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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Willowbank Primary Schoal is stuated in Cullompton, atown in Devon. There are 285 full-time
pupils on rall, 146 boys and 139 girls, between the age of four and eleven years. Thismakesit a
large school compared with primary schools nationally. Pupils are taught in ten classes. They come
from families with awide range of socid and economic backgrounds. The percentage of pupils
entitled to free school medls (8.3%) is below the national average. The percentage of pupilswith
specid needs (17.2%), including those with statements of educationa need, is broadly in line with
the nationd average. Pupils have arange of specid needs, the mgority of these relate to learning
difficulties. The percentage of pupils with statements of pecia educationa needs (0.3%) is below
the nationd average. The great mgority of pupils are of white British heritage. The percentage of
pupils whose home language is not English (0.8%) islow. When children join the school as four-
year-olds, thair levels of attainment are varied, but overdl they are typica of those found nationaly
for the age group.

HOW GOOD THE SCHOOL IS

The school is providing a satisfactory standard of education. Thereis considerable scope
for further improvement, particularly in raising standardsin English. Leadership and
management do not focus sufficiently on raising standards in key areas of pupils
learning.

I nspection evidence indicates that standards in English, mathemeatics and science have improved
from the very low levels attained in the 2002 assessments for e even-year-olds. However, the
evidence does not indicate that the school will meet the targetsit set for 2003.

Standards in other subjects are typica of those found nationally for the age group. Overdl, the
school meets the needs of al pupils satisfactorily. However, the highest attaining pupils are not
congstently provided with work that challenges ther thinking, and their use of skills. All pupilsare
provided with equa access to the school’ s provision.

The cogt per pupil to run the schoal is close to the nationd average. Teaching in the schoal is at
least satisfactory and often good. Pupils make satisfactory progress as they move through the
school. Standards have improved in some subjects. When these factors are considered together,
the school isjudged to be providing satisfactory vaue for money.

What the school doeswedll

Standards attained by eeven-year-olds in mathemeatics and science are improving.

Teachers throughout the school are enthusiastic and keen to develop their teaching skills.
Good provison is made for the socia and mora development of pupils.

In lessons, pupils show good atitudes to their learning. Pupils behaviour is good and bullying
isvery rare.

Relationships between teachers and pupils are good.

Opportunities for pupils to be involved in residentia educationd visits are good.
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What could be improved

- Standardsin English, particularly in writing, are too low.
The headteacher’ s leadership and management is not sufficiently focussed on raising the
sandards attained by pupils, through improving the qudity of teaching in the schoal.
Work is not consstently matched to the needs of individud pupils, particularly the higher
ataining pupils, who are not sufficiently challenged.
Teachers marking does not provide pupils with enough guidance about ways in which they
could improve their work.
The role of subject co-ordinators needs to be focussed on raising standards,

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Since the last ingpection the number of pupils has increased so that the school is now alarger than
average primary school. Although some efficient systems have been developed to support the
management of the larger school, many of the syssems are not effective. They do not focus
aufficiently on gathering and anadlysing information in order to take actions to improve the sandards
attained by pupils.

All theissuesidentified in the last ingpection report have been considered and the following
improvements have occurred:
gandards in design and technology have improved so that they are in line with those found
nationdly;
curriculum and teaching plans indicate what pupils are intended to learn;
assessment datais recorded systematicaly. However, the datais not yet used consstently
to plan the next stage of learning;
an outdoor area dedicated to the under-fivesisin place.

STANDARDS

The table shows the standards achieved by pupils a the end of Y ear 6 based on average point
scoresin Nationa Curriculum tests.

compared with
Performancein: all schools smilar Key
schools
2000 | 2001 | 2002 | 2002 well sboveaverage A
above average B
English C C E E average C
below average D
Mathematics C C E E* well bdow average E
Science C C E* E* the lowest 5% E*
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The school’ s results in the 2002 tests for eleven-year-olds were low, overal. In science the results
were in the lowest 5%. Compared with smilar schools, Willowbank’ s results were well below the
average in English. They were in the lowest 5% in mathematics and science. Resultsin nationd
tests for seven-year-olds for the last three years show that the school’ s performance in reading and
writing has been below the nationa average. In mathematics they have been in line with the national
average. Performancein science had been in line with the nationa average.

Inspection evidence indicates that the school’ s results in the 2003 tests for English, mathematics and
science, for deven-year-olds, will be higher than those for 2002.

Inwork seen during the ingpection, standardsin Years 2 and 6 were typica of those seen nationaly
for mathematics and science. They were below in English, particularly in writing. Overdl, pupils
attain sandards in information and communication technology that are typica of those seen
nationally, for the age group. Inspection evidence indicates that standards in other subjects arein
line with those typicaly seen nationdly.

Inthe Year 6 tests, boys attain higher standards than girls, thisis particularly so in mathematics and
science. Not enough action has been taken to raise the standards attained by girls.

Children enter the Reception class with andards that are in line with those found nationdly. By the
age of five, they are working at the level expected for this age group; they have made satisfactory
progress. Asthey move through the school the mgority of pupils make satisfactory progress.
Higher ataining pupils do not congstently attain at the leve that could be expected. They make
dower than expected progress in learning.

(Inspection evidence was gathered by observing teaching and |earning, holding discussions with pupils, staff
and governors and through scrutinising a range of school documentation.)

PUPILS ATTITUDESAND VALUES

Aspect Comment
Attitudes to the school In lessons, the pupils' attitudes to work are satisfactory. Pupils are

interested in the activities and they want to succeed. Pupils respond
well to teachers use of praise.

Behaviour, in and out of Behaviour in the school isgood. In the playground space is limited;

classrooms despite this pupils play together well.

Persona development and | The persona development of pupilsis good. Relationshipsin

relationships classrooms are good.

Attendance Attendance levels are close to those found nationally for primary
schools,

The good relationships between the teachers and pupils have a positive impact on the attitudes
pupils show towards their work. Pupils are keen to take responsibility. When given the
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opportunity, they show mature attitudes to the tasks set. The school has good procedures in place
to tackle pupils absence.
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TEACHING AND LEARNING

Teaching of pupilsin: Reception Years1l-2 Years3—6

Qudlity of teaching Satisfactory Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Overdl, the qudity of teaching observed during the ingpection was satisfactory. Fifty-seven lessons
were observed. In six lessons teaching was judged to be very good, good in 19, satisfactory in 32.
I nspection evidence indicates that the teaching observed during the ingpection was typical of that
found in the schoal at other times.

Where teaching was a its best it had anumber of particular strengths. Lessons were well planned.
Teachers used good questioning techniques and pupils were encouraged to explain why they
provided different answers to questions. Pupils responded well to this gpproach. Where teaching
was sdtisfactory, the work given to groups of pupils did not build on their past learning.

Teaching in English, where pupils were developing their literacy skills, was stisfactory. However,
lessons often went at a dow pace and pupils did not make enough progress, resulting in low
dandards. Teaching in mathematics, where pupils were developing their numeracy skills, was good.

Teachers mark pupils work regularly. However, the marking does not provide pupils with enough
guidance about ways in which they could improve their work. Although the school has arange of
as=ssment datait is not sufficiently used to plan the next stage of learning for pupils. Asareaullt,
groups of pupils, particularly higher atainers, are not sufficiently challenged.

Pupils make satisfactory progressin their learning as they move through the school. The best
progress occurs in lessons where the work takes into account the pupils previous learning and
builds on their understanding. The satisfactory, and at time good support provided by teaching
assgtants for pupils with specia educationa needs, enables this group to make satisfactory progress
inther learning. The progress of higher attaining pupils is often restricted by the low levd of
chdlengein the work they are st.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quaity and rangeof | Thecurriculum is satisfactory. At thetime of the inspection there were
the curriculum asgpects of some subjects that were not being given sufficient attention
andtime. Co-ordinators are not sufficiently engaged in evauating the
standards attained by pupils.

Provision for pupils with Overdl, the provisonisgood. The member of staff responsble for
specia educationd needs | developing this aspect of the school’s work is clear about the way
provison can be further enhanced. However, too often the support is
provided away from the classroom.

Aspect (contd) Comment
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Provison for pupils
persond, including
Spiritud, mord, socid and
cultura development

Good provison is made for pupils mora and socid development.
Although satisfactory provision is made for pupils to understand their
own culture, not enough thought is given to ways in which pupils can
be introduced to arange of other cultures. Provison for the pupils
spiritua development is unsatisfactory.

How well the school cares
for its pupils

The school has good procedures in place for ensuring pupils welfare.
Procedures for child protection are good. The school has apolicy for
promoting race equdlity.

The school has recognised the need to raise sandards in pupils writing and it isafocus for
development. Although standards in science have improved, not enough attention is given to
developing pupils scientific investigative skills. 1n lessons, very few opportunities are provided for
pupils to reflect on the implications of what they have learnt.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

L eadership and Overdl, the leadership and management is satisfactory. However, the
management by the leadership and management of the headteacher is unsatisfactory. The
headteacher and other key | headteacher does not give enough attention to raising standards by
daff improving the qudity of teaching. The work of the key stage co-

ordinatorsisgood. Teaching and non-teaching staff provide the
headteacher with good support.

How wdll the governors
fulfil their respongbilities

The work of the school governorsis satisfactory. They are supportive
of the school, and carry out their responghilities effectively. Although
some systems are in place to monitor the work of the schoal, datais
not fully used to evaluate the school’ s performance.

The school’ s evauation of
its performance

Tedt results are not andysed in sufficient detail. When results are low,
too much attention is given to finding reasons for the outcomes thet are
outsde the school’ sinfluence. Not enough thought is given to
identifying what the school can do to raise sandards. Satisfactory
procedures for setting overall school test targets arein place.
Procedures for setting targets for individua pupils are not as well
developed.

The drategic use of
resources

Overdl, the school uses the various specific grants provided to
satisfactory effect. Good use has been made of money to support
pupils with arange of learning difficulties; these pupils are making a
least satisfactory progressin their learning.

Overdl, the headteacher’ s leadership and management is unsatifactory. Systems for monitoring
and evaluating the school’ s performance lack the necessary rigour that would ensure the standards
atained by pupilswill improve. Members of saff who are respongible for managing key stage
provision, and managing the support for pupils with specia educationa needs have agood grasp of
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the strengths and weskness within their differing areas of responsibility. However, they are not
given sufficient and congstent guidance by the headteacher that enables them to move the school
forward in a coherent way. The school governors have arange of efficient sysemsin place that
enables them to fulfil their many atutory responshilities. The systems do not yet alow them to
evauate the school’ s effectiveness. The governing body understand and are beginning to use the
principles of best vaue when making decisions regarding expenditure.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to see improved

Children are keen to come to school and
learn. They like schoal.

The school encourages pupils to work hard.

The school encourages pupils to understand
the difference between right and wrong.
Behaviour is good.

Parents judge that the schoal is helping their
children to mature.

The school isacaring place.

Parents are concerned about the way
reading istaught. They condder that the
range of reading materids avalable to
pupilsis limited.

Not enough opportunities are provided for
pupils to be involved in competitive sport.

Homework is not given in aconsistent way
throughout the schoal.

Parents returned 74 questionnaires, many were accompanied with written statements  Sixteen
parents attended the meeting with the registered ingpector. The evidence gathered during the
ingpection supports the positive views identified by these parents. The evidence supports the
concerns expressed by parents about reading, competitive sports and homework.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Evidence from the 2002 national assessments for seven-year-olds indicates that
pupils standardsin reading were below the national average. In writing and
mathematics standards werein line with the national average. Evidence from the
2002 national assessmentsin English, mathematics and science for eleven-year-
olds shows the school’ sresults to be well below the national average for English
and mathematics and in the lowest 5% for science. Children enter the school as
under-fives with standards that are typical of those found nationally for their age
group. Children make satisfactory progress as they move through the under-fives
stage of education to attain standards that arein line with those seen nationally
for thisage group. This progressis maintained as pupils move through the Key
Stage 1 and 2 classes (Years 1 to 6 classes). |nspection evidence, in particular work
in the books of Year 6 pupils, indicates that standards are improving, overall.
Standardsin pupils writing are still too low. The standard of presentation of
pupils work is generally unsatisfactory.

The nationd arrangement for assessing pupils  attainment is based on a scale with eight
levels. Thetarget for seven-year-oldsis Leve 2 of the scale; higher-attaining pupils should
reach Level 3. Thetarget for eleven-year-oldsis Levd 4; higher-attaining pupils should
reach Leve 5.

The school’ s results in the 2002 tests for eleven-year-olds were very low. They show a
sgnificant decline from those of 2001, when the schodl’ s results were in line with the
national average.

Aswd| as comparing the school’ s results with the national picture, it is possble to make
comparisons with schools that are ‘in asmilar context’, that is, schools that have asmilar
proportion of pupils entitled to free school meals. When the school’ s results in the 2002
tests for seven-year-olds are compared with this group of schools, the results for reading
werewdl below the average. Results in writing were below the average. Resultsin
mathematics were in line with the average for this group of schoals.

When compared with smilar schools, the 2002 tests for €l even-year-olds, showsthe
school’ s results in English were well below the average. Results in mathematics and science
were in the lowest 5% for this group of schools. When the results for the last three years
are taken together, the girls results have been better that the boys' resultsin English, but
lower in mathematics and science.

There are no tests for science at age seven. In this subject the class teachers make an

assessment of pupils attainment as they reach the end of Year 2. The 2002 assessments
indicate that the percentage of pupils attaining the expected level was in line with the nationd
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average. The seven-year-olds assessments for the last three years show boys to be ataining
a ahigher levd than girls.

In the tests for seven-year-olds the school’ s results have remained below, or close to the
nationa average for the last three years. The exception being in the 2001 tests for
meathemeatics, when the school’ s results were above the national average. The results for
eleven-year-olds have been in line with the nationa average, until 2002 when they showed a
ggnificant decline,

Work from the pupils books was scrutinised and used to make overal judgements about
the standards currently being attained by pupils. The work in the present Y ear 6 pupils
books for English indicates an improvement in standards but they are till below those found
nationdly, especidly in pupils writing. Work in the mathematics books shows an
improvement with evidence that more pupils than last year are on track to attain the
nationally expected standard. A similar picture is provided from the science books where
there is good coverage of the nationdly prescribed programme of work. In addition,
discusson with the Y ear 6 pupilsindicates that standards in mathemeatics and science have
improved from the low level of 2002. The standard of presentation of work in the booksis
unsatisfactory. Work in the books of the highest ataining Y ear 6 pupilsis not of the quality
found nationdly for this group of pupils.

Although the school has undertaken some analys's of test results, this has not been detailed
enough. Co-ordinators for the important subjects of English, mathematics and science have
not been given sight of the nationaly produced statistical deta relating to the 2002 tedts; this
is a dgnificant weakness in the school’ s management. As aresult, there are no detailed
plans to address the issues identified in the data. For example, there are no clear Strategies
to develop teaching and learning that helps girls to improve their performance in nationa
tests.

I nspection evidence indicates that in other subjects pupils are attaining broadly average
sandards. Insufficient evidence was gathered to make a secure judgment about standards
inmusic. Since the last ingpection, there has been an improvement in the standards pupils
attain in design and technology. Inspection evidence indicates that Sandards in information
and communication technology are improving. At the time of the ingpection, the impact of
the newly constructed computer suite was limited. Pupils are provided with a good range of
opportunities to develop skills outside the classroom. These are having a positive impact on
many aspects of the pupils development. For example, the annua residentia vists help
pupils to take initiative and develop their confidence.

In reading the majority of pupils make satisfactory progress. In writing progressis
unsatisfactory. The school hasrecognised thisand it is a central element of the
school’ simmediate development. Progressin mathematicsis more secure.

Children enter the school with average skillsin number work. By the age of eleven
many pupils are on track to attain the nationally expected standard in
mathematics.

Standards in the important skills of literacy and numeracy show variation. Standardsin
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Pupils

17

18

gpesking and ligening arein line with the nationa average. Standards in writing, and in some
aspects of reading, are lower than those found nationally. Standards in numeracy skills are
in line with those found nationdly. The higher Sandards in numeracy reflect the higher
standards of teaching observed in mathematics lessons than that in English lessons.

The teachers are making satisfactory use of the nationd guidance for teaching reading,
writing and number work. The approach is having a postive impact on the pupils standards
of atainment in mathematics. The impact isless obvious in English. English lessons do not
conggtently go with a swing, too often pupils are spending too much time ligtening to the
teacher.

Pupils with special educationd needs achieve standards appropriate to their age and ability.
They make satisfactory progress in developing skillsin reading and number work. A good
level of provison is made for this group of pupils. However, the support is not dways
deployed in the most effective way. Ingpection evidence indicates that when teaching
assigants are in lessons with pupils, Sitting alongsde them and hel ping them with the work,
then pupils progressisgood. On the other hand, when pupils are withdrawn from lessons
the progressislimited. Pupils are not able to be fully involved in the lesson. In addition, it is
not clear how the work undertaken in the withdrawa groups relates to the work in the
classroom. Higher ataining pupils are not dways sufficiently chalenged. This group of
pupils is often expected to complete the same work as average attaining pupils before they
are provided with ‘harder’ work. All pupils are involved in al aspects of the school’ s work.

Although the school is beginning to make use of arange of assessment data to set targets for
improvement, the information is not yet being used in a consstent way to plan lessons that
builds on pupils past learning. Although pupils work isregularly marked, the teachers
comments do not provide pupils with guidance about ways in which their work could be
improved.

These judgements represent a decline in standards from those reported following the last
ingoection.  Since then, the number of pupilsin the school has increased sgnificantly.
Management structures, particularly systematic procedures for monitoring standards, are not
sufficiently developed.

attitudes, values and per sonal development

In the lessons observed during the inspection, pupils' attitudes to learning were
good throughout the school. Behaviour in lessons and around the school was
good. The pupils know what is expected of them and respond well to the
encouragement and opportunities provided for them. Relationships between
teachersand their pupils are good. Attendance levels are broadly similar to those
seen in primary schools nationally.

Pupils attitudes to learning are good. They enjoy coming to school and are keen to learn,
even when the work they are asked to do lacks sufficient chalenge. Pupils of dl agesand
abilities respond in a positive way to their teachers. They concentrate well and try hard to
complete their work in the dlotted time. They are enthusiastic about the opportunities that
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are offered to them outside the classroom. For example, they talk enthusiagticaly about the
vidits they make to places of interest.

Children who are under five have a good range of opportunities for personal, socid and
emotional development. The teachers and classroom assistants ensure that thereisawide
range of activities to develop these aspects of the children’slearning. Asaresult, the
children are able to take a satifactory level of responsibility for their actions. They ligento
others and learn the importance of sharing and taking turns.

Pupils behaviour isgood. The school has high expectations for pupils behaviour and
promotes good behaviour well. The school has a system of rewards for good behaviour

and effort. Pupils appreciate this, they are motivated by the praise they receive. The system
of sanctionsis operated in aconsistent and positive way throughout the school. Examples of
very good behaviour were seen in lessons throughout the school. InaYear 3/4 mathematics
lesson pupils were seen working on division, they were excited by the activities, tried very
hard to achieve high standards and made good progress. However, in anumber of lessons
asmal number of pupils did not listen sufficiently carefully to ingtructions so thet they were
not clear about the task set and became frustrated in not completing the task.

Behaviour in and around the school isgood. Pupils are polite and friendly. They are willing
to engage adultsin conversation. Pupils play well together at bresks and lunchtimes. This
behaviour is particularly notable as the outsde play areaiis smdl for the numbers of pupils
usng it. In the dining room pupils behave well, talking sengbly with friends and helping to
clear away. No evidence of sexist or racist behaviour was seen. There is no evidence of
bullying in the schoadl.

Relationships between teachers and pupils and between pupils throughout the school are
good. Staff have good knowledge of their pupils. They use this knowledge to good effect
to support individua pupils.

The persond development of pupils of al abilitiesisgood. Pupils have opportunitiesto take
regpongbility, in class, during assemblies and around the school. They dso have the
opportunity to serve as class representatives on the school council. They are clear about the
nature of these duties and take the respongibility entailed serioudy. When they are given the
chance, pupils enjoy taking responghility for their own learning. In particular, they enjoy
working in pairs and small groups and do so sensbly. However, opportunities for them to
undertake research and to work collaboratively on tasks are limited. Overdl, too few
opportunities are provided for pupils to work independently. In particular, the higher
attaining pupilsin Years 3 to 6 are not provided with enough chalenging work that would
help them develop independent skillsin their learning.

Leves of attendance have improved recently and are satisfactory; they are smilar to those
typicadly found in primary schools nationdly. Levels of unauthorised absence aredsoinline
with those seen in Smilar schools. Almogt al pupils are punctud, and sessions and lessons
begin on time. Pupils and parents are aware of the school’ s requirementsin this area.
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These judgements are Smilar to those reported in the last report. Parents are clear that
these standards are the result of the way in which the school tackles issues of behaviour,

incdluding dedling promptly and gppropriately with any bullying.

HOW WELL ARE PUPILSTAUGHT?

26
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Overall, the teaching observed during the inspection was of a satisfactory standard.
Evidence collected from the teachers' planning records and from the pupils' books
indicates that the teaching observed during the inspection istypical of that usually
found in the school. Therelatively high percentage of satisfactory teaching (56%)
is having a negative impact on the standards attained by pupils. More of the
teaching needsto be good or better. Since the last inspection the school has grown
significantly, there has not been the necessary development in teaching to meet the
new situation. Management structures, particularly systematic procedures for
monitoring the quality of teaching and learning, are not sufficiently developed.

There are ten classesin the school. Two classes provide education for a mixture of four-
year-olds (reception children) and Year 1 pupils. One class provides education for pupilsin
Years 1, 2 and 3. One class provides education for Year 2 pupils. Three classes provide
education for pupilsin Years 3 and 4. Three classes provide education for pupilsin Years 5
and 6. All these classes have mixed age groups. Although teachers teach the mgority of
subjects to their own class, the arrangements for teaching English and mathematicsin Years
3to 6 aredifferent. In Years 3 and 4 pupils are taught in groups based on their prior
attainment in the two subjects. Similar arrangements are in place for pupilsin Year 5 and 6.

During the inspection, 57 lessons or part lessons were observed. In total this amounted to
just over 37 hours of teaching and learning. Teaching was judged to be very good in Six
lessons, good in 19 lessons and satisfactory in the remaining 32 lessons. No unsatisfactory
teaching was observed. Overdl, thisisasmilar picture to that reported following the last
ingpection. The proportion of good teaching is dightly lower; but some unsatisfactory
teaching was reported at that time.

The relatively high percentage of satisfactory teaching (56%) does not fit easly with the
headteacher’ s more positive view of the qudity of teaching. However, ingpection evidence
indicates that the headteacher’ s assessment is based on avery smdl number of

observations. The headteacher does not have aregular, systematic and rigorous programme
to monitor and develop the qudity of teaching in the schoal.

Common strengths where teaching was at its best were:
the high quality of the teechers planning;
the way teachers used questions to help pupils develop their idess;
the time teachers provided for pupils to discussidess,
the teachers’ understanding and knowledge of the subject.
These strengths played amagjor part in the good progress made by the pupils.
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In lessons where teaching was judged as satisfactory, there were common weaknesses.
Time was not used to best effect, with pupils Stting and listening to the teacher for too
long. Asaresult the progress made in learning was only satisfactory.

The work given to pupils did not take account of their past learning.  This often meant
that higher-attaining pupils were not sufficiently chalenged. 1n addition, lower ataining
pupils were removed from lessons to receive help with reading; they were therefore not
ableto develop afull range of skills.

The contrast in teaching gpproach was evident in English lessons where pupils were

developing ther writing skills. For example, inaYear 5 and 6 lesson where pupils were

developing ther skillsin asking questions about building aswimming pool in the town, the
teacher ensured that pupils were fully engaged in the activity. He encouraged pupils to think
about the type of information that they would need to help make a case for building the poal.

The teacher’ s questions were very searching and pupils soon realised that it was facts that

would help them with their case, not opinions. The lesson went with aswing. In

comparison, in a'Year 2 lesson where pupils were developing their knowledge of the
difference between ‘factua and fiction books' the pace wastoo dow. The lesson started in
an appropriate way and pupils were interested in the work. However, they were expected
to st and listen for too long and they became restless. The work did not take enough
account of pupils past learning and the higher ataining pupils were not challenged.

Overdl, the quality of the teachers planning was of agood standard. However, the
planning was not consstently used to such good effect. Although the planning generaly
indicated what provision was being made for groups of pupils with different levels of
attainment, the way lessons were structured did not provide higher ataining pupils with the
opportunity to move to more chalenging work. 1n too many lessons higher attaining pupils
had to complete work that was redlly too easy before they were challenged with harder
tasks.

Although the provison for pupils with specid educational needsis good, it is not aways
being used to best effect. When teaching assstants are employed stting dongside pupilsin
the classroom, their work is very effective. They intervene in an appropriate way when
pupils become restless. However, too much of the teaching assgtants timeis spent in
withdrawing pupils from the classroom, often to help pupils with their reading. The result is
that pupils often miss important aspects of work in other subjects. For example, pupils were
withdrawn from an information and communication technology just as the teacher explained
an important new skill to the pupils. 1t was not clear how these pupils would access these
ills

Teachers mark pupils books regularly, often the marking is no more than atick. There are
few examples of teechers comments that would help pupils understand how they could
improve their work. Asaresult, pupils are not provided with clear guidance about their
understanding of the different subjects in the school’ s curriculum.  Although subject leaders
are starting to collect assessment data across the school, the information is not being
andysed and then used sufficiently to help saff plan lessons that build on pupils past
learning. Asaresult pupils, in particular the highest attaining group, are not sufficiently
chalenged in lessons. Ingpection evidence indicates that homework is not being setina
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consistent way, across the school. It isnot clear how homework is used to support pupils
learning from the classroom.

Teaching for the under-fives was satisfactory.

Eight lessons were observed where under-fives were being taught. Teaching was very good
in one lesson, good in three lessons and satisfactory in the remainder.

The teachers planning for lessons provided a clear picture of the way children’slearning
would progress. The teacher’ s questions enabled children to respond with their own
suggestions. Where the teaching was at its best, the teacher ingsted that children listened
with careto ingructions. This gpproach is giving children the necessary disciplines that will
enable them to cope with the more formal learning inthe Year 1 class.

In the classes where Year 1 and 2 pupils are taught teaching was satisfactory,
overall.

Eleven lessons were observed where this age group were being taught. Teaching was very
good in two lessons, good in three lessons and satisfactory in the remaining Six lessons.

The very good teaching occurred in an English lesson and a mathematics lesson. In these
lessons the teachers used very effective questioning techniques to help pupils develop their
skills and understanding of the work set. For examplein aYear 1 mathematics lesson
where pupils were making three-dimensional models, the teacher used the correct
mathematical language and encouraged pupils to do the same. Her questioning hel ped
pupils of dl levels of attainment to understand the way in which the different shapes were
‘the same or different’. By the end of the lesson the pupils had developed a good
understanding of the different shapes that had been introduced; they could name them.

The satisfactory teaching occurred in a number of subjects, including English, mathematics
and information and communication technology. A common wesknessin these lessons was
the dow pace a which pupilslearnt. The lessons were well planned. However, too often
the teacher did not set time limits for the completion of atask; this meant that pupils did not
attack the task with vigour.

In the Years 3 to 6 classes teaching was satisfactory, overall.

Thirty-eight lessons were observed in the classes where Year 3 to 6 pupils were being
taught. Very good teaching was observed in three lessons, good teaching in 12 lessons and
satisfactory teaching in the remaining 23 lessons.

Very good teaching occurred in alesson where pupils were being taught English,
mathematics and science. In these lessons the teachers used very good strategiesto help
pupils evauate and develop their own learning. The pupils responded well to this gpproach
and were clear about the ways in which their work could be improved.
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Good teaching was observed in lessons where pupils were developing their skillsand
understanding in English, mathematics, physica education and geography. The lessons were
well planned and arange of resources were used to good effect. Although the mgority of
pupils made good progress, the higher attaining pupils were not sufficiently challenged and
the pace of their learning was dow.

In the lessons where teaching was satisfactory the lesson did not go with the necessary
swing. Too often the teacher took too long explaining to pupils what the purpose of the
lesson was. Not enough thought was given to ensuring thet the work chalenged al pupils,
particularly the higher attaining pupils.

Theteaching observed in English lessons, where pupils were developing their
literacy skills, was satisfactory.

Thirteen lessons were observed. Teaching was very good in two lessons, good in three
lessons and satisfactory in the remaining eight. The very good teaching was characterised by
the way teachers used the nationa guidance for literacy to provide a structure to the lesson,
without being totaly dogmatic about time dots. For example, in alesson where Year 1
pupils were developing their knowledge of vowels and consonants, the very good subject
knowledge of the teacher helped her to develop the understanding of pupils who were less
sure about theidea. Time was well used and pupils were expected to work at a good pace.
In the many lessons where teaching was satisfactory, the pace at which work was
completed was dower than it might have been, and pupils made only satisfactory progressin
learning.

The teaching observed in mathematics lessons, where pupils were developing their
numeracy skills, was good.

Fourteen lessons were observed. Teaching was very good in two lessons, good in six and
satisfactory in the remaining lessons. Very good teaching was observed in both key stages.
These lessons were well planned and made very effective use of the nationdly provided
advice and guidance given for numeracy. InaYear 5 and 6 lesson, the teacher used good
questioning techniques to ensure that pupils could explain the way they had arrived a
answers. The pupilslearnt at avery good rate. In the lessons where teaching was judged
as stidactory, not enough thought was given to the way in which the highest attaining pupils
could be chdlenged. Thisgroup of pupils often had to complete work that was too easy
before they were given work that chalenged ther thinking.

Overall, in all the other subjects of the curriculum, the teaching observed was
judged to be satisfactory. Teaching ranged from very good to satisfactory. Very
good teaching was observed in a science lesson. Good teaching was observed in a
number of subjectsincluding geography, information and communication
technology and physical education. Satisfactory teaching was observed in a range
of subjects.
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Five lessons were observed where science was being taught. Teaching was very good in
one, good in one, and satisfactory in the remainder.

Good teaching was observed in a number of other subjects including physical education,
information and communication technology and geography. In dl these lessons the teachers
planning was detailed and the planning was used to good effect to enable the lesson to
proceed at a swift pace. By the end of the lesson it was clear that pupils had made good
progressin ther learning.

An examination of pupils books showed that work was marked on aregular basis.
However, too often the work was just ticked; there was little or no evidence to show that
pupils were being given congtructive advice about their work so that they would know how
to improve their next piece of work.

The progress made by pupils as they move through the school is satisfactory.

Children make good progress in the Reception class, so that they enter the Year 1 class with
standards that are close to those found nationaly for the age group. Inthe Year 1 and 2
clasestherate of progressis maintained. Inspection evidence indicates that many of the

Y ear 2 pupils are on track to attain the nationaly expected Leve 2 in the nationd tedts.

Progressin the Year 3t0 6 classesis satisfactory. The results from the 2002 nationd tests
for eleven-year-olds indicate that this group of pupils did not make the progress expected.
The school argues that this was due to saff changes and difficulties with individua pupilsin
the group. The evidence provided by the school does not provide a compelling argument; it
is not sufficiently well documented.

The differing rates of progress made by pupils are largdly areflection of the varying quaity
of teaching. Where teaching was & its very best the pupils made high levels of progressin
the lesson. On the other hand, when teaching was only satisfactory the progress was much
dower. Thisrdatively dow rate of progressis a sgnificant factor in determining the school’s
resultsin nationd tests.

Pupils who have been identified as having specid educationd needs make satisfactory
progress, as they move through the school. Pupils are well supported by enthusiastic and
caring teeching assstants. In the best lessons, pupils are provided with structured
opportunities that enable them to build on their past learning; they are provided with support
in the lesson. During the ingpection too many Situations were observed where specid
educational needs pupils were taken out of alesson just as the teacher was about to
introduce anew idea, and it was not clear how the pupils would catch up on this learning.
Although higher ataining pupils make satisfactory progress in lessons, thelr progress is too
often limited as they are expected to complete work that is too easy, before they can move
on to the more challenging tasks that extend their learning.
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Overdl, these judgements are Smilar to those reported following the last ingpection.
Although the proportion of good or better teaching has falen, no unsatisfactory teaching was
reported from this ingpection.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?
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The curriculum provided by the school is satisfactory, overall. It isbroad, balanced
and relevant to the needs of the pupils. The work set for pupilsis not always
sufficiently matched to their prior levels of attainments. Thereisa good range of
out-of-school clubs and activities, which contribute positively to pupils
development. The school has appropriately prioritised the development of basic
skillsin literacy and numeracy. Although the provision for pupilswith special
educational needsis good, too often individual pupils are removed from lessons to
be given help with reading; they missimportant aspects of other subjects. Thetime
allocated to teaching is appropriate. All the statutory requirementsfor the
curriculum are fulfilled.

The curriculum for three to five-year-olds is good and successfully meets the requirements of
the national guidance for this age group. The schoal is providing the youngest children with
adimulating set of experiences. Work in this classis carefully planned and makes good use
of the nationdly set out programme of work for young children. The planning usesthe
nationaly produced guidance to provide learning in small but accessible seps. Asaresult,
children make good progress and, by the end of the Foundation Stage, their attainment isin
line with the nationa expectations for their age. Thisis an improvement since the last
ingpection where lack of provison for creative and physical development was identified.

The school has recognised the need to prioritise the teaching of basic skillsin literacy and
numeracy. For example, there are setting arrangementsin Years 3, 4, 5 and 6 in order that
pupils of different abilities can concentrate on developing literacy and numeracy skills.
These skills are taught within literacy and numeracy lessons. Approaches for teaching the
basic skillsin numeracy are good. In literacy, they are satisfactory, athough the teaching of
reading is under-emphasised throughout the school .

Overdl, teachers planning takes satisfactory account of the guidance offered in the Nationa
Literacy and Numeracy Strategies. In numeracy, throughout the school, the planning makes
asatisfactory impact on teaching and learning. Inthe Year 3to 6 classes, planning in
literacy is less effective because activities are not always well matched to the needs of dl the
pupils. Asaresult, more able pupils are insufficiently chalenged and the pace of some
lessonsistoo dow.

The school has satisfactory policies that cover most subjects and aspects of the curriculum,
including rdligious education, sex education, drug education, citizenship, race relaions and
persond, socid and health education. The school isfulfilling its statutory responghbilities
regarding theses aspects of itswork. Thisis an improvement since the last ingpection, when
many documents were ill in draft form. In most subjects, the school has made suitable use
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of nationa guidance to develop schemes of work. This has provided an appropriate
framework for teaching and learning. Subject co-ordinators take aleading role in evauating
this guidance and recognise the need to revise and amend some policies to meet more fully
the needs of dl pupils.

Teacherslook for links across subjects and ensure that pupils apply their literacy skillsin
other curriculum aress, for example in history and geography lessons. However, they rarely
take the opportunity to develop the pupils skills further, for example, by providing
comments in marking that would help pupils understand how their work could be improved.

The schoal is effectively implementing the new Code of Practice for specid educationa
needs. The provision for pupils who have specid educationa needs, including those with
datements, isgood. Thisisan improvement since the last ingpection. Nevertheless, during
the ingpection too many instances occurred when pupils were withdrawn from lessons to
receive extra help with ther reading. This meant that this group of pupils missed out on
developing arange of skills across a number of subjects. The specia educationa needs co-
ordinator provides good leadership and works in partnership with outside agencies. Pupils
have a broad range of needs within the school. The individua education plans for pupils
with specia educationa needs are used well to plan, monitor and eva uate the progress
pupils make.

The schoal offers a sound range of out of school activities. These include a French club,
ingrumentd, netbal, tag rugby, gardening, singing, computer and maypole and country
dancing. Pupils clearly gain from these experiences and photographs and descriptions of the
activitiesin some of the clubs are well displayed in the school.

Good useis made of the local environment to support learning. For example, pupilsvist St
Andrew’ s Church to celebrate the Harvest Festival and to take part in the Christmas carol
service. Children in the Foundation Stage made a visit to the fire sation to extend their
knowledge and understanding of theworld. The residentia visits, most recently to Beaford
Arts Centre, Paignton Zoo and Stratford-Upon-Avon are a strength of the school and have
avery postive impact on pupils development.

Good provison is made for pupils persona, socid and hedlth education. The school raises
awareness of health issues and promotes hedthy egting. Pupilsin Year 6 participatein a
‘life kills' course where, by meeting representative speskers, they gain indghtsinto the
work of the community, including road safety, the police and the coastguard service. Class
assemblies and small group discussions provide opportunities for persona and socia
education. The school recognises that opportunities to develop pupils independence are
under emphasised.

A school council has been established and is beginning to provide pupils with the
opportunity to contribute to the decision-making process in school. Pupils wrote letters
making a case for their suitability as council members. These letterswere well argued. The
impact of the school council islimited by the fact that they meet with a class teacher rather
than the headteacher and senior management team.
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The locd community makes a satisfactory contribution to pupils learning. Various vidtors
come to the school to support different areas of the curriculum. For example, the local
curate talked to the pupilsin Year 5 and 6 about Easter. A potter cameto familiarise
teachers and pupils with the process of making clay objects before the Year 5 and 6 pupils
embarked on their work on pottery.

Provision for pupils moral and social development isgood. Provision for their
cultural development is satisfactory. Provision for the pupils' spiritual
development is unsatisfactory.

The school cares for pupils persond development well when it guides their behaviour and
sense of right and wrong. Pupil’s socid development is fostered in school and on residentia
vidts. There are more opportunities to learn about their own culture than the culture of
others. Ther spiritud development ismainly limited to moments of reflection in assemblies
and religious education lessons.

Pupils spiritual development is unsatisfactory. Assemblies and acts of worship are
appropriately planned and meet statutory requirements. Where observed, they provide
satisfactory opportunities for pupils to pray and reflect on persona thoughts and beliefs. For
example, pupils thought about their own and others specid taentsin an assembly.

However, the school does little to raise pupils awareness of the world around themin a
more informal way and to encourage a sense of wonder a what they find. Very few
instances were observed in lessons where pupils were encouraged to reflect on what they
were learning.

The school makes good provison for pupils mora development. Pupils have agood sense
of right and wrong. They are able to think through the consequences of their own and
others actionsvery well. Asaresult they are very consderate towards each other both in
classrooms and in the playground

Thereis good provison for the pupils socid development. The school council is providing
pupils with a valuable opportunity to develop arange of socid skills. Teachers expect pupils
to get on well in group and class activities. For example, pupils were observed helping each
other to plan apiece of writing which they did well. Relationshipsin lessons are very good.
Pupils respond very positively to each other and to their teachers. Thisleadsto avery
posgitive but purposeful working aamosphere. Theresidentid visits provide further
opportunities for pupilsto get on well together. Thisis a strength of the school’ s provison.
The schoal’ s sponsorship of a child in Andhra Pradesh shows that pupils are learning to take
responsbility for the well-being of others.

Opportunities for culturd development are satisfactory. Within the curriculum there are
opportunities for pupilsto learn about their own culture in arange of subjects. In
geography, the youngest pupils learn about the immediate area, whilst older pupils develop
their knowledge and understanding of the wider world. Before their vist to Stratford, the
Year 5 and 6 pupils were introduced to the works of William Shakespeare. The French
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club raises pupils awareness of European culture. However, the use of multi-cultura texts,
artefacts, art and music is more limited and pupils have limited opportunities to appreciate
the lives and traditions of people of different cultures.

These judgements are Smilar to the findings of the last ingpection.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?
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Overall the school provides a good level of carefor its pupils. Teachersand
support staff are accessible and caring. However, procedures for monitoring and
supporting pupils’ academic progress are unsatisfactory. Teachers do not make
sufficient use of the information gained from assessments when planning the next
stage of learning for pupils.

The arrangements for ensuring the welfare of pupils are good. The good qudity of

rel ationships throughout the school helps to ensure that al members of staff know the pupils
well. This promotes a good standard of care for every pupil. The governors are aware of
the need to provide access for dl pupils, and the recent rebuilding and extension work has
had appropriate regard to enabling access for dl pupils. Policies are in place to promote
race equality and to ensure that dl pupils have equdity of accessto al the activities provided
by the school. Activities occur in an amosphere free from bullying and other forms of
harassment.

The procedures for child protection are good. The headteacher is the designated person
responsible for child protection, she has received gppropriate training; thisis regularly
updated. The school staff are aware of the school’s arrangements. The school’ s hedlth and
safety policy isthorough. Teachers pay good attention to health and safety issuesin lessons
and when pupils go on school vists. Regular checks relating to hedlth and safety matters are
carried out by the governors. Any concerns are acted upon quickly. There are regular fire
drills when equipment istested. Good procedures are in place for any pupil who becomes
ill inschool. Firgt aid iswel organised. Although the school does not have a separate
medica room, pupilswho are unwell during the school day receive good care. Thereisa
clear policy, and set of procedures, to protect pupils from unsuitable websites when they are
using the Internet to gain information.

Throughout the school thereis good level of support for pupils with specid educationa
needs. Their needs are identified at an early stage and appropriate individua support
provided. Individua education plans are clear and well focussed so that pupils are able to
make good progress. Teaching assstants provide sendtive help in the classroom for this
group of pupils, this approach is effective. On the other hand, pupils are often removed
from lessons to be provided with help with their reading. When this happens then pupils
miss important parts of the lessons. During the ingpection this occurred on a number of
occasons, incduding lessons in mathematics and information and communication technology.

The school has good systems in place to encourage high quaity behaviour from the pupils.
It promotes a positive gpproach to behaviour, rewarding success. The result isthat
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behaviour in and around the school and in lessonsisgood. All staff use the system of
sanctionsin acondstent way. Teachers ensure that pupils of dl ages understand whet is
expected of them, and teachers help pupils to take responsibility for their own behaviour.
The positive gpproach taken by the school over bullying is successful. There is no evidence
to indicate that there is any sexism or racism in the schooal.

Good palicies and procedures are in place to monitor and promote the pupils personal
development. The programme of personal, socid and hedlth education iswell devel oped
and has an gppropriate place in the curriculum. Pupils experiences are enhanced by
opportunities to take part in educationd vigts, including attending residentia visits throughout
their timein school. The school adso makes good use of externa agencies to support
development. For example, Year 6 pupils attend alife skills day organised by arange of
agencies such asthe police. Thisis part of their learning linked to persondl, socia and hedlth
education. Other specidists such as the school nurse dso contribute to work in this area.
Pupils have arange of opportunities to take respongbility around the school, acting as
monitors and prefects. The school council meets regularly with the teacher governor. The
council discuss matters that have been raised during discussons within classes.

The school’ s arrangements for recording and promoting attendance are successful.

Regigers are maintained efficiently and action taken promptly to follow up any unexplained
absence. When necessary the education wefare service isinvolved to follow up any cases
that give the school concern. Parents are aware of the school’ s requirements to report any
absence; the mgjority of parents comply. The school has worked hard to bring about
improvements recently and now has levels of attendance that are broadly in line with the
nationa average. Levels of unauthorised absence are typica of those found in primary
schools.

The school’ s overd| use of assessment datais unsatisfactory. The school collects data from
anumber of sourcesincluding the national assessment tests for seven and eleven-year-olds.
Targets are set for the school’ s results in the tests for eleven-year-olds. Inspection evidence
indicates that these targets are not seen as clear goal's which the school should try to attain.
The school blames the loca educationa authority for setting targets that are perceived by the
school as being too high. Asareault the targets are not met. Insufficient attention is given to
the monitoring of progress towards these targets and little action is taken when targets are
not met. For example, in the 2002 tests for e even-year-olds the school’ s results were some
20% below itstargets. The school’ s response centred on the ‘ difficult nature of the
group of pupils. The ingpection evidence does not support thisview. Assessment
information is not used in a congstent way, across the school to plan teaching and learning.
Asaresult, pupils are too often asked to complete work that does not build on their past
learning, thisis particularly the case for higher attaining pupils. For example, in many lessons
observed during the ingpection al pupils were given the same work at the start of the lesson.
It was only when higher attaining pupils had completed this work thet they were provided
with more chalenging work. Although teachers mark work regularly, there are very few
teacher commentsin the pupils books that would help pupils understand how they could
improve their work.
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89 Overdl, these judgements show that the school has maintained the standards reported
following the last ingpection. However, the school needs to review and improve its use of
assessment data and procedures so as to raise the academic standards achieved by pupils.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

90 Arrangements for the induction of pupils are good; parents are fully involved in
this process. The prospectus provides parents with useful information about the
school and its organisation. Itisclearly written and meets all the necessary
statutory requirements. The annual governors' report to parents meets all the
requirements and it is also well produced. Information is presented in an easily
accessible way and provides a clear picture of the school’slife and work. A good
guality school newsletter is produced weekly. Aswell asroutine administrative
matters, it contains a wide range of information about forthcoming school events
including reminders about such things as homework. Information is given to
parents about the work their children will be doing each term.

91 The quality of annua written reports to parents about their children’s progress and
attainment is satisfactory overal; they meet the statutory requirements. However, the
reports show some inconsistency in their quality and do not dways give a sufficiently clear
picture about how children have improved. Information about persond development and
attendance isincluded. Parents have the opportunity to discuss their child's progress with
his or her teacher in the autumn and spring terms, and after the reports are issued in the
summer. Those parents who do not attend the meetings are contacted by letter or
telephone. The reports do not give sufficient information about what pupils need to do to
make further improvements.

92 The parents who returned the questionnaire or attended the parents meeting were generdly
supportive of the school. Parents are clear that children enjoy life in school and that they are
keen to work hard. They view the school as a caring place. Parents believe that the school
helps their children to understand the difference between right and wrong and that it achieves
good standards of behaviour. They have no concerns about bullying and are confident that
their children are well cared for at schoal.

93 Most parents consider staff to be approachable and many take the opportunity to discuss
matters on an informa basis at the start and end of the school day. Parents of pupilswith
specid educationa needs areinvolved in reviews of their children’s progress. They are
offered advice asto how their children can be supported to make further progress. Parents
of pupils with statements of specid educationd needs are dso fully involved in formd
reviews of progress.

94 Despite the pogitive responses from parents, a number of parents indicated that they have
concerns. The number of parents who wrote to the lead inspector about their concerns was
higher than that usually found for a school of thissize. Parents have concerns about the way
in which reading istaught. They consider that their children are not provided with enough
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opportunities to be involved in competitive sport. Parents also expressed concerns about
the inconsistent way homework is s&t, across the schoal.

I nspection evidence supports the positive comments made by parents. The evidence dso
support the concerns parents expressed about reading and homework. Although the
evidence does support the parents' concerns about the opportunities provided for pupilsto
be involved in competitive sports, the school does lack a suitable field for such activities.
The school governors are aware of the difficulties and some progress has been made to
resolve the Stuation.

The school hasapolicy for homework. Pupils are set homework by teachers and the
majority complete the tasks set. Discussions with pupils indicate thet they are clear about
the school’ s requirements. However, ingpection evidence shows that there is some
incongstency in the way homework is set and marked. Too often the homework is not
linked to the work set in lessons. Thereis no rigorous system for monitoring the provison of
homework across the school.

The school receives good support from parents. A number of parents help in the
classrooms and around the school. They are well informed about the lessons and other
duties, so that they make a vauable contribution. Parents also support staff on educationa
vigts. A home school agreement isin place. The school has an active parent teacher and
friends association. This group receives very good support from parents when they arrange
socid and other events. The *friends’ have aso provided sgnificant financia support to the
schoal for items such as playground games. Pupils gain much from these fund raising
activities.

This agpect of the school’ s work received favourable comment in the last report. Whilst
there are a number of areas where high standards of communication have been maintained,
there are issues raised by parents that the inspection evidence supports.

HOW WELL ISTHE SCHOOL LED AND MANAGED?
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Although the overall management of the school is satisfactory, the management
and leadership of the headteacher are unsatisfactory. School governorsare
fulfilling their statutory responsibilities. Monitoring of the school’s provision is
unsatisfactory. Resources, including the range and number of staff, are good.

The gtaff and governors are working hard to devel op the school within the congtraints set by
the unsatisfactory |eadership and management of the headteacher. Inspection evidence
indicates that rel ationships between the headteacher and a significant number of staff are
drained. Too many gaff have low levels of trust in the headteacher. Communication
between the headteacher and staff and the headteacher and governorsis not sufficiently
developed.

The school has not devel oped appropriate systems for monitoring important aspects of the
school’ swork, since the time of the last ingpection. In particular, ingpection evidence
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indicates that the present systems for the headteacher to monitor the quaity of teaching and
learning are inadequate. Too few lessons have been observed by the headteacher, asa
result there is no clear strategy to raise the qudity of teaching. On the few occasions when
observations have occurred the written records do not indicate how teaching could be
improved.

When the headteacher has carried out some very limited monitoring and evauation of
teaching in the schoal, the criteria used is not rigorous enough. The amount of monitoring
falswell below what would be expected in a primary school of thissze. Strengthsin
teaching are not described clearly and weaknesses are seldom identified. Necessary
improvements are therefore not agreed and opportunities to celebrate and share effective
practice are dso missed. The feedback given to teachers does not clarify strengthsin the
teaching or areas that need to be improved. Asaresult this aspect of the headteacher’s
leadership and management is having little impact on the qudity of education provided by the
school.

The headteacher has established some efficient management structures through which the
members of the senior management team contribute well to the development and day-to-day
running of the school. Their work is of agood standard. The purpose of the team is seen as
being a channd for exchange of information and forward planning. The individuad members
of the team are very committed to their role. Some have taken part in initid management
training. Records show that the group have only met irregularly and agendas and minutes of
mesetings are not rigorous in their detail. Asaresult it is difficult to trace how decisions made
by this group impact on school improvement.

Much of the school documentation emphasises teamwork. However, the headteacher’s
vison for the school has not been effectively communicated to al those connected with the
management of the schoal.

The work of the key stage co-ordinatorsis good. They hold regular mestings with their
teams. Team members fedl well supported by co-ordinators and there is evidence to
indicate that this structure is beginning to address some of the issues of communication.
Nevertheless, there is no clear over-arching system covering the whole school. Subject co-
ordinators provide satisfactory leadership and management of their subjects. They havea
delegated role and are playing an increasingly important part in the management of the
school. They take their respongbilities serioudy. The National Literacy and Numeracy
Strategies are firmly in place within the school curriculum. The successful ddlivery of these
drategiesis having a pogtive impact on pupils attainment. The rdatively high turnover of
staff over recent years means that the role of subject co-ordinators has had to be continualy
changed and developed. There are no clear systemsin place that enables the headteacher
to evauate the work of co-ordinators.

Too much responsbility is delegated to some gaff with no system to evaluate the
effectiveness of the delegation.
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The deputy headteacher has been on secondment as an acting headteacher. Ingpection
evidence indicates that many of the initiatives the deputy headteacher had Sarted have come
to ahalt.

Thework of the school governorsis satisfactory. The chairman of the governing body is
aware of the need for the governing body to become the school’ s criticd friend. Governors
are linked to specific curriculum areas. Link governors vist school and consult closaly with
co-ordinators, reporting back to the governing body with their findings; thisis an effective
development. Governors have the full range of committees that dedl with grounds and
buildings, hedlth and safety, curriculum, finance and personnd. The committee Sructureis
both efficient and effective.

Because the information provided for the governing body has been too limited, they have not
yet developed a detailed knowledge of the school’s main strengths and wesknesses. Asa
result, it is difficult for them to have alonger term plan for the school’ s development. The
governors have been involved in writing the plan for the school’ s development.  The present
plan does not focus in a sufficient way on raising the standards attained by pupils.

The governing body complies fully with satutory requirements. For example, the school is
implementing the required processes for performance management, and annua performance
targets are set for the headteacher and teaching staff.

Inspection evidence indicates that the school has yet to make a satisfactory start on
designing a programme of self evauation that identifies what needs to be done and how it is
to be achieved. The governors have anumber of different documents relating to the

school’ s development, there is no common theme to connect these documents.

The co-ordinator for specia educationa needs, appointed to the school in September 2001,
is providing good leadership. She works closdly with staff to ensure that this group of pupils
is safe, secure and progressing well. The area of specid educational needs has a high profile
in the school. The school has pupils with awide range of specid educationa needs and the
co-ordinator has worked hard to ensure that they are catered for as effectively as possible.
Currently, much of the support work with pupils is undertaken away from the pupils
classrooms. Itisnot clear how closdly thiswork reates to work in the classroom.

The school governors do not rigorously consider the targets that eleven-year-olds should
reach in nationd tests. Thelocal educeation authority set high targets for 2002 and 2003.
The governors consdered these to be unattainable. However, insufficient detailed
information was available to them for a secure argument to be sustained to lower the targets.

The new government requirements for pupils with specid educationa needs are being
implemented. The governing body has agreed a whole-school gpproach to specid
educationa needs and to the Disability Act, and training and development of aspects of the
curriculum are fully integrated into the school improvement plan.

Satisfactory use is made of income that is designated for aparticular purpose. The money
identified to support pupils with specid educationd needsistargeted. Other specific grants
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have been used effectively, particularly those relaing to staff professona development and
the implementation of the nationa Strategies for literacy and numeracy.

116  Good systems are in place for the administration and day-to-day management of the
school’ sfinancid affairs. The school secretary is very effective and has access to an
appropriate range of technology to support her work.

117  All satutory systems pertaining to the performance management of the headteacher and
teechersarein place. Financid control of the budget by the governorsis effective and the
principles of best vaue are gpplied to financid decisons.

118 Teaching staff have a good range of qualifications and experience. The quality
and size of the accommodation are good overall; however, the outside provision is
unsatisfactory. Generally, learning resources are satisfactory in terms of their
range and quality.

119  Staff are hard working and generous with their time. Although staff have opportunities for
professona development they are not ways clearly linked to the school’ s priorities for
development. The significant number of staff changesin ashort period of time hashad a
negative impact on the overdl developmentsin the schoal.

120  The school accommodation iswell maintained and very clean. Attractive digplays enhance
the school environment, but not enough of the displays show how pupils have responded to
teaching. Classrooms are generdly of agood size. The hall is used effectively; a good
range of physical education equipment is afeature of the hal. At the time of the ingpection
the climbing equipment was not used asthe loca authority’ s advisory staff had suggested it
was not appropriate.

121 During the week of the inspection, the cleaners kept the building very clean and the Site free
from litter. Their work adds considerably to the overdl school environment. The governors
have been active in kegping the building well maintained. Governors have dl aspects of
heath and safety proceduresin place.

122  The school’s learning resources are satisfactory across the curriculum. Resources are used
well in lessons. The recently developed computer room provides pupils with good
opportunities to develop their computer skills. The schoal library does not provide pupils
with sufficient opportunities to carry out their own research; it islimited in itsimpact on
teaching and learning.

123  Thelast ingpection judged the schools leadership and management to be good. There has
been a serious decline in the effectiveness of the headteacher’ s leadership and managemen.
Thisis having a negative impact on the sandards attained by pupils.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
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124  The school governors, in conjunction with the headteacher and staff, should take the
following actions to raise sandards in the schoal.

@ Raise sandardsin pupils English, particularly in writing, by:

reviewing the way the time given to developing the pupils writing skillsis being
used;

meaking more effective us of the time given to developing writing skills;

ensuring that pupils are encouraged to use different forms of writing and are
provided with opportunities to apply the skillsin different contexts,

providing staff with the opportunity to review the way that pupilsS writing is
developing so that further improvements become integrated into the process.

The school hasidentified writing as an issue in its development plan.
()] Develop the headteacher’ s management and leadership role by;

improving the communication systems between the heedteacher and staff and
the headteacher and governors, so that there are increased levels of trugt,
confidence and respect between al parties,

reviewing the delegation of respongibilities to staff with management roles, to
ensure that the level of delegation is appropriate.

developing management systems that enable the headteacher and governors to
eva uate the effectiveness of the delegated responghilities;

establishing an agreed set of criteria with the teaching saff that focuses on the
impact of teaching on pupils' learning;

introducing aregular and systematic programme of observations of teaching, by
the headteacher, which more effectively establishes the strengths and
wesknesses of teaching in the school;

analysing the outcomes from these observations so that teachers can be
provided with constructive support that enables them to improve their teaching;
providing the school governors with regular detailed reports on the impact of the
observations on the qudlity of teaching;

using an outside agency to provide the governors with an overview of the impact
of the monitoring programme on the stlandards pupils attain.

3 Provide work for pupils that is more consstently matched to their differing levels of
atainment by:

using assessment data more effectively, to establish the present level of
atanment of individua pupils,

designing learning opportunities that take pupils on to the next stage of learning
from this current postion;

ensuring that the work provided for the highest attaining pupils dways provides
them with the necessary leve of chalenge.
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4 Develop a consstent gpproach to marking pupils work that hel ps them understand
how they can improve by:

reviewing the school’ s differing gpproaches to marking work;

agreeing an approach to marking pupils work that is used in a consstent way in
al dasss,

ensuring that teachers marking comments relate to the purpose of the lessons
and identify how work can be improved;

reviewing, on aregular basis, asample of pupils work to evauate the use and
impact of the new procedures.

(5) Further develop the role of subject co-ordinators by:
developing the monitoring role so that they use the range of data available to

evauate the school’ s overall performance in the different subjects of the
curriculum.

[1,4,8,9, 11, 12, 13, 14, 15, 16, 23, 29, 32, 33, 35, 47, 55, 60, 62, 67, 88, 94, 99, 100, 101,
102, 103, 104, 105, 106, 109, 154, 156, 158, 159, 166, 167, 176, 180, 185, 194, 200, 202,
211, 224, 248, 253, 257, 262, 277)

The numbersin brackets relate to the main paragraphs of this report where these issues are
mentioned.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 57
Number of discussons with staff, governors, other adults and pupils 19
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 0 6 19 32 0 0 0
Percentage 0 11 33 56 0 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than one percentage point.

I nformation about the school’s pupils

Pupils on the school’srall Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) -- 285
Number of full-time pupils known to be digible for free school medls -- 18
FTE means full-time equivalent.

Special educational needs Nursery | YR-Y6
Number of pupils with statements of specia educationa needs -- 2
Number of pupils on the school’ s specia educational needs register -- 23
English as an additional language No of pupils
Number of pupils with English as an additiond language 3
Pupil mability in the last school year No of pupils
Pupils who joined the school other than at the usud time of first admission 15
Pupils who left the school other than at the usud time of leaving 5
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Attendance

Authorised absence

%

Unauthorised absence

%

School data 6.6 School data 0.1
National comparetive data 54 National comparetive data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 1 for the 2002 19 21 40
latest reporting year
National Curriculum Test/Task Results Reading Writing Mathematics

Boys 15 16 18
Numbers of pupilsa NC Girls 17 20 21
level 2 and above

Tota 32 36 39
Percentage of pupils School 80 (81) 90 (77) 98 (96)
at NC level 2 or above National 84 (84) 86 (86) 90 (91)

Teachers Assessments English Mathematics Science

Boys 16 18 16
Numbers of pupilsat NC Girls 20 20 20
level 2 and above

Total 36 38 36
Percentage of pupils School 90 (81) 95 (94) 90 (100)
a NClevel 2 or above Nationa 85 (85) 89 (89) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Totd
Number of registered pupilsin find year of Key Stage 2 for the 2002 22 22 44
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 10 12 13
Numbers of pupilsat NC Girls 13 10 12
level 4 and above
Tota 23 22 25
Percentage of pupils School 52 (75) 50 (70) 57 (85)
a NC level 4 or above National 75 (75) 73 (71) 86 (87)
Teachers Assessments English Mathematics Science
Boys 9 13 11
Numbers of pupilsa NC Girls 11 12 11
level 4 and above
Tota 20 25 22
Percentage of pupils School 45 (55) 57 (72) 50 (70)
at NC level 4 or above National 73 (72) 74 (74) 82 (82)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin thelast school year

Categoriesused in the Annual School Census

No of pupils
onroall

Number of
fixed period
exclusions

Number of
per manent
exclusions

White — British

o

White—Irish

White — any other White background

Mixed —White and Black Caribbean

Mixed —White and Black African

Mixed —Whiteand Asian

Mixed — any other mixed background

Asian or Asian British - Indian

Asian or Asian British - Pakistani

Asian or Asian British— Bangladeshi

Asian or Asian British —any other Asian background

Black or Black British — Caribbean

Black or Black British — African

Black or Black British — any other Black background

Chinese

Any other ethnic group

oO|lo|lo|lo|lo|lo|j]o|]o|]o|l]o|o|o|o|o|o|o

oO|lo|lo|lo|lo|lo|j]o|l]o|l]o|]o|]o|lo|o|o|o

No ethnic group recorded

0

0

oO|lo|jlo|j]lololo|lo|]o|jl]o|lo|l]o|]o|]o|o|o]|o | o

The table refers to pupils of compulsory school age only. It gives the number of exclusions, which may be different from the number of

pupils excluded.

Teachers and classes

Qualified teachersand classes:. YR -Y6

Financial information

Total number of quaified teachers (FTE) | 11.4 Financia year 2002/3
Number of pupils per qualified teacher 25
Average class size 28,5 £
Education support staff: YR—-Y6 Tota income 642,919
Total number of education support staff 8 Tota expenditure 539,031
Total aggregate hours worked per week 146 Expenditure per pupil 1,925
Bal ance brought forward from -19,000
previous year
Balance carried forward to next year -23,626
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Recruitment of teachers

Number of teachers who left the school during the last two years

Number of teachers appointed to the school during the last two years

Total number of vacant teaching posts (FTE)

Number of vacancies filled by teachers on temporary contract of aterm or more (FTE)

Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less
than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes schoal.
My child is making good progressin schoal.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept well informed about how my child is
getting on.

I would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The schoal is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.
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Number of questionnaires sent out 285
Number of questionnaires returned 74
Strongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
38 4 7 1 0
37 47 12 1 3
35 49 3 7 7
2 43 25 10 0
42 45 8 1 4
40 33 15 4 3
61 23 12 1 3
45 40 8 3 4
28 47 21 3 1
30 53 8 7 3
38 55 3 3 1
<1 42 19 4 1




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

125

126

127

128

129

130

The provision made for the children in the Foundation Stage (under-fives) is good.
The majority of children are on course to meet, or have already met, the expected
levelsfor five year olds, in the six areas of learning identified in the national
guidance.

Children gtart asfull time membersin the Reception class in two entry groups in September
and January. Before pupils attend full time, the school offers a supportive induction
programme of home vists and haf-day sessons. At the time of ingpection there were 38 full
time pupilsin two classes. One of these classesis amixed age class of Reception and Year
1 pupils.

The school haslinkswith loca nursery providers and offers workshop events for parents to
help them to take part in and understand the work of the school for the benefit of their
children. The teachers receive records from the private and voluntary groups when the
pupils enter school and organise some further assessments to aid their understanding of the
pupils learning needs. The ability range of pupils on entry to school is wide but broadly
average overdl.

All the teaching observed in the Foundation Stage was at least satisfactory with half being
good or very good. Teaching was most effective when children took active part in well
planned, lively sessions which moved a a good pace engaging dl the pupils. Teaching was
less successful on those occasions when the teacher asked Smple questions requiring only
one word answers which did not encourage children to give extended replies, or when
children had to St too long before entering into the activities.

Teachers work is based on thorough and detailed plans taking nationd guidance
documentation for reception children into account. The needs of pupilsin the mixed age
class are met by the clear planning. Focus groups are formed across the two classes for
some sessions of mathematica development and communication, language and literacy to
take closer account of pupils needs. Teachers prepare children well for the changesin the
curriculum organisation and expectations of the literacy and numeracy sessionsin Key Stage
1. Numeracy sessonsin Reception were particularly effective; for instance where children
took active part in alesson on ordina numbers by ordering soft toy animas in a bus queue
and showing which was first second third, and so on, to tenth. The good teaching and
exciting context enabled them to work at a higher level than is expected for the end of
Foundation Stage children.

The support given by teaching assstantsisgood. The relatively new key stage co-ordinator
has established good systems to ensure al Foundation Stage staff, teachers and support
assistants know wheét their roleisin each sesson. She has ensured that communicetions are
good and observations on children are recorded so that the information is available to all
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gaff working in the Foundation Stage. She wishes to streamline these systems further to
ensure they work even more effectively and so that observations can feed into the
Foundation Stage profile on each child. She fulfils her duties as well as possible given the
wide range of whole school responsbilities she currently holds.

Per sonal, social and emotional development

131

132

133

In this areateaching and learning are good, thisis an improvement on that reported after the
lagt ingpection. Adults explain clearly, carefully and consistently how to behave and act they
as good role modeds. They are caring and thoughtful about the children who follow this
good example. An example of this was when children were forming a queue by the door in
amathematics session to demondtrate first, second, third and so on. The teacher asked a
childto ‘push in’ so they would dl have to re-order their queue and show their
understanding of pogition. The children, without prompting, explained it was rude to ‘ push
in" and they would have to do it carefully without using their elbows so that no-one was
hurt. The children are given alot of pogtive reinforcement and gppropriate praise and
encouragement. This gpproach has a positive impact. Classroom routines are well
edtablished and dl adults and children are aware of them. Provision for children with specid
educational needsis good and they are well supported.

I nspection evidence shows children are on track to attain the expected standards for
children by the end of the Foundation Stage. During the ingpection children demongtrated
very postive dtitudes to learning. Relaionshipsare good. They are keento learn and
enjoy their learning. They initiate conversations confidently with adults.

Children show themsdlves cgpable of taking some independence and responsibility, for
instance when putting their name on the board for lunches, or doing the tally chart of
numbers present &t registration.

Communication, language and literacy

134

135

136

Teaching and learning in this area are satisfactory. Mogt children are on course to attain the
standard expected nationdly for their age group, by the end of the Reception Y ear.

During the ingpection children worked in focussed groups for guided writing sessons.
Children were writing about their vigt to the fire Sation, this acted as agood stimulus. Their
ideas were written on small whiteboards by the teacher while they watched the |etter
formation and then wrote in their own books. The teacher asked questions which showed
children had afair degree of knowledge of Ietter sounds and initial sounds asthey tried to
write or spell some words themsalves. These are effective Strategies to promote early
writing skills. Children showed they could recognise some initia sounds of words and some
whole wordsin reading books. They al showed sustained interest in stories when being
read to either in agroup or asaclass.

There are adequate resources for promoting reading. There are useful booklets for parents
to help them to help their children with reading. Teaching assistants change books with
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138

children and sometimes read with them too. The co-ordinator has recently supplemented
reading resources with story bags. There are dso are sound bags and other engaging
resources for teachersto use. However, during the inspection, children were rarely seen to
spontaneoudy choose to look at abook. The co-ordinator has dready identified the need
for reading and books to have a higher focus, and plans to have more regular and frequent
teaching to develop reading.

Children’s spoken contributions are vaued by teachers and staff, al children are confident
to spesk out inagroup. Children showed they can sudtain active listening for some time, for
ingtance while watching a video to do with their theme of transport. The teacher sopped
the video frequently to pose questions and dlow children to give thelr views. All comments
and replieswere vaid and pertinent and in line with the standard expected nationaly.
However, sometimes the adult led sessions were too long and do not give enough time for
children to reply a length.

There are good links with other subject areas such as snging, rhyming and mathematics
when children were singing and working on ‘This Old Man'.

Mathematical development

139

140

141

142

Good teaching and learning was observed in this area of the children’s development.
Teachers use awide range of opportunities and resources to reinforce number skills;
including counting children at regidration, tally charts for lunches, rhymes and songs. One
group of children listened carefully to atape of ‘ This Old Man’ matching the items from the
song to the pockets on alarge scale toy wearing dungarees with numbered pockets and a
chart drawn by the teacher with smilarly numbered pockets. This led the children to match
and count on anumber of occasions. Another connected activity led to children finding
plastic numbers hidden in the sand tray and making number sentences with them. The
classroom has a good range of resources to support mathematical development. Tasks
were wdll structured requiring children to think carefully. Teaching assstants supported
children wdl ensuring dl took part in whole class sessons and when working individudly or
insmdl groups.

Children can sing, clap, say and recognise numbersto ten. They can show how they use
their fingers to help them to show numbers during whole class sessons. Most can order
numbersto ten. All can recognise smple shapes such astriangle, circle and square and use
them when drawing shapes for their futuristic car designs.

Most are on track to achieve the nationa ly expected standard by the end of the Foundation
Stage. They make good progressin their lessons. Children’ s attitude to mathematicsis
good and they make good use of mathematical language which is modelled well by the
teachers.

Good links are made to other subject areas; such as music where children counted beats
with the teacher and when they used their shakers and other percussion instruments.
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Knowledge and under sanding of the world

143

144

145

146

Teaching and learning in this area are satisfactory. The mgority of children are on course to
meet the expected standard for this area of their development by the end of the Foundation
Stage. Overdl they make satisfactory progressin relation to their attainment on entry to
school.

Children have explored the school grounds and the surrounding area and made smple maps
on paper showing some of the features they noted as important. They could describe what
they had seen. They have used the compuiter to type their addresses and make labels for
their plan. They could speak confidently about the differences in the methods of transport
used by children to get to school seen on avideo; they can explain how they get to school
themsdves. Children can imagine and design cars of the future using features from vehicles
they have seen. They can make modds of vehicles and use large and smdl congtruction
equipment individualy and co-operatively in groups. They show great pleasure explaining
their group vehicle to the whole class. Their ideas were vaued by the teachers and children
dike.

Children show respect and the ability to reflect on the lives of others during a story about the
Buddha They put together group pictures of what they felt was going to happen next in the
gory, showing their understanding of the important features of the Buddha s life and his
fedings when he saw the suffering of others. They showed senstivity when discussng their
own and others talents in a class assembly.

Teachers provide a good range of experiences clearly linked so that children can gppreciate
why they are doing them. They made cakes for a picnic linked to their work on journeys
and travel.

Physical development

147

148

Teaching and learning in this area are good which is an improvement since the last
ingpection. Children achieve well and most are on track to attain the expected standard by
the end of their Reception Year. There is adedicated outdoor space to extend the
opportunities for physical development as well astimesin the weekly programme of work
when pupils have access to the school hal. Children have regular access to the outdoor
areaand it is used well to support their development.

Children move safely and with confidence taking care not to bump into each other, even
when travelling on the bicydesin ardatively tight space with other groups building with
large-scale blocks or using the sand tray. They set themsalves suitable challenges, such as
setting out blocks to travel over and making the distances between them larger each time,
They show good awareness of their own body movements at these times, travelling round,
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over and through their trail. They use large body movements at these times and al'so when
doing the actions to the many songs which punctuate the day.

Children followed ingructions closdly in amusic sesson. They showed that they could
control their movements to afine degree to start and stop a given sgnas. They showed the
ability to make different sounds on the same percussion ingtruments by controlling a bester
or their hands and body. Many showed good hand to eye co-ordination during the music
session and aso when taking part in cooking. They are given ample opportunitiesto use
small toals, such as spoons for mixing, and can undertake quite delicate movements when
dropping an amount of mixture into a cake case or putting on acherry. Hedth and safety
issues are clearly attended to by al adults. They use pencils with afair amount of control
and many show they are able to use a computer mouse to control movements on the screen.

Creative development

150

151

152

153

154

Teaching and learning in this area are good overdl which is an improvement since the last
ingpection. The children make good progress and teachers plan awide range of
experiences for them over time. Many opportunities are used throughout the day for
developing creetive kills such as Singing regigtration. All children responded to the teacher
confidently in song when she cdls the register and when taking the dinner register. There are
relevant and exciting role-play areas which are regularly added to, to both interest and
chdlenge children. During the ingpection, the teacher and support staff successfully
introduced new materias to the role-play areas by using the materidsin a short exercise.
Children designed their own futuristic vehicles and noted what they would need to make
them. They used pencils, glue and glitter with care. They attain standards that are expected
for this age group nationaly.

Provison is good with agtimulating outsde area. Large and smal congruction equipment is
used well showing the increasing dexterity and ingenuity of the children. They co-operate
well such as when creating ajoint dramain the play tent or when devising ajoint vehicle with
large blocks.

Children are given the opportunity to explore their own ideas as well as being taught skills.
In music for example, they showed standards above those expected for this age because the
teaching was well planned, well prepared and objectives clearly explained to children. The
teacher has high expectations of concentration and gave opportunitiesto practise, evauate
and improve performance. Children followed ingtructions carefully and were able to weatch
and follow commands and were able to start and stop at the right time. Consequently the
work was of a high standard. The children enjoyed the success they had and the singing at
the end of the sesson was of agood quality.

Management of this aspect of the school’ s work is good.
The newly appointed co-ordinator has a good understanding of the strengths and

wesknesses in this aspect of the school’swork. 1n ashort time she has made a postive
impact on the provison. However, at the time of the ingpection she was dso responsible for
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co-ordinating provison in Key Stage 1 and responsible for literacy provision throughout the
school. The dlocation of such awide set of respongibilities indicates aweaknessin the
overal management and leadership of the school. No systematic procedures are in place to
monitor the level of work this requires from one teacher.

These judgements represent and improvement on those reported after the last ingpection.

ENGLISH
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In the 2002 tests for eleven-year-olds, the school’ s resultsin English were well
below the national average and well below the average for similar school. In the
tests for seven-year-olds the school’ s results were below the national averagein
reading. Inwriting, theresultswerein line with the national average. Over the
period of the last three years, the school’ sresultsin tests for seven-year-olds have
declined from close to the national average to below average. In the last two years,
the results of testsfor eleven-year-olds dropped sharply from average levelsto levels
well below the national average. Teaching in English is satisfactory overall.

The outcomes of the national tests for seven-year-oldsin 2002 show that the school’s
results were below the national average for reading and close to the nationa averagein
writing. When compared to similar schools standards were well below the average for
reading and, in writing, standards were below the average. At the time of the inspection, the
results of the unvaidated nationd tests had just become available. Overdl, the results
indicate that the schoodl’ s results will be below the nationa average. Inspection evidence, in
particular, an examination of pupils books, indicates lower levels of attainment in writing
than those expected nationdly for this age group. Standardsin reading are in line with those
found nationdly for seven-year-olds. Discusson with pupils indicates that Sandardsin
gpeeking and ligtening are typica of those found nationdly for the age group.

Last year there was adecline in the school’ s test results for eeven-year-olds, including those
ataning at the higher level. The overdl lower sandardsin English are largely aresult of low
gandardsin writing, at dl levels. However, sandards in reading and spesking and listening
arein line with those expected nationally for eeven-year-olds. Inspection evidence indicates
that the schoal is on track to improve on its low results of 2002 but will not meet its target
for the percentage of pupils reaching the nationaly expected Leve 4. Unvalidated
information of test scores received during the ingpection week confirmed these findings.

Work in the books of the present Y ear 6 pupils show standards that vary in quality.

Overdl, they are sgnificantly lower than those typically seen for the age group. In particular,
the development of pupils writing skillsis unsatisfactory. Although pupils are given regular
opportunities to write in anumber of different forms and styles, there are many examples of
work, including that of the more able pupils, which are incomplete. Standardsin handwriting
and presentation are poor and there is little evidence that pupils take a pride in their work.

Pupils progressin the lessons observed during the inspection was mainly stisfactory. The
rate of progress was only satisfactory, mainly due to activities that lacked chalenge,
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particularly for the higher attaining pupils. Pupilsin Year 1 make good progress. InYear 2,
pupils work shows that the rate of progress since the start of the year dows. The dower
than expected progress for pupilsin Years 2 to 6 is having a negetive effect on the sandards
that pupils atain. Pupilswith specid educationa needs make satisfactory progress.

Throughout the schoal, pupils are confident speakers, showing levels of attainment thet are
sometimes higher than that expected for their age. In English lessons, pupilslisten
attentively, and respond clearly to the teacher’ s questions. They use well-developed
vocabulary and often share their ideas and observations with each other, particularly when
they talk in pairs and smdl groups to rehearse their responses. In the most effective lessons,
good useis made of ‘thinking time' before pupils share their suggestions with the class.
During the week of the ingpection there were some good examples of smal group and
whole class discussion and collaborative work. For example, ina Y ear 6 whole-class
activity on letter-writing, pupils discussed how to put effective questions to the loca council
about the building of anew swimming pool. This degpened their understanding of how to
frame questions. Good use was made of the last part of the lesson sesson when pupilsin
Year 3 and 4 read doud ‘ nonsense sentences  based on their reading of ‘ The Hodgeheg'.
The teacher helped them to understand the importance of word order in sentence structure.
Pupilsin Year 5 and 6 enjoyed discussing their work with the inspection team. However,
they struggled to identify examples which they consider to be successful or to describe what
makes an effective piece of writing. Lower-attaining pupils, and those with specia
educationd needs, benefit from the support offered in the lessons by teaching assistants,
who ensure they have understood the teacher’ s questions, and encourage pupils responses.

InYear 1 atanment in reading isin line with the nationd expectation for the age group. The
use of the nationd *early literacy support’ programme has made a good contribution to
sandardsinreadingin Year 1. InYear 2, attainment in reading is below average. Higher-
attaining pupils read with reasonable fluency and expresson. However, they are hesitant
when asked to pick out the main pointsin astory or to explain why a character behavesin a
certain way. Pupils of average attainment are usudly accurate and make a good attempt to
read unfamiliar words, using arange of gppropriate strategies. They lack confidence when
asked to predict what might happen next or talk about the events in the book. Only afew
pupilsin Year 2 can name afavourite author or talk about what they read a home. Most
pupils know the difference between fiction and non-fiction books and how to find the
contents page and index. Some more able pupils know how to find the answers to thelr
guestions and use their knowledge of the aphabet to find information. In one Year 2
literacy lesson, pupils enjoyed organising books into fiction and non-fiction and were able to
explain the difference. The recent introduction of literacy homework books, where pupils
write their responses to the books they read, are in the very early stages of development and
have yet to impact on raising Sandards in reading.

InYear 6, atainment in reading is below that found nationaly. Higher ataining pupils are
expressive and fluent readers, who talk confidently about the kinds of book they enjoy,
athough their preferences are limited to the more popular children’s authors such as K
Rowling, Terry Deary and Michael Morpurgo. They are reluctant to explain in any depth
the reasons for their preferences, other than they enjoy mystery, horror or adventure stories.
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Average readers dso make their own choices of books and their reading is mainly accurate.
Their own tagte in reading is limited and they struggle to identify favourite books besides
Harry Potter and books by Road Dahl. Many pupilsin Year 5 and 6 prefer to read non-
fiction a home and express interest in researching their hobbies by reading magazines, or
usng theinternet. The reading of lower-attaining pupilsis less fluent but is generdly
accurate. They use different strategiesto read text, usudly correctly, but do not dways
understand what they have read.

Overall, resources for non-fiction are satisfactory. However the provision of fiction,
particularly to chalenge the higher attaining pupils, islimited. The collection of stories from,
and information books about, other cultures and traditionsis adso limited. The school has
recognised the need to enhance provision and has recently targeted funding towards the
acquisition of more fiction and non-fiction books, including sets of books for guided reading.
Pupils have limited opportunities to use the library for choosing and exchanging books and
there are very few booksin the classrooms.  Time spent reading with the teacher, for
example, in guided reading sessons to improve reading skills, is infrequent and opportunities
to develop pupils understanding are under-emphasi sed.

Throughout the school, the recently introduced reading diaries are having avery limited
effect on improving atainment in reading. The comments made by teachers on pupils
reading are positive but they do not often identify the next steps, so that pupils of different
abilities know how to improve their reading.

By Year 2, pupils atain standards in writing that are below that typical for the age group.
Very few higher ataining pupils attain standards above those typically found for saven-year-
olds. By Year 6, atainment is aso below that typically found for the age group. A
ggnificant proportion of pupils are not on track to atain the nationd average & Leve 4 by
the end of the school year. Similarly, atainment for the higher attaining pupils, a Leve 5, is
below average.

Throughout the school pupilswrite for avariety of purposes and audiences. In Years1 and
2, pupils practise their spelling and punctuation skills through independent and guided
writing. They make links with other curriculum areas including science and geography. For
example, as part of their work on ‘Living Things' pupilsin Year 1 kept ‘Bean Diaries
which they wrote and illustrated for awall display. They wrote about their favourite part of
avigdt to theloca police station. Their sentences are well-structured and are usudly
punctuated with full stops and capitd letters. In Year 2, pupils write severa kinds of stories,
including are-telling of Hansd and Gretdl. These show some good sentence openings’ one
dark night...” and interesting descriptive words. Y ear 6 pupils have covered an appropriate
range of writing activities. However, dthough there is sound coverage, the activities do not
aways sufficiently build upon what the pupils dready know and can do. Asaresult, lower-
ataining pupils struggle to complete the work and higher-attaining pupils are not sufficiently
chalenged. Although there is some evidence of planning and re-drafting work in pupils
books, there are few examples of extended writing. Spelling is of a satisfactory standard,
athough pupils do not regularly proof read their writing to check errors of spelling or
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punctuation. The lack of a coherent and comprehensive gpproach for developing pupils
writing skillsis akey factor in the low levels of atainment.

The school has recognised the need to improve standards in writing, dthough its current
focusis limited to the development of a consistent handwriting style.

Thereis some use of information and communication technology in this subject but examples
of work arelimited. No computers were observed being used in literacy lessons during the

ingoection.

Overall, teaching seen in English was satisfactory. In the Key Stage 1 classes
teaching was good overall. In the Key Stage 2 classes it was satisfactory.

In tota, thirteen lessons were observed during the inspection. In two lessons teaching was
very good. Inthreelessonsit wasgood. In the remaining lessons teaching was satisfactory.
No unsatisfactory teaching was observed.

In the best lessons, teachers used the literacy hour to good effect, placing the right emphasis
on text, sentence and word leve activities, linking them effectively with the subsequent group
tasks. Questioning was used well to ensure that al pupils were fully involved. These lessons
emphasised whole class and group discussion to ensure that pupils understand the language
demands of the work. Teachers have good subject knowledge and plan arange of
interesting and motivating tasks which encourage pupils to think carefully about the texts they
arereading or writing.

Teachers use arange of strategies to engage and enthuse pupils, particularly in the whole
class sesson where, for example, pupils use individua whiteboards to try out their ideas
before showing the teacher. The guided sessons for reading and writing are not dways
used to deveop the skills of pupils of differing abilities, particularly the higher ataining pupils.
Teachers make good use of the overhead projector to demonstrate the reading and writing
that they share with pupils. Teachers know and manage their pupils very well. The last part
of thelesson is used well to summarise what has been learned but less effectively to identify
what different groups need to do next to improve their work.

In lessons where teaching was judged as satisfactory, the lesson often went a a dow pace
and pupils spent too much time listening to the teacher. Some pupils became restless and
lacked concentration. Pupils were not provided with enough opportunity to develop their
own ideas and the progress they made in their learning was only stisfactory.

Teachers planning variesin detall and it is not dways clear how tasks for pupils of different
abilitieswill be developed, or how the more able will be sufficiently chalenged.

Overdl teachers marking of pupils work is unsatisfactory. In some cases, work is left
unmarked and many errors remain unchecked. When comments are written in pupils
books, they are often positive and summarise what has been achieved. Thereislittle
evidence of marking that provides pupils with clear guidance about ways in which they could
improve the quaity of their writing. The gpproach to providing pupils with homework
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shows too much variation across classes. The homework does not dways build on the
learning that has occurred in lessons.

Overdl, the drategies for teaching literacy skills are satisfactory. Pupils behave very well,
get on well together and can aso work on their own. They persevere with tasks and are
often enthusiagtic about thelr reading and writing activities.

The leadership and management of English in the school by the co-ordinator is
good.

The new co-ordinator has made a good start and provides good leadership in the subject.
She has attended training sessions on key aspects of literacy and has worked alongside the
local authority’s literacy consultant to observe teaching and prioritise areas for development.
There has been congderable support from the local education authority in the devel opment
of literacy. The wesknessesin planning for the teaching of reading and writing and
handwriting have been identified and a detailed action plan has been devised. Low overdl
levels of attainment in reading and writing have been identified and there are plansto
improve the qudity of guided reading.

At the time of the ingpection the co-ordinator was also responsible for co-ordinating the
Foundation Stage of education and Key Stage 1 provison. Thisleve of delegation of
respongbility to one member of staff makesit very difficult for her to fulfil any of the tasksto
the high level she would et for hersdf.

Thereis a satisfactory range of resources to support teaching. A wider range of chalenging
fiction would increase the choices for the more able pupils. The use of information and
communication technology to assst learning in literacy needs to be devel oped.

These judgements indicate that, overdl there has been an unsatisfactory ditinct leve of
improvement in the subject since the last ingpection.

MATHEMATICS
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I nspection evidence indicates that throughout the school, standardsin
mathematics are improving. There are more Year 6 pupils on track to attain the
level expected nationally for that age group than there were last year. In the 2002
testsfor eleven-year-olds, the school’ s results were well below those obtained by
schools nationally and in the lowest 5% compared with for similar schools. In the
2002 national tests for seven-year-olds the school’ sresultswerein line with the
national average, and in line with the average for similar schools. Pupils make
satisfactory progress in mathematics as they move through the school. The quality
of teaching is satisfactory overall. The management of the subject needs to be
consolidated and strengthened. The provision for mathematicsis generally good.

Inspection evidence indicates that the overal standards in mathematics are satisfactory and

in line with national expectations. The work seen in the Key Stage 1 classes indicates that
seven-year-olds are on track to meet the expected standard for the age group. Inspection
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evidence indicates that many of the Y ear 6 pupils are on track to reach the nationally
expected standard for their age group.

In the Key Stage 1 classes pupils are grouped according to prior attainment for the main
mathematical activity. In the Key Stage 2 classes the pupils are arranged in prior attainment
groups. Year 3and 4 pupilsare set in groups, asare Year 5 and 6 pupils. Thissystemis
having a pogtive effect upon the qudity of teaching and learning by narrowing the ability
range within each set group. Throughout the school the lower achieving pupils are well
provided for. However the higher attaining pupils are not being sufficiently chalenged. In
many of the lessons observed higher attaining pupils had to complete smple tasks before
they were given work that challenged their thinking. This approach dowed down ther
learning.

The school’ sresults in the nationd tests taken at the age of deven indicate thet girls
underachieve when compared with boys. This does not seem to be widely known among
the teaching staff and no positive action has been taken to address thisissue.

A scrutiny of thework in Year 2 and Y ear 6 mathematics books indicated that the work
covered is broadly in line with that expected for their respective age groups. The evidence
in books aso indicated that pupils of differing abilities are often being set the same problems,
rather than work being more gppropriately matched to their needs. Often pupils are copying
out problems in sentences before working out to how to solve them. Year 5 pupils
commented that this was an aspect they didiked about the work given to them.

Ingpection evidence indicates that during their time in the school, pupils progressin
mathematics is satisfactory and sometimes good. Assessment information isrecorded in a
systematic way. However, the data needs to be evaluated in a more rigorous way to enable
the school to further raise sandards in mathematics. The assessment systems focus on what
pupils have covered, it does not focus on what they have learnt and so what they should
learn next. This meansthat the work the teachers set for pupils does not take enough
account of each pupil’s mathematica strengths and weaknesses. Thereisnot aclose
enough link between the targets set by the school and the expected rates of progress. There
IS, however, astrong commitment within the school to raise standards further and to enable
every pupil to achieve the best they can.

With the introduction of the eements of the Nationa Numeracy Strategy, pupils are making
good progressin menta calculations. Many pupils are exact and precisein articulaing how
they choose to solve a given problem expressed in words. Through regular and effective
teaching of various drategies, their skillsareincreasing. The focus on verba problemsis
enabling pupils to widen their understanding of number. They are improving their gbility to
use a number of strategies and methods to answer and solve challenges set in their number
work.

In discussion, Year 6 pupils can explain the dtrategies they use to solve mathematical

problems. Higher attaining pupils understand percentages of number quantities and know,
for example, how to caculate 8% of £30 and 25% of £9.60. Lower-attaining pupils have a
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good understanding of the way the position of the decimd point affectsthe vaue of a
number. They can caculate Smple percentages and are able to multiply two-digit numbers
by asngle-digit number. Average and higher-attaining pupils are very securein their menta
processes and are eager to explain arange of drategies, for example, rounding numbers
when multiplying atwo-digit number by another two-digit number. They are able to apply
menta and ord skillsin a confident, logical way when solving mathemética problems; they
used their skillsto good effect in lessons on ratio and proportion. At the time of the
ingpection the 2003 results for nationd tests for eleven-year-olds were not available.
However, discussions with pupils and observations in lessons, confirmed that average and
high attaining pupils are on track to attain the nationally expected Leve 4 by the end of the
school year. A small number of pupils are on track to attain the higher Leve 5. This
indicates an improvement on the 2002 results.

Evidence from classroom displays, books and folders of saved work indicate that pupils are
beginning to use and apply their mathematica skillsin practica and imaginativeways. Ina
Y ear 1 mathematics lesson pupils enthusiagtically made vehicles based on three dimensiona
shapes. They had previoudy become familiar with these shapes. They then drew their
models accurately on squared paper and were able to describe their model and the shapes
they had used to their classmates using the correct mathematical language. Information and
communication technology is being used in a satisfactory way to support work in
mathematics. It was aso effectively used in a 'Y ear 5/6 lesson to further develop pupils
understanding of degrees and the accurate measuring of angles. This successfully motivated
and sugtained their interest. Inthe Year 5/ 6 classrooms pupils were encouraged to add
their own ideas to a class number problem sheet on display. In the design and technology
programme of work pupils measure and calculate accurately in order to produce their own
desgnto agiven brief. The older pupils are confident in making estimates. For example,
when calculating the area of irregular shapes Year 5 pupils displayed an increasing degree of
accuracy. All these experiences are heping pupils to view mathematics in its wider context.

Pupils who have been identified as having specid educationd needs make satisfactory
progress. Teaching assstantsin the Key Stage 1 classes provide these pupils with valuable
support by providing clear explanations and the use of effective questioning. This method
alows pupils to succeed with the tasks set. Their progress would be further enhanced if the
pupils were provided with smpler problems that dlowed them to move on to solving the
problems independently of an adult. In anumber of lessons pupils were withdrawn from the
lesson to be given help with their reading. This approach limited the progress they made in
mathematics.

Overall the quality of teaching and learning observed during the inspection was
good. Teaching was very good in two lessons, good in six and satisfactory in the
remainder. The quality of teaching hasimproved since the last inspection.

The quality of teaching observed in Key Stage 1 was satisfactory. Teaching was judged to
be good in one lesson and satisfactory in the remainder. All lessons were well planned and
effective use is made of the national guidance for the subject. Teachers keep records of units
of work covered. However, assessment is not used effectively enough to guide individua
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pupils progress. This means that activities could be more chalenging for pupils and help
them to make more progress with their learning.

In Key Stage 2 the quality of teaching was good. Teaching was judged to be very good in
one lesson, good in Six lessons and satisfactory in the remainder. Teachers planning shows
in detail what they are expecting the pupilsto learn. The plans are detailed and help the
teachers structure lessons gppropriately. Where the teaching was at it best, the teacher
encouraged the pupils to evauate the answers they had given to a problem. This gpproach
enabled pupilsto rethink their response and they frequently corrected themselves.

Teachers throughout the school are implementing the Nationad Numeracy Strategy
effectively. Each dlass has a daily mathematics lesson that focuses on developing the pupils
numeracy skills. Teachers knowledge and understanding of the subject isgood. Thereis
consstency in the use of the recommended three sections for each lesson. Overdl, the
menta and ord elementsin the introductions are good. In the main part of the lesson,
learning is mogt effective when pupils are set tasks that are planned to match their varying
abilities. The summing up period is used well to check gainsin knowledge and
understanding.

Resources are used well to support teaching and learning. For example, inaYear 1 lesson
the teacher used large shapes to reinforce shape work. InaYear 5 and 6 lesson very
effective use was made of an overhead projector to encourage pupils to estimate the area of
irregular shapes. This required pupils to work together quickly and then communicate their
answers.

Pupils are well managed and teaching is effective when there is a good pace to the lesson.
For exampleinaYear 1 class the pupils were told: ‘I’ m going to stop you in two minutes
and you will need to be able to explain your drawing to the classes. Lower-attaining
pupils are encouraged to be confident about volunteering answers and explaining their
mental strategiesthrough avariety of Srategies. For example, partners took it in turnsto
suggest a possible solution to how many handshakes it would take for the group to shake
hands with everyone. All pupils gained from this open exchange of problem solving.

Throughout the school pupils showed good, and often very good, attitudes in mathematics
lessons. They were well behaved. Pupils responded positively when chalenged and were
attentive and eager to contribute to lessons. They worked co-operatively when required
and maintained their concentration. However, work was often untidy. Pupils do not take
enough pride in their work.

Marking of pupils books needs to be devel oped to ensure that teachers comments relate
to the purpose of the work, and help pupils understand how they could improve their
performance. For example, marking seen during the ingpection appeared to be limited to
giving praise for effort but rarely gave pupils guidance on how they could improve ther
mathematica understanding. In addition, teachers do not make effective use of the available
asessment data to plan teaching and learning. As aresult work is not dways matched to
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the pupils needs. Thisis particularly true for the higher ataining pupils who too often have
to complete easy work before going on to do more challenging tasks.

Overall, management of mathematicsis satisfactory. The co-ordinator isclear
about the school’ s strengths and weaknesses in the subject.

The mathematics co-ordinator is well supported by her colleagues. She meets with the
numeracy governor to review progress. The mathematics scheme of work is based on the
National Numeracy Strategy and related unit plans. These have been successfully
incorporated into the teechers weekly plans. Teachers highlight their medium term
overview of pupils learning to indicate whether pupils are secure in their understanding.
This method is intended to remind staff, when they come to plan the following term’ swork,
which objectives need to be taught again, reinforced, or extended. While this approach has
led to improvements throughout the school, assessment information is not used to guide the
teaching and learning.

A range of strategies has been introduced by the co-ordinator to support and develop the
teaching of mathematics. These include the co-ordinator’s scrutiny of pupils books,
monitoring of lessons and a consstent planning system. The andlysis of dataand the
tracking of pupil’s progress are not yet fully embedded in the work of the schoal.

Resources for mathemeatics throughout the school are satisfactory. In lessons pupils have
accessto arange of gppropriate materials to support and enhance their learning.

Overdl, these judgements are Smilar to those reported following the last ingpection.

SCIENCE
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I'n the 2002 national tests for eleven-year-olds, the school’ s results were well below
the national average; they werein the lowest 5%. Thiswas a significant drop from
the previous two years when the results were in line with the national average.

I nspection evidence indicatesthat in Year 2 and Year 6 standardsin science are
typical of those found nationally, for the respective age groups. The evidence
indicates an improvement in standards over those of last year, for thisyear’s
eleven-year-olds. The school has made substantial efforts to widen the science
curriculum for eleven-year-olds. Pupils now experience a good range of activities
based on the national programme of work for science.

The schoal’ s results in the 2002 national test for eeven-years-olds were very low and in the
lowest 5%. Although the school considers that the particular group of pupils were generaly
low attainers. No substantive or convincing evidence was provided to support the claim.

In Year 2, the class teachers make assessments of seven-year-olds science attainment.

The 2002 assessments show that the percentage of pupils ataining a the expected Leve 2
wasin line with the nationd average. The assessments for 2003 show asSmilar picture.
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When the school’ s results for 2002 are compared to those of smilar schoals, the results for
seven-year-olds were below the average; the results for eleven-year-olds were in the lowest
5%.

Although the boys did better than the girlsin the nationd test for eleventyear-olds, both
groups of pupils attained standards that were much lower than those expected for the age
group. The school has acknowledged the need to improve the stlandards attained by girls.
However, & the time of the ingpection no detailed sirategies were in place that would help
girls develop their work in science.

The science co-ordinator has undertaken an analysis of the school’ s resultsin nationd tedts.
A dart has been made in using the information gained to target aress of learning that are
weakest. However, at the time of the ingpection the evidence from assessments was not
being usead, in a conggent way, to plan learning for groups of pupils with differing levels of
attainment. Although the pupils work was marked, there was little evidence to indicate that
teachers comments would help pupils understand how their work could be improved.

Despite these weaknesses in the work given to pupils, evidence gathered from examining the
pupils books, and through discussion with pupils, indicates a recent steedy improvement in
dandards. The standard of much of this work was in line with that seen nationdly.
Discussion with pupils supported this judgement. Y ear 6 pupils have a good understanding
of what condtitutes afair test. They can make predictions, experiment, observe and draw
conclusions. Their scientific knowledge is good across dl aspects of the subject. For
example, they have good understanding of the way particles change when materidsarein a
solid, liquid or gaseous Sate. They are clear about important organs in the human body and
talk with confidence about the four chambers of the heart.

Work in'Year 6 books shows that a good range of scientific ideas have been covered.
However, the work is not well presented and this detracts from what has been achieved. In
discussion Year 6 pupils demondrated afar higher level of understanding then that gathered
through looking at their books. Most pupils reveded that they had a good understanding of
the need to control variables when making a scientific investigation, for example, when
measuring the time it took to dissolve sugar in water with different temperatures. The
higher-attaining pupils were able to use the term *variabl€e'; they understood the need to
control al the variables but the one to be measured.

The range of work planned by teachers and undertaken by pupils covers the nationa
programme for science, in abalanced manner. Planning of the topics to be taught has been
updated and, dong with a science policy, is having a positive impact upon the quaity of the
provision for science.

The co-ordinator has identified the need to provide pupils with more opportunities to
undertake scientific investigations. A good start has been made in this area of science work.
A science week provides dl classes with the time to develop the pupils understanding and
use of scientific investigations.
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Although the school has arange of equipment that can be directly linked to work in
information and communication technology, no evidence of its use was available during the
ingpection week.

Pupils have good attitudes to learning in science. They thoroughly enjoy practical
investigations and show that they can work together in co-operative and sensible ways.
Pupils of dl levels of attainment make satisfactory progress as they move through the school.
Pupils with statements of educationa need make satisfactory progress.

The quality of teaching in science lessons observed during the inspection varied
from very good to satisfactory. Overall it was satisfactory.

Five lessons were observed. Teaching was very good in one, good in one, and satisfactory
in the remainder.

In the lesson where teaching was very good the teacher showed a very good understanding
of the subject. His confidence was transmitted to the Year 5 and 6 pupils so that they were
able to understand the difficult ideas about the way light travels. Throughout the lesson he
used skilful questioning techniques to encourage pupils to think about their response. When
it was clear that pupils were not sure about the answer then the teacher used questionsto
help pupils think again; this approach was mogt effective. The pupils were fully engaged in
the activity and their very good behaviour added to the positive impact of the lesson.

In the lessons where teaching was satisfactory, a common weakness was the dow pace of
the lessons. Too often the teacher spent long periods of time explaining ideas to pupils,
rather than using questions to discover their understanding. For example, in alesson where
Year 3 and 4 pupils were developing ideas about habitats, too much time was spent going
over work that pupils had completed, this limited the time available to introduce new idess.
Although the teacher involved a number of pupils through questioning, the boys tended to
dominate the lesson and girls levels of understanding were not fully investigated by the
teacher.

The school is garting to develop its assessment arrangements. However, at the time of the
ingpection the processes were not being used to focus work in science to the different levels
of understanding of groups of pupils. This meant that, in lessons, higher ataining pupils were
given the same work as the lower attaining pupils. It was only when they had completed the
eader tasks that they were provided with more chalenging idess; this approach dowed
down their rate of progress.

The subject iswell led and managed.

The co-ordinator has good subject knowledge and has a very clear view about the
development of the subject. Thisisastrength of the developmentsin science. Although the
co-ordinator has only been in post for ashort while, she has provided staff with good
support. The co-ordinator is clear about the strengths and weaknesses in the subject.
Because information about the school’ s performance in nationd tests has not been made

Willowbank Primary School - 58



225

226

available to her, she has not been fully able to fully investigate what needs to be done to
further raise gandards in nationd tests.

The school has used nationd guidance for the subject in a sensible way, and it is enhanced
by the school’s own policy. Procedures for assessment and recording are developing but as
yet are only satisfactory. Not enough attention is given to using assessment information to
plan the next stage in learning for groups of pupils.

Overd| improvements have taken place in science Since the last ingpection, dthough test
results remain too low. In particular, thereis a clearer understanding that there needs to be
asysematic development of pupils investigative ills, as they move through the schoal.

ART AND DESIGN
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I nspection evidence indicates that in art and design, pupils age seven and eleven
attain standards that are typical of those seen nationally for the age groups. Pupils
make satisfactory progress as they move through the school. Throughout the
school, pupils have positive attitudes to the subject. They have maintained the
satisfactory standards achieved at the last inspection.

No art and design lessons were observed during the ingpection and so no judgment is made
about the quaity of teaching. Other ingpection evidence indicates that pupils are making
satisfactory progress and are on track to attain the standards typically seen for pupils age
seven and eeven. Throughout the schoal, pupils engage in arange of experiences
demongtrating the use of avariety of techniques to communicate their idess.

InYear 1, pupils observed and drew the beans they were growing for their work in science,
Pupilsin Years 1 and 2 crested a colourful collage in some work linked with geography.
They chose their own materids, shapes and colours and used paint and paint brushes
effectively. They have dso developed drawing skills when producing pencil sketchesin
preparation for adisplay of finished saf-portraits as part of awhole school art exhibition.
They made good use of water colour and mixed paints to produce their own shades.
Photographic evidence, and the displays in the school, indicate that pupils are encouraged to
explore many different ways of communicating ideas and work with avariety of media
Their work is often linked to themes or topicsin other subjects. By the end of Year 2 they
are beginning to identify how their work could be improved.

A range of work was seen from the Year 3to 6 pupilsindicating a satisfactory leve of
attainment. Pupils explored pattern and texture when they made Viking shields as part of
their work in history. Observationa drawings, patterns produced using printing blocks,
landscapesin paint and ink, batik patterns and pottery containers featured in displays. All
this work indicates progress and a developing understanding of the use of different media
Sketchbooks have been introduced in the Y ear 3 to 6 classes; these are at an early stage of
development. Pupils have used these to practise their drawing skills, experimenting with
different pencilsto create depth of tone through shading. First ideas for Easter masks were
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developed before selecting the materids, colours and shapes pupils would use. Thework is
of asatisfactory standard.

Pupils with specia educationa needs make satisfactory progress in developing their killsin
art and design.

Although there is some evidence of pupils using computers to enhance work in art and
design, for example digital cameras, systematic developments through the school are not yet
inplace. Thereisno evidence to indicate that the school’ s library is used in a systematic
way to support learning in art and design.

The subject iswell led and managed.

The co-ordinator, who is acting on atemporary bas's, has agood overview of the subject
and its strengths and weaknesses across the school. She is aware of the need to develop
the teachers subject knowledge to gain a clearer understanding of the way art and design
can be used in the schoal. Vigtorsto the schoal, including a potter and aweaver in willow,
have made a pogtive contribution to the curriculum for art and design. In Year 2, the pupils
who vist Beaford Arts Centre develop their creetive skills through arange of art activities
linked, for example, to drama.

Resources for art and design are satisfactory.

Overdl, these judgements represent an improvement on those reported after the last
ingpection

DESIGN AND TECHNOLOGY
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I nspection evidence indicates that Year 2 and Year 6 pupils are on track to attain
the standards typically found nationally, for their respective age groups.

Oveadl, sandards in design and technology arein line with those typicaly found nationdly.
Pupils have a good grasp of what adesign involves and can talk about design projects they
have completed in the past. For example, pupilsin Year 3 could talk about how they
recently designed a pizza following a survey of favourite toppings. They were looking
forward to making and egting their pizzas. In Year 6 pupils enjoyed taking about the toys
they had designed. The toys had moving parts and pupils were able to explain how they had
used different levers. They had then evauated the outcomes and discussed ways in which
they could have improved their models. Pupils are proud of these designs and those
interviewed till had their modelsin pride of place at home.

The overdl coverage of the subject is satisfactory. As pupils move through the school they
are provided with arange of opportunities that enable them to devel op the necessary killsin
al aspects of design and technology. Inspection evidence does not indicate that information
and communication technology, or the schoal library, are used in a systematic way to
support learning in design and technology.
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During the inspection one design and technology lesson was observed. Teaching
was satisfactory. With thislimited evidence, it is not possible to make a secure
judgement about teaching overall.

The lesson seen was thoroughly planned with clear indications of what the pupils would
learn. Year 1 pupils were engaged in a project on the seaside and countryside. Some pupils
were making cakes for a picnic while others were making ice cream with different flavours.
Pupils were keen to talk about their work, and they were able to express their preferences
for ice cream flavours. They made satisfactory progress during the lesson. Pupilswith
special educational needs were well supported and they too made satisfactory progress.
The highest attaining pupils were not sufficiently challenged by the task.

Management and leader ship of the subject are satisfactory.

At the time of the ingpection the school did not have a co-ordinator for design and
technology. However, an examination of other evidence, including the school’ s policy
documents and the teachers' planning records, it is clear that the nationdly prescribed
programme for design and technology is covered. Resources for design and technology are
satisfactory.

These judgements indicate an improvement on those reported following the last ingpection
when raising sandards in design and technology was consdered to be a key issue for the
school’ s devel opment.

GEOGRAPHY
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I nspection evidence indicates that Year 2 and Year 6 pupils are attaining standards
that are typical of those found nationally, for their respective age groups. Pupils
make satisfactory progressin developing geographical skills as they move through
the school.

An examination of pupils books indicates that the present Y ear 2 pupils are covering the
work expected of seven-year-olds nationdly. For example, work currently on display in the
classrooms shows that pupils can identify geographical features such as houses, roads and
shopsin the surrounding area. They are able to use fiddwork skills such as recording
information on a plan of the school grounds, using symbols and a key, and can expresstheir
own views about people and placesin their loca environment. A class booklet on display in
the Year 2 class of *Holidays when gran was a girl’ showsagood link with history. Year
1 and 2 pupils had compiled alarge collage showing the differences between seaside and
countryside. Information and communication technology is being used to support work in
geography. For example, thereis evidence of pupilsusing adigital camerato support their
learning. Pictures have been taken of plants around the schooal, prints of these have been
mounted on amap of the school showing where they are to be found.

Pupils make satisfactory progress as they move through the school.  Scrutiny of the books
of the Y ear 6 pupils indicates that the mgjority of pupils are producing work of the sandard
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expected of eleven-year-olds pupils. For example, pupils show their understanding of the
need for cold weather gear from their work on mountains. They have dso explained
reasons for the development of settlementsin the valley aress.

Thereislittle evidence in the pupils books to indicate that higher ataining pupils are
aufficiently chalenged. Pupils with specid educationa needs make satisfactory progressin
their learning.

Work in the books is often undated. Presentation of the work is of varying quality and
shows little development of the use of increasingly complex geographica vocabulary. There
islittle evidence to indicate that the school’ s library is used in an effective way to support

learning in geography.

Discussions with the co-ordinator reveded thereis a broad and balanced approach to the
subject. Fieldwork and tripsto local places of geographica interest help pupils learn about
landscapes and settlements at first hand.

Three lessons were observed during the inspection; onein Key Stage 1 and two in
Key Stage 2. Overall, teaching in the three lessons observed was satisfactory. In
one lesson it was good.

In the one lesson where teaching was judged as good, Y ear 6 pupils were encouraged to
use their knowledge of mathematics to andyse data as they reviewed responses from aloca
survey of householders around the school. The lesson was well planned. Good questioning
enabled pupilsto judtify their views. Pupils showed that they could use amap to locate
featuresin the locdity of the school and labd it to show where road signs should go to make
motorists aware of the dangers of travelling at speed or parking cardlesdy. The pupils made
good progress during the lesson.

Where teaching was judged as satisfactory, the teacher talked for too long and the questions
asked did not require lengthy or reflective responses from the pupils. The standard of work
produced in the lesson and the attitude of pupils were satisfactory. Although the work was
carefully planned and well presented by the teacher, and pupils co-operated well with each
other, the task was insufficiently chalenging for the time alowed.

Although there is evidence of teachers marking pupils work in geography, the marking does
not help pupils to understand how they could improve their performance. The presentation

of the work is not consistently of a high standard. Too often the work is untidy, and
teachers appear to be prepared to accept the low quality of presentation.

The school’ s reference library is not used sufficiently to enable pupils to develop research
skillsin geography.

L eader ship and management of geography are satisfactory.
The co-ordinator is enthusiastic about the subject. She givesfredy of her timeto

photograph geographica features for other teachersto use. Teachers plans are monitored
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by the co-ordinator to ensure coverage of the national programme and she supports
teachers at the planning stage when asked. She carries out limited assessments of pupils
work by looking at books and asking pupils questions. The co-ordinator has monitored
some teaching and learning in line with the school programme.  She has clear ideas of
developments that need to be made to improve the subject across the school; for instance
links with informeation and communication technology which are underdeveloped. The
school has adopted the national schemes of work. Good qudlity resource boxes have been
built up to support geographica work. Thereisalink governor who takes an interest in
geography. Nevertheless, the role of the co-ordinator is underdeveloped. Not enough
attention is being given to developing an understanding of how the monitoring that has been
done can be evaluated and then used to raise standards in geography.

These judgements are Smilar to those reported following the last inspection.

HISTORY
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I nspection evidence indicates that by the age of seven and eleven, pupils attain
standardsin history that are in line with those found nationally for their respective
age groups.

Pupilsin Year 2 are able to identify some people from the past who are famous. This
enables them to answer questions about the past beyond living memory. They recognise
gmilarities and differences in agpects of past lives and their own. For examplein a
discussion on Queen Victorid stime, pupils were able to show their understanding of how
holidays have changed. They could talk briefly about the use of beach huts and the kind of
swimwear used which covered al of the body. However, they had alimited understanding
of why people acted asthey did in thosetimes. All pupils, including those who have specid
educationd needs, could discuss how cumbersome the clothes worn by Victorians must
have been.

Although no lessons were observed in Key Stage 1 work in the pupils books shows that
they have covered arange of history topics. Pupils showed they could distinguish between
the past and the present with pictures of very old, old and new teddy bears. Some showed
worksheets about famous people such as Horence Nightingale and Alexander G Bell with a
sentence showing their historical contribution. However, many of the picturesin books were
unidentified and on those occasionsit is difficult to see how they related to what the pupils
were intended to learn.

In'Year 6, pupils compiled curriculum vitae for famous Greeks, such as Pythagoras, showing
developing links with their work in literacy. There were some very carefully drawn pillars
and drawings of architectura festures. A few pieces of work required reflection; such as
searching for possible reasons for the divorce of Henry VIII. However, the work varied
greetly in the standard of presentation and some was unfinished. Often, the same tasks were
et for pupils, regardless of atainment. This approach meant that the higher ataining pupils
were not sufficiently challenged. Although some work was marked by the teacher, there
were no comments on how to improve the standard of work.
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The schoal’ s reference library, and the recently developed information and communication
technology suite, are not used sufficiently to enable pupils to develop research skillsin

history.

Overdl, pupils with specia educationa needs make satisfactory progress, asthey move
through the schooal.

Three history lessons were observed in the Key Stage 2 classes. Theteachingin
these lessons was satisfactory. A secure judgement regarding history teaching in
the school is not possible with such limited evidence.

The lessons were characterised by satisfactory planning. The teachers began by showing
pictures of an historical figure. During the lesson, pupils discussed the pictures and were
able to show their developing understanding of the past; they could justify their conclusions.
For ingtance, one pupil remarked, ‘He could be a king — heis carrying a sword and has
a triumphant stance’. The texts used for pupils to gain further information were within their
reading capabilities and a smplified extract was provided for those pupils who needed this.
However, the higher attaining pupils were not provided with any extra or different chalenge
such as awider range of research materid. Some of the questions asked by the teacher
required little reflection and only smple, sngle word answers leading to only satisfactory
progress during the lesson.

Pupils are enthusagtic and attentive in lessons for much of thetime. However, their interest
wanes when the whole class sessions become too long or are over directed by the teacher.
Pupils show they have good atitudes to the subject, when discussing their work.

The leadership and management of history is satisfactory.

The planning for history effectively identifies the topics to be covered within each year
group. The school makes satisfactory use of locd history and visitors to enhance pupils
historical knowledge and understanding. Teachers supplement the range of hitorica
artefacts for pupilsto ensure that they gain ‘hands on’ experience. For instance an
archaeologigt has visited with artefacts to discuss the Vikings with pupils. The school uses
the nationally recommended scheme of work for their history programme. Thereisno
congstent assessment or monitoring of individua pupilsS progress within the subject. The
co-ordinator, who is currently absent from school, has not used any assessment information
available to evauate ways in which standards in history can be raised. Resources are good.
They are stored in well-labelled boxes to support teachers in the ddlivery of the units of
work.

These judgements are Ssmilar to those reported following the last ingpection.

INFORMATION AND COMMUNICATION TECHNOLOGY
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By the ages of seven and eleven the pupils are attaining standards in information
and communication technology (ICT) that are typical of those found nationally for
these age groups. Pupils make satisfactory progressin developing their I CT skills.

InYears 1 and 2 most pupils have an understanding of basic computer kills. Pupilsare
able to open their own folders on the computer and are aware of the need to close folders at
the end of the sesson. Pupils are making at least satisfactory progressin developing
gppropriate skillsin mogt areas connected with the nationaly prescribed programme of
work for ICT. Pupils skills develop as they move through the school and by Year 6 many
pupils can locate information, creete a database and are beginning to interrogate informeation.
They us ICT to present information in different forms and have used word processing to
produce |edflets; they have dso used the email facility now available in the schoal.

Pupils have an exercise book in which they develop ideas that will beused in ICT. For
example, there was evidence that pupils had planned a greetings card before using the
computer to produce afinished card. At the time of the ingpection it was difficult to relate
the planning in the books to the finished article. No systematic storage for the find
outcomes was in place. However, the co-ordinator has a portfolio of work and this does
contain examples of work relating to different aspects of ICT. Discusson with older pupils
indicated that they do have a secure knowledge of the range of computer programs available
in the school. They were able to tak with confidence about programs which enabled them
to control events, for example, in asmulated kitchen.

The teaching observed during the inspection was satisfactory.

Three lessons were observed during the ingpection. Teaching was judged to be good in one
lesson and stisfactory in the remaining two. In dl the lessons careful explanation by the
teachers helped pupils to make satisfactory progress with their work. Teachers
demondtrated that they were confident using the machines and that they had a secure
knowledge of the different programs. In the lesson where teaching was judged as good,
Year 3 and 4 pupils were using the e-mail facility; they were learning how to attached
documents to the mail. The teacher’ s ingtructions were given in a detailed and clear way.
The teacher was very quick to hep individua pupils who were having difficulty. The lesson
went at a good pace and pupils made good gainsin their learning. 1n the two lessons where
teaching was satisfactory, the pace of the lesson was dower and as aresult the gainsin the
pupils learning were satisfactory.

The progress made by pupils with specia educationa needs is too often interrupted when
they are withdrawn from lessons to receive help with their reading. For example, in alesson
where Y ear 2 pupils were developing their knowledge and skills in using a spreadshest,

pupils were removed just as the teacher was about to introduce a new skill. There wasno
evidence to indicate that these pupils were given the opportunity to learn this kill, at alatter

Stage.
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The higher attaining pupils are not provided with enough opportunities to develop their
knowledge and skills. During the week of the ingpection there was no evidence that Year 5
and 6 pupils could use the computer suite unattended to carry out their own research.

The leader ship and management of the subject are satisfactory.

The subject leader has a good understanding of the subject and has successfully undertaken
the development of the new computer room. A good start has been made on an ICT action
plan, which clearly details further developments. Many intended actions relate to technica
developments; this needs to be extended to include actions to improve teaching and learning.
Monitoring and evaluation are at an early stage of development. However, the subject
leader is clear about the strengths and weaknesses in the subject throughout the school. She
is aware of the need to improve the staff’ s confidence and to provide a more systematic
gpproach to the way ICT is used to support pupils learning in al subjects.

The computer suite has been completed too recently to have had amgor impact on the
pupils knowledge and skillsin ICT. Thereis some variation in levels of staff confidence and
subject knowledge, but there are plans for al staff to undertake further training. Although
some links between ICT and other subjects have been established, for example, during the
ingpection Year 5 and 6 pupils were using a spreadsheet to interrogate data in mathematics,
the co-ordinator is aware of the danger that pupils will not be given opportunitiesto use ICT
to support their work in other subjects. During the ingpection week the computer room was
underused.

These judgements represent an improvement on those reported following the last ingpection.
Thought now needs to be given to waysin which ICT can be used in dl subjects.

MUSIC
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Secure judgements regarding the standards attained by pupilsin music are not
possible, as only limited inspection evidence was available. However, singing
standards are typical of those found in primary schools nationally.

During the ingpection two music lesson were observed. Pupils were dso observed singing in
assemblies. A smdl ingrumenta group, practising in the hall, was listened to and the music
co-ordinator was interviewed. An examination of the scheme of work and discussion with
pupils indicates that most aspects of the nationa programme of work are covered.

Pupils are beginning to be provided with opportunities to listen to, and eval uate, arange of
music. The developing scheme of work shows when pupils are to be given opportunities to
compose their own smple music. The co-ordinator recognises thet this aspect of musicis
underdeveloped. In assemblies pupils sng with enthusiasm and they sing in tune. Evidence
provided by the schoal, in the form of the co-ordinator’ sfile, contains photographs, plans
and production programmes. This supports the satisfactory judgement for singing.
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The co-ordinator for music was appointed two years ago. His plansfor the future
development of music arethorough. Heisenthusiastic and hasa clear vision for
the necessary development of this subject. While thereis much to do, the
leadership and management of music is satisfactory.

The co-ordinator is clear about the need to develop all aspects of the subject. He
appreciates the support of the link governor for music and has plans to devel op the subject.
The centra plank of the action plan is to increase teecher confidence in the provision of the
weekly music lesson within their classes, particularly the ability to introduce the smple
reading of music. At thetime of the inspection there was little evidence to indicate that this
had occurred. The co-ordinator has monitored provision throughout the school and
reported back to gaff. Aninstrumenta band is being developed and the number of pupils
taking up the opportunity to learn amusical instrument hasincreased. Thereis a budget for
music and this has been used to enhance the range and quality of instruments, including
percussion. Resourcesfor music are satisfactory, overal. Thereis now the range and
number of musica insruments that would typicaly be found in primary schools nationaly.

Thereis no evidence to indicate how information and communication technology is being
used to enhance pupils work in music.

There are anumber of clubs and activities relating to music, such asasnging club and the
school band. If they wish, pupils are provided with opportunities to learn to play the
recorder. Productions include as many pupils as possible and an Arts Week is planned for
the second week in July.

Overdl, these judgements are smilar to those reported after the last ingpection. However,
there would appear to have been a decline in standards.

PHYS CAL EDUCATION
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Pupils’ standardsin physical education arein line with those typically found for
pupilsin thisagerange. The curriculumisbroad and varied covering all areas of
the nationally prescribed programme for pupilsin a primary school.

I nspection evidence indicates that most pupilsin Years 2 and 6 are ataining the standard
typicaly seen nationdly for the age groups. A whole-school plan for the subject identifies
the units to be covered as outlined in nationa guidance, and this has been supplemented by
advice from the loca authority. Pupils are provided with opportunities to develop their skills
across the full range of physical education. During the ingpection, pupilsin Year 2 were
observed in agymnadtics lesson at the end of aunit of work. They showed standards that
aretypicaly found for such young pupils. They demonstrated good levels of concentration
and were encouraged to refine and improve on their sequences. In Year 6, during athletics,
pupils showed standards typically expected for their age in the running chalenges set which
required precision as well as speed.

Willowbank Primary School - 67



292

293

294

295

296

297

298

299

Discussion with the co-ordinator indicates that the mgority of pupils have reached the
nationaly expected standard in swimming for € even-year-olds, many exceed the
requirements.

Pupils of dl levels of attainment make good progressin their physical education lessons,
including those with specid educationa needs. Thisis an improvement since the last

ingpection.

The teaching observed in the inspection was good overall. Thisisan improvement
since the last inspection.

Three lessons were observed during the ingpection. Teaching wasgood in dl lessons. The
lessons were planned carefully and ran efficiently, enabling pupils to practise and develop
their movements and techniques in gymnastics and athletics. Teachers encouraged pupilsto
reflect on their performance and think about ways in which it could be improved. Pupils of
al abilities responded extremely well to the challenges set by the teacher.

All pupils explored and refined arange of movements with control and precison. The
younger pupilsimproved their performance to cregte their own sequences and were well
supported by the teacher and teaching assstant. Very good organisation by the teacher of
the older pupils ensured that awhole class could undertake practice in sprinting on the
outside playground, despite a very restricted doping site surrounded in part by walls and
gseps. By the end of the lessons dl pupils were engrossed in their sequences or thair
techniques to refine a sprinting start and were eager to perform their work for others, who
showed gppreciation. Pupils who have specid education needs are fully integrated into
physical education lessons; they make good progress.

Teachers pay due regard to pupils hedth and safety. Pupils are dressed appropriately and
change quickly so as not to waste any time. All lessons begin with awarm-up. Pupils were
aware of the necessity for this and the effect of exercise on their bodies and of intensive
work on their muscles. All lessons finished with an appropriate cool down which aso
dlowed for pupilsto reflect on their performance. Older pupils reflected on the
performance of professiond athletes using avideo clip at the end of their games sesson as
well astheir own improved performances.

L eadership and management in the subject are good.

The co-ordinator has a good understanding of the subject and has a clear idea of ways that
standards can be further improved. His monitoring report is perceptive and focussed on
improvement but due to the current management structure he has not been enabled to work
on these areas for development with staff. No time has been alocated to this agpect of his
role. Thereisadetailed policy and scheme of work in place giving guidance to teachers on
abroad range of activities including what makes a good physica education lesson. The co-
ordinator gives helpful written advice to teachers on how they might report to parents. He
has initiated assessment books for pupils to complete at the end of aunit of work where
pupils can, with the minimum of time, show what they have learned. Thereisalink governor
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for the subject, thislink is beginning to have a postive impact on the governing bodies
understanding of the subject.

A range of clubs and activities, including tag rugby isin place to support pupils physica
development as well astheir socid skills. On resdentid vigts, pupilsin Key Stage 1 and 2
have the opportunity to take part in avariety of outdoor adventure and other socia
activities. Pupils expressed great enjoyment about the visits when talking with inspectors
and gppreciate the opportunities the residentid vigits give them.

Resources are good and include a range of smal and large epparatus. The school hdl is
adequate in Sze but storage of equipment around the hal reduces the space for safe, whole
class physicd education. At the time of the ingpection the large climbing gpparatus was not
in use because of advice given by the loca education authority’s saff. The hard surfaced
play areas outside are smdl and restrict further development in physical education. Although
there is some evidence that pupils are involved in some competitive sports, the range and
amount is limited for aschool of thissze. Theleasng of aschool fied from September
2003 will help to dleviate the smal space available for outdoor physica education.

There has been good improvement in physica education provison since the time of the last
ingoection.

RELIGIOUS EDUCATION
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Attainment in religious education isin line with the standards set out in the
locally agreed syllabus for pupils aged seven and eleven.

Pupilsin Year 1 can identify why some people are specia and reflect on the qudities that
make them specia. For example, they have talked about & Francis of Asss and his care
of animas. They have learnt about people who ingpire in the present, such as David
Beckham, and what was inspiring about people in the past; for example, Buddha. The work
seen in books indicates that by the end of Year 2 pupils know about the significance of the
Bible to Chrigtians and some of the storiesit contains. Discusson with pupilsin Year 2
reveds that they can identify parts of the church building and describe their purpose and talk
about the dtar, stained glass windows and the font. They retell sories from the Old
Testament, for example, Noah's Ark and the New Testament, including the story of the
Nativity. They have learnt about Hinduism and the Mudim festiva of 1d-ul-Fitr and looked
at related artefacts.

The pupilsin Year 3 have learnt about religious Sgns and symbols and are able to describe
the significance of these. In Years4 and 5 pupils can explain whét it meansto be a Chrigtian
and they have some knowledge of Judaism and Idam. They have a satisfactory knowledge
of arange of fedivals rdaed to the different faiths. In discusson, Year 6 pupils
demongtrated some understanding of different faiths and their related festivals. They
compared the Sgnificance of a Chrigtian pilgrimage, for example to Lourdes, to the Mudim
Hajj to Mecca. The Year 6 pupils talked confidently about some aspects of Judaism and
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some work they had done on the Shabbat. They identified the Torah as a specid book and
knew the differences between the Old and New Testament.

Inthe Year 1 and 2 classes, the pupils make satisfactory progress in developing an
understanding of religious education. An examination of the books of pupilsin Years 3to 6,
together with discussions with groups of pupils, indicates that the progress made in their
learning is satisfactory.

Thereisinsufficient evidence to make a secure judgement about the quality of
teaching in religious education.

Two religious education lessons were observed during the week of the ingpection, in Year 1
and Year 6. Theteachingin Year 1 wasgood and in Year 6 it was satisfactory. Other
ingpection evidence, in particular discussion with pupils, indicates that over alonger period
of time teaching is a least stisfactory.

In both the lessons observed, the whole class discussion was well-planned to include al the
pupils and to encourage them to make links with what they know dready. Where the
teaching was good, pupils had the opportunity to creste a group picture of their ideas and to
interpret thisto others. In both the lessons pupils' attitude to their work was positive and
behaviour was generaly good. Assessment is at an early stage of development. The
subject leader has observed some lessons to identify and eva uate aspects of teaching and
learning in religious education.

Collective worship makes a positive contribution to the provision for religious education.
For example, during the week of the ingpection, the assembly theme was ‘talents and pupils
were asked to reflect on where Chrigtians might believe their talents come from.

The subject isled and managed well.

The planning for the subject meets the requirements of the locally agreed syllabus. The new
subject leader has begun to review the current whole-school plan for the subject in order to
make further links with other subject areas such as art and design and science.

Resources for religious education are satisfactory, overdl. However, there is a shortage of
artefacts and videos to support teaching world faiths. The school has developed links with
local churches and uses visiting speskers to talk to pupils about aspects of Chrigtianity.
There are currently no arrangements for representatives of other faiths to vist the school.
As aresult pupils do not have a detailed understanding the smilarities and differences
between Chrigtianity and arange of other faiths.

These judgements are Smilar to those reported after the last ingpection.
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