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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Woodfield Primary School isin Whitleigh, Plymouth. There are 173 pupils aged between four and
11 onrall, which is smdler than most primary schools. They come from awide variety of
backgrounds and mogt live within walking distance of the school. Nearly dl are of white British
origin, and none speak English as an additiond language. The percentage of pupils entitled to free
mesdls is double the nationd average. Approximately onein every four pupils has specid educationd
needs, usudly moderate learning difficulties. Thisis above the nationa average. Three pupils,
whose educationa needs are severe, complex or persstent, are given the protection of a statement
of specid educationa needs. An above average percentage of pupilsjoin or leave the school at
times other than a the start and end of their primary education. Attainment on entry is below
expected levels.

HOW GOOD THE SCHOOL IS

Woodfield Primary isagood and improving school. Standards are in line with nationd averagesin
English, mathematics and sciencein Year 2, and in mathematics and science in Y ear 6, the ends of
the two key stagesin primary education. Standards are below average in English in Year 6, where
haf the class has specia educationa needs. The quality of teaching in the school is satisfactory and
often better. The qudity of leadership and management isgood. All pupils have the same
opportunities to learn from arich and varied curriculum. The school provides good vaue for money.

What the school doeswell

Children are given aflying sart in the reception class.

Standardsin Year 6 are rising, epecidly in mathematics and science.

The provison for pupils spiritud, mord socia and cultural development is very good. Pupils
behave very wdl and rdationships are excellent.

The headteacher provides calm and inspiring leadership, and manages very effectively. The
school’ s explicit ams and vaues are clearly evident in dl aspects of its work.

The school works very cosdy with parents, and has very strong links with the community and
with other schools.

The provison for pupils with specid educationa needsis good, and dl pupils are fully and
equdly involved in al aspects of the curriculum.

What could beimproved

Standards in English are below average in the current Year 6.

Work in severd classesis not set consgtently at aleve that chalenges pupils of higher ability.
Theandyss of pupils past atainment and their future targets for improvement are not set out
smply enough for teachers to use them effectively to plan their work.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in October 1997. A new headteacher was appointed three years
ago. Therate of improvement againg the key issues identified for specific action in the previous
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report has been good. Standards in reading, mathematics and sciencein Year 6 have risen, but
concerns remain about the qudity of pupils writing. The overdl curriculum is planned far more
effectively and sound progress has been made in raising the quality of teaching. No unsatisfactory
teaching was seen in this ingpection, a consderable improvement, and the proportion of very good
teaching has doubled. Continuing work is needed to develop the way in which teachers plan
individua lessons, and match the work to the abilities of the pupils. Other aspects of the school
have dso been improved. Pupils attitudes and behaviour are now very good, and the qudity of
leadership and management has been strengthened. The provision for pupils with specia
educationa needs hasimproved. The school gives better value for money.

STANDARDS

The table shows the standards achieved by 11 year olds based on average point scoresin Nationa
Curriculum tegts.

compared with
Performancein: all schools similar Key
schools
2000 2001 2002 2002

English E E E C well above average

above average
mathematics E D E C average

below average
Sience E D E C well below average

mooO m >

Standardsin national testsin Year 6 in 2002 were well below the nationd average. However,
sandards have been rising steadily for five years and the rate of improvement in 2002 was the
highest in dl the schoolswest of Bristol. The test results were smilar to those attained in schools
taking pupils from smilar backgrounds. The school did not reach the very chalenging targets it had
s, but is making a determined effort to reach them in 2003. The resultsin 2002 in the Year 2
national tests showed a considerable improvement over 2001 and continued the upward trend of the
pest three years. Standardsin reading in Year 2 werein line with the nationd average and well
above those achieved in smilar schools. Standards in writing and mathemetics were below average,
but were in line with those in Smilar schools in writing and above average in mathematics. Teachers
estimated that standards in sciencein Year 2 were close to those expected nationally, and had
improved since the previous year.

Current sandards in English, mathematics and science are average in Year 2. Standards are
average in mathematics and sciencein Year 6, but are below average in English. Just over haf the
class have specid educational needs, and 21 of the 27 pupils have joined the school since Year 1.
Standards in information and communication technology [ICT], design and technology, history,
geography, music and physical education arein line with nationa expectations. They are above
nationally expected levelsin art and designin Year 2 and Year 6. Pupilsin both these years reach
the levels expected for their age in the loca agreed syllabus for religious educeation.
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Pupils achievement indl classesisat least satisfactory and isgood in individua cases. Most
books show sound or better progress since the beginning of the school year. Pupilstry hard
because they are keen to learn. Pupils with special educational needs make good progress because
of the qudity of the adult support they receive in lessonsin al subjects, the overall good standard of
provison, and the school’ s very good arrangements for ensuring that dl pupils take afull part in dl
its activities.

Mog children in ther eception class are well on course to achieve the early learning goa's expected
for their age, and are likdly to exceed them in persond, socid and emotiona development, and in
mathematical and physical development. This represents good progress. Standards of
communication, language and literacy are below nationdly expected levels.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Very good. Mogt pupils have very positive attitudes, are keen to
learn and are happy in schoal.

Behaviour,inandout of | Very good. Pupils behave very well in lessons, moving around the
classooms school and in the playground. There is a notable absence of
oppressive or other unsuitable behaviour.

Persond development and | Very good. Pupils get on extremely well together, and trust and
relationships respect the adults with whom they work. They have avery clear
understanding of the impact of their actions on others.

Attendance Satisfactory. Lessons start promptly.

Pupils very postive attitudes and behaviour have created an extremely purposeful atmospherein
which they can learn and thrive. It catches the school’ s explicit aim to enable each pupil to respect
themsalves and others, and to do their best.

TEACHING AND LEARNING

Teaching of pupilsin: Reception Years1-2 Years 3-6

Qudlity of teaching Very good Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Theoverall quality of teaching is satidfactory. Approximatdy hdf the lessons seen during the
ingpection were judged good or better, and no unsatisfactory teaching was observed. Thisisan
improvement since the previous ingpection. Seven of the 37 |essons seen were very good. The
teaching of English is satisfactory in Years 1-6. Teachers are working hard to develop the ways
they implement the Nationd Literacy Strategy. However, some of the current planning does not link
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the various aspects of English teaching together tightly enough and tasks do not ways chdlenge
pupils a the correct level. Teaching of mathematicsis sound in Years 1-2, and good in Y ears 3-6.
Teachers have a good understanding of the numeracy strategy and teach with greater confidence.
Work in mathematicsis well matched to the needs of the pupils. Basic literacy and numeracy skills
are taught effectively in al dasses, and pupils use them successfully in other subjects. The quality of
teaching in ICT and in art and design is good.

Good teaching was seen in nearly half the lessons observed. Teachersin dl classes manage the
pupilsvery well. Classrooms are very orderly, teachers have a good knowledge and understanding
of their subjects and, as aresult, pupilslearn new skills and knowledge quickly. Resources are
prepared and used carefully. Teaching assistants work closely with the class teachers and groups of
pupils effectively, so that dl pupils, including those with specia educationd needs, are fully involved,
understand what they have to do and are given a good opportunity to be successful. Very good
teaching was observed when the pupils picked up the teachers own enthusiasm, skills were taught
rigoroudy and staff made it very clear that they expected a very high standard in the finished work.
Teaching was often satisfactory rather than good when tasks were not st at different levels
according to pupils abilities. The quality of teaching in the reception classis very good, and children
are given awide range of exciting opportunitiesin which to learn and develop.

The quality of learning isat least satisfactory, and was good or better in gpproximeately haf the
lessons observed during the inspection. Pupils aways respond positively to good teaching because
they enjoy being intdllectudly or creatively chalenged. Theresults are dear, for example, in the high
quality art and design work seen around the school and in the overdl rise in standardsin English,
mathematics and science. Most lessons move forward briskly, and pupils are kept dert and busy.
Pupils are aware of their targets but are not dways aware of what they have to do to improve.
Pupils with specid educationa needs learn effectively because they are very closdly supported in
lessons and fedl valued by their teachers and other pupils.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and range of Good. Lessonsin al classes are enriched through visitors and a very
the curriculum good range of extra-curricular activities. Thereisasrong emphass
on the arts and cretivity.

Provison for pupilswith | Good. Individua education plans are crigp, focussed and match
specia educationd needs | pupils needs accurately. Teaching assistants work in close support

throughout the day.
Provison for pupils Very good overal. The school has made a specid effort to provide
persond, including planned opportunities for pupils to develop their skills as young
spiritua, mord, socid and | people growing up in achalenging world, and to make them aware of
cultura development the cultura diversity and richness of modern society.

How well the school cares | The arrangements to ensure pupils welfare are very secure. Steff
for its pupils provide caring and thoughtful support. Procedures for measuring and
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recording pupilsS progress are good, but the ways in which teachers
link the results with future targets are too complicated.

The curriculum in the reception class offers the children many interesting and exciting opportunities.
The curriculum in Years 1-6 includes dl subjectsin the Nationa Curriculum and religious education,
and gives dl pupils an equa opportunity to al aspects of the schodl’slife. Thereisavery postive
gpproach to promoting racia equdity and good behaviour. Linkswith parents are very strong, and
families and the wider communities make a very important contribution to pupils learning in school

and at home.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The headteacher has set avery clear educational direction. Senior
management by the daff are confident in him and very supportive. They work well
headteacher and other key | together and support the staff in an atmosphere of trust and openness.
deff The school’s ams and vaues are explicit and drive every aspect of its

life. Subject co-ordinators lead well and manage their subjects
effectively.

How wdll the governors
fulfil their respongbilities

Governors fulfil their responghilities gppropriately. They know the
school’ s strengths and weaknesses and are supportive of the
headteacher’ s plans for school improvement.

The school’ s evauation of

The school evauates its performance rigoroudy, using nationa and

its performance school based data. The information is shared with staff and
governors, and used effectively to set the school’ s priorities for
improvemen.

The gtrategic use of Good. Spending decisions are based very firmly on the needs of

resources pupils and raising andards. The school gpplies the principles of best

vaue effectively.

There is agood match between the staff and the demands of the curriculum. The deployment of
support saff is effective, especialy in support of pupilswith specid educationa needs.  Resources
aregood overdl. Very good useis made of computers and other new technologiesin classrooms
and inthe office. The schoal findsit difficult to recruit new governors. The accommodation is
appropriate and has been turned into an attractive learning environment through well-displayed
examples of pupils work. The caretaker and her saff maintain the building to ahigh sandard. The
new library isaparticular asset. Thereisinsufficient gppropriate outdoor provison for childrenin
the Foundation Stage, but plans are well advanced to addressthis.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved
The emphasis on hard work and effort - Homework arrangements
The children’s happiness in coming to - Thelinks between home and school
school
The good teaching and the progress their
children make

Pupils good behaviour

The good leadership and management
The ways in which the school ishelping
pupils to become mature and responsible

Inspectors agree with parents’ very positive views of the school. Parents had arange of views
about homework. Many were satisfied with current arrangements. Inspectors agree with them.
The levels and types of work set are amilar to those seen in many schools. The home-schooal link
books are used far better than is often seen, and create agood link between families and school.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Most children enter the reception class at levels below the nationa expectation for their age.
They make good progress in response to the high quality teaching, and are well on course to
reach the levels expected of their age in each area of learning by the end of the school year.
Many are likely to achieve higher levelsin their persond, socid and emotiona development,
and in thair mathematica and physicad development. The only exception is that, while
children’s communication, language and literacy skills are improving, standards remain
generdly below expected levels.

Standards in therest of the school are judged in Year 2 and Y ear 6 because these are the
ends of the two key stages in primary education.

Pupilsin Year 2 achieved average standards in reading in the 2002 Nationa Curriculum tedts.
Standards in writing and mathemeatics were below average. However, the 2002 results
showed a considerable improvement over 2001 and continued the upward trend of the
previousthree years. Standards in reading were well above average in comparison with those
atained in schools with pupils with smilar backgrounds, were in line in writing and above
average in mathematics. Teachers estimated that standards in science were close to those
expected nationdly, and had improved since the previous year. Standardsin Y ear 6 were
well below average in English, mathematics and science, reflecting the above average
proportion of pupils with specid educationa needs within the class, but were average in
comparison to Smilar schools. Standards have been rising steadily for five years and the
overdl rate of improvement in 2002 was the highest in al the schools west of Brigtal, and the
school was the 59" most improved in the whole country. The school did not reach the very
chdlenging targets it had set, but is making a determined effort to reach themin 2003. Girls
and boys achieved smilar results.

Current sandards in English, mathematics and science are averagein Year 2. Pupils
make steady progressin response to the systematic teaching of basic skills. They show
increasing confidence in using speech, read with expresson and set out their ideas
appropriately inwriting. They do not use punctuation accurately enough. Pupils caculate
with numbers to 100 accurately, recognise arange of smple shapes, tell the time, and record
dataon agraph. They areless skilled in using their mathematical knowledge in practical
Studions. Standar ds are average in mathematics and sciencein Year 6, but are below
average in English. Therange of vocabulary used in pupils speech and writing is less than
that expected for their age, and they pay insufficient attention to structure, grammar and
punctuation. The proportion of pupilslikely to gain the higher Leve 5islower than that
usualy seen in schools. Just over hdf the class have specid educationd needs, and 21 of the
27 pupils have joined the school since Year 1. Early indications are that the current Year 4
and Year 5 will reach expected levelsin English by the time they arein Year 6. Standards of
handwriting and presentation are not good enough in severd classes. In mathematics, Year 6
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pupils work accurately with numbers to 1000, fractions and percentages. They measure
shapes and angles with precision, and record data in graphs and on spreadsheets. Standards
of investigational mathemétics are satifactory.

Achievement is measured by comparing how much pupils improve as they move from class
to class. The school keeps very detailed records, identifying the levels pupils reach at the end
of each school year and measuring the progress they make over the following twelve months.
Pupils are given individua targets on cards, and can check their own improvement. The
records and pupilS books show satisfactory or better progressin al classes. Pupils make
better individual progress in the subjects and year groups where different work is set to match
the various ahilities found within the dass. A very good example was seenin Year 6
mathematics teaching when al pupils made very good progress because each group was set a
chdlenging and interesting task that stretched them at the correct leve of difficulty.

Standards in ICT, design and technology, history, geography, music and physical education
arein line with national expectationsin Year 2 and in Year 6. Standardsin art and design are
above expected levelsin both years. Pupils reach the levels expected for their agein the
locally agreed syllabus for rdigious education. Current standards in English, mathematics and
sciencein Year 2 are Smilar to those reported at the time of the previous inspection.
Standards have improved in mathematics and science in Year 6, but are not as high as
previoudy reported in English. This reflects the high proportion of pupils with specid
educationd needsin the present class. Standardsin al other subjects are Smilar to those
previoudy reported. The exception is design and technology in Y ear 2, where standards are
in line rather than above nationd expectations. Lesstimeis currently alocated to the subject
than formerly.

Teachers make gppropriate use of literacy and numeracy in other aspects of the broader
curriculum. Pupils use their understanding of English to write reports in science, history and
geography. Note taking skills and confident spesking help pupils to prepare for later work, as
when Y ear 4 prepared presentations on their ideas for a‘fair test’ to discover whether
vehicles ran faster or dower over different surfaces. Pupils use their understanding of number
and measurement to work accurately in design and technology lessons or to set out the results
of their science experimentsin graphs.  ICT sKills are taught effectively, and pupils are sarting
to make use of them in mogt areas of the curriculum. Pupilsin Year 3, for example, used a
CD-ROM to investigate Christian symbols in ardigious education lesson, and Y ear 6 made
very good use of a mathematics program to measure the Sze of the angles of atriangle.

Pupils with special educational needs achieve good standards for their age and abilities.
Their individual education plans are clearly focused and include short and long-term targets
with time scales. Class teachers, learning support assistants and the pupils themsdlves, review
them regularly. Pupils with specid educationa needs make generally good progress. Boys
and girls try equdly hard in lessons, and no significant difference was noticed in their
atainment. Girlsdid lesswdl than boysin the 2002 Y ear 2 Nationa Curriculum tests for
reading and writing, but this pattern is not evident in other age groups. Boys and girls are
making smilar progressin dl classes. Higher ataining pupils do not make as much progress
asthey might in the lessons where dl the classis set exactly the same work. The more able
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pupils are expected to do more, but the tasks do not aways challenge them at a higher
intellectud level. This aso limits the opportunities for gifted and taented pupils to reach their
potential.

Pupils attitudes, values and per sonal development

0.

10.

11.

12.

Children’s positive attitudes to learning and to each other start in the reception class where
their personal, socid and emotiona development is a strength of the school. They fed safe
and secure, and thrive when their contributions are so highly valued. Relationships are
excdlent throughout the school, ensuring very good attitudes, values and persona
development. Ninety-seven per cent of parents who replied to the inspection questionnaire
agreed that their children were happy to be at school. Pupils are keen to learn, and approach
thelr assgnments in an enthusiastic manner. They pay close attention to the teachers and,
because of the very good relationships established with them and each other, talk readily
about their work or their feelings without fear or embarrassment, knowing their contributions
will be heard and valued. 'Y ounger children are confident in their exchanges with adults. The
excellent relationships are a strength of the school, and provide a very positive environment in
which to learn, thrive and succeed.

Pupils behaviour isvery good in the classrooms, around the school and at play, and has
improved since the previous ingpection. The occasiond lapsesin behaviour inlessonsand in
the playground have been reduced. Pupils enjoy their lessons. When rare ingppropriate
behaviour does occur, the school reacts quickly and pupils are eft in no doubt that this kind of
behaviour will not be tolerated. Pupils know the school rules, and respond well to praise and
encouragement. They recognise the difference between right and wrong, and appreciate the
effect of their actions on others and the environment. Pupils fed safe and secure in school,
and are confident that if problems occur, they will be dedlt with swiftly and effectively. No
bullying, sexist or racist behaviour was observed during the ingpection. The school works
hard to avoid exclusons, and is effective in discussing ingppropriate behaviour, and in working
with pupils and their parents to raise sandards. During the last twelve months, one boy was
excluded for afixed period on three occasions. He has now moved to secondary school.

The excdlent reationships contribute significantly to the positive amosphere in and around
the school. Pupils form congtructive friendships and care for each other. Older pupils
gppointed as prefects, for example, help to organise play activities for younger pupils, and
monitor the corridors and Stairways at break and lunchtimes. Pupils are courteous and polite
to each other and to visitors. They collaborate postively in the classrooms, work well
together in pairs, share resources and help one another. They enjoy taking part in the
increased number of extra-curricular activities now available to them.

Pupils readily accept and respond positively to opportunities to take responsibility. Older
pupils are trained to help solve minor disputes between pupils during bresk periods. Pupils
have a good understanding of respongibility and citizenship. Representatives from dl classes,
including the youngest pupils, contribute to the work of the School Council. They recognise
that their views and requests are heard, valued and, where appropriate, acted upon. For
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13.

example, their suggestions have resulted in awider range of play equipment and activities at
lunchtimes.

The attendance rate a the school in the last academic year of 93.4% was dightly below the
nationa average. The unauthorised absence rate of 0.3% is dightly less than the nationd
average. This has happened because of the school’ s successful intervention policy and
discussions with parents to stress the importance of regular attendance. School attendance
figures are adversdly affected by asmal number of identified individua pupils and families
whose atendance record is unsatisfactory. Most pupils arrive punctudly at school, ensuring a
prompt and effective sart to the school day. A few pupils arrive late regularly, but
appropriate procedures are in place to monitor and improve timekeeping. Once in schoal,
lessons sart promptly and no time is wasted.

HOW WELL ARE PUPILSTAUGHT?

14.

15.

16.

Theoverall quality of teaching is satisfactory as seen in lessons throughout the schooal, the
teachers preparation and records, and in their assessments and knowledge of their subjects
and the pupils. Approximately haf the lessons seen during the ingpection were judged good
or better, and no unsatisfactory teaching was observed. Thisis an improvement since the
previous ingpection when one in every ten lessons was unsatisfactory. Seven of the 37
lessons seen during the current ingpection were very good, which is aso an improvement since
the previous ingpection. The overdl quality of teaching in the reception classis very good
because the teacher and the support staff have a very good understanding of young children’s
needs, and have planned and teach a high quality curriculum that interests and chalenges the

pupils.

The teaching of English is satisfactory in Years 1-6. Teachers are working hard to develop
the ways they implement the Nationd Literacy Strategy. Some of the current planning does
not link the various aspects of English teaching together tightly enough and tasks do not
aways chalenge pupils a the correct level. The overdl qudity of teaching of mathematics
and scienceis sound in Years 1-2, and good in Y ears 3-6. Teachers have agood
understanding of the numeracy strategy and teach with grester confidence. Work in
mathemétics is well matched to the needs of the pupils, and isleading to higher levels of
atainment. Basic literacy and numeracy skills are taught effectively in dl classes, and pupils
use them successfully in other subjects. ICT and art and design skills are taught well. The
overdl qudity of teaching in other subjectsis satisfactory, and severd of the individua lessons
observed were of ahigher standard. No history lessons were observed and no judgement,
therefore, can be made about the overdl qudity of the teaching.

Good teaching was seen in nearly haf the lessons observed during the inspection. Where
the teaching was judged very good, the planning was very findly judged so that each task
followed on from the previous piece of work, and the pupils knew exactly whet they were
trying to achieve by the end of the lesson. They understood what they had to do to improve,
and tasks for pupils of different ability were set at appropriate levels. Teachers got as much
pleasure as the pupils from the learning in the better taught lessons, and their enthusiasm was
sensed and shared by the pupils. Excellent use of questions, for example, lifted the quality of
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17.

18.

19.

20.

21.

thinking and understanding in a'Y ear 4 science lesson where the teacher kept chdlenging a
group of pupilsto think and think again about their investigation. “How would you test that?
What would you measure? What would that tell you?” The pupils thoroughly enjoyed being
tested s0 hard, and the quality of their learning as they sought answers to her questions was
high. All the pupils made very good progressin the lesson, because the teaching assstants
enabled pupils with specid educationa needs to experience red achievement and higher
attaining pupils responded very positively to the intellectua and cretive chalenge they had
been set.

Teachersin al classes manage the pupils very well. Classrooms are very orderly, teachers
have a good knowledge and understanding of their subjects and, as aresult, pupils learn new
skills and gain fresh knowledge quickly. Resources are carefully prepared and reaedy for
immediate use. Teaching assistants work closely with the class teachers and groups of pupils
effectively so that dl pupils, including those with specia educationd needs, are fully involved,
understand what they have to do and are given a good opportunity to be successful.

No unsatisfactory teaching was observed during the inspection but there were severa
occasions when the class were al set the same tasks and pupils capable of working at higher
levels were expected to do more of the same rather than being set more testing work early in
the lesson. Thiswas aso evident in pupils past work in their books. There was often little
difference between finished work, in rdigious education for example, of the capable pupils
and those of lower ability. In some classes, redrafted work in English was copied out more
negtly as afair copy, but with no improvement in the quality of vocabulary or accurate use of
grammar. In other classes the purpose of the lesson was explained as a series of activities,
rather than as a clear statement, in language that the pupils could understand, which set out
what they would be able to do by the end of the session that they could not do at the
beginning. A Smilar concern was noted at the time of the previous inspection. On afew
occasions, the teaching assistants, who do very good work with their groups, were not
involved actively enough in sessons for the whole dass

It must be noted that dl of the above concerns have been addressed successfully in some
classes, and that good practice in dl these areas aready exists within the school. Thework in
mathemétics, for example, isvery wdl targeted a pupils of different levels of ability.

Overdl, the teaching for pupilswith special educational needs isgood. Teachers plan
effectively because they are fully involved in drawing up educationd programmes with the
specia educationa needs co-ordinator. The planning includes clear statements of what the
pupils need to know and identifies chalenging activities that are well matched to their abilities.
Learning support assistants are well briefed and prepared, and have a good understanding of
the needs of individud pupils. They support the pupils very effectively in whole class sessions
by helping them to listen attentively, asking supplementary questions to ensure understanding
and providing positive feedback and encouragement. This meansthat they are fully involved
indl dass activities, and learn effectively dongside more able pupils.

The quality of learning isat lesst satisfactory, and was good or better in approximately half
the lessons observed during the ingpection. Pupils dways respond positively to good teaching
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because they enjoy being intellectudly or creatively chalenged. The results are clear, for
example, in the high qudity art and design work seen around the school and in the overal rise
in standards in English, mathematics and science. Most lessons move forward briskly, and
pupils are kept dert and busy. Pupils are aware of their targets but some are not aways sure
of what they have to do to improve. The qudity of marking varies from classto class. Some
isvery detalled and is abaanced mixture of praise and suggestions for improvement. Other
marking is more superficia and less hepful, because it does little more than tell the pupil that
the teacher has seen the work. Pupils with specid educationa needs learn effectively because
they are very closaly supported in lessons and fed vaued by their teachers and other pupils.
There are gppropriate arrangements for homework. The support that many parents give to
developing ther children’s love of books and skillsin reading has a positive impact on
standards.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

22.

23.

24,

25.

The Foundation Stage curriculum for children in the reception classis very good. The
curriculum provided for pupils aged 5-11 is good, and meets dl the requirements of the
Nationd Curriculum and the locdly agreed syllabus for religious education. The curricullum is
planned more effectively than a the time of previousinspection. Clear guiddines have now
been introduced to identify what pupils are to be taught each week, term and year in each
subject. They arereviewed on an annua basis.

An additiond but appropriate dlocation of time for teaching English, science and mathematics,
and the positive response to the increasing demands of the ICT curriculum, has reduced the
overdl time available to develop skillsin other subjects. Art and design, for example,
aternates with design and technology, reducing the time for both. The changesto new
curriculum requirements have been managed effectively.  The school complies with satutory
requirements by providing adaily act of collective worship, and parents have been informed
about their right to withdraw their children from these and religious education lessons.
Arrangements for promoting persond and socia education are very good and pupils are given
many opportunities to share experiences, views and opinions. Health educeation, which
includes sex education and the raising of awareness about the use and misuse of drugs, is
promoted sensitively. Homework provides satisfactory openings for parents and carersto
support their children’s learning.

The nationd drategies for the teaching of literacy and numer acy have been given an
appropriate emphasis and have contributed to the significant improvement in qudity of
teaching and learning since the previous ingpection, especidly in mathemetics. Teschers are
garting to use ICT within other areas of the curriculum. Art and design, and mathematics, are
good examples.

The ams of the school give the highest priority to providing equa opportunities for al, and to
vaue dl abilities and backgrounds. The provison for pupils with specid educationa needsis
good. They arefully involved in dl school activities and are given full accessto the Nationd
Curriculum and religious education, and to the extra activities that take place outside of the
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26.

27.

28.

norma school day. Pupils needs are identified early in their school life and thereis agood
programme of support. Work is planned to match pupils needs and abilities, and specific
programmes are provided for the teaching of |etter sounds and spelling. The school is avare
of the need to provide additiona support senstively to make sure that pupils do not lose thelr
full entitlement to the full range of curricular opportunities. Individua education plans [IEPS|
provide clearly for gainsin skills, understanding and knowledge in dl the main subjects. Pupils
with the protection of a statement of specia educationa need have good sdlf-esteem and
thrive because they are encouraged to share their achievements. Work is planned only
satisfactorily for higher attaining pupilsif they are st the same tasks as others when in class
groups. Thereisaregiser of gifted and talented pupils, and opportunities are taken to extend
their skills asin the neighbourhood mathematics master class, asleadersin ICT, or during club
activities for art and sports.

The schoal is active in finding new opportunities to extend and enrich the curriculum.
Involvement in city-wide projects has made pupils more aware of the many dangers open to
young people when on the beach, with strangers, or when exposed to harmful drugs. The
very good provison for out-of-school activities includes pupils from Years 1-6, and gives
them awide range of opportunities to develop their persona, socid and crestive skills.
Viditing specidigts have introduced rugby and football skills to both boys and girlsand
enabled them to participate in inter-school tournaments and festivals. Staff give most
generoudly of their time and parents appreciate that these activities add to the qudity of pupils
learning. A residentid experience was a planned part of the curriculum for the oldest pupils
until costs made it prohibitive.

There are very strong links with the community. Pupils are taken out to investigate the
locality. The programme of opportunities for pupilsin Year 3 to interview, eat with, and then
‘host’ residents of the local resdential home provide experiences of the highest qudity.

There are excdlent links with other primary schools through the Academic Council based on
the nearby secondary school, which provide opportunities for teachers and teaching assstants
to share and improve their kills. This has increased the qudity of pupils learning by proving
additional resources for the teaching of science and the new focus on physical education.
Pupils are well prepared for the next stage of education and there are strong links with the
local secondary school. Pupilsvistin Year 5 before open daysin Year 6. Teachers share
their expertise across the trangtion from Year 6 to Year 7 epecidly in art and design,
science, and special educational needs.

Pupils benefit from awide range of visitorsincluding artists, poets and thestre groups, and by
drawing on the life skills and talents of members of the community. Thisisto be fostered later
in the year during a‘ Curriculum Enrichment Week’. The schoal isjudtly very proud of its
Artsmark award. Citizenship is promoted through a wide range of curricular and non-
curricular activities. Pupils are encouraged to make decisions and choices, and opportunities
for developing thinking skills are planned for al pupilsin Years5 and 6. Very good persona
and socid training encourages them not only to reflect on their own actions, but dso to
consder the effects of their action on others. They discuss and debate issues such asthe
effects of pollution on hedlth, and how to improve their local environment. Representatives
from each class are dected and then meet together as the School Council, which discusses
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29.

30.

31

32.

33.

and makes recommendations about ways in which the life of the school community can be
improved.

The overdl provison for pupils spiritua, mord, socid and cultura development is very good,
and standards have been maintained at the high levels reported at the time of the previous

ingoection.

Provision for pupils spiritual development isgood. Reigious education makes a sound
contribution to pupils development. They are encouraged to reflect on their experiences and
the values that underpin living agood life. Assemblies develop the provision through the use
of music to create a suitable atmosphere. Acts of collective worship are well planned and
encourage a sense of community with shared vaues. They often include good story telling, a
time for reflection, sharing thoughts and fedlings, prayer and an invitation to affirm the 'Amen' if
pupils wish. The headteacher works hard to ensure that the experience of coming together
once aday strengthens the principal values of the school, that of respecting each other,
accommodating and tolerating ‘difference, challenging prejudice and 'being bold and strong' in
pursuit of one's beliefsin difficult circumstances. Difficult subjects like death have been shared
sengtively. The school provides trained bereavement counselling when necessary and has
excdlent linkswith aloca hospital which offers the experience of 'Jeremiah's Journey' to
pupils so that they are able to explore their fedings about desath.

The vaue given to individuas is made red in the presentation and celebration of pupils work
and achievements. Work is displayed and often framed with a sense of pride and quality.

For example, former Year 6 pupils work is diolayed in the hdl to celebrate their timein the
school and their trangition to secondary education. Pupilswork hard and often show a ddlight
in learning, marvelling at new knowledge and experiences, for example the potentid of
computer softwarein an ICT lesson.

Very good provison is made for pupils moral development. The school builds a strong
framework of vaues that underpin the high expectations of the headteacher and aff. The
headteacher challenges pupils to bdieve in themselves and care for each other, whilst doing
what isright, even in difficult Stuations. A very good example is seen in the co-operative
work that has developed positive relationships with another local primary school. The high
quality policy and practice for managing behaviour is based on clear principles and vaues with
appropriate rewards and sanctions. The school code of conduct is expressed clearly in
positive language that pupils can readily understand and is displayed around the school. Good
behaviour and work is celebrated and rewarded with merit stickers. Teamwork is
encouraged at al levels, aswell as an atmosphere of trust and openness. The headteacher
takes alead in finding positive ways to address problems.

Provison for social development isvery good. Thereisastrong sense of community and
pride in being a member of the school, which has improved significantly in recent years
according to aff, parents and governors. Pupils of dl ages share playtimes and lunchtimes,
and get on very well together. Year 6 prefects are diligent in carrying out their duties around
the school. There are some very good opportunities for pupils to work co-operatively and
collaborate on projects that develop a sense of respongbility and initiative. For example,
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Y ear 6 pupils organise and participate in arange of fund-raisng activitiesin the summer term
to raise money for an outing. Thereisagood citizenship programme that develops pupils
skills of making life-choices, and which dso raises their sdf-esteem. Pupils develop asense
of being part of awider community by raising money to support charities catering for avariety
of causesincluding cancer and refugees. They show commitment to being a member of their
loca community in many ways. For example, Year 3 have supported and visited aloca
residential home for senior citizens over an extended period of time. The school regrets that it
isno longer possible to provide aresidentia experience because of risng costs.

Provison for pupils cultural development isaso very good. Thisis an improvement since
the previous inspection. The school seeksto enrich pupils knowledge and understanding of
their own culturd traditions. They visit Plymouth museums to extend their knowledge and
understanding of the locd community. There have been enjoyable ceebrations of the World
Cup, and the Golden Jubilee, as well as a school Christmas production. The school isaso
effective in teaching pupils to appreciate other cultura traditions. A colourful display of
artefacts, photographs and information about aspects of Chrigtianity, Sikhism, Hinduism, Idam
and Judaism give vaue to the rdigious bdliefs of other ethnic groups. Pupils enjoyed the
opportunity to sample food and music during amulticultural week, and met representatives
from anumber of countries. Good use is made of other subjects, such as art and music, for
pupilsto explore other culturd beliefs and ways of life, for example through Aborigind art.
Appreciation of cultural achievement is encouraged through exploring the work of artists such
as Clarice Cliff, with pupils producing some very high qudity work as aresult. Pupils
participated in the Plymouth Arts Education Festiva and with locd artists to produce murdls,

aswell as a Japanese vistor promoting a display of Japanese poetry.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

35.

36.

37.

The school continues to provide the very good support, advice and guidance for its pupils
seen a the time of the previousreport. Thelevels of care it offers are a Sgnificant strength.
Reationships within the school are excdlent. All saff provide very caring and thoughtful
support to pupils, and are accessble and responsive to their pastord needs. The excellent
rel ationships throughout the school create a very good learning environment and have avery
positive impact on pupils learning. Parents are happy with the support and guidance offered
to ther children.

The schoal has high expectations of good behaviour, clearly explained, defined and
understood by dl. Pupils respond very postively to the praise and encouragement from all
members of saff. They understand and appreciate the system of rewards, and try hard to
gain points towards their team totals. Regular weekly assemblies provide good opportunities
for celebrating pupils individua work, effort and good behaviour. The certificates awarded
are then displayed in the school foyer for dl to see.

If inappropriate behaviour does occur, the school has very good procedures for consulting
with both pupils and their parents on waysto improve. Thelevel of care and support to

pupils a risk of excluson isvery good. Pupils behaviour at lunchtimeisgood. Thedining
areaisnoisy, mainly asaresult of the design of the building. Good levels of supervisonin
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38.

39.

40.

41.

school and on play areas at bresk and lunchtime have a beneficid effect on behaviour.
Relationships between pupils and the lunchtime supervisors are very good. The breskfast
club offers a good opportunity for those pupilswho use it regularly to start their school day.
There was no evidence of oppressive behaviour or bullying during the ingpection. Older
pupils have been trained to mediate in minor disputes between pupils. Pupils confirm that they
fed safe and secure within the school and the playground. The school’s systems for
monitoring and responding to any rare incident of racia or sexud harassment, or bullying, are
excdlent. Racid equdity is actively promoted, in line with the school’s clear policy. When
necessary thereis appropriate advice and support to pupils following bereavement or family
breakdown.

Monitoring of pupils personal development isgood. Class teachers, teaching assistants and
lunchtime supervisors al play an important role in the care of pupils, and in monitoring and
supporting their socid development. Teachers keep ongoing records of discussions with
parents a consultation evenings, and any concerns are noted, together with the outcome of
any actions planned at that time. Pupils progressin individua subjectsis carefully recorded
and monitored. Teaching assistants write down and share their observations with teachers
through written records and at weekly meetings. Targets for individua achievement are set
following discussion with parents a the consultation evenings.

School procedures for recording and reporting pupils attendance meet statutory
requirements. Parents know what to do when their child is asent. The school's monitoring
arrangements are very good, and there is good weekly liaison with the education welfare
officer. Thereisasmal number of individud pupils and families whose attendance record is
not satisfactory. Parents are actively encouraged to bring their children to school each day on
time, but there are asmal minority who regularly arrive late. In such instances, thereis
appropriate intervention by the education welfare officer.

The health, well being and safety of pupils is given an gppropriately high priority. The
school places ahigh emphasis on being a"Hedthy School”. Fresh fruit is available to younger
pupils during the morning bresk, and pupils have access to drinking water & al times.
Regular safety checks of the school premises are carried out, and governors on the Building
and Premises Committee carry out ingpections at least once aterm. The school isfully

ble on the ground floor. Governors are aware of the limitations, and their
responsibilities, posed by Y ears 3-6 being on the first floor. Child protection procedures are
good, well-established and meet statutory requirements. The headteacher isthe person
designated as having respongibility for child protection. All gaff, including lunchtime
supervisors, are regularly reminded of the importance of being vigilant and are aware of the
procedures to be followed if thereisaconcern. The school ICT systems are designed to
make sure that pupils can only access gpproved Internet websites.

Procedures for monitoring pupils academic progress are good and have improved since
the previous inspection. Staff measure what the youngest children know, understand and can
do when they enter the Foundation Stage in the reception class, and in each year group until
the age of 11. Forma assessments are made at the ages of seven and 11 by making nationd
comparisons, with optiond testing at the end of Years 3, 4 and 5. Teacherstest and record
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42.

43.

the gains pupils have made in skills, knowledge and understanding in English, mathematics and
science at least once aterm, and monitor their progress through the school. The results are
not yet used to their fullest extent in English to set medium term targets linked to nationaly
agreed levels of attainment. The comprehensive records of progress made in dl the other
subjects are an improvement since the previous ingpection. These give teachers secure
information on which to base judgements about standards and progress according to gender
or background.

The results of nationd testsin English and mathemeatics are analysed carefully in order to
identify what skills need to be developed in order to improve standards. There are detailed
procedures which identify the achievements of pupils when they start a new school year, and
teachers make separate predictions of what they are expected to achieve by the time pupils
leave the class. Progressisreviewed on atermly bass and targets are adjusted. Thereisa
good tracking system, which monitors gains in academic and persond kills, but thisis not
aways used to give a sharper focus to teaching and learning in periods shorter than aterm or
to identify what each group needs to do in order to reach its next target. The good marking
policy is used inconsstently. At its best, marking informs pupils when they have achieved their
targets and then explains how they can improve. Other marking is more superficid.

The qudity of carefor pupilswith special educational needs is good and al statutory
requirements are met. Individua needs, whether learning or emotional and behaviourd, are
identified early from concerns expressed by the class teacher, parents, an analysis of progress
or through identification by outside agencies. The specia educationd needs co-ordinator and
class teacher initially assess pupils needs. Individua educationd plans are drawvn up in
consultation with pupils, parents and representatives of appropriate supporting outside
agencies, and are used as the basis for planning, teaching and on-going assessment. Teaching
and non-teaching support is organised effectively and fairly. Targets for improvement are
shared with parents, carers and pupils. Pupils with greatest need have the protection of a
statement of special educational need and have individua adult support. The school works
closdly with outsde agencies. Speech therapy is available for specific pupils each day with
trained learning support assstants. Asaresult of successful intervention, the needs of some
pupils decrease, whilst for others the progress remains dow.

Although the overdl current use of assessment to set chalenging targets for improvement
for each ability group is unsatisfactory, some very good procedures have been recently
introduced. They include the introduction of group targets, the sharing of these targets with
pupils and parents, and a move to improve the qudity of the planning so thet it identifies more
precisely what pupils need to learn next. The school dso plansto give a greater avareness
and purpose to teaching and learning by involving pupils more in the evaluation of the qudity
of their own work. The use of these dtrategies means that the school is very well placed to
smplify its current assessment procedures, and to combine the good records of past
attainment with chalenging targets for the future. Thiswill enable teachersto put pupils
termly assessments and their future targets onto one sheet of paper, which can be updated as
pupils move through the school. Thiswill dso identify, a a glance, the pupils who need extra
support and smplify teachers planning for groups of different ability within their classes
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HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

45. Parentsand carers have a very postive view of the school. Although only just under haf of
parents returned the questionnaires and attendance at the parents meeting before the
ingpection was very low, both sources of information indicate that pupils enjoy coming to
school. Parents value the school's emphasis on encouraging their children to work hard and
do their best. They report that the teaching is good and enables children to make good
progress. They fed that children behave wdll, the school iswell led and managed, and vaue
the ways in which the school is helping their children to become mature and responsible.

I ngpectors agree with parents' very positive views.

46. Parents had arange of views about homework. Many were satisfied with current
arrangements. Ingpectors agree with them. The levels and types of work set are Smilar to
those seen in many schools. Some parents would like to see stronger links between home
and school. However, the ingpection judgement is that links are very good, and much
gtronger than found in many schools. There is a strong emphasis on encouraging parents to be
involved in the education of their children, and the headteacher works hard to ensure effective
communication. The policy of convincing parents that they and the school can work
effectively together has been successful in improving standards of behaviour. Attendance at
the termly consultation eveningsis high, and follow-up gppointments are offered to those
parents who do not attend. Parents of pupils with specid educationd needs are fully informed
at the twice yearly reviews, or more often if the need arises. Details of targets and progress
towards achieving them are included in the home-school link books. The home-schoal link
books are used far better than is often seen, and create a good link between families and
school.

47. Theschool regularly consults parents by means of surveys, and despite not recelving a
response from a number of parents, uses the information congtructively. The school has
organised curriculum weeks when different areas of the curriculum are explained in order to
support parents whose own education was not a positive experience. Parents are invited into
school on aregular basis, for example when the *hedlthy schoal’ initiative was introduced and
fruit was provided for the younger pupils. Parents attend the class assemblies, and recently
parents were active in fundraising for Comic Relief. A crécheis provided for dl assemblies,
productions and main eventsin school. The pre-school breskfast club gives awelcome
srvice.

48. Thequality of information for parentsis good. Weekly newdetters give them awide range
of useful information about school events and successes. The prospectus is an informétive
document, explaining why the school's rules and procedures are necessary. Detailed
information about the curriculum in dl year groupsis given in the home-schoal link books,
which dso provide a very ussful means of ongoing communication between parents and the
school. Parents are encouraged throughout the school to hear their child read on aregular
bass, and it is evident from scrutiny of the home-school link books thet they respond
positively to this encouragement. Helpful commentsin the link books suggest how they can
help their child improve further. There isaclear homework policy, and parents know how
much their child is required to do each week. Annud reports of pupils work are satisfactory.
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49,

They give parents a good range of information about what their child knows and can do.
Reportstell parents how their child has progressed, but do not aways explain how they can
help their child to progress further. There isagood induction programme for parents and
children gtarting schoal for the firgt time.

A smdl number of parents regularly help in the classsrooms. A larger number of parents
provide val uable support on educationd visits. The school's parent, teacher and friends
association (PTFA) organises socid and fundraising events to support the school and its work
very successfully. The help provided is very much valued and gppreciated by the school.
Some volunteer parent helpers are able to use their classroom activities to support their own
educationd programmes. Others have received support for their own learning through school
and government initiatives.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

50.

51

52.

53.

Theoverall quality of leader ship by the headteacher and key staff isgood. The
headteacher provides calm and inspiring leadership.  Heis committed to achieving the
school'sams and is determined that the schodl, its pupils and staff will succeed. Heisclear
about the contribution the school should make in helping pupils develop as confident and
agpirational human beings who believe in themselves, st themsdlves god's, and care for
others. The headteacher and deputy headteacher, who joined the staff at the beginning of this
school year, share the same high ambitions for the schoal.

The headteacher’ s very clear vision drives the thinking of governors and staff, and shines
through in al aspects of the school. Staff and governors are appreciative and supportive of
the headteacher and confident in his plan for improvement. All adults work well together in an
atmosphere of trust and openness. Thereisaclear sense of purpose and a passion that every
pupil should enjoy school, develop high self-esteem and experience the best possible
education. Displays, posters and banners proclaim the school's values and its intentions for its
pupils. Pupils are heped to contribute to the life of the school through participation in the
School Council. Parents are dso invited to shape the direction of the school through the use
of questionnaires and the opportunity to participate in school activities.

The school is managed effectively on a day-to-day basis. The headteacher promotes an
open, honest and trusting style of management. Thereis great emphasi's on teamwork,
focusing on developing staff strengths. The headteacher's del egation of management
responsibilitiesis good and reflects his astute assessment of how best to move the school
forward in a productive and positive way. Clear structures are in place across the school so
that dl teams work together effectively a dl levels. All gaff have job descriptions that outline
their roles and responsbilities clearly. Senior staff work hard to support the headteacher but
there is no representation on the senior management team for literacy or the Foundation Stage
to strengthen its effectiveness in raisng sandards.

Subject co-ordinators have clear guidance to help them focus on their key task and duties.

The monitoring of planning, teaching and pupils work; in literacy and numeracy in particular,
has improved in recent years. Asyet the co-ordinators for the other subjects have had less
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55.

56.

57.

release time to monitor standards in lessons.  This reflects the headteacher's decision to keep
teachers teaching their classesin order to focus on raising standards in reading, writing and
numeracy, and raise expectations of behaviour and attitudes to learning.

Office gaff are helpful, welcoming and efficient in their respongbilities. The school uses new
technology very well to support office systems and to monitor pupils performance and
attendance. The headteacher is keen to reduce the administrative load on teachers and dl
teachers have alaptop computer on which to plan lessons. Other support staff, such as
midday supervisors, cleaners and the caretaker, provide good service to the school. The
building is dean and well maintained.

The specid educationd needs co-ordinator is on the senior management team. Funding is
clearly identified and used effectively. The co-ordinator maintains the register of pupils with
gpecid educationd needs and plays an important part in railsing the awareness of al staff to
know how best to help those with learning or behaviourd difficulties. Specia needs resources
are managed efficiently. The co-ordinator teaches a class full time and is only able to monitor
pupils progress haf-termly. However, teachers keep detailed records of the pupilsin their
classes and will approach the co-ordinator for support or advice. The governing body iswell
informed and dl statutory duties relating to pupils with specia educationa needs are met in
full.

The gover ning body fulfil their satutory duties and responsibilities satisfactorily. The chair of
governors has given long and vauable service to the school and, together with the vice-chair,
offers sound support to the headteacher. Governors are establishing their role as 'critica
friends in a pogitive manner that helps the school move forward. They have agood
understanding of the school’s strengths and weaknesses, and are well informed by the
headteacher and subject co-ordinators through written and ora reports. They are fully aware
of the improvements the school has made under the direction of the new headteacher and are
very supportive of hisfuture plans. Thereisa programme of governor visits but not all
governors have been able to carry them out. Thereis some difficulty in recruiting new
governors. The various committees have clear terms of reference and seek help from the
headteacher, the clerk to the governors and the local education authority representative on the
governing body when necessary. The curriculum committee meets & least once aterm and
governors are linked to the various subject areasin order to monitor their effectiveness.

The school evauaesits own performance sysematicaly, using al the data available to good
effect. There are good systems for assessing the academic performance of different groups of
pupils. Thisinformation is used for directing resources towards the areas the school consders
asitsmost urgent priorities. These currently include the need to improve standards, especidly
in writing, to provide additiond literacy and numeracy classes, and to support pupils with
specid educationd needs. The school improvement plan is a useful working document that
provides agood blueprint for senior Saff, governors and staff to use to check progress againgt
the school's clearly and gppropriately identified priorities. Some of the criteriaidentified as
measures of success are too generd, and are not linked explicitly enough to pupils
performance.
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59.

60.

61.

62.

Educationd priorities are very well supported through the school's financial planning. The
budget iswell managed. Theleve of ‘carry forward' is gppropriate, epecidly in the current
uncertain financid climate. The governors have a sound understanding of the principles of

best value, and appreciate the need to compare the performance of the school with al schools
nationally and with those taking pupils from smilar socia backgrounds. Careful congderation
is given to dternative quotes. Some purchasing is through local authority recommended
supplierswho adhere to the *best value' principles. The best value checks continue after
purchases have been made. The new laptop computers, for example, are subject to a
discusson with the suppliers as there are some concerns about bettery life.

Thereisagood policy and programme for monitoring teaching and learning. The
practices and approaches established by the headteacher are effective and are used to plan
the programme of staff training and development. The subject co-ordinators for literacy and
numeracy monitor teaching in the autumn term with the headteacher, 1ook at pupils work in
the spring term and analyse the nationd test results in the summer. The school's Strategy for
performance management is secure and acycle of observationsisin place. The headteacher
is committed to developing staff and focusing on increasing their confidence and abilities. The
school is seeking accreditation as an Investor in People.

The school iswdll saffed with teacher s and support staff. Staff's expertise and experience
are generdly well matched to their repongbilities. The headteacher hasidentified the need
for aspecidig to lead and manage physical education. The induction programme for saff isa
priority for review, but there is dready a useful staff handbook. Teachers and teaching
assgtants work well together and make a poditive contribution to the behaviour, socia
development and attainment of pupils. They provide positive role models for behaviour
across the school and relationships between adults and pupils are excdlent. Pupils know that
adults value, respect, like and care for them.

Learning resour ces are good. The decision to resource the school with laptopsisinnovetive
and they provide useful opportunities for flexible, class-based learning. Excdlent useis made
of links with the Academic Council, loca sports teams, the Acorns on-Site nursery and other
community links. The accommodetion iswell maintained and is used efficiently. The school
recognises the need for refurbishment of pupils toilets as soon as funding becomes available.
The school hasagood library as well as a dedicated hal for teaching purposes. There are
aufficient hard surfaced and grassed areas. The headteacher has successfully negotiated for
additiona teaching space for games. The planned developments for the new nursery
provision and outdoor ‘classroom’ for the reception class are well on course to improve the
overdl provison within the school and for the loca community.

The pupils sound and sometimes good progress, their very positive attitudes and very good

behaviour, the sound teaching with some good aspects, and the good leadership and
management mean that the school is effective and provides good value for money.

Woodfield Primary School - 28



WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

63. Inorder to continue and increase its current rate of improvement, the headteacher, staff and
governors should:

1. Rasedgandardsin English, particularly in Year 6, by increasing al teachers understanding
of the planning needed to ddiver high qudity lessons.
(see paragraphs 4, 15, 18, 78 and 81)

2. Increasethe range and leve of work set for groups of pupils of higher ability in dl
subjects.
(see paragraphs 8, 18, 25, 81, 87, 95, 108, 116 and 127)

3. Simplify target setting and records of pupils past atainment by combining them into a

single document.
(see paragraphs 42 and 44)

It should be noted that the above issues have dready been identified by the school, and
feature in its improvement plan.

In addition to the above, governors should congder including the following minor issuesin
their action plan:

1. Continue to work towards the establishment of an appropriate outdoor provision for
children in the Foundation Stage.

2. Rasethe stlandard of presentation in many pupils books.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 37
Number of discussions with staff, governors, other adults and pupils 53
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 0 7 11 19 0 0 0
Percentage 0 19 30 51 0 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each |esson represents approximately three percentage points.

Information about the school’s pupils

Pupils on the school’srall Nursery YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 173
Number of full-time pupils known to be digible for free school medls 60
FTE means full-time equivalent.
Special educational needs Nursery | YR—-Y6
Number of pupils with statements of special educationa needs 3
Number of pupils on the school’s specid educational needs register a7
English as an additional language No of
pupils
Number of pupils with English as an additiona language 0
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usual time of first admission 15
Pupils who left the school other than at the usual time of leaving 17
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Attendance

Authorised absence Unauthorised absence
% %
School data 6.3 School data 0.3
National comparative data 54 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Tota
Number of registered pupilsin find year of Key Stage 1 for the latest | 2002 11 10 21
reporting year
National Curriculum Test/Task Results Reading Writing Mathematics
Boys
Numbers of pupils at NC Girls
level 2 and above
Total 18 18 19
Percentage of pupils School 86 (71) 86 (71) 90 (83)
a NClevel 2 or above National 84 (34) 86 (36) 90 (92)
Teachers Assessments English Mathematics Science
Boys
Numbers of pupilsa NC Girls
level 2 and above
Total 18 18 18
Percentage of pupils School 86 (67) 86 (83 86 (75)
a NC level 2 or ebove National 85 (85) 89 (89) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 2 for the latest | 2002 17 9 26
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys
Numbers of pupils at NC Girls
level 4 and above
Total 16 16
Percentage of pupils School 62 (56) 62 (68) 85 (96)
a NC level 4 or ebove National 75 (75) 73 (70) 86 (87)
Teachers Assessments English Mathematics Science
Boys
Numbers of pupils at NC Girls
level 4 and above
Total 14 16
a NClevel 4 or above National 73 (72) 74 (74) 82 (82)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils Exclusionsin the last school year

Categoriesused in the Annual School Census No of pupils Number of Number of

onroll fixed period | permanent

exclusions exclusions
White — British 172 3 1
White —Irish 0 0 0
White — any other White background 0 0 0
Mixed — White and Black Caribbean 0 0 0
Mixed — White and Black African 0 0 0
Mixed — White and Asian 0 0 0
Mixed — any other mixed background 0 0 0
Asian or Asian British - Indian 0 0 0
Asan or Asian British - Pakistani 0 0 0
Asian or Asian British — Bangladeshi 0 0 0
Asian or Asian British — any other Asian background 0 0 0
Black or Black British — Caribbean 0 0 0
Black or Black British — African 0 0 0
Black or Black British — any other Black background 0 0 0
Chinese 0 0 0
Any other ethnic group 0 0 0
No ethnic group recorded 1 0 0

The table refers to pupils of compulsory school age only. It gives the number of exclusions, which may be different from the number of
pupils excluded.
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Teachers and classes

Qualified teachersand classes: YR -Y6

Financial information

Total number of qudified teachers 8 Financia year 2001/2
(FTE)
Number of pupils per qualified 24.7
teacher
Average class size 24.7 £
Education support staff: YR-Y6 Totd income 508519
Tota number of education support 10 Tota expenditure 518724
staff
Total aggregate hours worked per 223 Expenditure per pupil 3051
week
FTE means full-time equivalent. Balance brought forward from 48123
previous year
Balance carried forward to next year 37918
Recruitment of teachers
Number of teachers who left the school during the last two years 2
Number of teachers appointed to the school during the last two years 2
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

Theteaching is good.
I am kept well informed about how my child is
getting on.

| would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The schoal is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.
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Number of questionnaires sent out 173
Number of questionnaires returned 7
Strongly | Tendto | Tendto | Srongly | Don't
agree agree | disagree | disagree | know
60 38 0 1 1
62 A 1 3 0
45 51 3 0 1
57 K74 5 5 0
70 27 1 1 0
43 49 6 0 1
64 30 4 3 0
61 38 0 1 0
a2 49 6 3 0
60 A 3 3 1
45 51 1 1 1
48 43 5 3 1




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

64.

65.

66.

67.

Children are given aflying start in the reception class and have benefited from their pre-school
experience in the Acorns registered nursery on the school site. The introduction to the
reception class is managed senditively. Parents and carers are fully informed and involved in
tling the children into their new dass. Information is collected when children gtart in the
reception classin September or January so that the teacher can identify what they dready
know, understand and can do. Thisis then used to respond to children’s needs, set
chdlenging targets for improvement, and to compare their achievements with other Plymouth
schools. There are currently 23 childrenin the class. 14 started in January, of whom 10 are
‘summer born’.

The teacher’ s information, supported by the ingpection evidence, indicates that children’s
attainment on starting school is below that found nationally because their creative and
communication, language and literacy skills are below expected levels. Asaresult of the very
good qudity of teaching and learning, most children make good progress and are on course to
achieve nationally expected levelsin nearly dl areas of the Foundation Stage curriculum by the
end of the school year. Overdl achievement in communication, language and literacy killsis
not as high as other aspects of the curriculum. Children are very well prepared to begin the
Nationa Curriculum and the localy agreed syllabus for religious education.

The qudlity of teaching isvery good. Children receive very good support from the two
teaching ass stants under the leadership of an inspired teacher. Relationships are excedllent.
Where teaching is a its most effective, activities are planned and built on previous skills,
knowledge and understanding. There was a sengitive baance between direct teaching and
planned opportunities for children to explore, investigate and learn from each other. The
teacher has a very good awareness of the needs of the children, and the different parts of the
curriculum are linked skilfully. Thereis a shared commitment to raising standards and adesire
to improve the qudity of teaching and learning. Staff are aware of the urgency that must be
directed to the development of higher communication, language and literacy skills. Every
opportunity is explored to develop listening, spesking and writing, with role-play asahigh
priority. The*Pogt Office linked different learning needs effectively, including writing letters,
addressing envelopes and weighing parcels. The visit to the post box made children more
aware of theloca area. Children with specia educationa needs receive very good support,
make good progress and are being guided step-by-step through the early stages of learning

An active partnership with parents and carersis encouraged and valued. Parents are given
detailed information that includes advice on how to support their children’s learning a home.
The teacher manages the very good resources effectively. Weekly meetings with teaching
assistants encourage high qudity learning and ensure that al staff record children’s progressin
the same way. The accommodation for the Foundation Stage is good. The classroom and
practicd area are dive with children’swork, which is highly vaued and crestes a simulating
areain which to learn. Rooms are divided into learning zones where children are encouraged
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to use and apply ther skills. The learning is managed and organised congstently well. The
decision to arrange a session when resources and activities are shared with pupilsin the
adjoining Year 1 dass hasimproved the quality of learning of dl the children because they
learn from each other. Thereis no separate secure outdoor areafor children to develop their
physicd and creative skills. This has been given a high priority and plans are close to fruition.
In the meanwhile children use the outdoor dimbing area, and many activities saill out into the
corridors and cloak aress.

Personal, social and emotional development

68.

Children’s persond, socid and emotiona development has improved since the previous
ingpection, and is now a strength of the Foundation Stage. The excellent relationships provide
avery good bassfor the good qudity of learning which is evident for dl children. They soon
fed safe and secure, and thrive when their contributions are so highly valued. Many are at
ease with the increasing number of known adults with whom they work. A sgnificant
proportion of children enter the school with immature skills. They learn school routines
quickly and respond positively to the very good teaching. They are encouraged to develop
friendships, share and work together, and are devel oping a respect for one another. They are
very well behaved, eager and enthusiastic. Most are sendtive to the needs of others and help,
for example, to fasten laces and buttons. Children are learning to concentrate, persevere with
their learning and seek help when required. They flourish when given ‘choice in their learning
and are developing a sense of responsibility. Resources are clearly labelled and stored so that
children can get and return them by themsalves. Children are highly valued not only by adults
but by other children, as was observed when a child returned after illness. Thisvitd areaof
learning is given a high priority, to very good effect, and standards are above those usudly
expected of children of thisage.

Communication, language and literacy

69.

Communication, language and literacy skills are variable on entry but there are asgnificant
number of children whose standards are below those considered typical for children of this
age. Every opportunity is planned for activities to encourage spesking and ligtening skills, and
children make good progress, including those with specia educationd needs and the growing
number with speech problems. They respond postively to the very good teaching but,
athough there are severa exceptions, many children are unlikely to reach expected levels by
the end of the school year. The teacher and two teaching assistants are skilled in asking
guestions to encourage a richer language and a grester understanding. A water play activity
was used effectively to use language which identified position such as ‘ a the bottom’,
‘underneath’, and ‘floating’. The ‘Hospita Ared iswell planned to provide good
opportunities for imaginative play and the promotion of speaking, reading and writing skills.
Records indicate that nearly al children can read and write their first name unaided, with a
sgnificant group writing their full names. Lower attaining children demondirate early writing
skillsby making marks. Many of the children who started school in September are able to
copy or write smple sentences, and are ready to begin the early stages of the Nationa
Curriculum. Children are developing alove of books and are well motivated by stories such
asthe ‘The Very Hungry Caterpillar’. Thereisastimulating reading corner with a good
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selection of books, which children handle carefully. They are beginning to recognise words
with agrowing knowledge of theinitid letter sounds, and have many opportunities to enjoy
listening to story tapes.

Mathematical development

70.

Mathematica development isgood. Teaching for the development and awareness of
mathematica language is very good. Singing games help to reinforce number and make
learning fun. Many children can count to 10, explore mathematica patterns and sequences,
and know the names of smple shapes such as circles, squares and triangles. In one lesson, the
children had to investigate the properties of solid shagpes. Their level of understanding was
impressive, and al of them used the word * sphere’ accurately. Many children knew the term
‘cube’ and some recognised ‘cylinder’. Higher attaining children explained why shapes with
‘curved surfaces’ rolled and other shapes would only ‘dide’ . Subsequent activities included
further investigation of rolling and diding down a dope, and the modelling of an eggcup from
clay, which had started off as a sphere. Mathematica development islinked purposefully to
every day activities. Children are familiar with ‘counting on’ to find out how many are absent
or how many more had brought sandwiches. The counting of money following their charity
gppeal was avauable activity that promoted good spesking and listening skills. Children
were fascinated when comparing their collection of baby clothes, and used vocabulary such as
‘bigger’, ‘“smaler’ and * heavier' and ‘lighter’ correctly. Children count forwards and
backwards from 0-10 and know how to order numbers, including which number is‘next’ or
‘onemore’ or ‘oneless. Most are on course to exceed the levels expected for children at
this stage in their education by the end of the school year.

Knowledge and under sanding of the world

71.

Children’s knowledge and understanding of the world is satisfactory. They respond positively
to the good teaching, and are on course to achieve expected levels by the end of the year.
Work is planned to build on their natura curiosity and to help them to understand the world in
which they live. The school environment is used very well and opportunities are planned to
promote the use of al five senses. Children are knowledgesble about the diplay of tadpoles,
which they know are to be returned to the pond after they have finished their observations.
When talking about the display of baby photographs, they clearly understand how to put them
into chronologica order to illudirate the passage of time. Photographs dso highlight vists
within theloca community as when pogting their letters. Thereisavery good range of
resources in the ‘Hospita Corner’ with pupils using a stethoscope and ‘1 don't know what it
iscdled, but it isfor looking in your eard” They build with an exciting variety of objects and
use dough, bricks, water and sand safely. They are proud of their ‘ambulance’, which they
have congtructed and painted themselves. Everyone has designed and made awhedled
vehicle from card and dowel. Children are learning early ICT skills. They know that the
mouse controls the computer, and use it click on shapes before using the “fill tool’ to design
their own caterpillar. Children are fully absorbed in their own culture and enjoy learning about
others.
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Physical development

72.

Opportunities for physicd development have improved since the previous ingpection and are
now good. Before entering the adjoining nursery class, many children have had few
opportunities to develop regular dimbing and baancing skills. They use the fixed climbing
‘train’ eagerly and, depending on the weether, use the limited sdection of larger resources.
They demonstrate good balancing skills using pogo gticks, “stilts and a space hopper. They
await the forthcoming development of a secure area to use bikes and trikes. Children show a
greater awareness of gpace, and use and move gpparatus safely inthe hall. Thelr listening
skillsare good and they follow ingtructions sensibly. Clear focussed targets enable children
with individual education plans to make good progress when climbing and balancing. Physicd
development is given ahigh priority and dl children have frequent opportunities to develop
their skills. They respond very postively to the very good teaching and most have aready
exceeded the early learning goa's expected for their age. Increased finger and hand control
are developing through handling small objects such as making buns and exploring different
textures, completing jigsaws, and working with congtruction sets. Children use scissors safely.
Pencils and arange of media, such as crayons, playdough and paints, are used well to record
pictoridly.

Creative development

73.

Examples of last year’ s work and photographs on display indicate that the teacher provides
children with arich environment for creetive development in which skills are developed step
by step. Although starting school with alimited range of previous experiences, most children
respond enthusiasticdly to the very good teaching and are on course to have achieved
expected levels by the time they moveto Year 1. Role-play isgiven ahigh priority and
encourages imaginative play. Good teaching encourages children to develop alove of music
and they enjoy playing arange of untuned percusson ingruments. Children enjoy sSinging, as
was seen when they sang an action song to warm up for their hal activity. More opportunities
for children to experience colour through the medium of paint have been created since the
previous ingpection. During the ingpection, children mixed colour confidently, with higher
attainers being aware of the changes that take place. Children are proud of their
achievements and enjoy these activities, which they are most eager to share with others.

ENGLISH

74.

Standards arein line with the national averagein Year 2 and below averagein Year 6.
Nearly dl pupils make sound, and in some instances good, progress throughout the school.
Pupils with specia educational needs make good progress. Standards in the current Year 6
are not as high as those reported at the time of the previous ingpection, largely because the
proportion of pupils with specid educationa needs in the current classis grester. Standards
in national tests in Year 6 in 2002 were well below the nationa average, but had been risng
Seadily for five years. The test results were Smilar to those attained in schools taking pupils
from smilar backgrounds. The school did not reach the very chalenging targets it had set, but
is making a determined effort to reach them in 2003. Theresultsin 2002 inthe Year 2
national tests showed a considerable improvement over 2001 and continued the upward trend
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75.

76.

77.

of the past three years. Standardsin reading in Year 2 were in line with the national average
and well above those achieved in smilar schools. Standards in writing were below average,
but were in line with those in Smilar schools.

Pupilsin Year 2 are working at nationally expected levels for spesking and listening, reading
and writing. Overall standards of literacy are close to expected levels. Some pupils are
achieving higher levels of attainment in ligtening and reading. Thisis because teachers expect
and make sure pupils listen carefully, and have used the gpproaches in the Nationd Literacy
Strategy effectively to raise sandardsin reading. The mgority make sound progress but
some make good progress. Many pupilsin Year 6 are working a nationdly expected levels
for listening but the vast mgority are below the leve typicaly expected in spesking, reading
and writing. However, they make sound progress and some make good progress. The high
proportion of pupilswith specia educationa needs in the group have made good progressin
relation to their sarting pointsin September. Pupilsin Year 3 have made dower progress
largely due to teacher absence. Pupilsin Year 4 and Year 5 are well placed to achieve
nationally expected standards by the time they complete Y ear 6.

Pupilsincreasingly show confidencein talking, and listen carefully to their teachers and each
other. InYears 1 and 2 many spesk in sentences but some lower attaining pupils till use
single words and phrases to answer questions. Speaking and listening skills are devel oped
effectively through appropriate class activitiesin literacy and other lessons, when pupils are
expected to share their ideas, explain their thoughts and fedlings, and to listen to others.

Pupils spoke in an open and friendly manner with ingpectors and, in the case of higher
ataining pupils, talked animatedly about their work. For example, apupil in Year 2 who was
very enthusiastic about reading and was keen to draw the inspector's atention to al the "hard
words' in hisbook. Pupils with specid educationd needs benefit from additiona adult
support and encouragement, which helps them to contribute confidently in lessons. Pupilsin

Y ears 3 to 6 generdly lisgen wdl and this hps them learn more effectively. Spegking skillsin
Years 3 to 6 areimproving but current standardsin Y ear 6 are below national expectations.
Pupils, however, make at least sound and sometimes good progress. Pupils are generdly
willing to make contributions to class discussions, especiadly the boys, and try hard to use new
vocabulary to explain their ideas. The good relationships shared with teachers encourage
them to express themsalves without fear of appearing slly or making mistakes, and they gain
confidence through practice.

Pupils are increasingly confident in reading aoud and talking about the books they read.
Reading skillsin Year 1 and Year 2 arein line with nationa expectations, and dthough they
areimproving in Years 3 to 6, standards are below nationd expectationsin the current Y ear
6. Pupils read with good expression, intonation and sound understanding throughout the
schoal, but particularly in Years 1 and 2, where pupils are gaining from early experience of the
National Literacy Strategy. Thisislargdy because dl teachers read doud effectively and
demondtrate how punctuation and the size of the font influences how atext isread. All pupils
are gaining confidence in reading new words because |etter sounds are well taught and pupils
are encouraged to break words into syllables. Thisis developed effectively through the
Phonic Awareness Training (PAT) programme. Higher attaining readers remember their
teachers advice to read on to the end of the sentence, and go back and make an intelligent
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78.

79.

80.

guess a aword they do not know. Many demondirate that they think carefully about the
meaning of what they are reading and salf-correct when what they read does not make sense.
Pupils who have limited skills in reading are supported well by teachers, teaching assstants
and, in some cases, voluntary helpers. Pupilsin Years 3 to 6 continue to develop their skills
and read an gppropriate range of books. Teachers use awide range of fiction, non-fiction
and poetry textsin literacy lessons and encourage pupils to 'read between the lines to infer
and deduce meaning. They are shown how to make best use the library and use the laptop
computers to develop their skimming skills and ability to access the Internet and CD-ROMs
to carry out research.

Pupils writing isin line with nationd standardsin Year 2, but below in Year 6. Overdl
progress is sound and sometimes good, with the exception of Y ear 3, where there has been
some lack of progress due to teacher absence. Thereis an appropriate range of opportunities
for writing but the Nationd Literacy Strategy is not used as effectively asit might be to plan
units of work and individual lessons that link work on writing composition, grammar,
punctuation and spelling together within the lesson.  Expectations of pupils presentation and
care are too low across the whole school, and teacher absence has particularly affected the
quality of booksin Year 3. Year 2 pupils st out and communicete their ideasin avariety of
written forms, but punctuation of sentencesis not secure and they write in a conversationa
gyle with spdlings that rly mainly on their knowledge of sounds. Pupils mostly make sound
progress through Years 3t0 6. Year 6 pupilswrite to communicate their ideas to the reader
but pay insufficient attention to structuring, organising and punctuating their work. Descriptive
language is till limited and in some cases a conversationd style perssts. Teachers do not
demand a high enough standard of handwriting. Many pupils make no attempt to join letters
long after they gain control of letter formation. Thereislittle use of ink. Pupils with specid
educationa needs generaly receive helpful support through a good range strategies and
resources. For example, teaching assstants provide good support in lessons and in delivering
additiond literacy teaching to smdl groups. Consequently these pupils progress aswell as
and sometimes better than other pupils.

Pupilsincreasingly apply therr literacy skillsin other lessons. The Strategies used to raise
gandards in reading are beginning to take effect and are enabling pupils to understand more
difficult or complex texts in other subjects and, for example, to read ingtructions in science
lessons more accurately. Other literacy skills are used appropriately to write a range of
reports and factua accounts, take notes and label diagrams.

Overdl the quality of teaching is sound, often with some good features. Classrooms are
bright and cheerful with useful digplays that support learning effectively. Teachers manage
pupils behaviour very well, and pupils listen carefully and get on with their tasks. Pupilsare
vaued and respected by al the adultsin the school, and praise and encouragement are
widespread. Reationships are excdllent, and pupils contribute willingly in lessons without fear
of failure. Often their appreciation of the teacher's sense of humour and fun, asseeninaYear
4 |esson, help them to enjoy the lesson more. Teachers improve pupils reading through
demongtrating how to read with expression and with attention to meaning. Letter sounds are
often well taught, especialy in Year 1. In good lessons, teaching assstants are used
effectively to support pupils participation and learning in the whole class sessons, aswell as
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81.

82.

working well with individuals or groups on st tasks. In the best lessons, teachers explain
clearly, ask searching questions to improve and assess pupils understanding, and give precise
ingructions so that pupils are able to work independently and confidently.

When teaching is less effective teachers do not share with pupils exactly whét it is they will
know, understand or be able to do by the end of the lesson. Pupils may know what they are
doing, but not what they are learning as aresult. When teachers are unclear about what they
expect the pupilsto learn in the lesson, the independent group tasks are less focused.
Similarly, unlessthe teecher is clear what will be learned by the end of the lesson and brings
pupils together to check out the gains made in learning, the find part of the sessonisless
effective. Often the final part of the lesson focuses on what pupils have done, rather than
being an opportunity to establish what pupils have learned. A few teachers do not use some
of the teaching approaches recommended by the Nationd Literacy Strategy to their full effect.
There are missed opportunities to demongtrate clearly to pupils how to write in particular
styles and to work with them to guide and share writing. Consequently pupils are not gaining
agood understanding of the skills needed to Structure, organise and punctuate their writing,
and many use alimited range of vocabulary. The schoadl's interpretation of drafting writing and
the use of drafting and find draft books is confused in severd classes. Pupils are not explicitly
taught the skills of drafting, revisng and editing their work. Sometimes work is corrected by
the teacher, but pupils involvement after the initia piece of writing is usudly no more than
copying it out 'in best’. In some classes there isinsufficient planning for differing ability groups
of pupils, especidly those cgpable of working at higher levels. Occasonaly explanaions
about independent tasks are too long and confused, and pupils are not clear about what they
have to do when they move from the carpet. The quality of marking varies considerably but is
generdly encouraging. Pupils are often told what they have done well and sometimes thereis
advice on how to improve.

Leadership and management are good. The co-ordinator works with the headteacher to
analyse data and has identified the areas for improvement correctly. She recognisesthe
improvements that have been made in recent years but is clear about the need to continue to
raise sandards, particularly in writing. She has experience of monitoring planning, teaching
and pupils work and this has helped inform her view on the quality of provison and standards
in the school. There are useful procedures for ng pupils learning but the assessment
information is not used to full effect to set clear targets for pupils learning within and by the
end of the school yesr, linked to the nationally agreed descriptions of levels of attainment.
The co-ordinator manages a budget and the very atractive library, as well as agood range of
books and resources. These are helping to improve pupils attitudesto reading. Laptops are
increasingly used o that pupils can improve a range of writing, spelling and reading skills.

MATHEMATICS

83.

Standards are in line with the nationd averagein Year 2and Year 6. Thisis an improvement
since the previous inspection, and reflects teachers' increased skills and confidence in teaching
numeracy, and the successful implementation of the nationa strategy. Pupils make satisfactory
or better progressin all classes. Those with pecia educationa needs are supported
effectively, are fully involved in al class activities and make good progress. Thereisno
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85.

86.

87.

sgnificant difference in the progress of girlsand boys. Standardsin national testsin Year 6
in 2002 were well below the nationa average but have been risng seadily for five years. The
test results were Smilar to those attained in schools taking pupils from smilar backgrounds.
The school did not reach the very chalenging targets it had set, but is making a determined
effort to reach them in 2003. The resultsin 2002 inthe Year 2 nationd tests showed a
considerable improvement over 2001 and continued the upward trend of the past three years.
Standards were below average, but were above average with those in similar schools.

Most pupilsin Year 2 can count on and back in twos quickly and accurately, and identify odd
and even numbers. They are beginning to understand place vaue and can sequence numbers
to 100 correctly, complete smple addition and subtraction problems, recognise arange of
smple shapes, and many can tdl the time accurately using aclock with hands. Pupils are less
surein gpplying their mathematica skillsin new Stuations because they do not have enough
opportunities for practice. Lower ataining pupils practise smple addition and subtraction
with numbers up to 20, recognise reflective symmetry and can sort and organise Smple data.
Pupils with specid education needs are given good support. They use number confidently to
10, name common two-dimensiona shapes, and use information recorded by talying to
create Smple block graphs.

Pupilsin Year 6 have avery good understanding of place value to 1000 and most can work
confidently with numbersinvolving decimd places. They have learnt to use and record a
number of drategies for solving problems involving addition, subtraction, multiplication and
divison. However, the more able children are congrained by having to use problem solving
recording ‘frames’ rather than design and test their own drategies. They are ableto
‘partition’ or split up numbers, which enables them to answer quick fire questions such as 34
x 38 accuratdly and explain the process they used. Their mathematica skill of estimation is
good and this hel ps them to establish whether their answer is reasonable. They have agood
understanding of ratio and proportion, and use fractions and percentages to calculate
quantities. They measure perimeters and calculate areas of shapes by using formulae
accurately, and to know the angle sum of atriangle.

Lower attaining pupils can caculate smple percentages and solve word problems. They can
use a protractor to measure angles and record information on line graphs. The high levels of
support for pupils with specid educationa needs ensure that they are fully involved in dl class
and group activities. Pupils with statements of educationa need are taught the same kills as
others. Their sdf-esteem remains high, asthey fed vaued by both adults and pupils. They
can use computer software to estimate, measure and check angles, and calculate perimeter
and area by counting squares. Thereisaregister of gifted and talented pupils, and
opportunities are taken to extend their skills as in the neighbourhood mathematics master
class.

Overdl the quality of teaching was satisfactory in Years 1-2, and good in Y ears 3-6.

There was no unsatisfactory teaching. The qudlity of teaching and learning has improved since
the previousingpection. Teachers are implementing the Nationd Numeracy Strategy
effectively. Each class has adaily mathemeatics lesson which focuses on developing pupils
numeracy skills and there is congstent use of the recommended sections for each lesson. The
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mental and ora introductions are good. Although pupils are set gppropriate tasksin the main
part of the lesson to match their varying abilities, these are not dways sufficiently chalenging
for the more able pupilsin some classes. The summing up part of the lesson is used to check
levels of knowledge and understanding. In the best lessons this sesson is dso used to extend
the pupils learning.

Lessons are well planned. Pupils are told what they will have learned by the end of the lesson
and resources are carefully prepared. Where teaching is good or better, teachers have good
subject knowledge and know how to implement the National Numeracy Strategy in effective
and interesting ways that encourage their pupils to make good progress. Questions are
probing so that pupils learn to evauate their mathematica srategies and refine their thinking.
In the best lessons there is a good match between the level of challenge and the mathematical
understanding of different groups of pupils. The most able pupilsin Year 4, for example,
were given the opportunity to provide their own questions, whilst the least able were able to
tackle problems successfully because of the skilled support from ateaching assstant. Where
teaching was less effective, pupils were not expected to explain their reasoning and the level of
chdlenge was inconsstent.

Pupils learn effectively because most teaching is stimulaing and they get caught up in the
activities. They like mathematics and are consstently well behaved. Pupils are atentive and
eager to answer questions. They agree that ‘mathsisfun’ and respond well to achdlenge. A
good example was seen in Year 5 when pupils used their knowledge of areato find the Size of
anirregular shape. Although the activities change, some lessons for younger pupils require too
much sitting on the carpet and they lose concentration. Basic sKills are taught rigoroudy
because teachers are confident in their subject knowledge. Relationships are very good.
Pupils work well with each other and the adults in the classsoom. They remain on task and
are eeger to share thelr understanding. The quaity of marking varies from teacher to teacher.
In the best examples the work contains a written comment that encourages the pupils, and
indicates how they might improve. Other teacherslimit the marking to ticks and, in afew
examples, past work had not been marked. Although individua targets are set for pupils,
thereis no reference to them in pupils books. Homework is set regularly to reinforce and
build on work donein school. In most classeswork is presented nestly. ICT was only seen
used in one class during the ingpection. Little useis made of the library to extend pupils
undergtanding of numeracy.

Mathematics has been afocus for development since the last ingpection. The recently
appointed deputy headteacher is providing good leader ship for the subject. Sheisvery
aware of the need to raise standards, especidly those of higher attainers, and has established
good systems for andysing test papers to identify gapsin pupils understanding. An action
plan identifying priorities for improvement was dready in place a the time of her gppointment,
and monitoring the qudity of teaching and learning has provided her with secure information
concerning the quality of provision across the school. She hasaclear grasp of professiona
development needs of the staff and has provided in-service training to address them. She has
recently purchased additional classroom equipment and materias to improve the qudity and
range of resources. Mathematical game packs for parents to use with their children area
useful additiona resource in the school.
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SCIENCE
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94.

Standards are in line with nationd averagesin Year 2 and Year 6. Thisisan improvement in
Year 6 from the time of the previous ingpection. However, the standards and presentation of
work in pupils current science books did not dways reflect the high expectations of teachers
or the enjoyment that pupils showed when carrying out investigations during the inspection.
There was very little difference between the stlandards for boys and girls. Progress has been
satisfactory overal, with some pupils making grester progress. Those with specia educationd
needs are supported effectively, are fully involved in dl class activities and make good
progress. Standardsin national tests in Year 6 in 2002 were well below the nationd
average but have been rising seedily for five years. The test results were Smilar to those
attained in schools taking pupils from smilar backgrounds. Teachers estimated that sSandards
insciencein Year 2 were close to those expected nationdly, and had improved since the
previous year.

Pupilsin Year 1 know that forces are present when pushing and pulling, and have considered
whether materids are hard or soft, rough or smooth, or dull or shiny. Year 2 pupils have
carried out investigations on forces with enthusiasm and growing confidence. They have
observed, measured and recorded the movement of vehicles down dopes, investigated the
effects of “friction’ on different surfaces and levels and explored dtering the length of
pendulums. Pupils have begun to predict what would happen before recording their findings.

Pupilsin Year 3 have explored the suitability and properties of materids used for clothing,
including durability and the absorption of water. They knew how to look after their teeth and
recorded their own egting habits at home before recording their favourite foods. Therewasa
growing understanding of what congtituted a ‘fair test’, and predictions were becoming more
accurate asaresult. The qudity and quantity of work in Y ear 4 was good, and knowledge of
the properties of materials hasimproved. Pupils knew which materids were more suitable to
keep you warm, and pupils have recorded temperaturesin order to find which areas of the
school were thewarmest. Previous work for dl pupilsin Year 4, including those with specia
educational needs, was well presented, and recording was beginning to revea avariety of
recording styles. Pupilsin Years 3-6, including those with statements of special educationd
need, have become increasingly more confident when describing what makes afair test. In
discusson, pupilsin Year 5 showed a good understanding when classifying food into protein
and mineras, carbohydrates, and fats, and were aware of what makes a hedlthy diet and a
heslthy body. InYear 6, work on forces has been record in ‘Newtons', as when recording
upward thrust. They have investigated the effects of change, and knew thet it can be
reversble or irreversble.

There has been much improvement in the development of investigation and exploration skills
since the previous inspection. The very recent ‘ Science Day’ provided an exciting range of
investigations. Pupils were gtill buzzing from their experiences and were eager to describe to
ingpectors how they made the testing ‘fair’, and what they would do next time to improve.
There are satisfactory links with numeracy and literacy. Pupilsin Years 1 and 2 are
encouraged to use charts and tables to record their findings. There was little evidence of older
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pupils usng pie charts or line gragphs. Usualy, pupils showed good listening skills and were
confident when replying to questions. Pupilsin Years 5 and 6 have developed more choice
when recording their findings athough many were allowed to print rather than using the
expected joint script. The use of worksheetsin Y ear 6 does not help to promote the quality
nor quantity of writing. 1CT was underused during the period of the inspection.

Ovedl, the qudity of teaching and lear ning seen during the ingpection was satisfactory in
Year 1and Year 2, and good in Years 3-6. Very good teaching was seen in Years 4 and 6.
The mogt effective teaching happened when teachers knew the subject materid well enough to
build on what pupils dready knew, understood and could do and, more importantly, planned
for pupilsto use their sillsto investigate and explore their ideas. Teachers used technical
language and questions effectively, asking ‘How would you test that? and ‘What could you
do next? Overdl, pupils made at least satisfactory progress with some very good progressin
Years4 and 6. Generdly, pupils worked well together. They thrived when activities were
closdly matched to their abilities, and when the pace of lessons was brisk and the level of
chalenge was high. Where teaching was only satisfactory pupils did not concentrate so hard,
and time was often used to give information rather than to dlow pupilsto find out for
themsdves. Pupils were well behaved and, when carrying out investigations, claimed ‘ science
isfun’. This added sgnificantly to the quality and pace of teaching and learning. Lesson
planning has improved since the previous ingpection but does not indicate in enough detail
what each ability group, especidly the higher atainers, isto learn. Teachers now use nationa
guidelines to support science teaching. This has given consstency to the order of
investigations which pupils experience term on term and year on year. The effective use of
teaching assgants has improved the qudity of learning, particularly for pupils with specid
educational needs.

Science is managed well by the subject co-ordinator. Appropriate curricular guidelines,
based on nationally produced materids, have been more closdly matched to the needs of the
school. The co-ordinator manages and orders high quality resources. She has andysed the
results of previous nationa tests, provided evidence of what pupils should be aming to
achieve, and has identified which areas should be developed first. She has produced a
redigtic action plan that includes the improvement of recording skills. Sheisaware of the
need for the increased use of ICT to improve the quality of teaching and learning. She
understands that science provides excellent opportunities for pupils to develop their speaking
and writing skills, which continue to be a schoal priority. The vital monitoring of teaching and
learning is at its early stages and has yet to have an effect on Sandards. The recent
introduction of procedures to check what pupils know, understand and can do at the end of
each term iswell placed to enable teachersto set targets for each ability group and provide
more chalenge in the learning. Thereis now a good marking policy but it has yet to be
goplied conggently indl classes. At its best, marking informs pupils when they have achieved
their targets and then prepares them for further challenges. Thelibrary contains asuitable
range of scientific reference books for pupils to use to extend their individual understanding.
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ART AND DESIGN
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Although only two art and design lessons were observed during the ingpection, areview of
examples of past work on display, an andysis of pupils sketch books and teachers' long term
planning, and discussions with the co-ordinator and pupils, demondtrate that standardsin Y ear
2 and Y ear 6 are above those expected nationdly. Skills are taught effectively, and the high
quality of finished work reported at the time of the previous ingpection has been maintained.
Not enough lessons were observed during the ingpection to make an overal judgement about
the quality of teaching. However, teachers demonsirated good subject knowledge in the
lessons seen, relationships were very good and pupils were managed very effectively.
Teachers intervened appropriately to praise achievement, and searching questions prompted
deeper thought. All pupils, including those with specia educationa needs, were highly
motivated, worked hard and made appropriate progress.

Art and design plays an important part in pupils persond, socid and cultural development.
Very good behaviour and their willingness to work well together and support each other,
added sgnificantly to the qudity of their learning. Pupilsfrom Year 6 willingly shared their
experiences, skills and techniquesin discusson. They explained the order in which light and
dark colours should be mixed, when to use athick or athin brush, and the influences of a
range of famous artigts. In the Y ear 6 lesson, pupils used their sketchbooksto ‘trid’ colour
mixing and were sdective about the results they achieved. They talked about the ‘ swirls used
by Van Gogh and the colours used by Matisse. Pupils work based on the work of Clarice
Cliff isstunning. These examples are proudly displayed in the entrance, and have recently
been on display in the Phoenix Theetre. Previous studies of aborigina and Peruvian art,
together with the making of African masks, have extended pupils cultural horizons. Pupilsin
Years 2 and 5 have used the ‘fill’ tool on their Iaptops to re-produce the work of famous
artists.

There are very close connections with design and technology, and the overal qudity of design
has improved since the previous ingpection. Pupils thrive on the vaue which teachers place
on their work and are eager to participate in club activities and competitions. Pupils work is
very well displayed around the building and adds to the stimulating learning environment. The
school isrightly proud of its‘Artsmark’ award. Visting artists are used effectively to work
with pupils and have strengthened the qudity of art. Appropriate links are madeto ICT, and
the library contains severa books that illustrate the work of famous artists.

The co-ordinator has a good overview of standards through aregular scrutiny of teachers
work portfolios, but has yet to extend her understanding by monitoring the quality of teaching
and learning in other classes. Manageable assessment procedures are used to highlight the
needs of groups of pupils and she plansto talk to groups of pupilsin dl classesto determine
what and how they learn. Resources are well managed, accessible and are of agood quality
and quantity. Thereisaregigter of gifted and taented pupils, and opportunities are taken to
extend their kills during club activitiesfor art.
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DESIGN AND TECHNOLOGY
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A judgement on standards in design and technology in Year 2 and Y ear 6 has been made
after observing two lessons, reviewing examples of past work on display, areview of
planning, and by talking to the co-ordinator and pupils. The evidence indicates that standards
aretypica of those expected for the pupils age and that al pupils, including those with specia
educational needs, make appropriate progress. The apparent lower standard since the
previous ingpection is due mainly to the reduction of the time available because of the
increased demands of the curriculum. Design and technology |essons are dlternated with art
and design, thus reducing the opportunities to build on and practise skills, term-on-term and
year-on-year. Standards in the design element have improved since the previous ingpection
by time pupils reach Year 6.

Pupilsin Y ear 6 are knowledgesble about the skills needed for design and technology. They
emphasised the need for planning and talked from their experiences about the properties of
materids. They shared their strategies and techniques confidently, for example when choosing
the mogt suitable adhesive to join avariety of materials. They obvioudy enjoyed their
activities and shared how they would improve next time, an essentia requirement of designing
and making. Links between design and technology and science have been promoted, as
during the recent Science Day when pupils designed musicd instruments, built the talest ‘egg
tower’ and constructed a container to protect an egg.

The quality of teaching is at least satisfactory and there were some good featuresin the two
lessons seen during the ingpection.  Teachers gave clear indructions, managed pupils well, and
used questioning effectively to check on gainsin skills and understanding. Pupilsin Year 4
reasoned confidently why paper was less successful than card when investigating levers as
part of their topic on ‘moving pictures. Pupils enjoyed their activities and were proud of their
achievements. They measured accurately and handled tools safely. Teachers have high
expectations and pupils are avare of the need to am for aquality finish to their work. They
grow in confidence as aresult of the excellent relationships and the value which teachers
attribute to their work. Pupils persona and socid skills are very good and they respond well
when evauating the qudity of their work and deciding how to improve. There are many
opportunities to share ideas when working together, and their levels of discussion are good.

The co-ordinator has adapted long term planning by matching national recommendations more
closgly to the needs of the school, and has introduced a system of ng what most pupils
know, understand and can do, as well asidentifying those who have exceeded, or are yet to
gain essentid skills. She manages the good level of resources well and has a clear vision of
how to improve the qudity of teaching and learning. This includes grasping the planned
opportunity to influence standards by monitoring teaching and learning. Pupils make some use
of ICT, to labd diagrams or write out the sequence in which adesign will beturned into a
product. Booksin the library explain how various machines work, which helps pupilsto
understand the design process.
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GEOGRAPHY
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Standardsin Year 2 and Year 6 arein line with nationa expectations, and the levels of
atainment reported at the time of previous ingpection have been maintained. Pupils of all
ability, including those with specia educationa needs, make sound progress as they move
through the schoal.

Year 2 pupils have studied their loca area and have evauated what they like about it in Smple
terms. They can draw Smple routes from home to school. They are currently sudying a
contragting locdlity, the 1des of Scilly, and can identify the human and physicd features of an
idand. They use maps and pogters effectively to find out more information. Pupils were able
to place human features on amap using co-ordinates. They can identify geographica
features, houses, roads, shops and rivers, and know that an idand is surrounded by water.

Older pupils are acquiring sound mapping skills, and can understand maps of different scales
and use akey. IntheYear 5 lesson observed, pupils studied road maps to find where they
live, and used directiond language and co-ordinates to identify different places. In Year 4,
pupils have drawn ascae map of avillage in India, identifying smilarities and differences with
Whitleigh. In Year 6, pupils study rivers and valeys, and have carried out ariver study on a
fidd trip. During discussion, Y ear 6 pupils demonstrated a good understanding of river
formation. They have sudied the immediate locality and talked confidently about
environmenta change and land use.

The quality of teaching was satisfactory in the two lessons observed. In both, the teachers
emphasised the gppropriate geographica vocabulary and used a variety of resourcesto
engage pupils interest. For example, the Y ear 5 teacher had recorded a video of a different
locality to develop an awareness of how places relate to each other.  Although there were
examples of good practice, not al work is differentiated and pupils booksin some classes,
Years 1 and 2 for example, show that they have been set the same thingsto do. Thismeans
that some higher attaining pupils are not stretched and lower ability pupils are disadvantaged
because of their poor literacy skills. Pupils enjoy geography. They are eager to answer
guestions and to contribute ideas. They work well in pairs and independently, and attitudes
and behaviour are good.

The enthusiastic co-ordinator provides good leadership for the subject. Geography isa
current priority for the school and she has drawn up afocused action plan for the
development of the subject. Thishas started well. Priorities were identified through a
systematic audit of what needed to be done urgently. These included pupil interviews, which
highlighted the need for more opportunities for field trips and more ‘hands-on’ experiences,
and has influenced the way the budget is to be spent. The co-ordinator has made good use of
the national scheme of work for geography and has adapted it in the light of the review and
increased teacher confidence. Planning is now matched more closely to pupils needs and
prior knowledge and understanding. The co-ordinator meets regularly with staff to look at
units of work and discuss how they could best be taught. This boogts their confidence. Pupil
progressis tracked and she has started to put together a portfolio to illustrate the order in
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which skills should be taught. Learning resources are satisfactory. The library, Internet and
CD-ROMs are used appropriately for individua research.

HISTORY

110.

111.

112.

113.

The limited time available during the ingpection and the organisation of the school’ s timetable
meant that no lessons were observed and it was not possible to make a judgement about the
overdl qudity of teaching. A sample of pupils work from each year group and work on
display around the school, and discussions with the subject co-ordinator and pupils, indicate
that sandardsin Year 2 and Year 6 are in line with those expected nationdly and have been
maintained since the previous ingpection.

Pupilsin Year 2 have a secure understanding about the difference between present and past.
They are developing higtorical skills and gaining knowledge about the past. Pupilsin Year 1
worked with their parents to complete a questionnaire about the toys their parents played with
as children. They have compared teddy bears from Victorian times and the present, and
identified that the materids had changed as well asthe design. Pupilsin Year 2 recaled the
life of Horence Nightingale and wrote an account of life in ahospitd & that time.

Pupilsin Year 6 have studied arange of topics and have a sound understanding of
chronology. They have developed skillsin using evidence and can extract information usng
different sources to find out about the past. Pupilsin Year 3 studied old maps of the loca
area and identified what was the same today and what had changed. They made good use of
ICT to answer questions about King Alfred. Year 4 pupils are currently investigating Ancient
Egypt and the importance of the River Nileto their lives. Activities have included work on
hieroglyphics. They have dso studied life for the rich and poor in Tudor timesusing
information from different texts and pictures. Year 5 pupils are looking at the structure of
Victorian society. Their knowledge of socia conditionsisgood. They have selected relevant
information from historica sources and produced wdll-gtructured accounts. Pupilsin Year 6
use ICT to extract information from CD-ROMs and the Internet in their sudy of Ancient
Greece. Their work demongtrates their knowledge and understanding of the smilarities and
differences between the city states of Athens and Sparta. Pupils enjoy history and spesk
enthusiagtically about the topics they have sudied. They were able to explain the beliefs and
way of lifein Ancient Greece, and the influence of their civilisation on the world today.

The history co-ordinator is new to the role but is experienced and is developing effectively as
aleader and manager. She has been able to monitor planning and has identified the lack of
consstency inthe use of ICT asapriority for saff professona development. She hastalked
to pupils to find out what they know, and plans to develop awork portfolio to ensure thet al
teachers have the same understanding of the standards pupils should reach in each year group.
Resources are satisfactory and the library is used well to support independent research.

INFORMATION AND COMMUNICATION TECHNOLOGY

114.

Standards of attainment are in line with expected levelsin Year 2 and Year 6. Although
this would appear to mean that pupils are working at levels smilar to those reported at the
time of the previous inspection, there have been many improvements during the past three
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years and pupils now have more opportunities to learn new ICT sKills systematicaly and to
use them in every subject in the curriculum. Staff are far more skilled and confident in their
use of computers and include ICT based activitiesin more lessons. Pupils are very keen to
make progress and respond confidently in lessons. Pupils with specid educationa needs
make good progress because they have additional adult support, their friends are lways
willing to help, and the nature of the work itsdlf gives them confidence as they do not have to
worry about spdllings or handwriting. The school recognises that severd pupilsin each class
have giftsin ICT, and they are encouraged to work alongside any of the pupils who may be
having difficulty. There are not enough planned opportunitiesin ICT lessons for gifted pupils
to be set tasks at a higher leve of skill so that they can fully develop their potentid.

Pupilsin Year 2 log onto their computers confidently, enter and edit text correctly, and save
what they have completed at the end of the session. They create block graphs by entering
datainto acomputer program and use the results to illustrate how far the various vehicles they
had made in a design and technology lesson could travel. Pupilsin Year 6 understand the
Internet, and demonstrated this by finding websites so that they could compare the
characteristics of African and Indian elephants, look up that day’ s westher in London, and
access City of Plymouth tourist information. They communicate information effectivey
through word-processed texts and e-mails, and have used severd programs to control events
or exploreideas. A good example was seen when Y ear 6 used a program to make traffic
lights change colour in the correct order and with gppropriate timings for each sage. Higher
attaining pupils were able to add green and red pedestrian lights to complete the exercise.

The quality of teaching is good overdl. Most teachers have a secure knowledge of the
software. SKills are taught methodically, as was seen when Year 1 worked effectively and
systematicdly to learn the * save and close-down’ procedures. The pupils were attentive,
thoroughly enjoyed the lesson and al made good progress. The teaching was very good in

Y ear 4 because the pupils were highly motivated, each step was taught rigoroudy, and pupils
were amazed at what they could do. Progress was very good because pupils were
determined to be successful. Teachers are starting to make good cross-curricular links, as
when Year 2 sarted alesson about the colour-fill tool with examples of paintings by
Mondrian. The qudity of teaching was satisfactory rather than good when pupils complete
the planned work faster than anticipated and were given ‘more of the same' rather than being
set work that took their understanding to the next level.

The school has made a very innovative and successful decision to equip itself with lgptops
rather than a suite of computer workstations. The ICT room is equipped with an eectronic
whiteboard which enables the teacher to St comfortably with her own Iaptop and show the
pupils how to develop their skills by projecting an image of her screen onto the whiteboard.
There are enough laptops for each pupil in aclass to have one of their own for askills
teaching lesson. Additiona |aptops are available during the week for group usein class
lessons in other subjects, and pupils report that this “ makes learning better.” The laptops are
al linked to the main server and printers by wireless, and hard copies can be produced
quickly on class printers.
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The subject is currently led by the headteacher, in the absence of the co-ordinator. He brings
considerable expertise to the subject and isinvolved in City-wide initiatives for ICT.
Standards are assessed on an annud bas's, and indicate that they are rising stedily year-on-
year. The governing body hasinvested in the part-time employment of an ICT technician.
Thisis proving very beneficid, and alows teachers to concentrate on teaching ICT skills
rather than worrying about why some computers go off line. The governing body has taken al
the necessary measures to ensure that pupils are unable to access inappropriate websites
when using the Internet. The school intends to establish computer workstations in the library
to add to the range of opportunities for persona research.

MUSIC

119.

120.

121.

122.

Standards arein line with nationa expectationsin Year 2 and Year 6, and are Smilar to
those reported at the time of the previous inspection. All pupils make steady progress. Those
with specid educationa needs are encouraged to take afull part in group discussons and
practical sessons by the teaching assstants. A good example was seenin Year 1 where the
teaching assstant worked closely with one pupil so that, to his great enjoyment, he was able
to play hisingrument in correct time with the rest of the class.

Standards of snging in Year 2 and Y ear 6 are gppropriate for their ages. Pupils sing tunefully
in lessons, assemblies and in the weekly hymn practice. No part-snging was heard during the
ingpection period, and the choir has not met this term due to the illness of the co-ordinator.
Year 2 pupils have agood sense of rhythm and can maintain the beat in accompaniments.

Y ear 6 pupils have a basic knowledge of standard notation, and understand the ‘ shorthand’
ciphers used to indicate ‘soft’, ‘loud” and other ingtructions to the player. Pupilsin both
classes enjoy ligening to music and talking about what they have heard.

The quality of teaching is satisfactory, and is good in some individua lessons. The school
makes good use of acommercid scheme. Pupils accept this postively, and sing happily to a
taped accompaniment and listen carefully to arange of recorded music. Whereteaching is
good, aswas seen in Year 1, teachers use the commercia tapes very effectively by stopping,
garting and explaining the work confidently so that pupils listen intently, perform better after
practice, and enjoy making music together. Theteaching in Year 1 was particularly strong
because of the way the teacher introduced a wide range of untuned percussion instruments,
and helped the pupils to ‘compose avariety of sounds that would fit the mood of different
passages within the song they were learning.

The subject is temporarily led and managed by the headteacher. The co-ordinator has
produced aredlistic gppraisal of current strengths and areas for development, and is keen to
see the subject develop further. The concernsin the previous report about policies and a
scheme of work have been addressed successfully through the purchase of the commercia
programme. Pupils have opportunities to learn arange of individud instruments including
keyboards, recorders, guitar, violin and flute. Although some useis made of ICT to access
steson the Internet, the school does not yet use composition programs. Tape recorders
were not used during the ingpection week to enable pupils to hear their own work and decide
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how it might be improved. The library has an appropriate range of books about famous
composers and the instruments of the orchestra.

PHYS CAL EDUCATION

123.

124.

125.

126.

Standards are in line with national expectationsfor Year 2 and Year 6, and are Smilar to
those reported at the time of the previous inspection. All pupils make sound, and on
occasion, good, progress. Pupils with specid educationa needs are fully involved in dl
activities and make Smilar progressto the rest of their year group. The school meets the
requirements for sandards in swimming.

Pupilsin Year 2 work together safely and with enthusiasm in gymnastics, and understand the
reasons for warming up and cooling down at the start and end of asession. They
demondtrate increasing contral by linking their actions together and trying hard to create afluid
sequence of movement. Pupils are well behaved and self-disciplined. Relationships are
excdllent and they work together sensibly, sharing mats reedily. They talk about their actions
and suggest ways of improving their work. Pupilsin Year 6 create, practise, repesat and refine
their movementsin dance. They remember sequences and show increasing control and
accuracy inlessons. Pupilswork well in pairsto create, develop and perform a smple dance.
They enjoy observing others performance, watch carefully and make smple judgements
about what was good and what might be improved. This helps them to make changesin their
OWN expressive movements.

Dance, gymnastics and games lessons were observed during the inspection. The quality of
teaching is satisfactory overdl with some good features. Teachers change for physica
education and therefore mode appropriate and safe dress for pupils. Pupils are expected and
encouraged to participate. A lack of kit is no excuse for not undertaking some physica
activity, dbeit walking round the pitch while the physica education lesson is underway.
Strengths in teaching include clear expectations of pupils behaviour, involvement and
response during lessons. Teachers not only demongtrate what pupils need to do but often join
in. Thiswasavery ussful strategy for helping some Y ear 6 pupils, for example, to overcome
their naturd shynessin participating in dance. The teechers own enthusiasam aso helps pupils
perdst in making an effort. Again, inthe Year 6 lesson, thiswas asgnificant factor in
developing good pace and momentum, and enabled pupilsto redly enjoy themsdves by the
end of the sesson. Teachers usualy provide good, appropriately timed opportunities for
pupils to practise skills individualy, in smal groups and then in larger groups. Thiswas seenin
aYear 5netball lesson. Lessons are |ess effective when the purpose of the activitiesis not
shared with pupils. They know what they are doing in the particular lesson but not why, and
are less clear about the gainsin learning they will take forward to future lessons. Also,
insufficient emphasisis given to helping pupils see how they can improve through practice and
by refining movements.

L eadership and management of the subject are good. The co-ordinator makes excellent use
of linkswith loca schoals, loca coaching opportunities, for example with Plymouth Argyle
and Plymouth Albion, as well as training and funding through the netional Primary Link
Teacher initiative. He aso ensures that pupils have the opportunity to be involved in loca
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competitions and maiches. Effective use is made of agood range of resources, which are
stored carefully so pupils can access them and develop good routines that help lessons move
at agood pace. The co-ordinator isimaginative in seeking to make the best of grants and
opportunities to improve the provision, for example, in extending the playing fields available to
pupils. He makes sensble use of informal and forma opportunities to monitor teaching and
pupils learning. As headteacher, the co-ordinator has identified the future benefits to be
gained through appointing a physica education specidist to the staff. Thereisaregister of
gifted and talented pupils, and opportunities are taken to extend their skills during club
activities gport.

RELIGIOUS EDUCATION

127. Standardsin Year 2 and Year 6 arein line with the levels expected in the locally agreed
gyllabus, and are smilar to those reported at the time of the previous inspection. Pupils
books indicate that they make satisfactory progress but, because much of the work setis
smilar, pupils capable of higher attainment do not get enough opportunities to explore ideas or
facts at amore chalenging level. There are exceptions, aswas seenin Year 3, where pupils
were given arange of tasks, including research on the Internet, that interested and stretched
them at the correct leve of difficulty. Pupilswith specid educationa needs so make
appropriate progress because they are well supported by teaching assistants and become fully
involved in dl the class activities

128. Pupilsin Year 2 have agood recdl of the main Chrigtian festivals, especidly Chrismas and
Eadter, and severa stories from the Old Testament. They understand the concept of Christian
baptism, and linked it to John the Baptist. They know the story of Moses, and were
fascinated to learn how modern Jews celebrate the Passover. Pupilsin Y ear 6 have amature
attitude to faith, one commenting that religion was important because “ people need a hope.”
They respect the beliefs of others, and their own rightsto believe, or not, without pressure.
Thisisimportant to them, and reflects the school’ s explicit aims and va ues, and successful
removal of oppressve atitudes. Y ear 6 pupils have an appropriate understanding of the basic
facts of the life of Jesus, and know why Eagter is the most important Chrigtian festival. They
recalled some of the facts they had learned about Hinduism, and especialy vaued being able
to meet aHindu vistor who had made hisfaith dive and interesting.

129. It wasonly possible to see one lesson during the inspection but the evidence from this and the
pupils books indicates that standar ds of teaching are sound. The lesson observed was
good because the stimulating resources caught the pupils interest. They looked at the seder
or Passover plate with greet interest, and were later able to recall in detail how the med
would be set out. Good use was made of an informative video and reference texts to give the
pupils arange of ways in which to extend their understanding. Teachers are darting to make
greater use of the Internet and other ICT based resources to extend pupils knowledge and
understanding. The library contains an interesting range of books about dl the mgor world
faiths and agood display in the corridor, drew pupils attention to a number of world faiths.

130. The co-ordinator iswdl informed. Sheis aware that, while pupils generd attitudesto
religious education are appropriate, they do not gpproach it with the same enthusasm as they
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do other subjects. She is keen to make sure that pupils gain awider understanding of
Chridtianity and other mgor world faiths, and to develop the curriculum so that it has a higher
datusin pupils eyes. The school supports severd charities enthusiagticdly, and linksthisto
the Chrigtian concept of giving and sacrifice. Resources are good, and classes have visited a
local synagogue as well asthe parish church.
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