceptable conduct and most lessons proceed at a good pace. Pupils show very good
levels of respect for the fedlings of others and learn to value opinions that may differ from
their own. Thiswas exceptiondly well demonstrated in a 'Y ear 5/6 geography lesson
where pupils were consdering the effects of Apartheid on the lives of different groups of
people in South Africatwenty years ago. Pupilslook after the school’ s resources very
well. They take care of their own and other peopl€' s property. Thereisno sign of
vandalism or graffiti and pupils take a great ded of pride in their school.

Behaviour at playtimes and lunchtime is dmost dways very good. Pupils play very well
together in the playground. Some chat in groups while others play games. Pupils are
careful to avoid others when running around. A particular feature of the school isthat
pupils from dl year groups are encouraged to play together during morning bresk and the
younger pupils benefit from the care the older ones show them. Pupilslook after one
another very wdl. They are kind and helpful to others, for example, if a pupil fdlsthereis
adways someone willing to help. Pupils aso take care that everyone has someone to play
with. Lunchtimeisvery orderly. Movement around the schoal is very quiet and sensible.
The atmosphere in the schoal is cam but purposeful. There was only one fixed period
exclusoninthelast year. Parents are confident that the school achieves a good standard
of behaviour and especidly appreciae its family vaues and Chrigtian ethos.

The school provides avery good range of opportunities for pupils persona devel opment
and parents are confident that school helps their children to mature into responsible
younggters. Pupils gain in confidence by, for example, reading doud in assembly, helping
in the classroom and discussing issuesin lessons. All pupils are expected to help keep
their classroom tidy and do so willingly. Pupils benefit from the opportunities they have to
work together in pairs or smal groups, for examplein literacy and numeracy lessons.
Mot pupils are able to work independently in asmdl group, without disturbing the
teacher’ swork with other pupils. They work sengbly together, sharing equipment and
sometimes helping one another with their work. However, pupils do not have a
sufficiently wide range of opportunities to take respongbility for their own learning, for
example through undertaking research tasks, nor are they actively involved in improving
their own standards of work in many cases. The school council gives pupilsared voice
in the school and they take pride in the changes they have achieved. Pupils raise money
for arange of locd, nationa and internationa charities.

Reationships throughout the school are very good and are very well fostered by the
‘family group’ system, which helps pupils to develop a growing understanding of the
impact of their actions on others as they move through the school. Teachers and other
gaff support pupils very well and pupilsredise that they are valued. Thisleadsto very

Wolborough CE (Aided) Primary School page 18



22.

high levels of mutua respect. Pupils co-operate very well together; even the youngest
children understand about taking turns and squabbles are extremey rare. Bullying occurs
rarely and is not tolerated by staff or pupils. Pupils are confident that any bullying that
does occur is dedt with both quickly and effectively. Parentstedtified to this. The very
high qudity of the relationships makes avery sgnificant contribution to the high standards
of behaviour achieved.

Attendance is well above the nationa average. In 2001 to 2002, leves of unauthorised
absence were higher than the nationa average but during the current school year this has
been reduced and is now in line with the nationd picture. Almogt dl pupils routindy
attend on time in the morning. The very good leve of attendance means that pupils
learning israrely interrupted. The school has improved on the good attendance noted at
the time of the previous ingpection. The last ingpection reported that some lessons did not
gart punctualy. Thiswas not the case during thisingpection.

HOW WELL ARE PUPILSTAUGHT?

23.

24,

25.

The overdl qudity of teaching isvery good in the Reception Year, isgood in Years 1 and
2 and issatisfactory in Years 3t0 6. In approximately six out of ten lessons seen the
quality of teaching ranged from excdllent to good. In the remaining lessons the qudity of
teaching was satisfactory in amost every indance. Teaching has greatly improved since
the last ingpection when in nearly one lesson in five teaching was unsatisfactory. Skills of
literacy and numeracy are taught thoroughly. The needs of lower attaining and vulnerable
pupils are particularly well met, but more able pupils need more intellectud chalenge.
Teachers are not yet in a postion to make full use of new technology to support learning
indl subjects.

The overdl qudity of teaching in the Reception Y ear is very good. Asaconsequence
children make rapid and substantial progress, particularly in their persond development,
reading, spesking, number work and cregtive development. Teaching islively,
imaginative and well organised. Lessons are well planned to include a wide range of
learning activities that are well matched to the very diverse needs of the children.
Teachers ded well with awide ability range and aso with awidely varying length of time
that children spend in the Reception Year. These factors are taken into account fully in
the design of lessons and activities. Children areinvited to make substantial persond
contributions to class and group learning activities, such as responding to the starter “If |
had only onewish, it would be ...”. Teachers and support staff listen and talk to children
al thetime, extending their vocabulary, giving them many new ideas and building up ther
confidence. As aconsequence of this very good teaching, children who enter the
Reception Y ear with levels of ability that are broadly below average enter Year 1 with
cgpabilitiesthat are in line with the nationd average. Mog children reach the great
mgority of the early learning gods and many begin working towards Leve 1 in reading,
writing and mathematics by the end of the Reception Y ear as aresult of talented teaching.

The overal quality of teachingin Years 1 and 2 (Key Stage 1) isgood. Teachers have a
good knowledge of the content of the curriculum and have been well trained to teach the
Nationd Literacy Strategy and the National Numeracy Strategy. They are good a
teaching reading skills, which are risng year by year as a consequence. Reading is

Wolborough CE (Aided) Primary School page 19



26.

27.

28.

becoming frequent and purpossful. Despite agood dedl of planning and training, teachers
are sometimes finding it hard to raise standards of writing to the average standard for
pupils aged seven. Teachers often encourage pupils to sharpen their menta arithmetic
killsin lively ord sessons at the gart of somelessons. Overdl, the teaching of
mathematicsin Years 1 and 2 is good, with some examples of very good teaching.
Teachersin dl three core subjects (English, mathematics and science) are beginning to
expect more from their higher ability pupils, but even so there is scope for more pupilsto
be encouraged to work at Level 3. Unlike the position at the time of the last ingpection,
teachers now use lesson time intensvely and purpossfully. There are opportunities for
learning support assistants to be more closdy involved with teachers in planning lesson
activities and subsequently evauating how successful they have been. Pupils
achievements are assessed reasonably accurately at fixed points during the two years.
Work is marked closdly with plenty of words of praise and encouragement when they are
due. Some work is set to be done a home with the help of parents but there is a need
for teachers to provide parents with more details about the things thet their children are
learning in class and the methodology being used o that parents can help in amore
informed way.

The overadl qudlity of teachingin Years 3to 6 (Key Stage 2) is satifactory. However,
there were many cases of teaching that was good or very good, especidly in Years 5 and
6. Just one ingtance was seen when teaching was less than satisfactory. Thus pupils
made satisfactory overall progressfrom Years 3to 6. In genera, teachers were good at
ensuring that al pupils understood basic concepts clearly and could employ key skills
confidently. In lessons where the qudity of learning was less than good, the main
weskness was in providing the same activity & the sameleve of difficulty to dl pupils,
with those with identified learning difficulties recelving additiona help to catch up. This
left the more able pupilsin such lessonsin a position where they found some of the work
too easy and wanted to engage their thinking skills a ahigher level. In afew instances,
teachers spoke for too long, thus restricting time for independent and group work.

InYears 310 6 teachers planning was satisfactory. The main areas for further
improvement (in about four lessonsin ten) are to expect more from some pupils, to give
them more opportunities for exercisng higher order reasoning skills and to give them
access to more sophigticated learning resources. Pupils are managed well and there are
now very few instances of the restive and disruptive behaviour in lessons that was a
feature of the report of the last ingpection. Lesson timeis generdly used well, with a
prompt start and a continuous pace. Whilst pupils work is generdly marked frequently
with plenty of encouraging comments, thereis not alot of explicit advice about how work
could be improved further. Teachers do not normally mention specific learning targetsin
lessons that refer to individua pupils or groups of pupils. Teachers do not tend to share
information that they possess about the levels that pupils are working to with parents or

pupils.

In English, the overdl quality of teaching is satisfactory in Years 1 and 2 and good in
Years3t06. The main strengthsin Years 1 and 2 are the development of reading skills,
the encouragement of speaking in sentences and the ability to listen carefully to sories,
information and ingtructions. Weaknesseslargely lie in teachers inability to tackle deep-
rooted problems with writing (such as spelling) and in not enabling more pupils to reech
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30.

31.

32.

Levd 3. Thereare particular srengthsin the teaching of Year 6 pupils. Thisyear these
pupils have been prepared very thoroughly for the English tests and tasks. Homework
opportunities are satisfactory. They could be better if pupils were given more tasks to
complete that involved extended and cresative writing or the summarising of informetion.
At present, opportunities for using the Internet and CD-ROM programs to enrich pupils
learning are not sufficient. Thisisin part because teachers lack confidence in the use of
ICT equipment or have yet to search out appropriate programs. Literacy skills are often
taught well in the foundation subjects, particularly history and geography. However,
across the curriculum, more opportunities for extended, independent writing should be
provided.

In mathematics, the overal quality of teaching isgood in Years 1 and 2 and satisfactory in
Years3t0 6. There are particular strengthsin dl yearsin the teaching of basic numeracy
skills and the management of pupils. Lesson planning is usudly detailed, with well-defined
activities and resources. In most ingtances, lessons contain a varied range of learning
activities that keep pupils interested and involved. Mot pupils are enabled to develop
their mathematica skills well, but there is a need to provide more scope for pupilsto
undertake investigative work and to solve practica problems. Aswith English, thereisa
need for teachers to give more attention to the needs of more able pupils, thusincressing
the numbers of pupilswho reach Leve 5 by the end of Year 6. Numeracy skillsare
suitably taught in science, geography, music and physica education.

In science, the overdl qudity of teaching is satisfactory in dl years. There are strengthsin
teachers knowledge and understanding of the subject, their teaching of basis kills, and
their management of pupils. Lesson planning is often detailed, but the intended learning
outcomes for different groups of pupils working a different levels are not identified clearly
enough. Overdl, teecherstend to pitch ther teaching at the middie leve of ability ina
class and provide (sometimes with support from alearning support assistant) additiona
help for pupils with specia educationa needs. By relying heavily on worksheets, more
able pupils sometimes find that they want to absorb more facts and concepts but do not
have access to them. The investigative aspects of the subject are not taught as thoroughly
as other aspects. Asyet, teachers do not make enough use of new technology to support
their teaching.

In the lessons seen where ICT sKills were being specificaly taught within the ICT suite,
teaching was good in dl years. Pupils were frequently given high levels of chalenge and
were enabled to work independently or in pairs. In other subjects of the curriculum,
limited but very valuable opportunitiesto use ICT are being introduced. Thisis notably
the case in geography. Even o, the lack of ICT equipment within classrooms makes it
hard for teachers to use computer programs when the ICT suite isin use with another
class.

The quality of teaching in the other foundation subjects ranges from satisfactory to good.
It isgood in art and design, geography and music and satisfactory in physica education.
Too few lessons were able to be seen in design and technology and history for secure
judgements to be made about the quaity of teaching in these subjects.
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Overdl, the teaching of pupils with specia educationa needsis now good and lesson
planning identifies activities that are well matched to their needs. Pupils are fully involved
indl learning activities, and their contributions are greatly vaued. The taents of learning
support assgants are harnessed effectively during activities. They contribute sgnificantly
to the quality of learning and the good progress made when working in targeted support
groups. At their mogt effective they are used to monitor progress during whole-class
sessions when pupils are listening to their teachers. Pupilsidentified by classteachers as
having week spesking and ligtening skills are taught very well and quickly improvein
confidence and capability. Teachers and learning support assistants offer valuable help to
the small number of pupils who spesk English as an additiond language. Sometimes these
pupils arrive in school in Years 5 and 6 with avery limited use of English. Despite
intensive tuition, these pupils are not able to reach Level 4 by theend of Year 6in
English. There are asmal number of gifted and talented pupils who recelve some specific
tuition to give them the intellectua chalenge that they require. However, their advanced
learning needs are not ways fully met when they arein afull dass.

Children learn very well in the Reception Year, well in Years 1 and 2 and satisfactorily in
Years 310 6. Pupils of average and below average ability make the greatest progress,
whilst more able pupils make satisfactory progress. In their case, they need more
opportunities to develop and demondrate higher leve thinking and reasoning skills. Itis
principdly this factor that reduces the productivity of some lessons. Overdl, pupils are
not given enough information about the standard that they are currently working &, the
gandard they should aim for and what more they should do to improve. They therefore
become very reliant on the teecher to give them ingtructions and to organise their learning
for them. Teachersdo thiswell. Thereistherefore aneed to provide pupils with more
information about their learning targets and to help them to take more persond
responghility for reaching them. In most lessons pupils retain concentration and interest
and often show congderable enthusasm when answering questions or when saying what
they have done.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

The quality and range of the learning opportunities provided for pupils

35.

The qudity and range of the curriculum is satisfactory. The provison for pupils with
gpecid educational needsisgood in Years 1 to 6 and is very good in the Reception Y ear.
A broad and baanced curriculum is offered. There are particular strengthsin the newly
revised curriculum for the Foundation Stage which is taught in the Reception Year. The
great mgjority of the children following this curriculum are enabled to reach dl of the early
learning god's by the time they enter Year 1. Many children are enabled to go beyond
theseinto Level 1 work. Thereisanimproving provison for the use of information and
communication technology (ICT) thanks to an investment in new computersand an ICT
technician and the ingtdlation of Broadband Internet access. There has not been enough
time for this new provision to be fully exploited. The control and monitoring e ements of
the Nationd Curriculum for ICT are not being fulfilled at present. Also, the control
technology aspects of the National Curriculum for design and technology are not
provided. The higtory curriculum does not currently include dl six prescribed ements.
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37.

38.

39.

Thelimited access to a playing field redtricts the extent to which pupils can participate in
team games and athletics.

Pupils with specid educationd needs, including those with physicd disabilities are fully
included in dl schoal activities and have complete access to the full range of Nationa
Curriculum activities. When withdrawn from dass activities they engage in carefully
planned and well structured learning activities. However, this does involve missing parts
of the class lesson that they have been withdrawn from. This concerns some parents.

I ngpection evidence pointed to the conclusion that the school’ s strategy for meeting the
learning needs of these pupilsis effective.

The Nationa Literacy Strategy and Nationa Numeracy Strategy requirements are met
well. Schemes of work recommended by Quadifications and Curriculum Authority
(QCA) have largely been adopted for science and the foundation subjects. This has
improved the content, progression and rigour of the curriculum consderably. Thereisdill
more to be done to devel op the investigation eements of the science and mathematics
curriculum and to meset the full requirements for the use of ICT in most subjects.

A satisfactory range of extra-curricular activities is provided for a school of this 9ze and
type. There are anumber of clubs and activities that pupils can join that happen a
lunchtime and after school. The celebration of festivals, resdentia field trips and historical
and cultural vigits are a notable feature of the school. Some parents were concerned that
their children did not have enough interesting activities to do outside school hours.
Inspectors concluded that athough there was inevitably scope for more activities, the
present coverage involved a consderable persona commitment from the staff in addition
to their main duties. These activities are comparable in range and frequency to thosein
many primary schools. It isintended that in the near future the ICT provision of the
school will be made more accessible to pupils outside lesson times. The library facility
was underused at the time of the inspection, but in genera pupils were supplied with
plenty of booksto read at home by their classteachers.

The curriculum provison is accessible to al pupilsto an equd extent. Pupilswith
disabilities are given gppropriate levels of help so that they can participate fully in the tota
range of learning opportunities provided. More able pupils, particularly those who are
gifted or talented, are sometimes disadvantaged by restricted opportunities to encounter
more advanced resources or informetion, or to extend their thinking skillsto ahigh
enough leve in their norma lessons. Three gifted and talented pupilsin Year 4 have an
opportunity to be taught separately for two lessons aweek. These lessons are used to
develop higher order thinking skillsin literacy and numeracy and are very beneficid.
Sometimes the same homework activities are set for dl pupilsin a class, regardless of
their specific learning needs. Pupils for whom English is an additiond language are given
high leves of linguigtic support to help them to gain sufficient access the rest of the
curriculum. In some instances such pupils arrive in the school in the middle of akey Sage
and, despite the available help, do not perform well in tests because their English reading,
writing and comprehengon skills are fill a an early stage of development. Pupils from
minority ethnic groups are totaly integrated into the life and work of the school. Indeed,
particular careis given to highlighting the specific contribution that they can make to
subjects such as geography.
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How the school promotes pupils personal development

40.  Thearrangements for supporting pupils spiritual development are good and are much
gtronger than at the time of the last ingpection. Very good opportunities are provided to
promote pupils mora, socia and culturd development. Education for citizenshipisa
notable strength of the school. The personal, socid and hedth education curriculum is
well designed and includes dll statutory elements relating to health and sex and
rel ationships education and the misuse of alcohol and drugs.

41.  Theprovison for persond, socid and health education (PSHE) and education for
ctizenshipisgood. This provison isimaginatively and comprehensvely planned using
current national guidelines. There are severa well designed links between the PSHE
programme and cross-curricular links, such as hedthy eating which connects with the
science curriculum and the ethics of racism which link up with geography and religious
education. In the Foundation Stage opportunities to support children’s persond, socia
and emotiond development are plentiful. For example, children help each other to
change for physical education and discuss how they can be friendly to othersin avery
lucidway. InYears1and 2 ‘circletime (where pupils St on thefloor in acircleto
discuss issues with their teacher) is used well to enable pupils to express their persond
idess and fedings within atruly supportive environment.

42.  InYears3to 6 pupilsfrequently have the chance to discuss significant issues that have
gtrong ethical and mora dimensions. Inspectors saw pupils giving very mature reSponses
to both sdes of an argument on whether mobile phones should be alowed in school, for
example. Sengtive and profound issues rdated to immigration, racism and asylum
seekersin Britain since 1930 are handled very well in history. In acitizenship lesson
pupils successfully undertook different roles to smulate court proceedings. In the school
council class representatives put forward the views of their fellow pupils with conviction.
They were prepared to listen to counter arguments and help construct compromise
solutions to contentious issues.

43.  Sincethe lagt ingpection, multi-cultural education has improved gregtly, both in content
and range. Pupilsin the school who have family connections with the Philippines,
Bangladesh and India are actively encouraged to share information about the culture and
geography of these countries with other pupils. The school sponsors a nursery school in
Africa, raising money and exchanging correspondence and pictures. This also increasses
pupils awareness of life in other cultures.

44.  Atthetime of the last ingpection there were reported weaknesses in the school’ s ahility to
support pupils spiritua development. Since then, very considerable strides have been
made and this provison is now good. The school gives pupils plentiful opportunitiesto
explore vaues and biefs. Pupils are good at understanding their own fedings and
emotions and therefore devel oping a recognition of how those of other people may be
shaped by events and opportunities. Pupils are respectful of differences of age, religion,
race, sex and ability. The Chrigtian ethos of the school provides a hdpful framework for
many pupilsto articulate spiritual views and vaues. Surprisingly, given thisleve of
involvement, thereis no clearly defined school policy on spiritua development.
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46.

Opportunities for promoting pupils moral and socid development are very good. They
are taught to digtinguish right from wrong at an early age and by Year 3 are able to make
sophigticated comments on ethica issues that are beyond their daily persona experience.
They are good at thinking through the consequence of their own actions on others, and
thus empathising with the causes and effects of injustices as they affect groups of people
that they have read about. The strong mora code that underpins the values of the school
provides afird class basis for understanding wider mora issues. Pupils are given many
va uable opportunities to develop their socid skills. They work successfully in groups and
teams, show high levels of respect and often exercise Sgnificant levels of responsbility
outsdelessons. Thisis particularly evident in the way in which delegates from each class
present their case at the school council and then accept a negotiated decison. They are
well versed in the importance of both rights and responsibilities.

Opportunities for promoting pupils cultura development are also very good. There are,
for example, very impressive celebrations of the loca heritage and culture. These include
aMay Day event, a pancake race and the celebration of the mgor festivals of the
Chrigtian caendar. The contribution that minority ethnic pupils can maketo dl pupils
wider understanding of world culturesis capitalised upon extremely well.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

47.

48.

The school takes good care of its pupils. It successfully ensures the safety and well being
of al of itspupils. Teachersand other saff are consderate of pupils wefare and take
care of their needswell. However, procedures for assessing pupils progress are
unsatisfactory because they do not place enough emphasis on defining learning targets and
tracking how well individuas are reaching them.

The arrangements for ensuring the welfare of pupils are good, fostered by the very good
quality of relationships throughout the school. Teachers and other staff know the pupils
very well, which promotes a high standard of care for al. The procedures for child
protection are clear. The headteacher is the designated person responsible and has
received relevant training. Thorough policies and procedures are in place to monitor and
address hedth and safety issues. Appropriate measures are in place to ensure that pupils
do not have access to ingppropriate content on the Internet. Staff pay very good
atention to hedth and safety in lessons, particularly when pupils are moving equipment in
physica education lessons and in other practica lessons. Fire safety and electrical
gppliances are regularly tested in accordance with requirements.  Although there are
minor safety issues within the building, which is old and much adapted, staff and pupils are
aware of the problem areas and exercise due care. Arrangements for first aid are good.
The school has an gppropriate policy for the adminigtration of medicinesin school.
Effective procedures are in place to attend to any pupil who becomesill in school and for
dedling with accidents. Accidents are suitably recorded and parents are aways informed
aopropriately. A particular strength of the school’ s practice is the way in which parents
areroutindy provided with detailed written information about al first aid trestment that
their child has received.
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50.
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52.

The care taken of the high proportion of pupils with specid educationa needsis good and
al sautory requirements are met. In most cases the needs of these pupils centre around
the requirement for additiona help with language, literacy and numeracy. Very careful
attention has been given to the specific requirements of a pupil who has multi-sensory
impairment and who has to use awheelchair to move about. The school istaking
appropriate stepsto put its accessibility plan into action. Individua needs, whether
learning, emotiona or behaviourd, are identified at an early sage. The deployment of
learning support assstants is managed and organised efficiently and fairly. At their most
effective, learning support assstants maintain good records and communicate information
about gains in sKkills, knowledge and understanding with class teachers and the co-
ordinator for specia educationa needs. Outsde agencies are used well to advise and
support members of staff and parents.

The school promotes the importance of prompt, regular attendance well. The success of
the school’ s drategies is evident from the consstently very high levels of attendance.
Absence is monitored thoroughly and any unexplained abosence isfollowed up. During
the current year rigorous monitoring has successfully reduced the amount of unauthorised
absence. Latenessis not asignificant problem but any instances are followed up
promptly. The prospectus informs parents accurately about the school’ s expectations
and procedures and most parents routinely tell the school of the reasons for absence.
The school involves the education welfare officer gppropriately when concerns arise.

Procedures for monitoring and promoting good behaviour are very effective. The
behaviour policy, together with the consistently high expectations teachers have of pupils,
provide a clear framework for achieving and maintaining very good behaviour. Teachers
and other adults offer very good role modds for pupils. The pupils are involved in writing
the rules for their class and so clearly understand how they are expected to behave. They
are well motivated by the expectations of aff aswell as by the praise and team points
they receive. They enjoy the ‘goldentime’ they earn by behaving well and working hard
during the week. Parents agree that the school achieves high standards of good
behaviour and rightly believe that the strong Chrigtian ethos and family atmosphere
fogtered by the school are sgnificant factorsin this.

Procedures for diminating bullying, sexism and racism are very good and based on the
respect pupils are encouraged to show to their peers, both through explicit teaching and
the strong Chrigtian ethos in the school. Pupils and their parents tete that, when bullying
does occur, it is dedt with promptly and effectively. However, theincidence is low.
Circle time and PSHE lessons are well used to discuss issues such as persona safety,
including the importance of reporting bullying and other forms of harassment. The *family
groups are paticularly successful in developing strong relationships between pupils from
different year groups and this hel ps to reduce the incidence of bullying. Pupilsin each
family group remain with the same teacher throughout their time in school, ensuring that
pupils are well known to more than one teacher. Thisincreasestheir sense of safety. The
very good relationships and mutua respect evident throughout the school play a significant
part in ensuring that pupils congder the fedings of others. Older pupilstake pridein
looking after younger ones.
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The arrangements for identifying individua learning targets for pupils and ng their
progress towards them are good in the Reception Y ear but are unsatisfactory in Years 1
to 6. Teachers have not yet been able to identify with precison what individud pupils
should do to reach their next level of attainment. Apart from in English, records kept on
pupils do not give a sufficiently accurate picture of how well an individua is progressng
term by term againgt nationd standards. Pupils and their parents are not provided with a
clear enough picture of how much progress is being made and the factors that affect this.
Targets for further improvement given to pupils tend to be generdised and are not
specificaly related to the things that need to be achieved in order to reach the next leve in
asubject. Increasingly, the data from past results and tests is being anadysed and points
for overdl improvement are being picked up by teachers and assmilated into lesson
planning. However, assessment informetion is not yet being used sufficiently to guide
pupils during a year as digtinct to saying how well they have done a the end of ayear.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

54.

55.

56.

The school works well with the parents of its pupils. The guidelines for this are set out
well in athoughtfully produced home-school agreement. The responses to the parents
questionnaire and discussion at the parents meeting indicate considerable support for the
school. Almogt al gate that their child likes schoal, is expected to work hard and is
making good progress due to the good teaching. Parents fed comfortable to gpproach
the school with questions or problems and fed that teachers are friendly, hard working
and approachable. They vaue the good start their children get in the reception classes
and the high standards of behaviour and persona rel ationships achieved throughout the
school. They particularly appreciate the safe, caring, Chrigtian ethos of the school in
which their children are helped to become mature and responsible individuds. Inspection
evidence bears out these pogitive views.

A dgnificant number of parents expressed concern that the school should provide amore
interesting range of activities outsde lessons. A fifth of parents expressed a concern
about inconsstencies in the amount of homework, which is not aways interesting or
relevant and is used differently by teachers. Some parents aso stated that the sports
fecilities are inadequate. A few parents believed that the more able pupils need greater
intellectua challenge. Ingpection evidence shows that the amount and range of extra-
curricular activitiesis Smilar to that seen in mogt primary schools. Ingpectors judge that
the amount of homework is satisfactory overdl but that the tasks set did not dways
interest and motivate pupils sufficiently. For example, rdatively few research tasks were
set. The sports facilities are inadequate but the school works hard to overcome the
disadvantages and makes imaginative use of the facilitiesit does have. Inspectors agree
that more able pupils are not sufficiently chalenged.

The school has established a number of effective links with parents. The prospectus
contains acopy of the school’ s behaviour policy to encourage parents to support the
school’ s expectations from the start of their child’ stimein school. Prior to parents
mestings, the school sends home a portfolio of the child’ s work, together with previous
reports, so that parents can discuss the work and their child's progressin awell informed
way. Attendance at consultation meetingsis almost 100%. The school keeps parents
informed of any concerns regarding learning, behaviour or attendance. The parent
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58.

59.

60.

61.

teacher association is a successful group that holds sociad and fund raising events
throughout the year. The money raised is used to support the work of the school ina
variety of ways.

The school provides agood range of information for parents. The school prospectus and
governors annud report to parents are well presented and useful. Newdetters are
regular and keep parents well informed about school events. They include information
about the nursery, Bible club and parish news as well as celebrating pupils achievements.
Parents are routinely informed of any incidents at school, usualy by telephone or |etter.
Parents of pupils with specid educationd needs are well informed and involved &t all
dages. They appreciate the opportunities they have to discuss their child's progress with
gaff, both formdly and informdly. Individua educetion plans are reviewed at least
annudly and shared with parents.

The quality of the annua progress reports on pupils to their parents is unsatisfactory
overal. Although reports reflect the good knowledge teachers have of their pupils as
individuas they do not focus on progressis each subject. Commentsin English,
mathematics and science usudly provide aclear picture of atainment and indicate the
pupil’s main strengths and weaknesses. However, comments in other subjects are
extremely brief and rardly provide sufficient detail about the standard the pupil has
achieved. Few comments focus on the progress the child has made in each subject and
thisisaweakness. Targets for improvement are included in al reports but are not linked
to subjects and are not sufficiently specific to be helpful to parents. The school does not
report on PSHE asit should.

Some parents offer vauable help in avariety of ways, for example by hearing pupils read
and assisting with extra-curricular activities. A weekly reading sesson, when parents
come into school to read with their child, is very well supported and is enjoyed by parents
and children alike. Parents support school eventswell. Most parents listen to their child
read at home and are conscientious about completing the reading diary. They support the
schoal by routingly informing staff of the reason when their child is absent and by ensuring
that children arrive on time in the mornings.

The school has maintained the pogtive partnership with parents that was reported at the
time of the previous ingpection. It iscommitted to fostering positive relationships with al
its parents by keeping them well informed about school procedures and events, and
through the open door policy that encourages parentsto vist school. Thereis scope for
providing parents with more information about what their children will be studying next
and what they will be aming to achieve.

Parents of pupils with specia educationa needs are well informed about the waysin
which the schoal is responding to them and are complementary of the formd and informa
opportunities offered to discuss their child's progress. Individua education plans are
reviewed a least annuadly, and are shared with parents. Details of gainsin skills,
knowledge and understanding are often discussed on a more frequent basis. If any
concerns arise either from teachers or parents, meetings are quickly arranged to ded with
them.
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HOW WELL ISTHE SCHOOL LED AND MANAGED?

62.

63.

65.

66.

The overdl leadership of the school isgood. It ismanaged in a satisfactory way and is
adminigered very efficiently.

The headteacher is hdd in very high esteem by staff, governors and parents. He has
played akey role in establishing a friendly, supportive ethos where pupils develop well.
He has d 0 played a centra part in securing recent improvements such as raising the
quality of teaching, introducing more ICT facilities, increasing attendance levels, reducing
incidents of disruptive behaviour and enhancing the provision for pupils persona
development. These improvements are having a measurable impact on pupilS progress,
but the results are not yet seen to be responding because of the impact on them of a
cohort with an unusudly high proportion of pupils with specia educationd needs. At the
time of the last ingpection it was recorded that he carried a heavy adminigtrative burden
which reduced to some degree his effectiveness as aleader. Since then a secretary and a
financid manager have relieved him of some of these duties.

The headteacher has wisdly decided to enlarge the leadership team to include three
assstant headteachers and two teachers with additiona responsbility alowances. The
members of this team have many vauable skills and cgpabilities. Theteam is
concentrating on evauating the current performance of the school and recommending
drategies for further improvement. Increasingly, data on the performance of pupilsin past
testsis being used to guide the team when decisions about future lines of action are made.
Recently the leadership team has considered the overal baance of the curriculum, ways
of increasing the effectiveness of ‘boogter’ work with pupilsin Y ear 6 who are working
below Leve 4, how to give more emphasis to investigative work in science and new
approaches to encouraging extended writing. The team has dso reviewed the roles of
learning support assgtants and isinvestigating ways of improving pupils leadership skills.

The leadership team has produced a very well researched curriculum development plan
which is complemented by an equaly impressive management action plan. These
documents contain a sharply focused agenda of what needs to be done coupled with new
policiesto ded with thisagenda. However, these plans do not aways contain clearly
defined practical arrangements for putting ideas into consstent everyday practice. The
members of saff who are not on the leadership team need to be more fully involved in this
agpect of the planning cyde. Thus athough the qudity of leadership (which includes
vison, ideas and grategic thinking) is good, the management of the school (which includes
making policies and procedures work well) is satisfactory. That is ajudgement that was
meade in the school’s own andys's and which is verified by ingpection evidence. Some
palicies, such as those relating to improving writing and promoting good behaviour, are
being implemented well. Other policies, such as those concerning assessment and
homework, are not yet making a strong enough impact on daily practice.

There are emerging strengths in the ways in which subjects are led. Some curriculum co-
ordinators are newly in post and their work is only just under way. Curriculum
co-ordinators have provided effective leadership in English, art and design, design and
technology, geography, ICT and music. The specia educationa needs co-ordinator
(SENCO) has played akey part in ensuring that the pupilsin her charge are making good
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68.

69.

70.

71.

progress. The co-ordinators of science, mathematics, history and physical education are
providing a satisfactory qudity of leadership.

The management and provision of specid educationd needsis good and funding for
specid educationa needs has been used effectively, especially when used to increase the
number of support assstants. Teachers and learning support assstants are well informed
and plan together to ensure good progress. A governor has been appointed to monitor
the provision of specia educationd needs.

Governors are fulfilling their statutory duties and are playing a satisfactory role in the work
of the school. They offer consderable expertise in finance and buildings which is highly
regarded and much gppreciated. They aso demongtrate loyaty and dedication in
abundance. They are enthusiastic advocates of the school and are determined to seeiit
succeed. They are not yet playing a decisive part in shaping (as distinct to gpproving)
drategic planning decisons. They are not dosdly involved with many monitoring and
review activities, choosing ingtead to leave this kind of work to the professonds. They
are very much in tune with the views of the parents and the local community and represent
these views wdl a& mestings. They have dso been influentia in ensuring that the intentions
of a Christian school have been redised in its ethos and relaionships.

Performance management (which is a system for reviewing the work of teachers and
supporting their professona development) workswell and is an important contributory
factor to the rise in the qudity of teaching. The headteacher evauates the work of the
assistant headteachers who in turn evaluate the work of the other teachers. Lesson
observation isacentra part of this process. The checklist used for observing lessons
provides a useful commentary on aspects of planning and delivery but does not place a
prominent emphasis on their effect on pupils achievement and progress. Release time for
curriculum co-ordinators to vist the classrooms of other teachers has been of great vaue.
Support staff have an effective gppraisd schemein place which islinked to detailed job
descriptions. As a consequence of this scheme, the roles of some learning support
assgtants have been upgraded to include additional respongbilities. They have also been
deployed differently to provide a more effective match with pupils needs.

The buildings are old and are located within a retricted Site close to the town centre of
Newton Abbot. Some extensions to the school have involved the conversion of
neighbouring premises that were not designed originadly for educationa use. The buildings
include two steep and narrow staircases and some other festures that require caution
when moving about. Investment has been made to enable whed chair accessto dl ground
floor rooms, which are on different levels. Thisisimportant asthereisa pupil whois
reliant on usng awhedchair. The buildings have been well maintained and have been
imaginatively and sengtively modified to create attractive learning environments. Teachers
have used wall and ceiling display space to very good effect, with some very impressive
presentations of work. The asset management plan contains proposals for further
modifications which include sgnificant structura changes to parts of the building.

The playground space is adequate for recreation and smdl-scale physical education

activities, but the school does not own its own playing field. When afield is needed for
games or athletics, pupils have to make alengthy walk under close supervision across the
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town centre to the cricket club premises. Thiswalk can take nearly haf an hour to
complete. After using the field they have to walk back and change without shower
fadilities Thereisasmal outdoor swimming pool which was not in use a the time of the
ingpection. However, Year 4 pupils are able to use aloca indoor swimming pool for a
weekly haf hour session for oneterm. Thus the redtrictions of the Site is having a direct
impact on the provison for physical education. It isaso condraining practica activitiesin
science and design and technology. Car parking space is very limited and the road
outside the school becomes very congested as parents deposit or collect their children a
the start or finish of the school day.

The number of pupilsin the school varies throughout the year as children join the
Reception Year a different times. The maximum number of pupils on roll isfaling year
onyear. Thisismainly because there are fewer children living in the area served by the
school, not because of alack of confidence from the local community. The impact of
reduced numbersis being felt in areduced budget income. Despite this, the school has
avoided accumulating a sgnificant deficit. The money available from the school’ s budget
share and from direct grants has been used prudently to good effect.

The principles of ‘best value' have been used to guide decisions about how best to use
the physica and human assets of the school. (The best vaue principlesrelate to
comparing the school with others, asking chalenging questions about the services thet are
provided, consulting people about what is needed and seeking comptitive bids.)
Financid decisions are made by members of the |eadership team and by the finance
committee of the governing body. The financia affairs of the school are administered
efficiently by an administrator, who expressed awish to be more involved in the policy
decisions about finance. The recommendations of the most recent audit report have been
fully implemented.

The schoal is providing satisfactory vaue for money, as at the time of the last ingpection.
Thisis because pupils are making satisfactory overdl progress from Years 1 to 6, the
overdl qudity of teaching and learning is satisfactory, and management is satisfactory.
The school, however, has made good progress since the last ingpection, has a strong
ethos and develops its pupils well.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

75.

The school has made some sgnificant improvement since the last ingpection. To continue
and extend this progress, staff and governors should:

1

2)

3)

4)

5

continue to concentrate on improving standards of atainment in writing;
(see paragraphs: 3, 5, 28, 95, 98-101, 137)

ensure that more able pupils make greater progress and that more pupils reach Leve
5 by the end of Year 6;
(see paragraph: 8-12, 23, 25-30, 39, 95, 117, 137, 144. 145)

asess pupils progress more accurately and enable pupils to understand more clearly
the levd that they are working at, the progress that they are making and what more
they need to do to reach their personal achievement targets;

(see paragraphs: 20, 34, 53, 58, 112, 120, 127, 140, 147, 160)

improve the ways in which homework can extend and deepen the learning of pupils
outsde school hours,
(see paragraphs: 38, 55, 59, 65, 104, 118)

make fuller use of the potentid of new technology to extend and enrich learning.
(see paragraphs: 9, 23, 31, 35, 37, 126, 134, 148-153)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 62
Number of discussons with staff, governors, other adults and pupils 102
Summary of teaching observed during the inspection

Excdlent | Very good | Good | Satisfactory | Unsatisfactory Poor | Very Poor
Number 3 13 23 22 1 0 0
Percentage 5 21 37 35 2 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than one percentage point.

I nformation about the school’s pupils

Pupils on the school’srall YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 269
Number of full-time pupils known to be digible for free school medls 42
FTE means full-time equivalent.
Special educational needs YR-Y6
Number of pupils with statements of specid educationa needs 4
Number of pupils on the school’ s specid educational needs register 45
English as an additional language No of
pupils
Number of pupils with English as an additiond language 3
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 13
Pupils who left the school other than at the usud time of leaving 9
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Attendance

Authorised absence

%

Unauthorised absence

%

School data 5.8 School data 0.7
National comparétive data 54 National comparetive data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Totd
Number of registered pupilsin find year of Key Stage 1 for the 2002 21 22 43
latest reporting year
National Curriculum Test/Task Results Reading Writing Mathematics

Boys 13 10 20
Numbers of pupilsat NC Girls 20 20 21
Level 2 and above

Tota 33 30 41
Percentage of pupils School 77 (62) 70 (81) 94 (83)
a NC Level 2 or above National 84 (84) 86 (86) 90 (91)

Teachers Assessments English Mathematics Science

Boys 13 18 18
Numbers of pupilsat NC Girls 21 20 22
Leve 2 and above

Total 34 38 40
Percentage of pupils School 79 (81) 88 (71) 93 (86)
a NC Level 2 or above National 85 (85) 89 (89) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Totd
Number of registered pupilsin fina year of Key Stage 2 for the 2002 18 18 36
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 10 11 15
Numbers of pupilsat NC Girls 12 10 15
level 4 and above
Totd 22 21 30
Percentage of pupils School 61 (75) 58 (68) 83 (81)
a NClevel 4 or above National 75 (75) 73(71) 86 (87)
Teachers Assessments English Mathematics Science
Boys 9 10 10
Numbers of pupilsa NC Girls 13 9 11
level 4 and above
Tota 22 19 21
Percentage of pupils School 61 (64) 53 (77) 48 (n/a)
at NC level 4 or above National 73(72) 74 (74) 82 (82)
Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin the last school year

No of Fixed Permanent
pupils period

White — British 237 White — British 1 0
White—Irish 0 White—Irish 0 0
White — any other White 0 White — any other White 0 0
background background
Mixed — White and Black 0 Mixed — White and Black 0 0
Caribbean Caribbean
Mixed — White and Black Mixed — White and Black

. 0 . 0 0
African African
Mixed — White and Asan 1 Mixed —White and Asan 0 0
Mixed —any other mixed 9 Mixed —any other mixed 0 0
background background
Adan or ASan British — Indian 0 Adan or Adan British— Indian 0 0
Adan or Adan British— 1 Adan or Adan British— 0 0
Pakigani Pakistani
AdSan or Adan British— 1 Asan or Adan British— 0 0
Bangladeshi Bangladeshi
Asan or Asan British—any 0 Asan or Asan British—any 0 0
other Asian background other Asian background
Black or Black British— 0 Black or Black British — 0 0
Caribbean Caribbean
Black or Black British — Black or Black British —

. 0 ) 0 0
African African
Black or Black British —any 0 Black or Black British —any 0 0
other Black background other Black background
Chinese 1 Chinese 0 0
Any other ethnic group 1 Any other ethnic group 0 0
Parent/pupil preferred not to 1 Parent/pupil preferred not to 0 0
say Sy
Information not obtained 0 Information not obtained 0 0

Thistable refersto pupils of compulsory school age

only.
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Teachers and classes Financial information

Qualified teachersand classes:. YR -Y6

Tota number of qudified :
teachers (FTE) 10.6 Financid year 2002-2003
Number of pupils per qudified
24.2
teacher
Average classSze 28.6 £
Education support gaff: YR-Y6 Totd income 590307
Tota number of education .
support staff 13 Totd expenditure 620787
Tota aggregate hours worked , .
per week 269 Expenditure per pupil 2186
Bd ance brought forward from 9949
previous year
Baance carried forward to next 3685
year
Recruitment of teachers
Number of teachers who left the school during the last two years 3.9
Number of teachers gppointed to the school during the last two years 4.2
Tota number of vacant teaching posts (FTE) 0
Number of vacanciesfilled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than oneterm (FTE)

FTE means full-time equivalent.
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Results of the survey of parentsand carers

Questionnaire return rate

Number of questionnaires sent out 284

Number of questionnaires returned 78

Per centage of responsesin each category

Strongly Tendto | Tendto Strongly Don't
agree agree disagree | disagree know

My child likes school. 46 47 4 3 0
My child is making good progress in schooal. 47 42 8 0 3
Behaviour in the schooal is good. 40 54 3 0 4
My child gets the right amount of work to do
4t home. 37 42 17 4 0
The teaching is good. 58 32 6 0 3
| am kept well informed about how my child
is getting on. 42 43 12 4 0
| would feel comfortable about approaching
the school with questions or a problem. 2 21 6 0 1
The school expects my child to work hard
and achieve his or her best. 58 39 1 0 1
The school works closely with parents. 38 49 6
The schoal iswell led and managed. 43 45 1
The school is helping my child become
mature and responsible. a1 44 4 3 3
The school provides an interesting range of
activities outside lessons. 24 33 21 o o

Summary of parents and carers responses

Oveall, parents were well satisfied with the way the school operated and the persona progress
that their children were making. They acknowledged that it was afriendly school with a*family
amosphere’ where pupils were happy and well cared for. The areas of greatest concern were
those related to homework, information about their child’ s progress and extra-curricular activities.
I ngpectors concluded that parents were rightly concerned about reporting progress and the range
of homework activities that were set, but that the extra-curricular provision was satisfactory
compared to other primary schools.

Other issuesraised by parents
A few parents were concerned that more able pupils were not being sufficiently stretched. This
point was made mostly in spoken comments at the parents meeting and in written comments on

the questionnaire form. Inspectors agreed that this was sometimes the case in lessons and when
doing homework.

Wolborough CE (Aided) Primary School page 38




PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF
THE CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

76.

77.

78.

79.

80.

The standard reached by children at the end of the Reception Y ear is dightly above the
nationa average. Children make good progress in the Reception Y ear thanksto very
good teaching. At the time of the last ingpection there were no children aged under five,
but children entering Year 1 had overal standards of attainment in literacy and numeracy
that were below the national average.

Evidence was drawn from the observations of Six lessonsin the two Reception classes, a
scrutiny of samples of children’swork, talking with children and sharing books with them,
plus discussions with teaching and support staff. At the time of the ingpection there were
20 children in one Reception class and 16 children in the other class. At present there are
three intakes a year into the Reception Year.

Since the previous ingpection, governors have set up a Trust to run an independent
Nursery School. The nursery occupies the same building as one of the Reception classes,
and the outdoor areais shared. The nursery and Reception Y ear are formed into asingle
entity led and managed by ateacher employed by the school. This provisionisof high
quality and a strength of the school. Children have agood gart to their schooal life giving
them a secure bagis for further learning. The quality of provision is very good, despite
accommodation that is not ideal nor purpose built. Attainment in dl Six aress of learning
is satifactory or better, given that a sgnificant proportion of children only enter the
Reception Y ear at the beginning of the summer term.

Children entering the Reception Y ear have awide variety of experience and attainment.
Some, but not al children, have attended nursery or other pre-school settings. Overal,
on entry their range of skillsis below that generdly found amongst children of smilar age,
particularly in spesking and listening. However, once in the Reception Y ear, they make
good progress. At the end of the Foundation Stage most children who have been in the
Reception Y ear for two terms or more will have atained the early learning godsin al sx
aress of learning, but few of those who are in the Reception Y ear for the summer term
only will have atained the early learning goals in communications, language and literacy or
mathematical development. The planned change to two entry points to the Reception

Y ear should help to narrow the gap in attainment.

The quality of teaching of children in the Reception Year is very good overdl, with one
example of excdlent teaching in lessons observed. Both teachers and support staff use
good questioning skills that are carefully matched to children’s different abilities and levels
of undergtanding. Lessons are well planned and enable staff to give high measures of
individual and group interaction. Support staff are well managed and make avery
paositive contribution to the progress the children make, frequently demongtrating initiative,
with skills of observation used to good effect in recording children’s reponses.
Committed and supportive teamwork is avery postive fegture of the provision and this
underpins the successful teaching. The teaching of persona, socid and emotiona
development is especialy good and enables children to develop autonomy and the
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disposition to learn, and the capacity to work independently as well as with others, whilst
treating both adults and peers with respect.

Staff assess children’s progress well, keeping a careful record based on detailed
observations, atask often done by the experienced support staff. A range of pupil
outcomes with detailed teacher comments are put into a Record of Achievement
Scrapbook. This acts as areference for both school and parents. They use this
information and skilfully adapt tasks to build in good support for the less able and more
challenge for the higher attaining children. The Foundation Profile has been used this year
to record atainment againgt the stepping-stones in each area of learning. Staff attended
training in use of the Profile provided by the county officer for early years. Children with
gpecid educationa needs are particularly well supported in both classes. The one pupil
whaose home language is not English is also well supported. From September 2003, the
school will beinvolved in the Effective Early Y ears Project, a qudity assurance scheme.
The development of better observation skillsis the focus of the project, with increased
training for support saff.

Overdl, the range of planned activitiesis very good and dl children haverich
opportunities to engage in imaginative and stimulating tasks, which help them acquire
gopropriate Kkillsin al areas of learning. Thereisagood baance of directed and free
choice activities. The children generdly respond with enthusasm and ddlight to the
dimulating and exciting activities presented to them. They behave wel and work and play
together co-operatively and harmonioudy, which has avery postive effect on their
learning. Staff share their high expectations for work and behaviour with the children and
give clear explanations and ingtructions. This enables children to understand what they
are to do and, consequently, they fed secure and have the confidence to try new activities
and risk answering questions and contributing their own idess.

The Foundation Stage iswell led and managed. The co-ordinator has worked hard to
plan alively and engaging curriculum for the under fives, well linked to the requirements
for the age group. Her leadership through a difficult period with the setting up of the Early
Y ears Partnership of nursery and Reception Y ear has been excellent. The transfer from
Reception to Year 1 iswel managed, children visit the Year 1 classoom and the Year 1
teacher visitsthem. Foundation Stage leader is a member of the key stage cluster team,
S0 degpening the understanding of learning in the Foundation Stage and the importance of
play inthelearning process. The school belongs to the Pre-School Learning Alliance,
and as aresult have accessed New Opportunities Fund money for supply cover for the
leader of the Foundation Stage to set up some ‘family workshops', starting in Autumn
2003.

Some parents help in the Reception classes, for example, hearing readers. They help
when the children go ‘out and about’ in Newton Abbot, for example, when they vist the
local hospital. Parents are invited and attend celebration assemblies. There are
occasiond ‘drop-in’ coffee mornings and parents are encouraged to come into the
classroom at the start of each day to help their child change a book from the class library
and discuss any relevant issue with the teacher.
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Per sonal, social and emotional development

85.

86.

Children make good progressin this area of learning. Some make very good progress.
The qudity of teaching in thisareais very good. The school successtully places
consderable importance on developing children’s socia skills and attitudes to learning.
All gaff work closdly together and successfully raise children’s self-esteem and incresse
their confidence within a calm and secure working environment. Classroom routinesin al
lessons and activities are well established and encourage fairnessto dl, the taking of turns
isgiven priority and children understand this, whilst having fun and enjoying themsdves.
At snack time, children demonstrated good responsibility for themsalves and others, and
offered good socid opportunities to chat quietly whilst eating and drinking, discussng
whether jelly redlly tastes like strawberries. Children are interested and eeger to learn,
and mogt enjoy working alongside another child aswell as being happy to beinvolved in
activitiesdone. A lessoninthe ICT suite provided an opportunity for children to work in
pairs, relationships were good and they supported each other very well. In one lesson
whilst working in pairs & a computer, one child remarked when asked how he managed
to do that — My friend helped me'. The presence of more than one adult in the room
enables children to fed vaued and know how to behave and rdate to others. *Circle
Time iswdl established with clear rulesthat the children understand and mostly keep,
offering opportunities for dl children to listen to others and to make their own persond
contributions, and thisis having a beneficia effect on their socid development. For
example, children listened attentively to each other as each child offered an idea about
what they would like to beif they could have one wish.

Staff in the Reception Y ear has high expectations of children’s behaviour and they
provide good individua support for the smal number of children who find it difficult to
listen or share. Children understand the ‘reward system’, one boy was able to explain the
ggnificance of the ‘marble pat’, ‘when we do something good, we put a pebble in the

pot, and when it' sfull we al have asweet’. Children demongtrate ahigh level of persond
respongbility when undressing and dressing for physical education, sdlecting free choice
activities, sharing resources together and clearing away. The wel understood
organisation and patterns of the day enable them to react confidently and sensbly. There
is evidence of many child-initiated activities, many choosing to make their own little

books, for example, ‘My number book’, and a book about the life cycle of the chicken.

Communication, language and literacy

87.

Children make good overal progressin this area of learning, though some dart a alow
basdine. Asaresult of the three entry points during the year, a number of children enter
the Reception Y ear with varied experience, and a number have generaly low standardsin
gpesking and ligtening skills. They make good progress because saff provide them with
many opportunities to listen and talk together, extending their vocabulary and increasing
their confidence. The classooms are lively with lots of Sgnsand labels. These are dl
sggns of the very good teaching undertaken within this area of learning. Children are
actively encouraged to concentrate hard with ‘ good listening and good spesking’ skills
modelled and expected during whole class and group sessons.  Children enjoy listening
to stories and answering related questions. In one lesson, children were “hanging on
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every word' as the teacher expressively read the book ‘Pig in the Pond’. The children
were involved in the gory, joining in with the anima sounds and were happy to predict
what might happen next. They are eager to choose books of their own and they talk
about the characters and events with obvious pleasure and growing awareness of the text.

The mogt able children in the Reception Y ear are able to read confidently using many
reading strategies, salf-correction, context and graphic cues, demongtrating a Nationa
Curriculum reading Leve 2. This, however, isthe exception and most of the children are
of average ability or below, having a basic Sght vocabulary, with some use of initid
sounds when tackling other words. 1n one lesson, the teacher used her good subject
knowledge to teach the sound ‘p’ in agtimulating way. Children with specific learning
difficulties are given appropriate individua support to help them with their spesking and
reading. Thisisaso the casein the other areas of learning. Children practised both
hearing and saying, and used playdoh to make the shape of the letter. Therewas an air of
excitement as each child in the group chose an anima from a closed bag — pig, penguin,
polar bear or panda. They then wrote the letter using athick felt tip pen, and then chose
an item of party food from the Big Book, ‘ Alphabet Zoo', each item having the initial
sound ‘p’. The group session ended with each child saying a sentence, and the teacher
wrote it down. Some of these outcomes were later used very successfully in a short
summary session on the carpet. Reception Y ear children can recognise their own names
and most children can write their first name independently.

Children have opportunities to sequence events, for example ‘ making pancakes .
Children’ s writing is developing satisfactorily, with children very happy to engagein the
earliest stages of writing. They have accessto arange of activities where they practise
writing skills, such as preparing ligts of items they want to borrow from the Fancy Dress
Shop, filling in smple charts and recording Smple sentences, contributing to a class book,
‘What | like best about the Very Hungry Caterpillar’.

Mathematical development

90.

91.

Children make especialy good progressin thisarea of learning. In both classes, saff
take every opportunity to extend number work in daly activities and they are enthusiastic
about the subject. For example, during registration good use is made of anumber line, as
children count and record the number of children having ‘hot dinners  or * sandwiches
that day. Good questioning whilst using the class caendar enables children to learn the
order of days, months and seasons. Pupils made good progress in one mathematics
lesson observed. During the firgt part of the lesson children demonstrated they could say
number names in order, recognise 19, and count reliably up to 10, with some pupils
confidently counting in twos up to 50. Many could find a number |ess than another and
could describe flat shapes. During the group work the most able were able to work
beyond the early learning gods, in their group work selecting coins to the vaue of objects
taken from a bag.

There are opportunities for children to practice their mathematica skills around the
classroom, measuring for Szesin the Fancy Dress Shop, prices for hiring the costumes,
questions inviting children to write numbers, to rub coins and match their value. All
children are able to compare sizes, such as longest/shortest, tallest/shortest whilst the
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most able can sort anumber of objects by size and length. All are able to decide whether
or not the permitted number at various activities such as the water tray can joinin. Lining
up is often used as an opportunity for the teacher to ask questions about who istaler.
They can use everyday words to describe position, for example at the sart of a physica
education lesson they understand and follow ingtruction such as *girls put your shoes on
the red mat; boys put your shoes on the blue mat’. Use of Ssmple measuring containersin
water play, reinforce learning well in a stimulating and practical manner. Teachers ask
guestions with levels of difficulty that are carefully matched to children’s abilities. They
take care to extend learning by building in good chalenge for higher attaining children,
with support for those who need it. Children are eager to engage in mathematical work
and the children in one Reception class were fully engaged for over an hour in the whole
session. This prepares them well for work in Year 1.

Knowledge and under sanding of the world

92.  Children make good progressin this area of learning, thanks to very good teaching. A
good range of activities are planned which generdly link well to avariety of gppropriate
themes. They investigate objects and materias using dl their senses. For example,
children had the opportunity to taste jelly after making it. They dso made a taped
recording of their own thoughts about jelly making and were fascinated to listen and
recognise other children in their class by their voice. Whilst outside, children were
intrigued to find afrog ingde atyre, and were able to explain that it was there ‘ because
there is some water in the tyre, and they like wet places. One boy found a beetle and
could name it, and another was usng a magnifying container to examine a woodlouse.
During the topic on *Change', children have consdered how they have changed since
they were babies, and have followed the changes in the life of a butterfly. During one
lesson, groups were working with the teacher to investigate what happened when water
was added to a variety of things. Questions were posed such as “would they dissolve?’
They have opportunities to make models using a good range of congruction materias.
Children enjoy using the computer, particularly to extend counting and matching skills,
and they demonstrate good levels of mouse control and confidence in using screen icons
to select and access the programs they want. 1n one lesson, children in the computer
suite were practisng logging on, and learning how to change the style and colour of font
using Textease. A number of vidts are undertaken in the locdity, including a cadtle, the
local park and the loca hospital where children enjoyed meeting the nurses and trying out
the couch. A builder visits during the topic on ‘My Home'. Thislearning is further
reinforced by the planned use of good qudity role-play activities, such as the Fancy Dress
Shop where children have the opportunity to ‘ change into someone ese', brides and
policemen being very popular!  Children have plenty of access to opportunities for
learning about the loca culture through celebrations of events such as May Day, Harvest
Fegtival and Chrigmas. Thought was given to introducing images of people, places and
events from different cultures.
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Physical development

93.

Children make satisfactory progressin thisarea of learning. The teaching is good, with
the best use being made of limited space. A number of large pieces of outdoor
equipment are available, but the space and equipment is shared with the nursery children.
The mgority of children can move with control and they understand the need to do so
safely. Snack timeis used to develop understanding about a hedlthy diet. Children know
they should wash their hands after using the toilet and before touching or eating food.
They enjoy exercise, and have their own ‘ Sports Day’. They show good awareness of
gpace, of themsalves and others, for example standing in line, and in aphysical education
lesson moved into a gpace straight away. During the lesson, children moved with control
and co-ordination, as they made and held a body shape, and as they skipped around the
room stopping naturdly in a space on hearing the bang on atambourine. At the end of
the lesson, they noticed their bodies were hot after vigorous exercise in the hdl. In other
lessons, most children demonstrate good pencil control and have the opportunity to
choose avariety of writing implements, and they use scissors, brushes and small
equipment with increasing control and accuracy.

Creative development

94.

Children make good progressin this area of learning. Teaching is very good with many
imaginative touches. In both classes, children are given good opportunities to develop
their own crestive ideas and work in agood range of media. They make good progress
in thisarea of learning when they experiment with different materids and make large
papier-méché modds of the life cycle of the butterfly, the egg, the caterpillar, cocoon and
butterfly. They investigate the properties of mallesble materias such as playdoh, making
good use of playdoh to make letter shapes. They use oil pastels confidently to produce
good qudity close observationd drawings of flowers such as snowdrops and daffodils,
sdecting from available colours. They are many opportunities for free painting, usng
powder paints and brushes of various Sizes, as seen in the painting of The Queen of
Hearts, complete with plate of tarts and crown! They enjoy mixing coloursto creste a
rainbow, and mixed blue and yelow to make the green for the caterpillar in the display.
They experiment with sound, and access materias independently whilst making musica
indruments. They use their imagination well, particularly when engaged in role-play in
theme areas, such asthe Fancy Dress Shop. Children enjoy singing familiar songs and
making music, making a taped recording of the nursery rhyme, Jack and Jll.

ENGLISH

95.

Pupils aged seven are currently working at a standard that is just below the
national average. The test resultsin English of Year 2 pupils have fdlen snce the
last ingpection and in 2002 were below what is has become typica of what is
expected nationdly. Although standards for pupils by the age of eleven dipped in
2002 to being well below those considered typica. Ingpection evidence suggests
that they have improved this year and are now close to being average.
Unpublished, provisona test results for 2003 show a marked increase in the
proportion of pupilsreaching Leve 4 or above. Thedip in test resultsin 2002 is
largely explicable by alarger than average proportion of pupils with language and
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reading difficultieson roll. Standards in reading and writing in Years 2 and 6
were a0 judged to be below those experienced in schools considered to be of a
gmilar nature. There are examples of pupilsin Years 2 and 6 performing at
Leves 3 and 5 respectively, but the proportion performing consstently well at this
higher level when compared with other schoolsislow, and thisis aso depressing
gandards. Inspection evidence indicates that Sandards are beginning to improve.
The good use of the Nationd Literacy Strategy, and the recent introduction of
more structured initiatives for spesking and listening, spelling, reading and writing
have contributed sgnificantly to improvements in the qudlity of learning.

Until recently, most pupils demonsirated standards in spesking and listening which
were below those consdered typica of children aged five when they entered
Year 1. The development of these skills has been identified as an important
priority for action. A range of Strategies are used to promote skills with younger
pupilsin Year 1 enjoying traditiond nursery rhymes or using their rhyming
knowledge to congtruct their own. By the end of Year 2, pupils have made good
progress and attain standards which are close to the nationa average. Many
listen attentively and speak with enthusiasm and confidence. Where teacher
expectation is high pupils are given frequent opportunities to contribute to class
discussons. Pupils are taught to speak clearly and to use more appropriate
vocabulary and correct tenses. In Years 3 and 4, pupils showed good spesking
and ligtening skills when explaining the differences between forma and informal
letters, or when identifying the characteristics of traditiond tales. In Years5 and
6, many expressed opinions when considering the styles of well known authors.
Effective support is provided for target groups using well trained learning support
assgtants to promote skills asin the excdlent Year 1 and 2 lesson when dl pupils
including those with specid educationa needs changed statements into questions,
or when identified groupsin Years 3 and 4 developed Strategies to increase their
gpesking and ligening skills. Pupils for whom English is not their first language are
given very good support so that they areincluded in al activities.

Standards in reading which had been disappointing, particularly for boys by the
ages of Years 2 and 6, are steadily improving due to the joint commitment of the
school community. School records indicate that many boysin Y ear 6 made good
progressin their find year. Books are more exciting and class libraries are well
stocked. Guided reading has become consistently more frequent and purposeful,
and the introduction of aweekly ‘reading morning’ enables parents and carers to
become more involved in their children’s reading for pleasure. Standardsin
reading are now becoming more in line with nationa expectations athough pupils
dill find it more difficult to complete the chalenging comprehension eements of
nationd testing. Pupils enjoy reading for pleasure, and often older pupils bring in
books from home. It is evident that where teachers enthuse about the authors
and their works then pupils share this enthusasm and love of literature. There are
opportunities for pupils to read a range of books for pleasure and for information
on adaily basis. Younger pupils have access to arange of graded reading
materids. All pupils are encouraged to practise reading and share their books a
home. Lower ahility pupils are given very good support and this has added to the
overadl improvement in sandards. The mgority of older pupils read confidently
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and with expresson, with higher ataining pupils beginning to andyse their reading,
making inferences and refer to the texts when answering questions. Pupilsin
Years 5 and 6 used higher order reading skills when using the Internet to research
the background of Apartheid in South Africa. During the week of the ingpection,
the main schoal library was underused with some pupilsin Year 2 not fully awvare
how the non-fiction books were arranged.

Writing skills have remained stubbornly low, particularly for boys, with spelling
being a particular problem. Rectifying this has been given ahigh priority by
teachers. Structured programmes have been recently introduced to address these
weeknesses and evidence when andysing stlandards in pupils books since the
beginning of this school year indicates that many pupils have made at least
satisfactory progress with good progress evident by the ages of saven and deven,
particularly for older pupils with specid educationa needs and for those for whom
Englishisnot ther first language. There are insufficient numbers of pupilsin Years
2 and 6 performing consstently well at the higher levels.

Pupils are introduced to a growing range of writing styles. Higher ability pupilsin
Y ear 2 demondirate a growing awareness of using a more descriptive use of
vocabulary ‘yelow, red and orange fire with sentences becoming more complex
by using connectives such as ‘ because’ or use phrases such as ‘when they got
there he...”. They sequence ingtructions gppropriately; use rhyming words; record
their experiences and write smple scripts. Punctuation is usudly accurate and
didogueisidentified usng speech marks. Mogt pupils use capitd letters and full
stops accurately when writing Smple sentences. Pupils of average ability have
made good progress since the beginning of the year moving from occasiond use
of capitd letters and full sopsin Smple sentences to more accuracy and are
aware that a good story must have a beginning, a middle and an end.

Pupilsin Years 5 and 6 have extended these skills to write in awider range of
dyles. They write persuasively and express opinions well when producing book
reviews or recording their debates on the use of mobile ‘ phones. They explore
poetry; take notes and use stage directions in scripts. In Years 3 and 4, pupils
know and demongtrate the differences between formd and informal |etters and
use conventiona layout gppropriately. Pupilsin Year 6 writein paragraphs and
improve their work after writing in draft. Pupils know when to use past and
present tenses, and understand when to change between the two. Pupils make
good progress in usng more adventurous vocabulary with pupilsin Years 3 and 4
introducing smilesinto their writing which is later extended in Year 5. Itis
encouraging to observe pupils of average ability using dliteration to make their
writing more exciting, such asthe ‘aggressive dligator’ or ‘the consderate
crocodile catches . Higher ability pupilsin Years 5 and 6 are encouraged to
explore richer vocabulary as when describing Dahl’ s witches, ‘ her mangled
fingers unleashed the horrors of her face .

Standards of handwriting are below average. Pupils presentation skills reflect

neither the expectation of teachers nor the effort which pupils apply. Although
handwriting is taught regularly many of the oldest pupils do not join handwriting
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correctly nor do they dwayswriteinink. Thisisan important areafor further
improvemen.

Overdl, pupils attitudes to learning are good. This, coupled with their good
behaviour, contributed sgnificantly to the qudity of their learning especidly in
Years2,5and 6. Pupilswork well in groups and collaborate effectively to share
their answerswith their partners, asin the Year 5 and 6 lesson when they were
using dliteration to improve the quality of their writing. No differences were
observed between the responses of boys or girls within lessons and pupils with
specid educationa needs often have high self-esteem. Most pupils enjoy and are
enthusiagtic about their work. Pupils are increasingly more involved in their own
learning and respond well when given the chance to work independently. Pupils
inaYear 5 and 6 class accepted responghility for their own learning when the
teacher was focusing her support elsawhere.

Ovedl, the qudity of teaching of English is good with very good rdaionships
adding sgnificantly to the quality of pupils learning. The qudity of teaching is
satisfactory in Years 1 and 2 and good in Years 3to 6. In al but one of the
lessons seen during the ingpection, the quality of teaching in English was
satisfactory or better. In two out of every three lessonsit was good or better. In
onelessoninaYear 1 and 2 classit was excdlent. Thisquality learning
experience was characterised by a demanding pace which became even more
challenging as the lesson developed. Partner work was used to alow everyone to
contribute rather than listening to one a atime. The learning support assistant
was used effectively to record progress when pupils were listening to their
teacher. In the one lesson where teaching was unsatisfactory, many pupils were
confused and did not understand the task presented, and consequently did not
make satisfactory progress during the sesson. Teachersin dl subjects have a
Secure grasp of teaching the basic skills of the Nationd Literacy Strategy and
each extends learning into other areas of the curriculum. Thus the teaching of
literacy basic skillsin dl of the subjects of the Nationad Curriculum is satisfactory
with some areas of notable strength, such as history. The use of computer
technology to develop writing skillsis a an early stage of development.

Very good and occasiondly excellent teaching was observed in Years 2 and 6
which accounted for the good progress made in these classes. This teaching was
characterised by very good subject knowledge; detailed planning; clear learning
intentions for different ability groups, and learning support assstants being
managed effectively to enable lower ability pupils and those for whom Englishis
not their firgt language to contribute to lessons. Where learning was at its most
impressive, the pace of learning was brisk, therewas ared ‘buzz' in the room
and pupils made good progress when building on previoudy acquired skills,
Here, pupils moddled their enthusiasm on that of the teacher, were quickly
engaged in activities and eagerly contributed to summing up activities when
teachers skilfully checked what pupils knew and understood before preparing
them for the next sage. Homework is not used effectively to extend learning.
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The leadership and management of the subject are good. The school has
successfully implemented planning guidance based on the Nationd Literacy
Strategy. Of notein al lessons was the expertise of teachersto link reading and
writing and to use direct teaching to model the best practice. The co-ordinator
has a clear vison for improvement, and has contributed to the raising of standards
in reading, writing and spelling by recently introducing strategies and targeting
resources to these areas of concern. Although teachers' planning and work in
pupils books is monitored and eva uated, the monitoring of teaching and learning
isat an early stage of development. Together with the headteacher, areas for
improvement have been analysed and support groups targeted effectively.

Y ounger pupils areinvolved in programmed activities to improve their quality of
learning and good progressis being observed. ‘Boogster’ groups are arranged
which have been particularly effectivein Year 6, where last year pupils performing
a the lower levelsimproved sgnificantly. The progress of pupilsistracked
effectively by the headteacher, but thisinformation is not conveyed to pupils or
their parents. Good use is made of additiona support funding to target the
gpecific learning needs of groups of pupils.

The school iswell placed to make improvementsin English and to raise
gandards. Thereis evidence that many pupilsin each class are making at least
satisfactory progress, with good progressin Years 2 and 6. If the good progress
evident in Years 5 and 6 isto gather speed it is essentid that pupils with higher
ability are steered to achieve the levels of attainment which they are capable of. It
isnow essantia to group pupils more closely according to ability, identify
precisaly what should be taught to move pupils on to the next leve, and then set
rigorous and chalenging group and individua targets for improvement.

MATHEMATICS

107.

Attainment in mathematics by the end of Year 2 in 2002 was close to the nationd average
and by theend of Year 6 wasjust below it. Thisjudgement differs from that of the last
ingpection which reported attainment to be above the nationa average by the end of Year
2andinline by theend of Year 6. In 2002 the results of the testsheld at the end of Year
2 showed that pupils were achieving to a standard that was above the nationa average.
Girls achieved more highly than boys. Provisonal, unpublished test results for 2003 show
avery sgnificant rise in the proportion of pupils reaching or exceeding Level 4. Since
1998 the results of the Y ear 6 tests rose up to 2000 and then dropped in 2001 and

2002. However, unreported provisiona results for 2003 show areversd of this
downward trend, with arise to the highest percentage ever reached by the school. In
2002 the overal standard achieved was considerably below the national average and aso
the average for schools with asimilar proportion of pupils entitled to free school medls.
This decline is attributed mostly to the unusudly high percentage of pupils with specid
educationa needs in those cohorts and particularly in last year' s and the present Year 6.
During this same period the boys have outperformed the girls significantly. The school
recognises the need to raise standards in nearly al classes and is determined to do so. A
thorough andysis of strengths and weaknesses carried out by the joint co-ordinators has
resulted in challenging but reditic targets being set for each year group. Specid
emphasis has been placed on problem-solving, multiplication and division, and to good
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effect. Ingpection findings indicate an improving picture throughout the school. A
pleasing feature is the higher order questioning skills which the teachers use to promote
and enhance the pupils knowledge and understanding of mathematica concepts. Less
well developed are the investigationd aspects of mathematics. A smal group of gifted
and talented pupilsin Y ear 4 benefit from additiona tuition to strengthen their reasoning
ills

Pupils are acquiring a satisfactory foundation in numeracy and menta caculaionswithin
al subjects of the curriculum and standards are improving as a consequence. They are
encouraged to apply their mathematical knowledge in other subjects, for example
counting beeats during music, measuring angles in design and technology, and using
computers to construct and produce graphs. A particularly good example was noted in a
Year 3 geography lesson where the pupils used smple co-ordinates to identify places on
amap. Brisk mental warm-up activities help the pupils to count on and back accurately,
to become confident with multiplication and to develop avariety of waysto caculate. A
good example was observed in a Y ear 5 lesson where the pupils used a variety of
methods while reducing fractions to their smplest forms. Mentd introductory and
concluding parts of lessons increase in difficulty asthe pupils get older, and they are now
beginning to play alarge part in developing, testing and reinforcing the pupils knowledge,
skillsand understanding. For example, by Y ear 6 higher-attaining pupils have areedy
facility with number and can cdculate percentage discounts mentaly by arange of
methods, as noted in a'Y ear 6 lesson.

InYears 1 and 2, pupils, including those with specia educationd needs and those for
whom English is an additiona language, make good progress. They dso achieve well due
mostly to overdl good teaching, good attitudes and awillingnessto learn. In Year 1 they
order, sort and count objects accurately. The mgority reads numbers and identifies odds
and evens. Higher-attainers recognise number sequences and al use appropriately
mathematica terms, such as‘shorter’, ‘longer’, ‘smalest’ and ‘tallest’ in rdation to their
heights. Many carry out Smple addition and subtraction accurately, as noted in an
andysis of their past work. They are beginning to measure and redlise the relaionship
between standards and non-standard measures, for example using unifix cubesto
caculate the length of atable. By the end of Year 2 most understand about halves and
guarters and know the names and properties of common two-and three-dimensiona
shapes. Many interpret smple graphs and bar-charts, and most average and dl higher-
attaining pupils add and subtract accurately in tens and units. However, many are less
confident when filling in missing numbers in sequences and few recognise that multiples of
5endin5or0.

The pupils' learning, including those with specid educationa needs and for whom English
isan additiond language, in the Y ears 3 to 6 age range continues to be satisfactory
overdl. The mgority achieveswdl, especidly in Years 5 and 6 as aresult of the ord and
mental mathematica focus and vigorous target-setting. Learning is enhanced when the
pupils are chalenged by problems and are encouraged to think mathematicaly, as
observed inaYear 2 lesson consolidating the concept of the multiplication sign. During
this session the pupils displayed greet perseverance due to the teacher’ s enthusiasm and
the demanding tasks. Learning isless successful when the tasks, though initialy
chdlenging, are alowed to become repetitive, noted in a'Y ear 3 lesson dedling with
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negative numbers. Higher-attaining pupilsin this year group understand place vaue to
thousands, add and subtract tens and units accurately, and identify correctly arange of
fractions. InYear 4 the mgority knows the characteristics of two-and three-dimensional
shapes, calculates area by adding squares, and measures length and capacity with
increasing accuracy. They draw and interpret smple bar-charts well and by Year 5
identify positions using co-ordinates, and measure angles to the nearest degree.
Examples of the pupils past work in Year 6 indicate that they caculate the areas of
rectangles and triangles accurately, understand about symmetry, and higher-attainers
work confidently with decimd fractions and percentages to an appropriate level.
Occasiondly they use cdculatorsto check their answers, asnoted in a'Y ear 6 lesson on
converting vulgar fractionsto decimd fractions. Although the pupils acquire agood range
of menta methods and strategies, the opportunity, especidly for higher-attainers, to apply
them to invedtigational work is underplayed. At present ICT is used only infrequently to
support learning in mathematics.

The pupils are required routingly to discuss their methods and judtify their answers. For
example, pupilsin aYear 5 lesson interpreting data from graphs had to explain in detal
how their conclusions were reached. The vast mgority of pupils enjoys lessons,
particularly the use of games (for example, fraction bingo in a 'Y ear 6 lesson) and the
chdlenge of the daily quick-fire mental sessons. For ingtance, a Y ear 4 higher-attaining
group explained eagerly and precisely how they subtracted 10.26 from 21.54. This
positive attitude enhances learning and combined with overd| satisfactory teaching
enables the pupils to develop an array of menta calculation strategies. Thiswas aso
gpparent in a 'Y ear 4 lesson where the pupils were keen to show their understanding of
the thermometer Celsus scale. During set tasks they persevere and sustain concentration.
They are particularly supportive in group work, exemplified well ina'Year 2 lesson using
grids to reinforce multiplication strategies. Most pupils take pride in their work and
present it negtly.

The overd| qudlity of teaching is satisfactory with many good cases of teaching. Teaching
isgoodin Years 1 and 2 and satisfactory in Years 3to 6. Thereis no unsatisfactory
teaching. Consgtent planning in pardld mixed year groups is helping teechersto set clear
learning objectives for each lesson. When these are shared with pupils a the beginning of
lessons and their success evaluated during and at the end of lessons, good progress
ensues. For example, inaYear 2 menta mathematics sesson pupils knew that they had
to count on and back from O to 50 in fives and at the end were able to discuss how and
what they had achieved. Opportunities are provided for pupils to work independently but
also to support each other when required. Many teachers assess the pupils responses
well and target supplementary questions to expand their thinking, seen to good effect in a
Year 6 lesson in learning about equivaent fractions, which resulted in good progress. The
best teaching combines problem-solving, discussion and explanation, high expectations
and the maintenance of good pace. Thisisreflected well inthe Years 1, 2, 5 and 6 year
groups. In lessons where teaching is less effective, teachers expectations are
insufficiently chalenging, the paceis dow and introductions are too lengthy. Asaresult
pupils begin to lose interest. Assessment of day-to-day work is satisfactory overal.
Marking is consistent, commends pupils efforts mostly, and is sometimes eva uative,
which helps the pupils to understand how they can improve. The strong structure of the
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Nationad Numeracy Strategy on which al lessons are based helps the maintenance of
good behaviour and conducive learning atmospheresin dl classes.

The two conscientious and enthusiagtic co-ordinators are keen advocates of the subject
and jointly manage it effectively. The recent introduction of a more rigorous assessment
system, together with more in-depth andlysis of tests, ensures its successful devel opment.
Monitoring includes moderation of the pupils work, as well aslesson observations with
written and ord feedback to the teachers. The co-ordinators review the teechers plans
and evauations of their lessons on aregular bass. These initiatives, together with regular
in-service training, are heping to raise the quality of teaching and learning. Resources are
good, maintained well and easly accessible to both pupils and teachers.

SCIENCE

114.

115.

116.

In 2002 attainment in science by the end of Year 2 wasin line with the nationa average
and by theend of Year 6 it wasjust below it. Thisisdightly different from the last
ingpection which reported attainment to be close of the national average by the end of
Years 2 and 6. The range of dbilitiesin different year groups are the main factors
contributing to these variations. Thisis particularly the case with the current Year 6 group
which contains a very high proportion of pupils with specid educationd needs. In the
2002 Y ear 2 teacher assessments the results were comparable to those recorded
nationally. In the Nationa Curriculum tests for Y ear 6 pupils 83% reached the expected
level or above, which was below the nationd average but when compared to smilar
schoolswasin line. Thus the average totd points score for science was in line with the
average for dl schools. The 42% of pupils reaching the higher Leve 5 was above the
nationa average. Since 1999 the trend in the Year 6 Nationa Curriculum tests has been
downwards with the greatest deceleration between 1999 and 2001. During this period
boys have outperformed girls but during the inspection there was no significant evidence
of thisoccurring. A pleasing aspect is the good factual knowledge that pupils acquire
about life processes and living things, and materids and their properties. Experimenta
and investigative work islesswell-developed. The provisional, unpublished test results
for 2003 show a condderable increase in the proportion of pupils reaching Leve 4 and
53% achieving Levd 5.

The qudlity of pupils learning (including those pupils with specid educationa needs and
those for whom English is an additiond language) is satisfactory overal. When prior
attainment is congdered they achieve well as aresult of well-structured lessons, their own
keen interest in the subject and positive atitudes.

By the end of Year 2, pupils know that light comes from avariety of sources, including
the sun. They explain in smple but accurate terms how force makes things speed up,
dow down or change direction, as noted in aY ear 2 sample of past work. Higher-
ataining pupils explain clearly the classfication of materids, for example into wood, meta
and plagtic, and write vividly how materids change when heated, cooled or have another
substance added to them. They readily illustrate how seasons change and explain clearly
why food and water are necessary for animds, including humans, to survive, as observed
inaYear 1lesson. They recognise that creatures require a specific type of habitat and
that they adapt to an environment. Many know the components of a balanced diet and
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are beginning to understand about hedlthy egting. They learn about the conditions
necessary to grow seeds and why magnets attract some items, as noted in an analysis of
Year 2work. Pupils, especidly higher-attainers, test and record their findings, thus
reinforcing literacy and numeracy skills, exemplified well ina Y ear 1 lesson when pupils
presented their categorisation of food in ablock graph. Further opportunities for pupils
to learn more about dectricity, forces, light and sound and to use ICT need to be offered.

By the end of Year 6 the mgority of pupils has a satisfactory knowledge of scientific
facts, including aspects of force and motion, the process of reproduction and the food
chain cycle. They use precise scientific names for the skeleton, major body organs and
the function of the solar system, noted in an analysis of Year 5 and 6 pupils work. They
discriminate successfully between solids, liquids and gases, determine which changes are
reversble and which are not, and what congtitutes a soluble or insoluble substance. The
mgority in Year 5 and 6 knows that the pitch of stringed instruments depends on the
length, thickness and lightness of the siring, and how light travelsin agtraight line, as
observed during a discusson with agroup of Year 6 pupils. During experiments they
begin to understand the process of filtration as evident in asample of Year 5 work about
separating pebbles and mud from water. Creatures such as carnivores, omnivores and
herbivores are classfied accurately as seen in pupils work on life processes and living
things. In Years5 and 6 the pupils know about the part played by evaporation,
condensation and precipitation in the water cycle. They learn to record their work in a
variety of ways including tables and graphs to represent their results. Although al pupils
Set up experiments and know what condtitutes afair test, the opportunity for investigative
and ‘discovery’ work is limited by the need to follow set ingtructions too rigidly.
Sometimes worksheets that are used give too little scope for pupils to respond in depth
to aquegtion. At present, ICT is not used sufficiently within science. However, the
pupils build well on their prior knowledge and understanding asthey get older. For
example, pupilsin Year 2 examine, draw and labd in Ssmple terms the main parts of
plants. Thisis developed further in Year 5 asthey study the life cycle of flowering plants,
focusing on pollination, seed dispersd and germination.

Pupils attitudes to science are good, especidly when they are motivated to sustain
concentration. Thiswas particularly noticesblein aYear 5 lesson in sudying the
reproduction of plants. During the task, the pupils through activity and discussion enjoyed
predicting and then investigating and locating parts of the flowers. Indl lessonsthe
mgority of pupilslisten well to the teacher and to each other, and work well both
independently and collaboratively, as observed in aYear 3 lesson about how animals
adapt thelr movements to suit the environment. Many answer questions thoughtfully but
only relatively few seek to extend their knowledge independently through homework or
show the curiosity needed to understand scientific processes more fully. Thiswas
noticeable during the introduction to a'Y ear 6 lesson about the adaptation of animasto
thelir immediate environment. In al lessons pupils are well behaved and are polite to
peers and adults dike.

The quality of teaching is satisfactory overdl. In athird of the lessons seen it was good.
There was no unsatisfactory teaching, which is an appreciable improvement since the last
ingpection. In the best lessons the teachers' expectations are high but redistic. They
display good scientific knowledge and plan well. Thereisagood baance between
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discussion, written and practical work, aswitnessed in a'Year 5 lesson on identifying
parts and functions of flowering plants. Good use is made of recgpitulation to look for
gaps or gainsin knowledge and understanding, and to reinforce key learning points, as
observed in aYear 6 lesson about the conditions for testing during a previous seed
planting experiment. In dl classes lessons are planned well and pupils are managed
effectively.

The subject is managed satisfactorily overall by two hard-working joint co-ordinators.
They work closdly with dl members of saff and share aclear vison for the devel opment
of the subject and for railsing sandards. They have established a detailed policy and
scheme of work which is based on atwo year cycle. To date no monitoring of teaching
and learning has taken place and most time has been devoted to planning and resourcing.
Although an evaluation system of short-term planning outcomes operates throughout the
school, more forma and rigorous regular checks on the quality of teaching and learning
and pupils work needsto take place. The school recognises this and plans are dready in
place to address the issue. Resources are satisfactory and are maintained well.

ART AND DESIGN

121.

122.

123.

The standard attained by pupils both at the end of Years 2 and 6 are in line with that
expected for pupils of these two age groups. Two art and design lessons were seen
during the ingpection. 1n both these lessons, onein Key Stage 1 and the other in Key
Stage 2, standards of teaching, learning and attainment were good. Other evidence was
gathered from the examination of pupils work, displays and from discussions with pupils
and gaff. Overdl, the provison for art and design across the schoal is satisfactory with
the potential to be good.

Pupils make good progressin Years 1 and 2 and satisfactory progressin Years 310 6.
The school has recently introduced a scheme of work based on Qudlifications and
Curriculum Authority (QCA) guiddines and this has brought freshness to the subject.
Already there has been an improvement in standards both in the quality of outcomes and
in the development of skills. The amount of three-dimensiona work has increased, some
of high quality, asseenin Years 1 and 2, with large and smal scale weaving displays. In
Years 3t0 6, one dassis usng the environment of the school as a simulus for the
production of sculptures made from recycled materids. In Years 1 and 2 the timetable
for art and design is blocked, and is the focus for three afternoons during one week each
term. This hasresulted in increased pupil enjoyment of the subject and improved
outcomes. Thiswas evident in the lesson observed where pupils were working on a
collage, one of a series of lessons during that week, based on the natura designs of the
tomato and kiwi fruit. In aprevious lesson pupils had made observationa drawings of the
fruits, then watercolour paintings and now were embarking on the production of a collage,
developing skillsin line, tone and texture. In asubsequent ICT lesson observed, the same
pupils used a software program to draw their fruit. In these lessons pupils had the
opportunity to practise and acquire the skills, knowledge and understanding of the subject
in a sysematic manner, with a poditive impact on progress made.

The previous ingpection report described standards as average in relation to the national
expectation and progress as satisfactory. There has been amarked improvement since
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127.

the last ingpection, both in the stlandards and the progress of pupils, particularly in Years 1
and 2, and the impact of the efforts of the subject co-ordinator and introduction of the
QCA scheme of work are beginning to have positive resultsin by the end of Year 6. This
was evident in the lesson seeninaYear 3 and 4 class where in a previous lesson pupils
had used the digital camera to create images at peculiar angles and in the lesson observed
were using the pictures to produce a‘ dream sequence’ . There has been anincreasein
the study of famous artists, for example Years 4 and 5 had produced paintings with a
journeys theme after sudying the work of Paul Klee.

Use of sketchbooks has only recently been introduced and is under-developed. Visitsto
art galeries and links with red artists are also under-used. A portfolio of pupils work
has been started but as yet is under-developed. The co-ordinator acknowledges that
these are areas for development.

Pupils behaviour and attitudes during art and design lessons are good. The pupils are
interested and enjoy their work, and pleased to discuss decisons they are making.
Overdl, dl pupils, including those with specid educationa needs, make good progress.
Thesmdl number of pupils who spesk English as an additiona language are able to
demondrate their skillswdll in amedium that requires less literacy ability.

In both lessons seen the qudity of teaching was good. InaYear 1 and 2 lesson, pupils
developed the skill of collage making, choosing different fabrics, working with a partner,
using scissorsto cut the fabric, and to build up acollage to represent afruit. InaYear 3
and 4 lesson, the teacher made good use of alink between art and design and ICT.

Pupils worked wdll in pairs and were engrossed in what they were doing yet happy to
discuss their work. The teacher moved around the class offering advice and asking
appropriate questions. The summary session was used to good effect. Selected pupils
described their work. The teacher used pupils comments and questions to extend their
understanding and ideas extremdy wll.

The subject iswell led by a very knowledgeable co-ordinator who recognises the
importance of skills development and the need to have time both to practice the skills and
to produce outcomes of a high standard. The decision to introduce the QCA scheme has
lifted the subject and increased the range of art and design, particularly the increase in
three-dimensiona work. A locd printer has provided demonstrations of his designsto
pupils which they have then sought to emulate. Teachers evauate topics and discuss
these eval uations with the co-ordinator, who is able to offer good advice. The co-
ordinator has developed a portfolio of artwork over along period of time, and this acts as
an ‘idessbank’. A gart has also been made on a portfolio of pupils work in school to
demondtrate a standard, but at the moment this contains mainly examples from Key Stage
1. Thereisabudget for the subject alowing the purchase of some good quality
resources, some of which are stored centraly. For example, each classis provided with
agood st of drawing pencils, fine and thicker paintbrushes, oil pastels, and both
watercolour and powder paint. The co-ordinator recently entered paintingsin a County
Schools Art Exhibition, with two pupilswinning prizes. It isintended thet artwork from
across the school will be entered in future exhibitions. There are plans for the co-
ordinator to work alongside teachersin their classrooms and such supportive messures
are intended to increase standards and ensure that pupils make significant progress.
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Assessment and target setting procedures for pupils are as yet under-developed, but the
co-ordinator aimsto tria a system based on the expectations listed in the QCA scheme
of work shortly.

DESIGN AND TECHNOLOGY

128.

129.

130.

131.

132.

By theend of Year 2, attainment isin line with nationa expectations and by the end of
Year 6itisbedow. Thisisadight decline since the last ingpection which reported
attainment at the end of both Years 2 and 6 to be close to nationd expectations. During
the ingpection due to timetabling arrangements only one lesson was able to be observed.
Other evidence is based on discussion with pupils, teachers and the co-ordinator, as well
asan anadysis of past and present work.

Inthe Years 1 to 2 age range the pupils, including those with specia educationa needs
and those for whom English is an extralanguage, make good progress. By the end of

Y ear 2 they achieve well due mostly to challenging tasks and a willingness on their own
behdf to improve. Inthe Year 3 to 6 age range the limited amount of work available
indicates that pupils, including those with specid educationa needs and those for whom
English isan additiond language, make satisfactory progress. However, thereislittle
evidence of work in mechanisms, pneumatics or the use of control programs. A pleasing
feature is the focus on planning, designing and evauating the process and product of the
work analysed, particularly in Year 2.

InYear 1 the pupils have designed and made Mother’s Day and Easter Bunny cards
using card, crayons and adhesives. By the end of Year 2 they have planned, designed
and made winding-up toysin conjunction with ‘ The Bug Chant’, a poem studied during
literacy. Materids used included cardboard boxes, strings and wood. Following an
educationd visit to the seaside at Teignmouth the same class designed and constructed a
model of the pier. Techniques included measuring, cutting out and glueing pieces of card,
plastic and fabric to form the structure. The most talented pupils planned, designed and
constructed amode of a moveable vehicle (seaside bathing machine) using cardboard
and wood with the focus on axles. Such activities develop their manipulative, thinking and
numeracy skills, for example as they choose and measure the gppropriate materids and
tools.

The pupilsin Years 3 and 4 have produced robotic models using recycled items with glue
and sdlotape for joining. In conjunction with a science topic on sound, pupilsin Year 5
condructed avariety of musica ingruments including percusson and stringed, using
boxes, tins, strings and plagtic. Ina'Year 5/6 class techniques included stitching, cutting,
glueing, tacking and over-gtitching as pupils designed and made bedroom dippers from
fleece, fur and felt, with the most talented pupils reaching a satisfactory standard, bearing
in mind the practica and aesthetic qualities sought in the design. By theend of Year 6
pupils have evauated the role of anglesin the congtruction of stable structures prior to
designing and making their own models.

Inthe Year 6 lesson that was observed, pupils' atitudes to learning were good. They

worked together sensibly, sharing ideas and equipment, for examplein congtructing a
stable square using geo strips and fasteners. The teacher introduced the work clearly and
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assesad the pupils understanding of the group task well. Higher attaining pupils
evauated their work and made suggestions for improvement, based on homework they
had done the previous week. This ensured good progress was being made. Praise and
encouragement were used effectively, helping to motivate pupils and sustain their interest,
which led to most wanting to improve their work. In thislesson behaviour was dways
good and the mutua respect between the pupils and their teachers was clearly apparent,
thus ensuring that the pupils wanted to succeed.

It was not possible during the ingpection week to see enough design and technology
lessons to make a secure overal judgement about the quality of teaching in the subject.

The co-ordinator who has been in post for less than ayear has already set in place
drategies to address identified wesknesses, for example time dlocation, the use of
assessment and coverage of topics. Sheis enthusiagtic, an expert in her field, and has
begun to influence colleagues  confidence positively. She leads and manages the subject
well, monitoring teachers plans and making lesson observations on aregular bass. An
adequate policy and detailed scheme of work arein place. Resources are largely
adequate, maintained well and are easily ble to teachers and pupils. Thereisa
need for more equipment to support work in mechanisms, control and pneumatics, and
enable computer aided design to take place.

GEOGRAPHY

135.

136.

The standards attained by pupils both a the end of Year 2 and Year 6 arein line with the
averagefor dl primary schools. There are strengths in pupils knowledge of places, their
understanding of processes and change and in their skills of using maps and photographs
to interpret features. Asyet, pupils have had insufficient opportunitiesto use ICT to
support their learning in the subject. Pupils have vauable opportunities to undertake local
and resdentid fieldwork in coasta, urban, moorland and mountain environments. The
provision for the subject and the teaching of it have both improved since the last

ingpection.

Pupils were making good progress in their geography in Years 1 and 2. At the time of
the ingpection they were studying the physical and human feetures of the coast a
Teignmouth. Previoudy they had found out whet this seeside resort was like a century
ago and had built alarge annotated mode and had prepared a display of old
photographs. In the lessons seen, pupils were encouraged by their teacher to suggest
which fegturesin this diolay were physica and which were human. They then were
asked to say which features would no longer be present and which things would have
changed. They concluded, after much discussion, that most things that were different
were human festures, but aso after a hundred years the sea would have worn away the
diffsand enlarged a seacave. Many of the Victorian buildings, though modified, were
dill intact. Thisexample of good practice was made even more impressive by the use of
large scale maps and aerid photographs. Pupils were also able to identify key features
from an infra-red satdllite photograph of South West England. The use of ‘Barnaby
Bear’ to highlight places visited by teachers and pupils has been another successful
feature of the Key Stage 1 syllabus. Able pupils were being extended with the use of
sophigticated resources and nimble questioning, whilst lower attaining pupils were given
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appropriate levels of support. Thereisaneed to use ICT more within lessons to support
learning.

Pupils are making satisfactory progress in their geography in Years 3 and 4 and good
progressin Years 5 and 6. Boys and girls are making comparable progress and were
achieving to an equa standard (including those with specid educationa needs). The
achievement of middle and lower attaining pupilsis good in relation to their capacity to
learn. Higher attaining pupils are, in generd, capable of going further and deeper into the
subject. Thisis particularly the case when worksheets are used, as when learning about
distance, direction and symbols. A fine exception to thistrend was seenin a 'Y ear 5/6
lesson where pupils were using the Internet to find out more about South Africa during the
Apartheid era. This particular topic aso encouraged alot of thinking about spiritua and
ethica issues. It isintended to make much greater use of the Internet now that a
Broadband connection has been ingdled. Teachers make sendtive and imaginative use
of the family contacts of pupils of minority ethnic origin to explore life in The Philippines,
Indiaand Pakistan. Geography istaught in one long and one short module per year.
There is aneed to ensure that key skills and concepts do not lapse in the periods between
modules. Thereisaso scope for encouraging more persond investigation and creating
more opportunities for extended writing. The links between geography and mathematics
are well synchronised.

Pupils show plenty of enthusiasm for the subject and are keen to learn. They invariably
behave well and are consderate to both the adults and other pupilsin theroom. They
particularly enjoy the practica and visud nature of many lessons. They make good use of
the opportunities offered to undertake field observations, for example at the coast in
Torbay or on Dartmoor. For anumber of years the school has taken pupils to London,
which has motivated them greetly. Thisyear some older pupils are having aresdentia
experiencein Snowdonia. There was agreat dedl of excitement and anticipation at the
time of the ingpection about this vauable extra-curricular learning experience.

The quality of teaching ranged from very good to satisfactory. Overdl it wasgood. In
the best lessons pupils were provided with arich variety of visud materids and were
encouraged to think their way through interesting and sometimes difficult questions. In
Years 1 and 2, for example, pupils had been taken to see the loca Tourist Information
office. They quickly st up their own version in their classroom and through role play
advised vigtors about where to stay and what to do using authentic tourist maps and
brochures. InaYear 3/4 lesson pupils ganed avaduable ingght into life in Brittany
through the use of awel-chosen video dlip. In the lessons where teaching was
satisfactory, al pupils were able to make steady progress. Key concepts were firmly
edtablished, but the opportunities to go beyond them into intellectualy demanding
applications were too redtricted. Thiswas mainly because teachers used only alimited
range of resources and gave lengthy spoken introductions. The library has ardaively
small stock of geography books, which limits opportunities for persond research or
extended reading.

The leadership of the subject isgood. There has been a very astute andysis of the

strengths and development needs of the subject undertaken recently. The syllabus has
been upgraded to incorporate many of the elements of the QCA recommendations. A
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good start has been made to introduce the use of the Internet through the * Journey to
Johannesburg’ unit of work for Years5 and 6. There is more to be done to define
appropriate learning targets for different ages and ability levels of pupils and to assess
pupils achievement in relation to these. Thereis plenty of evidence to show that much
progress has been made in improving geography since the last inspection.

HISTORY

141. The standard attained by pupils both at the end of Year 2 and Year 6 isbroadly in line
with that expected for pupils of these two age groups. Attainment in history at the time of
the previous ingpection was above average, with pupils making good progress from
Years1to 6. The subject istaught in modular units with gapsin time between each visit.
This means that some pupils forget important skills and concepts between vigts. In Years
310 6 pupils sudy one area of study taken from the programme of study, and one half
term unit based on afamous person. Coverage of the statutory areas of study a Years 3
to 6 is not achieved for dl pupils, aStuation that is made more complicated by the nature
of the mixed age classes. These factors have impeded both pupils atainment and their
progress since the previous inspection.

142. A judgement on standards has been reached after talking to pupils, looking at work
previoudy completed in pupils books, reviewing resources, talking to the co-ordinator
and looking in detall at the overal planning for history. Asonly one lesson was seen
during the inspection, a secure judgement cannot be made regarding the quaity of
teaching across the schoal.

143. Pupilsat the end of Year 6 were able to describe aspects of changesin Britain since
1948, referring to the impact of World War 11 and the rebuilding of homes, technological
improvements, changes in the roles and rights of women from the present year’ s sudies,
and were able to recal knowledge about the Match Girls Strike, an event in Victorian
times, from studies of a previous year. However, they found it very difficult to offer any
other examples of people and events from other periods and times, or to place them
correctly in achronological framework. With some prompting pupils were ble to
demonstrate knowledge and understanding of different types of evidence, books, the
Internet, diaries, newspapers and asking other people. Red enquiry work seemsto be
limited and quite alot of work is worksheet based, completed as homework. These
worksheets provide good summarised information and questions, but do not aways
provide enough stimulus for more able pupils. Although smdl timeines are dislayed in
mogt classrooms, the active use of timelines to develop chronologica understanding is
limited.

144.  During the one lesson observed, Year 3 and 4 pupils were not sufficiently challenged in
thinking skillsfor higtory. After an introduction that was too long, with passive learning,
pupils were asked to cope with rather complicated statements for a Ssmple sequencing
exercise about the life of Horence Nightingde. Pupils of differing abilitiesin the class
were given different numbers of statements, and some pupils required alot of support
from the learning support assstant to complete the task, and no opportunity was given for
pupils to choose their own method of recording. The homework exercise, displayed in
the classroom, where pupils had had to find out about Florence Nightingale and record
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their findings in their own way was a much better gpproach to teaching and learning in
higtory. In one geography lesson observed in Year 5 and 6 useful links were made
between geography and history in pupil commentsin the context of gpartheid in South
Africa

There are instances where standards are high, for example Y ear 1 and 2 pupils have been
using old photographs of local seaside placesto observe and record differences between
now and then, and had congtructed amode of the seaside ‘in the olden days. During the
topic on The Grest Fire of London, Year 1 and 2 pupils had awonderful opportunity to
investigate life a thetime. A member of the saff brought awide range of replica artefacts
and dlothesinto school. Photographs show pupils enthralled, trying on the clothes,
handling artefacts, making pomanders and biscuits and doing a Stuart dance. The day
culminated in a* Stuart teaparty’. Thisredly brought history aive. Other associated
activities were the congtruction of Pudding Lane using congtruction kits to show that the
houses were built close together and painting the housesin flames. Thevigt of an
Egyptian ory-tdler, linking dance, drama and history had dso a very successful learning
experiencefor Years 3 and 4 during their studies of Ancient Egypt. Good learning dso
takes place when pupils have the opportunity to study an aspect in depth, as
demongtrated by Year 5 in their understanding of the work of the Match Girls and the
reasons for their protest, and in the work by some Y ear 6 pupils where they had spent
three lessons studying the concept of ‘racism’ in the context of immigration to Britain
during the 1950's. A number of word-processed pupil responses written from the point
of view of the black immigrant were displayed including, some movingly written
descriptive pieces and poems. This demongtrates a high standard of both literacy and an
understanding of interpretationsin history, aswell as developing citizenship values.

Whilst investigating Viking and Anglo-Saxon life, Y ear 4 pupils used their note-making
skillsto list key words and phrases, and then used these to construct afew paragraphs of
independent writing which demonstrated the process of writing history to agood
gandard. Unfortunately, pupils work across the school is not extensve enough and
invariably al pupils are expected to do the same task in the same way.

The subject iswell led. The experienced co-ordinator is aware of the impact of the
nationd drategiesfor literacy and numeracy on the time for history, and the difficulties of
planning coverage of the areas of study at Key Stage 2 with mixed age classes. Good
use is made of the QCA scheme of work, and this has improved the planning process.
Teachers evaluate each unit of work honestly, and make suggestions about how it can be
improved, for example one teacher in Y ear 1 recognising that more could have been done
to develop pupils chronological understanding of the event by use of atimeline, and
learning about the past in the topic on ‘ Toys could be improved by having time to build
up aclassroom museum. The co-ordinator has built up arange of resource materids,
including videos, pictures and reference books organised in topic boxes and stored
centrdly. There arefew historica artefacts, however, which remains an areafor
development. The co-ordinator encourages use of the loca area, with pupils visiting the
loca museum and studying buildings around the school. The school buys into the County
Library Service and this provides useful reference books for history. Assessment
procedures to identify next sepsin learning are not in evidence, with no visble marking or
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teacher comments on any of the pupils work seen. The school has identified assessment
in the foundation subjects as a focus for devel opment.

INFORMATION AND COMMUNICATION TECHNOLOGY

148.

149.

150.

151.

The overadl standard of attainment is below average for pupils at the end of Year 2 and
aso Year 6. Since the last ingpection, the development of ICT has been given the highest
priority and resources have been transformed. Now there is a computer suite which is
networked where classes are timetabled for the teaching of skills. To catch up, Years 4,
5, and 6, are being introduced to smilar skillsin thisinitid year. During the next two
years skillswill be promoted using national guiddines to ensure that afull coverage of
Nationa Curriculum requirementsis met. ICT remains ahigh priority in the school
development plan. Severd sgnificant decisions have been made by the headteacher and
the governing body which include employing a very skilled technician and employing the
services of atrainer in order to raise the subject knowledge and confidence of both
teaching and non-teaching staff. This training has been matched to the needs of the
school and has accelerated the raising of standards.

I nspection evidence shows that standards have improved considerably since the last
ingpection, with examples of pupils acquiring skills at levels which are conddered to be
typical of what is expected for pupils of their age. There were some good examples of
pupils using these skills to extend the quality of learning in other subjects of the curriculum.
The use of nationd guiddinesisintended to help to ensure that skills will be built upon
term-on-term and year-on-year. However, overal, standards remain below average with
weaknesses in the aspects of control and monitoring. There isto be a phased
introduction of computers into classrooms which will provide more opportunities for new
technology to be used more widdy in other subjects. The ICT suiteisto be timetabled
more fully so that the resources are used in a carefully planned way.

Pupils of dl ages and abilities enjoy their experiences, and attitudes to learning are a least
good and often better. Pupilswork well together in pairs and share their experiences.
Often higher ability pupils support those with less experience. Thiswas used to very
good effect in the Year 1 and 2 lesson when pupils used a graphics package to extend
learning in science and art and design.  Pupils handled the mouse effectively to read
menus, change colours, and replicate the cross sections of fruits using the paintbrush and
fill functions

Pupilsin Years 3 and 4 used the ‘Paint’ program to produce a plan of their classroom
using ‘stamps’ to ensure consstency. They skilfully modified the Sze of furniture. Pupils
inone Year 5 and 6 class used the Internet to use higher order research skills to satisfy
their curiogity about Apartheid. They logged on, and used a search engine accurately to
access information. In the other Year 5 and 6 class, pupils built on previous skillsto use
a gpreadshect to caculate the mathematical concepts of area and perimeter using precise
formulae to solve their problems. These older pupils enthused over their tasks, they
thrived when capitdising on their joint skills and flourished as their teachers encouraged
them to explore. Care should be taken to ensure that |ess confident, and often younger,
pupils are not overwhelmed by the strong enthusiasm of their partners.
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The qudity of teaching has improved sgnificantly and is now good within the lessons
taught in the ICT suite. Confidence and subject knowledge has improved gppreciably
and arange of teaching methods iswell used. In the mixed age groups, it is often the case
that younger pupilsin each class are extended by the higher degree of chalenge that the
older onesrecelve. Teaching iséa its best when the minimum number of experiences are
planned for and then pupils are encouraged to carry their investigations into new aress.
Where teaching was only satisfactory, pupils strained at the leash when teacher
introductions were too long, when the extra support could have been given to pairs and
individuas when the activity was underway.

Leadership of the subject isgood. Thereisagood action plan which has accurately
identified key areas for development. These include the promotion of links with dl areas
of the curriculum and the need for managesble assessment procedures so that when skills
are acquired, chalenging targets can be set for improvement. The ICT co-ordinator has
produced arevised policy usng nationd guiddines. This now gives more direction to
teachers. Obtaining more resources remains a high priority. It isthe intention to place at
least one computer in every classroom which is networked to the ICT suite and to equip
it with software thet will improve the qudlity of learning for the large proportion of pupils
with specid educationa needs and those for whom English is an additiona language by
giving them more visuad cues and animated activities for them to follow. The support
given to these pupils varies but at its best it challenges rather than solves problems for
them. With this pogtive leadership and ajoint commitment to succeed, the schoal is
idedly placed to raise standards.

MUSIC

154.

155.

The overdl standard of attainment of pupils both at theend of Year 2and Year 6isinline
with that expected for pupils of these two age groups. Thiswas dso the case at the time
of thelast ingpection. Music has ahigh profilein the school. Mot music lessonsare
timetabled for haf an hour and as a consequence the subject has not suffered too much
from the impact of the Nationa Literacy and Numeracy Strategies. It was only possible
to observe onelessonin aYear 1 class because of the timetable arrangements during the
days of the inspection. Other evidence was gathered from observation of Key Stage 2
song practice, choir practice, and discussions with pupils and staff. In the lesson seen,
pupils made good progress, and the singing was of a very high sandard in both the choir
and the Key Stage 2 song practice. There is amore consistent approach to music across
the school, an improvement since the last ingpection. The use of ICT in music is under
developed, but thisis recognised by the co-ordinator who plans to attend a course later
this year, and will then work with the school technician to make best use of ICT in the
music curriculum. There is dso scope for pupils to experience more music from different
world cultures.

The qudity of teaching of the one lesson that was observed was good. Each eement of
the lesson was introduced appropriately with pupils learning that music isa‘ pattern of
sounds and beets in avery active way. As pupils sat on the carpet in acircle, and after a
brief explanation of ‘clockwise’ pupils were asked to pass the tambourine clockwise from
one to the other very quietly. Pupils concentrated redlly hard to develop skills to control
sound, listening for any tiny sound. Good use was made of a CD for the song, The Busy
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Farmer, as pupils listened, moving bodies to the rhythm, clapping their hands and
stamping their feet, developing an understanding of a‘ steedy beat’. A variety of good
quality non-pitched instruments were introduced, enough for each pupil to have one
ingrument, and pupils were interested in their names and shapes. Pupils were asked to
compare the ‘metal sounds' of the bells and triangle with the wooden sounds of the
different drums and blocks, and were asked to offer suggestions as to which typeis best
to produce a ‘ steady beat’. Following a practice using the instruments, they moved to a
short performance of instruments and voices to the CD accompaniment of “The Busy
Farmer”. The lesson ended with pupils choosing their favourite drum, (not surprisingly the
‘lollipop drum’) and pupils then used it to beat out their own name. Even the prayer that
closed the morning session was sung quietly to the beet of the drum, this time played by
the teacher. The lesson was well planned and the classroom organisation, pace of lesson
and teacher’ s subject knowledge was good. The teacher communicated her enthusiasm
for the subject. The pupilstook part with confidence and enthusiasm in avariety of
musical activities that developed the musical kills of rhythm, begt, observetion, listening
and communication.

The Y ears 3 to 6 song practice takes place weekly in the hdl and is taught by the music
co-ordinator, with class teachers supporting their own class with the Snging tasks they are
asked to do, which are of achadlenging nature. The teaching in the practice observed
was of particularly high standard with al pupils taking part with enjoyment, maiched only
by the enthusaam of the teacher. All pupils snging the Orchestra Song as around in five
parts was the climax of the lesson, but was quickly followed by unaccompanied
performances of ‘ Ten Green Bottles and ‘ One Man went to Mow’ in which al pupils
responded to traffic light signds, red to ‘sing in your head'; amber to * clgp with your
hands and greento ‘sing’. These were displayed and changed at a sharp pace, resulting
in an excellent demongtration of high quality singing and control by upwards of 150 pupils.
It was a privilege to be there!

Pupils behaviour and attitudes during music activities observed was very good. The
pupils are enthusiagtic and enjoy taking part in these activities. Overdl, dl pupils,
including those with specid educationa needs and those who spesk English asan
additional language make good progress.

The provison for extra-curricular musicisgood. Thereisaschool choir, opento all
pupilsin Key Stage 2 with parentd consent. There are weekly after school practices that
are wdl| attended and well represented across the key stage. The choir performsin
school concerts and community singing events. Members of the County Music Service
give weekly music lessons. The number of pupils playing musicd instruments has
increased ten-fold during the last two years, with dl sections of the orchestra represented.
The school aso funds ateacher to give weekly recorder lesson and parents fund
keyboard lessons. The co-ordinator organises an annua ‘Band Wagon Concert’ where
al school insrumentaists play. This concert is another opportunity to perform, but so
encourages other pupilsto think about playing amusica ingrument. The co-ordinator has
aso established links with Devon Y outh Musc.

The music co-ordinator is an experienced musician with excellent subject knowledge, and
has been in post for just over two years. Sheisavery enthusiastic and capable leader of
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the subject. She recognises that not dl teachers will be so confident about teaching the
subject and offers them plenty of support and encouragement. A new music scheme was
introduced in September 2001, making music eesier for the non-specidist to teechina
systematic way. The music co-ordinator offers good advice and teachers are now more
confident and their own subject knowledge has increased. This, together with the
purchase of new instruments and glockenspiels which are easily trangported from one
classto another, is having a pogitive impact on learning across the school.

Thereisaneed to improve the assessment procedures for music, and thisis under review
aong with other foundation subjects. The co-ordinator plansto pilot anew smpler
system, linking the units of the scheme to National Curriculum expectations, so that pupil
outcomes can be linked to targets for the next stage of learning.

PHYS CAL EDUCATION

161.

162.

163.

164.

Attainment by pupils a the end of Years 2 and 6 isin line with nationa expectations,
which issmilar to the findings of the last ingpection. During the ingpection the focus was
mainly on bal skills, gymnastics and dance. Seven full lessons and parts of other lessons
were observed. Other evidence included discussion with teachers, the subject co-
ordinator, parent helpers and an analysis of planning.

Nearly al lessons commence and end with appropriate warm-up and cool-down
exercises. The mgority of pupils, especidly in Years 3 to 6, know the importance of
these activities in relaion to heart-best, breathing and muscle rdaxation. Pupils, including
those with specid educationd needs and for whom English is an additiona language,
make satisfactory progress. When prior skillslevels are consdered they dso achieve
well due to overdl satisfactory teaching and coaching and their own willingness to
succeed. The participation of both boys and girlsin the netbal and cricket clubs reflects
the schodl’ s palicy of induding dl pupilsin al activities.

By Year 2 many pupils display imaginative ideas as they travel around the hdl, changing
shape, speed and direction. For example, inaYear 1 gymnastics lessons the pupils,
while executing a sequence of jumps, demonstrated satisfactory control on take-off and
landing. More talented pupils added poise and tenson as extradimensions. Inthe same
lesson dl the pupils performed avariety of balances, rolls and stretching movements
linking them effectively into ashort routine. Pupilsinthe Year 1 and 2 age range are
beginning to acquire wdl the skills of sending, receiving and striking aball, quoit or bean
bag using both hands and racquets, as observed in two outdoor ball skills lessons.

By the end of Y ear 6 the pupils demongtrate satisfactorily in gymnastics the skills of
running, jumping, balancing, turning and twigting. They are beginning to measure and
compare their own and others' performance, thus ensuring improvement. InaYear 6
lesson for instance, pupils advised their groups about the importance of eongating and
then contracting body shapes in an exaggerated manner while composing and performing
adance. Pupils are becoming more aware of the importance of pace and accuracy as
they develop passing, catching, controlling and retrieving skillsin netbal and cricket, seen
to good effect during club practice. A good fegture is the high level of netbal skillswhich
some boys display. By the end of Year 6 the mgority of the pupils swim the nationaly
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desired 25 metres with some swimming 400 metres or more. The restricted outdoor
fadilities limit pupils achievementsin field games and track athletics. Pupils, however, do
gain consderably from resdential outdoor activities weeks.

The pupils enjoy physical education and adopt a positive and enthusiastic gpproach. By
Y ear 6 both boys and girls know the basic idea of footbal, cricket and netbal. They are
beginning to learn the importance of communication in a good team performance,
demonstrated ably by the more talented players during a 'Y ear 5/6 netball session. They
show good sdlf-discipline and respond well to ingtructions, asnoted inaYear 5
gymnastic lesson performing mirrored and matched balances. Overdl the behaviour in
the mgjority of lessonsisgood. They respect and vaue the efforts of others by offering
supporting comments.

Teaching is satisfactory overall with examples of some good and very good practice.
Teachers provide pupils with well-structured sequences, enabling them to move gradudly
from basics to more complex work. Thiswasillustrated well inaYear 1 lesson on
developing sending skills where control improved as pupils progressed from using a bean
bag to bals, concentrating on the throwing action. Ingructions are usudly clear and
pupils are encouraged to anayse their work, describing what happened and evauating its
success or relevance to the task which had been set. For example, in a cricket sesson
the pupils were asked to describe the importance of the long barrier method while batting.
Aspects of safety are brought regularly to the pupils' attention, as observed inaYear 2
bal skillslesson. During lessons teechers invite the more talented and skilful pupilsto
illustrate best practice. In nearly dl classes the teachers change into appropriate attire for
lessons. This provides agood role mode for the class, who dress in regulation ouitfits,
and it enables demondtrations to be given easly. Provision for the involvement of
physicaly disabled in physical education isvery good. Particularly good examples were
noted inaYear 2 bal skills lesson where the pupil, with the aid of aframe, participated in
adl the activities. InaYear 4 lesson a pupil with asound averson condition was
supported very well within asmal group of pupils using tambourines and shakersto help
overcome the averson.

The subject isled and managed satisfactorily. The co-ordinator who has been in post
since September has restocked and monitored the physical education resources, and has
organised their storage. He is supported by awilling number of teachers and parents who
devote time to promoting a satisfactory range of clubs and teams, including football,
netball and cricket. His networking with organisations such as the Football Association
has resulted in sdlling raffle tickets to raise much needed finance for resources. The
school football team takes part in the loca primary schools competition and the netball
team plays other schools in friendly matches. Plans arein place to increase the profile of
athletics and cross country running. The current policy requires updating, and the scheme
of work follows closdly the QCA’s recommendations. Residentia educationd visits
include trips to Dartmoor and Snowdoniawhere Y ear 6 pupils engage in outward bound
activities such as absailing, mountain walking, rock and gorge climbing and night walking.
These extra-curricular activities enhance self-esteem, increase confidence and develop
team-building skills.
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168. Learning resources are adequate but the confines of outdoor and inside accommodation
for games and gymnastics redtrict maximum opportunities for movement, especialy
outdoor footbal. The school open air svimming pool is used in mid-summer, but during
the ingpection it was closed for maintenance.
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