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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Newtown Firgt School, asmaller than average first school, islocated close to the centre of Exeter.
Currently, 130 pupils (71 boys and 59 girls) aged 4 — 8 years attend the school. The imbalance of
boys over girlsis due largely to the Language and Assessment Centres where there are 15 boys and
only 4 girls. The proportion of pupils entitled to free school meals (16%) is broadly average. The
proportion of ethnic minority pupilsis low and there is only one pupil whose first language is not
English. The proportion of pupils with specid educationa needs (31%6) is above average and those
with statements of gpecia educationa needs (10%) iswell above average. Most of the latter attend
the two Specid Educational Needs Centres on Site and travel in from beyond the immediate
catchment area of the school. Mogt of the identified specia educationa needs relate to speech and
communication or autism. Pupils enter school with a broadly typical range of abilities including those
with learning difficulties and those who are gifted and talented. Including the pupils who are
admitted to the two centres, overall attainment on entry to the school is below average. Thelocd
education authority has decided to close the Assessment Centre in July 2003, and as aresult there
has been adight decline in numbers. The schoal is dso subject to reorganisation proposas affecting
Exeter schools in September 2005.

HOW GOOD THE SCHOOL IS

Ovedl, thisis an effective school with an unusua balance of significant strengths and weeknesses.
Pupils persond and socia development is very good, asis the teaching for pupils with specid
educationa needs. Reationships are very good, staff manage pupils behaviour wel inlessons, and
dl pupils are included in the life of the school. Teaching in mainstream classes, and leadership and
management are satisfactory overdl. Currently, standards of attainment are too low in some
important areas, and the school does not monitor its performance with sufficient rigour. The unit
cogts are high, but in view of the very good provision for pupils with specia educationa needs, the
school isjudged to provide satisfactory vaue for money.

What the school doeswedll

The very good rel ationships between adults and pupils, and between pupils themselves.

The very good persond, socid, mora, spiritud and cultural development of pupils and the
inclusion of dl pupilsin dl aspects of the life of the school.

The particular emphasis given to creativity and the arts, and pupils above average atainment

in these areas.
The very good use of the local community and of activities outsde lessons to enrich the
curriculum.

The good progress made by pupils with specid educationa needs as aresult of very good
teaching in the Language and Assessment Centres, and in focused individud or group work in
mainstream classes.

The strong leadership of the headteacher in establishing the culture and ethos of the school .
Parents support the aims and vaues of the school and are pleased with what the school
provides.
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What could be improved

- Pupils atainment in writing, mathematics and information and communication technology
(ICT).
The planning for and teaching of writing and mathematics, and what is expected of the pupilsin
these lessons.
The effective use of assessment and marking to improve pupils attainment and progress.
The monitoring of some aspects of the work of the school by the headteacher, staff and
governors to identify what needs to improve and to ensure that planned improvements have
had the desired impact.

The use of ICT to support teaching and learning across the school.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Overall, the school has made satisfactory progress since the last inspection in November 1997. In
the firgt three years there was a rapid improvement in slandards of attainment in reading, writing and
mathematics and the school gained two School Achievement Awards. Since 2000, standards of
attainment in these areas have declined. The school has recently made important improvements to
teaching science and attainment has risen markedly in this subject. The school has reviewed the time
spent on physica education, music and religious education and achieved a more balanced alocation
of time (*). Significant improvements have aso been made to the qudity of resources for the
Foundation Stage and the outdoor environment. \While some strategies were put in place to improve
teachers subject knowledge and confidence, ICT (*) does not have a secure role as a subject or as
asupport for teaching and learning, and standards of attainment are now below average. (* Key
issues from the last ingpection.)

STANDARDS

The table shows the standards achieved by pupils a the end of Y ear 2 based on average point
scoresin Nationa Curriculum tests.

compared with
Performancein: all schools smilar Key
schools
2000 2001 2002 2002

Reading C D E D well dboveaverage A
above average B

Writing D D E E average Cb
below average

Mathematics B C E D well bow averege E
very low E*
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The well below average results in National Curriculum tests at the end of Year 2 in 2002 included
eight pupils with statements of specia educationd needs in the two centres. When their scores are
discounted, pupils attainment compared with similar schools was above average in science; below
average in reading and mathematics, and well below average in writing. The proportion of pupils
achieving Leve 3 in science was well above average. The overd| results indicate that boys
atainment was much lower than that of girls. Thisislargdy explained by the fact that Sx of the eight
pupils from the centres were boys.

Children in the reception class make satisfactory progress and most are well on target to achieve the
expected early learning godsin communication, language and literacy; mathematica devel opment;
knowledge and understanding of the world; physical development; and crestive development, by the
timethey sartin Year 1. Their atainment in persona and socia development is above
expectations. Evidence from work seen during the ingpection indicatesthat in Years 1, 2 and 3,
pupils make generdly satisfactory progress and their attainment is currently above average in art and
design and music; broadly typical of that found nationally in design and technology, geography,
history, physica education (no judgement is made for Y ear 3 where no lessons were observed),
religious education and science; dightly below average in reading; below average in mathematics and
information and communication technology; and well below average in writing.  The attainment of
pupils in the Language and Assessment Centresis generaly well below average but they achieve
well and make good progress againg chalenging individud targets.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils enjoy coming to school and their attitudes to learning are good.

Behaviour, in and out of Good. Pupils know what is expected of them, and respond well to
classooms the praise and encouragement given to them.

Persona development and | Relationships between pupils and staff are very good. Pupils respond

relationships well to the opportunities given to show initiative and take
respongbility.
Attendance Satisfactory. Attendance levels have declined over the last two years

but are close to the nationd average. The school takes appropriate
action in relaion to unsatisfactory attendance.

Pupils persond development is an area of particular strength in the school. The very good quality
of relaionships contributes significantly to the school’ s positive ethos.
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TEACHING AND LEARNING

Teaching of pupilsin: Reception Yearsl-2 Year 3

Qudlity of teaching Satisfactory Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The qudlity of teaching for pupils with specid educationa needs in the Language and Assessment
Centres, and in withdrawa groupsis very good. Teaching for these pupilsis characterised by wdll-
focused assessment which is used carefully to plan the next stepsin learning; high levels of support
from teachers and teaching assstants; and well-planned and well-resourced activities. Learning is
fun and the relationships between pupils and adults are very good. Pupilstry hard and are willing to
have a go even when they find tasks difficult. Asaresult they make good and often very good
progress in lessons.

The qudity of teaching in the rest of the schoal is satisfactory overdl. In the best lessons, the
purpose was clearly explained to the pupils; group or individual tasks were well organised; questions
were directed well to pupils of different abilities so that everyone had a chance to think and answer;
the pace of learning was brisk; and pupils worked hard. In these lessons, pupils made good
progressin their learning. In nearly every lesson, teachers managed behaviour well and were
conscious of the safety and welfareissues. Pupils were attentive, responsive and engaged in their
learning. In some lessons, not enough was expected of the pupils, and the purpose of learning was
not identified clearly and did not relate sufficiently well to pupils previous learning. Asaresult,
work was not well matched to their needs and abilities, more-able pupils found the tasks too easy
and progresswas dow. The quality of marking was generdly unsatisfactory.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment

The qudity and range of Satisfactory. The curriculum is broad and covers dl areas of learning
the curriculum for the Foundation Stage, the Nationa Curriculum and religious
education. Particular emphasisis given to the arts and credtivity.
Strategies for teaching some aspects of literacy and numeracy are not
developed sufficiently. A very good range of extra-curricular activities
isprovided. Theinduson and integration of dl pupilsinto schoadl life
isapaticular strength.

Provison for pupilswith | A red strength of the school. Very good provison is made within the
gpecia educationd needs | centres, through withdrawa groups and in dl classes.
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OTHER ASPECTS OF THE SCHOOL CONT.

Aspect

Comment

Provison for pupils with
English as an additiond

languege

Appropriate provison has been made for one child who has recently
joined the schoal with no English language.

Provison for pupils
persond, including
spiritud, mord, socid and
culturd development

Very good. Persond, socia and health education plays an important
part in the work of the school. Overdl, provison for pupils spiritud,
moral, socid and cultural development is very good.

How well the school cares
for its pupils

Thisisavery caring school where pupils are safe and happy.
Procedures for ng pupils attainment and progress are
unsatisfactory, except for pupils with specid educationa needs.

The school works effectively in partnership with parents, who have avery postive view of the

school.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

L eadership and The headteacher and upper management team provide effective
management by the leadership especidly in relaion to the ams and values of the school.
headteacher and other key Recently, their work has not focused sufficiently on raising teachers
Sff expectations of what dl pupils might achieve.

How wdll the governors
fulfil their respongbilities

Governors are active and committed to the school. They fulfil ther
datutory responsibilities well and are sengitive to the needs of saff,
pupils and parents. Governors know about the many strengths of the
school and some areas for improvement, but have not recognised fully
the wesknesses in writing and mathemétics.

The school’ s evauation of

Staff and governors do not yet evauate systematically the quality of

its performance teaching and standards of attainment across dl subjects and areas of
learning.

The drategic use of Satisfactory. Funds are used effectively and the budget iswell

resources managed. The school seeks to obtain best value when purchasing

supplies and services. Too little use is made of new technology to
support management processes and teaching and learning.

The school benefits from a committed and hard working teaching and non-teaching staff who
represent avery good blend of age, experience and qudlifications. The school’s accommodation
and resources are satisfactory. The school has the capacity to improve further. The planned closure
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of the Assessment Centre and proposals for reorganisation are occupying much management time
and having an impact on aff morae.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved
Children like school; behaviour isgood in - The amount of homework.
lessons; and children are becoming mature

i Information about children’s progress.
and responsible.

The leadership of the headteacher and the
approachability of saff.

Teaching isgood and children are making
good progress.

The school’ s aims, values and ethos,
including the emphasis on the arts.

The ingpection team agrees with the positive views of the parents about the culture and ethos of the
school, and children’s persona and socia development. Ingpectors believe that the school provides
generdly the right amount of homework in relation to the age of children. Sometimes written reports
do not give aclear enough picture of children’s attainment and progress.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Theingpection took place in February when two thirds of the children in the reception class
had only been in school for a matter of three or four weeks. Understandably, the
programme of assessment on entry to the class had not been completed but initia
judgements suggested that the children exhibited a broadly average range of attainment on
garting school. Currently, children are making good progress in their persond, socia and
emotiona development and their attainment is above that generaly expected for their age.
They make satisfactory progressin communication, language and literacy, mathematica
development, knowledge and understanding of the world, physica development and
cregtive development, and are likely to attain the expected early learning goals by the time
they start Year 1.

In recent years the school has used a commercia programme to assess children on entry to
the reception class. The data from this process suggests that children enter school with a
broad range of ability and that atainment on entry is broadly average when compared with
schools nationally. The headteacher’ s own grouping of raw scores suggests that, in recent
years, asmaller proportion of higher attaining children has been admitted to the school.
When account is taken of the number of pupils with statements of specia educationa needs
admitted to the Language and Assessment Centres, it is apparent that the profile of
attainment on entry to the schoal is sgnificantly below average. Given that the vast mgority
of these pupils are boys — currently 15 boys and four girlsin the two centres— it is not
surprising that boys performance appears to be much lower than that of girls.

Theresults of statutory assessmentsat theend of Year 2 in 2002 indicate that, in
comparison with schools nationally, pupils attainment waswell below averagein
reading, writing and mathematics. Thiscomparison includes eight pupilsfrom the
Language and Assessment Centres. When their results are discounted, the
attainment of the remaining pupils, when compared with schoolswith a smilar
proportion of pupils entitled to free school meals (the nationa benchmark group of
schools with between 8% and 20% of pupils entitled to free school medls), was below
averagein reading and mathematics, and well below averagein writing. Notably,
teacher assessmentsindicate that pupils attainment in science was above the
national average at the expected Level 2 and well above averageat Level 3. The
results contain some interesting contrasts with 20 pupils achieving Levels 2A and 3in
mathematics, but only three pupils achieving those levelsin writing. There were dso some
variations between teacher assessments and task resultsin reading & Levels 2 and 3, and
mathematics a Leve 3.

An anayss of trends in performance in recent years indicates that the pupils attainment in

reading, writing and mathematics improved at arate far better than the nationa average
between 1997 and 2000. Asaresult, the school was awarded School Achievement
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Awards for its performance in 2000 and 2001. Attainment in these subjects has declined
markedly in the last two years againg a nationa trend of improvement. When the results for
the overload of boys in the centres are discounted, there is no sgnificant differencein trends
in performance between boys and girls.

The headteacher uses the raw scores from the programme of assessment on entry to the
reception classto predict pupils attainment at the end of Year 2. Actud results are
compared with predictions and summarised in an introduction to the school improvement
plan. The summary for 2002 indicates that gpproximately one third of pupils achieved
above the school’ s predictions in reading and mathematics, and a smilar proportion
achieved below the prediction in writing. However, as the predictions are based upon the
school’s own banding of raw scores, and not a nationaly or locally standardised method,
the validity and rdiability of the predictions are not wholly secure.

Teacher assessments at the end of Year 2 in 2002 indicate that overall standards of
gpesking and listening were well below the nationd average. However, these results
included dl the pupils from the Language and Assessment Centres. When their results are
discounted, the performance of the remaining pupils wastypica of that found nationaly.
This reflects the judgements made by ingpectors from their observationsin school. Pupils
make satisfactory progressin developing their speaking skillswhich are usually in
linewith, and sometimes above, those found nationally. In general, listening skills
are not so well developed but are broadly typical of those found nationally. Pupils
are generaly confident in responding to questions and in explaining ideas using a good range
of vocabulary. They are eager to contribute to discussons but sometimes find it more
difficult to be active ligeners.

Evidence gathered during the week of the ingpection indicates that pupils atainment in
reading, in the maingtream classes, by Year 2 and in Y ear 3 reflects broadly the range of
atainment found nationdly, with dightly fewer pupils achieving above nationa expectations
and dightly more below expectations. Overall, attainment in reading is dightly below
average. By theend of Year 2, many pupils read smple text accurately and older more-
able pupilsin Year 3 are able to read fluently and offer opinions about the plot, characters
and genres of stories. Less-able pupils read hesitantly and have alimited range of strategies
to support reading.

Acrossthe schoal, in Years 1, 2 and 3, there islittle evidence of pupils writing a above
average levels. Much of the recorded written work iswell below average standard.
The profile of writing is dightly better in the pupils monthly, assessed work, but day-to-day
written work is often of alow standard of content and presentation. Such work often
contains basic errors of spdling, punctuation and grammar. Pupils who understand the
correct use of capita letters and full stops often do not apply this knowledge to their day-to-
day writing tasks.

Pupils written recorded work in mathematics demondrates very little evidence of attainment

above expectations for each year group. Indeed, recorded work is often poorly presented
and of alower standard than usualy expected. Conver sations with pupilsindicate that
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10.

11.

12.

13.

14.

15.

their knowledge and under standing of mathematicsis better than that demonstrated
in recorded work, but is, nonetheless, below average. By theend of Year 2, pupils
have arddively limited range of mental strategies and many areinsecure in thelr
understanding of subtraction.

Pupils written work in science is often limited in quantity and qudity. It does not reflect the
high standards achieved by pupilsin Year 2in 2002. Discussions with pupilsindicate a
better knowledge and understanding of areas of science than that demonstrated in books
and on worksheets. Overall, attainment in scienceis currently typical of that found
nationally in all year groups. By the end of Year 3, pupils know about the basic
conditions that affect plant growth; they can sort and classfy everyday materias, and they
have developed an understanding of some of the essentid principles of fair testing.

Thereislittle recorded evidence of pupils work in ICT, and pupils have rdaively few
opportunities to develop these skills through sustained experience. While some are
confident users of ICT, others lack confidence and experience. Overall, pupils
attainment in ICT isbelow averagein all year groups.

In history, geography and rdigious education, pupils knowledge and under standing
expressed orally isin line with the expectations of the Nationa Curriculum and
Devon's Agreed Syllabus for Religious Education in dl year groups. The quaity and
quantity of written work in these subjects is often below the standard found nationdly. Only
limited evidence of pupils work in design and technology was available during the
ingpection. Photographic evidence of learning experiences and outcomes, and discussons
with pupilsindicate thet attainment is broadly typical of that found nationally.

The school places much emphasis on creetivity and the arts. Artwork is given ahigh profile
in digplays dl round school, and gppropriate time is now given to music appreciaion and
music making. Pupils attainment throughout the school is above averagein art and
music. In the two lessons observed in physica education, pupils demonstrated ability in
gymnastics and movement that was broadly typical of that found nationally.

Across the school, pupils have too few opportunities to develop their writing skills, and too
little is demanded of them in terms of the quantity and quality of writing and presentation, in
the humanitiesin particular. The development of numeracy skillsis aso inhibited by the
limited recording in some areas, and not enough opportunities are planned into work in other
subjects to develop these ills.

Pupils with specia educationa needs, in the two centres and in mainstream classes, are
taught well and make good progress againgt individua targets, dthough their standards of
attainment are often well below the average for their age. Their individua education plans
are clearly focused and plan for progress day-by-day and week-by-week. Pupilsare
included in dAl activities, provided with afull range of opportunities and their talents are fully
explored. Gifted and taented pupils have been identified and have individua education
plans. They are not dways chdlenged sufficiently in lessons but generdly make satisfactory
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16.

progress. The one pupil whose firgt language is not English has been in schoal for too short
atime to make vaid judgements about attainment and progress.

Pupils make variable progress across the school. Those with specia educationa needs
generally make good progress, and most pupils make good progressin the arts. Progressin
speeking, ligening and reading is stisfactory. In generd, pupils do not achieve enough in
writing or recorded work in mathematics. However, verba and oral work demonstrate
levels of achievement that are broadly typical of those found nationdly in the humanities and
science. Overal, pupils make satisfactory progress and apply themselves well to their work.

Pupils attitudes, values and per sonal development

17.

18.

19.

20.

21.

Relationships between pupils and adults are very good, ensuring good attitudes,
values and personal development from most pupils. The attitude of most pupilsto
learning is good throughout the school. Behaviour in lessonsis good. Pupils know
what is expected of them, and respond well to the praise and encouragement given
tothem. Thispromotesa positive, friendly ethos, which providesa very good basis
for learning. All thisreflectsthe high standardsreported at the time of the last
inspection.

Pupils enjoy coming to school. They express confidently their opinions, knowing that their
contributions will be listened to and valued. They take pleasure in their own and others
achievements. Generdly, pupils respect the views of others, and often listen well when other
pupils are describing their work. This was especialy evident in an assembly presented by
the youngest children during the inspection week. Children, some of whom had beenin
school for only avery few weeks, showed their paintings on the theme of the rainbow to an
audience comprising other pupils, and alarge number of parents and other family members.
The group included pupils from the Assessment Centre, dl of whom sang and signed ‘I can
sng aranbow’.

The mgority of pupils are interested in their work and concentrate very well. Some pupils
who have difficulties with concentration are supported well, enabling them to learn and
preventing disruption to others.

Most pupils behave consstently well, and respond positively to the school’ s clear guiddines
on acceptable behaviour. They recognise the difference between right and wrong, and
appreciate the effect of their actions on others and the environment. Pupils have respect for
their surroundings, using equipment and resources with gppropriate care. They work well
together in pairs and in groups.

The behaviour of some pupilsis occasiondly ingppropriate. Where such behaviour was
observed, and pupils became restless, it was often because the work they were doing was
not sufficiently challenging; the pace of the lesson was too dow; or they had not understood
the ingtructions given to them.  Some pupils, who as part of ther learning difficulties have
problems with socid relationships, are successfully encouraged to work as part of the whole
class. Teachers manage chalenging behaviour from aminority of pupils very well, and
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22.

23.

24,

25.

26.

27.

28.

disruption to lessonsis minimised. This helps to ensure that the inclusion of these pupils
does not have a significant adverse impact on others. Pupils work well together, are well
behaved and are proud of their achievements. A few pupils have known difficultiesin
behaviour but staff help them to produce a more acceptable response to their frugtrations.

The very good qudity of relationships contributes sgnificantly to the school’ s positive ethos.
Relationships between pupils and staff are very good. Pupils form congtructive friendships.
There have been no exclusons in recent years.

Some parents have expressed concern at boisterous behaviour in the playground. The
school has responded positively by appointing a member of staff with responghility for
improving behaviour in the playground, and by increasing the leve of supervison during
lunchtime bresks. No evidence of bullying was seen during the ingpection, and behaviour in
the playground, athough boigterous, was not intimidating. Pupils work in an environment
free from oppressive behaviour such asracism or sexism. |In generd, pupils play happily in
the playgrounds a lunchtimes and playtimes, and enjoy using arange of newly acquired
games.

Pupils persona development isvery good. Pupils respond well to the opportunities given
to show initiative and take respongbility. They deliver regigters, and help with classroom
routines. Older pupils regularly help and support younger ones with shared reading.

Pupils have a good understanding of responsibility and citizenship by contributing to the
work of the School Council. Representatives of al classes hold regular meetings where
pupils views are sought, listened to and vaued. The School Council is currently being
consulted about how the school should celébrate the coming National Book Week. When
given the opportunity, pupils work well together as ateam. For example, in amusic lesson
they responded very positively to the opportunity to evaluate their own and others
performance as the conductor of a group playing percussion instruments.

Attendance levelsfor the last academic year were broadly in line with the average nationdly,
but have declined dightly over the last two years. Authorised absence was above the
national average, but there was little unauthorised absence.

The attendance record of most pupilsis good. The school sets out clearly its expectations
that holidays should not be taken in term time, and that abbsence will only be authorised for
valid reasons. Individua pupils and families whose attendance record is unsatisfactory have
been identified and the schoal is taking suitable stepsto try to improve the Situation.

The school defines clearly its expectations for pupilsto arrive in school punctudly. After
gathering in the school playground, pupils move purposefully into school & 9.00 am. The
main entrance gate is closed at 9.10 am. Parents of pupils arriving after that time are
requested to report to the school office and explain the reasons for their children’s late
ariva. Mog pupils arive a school punctudly, ensuring a prompt and effective gart to the
school day.
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HOW WELL ARE PUPILSTAUGHT?

29.

30.

31.

32.

Overall, theteaching for pupilswith special educational needs was judged to be
very good and these pupils make at least good progressin their learning. The
quality of teaching in lessonsin the Reception Year and in Years1to 3 ranged from
very good to unsatisfactory and was judged to be satisfactory overall. Pupilsin
these classes make variable but generally satisfactory progressin their learning.
The profile of teaching isnot quite as strong asreported at the time of the last
inspection.

The organisation of teaching groups across the schoal is quite complex asit involvesfive
maingtream classes; a Language Centre and an Assessment Centre; regular focused groups
for Early Literacy Support (Year 1), Additional Literacy Support (Y ear 3), additional
writing support (Year 2); and withdrawal groups for specia educational needs and speech
and communications. The pattern is further complicated by the integration of pupils from the
two centresinto other classes for different subject areas. Essentidly, the schoal is organised
into single year group classes for the Reception Year and Years2 and 3. Year 1isdivided
into two small classesin order to encourage the integration of pupils from the Assessment
Centre. Inview of the proposed closure of the Assessment Centre and the consequent
reduction in pupil numbers, the headteacher has sensibly arranged that the reception class
and this centre work closely together in adjacent and shared aress.

Overdl, during the ingpection 46 lessons or part lessons were observed, including whole-
class teaching and focused group work. The quality of teaching ranged from very good to
unsatisfactory, and in the vast mgority of lessons (96%) it was at least satifactory. The
teaching in Six out of ten lessons was judged to be good or better; and in three out of ten
lessonsit was very good. The qudity of teaching was unsatisfactory in two lessons. Nearly
three quarters of the very good teaching was observed in the Language and Assessment
Centres, in speciad educationa needs withdrawa groups or in other *booster’ groups.

Teaching in the lessons observed in the reception class varied from very good to satisfactory
and was judged to be satisfactory overal. Relationships between adults and children are
very good, and children have settled securely into the routines of the school. Resources
have been improved since the last ingpection and the outdoor garden area provides an
atractive and interesting environment in which to develop children’slearning. Children’'s
language and mathematical development progress satisfactorily, but the early introduction of
the structures of the National Literacy and Numeracy Strategies give the younger and less-
able pupils too few opportunities to learn through play and a variety of first-hand
experiences. At times, learning is over-directed by the number of adultsin the classroom,
and children do not have enough opportunities to make choices, to use ther initiative or to
be independently crestive.
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The quality of teaching in the lessons observed in Years 1 to 3 varied from very good to
unsatisfactory and was judged to be satisfactory overal. In the best lessons, the purpose of
the lesson was identified clearly and explained to the pupils, teachers own reading and
writing were good examples for pupils to follow; group or individua tasks were well
organised and matched to the prior learning of the pupils; questions were directed well to
pupils of different abilities so that everyone had a chance to think and answer; the pace of
learning was brisk; and pupils worked hard. In these lessons, pupils made good progressin
their learning.

In nearly every lesson, the relationships between adults and pupils were very good; teachers
managed behaviour well and were conscious of the safety and welfare issues; pupils with
specid educationd needs were included and supported well in the learning activities, and
pupils were attentive, responsive and engaged in their learning.

In generd, too little use is made of regular, on-going assessment to identify the next stepsin
learning for pupils of different abilities. Pupils are not aware of how well they are doing or of
their individua or group curricular targets. In some lessons, what pupils were expected to
learn was not identified dlearly and did not rdate sufficiently well to pupils previous learning.
Asaresult, work was not well matched to their needs and abilities, more-able pupils found
the tasks too easy and progresswas dow. Very little use was made of ICT to support
teaching and learning across the school. The qudity of marking is generdly unsatisfactory,
containing too few comments or suggestions for improvement.

Throughout the school, teachers endeavour to implement the structures of the Nationd
Literacy and Numeracy Strategies but eements of these are not yet embedded securdly in
day-to-day practice. For example, in numeracy lessons, concluding sessions are often too
short and insufficient use is made of them to recgp what has been learned.

The qudlity of teaching observed in English lessons ranged from very good to satisfactory
and was stisfactory overdl. In literacy lessons, writing skills are taught effectively but pupils
are given too few opportunities to gpply these in sustained pieces of writing. Often too little
is expected of the pupilsin terms of the quantity, accuracy and qudity of their written work.
In generd, the learning environment does not promote and vaue good quality writing as
much asit could. Teachersread well and pupils are given many opportunities to develop
their skillsin reading groups, ‘boogter’ groups and individud silent reading activities.
Teachers enable pupils to develop their spesking skills wel, and many pupils are confident in
ansvering questions, and offering and explaining opinions. While pupils generdly listen well
to teachers and other adults, at times not enough is demanded of their listening skills,
particularly when other pupils are making contributions or offering explanations.

The qudity of teaching in mathemeatics ranged from very good to unsatisfactory and was
judged to be satisfactory overal. Teachers are implementing the expected three-part
structure of numeracy lessons but Strategies for promoting brisk, menta and ord startsto
lessons are not yet well established. In numeracy lessons, there are insufficient opportunities
for the pupils to develop their use of mathematical language and different mental Strategies
and to develop their reasoning skills. The final sessions of |essons are often too short, and
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insufficient use is made of them to evauate what has been learnt. Where teaching was
unsatisfactory, work was pitched at too low aleve given the prior attainment of the pupils,
and as aresult they learned too little. In onelesson, pupils behaviour was not well managed
and too many were off task.

Very little teaching or use of ICT was observed during the inspection. In generd, teachers
lack confidence and subject knowledgein using ICT. In the one whole-class ICT lesson
that was observed, the quality of teaching was satisfactory overdl. The lesson focused on
labelling and dassifying objects and pupils were redlly chalenged to use correct language,
including shapes and criteria. With only two computers available in the room, they had few
opportunitiesto use ICT to record and communicate their findings.

Across the school, the qudity of teaching in lessons observed in science, geography, history
and religious education ranged from good to satisfactory and was judged to be satisfactory
overal. Teachers subject knowledgeis good and pupils experienced some interesting
activities including exploring the properties of materials and investigating the range of Street
furniture and road markings relating to safe parking in the immediate locdity of the school.
Pupils are given good opportunities to talk about what they are learning and to ask and
answer questions verbaly. Their verba knowledge and understanding of key conceptsis a
least satisfactory and often good. However, al the pupils often undertake the same tasks
and teachers expectations for the quaity of written recorded work are too low. Pupils
often do not demongtrate anywhere near such high sandards in their written work asis
evident in their oral responses. No teaching was observed in design and technology.

The school places great emphasis on creativity and the arts. Teaching in music, art and
design, and physical education lessons ranged from very good to satisfactory and was
judged to be good overdl. Inagood art and design lesson, the teacher’ s enthusiasm and
the high qudity of her own examples of textile design inspired the pupils to investigate and
design patterns. The quality of the work was above that expected for their age. In generd,
pupils made good progressin their learning in art and design and music and engaged in
activities with energy and enthusiasm.

The quality of teaching for pupils with special educationa needsin the Language and
Assessment Centres, in sessions with the speciad educationa needs coordinator and in
withdrawa groups, ranged from satisfactory to very good and was judged to be very good
overal. Teaching for these pupilsis characterised by well-focused assessment which is used
carefully to plan the next stepsin learning; precise learning objectives which are shared by
teachers and teaching assistants; high levels of support; and well-planned and well-
resourced activities. In these sessonslearning is fun and the relationships between pupils
and adults are very good. Pupilstry hard and are willing to have a go even when they find
tasks difficult. They areinvolved fully in dl learning activities and their saif-esteem is often
high, especidly when they believe that their contributions are vaued. As aresult they make
good and often very good progressin lessons.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?
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The school’s curriculum is broad, balanced and relevant, and coversall the subjects
of the National Curriculum and the areas of learning for children in the Foundation
Stage. Thereisan act of daily worship and the religious education curriculum
complies with the requirements of the locally agreed syllabus. The National
Literacy and Numeracy Strategies have been implemented since the last inspection
but some aspects of these strategies are not yet embedded securely in lessons.
The place of information and communication technology in the whole curriculum has
not developed sufficiently sincethelast ingpection. The curriculum isenriched by a
very good range of extra-curricular activities. Very good provision ismade overall
for pupils personal, social, health, spiritual, moral and cultural education. A strong
emphasisisplaced on creativity and thearts. Good provision ismade for pupils
with special educational needs. The balance of the curriculum hasimproved since
the last inspection.

Policies and schemes of work exist for dl subjects. Nationdly produced materias are used
asthe basis for planning in most subjects. Long-term and termly or haf-termly plans are of
good quality and identify the key purposes for learning, aswell as rdevant teaching activities
for dl subjects. Theinformation gained from assessment about what pupils know,
understand and can do, is not used satisfactorily by teachers when drawing up their weekly
plans for lessons.

The school has adopted the National Literacy and Numeracy Strategies but they are not
aufficiently well embedded in al classes. Lessons and units of work often do not build on
each other well enough to ensure that pupils are offered sufficiently difficult tasks to develop
and extend their skills, knowledge and understanding.

For pupilsin Years 1 and 2 the amount of teaching time is above the nationaly
recommended minimum, whereas for pupilsin Year 3it isdightly below. Some dippages of
time occur throughout the school day, particularly at the beginning and end of sessons. A
timeis st agdefor quiet or guided reading a the beginning of each afternoon. Thistimeis
often used well for small, focused group teaching but, in most classes, thereislittle planning
relating to the needs of the mgority of pupilsfor this sesson.

The schooal is highly committed to including dl pupilsin al aspects of the life of the schoal.
All pupils have full accessto the curriculum. Provison for pupils with specid educationd
needsisgood. Teacherswork very closaly with the specid educationa needs coordinator
and classroom support assigtants to ensure that these pupils needs are met. Consequently,
these pupils make good progress againgt the targets detailed in ther individua education
plans. Some pupils are withdrawn from class and taught in smdl groups for English. The
school isvery aware of the need to give due emphasis to equality of opportunity and ensures
that pupils are not withdrawn from the same lesson throughout the year. Pupils with
Statements of specia educational need are well provided for and teaching and non-teaching
daff take care that their needs, asidentified in their satements, are met. The organisation of
extra-curricular activities at lunchtime, gives these pupils access to additiond learning
experiences which would not be possible after school hours, because of the distance that
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they haveto travel to home. Provision for the higher attaining pupilsis broadly satisfactory
but less well developed across the school than is the case for the pupils with specia
educational needs.

The whole curriculum is enriched further through good links with the local community which
result in arange of vigtsand vidtors. Effective working links with the four middle schoolsto
which most of the pupils trandfer, a the end of Year 3, provide satisfactory induction
arrangements for the pupils.

The provision for persond, socia and health education isvery good. The headteacher has
meade this a priority for the school and these areas have been developed successfully. Thisis
most gpparent in work relating to hedthy eating and the school’ s policy towards hedlthy
snacks at bresktimes. The school makes effective provision for sex education within
personal development, and the Y ear 2 science work considers birth and growing up.
Smilarly, pupils have opportunities to developing an understanding of the differences
between medicines and harmful drugs.

The schoal lists avery good range of extra-curricular activitiesin its documentation. There
isafootbadl club for the older pupils, drama club, recorders and a choir. Pupils aso use the
school garden to support their learning, and the school is deeply engaged in and committed
to the arts.

The school makes very good provison for the pupils spiritua, morad, socid, and cultura
development. This has a significant impact on the good attitudes to learning that pupils
develop.

The provison for pupils spiritud development isgood. Thisis achieved through the
programme of assemblies, the persond, socid and hedlth educeation activitiesand ‘circle
time'. From these, pupils gain insight into vaues and beliefs that enable them to reflect on
their own and other’ s experiences. School assemblies provide time for reflection and to
share and celebrate success. Religious education affords opportunities for pupils to consider
the centrality of God in various religions and to consider the beliefs and vaues of others.
Regular vidits and contacts are maintained between the loca churches and the school. The
‘friendship’ seats in both playgrounds alow pupils to both seek and offer companionship.

Provison for pupils mora development isvery good. A strong and clear whole-school
ethos and mord code for good behaviour are promoted cons stently, throughout the schoal,
by dl members of aff, who provide good role models. Principles distinguishing right and
wrong are taught well and congstently across the school. Pupils are well aware of the
school’ s code of behaviour and the expectations of teachers and other staff. Pupils
throughout the school treat each other and adults with respect and courtesy.

Provison for pupils socid development isvery good. Pupils develop posgitive attitudes to

each other, and the cresation of the school council gives pupils the opportunity to take on
respongbilities and suggest changes within the school. This hasincluded working on a
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behaviour policy, aswell as deciding how to spend money granted to them by the Friends of
Newtown School.

Provison for pupils cultura education isvery good. Pupils have opportunities within the
curriculum to appreciate the art and music of anumber of other cultures and, in religious
education, they study key celebrations from various faiths and cultures. Through work in
history and geography, pupils find out about their own and other locdities, both past and
present. Vidts, vigitorsto the school and links with the local community make an important
contribution to cultural development.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

56.

57.

58.

59.

The school continuesto be a very caring place where all staff provide sensitive and
thoughtful support to pupils. They are accessible and responsive to pupils
personal and emotional needs. The very good relationships within the school have
a positiveimpact on pupils learning, and continue to be a significant strength of the
school. The school is successful in including all pupilsin all aspects of school life.
Proceduresfor assessing and recording pupils attainment and progress and using
thisinformation to guide the next stepsin pupils lear ning have not devel oped
aufficiently sincethe last inspection, and are generally unsatisfactory.

The schoal creates successtully a climate for good behaviour by having high expectations,
and by managing inappropriate behaviour well. This provides avery postive amaosphere
for learning. Parents are happy with the care, support and guidance offered to their children.
Most pupils respond very well to the praise and encouragement given. Some pupils have
chdlenging attitudes and behaviour, usudly as part of ther identified learning difficulties. The
school supports them well, ensuring thet there is aslittle detrimental effect on the learning of
others asis possible. Behaviour a lunchtimeisgood. The increased leve of supervisonin
the playgrounds at morning break and lunchtime has had a beneficia effect on behaviour.

Information gained from assessments when children firgt join the school is used to group
pupils and to predict attainment targets by the age of seven. However, thisinformation is

not yet used systematically to plan teaching and learning experiences for individuas or
groups of pupils over time. The new Foundation Stage profile is being implemented and is
intended to provide sgnificant information upon which to plan for the future learning needs of
pupils, set targets for improvement and measure the progress that pupils have made againgt
national comparative data

The school meets the nationa requirements for both teacher assessment and statutory testing
at the age of seven. In 2002, there were some incons stencies between the results of
teacher assessments and tests in writing and mathematics. Different subject leaders use the
results of statutory and other testsin different ways. In English, the subject leader andlyses
srengths and weaknesses and uses this information to organise pupil groupings for additiona
literacy support. Asyet theinformation is not used effectively to chalenge and extend high
ataining pupils, particularly in writing. In science, asaresult of previous andyses, the
subject leaders recognised that more attention needed to be given to scientific enquiry
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across the school. This has led to a sgnificant improvement in pupils attainment. Little or
no analysis of the mathematics test results has been undertaken by the subject leader, and
the strengths and weaknesses of pupils performance are not identified clearly.

Some procedures for monitoring academic progress have improved since the last ingpection.
In the foundation subjects, teachers review gains madein skills, knowledge and
understanding according to whether pupils have exceeded, achieved, or are ill to achieve
the objectives for each unit of work. Thisinformation isthen used when reporting to
parents.

The academic progress of pupilsis not monitored systematically due to alack of accurate
assessment information.  Although items of work are completed regularly in the ‘Once a
Month' books, these are not assessed against nationd criteria. While the progress of
groups of targeted pupils towards projected levels of achievement is noted, thereis
insufficient monitoring of individua pupils. Targets are st for individud pupils, which are
agreed and shared with parents at consultation evenings, but these targets are often too
broad. Ongoing assessment is not used effectively to set learning targets for individuas or
groups of pupils, or to track their progress towards these.

The qudity of teachers marking is generaly unsatisfactory and does not relate sufficiently to
targets for improvement. Where evident, much of the marking in pupils books concentrates
solely on celebrating achievement or commenting on presentation. Nevertheless, some
isolated examples do provide a good modd of comments which tell pupils clearly how well
they have done, and how work can be improved in the future.

There are no forma procedures for recording gainsin persond and socid skills, which are
srengths of the school. Procedures for monitoring pupils socid development are informdl,
but generally effective. Teachers know their pupilswell, and any concerns are discussed
during weekly gtaff meetings.

The procedures for assessing pupils with specia educational needs and monitoring their
academic progress are very good. All gtatutory requirements are met. Individual needs,
whether learning or emotiona and behaviourd, are identified early and teaching and non-
teaching support is managed and organised effectively and fairly. Targets for improvement
are shared with parents and carers, and gainsin skills, knowledge and understanding are
recorded. Achievements are celebrated and shared with others. Speech therapists and
other outside agencies are used very well. There are good procedures for identifying pupils
needs and for measuring gainsin skills, knowledge and understanding. Individual education
plans are manageable and have clear targets for improvement, which are usually matched to
developing pupils language and communication skills.

School procedures for marking registers and recording and reporting pupils  atendance
meset Statutory requirements. Parents know the expected procedures for informing the
school of the reason for pupils absence. If no information is received, good procedures are
in place for school gaff to contact home to establish why a pupil is absent. The school
makes good efforts to remind parents of the need for punctuaity and regular attendance,
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actively discouraging holidaystaken interm time. Liaison with the education welfare service
islimited by frequent changesin personnel, but the school nurse provides contact and
support if required.

Child protection procedures are good, they are well established, and meet statutory
requirements. The headteacher isthe designated teacher with respongibility for child
protection. Liaison with relevant socid servicesis satisfactory.

The hedth, well-being and safety of pupils are given an gppropriately high priority. Fire
drills and checks of safety equipment are carried out regularly, together with risk
assessments. Firgt ad provison isgood. The potentid risk of only one exit from the first
floor Year 3 classroom has been consdered, especidly in view of the forthcoming provision
of the computer suite on the ground floor of that building. Following gppropriate advice, the
plans have been modified to ensure that there is a corridor between the new computer suite
and the externd exit. In addition, the risk to pupils from one uncovered pond in the school
garden has been assessed, and the school considers the risk to be acceptable, as pupils do
not use that area unsupervised.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

68.

69.

70.

71.

Parents have a very positive view of the school. They confirm that their children
like coming to school; they are welcome in school; and support and guidanceis
freely offered and available. They fedl that the school is helping their children to
be mature and responsible. These positive featur es have been maintained since
the last inspection.

The schoal actively encourages parents to be involved in their children’s education. At the
gart and end of each day, the headteacher and teachers greet pupils and their parentsin the
playground. This provides avery good opportunity for informa discussions, and enables
parents to request a more forma meeting with staff if needed. Some parents expressed a
wish to have more opportunity to accompany their children into school at the start of the
school day. Others spoke of their gppreciation of the clear start to the day, when pupils
enter the school building, and of their confidence that they could spesk easily with teachers
and support gaff, if they sowished.

Some of the information parents receive is very good. Regular newdetters give parents a
good range of useful information regarding school activities. The school rdlies on the high
quality of persond relationships that it has with parents, and does not currently require
parents to sgn a home-school agreement.

The school prospectus provides parents with awide range of useful information. It gives
good advice about ways in which parents can help their child to learn, and how they can find
out what happens when their child isin school. Consultation evenings provide good
opportunities for parents to meet teachersto review their children’s progress.
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The governors annud report to parentsisinformative. It tells parents about school activities
and projects, and gives persond details about the governors, in addition to the information
required to conform to statutory requirements.

The quality of the annua report to parents of their child’ swork is satisfactory, athough there
is someinconsistency between classes. Information to parents on what their child knows
and can do is good, and there is some indication of progress made. Thereis often
insufficient detailed information about the progressthat the child has made, the next stepsin
learning, and how the child could improve further. Children are given agood annua
opportunity to evauate their own areas of achievement during the year, and to identify areas
where they might achieve more.

Parenta involvement in pupils learning continues to be good. Parents are encouraged to
hear their child read, and reading records show that a good number of parents do support
learning in thisway. The school has arranged evening meetings to inform parents about
approaches to reading in the literacy hour. Home-school books provide a good method of
communication between the school and parents of pupils in the Language Centre. Pupils are
regularly set spellingsto belearned. In Year 3, pupils are set ahomework task on Fridays
to be completed over the weekend; often thistask is targeted to support alesson scheduled
for the following Monday.

Parents of pupils with specia educationa needs are very wdl informed at termly and annud
reviews. Detals of gainsin skills, knowledge and understanding are often communicated on
amore regular bass. Good information is shared with parents and of particular note is the
way parents are invited initialy to observe what their children are doing in school. The
Specia Needs Awareness Group (SNAG) meets regularly and provides a good opportunity
for al parents to become better acquainted with arange of issues relating to specia
educational needs.

A smdl number of parents help in the classsooms on aregular basis. The school has
successfully encouraged more parents to contribute recently, and hopes to increase the
number of parentsinvolved inthisway. Parents consultation evenings and school
performances are very well attended. A large number of parents and other family members
attended the class assembly during the inspection week. The Parents' Garden Workshop
Group has continued its valuable work in the school garden, and the Friends of Newtown
Schoal (FONS) organises successful socid and fundraising events to support the school.
The help and support provided to the school are valued and appreciated.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

77

The leader ship and management of the headteacher and senior staff are
satisfactory overall. They provide strong support for the personal and social
development of all pupils, and the school iswell organised to welcome, include and
providefor pupilswith special educational needs. Recently, the school
management team has not focused sufficiently on raising teachers expectations of
what all pupils might achieve.
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Under the committed leadership of the headteacher, supported by the upper management
team, the school is very successful in redising its aims and intentions relating to the persona
and socid development of pupils, the quaity of relationships; the provision of a curriculum
that embraces and values the arts; and the establishment of a centre of excellence and
expertise for teaching pupils with specid educational needs. The headteacher demongtrates
these amsin her interactions with children and isavery good modd of lively and effective
teaching. Under her guidance and influence as aleader and teacher, the pupils attainment
improved markedly between 1997 and 2000. The school recelved two school achievement
awards.

The school’ s ams currently make little or no explicit reference to promoting high standards
of attainment, and the work of the school management team is not focused sufficiently on
rasing teachers expectations of what pupils might achieve. Asaresult, children are
sometimes presented with unchallenging tasks and the quality of written work across the
school is generdly lower than should be accepted. 1n the last two years standards of
attainment have declined in reading, writing and mathematics, and improvements to the
teaching of ICT have not had sufficient impact on pupils' attainment.

The headteacher has managed successfully the organisation of the specid educationa needs
centres and teaching groups elsawhere in the school, in order to secure effective provison
for pupils with specid educationa needs and other lower attaining pupils. The specid
educationa needs coordinator provides very skilful support for the provison for pupils with
speciad educational needs in mainstream classes across the school. The current arrangement
of two pardld Year 1 classes enables pupils from the Assessment Centre to be integrated
well into maingtream classes. The potentid for partnership working and chalenging more-
able pupilsin these two classes has not yet been redised fully.

The organisation of teachersinto subject leadership teams for English, mathematics, science,
arts and humanities, has been successful in improving curriculum planning, sharing idess and
developing resources. Subject leaders value working with colleagues and the teams have
provided good professiona development experiences for recently gppointed teachers. The
science team has been particularly effective in reviewing provision, identifying a development
need and implementing changes that have led to improved resultsin science. In generd,
these subject teams do not have a secure understanding of the key strengths and
weaknesses of their areas of responsibility, or of how the school’ s performance compares
with national expectations.

Currently, staff and governors are dedling with the implications of the loca education
authority’ s decision to close the Assessment Centre from July 2003. The school isaso
included in proposals to reorganise the shape of primary education in Exeter from
September 2005. Aswadl as creating some anxiety and uncertainty within teaching and non-
teaching staff, these various proposds are occupying a sgnificant amount of the

headteacher’ s and governors time. One of the three key areas for action in the school
improvement plan rightly relates to supporting staff membersin managing change.
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Governorsare active and committed to supporting the school in therole of “critical
friend’ and endorseitsaimsand values. The governing body fulfilsits statutory
requirement effectively. Governors know about the many strengths of the school
and some areas for improvement, but have not recognised fully the weaknessesin
writing and mathematics.

Governors are familiar with the day-to-day running of the school and have link roles rdating
to subjects, aspects and classes. For example, some have been able to observe lessons;
another attends meetings of the Specia Needs Awareness Group; and others attend school
assemblies and performances. Nevertheless, they do not have a sufficiently clear
understanding of how the school compares with other schools and how this information
could be used to raise expectations for improvements in pupils attainment. They do fulfil
their statutory responsibilities and are sengitive to the needs of staff, pupils and parents. For
example, they have decided thoughtfully to move the date of the annua meeting for parents
to July when light nights would encourage greater attendance and when the report will be
relevant to both Reception and Year 3 parents. The school improvement plan aso contains
interesting evidence of the results and analyss of a staff and governors questionnaire, but
little reference is made in the plan to standards of attainment.

The school improvement plan is a comprehensive document that includes andysis of
performance data; an evauation of the previous year’s action plans, including a cost-
effectiveness judgement; and current action plans with clearly defined objectives, srategies
and success criteria Of the three key areas for action, only one refersto an area of
academic performance — reading — and success criteriardating to pupils  atainment are only
referenced to pupils with below average attainment. Despite the much lower level of
performance in writing acrass the school, and lower than average attainment in mathematics,
these areas are not included as current priorities for action, though it is recognised that
writing has been a priority in previous years.

Proceduresfor monitoring and evaluating the school’s performance do not provide
all subject leaderswith a sufficiently clear picture of the strengths and weaknesses
in the quality of teaching and standar ds of attainment in their subject areas.

Subject leadership teams have had some opportunities to monitor whole-school
performance and this has been successful in science, in particular. These opportunities are
sometimes too narrow in their focus and timing, and do not provide subject leeders with a
secure understanding of the key strengths and weaknessesin their subjects. The
headteacher has planned a comprehensive programme of monitoring teaching and learning,
but this has not aways focused rigoroudy enough on the effectiveness of the implementation
of the nationa Strategies for teaching literacy and, epecialy, numeracy. Monitoring pupils
work relies too much on samplesin monthly writing books rather than on pupils daly work,
and has not led to a clear enough identification of weaknesses in writing and mathematics.

Newly qudified teachers have been inducted effectively into the routines of the school.

Arrangements for the performance management of staff, including thet of the headteacher,
are in place and governors play an effectiverolein this. Training under anationa
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programme to develop teachers skills and confidence in using ICT to support teaching and
learning, has not yet been undertaken. Consequently, some teachers lack appropriate
subject knowledge and confidence in using ICT in the classsoom. Similarly, thereis limited
evidence of recent gaff training focused on the effective implementation of the nationa
numeracy drategy. Given that some eements of this Strategy are not being implemented
effectively, this represents a sgnificant gap in the professona development programme.
Nevertheless, teaching staff do have access to professonal development opportunities, in
school and through other providers such asthe local education authority. For example, the
science subject leader has found the local education authority’s annua science subject
leaders meeting of greeat benefit to her own professond development, and her ahility to fulfil
her leadership role.

The school makes satisfactory use of its staff, accommodation and learning
r esour ces.

The school budget is planned carefully and gppropriate dlocations are made in line with
prioritiesin the school improvement plan and subject action plans. Specific grants have
generdly been used effectively and the deployment of funds in support of specid educationa
needs has ensured high quadity provision in the Centres and through the work of the specid
educationa needs coordinator in mainstream classes. Financia controls and administration
are good. The school seeks to secure best vaue when purchasing services and materials.
The administrator and clerical assistant ensure that the day-to-day administrative tasks are
carried out efficiently, and also provide afriendly reception for vistors. The governors and
headteacher are aware that difficult budgetary decisonswill have to be madein light of the
closure of the Assessment Centre and the subsequent reduction in income. They understand
that thismay lead to areduction in gaffing and are planning for this eventudity. These issues
are aready being discussed and personnd advice has been sought from the local education
authority.

The school benefits from a committed and hard working teaching and non-teaching staff
who represent a very good blend of age, experience and qudifications. Thereare
proportionately more staff than would normaly be expected for a school of thissize. This
reflects the support required for pupils with specia educationa needsin the two centres and
the main school. The qudity of provision for these pupilsis a particular srength of the
school.

The Victorian school buildings are well maintained and provide an attractive environment for
teaching and learning. The Siteis secure behind awall or fence, though disabled access
remains difficult given the natural dope of the ground and the steps up to the Year 3 room.
The school benefits from having two hals, two playgrounds, afield and avery dttractive
garden area/outdoor classroom, imaginatively developed by staff and parents. Resources
for teaching are generally adequate except for information and communication technology.
However, deficiencies in this area should be addressed by the planned creation of an ICT
suitein Summer 2003. At present, the school does not make enough use of information
technology to support management processes such as anaysing data, planning the
curriculum and accessing teaching resources.
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93.  Giventhe gaff and governors evident persond and professond qudities, and levels of
commitment to the school, aswell asthe high level of parenta support, it is clear that the
school has the capacity to improve further.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

94.  Inorder to improve the quaity of education and raise standards of attainment, the
headteacher, staff and governors should:

Q) Improve atainment in writing and mathemétics by:

rasing teachers expectations for what pupils should achieve;
Setting clear targets for individua pupils and tracking progress towards these;
providing further professona development relaing to the implementation of nationd
drategiesin literacy and numeracy;
identifying areas across the curriculum where writing and mathematics skills can be
applied and developed more effectively;
rasing the profile of writing in digplaysin classrooms and around the schoal;
andysing pupils performance to identify areas of strength on which to build and
aress for improvement;
improving weekly planning and identifying more precisely the intended outcomes of
lessons for different groups of pupils.

(Paras: 3, 5, 8-10, 12, 14-16, 35-38, 40, 43-46, 59, 79, 142-147, 156-163, 169-

177, 209, 212)

(2) Improve atanment in information and communication technology by:
implementing the nationa professiona development programme for dl Saff;
ensuring that the use of ICT is planned for across the curriculum;
implementing the proposed improvements to the facilities and resources for ICT. (*)
(Paras: 11, 35, 39, 43, 88, 92, 179, 182, 186, 206, 217-223)

(3) Implement a more rigorous programme of monitoring and eva uating the qudlity of
education and standards of attainment that:
makes better use of nationa and loca comparative data;
enables subject leadership teams to review regularly samples of work from every
class,
identifies clearly the strengths and wesknesses in teaching skills across the school .
(Paras. 61, 81, 83-87, 167, 179, 191, 201, 216)

(4) Implement more effective and consistent approaches to marking work and to assessing
pupI|§ attainment and progress by:
building on the good practice that aready exists in some areas of the school;
providing pupils with clearer feedback on the ways in which their work can be
improved;
recording and analysing performance information;
setting clear curriculum targets for individuas or groups,
using thisinformation to plan the next gepsin learning;
tracking pupils progress more regularly towards their curriculum targets.
(Paras 35, 42, 44, 56, 58, 59, 62, 64, 99, 107, 111, 167, 176, 178, 182, 189, 190,
215, 231)

* The school has dready identified this as akey areafor improvement.
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THE WORK OF THE SPECIAL EDUCATIONAL NEEDS CENTRES

95.

96.

97.

98.

99.

Very good provison, funded by the local education authority, ismade for pupilsin
the Language Centre and the Assessment Centre. The quality of the education and
its successful impact on pupils are dueto careful planning over along time by the
centreteachersand support staff, and by the headteacher and staff in the main
school.

Currently, the Language Centre has 13 pupils, al with statements of specid educationd
needs reating to difficulties in gpeech, language, communication and associated problems.
The complexity of individua needs for the Sx pupils in the Assessment Centre, which
includes degrees of autism, is being assessed skilfully and, where appropriate, contributes to
the process of identifying a statement of educationa need. All 19 pupils benefit sgnificantly
from being in amaingream school, and the pupils in the main school aso benefit from having
pupils from the centres integrated with them for specific subjects.

While thelr attainment is often well below the nationd average, pupilsin the Language
Centre make at least good progress. Thisis determined againgt the targets set for them
within their individua education plans. They are attaining their targets, which are adjusted
each term and are recorded in termly and annud reviews. Targets are chalenging and
aufficiently focused for the teacher to match effectively planned activities to the needs of
individua pupils. Pupils are taught in groups for numeracy each morning, and either remain
within the centre or join their maingtream class for literacy on three mornings aweek. In the
afternoons, pupils may join their appropriate mainstream class for other subjects of the
curriculum. This very effectively enables these pupils to access awide range of learning and
supports the good progress that they make.

Three of the pupilsin the Assessment Centre have been integrated into mainstream classes,
and three others are ether integrated into the reception class, or withdrawn to receive
qudity, focused teaching time where progress was observed to be at least good. Sincethe
last ingpection, the arrangements for admisson and the provision are essentidly the same for
the Language Centre. Impending changes, including an increase of provison in the
Language Centre from 13 to 20 and the proposed closure of the Assessment Centre, have
been subject to consultation. The integration of these pupilsis of the highest qudity and is
phased in order to prepare them for entry into thelr chosen mainstream schools. The
Assessment Centre has six pupils, al of whom are expected to return to their chosen
mainstream school for September 2003.

Pupils enter the Language Centre after careful assessment by education professonds and
speech and language thergpists. Many have complex difficulties that impede their learning.
These may be a combination of language difficulties and emationd, behaviourd or physicd
problems. Their needs and requirements are documented carefully by the multi-professiona
staff, and records show that pupils make good, and sometimes very good progress towards
the targets set for them. Attainment is below nationd averages and expectations, but
sometimesit is not that different from other pupilsin the main school who dso have specid
educationa needs. The progress of pupilsin the centre is inhibited by lack of language skills,
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100.

101.

102.

103.

which often include listening and understanding, aswell as spesking. However, as aresult of
the good teaching and assiduous work by many parents, most pupils have a satisfactory
vocabulary for genera use, aswell as some specific technical words for subjects, even if
some cannot say them very well. Their learning is good overdl, and in some respects, it is
very good.

InYears1 and 2, pupils are beginning to be able to identify and read common words and
recognise that words convey information. By the end of Year 3, pupils are reading smple
stories and can identify and talk about both the story and the characters. In mathemeatics,
pupils below the age of six are beginning to match numbersto five. Thosein Year 1 count
to ten and identify two-dimensiond shapes such asacircleand triangle. Thosein Year 3
count in tens, and some know doubles to 100, and can add and subtract two digit numbers.
Three pupils from the Assessment Centre were integrated fully into the group activities,
which were planned for pupils and parents in the reception class. They received very good
support when counting to Six and being introduced practicaly to the concept of ‘one more'.
Parents appreciated this opportunity, and had made specia arrangementsto be able to
attend the activity which was intended to inform, and to enable them to become more
involved in their children’slearning.

A high proportion of time in both centresis focused correctly on communication skills. This
is paying dividends, and many pupils are showing a great improvement in their listening skills.
Pupils reading is generdly below the level expected, but afew pupils are gpproaching
nationa standards. Although some pupils appear to read fluently, they do not always
understand what they are reading, and have little idea of the text, or itsimplications. Other
pupils, however, are making good progressin their knowledge and understanding of sounds,
and can spel out words accurately and enjoy talking about the story. Pupils writing is
below the standard typical for their age, and for someit iswell below expectations.

The qudlity of relationships evident in the centres between staff and pupils, and increasingly
between the pupils themsalves, isvery good. Thisisthe result of very good teaching and an
unconditiona regard by dl the adults in the school, which makes pupils fed secure and
vaued. Thisisakey factor in the centres success. Sdlf-confidence has been enhanced
enormoudy since pupils started there. Personal and socid skills, which are promoted in the
centres, are extended when they are integrated into other classes, and have improved
greatly. Pupilstry hard and are willing to have ago, even if they find work, and particularly
speeking, difficult. All are eager to cometo school. Thisisdueto the careful handling by al
daff. Pupils atitudesto learning are very good. Behaviour is very good overdl and most
pupils are willing to St ill, and to try new activities. For some, thisis a huge improvement
and isleading to better learning al round.

Overdl, the teaching in both centres is very good, particularly when gragping opportunities
to move pupils on, as seen when achild in the Assessment Centre responded unusually
enthusiagtically to a set of farm animals and their associated colours. Both centres have
benefited from a stable staff, conssting of ateacher supported by ateaching and learning
assstant. Support staff are experienced and have a sound knowledge and understanding of
what isrequired. The teachers and classroom support work very well together and have,

Newtown First School - 36



104.

105.
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over time, honed clear practices, so that the centres run smoothly for pupils and parents.
Pupils respond very well to these established routines and even new pupils settle in happily.
Speech and language thergpists, who provide an essentia input to the assessment of the
pupils, give good quality support in both centres.

A mgor grength of the teaching is the qudity of the planning, which ensuresthet lessons are
appropriate for al pupils. Lessons are fun, and this promotes learning. Day-to-day
assessment is built successtully into the planning. Lessons are evauated carefully to seeif
they have been successful, and relevant modifications are made to subsequent lessons.
Targets, which are linked to individual educationd plans, are displayed so that they are
aways prompting and driving teaching and learning. An awareness of individua needs and
skills rdaing to the chalenge of integration continue to have a high priority in the recent
school improvement plans.

Generdly, pupils are well behaved and teaching and support staff are adept at recognisng
and responding to naughtiness or sheer frudtration. Staff know when to ignore sulking and
dlly behaviour, and when to ingst on change. The management of difficult behaviour is very
good. Thiswasmogt evident ina'Year 2 gymnastics lesson when one pupil was handled
very well in order to minimise interruptions and to maintain the flow of learning opportunities
for other pupils.

The curriculum provided is good overal. Pupils are given full accessto dl the subjects of
the Nationa Curriculum and to religious education. In other subjects, the pupils make at
least satisfactory progress, and for most the progressis good as they start from alow base.
Specid emphasisis given to practicad work whether in music, art and design, and physica
education. Often pupils are integrated into the appropriate class for these activities. They
have access to extra-curricular activities such asthe footbal club. The choir isinfluentia in
helping pupils overcome speech difficulties.

The support and guidance given to the pupilsin the centresis of very high qudity. Pupilsfed
secure and cared for within awarm and friendly atmosphere. Parents are highly
gppreciative of this. The assessment of pupils progressin learning is good, with some very
good festures, especialy when ongoing assessments are used to amend planning in order to
set more chalenging targets. Very good records are used to set targets for academic and
socid improvement. Speech therapists are influential when setting additiond targets which
are digplayed for dl to see, and then amended each term. These very good Strategies
influence the quality of pupils learning. Accurate records are kept of the progress towards
the targetsin pupils individua education plans, which are sufficiently specific to ensure that
the progress can be measured. Good summaries are made, and reports to parents are
useful.

Partnership with the parents in both centresis very good and this enhances the qudity of the
pupils education. A good welcome pack is provided for dl pupils, and parents are given as
many opportunities as they choose to beinvolved in the work with their child. Parents
appreciate the opportunities for termly and annud review, as wdl as the informal
opportunitiesto ‘pop in’. They appreciate the contacts with teachers who seek every
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opportunity to update them with successes aswell as concerns. The Specid Needs
Awareness Group (SNAG), which meets regularly during school time, isinfluentid in
responding to concerns and provides an opportunity to make parents better informed.
During the week of the ingpection, the successful meeting designed to explain the role of the
Speech thergpist was attended by parents from both centres, as well asthe link governor for
specia educationa needs, a support assistant, the headteacher and parents from the main
schoal. The teacher from the Assessment Centre has recently consulted with al parentsin
order to respond more positively to their needs.

The leadership of both centresis very good. By attending regular courses, both teachers-in-
charge are very well informed, and have awealth of experience and expertise, which is very
well matched to the needs of pupils. Support staff are very well managed and are deployed
effectively. They support individuals and groups and report back to teachers. Thisis best
done when both concerns and progress are recorded in writing, thus contributing more
effectively to pupils ongoing assessment records. Together with the co-ordinator for
specid educationd needs, both teachers-in-charge have been influentia in raising the
awareness and understanding of al involved in specid educationd needs. This has added
sgnificantly to the quaity of pupils learning experiences. Both centres are well organised
and managed on adaily bass. The teacher-in-charge of the Assessment Centreisto be
commended for managing the impending changes very well. Governors are linked to each
centre and regular vists enable them to keep the full governing body well informed of
successes and concerns. The accommodation is generally good and resources are varied
and well used. The speech therapists have the advantage of a quiet area to use when

necessary.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 46
Number of discussions with staff, governors, other adults and pupils 38
Summary of teaching observed during the inspection

Excdlent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
Number 0 16 12 16 2 0 0
Percentag 0 35 26 35 4 0 0
e

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when inter preting these percentages as each |esson represents more than two percentage points.

Information about the school’s pupils

Pupilson the schoal’sroll Nursery YR-Y3
Number of pupils on the school’sroll (FTE for part-time pupils) - 130
Number of full-time pupils known to be digible for free school meds - 13

FTE means full-time equivalent.

Special educational needs Nursery YR-Y3
Number of pupils with statements of specid educationa needs - 16
Number of pupils on the school’ s specia educational needs register - 36
English asan additional language No of pupils
Number of pupils with English as an additiond language 1

Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usud time of first admission 3
Pupils who left the school other than at the usual time of leaving 16
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Attendance

Authorised absence

%

Unauthorised absence

%

School data 57 School data 0.0
National comparative data 54 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Tota
Number of registered pupilsin find year of Key Stage 1 for the latest | 2002 21 15 36
reporting year. Eight of these pupils were from the SEN Centres.
National Curriculum Test/Task Results Reading Writing Mathematics

Boys 12 12 15
Numbers of pupilsa NC Girls 1 1 1
level 2 and above

Total 23 23 26
Percentage of pupils Schooal 64 (77) 64 (77) 72 (87)
a NC level 2 or ebove National 84 (84) 86 (86) 90 (92)

Teachers Assessments English Mathematics Science

Boys 13 15 14
Numbers of pupilsa NC Girls 12 12 13
level 2 and above

Total 25 27 27
Percentage of pupils Schooal 69 (87) 75 (83) 75 (83)
a NC level 2 or ebove National 85 (85) 89 (89) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils Exclusionsin the last school year

Categories used in the Annual School Census No of No. of fixed No. of
pupilson period per manent
roll exclusions | exclusions

White — British 123 0 0

White —Irish

White — any other White background

Mixed —White and Black Caribbean

Mixed — White and Black African

Mixed — White and Asian

Mixed — any other mixed background

Asan or Asan British - Indian

Asian or Asian British - Pakistani

Asian or Asian British — Bangladeshi

Asian or Asian British — any other Asian background

Black or Black British — Caribbean

Black or Black British — African

Black or Black British — any other Black background

Chinese

Any other ethnic group

Rl O|lO|OC|l|O0O|OC|OC|OCO|OC|(OC|O|FP|IFP|IDN|IF]|PF
oO|lo|lojlolojlo|]oloj]lojlo|l]lo|]o|lo|]o|o| o

Parent/pupil preferred not to say

oO|lojlojlo|jlo|lojlojl]olojlojlo|l]o|]o|lo|]o|o ]| oo

o
o

Information not obtained

The table refers to pupils of compulsory school age only. It gives the number of exclusions, which may be different fromthe
number of pupils excluded.
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Teachers and classes

Qualified teachersand classes. YR-Y3

Financial information

Total number of qudified teachers 8.4 Financia year 2001/2002
(FTE)
Number of pupils per qualified 15
teacher
Average class size 22 £
Education support staff: YR-Y3 Totd income 459533
Tota number of education support 10 Tota expenditure 465609
staff
Total aggregate hours worked per 205 Expenditure per pupil 3424
week
Balance brought forward from 19609
previous year
Balance carried forward to next year 13533
Recruitment of teachers
Number of teachers who left the school during the last two years 3
Number of teachers appointed to the school during the last two years 2
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parentsand carers

Questionnaire return rate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept wel informed about how my child is
getting on.

I would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.
The school is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.
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Number of questionnaires sent out 111
Number of questionnaires returned 67
Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
79 20 0 0 2
61 36 3 0 0
65 32 0 0 3
56 26 12 0 6
76 22 1 0 0
58 29 14 0 0
81 15 4 0 0
49 43 3 0 4
63 33 3 0 1
81 16 0 1 1
75 21 1 1 1
60 28 6 2 5




PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

110.

111

112.

113.

Some significant improvements have been madeto the provision for children in the
reception class sincethelast inspection. The school hasregarded the development
of the curriculum for these children asa priority and resour ces and the environment
have been improved significantly to support learning in thekey areas. An area of
the school grounds has been developed to provide a garden with a tarmac surface
for wheeled vehicles and funds have been allocated for appropriate resour ces.
Overall, the school providesa satisfactory curriculum and quality of teaching for
these children.

Teachers have had the opportunity to attend appropriate training and have developed
planning to reflect the nationa guidance for children aged up to five. Planning is now secure
but does not dways include sufficient detail of the desired learning outcomes linked to
individud activities. Asaresult, not al activities have aclear purpose or focus and rates of
progress are reduced. Assessments when children start school have been used asaguide to
group children for learning, but have not been analysed with sufficient rigour. Ongoing
teacher assessments and tracking of progress are underdeveloped. This has been
recognised by the staff who have begun to use the new national Foundation Stage Profile as
ameans of identifying children’s attainment and progress by the end of the Reception Y ear.

Children are admitted to the reception class in September and January. At the time of the
ingpection, there were 29 children in the class, amgority of whom had only been in school
for three or four weeks. On entry to the reception class children demondirate variable levels
of attainment but overal they are broadly in line with those found nationaly. The proportion
of children entering the school with higher than average levels of attainment has reduced
dightly since the previousingpection. While they are in the reception class, children make
satisfactory progress overall and good progressin persond, socid and emotional
development. Children with specia educationa needs make good progress.

The overd| qudity of teaching is satisfactory with some good features. Staff have high levels
of enthusasm and commitment, and work effectively as ateam co-ordinated by the
Foundation Stage leader, who is dso amember of the school’ s upper management team.
This ensures that the views of the Foundation Stage are represented at a whole-school level
and isindicative of the value the school places on the early stages of education.

Per sonal, social and emotional development

114.

The teaching and provision for persond, socid and emotiona development are good.
Nearly dl of the children enter the reception class with average killsin this area of learning,
and by the time they transfer to Y ear 1 many are achieving above the early learning godsin
personal and socia development. This represents good progress and reflects the high
expectations of the saff and the emphasis the school gives to this area of learning.
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The adults working in the reception class provide very good role models for the children. At
the start of each day, children are welcomed individually and are made to fed secure and
vaued. Staff have acadm and sengitive manner with the children and encourage them to
listen to each other and to consider the views and needs of others. Thisisreflected in the
positive way the mgority of children play together during free choice activities. For
example, two children riding together on awheded vehicle were working as a team and
helping each other to mount and dismount safely. When one child was hurt, others were
quick to show concern and compassion.

Children from the Assessment Centre interact well with the other children in the reception
cdassand join in arange of activities. The staff have created a positive learning environment
where dl contributions are equaly respected and valued.

Children are generdly enthusiastic about their learning. The mgority of children settle
quickly to atask and show appropriate levels of concentration. Staff encourage children to
become independent and to take responsibility. For example, the children are expected to
dress themsalves after a physica education lesson and they respond positively, sometimes
helping each other, and only asking for help when redlly necessary. Careistaken to teach
and reinforce good practice in relation to persond hygiene.

The school places great importance on developing an effective partnership with parents and
this has a pogitive impact on the persond, socid and emotiona development of the children.
Foundation Stage staff have worked hard to further develop their excellent induction
programme which supports children by forging a close link between home and schoal.
During the ingpection parents were invited into the reception class to work and play
adongsdether children.

Communication, language and literacy

119.

120.

121.

The provison and qudlity of teaching in communication, language and literacy are sound
overal with some good fegtures.

Many opportunities are provided for the children to spesk and listen in arange of Stuations.
The good adult-to-child ratio means that children are given frequent opportunities to discuss
and explain what they are doing. For example, agroup of children were observed setting
the table for apicnic and discussng which of ther favourite foods should be included on the
menu. Teachers and learning assistants use a range of well structured and sequenced
guestions to encourage children to talk about their work. Children making models out of
junk materid were chalenged to use correct mathematical vocabulary in order to describe
the boxes, and were asked to explain their choice of materid.

An over-emphas's on whole-class teaching sometimes inhibits learning and has a negative
impact on children’s attainment and progress. When children were observed working for
extended periodsin a class group they found it difficult to sustain their concentration and had
less opportunity to interact with each other.
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Overdl, children make good progress with their communication skills particularly in
gpesking. The mgority of children are on line to achieve the early learning goals and some
will exceed them by the end of the academic year.

Progressin reading is satisfactory. The children enjoy sharing big books, reading as part of
asmdl group or atempting to read independently. They demondtrate an increasing
knowledge of sounds and words. The mgjority of children are able to discuss the content of
agory and to express persond preferences or opinions. Some children can re-tell familiar
goriesin the correct sequence; others are able to use initia sounds to help identify unknown
words, and afew are recognising patternsin words. A group of more-able children enjoyed
the challenge of finding words to rhyme with ‘cat’ and provided a variety of correct
suggestions. The mgority of children will achieve the early learning goas for reading by the
end of the Reception Year.

An evauation of children’s work indicates that teachers are maintaining an gppropriate

ba ance between teaching the skills needed for writing and allowing children the opportunity
to write independently. Some more-able children are using their knowledge of |etter sounds
to write Smple regular words and have the confidence to make plausible attempts at more
complex words. One child, engaged in writing a shopping list, was undeterred when it was
suggested that chocolate cake should be added to the list and made a commendabl e attempt
at writing thewords. The mgority of children are able to hold a pencil correctly and
demondirate correct formation of the letters that have been taught. A few children are
reluctant to write a this sage and staff modd writing by scribing for them.

The children are making satisfactory progress overdl with their writing and the mgority are
on-target to attain the early learning gods by the time they leave the reception class.

Mathematical development

126.

127.

128.

The qudity of the provison and the qudity of teaching are variable, but overal the children
make satisfactory progress. The mgority of children are enthusiastic and approach
mathematics with confidence. They are able to recognise numbers up to 20. Some children
handle smple addition up to 10 mentaly and record the work correctly.

Where teaching and learning are effective, children experience arange of carefully planned
activities that build on previous experience and are matched to their ability. Learning isless
secure when children have not had sufficient opportunities to consolidate their understanding
of previous learning. For example, children who were being introduced to the concept of
subtraction found it difficult because they did not understand what was meant by ‘ more than’
or ‘lessthan’. Similarly higher ability children were unable to tackle 20 - 6 because they
were not familiar with place vaue.

Work in mathemétics is well integrated into other aress of the curriculum. For example, a

programmable toy was used to practise counting. Early years staff are skilful a reinforcing
the language of mathematics and a dance lesson was used to demonstrate ‘wide’ and
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‘narrow’ shapes and ‘high’ and ‘low’ movements. Classroom routines are aso used to
mode the correct vocabulary, and ‘first, second and third” were used consstently as
children were lining up.

Following an assembly, twenty parents joined the reception class children to play
mathematical games. Everyone had lots of fun using board games, dice and number lines
and agroup of children gained first-hand experience of weghing during a cooking activity.
Overdl, this provided an excellent learning opportunity for the children, al of whom made
good progress during the session.

The mgority of children will atain the early learning god's for mathemetical development by
the time they leave the reception class.

Knowledge and under sanding of the world

131.

132.

133.

The quality of teaching is satisfactory and the provision is sound with some good features.
The children are offered arange of simulating activities that develop successtully thelr
understanding of the world they livein and their sense of time. Good use is made of the
school locality to develop an awareness of place and belonging. For example, reception
children went out into the community to look for evidence of recycling. Recyclable rubbish
was collected to form a rubbish mountain before being sorted into different categories.
Devdopment inthis arealis al so supported by educationa visitsto aloca donkey centre,
where children gain first-hand experience with the animals. The provison of an étractive
garden has given children the opportunity to find out about their environment, and to talk
about those festures they like and didike. They have been involved in planting and caring
for an area of the garden.

The children enjoy designing and making, and have access to a range of construction
goparaus. Children involved in junk modelling were observed working dongsde an adult

to explore different methods of assembling and joining materias. Some opportunities are
provided for children to use computer programmes and programmable toys. The school has
gppropriate plans to extend resources and staff expertiseinthisarea. During the year, the
children have an gppropriate range of opportunities to find out about their own and other
cultures and beliefs,

The mgority of children will achieve the early learning gods for knowledge and
understanding of the world before they enter Year 1.

Physical development

134.

The provison for physica development is sound and the children make satisfactory progress
in this aspect of their development. They handle pencils, paintbrushes, scissors, tools and
congruction materids with increasing control and confidence. Overdl, the quadlity of
teaching isgood. Teachers have high expectations of the children and teach the Kkills
effectively.
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Children recalve a satisfactory range of outside play activities and are developing
satisfactorily their skills of co-ordination. They can control whedled vehicles and are able to
stop and change direction in order to avoid obstacles. They show a good awareness of
gpace and the mgjority use it well.

During physica education and dance lessons children move with confidence. The teachers
and learning assgants join in with high levels of enthusiasm and energy and thisisreflected in
the quaity and range of movements undertaken by the children. Many children were
observed running, hopping and skipping to music in a controlled manner. Children were

a so encouraged to recognise the changes that happen to their bodies when they are active
and were able to talk about them.

The mgority of children will achieve the early learning gods by the end of the Reception
Y ear and some will exceed them.

Creative development

138.

139.

140.

141.

Children have daily opportunities to become engaged in crestive work, but some activities
are less effective because the adults are over directive. This reduces rates of progress as
children are unable to use therr initiative or to be independently credtive.

Appropriate opportunities are provided for children to undertake role-play and, during the
ingpection, children wereinvited to spend time in the class ‘Toy Shop’. The resources
provided to support imagingtive play in this areawere limited and, as aresult, many children
were unable to sugtain their interest.

Children are making good progress with their music and are able to perform a song
confidently for the rest of the school. The mgority of children are able to move rhythmicaly
and creatively in response to music.

The qudity of teaching and provision for crestive development is satisfactory overdl. The
children make satisfactory progress and the mgority should achieve the early learning goals
for creative development by the time they leave the reception class.

ENGLISH

142.

143.

Overall, pupils attainment in English isbelow the national averagein Years1, 2
and 3. Resultsachieved in the national testsfor seven-year-olds since the last
ingpection, indicate a period of rapid and sustained improvement in pupils
attainment from 1998 to 2000, followed by a downward trend in attainment.

Overall, the school is making satisfactory provision to improve pupils attainment in
reading, speaking and listening, but strategiesto improve the quality of writing are
not having sufficient impact on raising standards. The quality of teaching in English
issatisfactory.

In English, the areas where the school doeswell are:
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Pupils speaking skills have been developed well.
Basic skills of reading and writing are taught effectively.
Teachers are confident in their approach to teaching.

Where the school needs to improve:
Pupils attainment in writing istoo low.
Teachers do not have high enough expectations for the quality and presentation of
pupils writing.
Pupils have too few opportunities to apply their writing skills through sustained writing in
English lessons and other subjects.

Compared to al schools nationdly, the results achieved in the tests for sevenryear-oldsin
2002 in reading and writing were well below average. These results include pupils with
statements of specid educationa needsin the Language and Assessment Centres, which
ggnificantly dtersthe profile of the year group. When these results are discounted, pupils
attainment in comparison with other smilar schools was below average in reading and well
below average in writing. The proportion of maingream pupils achieving the higher Leve 3
in reading is broadly typica of that found nationdly, but attainment & the higher leve in
writing is below average. Significantly, in writing, only three pupils achieved Leve 2A or
Levd 3, which isfar fewer than might have been expected.

In three of the last five years girls have out performed boys in reeding and have consstently
achieved better resultsin writing. However, these results are skewed by the six to two
overload of boysto girlsin the two centres. Nevertheless, the school has given some
consderation to the resources provided to support boysin their learning, but has not carried
out a comprehensive audit of teaching strategies or learning styles. This has been identified
asapriority for development.

Teacher assessments at the end of Year 2 in 2002 indicate that overall standards of
gpesking and listening were well below the nationd average. However, these results
included dl the pupils from the Language and Assessment Centres. When their results are
ignored, the performance of the remaining pupils was typica of that found nationdly. This
reflects the judgements made by inspectors from their observationsin school. Pupilsare
provided with arange of opportunities to develop the skills of speaking and listening. By the
time pupils reach the age of seven and by the end of Year 3, the mgority have made
satisfactory progress and have achieved gandards in line with the nationa average. The
attainment of a sgnificant number of pupilsis above average in spesking.

The practice observed in some classes of giving pupils afew minutes to think and discussin
pairs before contributing to a dlass discussion, improves the quality of spesking and listening.
It is successful in building confidence and in accderating progress for pupils of dl abilities.
For example, in Y ear 2 pupils were encouraged to explore arange of adjectives, adverbs
and examples of dliteration to beincluded in aclass poem. One pair, working together,
was able to suggest “ a shining shell held secretly in my hand” . Pupilsin Year 1 worked
together to consder different waysto begin astory and, as aresult of class discussion,
agreed an unusud and sophigticated opening paragraph which concluded with the sentence

Newtown First School - 49



149.

150.

151

152.

153.

154.

“ She turned the man into a scarecrow and that is how the story began” . In the best
lessons, teachers use arange of questions that encourage pupilsto go into greeter detail in
their responses. They are required to explain their ideas and to use awider variety of
vocabulary.

Overdl, skills of listening are lesswell developed than those of speeking and rates of
progress are varigble. At times, pupils are provided with purposeful activities which
promote active ligtening. Musica activities are used effectively to develop listening skills and
to support learning in thisarea. In other lessons, pupils are passive for long periods and find
it difficult to sustain their concentration. Teacher expectations, particularly of the older
pupils, are too low in this respect and, on some occasions, poor skillsin listening hold back
learning in English and other subjects.

Raising standards in reading has been identified as a priority in the current school
improvement plan. Currently, pupils attainment across the schoal is dightly below nationd
expectations. A sgnificant number of pupilsin Year 2 arereading & aleve below nationa
expectations, but by Year 3 standards in reading are closer to the expected level.

Pupils are provided with arange of reading opportunitiesincluding shared text work, guided
reading, ‘ Everyone Reads In Class (ERIC) sessons and an individua reading programme.
Older pupils have the opportunity to support younger pupils during book sharing sessions.

Throughout the school the mgority of pupils enjoy reading and are able to talk confidently
about what they have read and about the kind of books they prefer. The more fluent
readers, who have the opportunity to choose their own books, are particularly enthusiagtic.
Some pupils reading from the reading scheme have alimited recdl of other books and find
the reading materias less motivating and interesting. Some books are borrowed from the
library service to supplement the resources available for guided reading. Since the time of
the last inspection, asmall library area has been created, athough the mgority of books are
retained in the classsooms. The library, library loans and book collections in classsooms are
used effectively to develop reading and reference ills.

Rates of progressin reading are variable but satisfactory overal. The mgority of pupilsin
Year 1 are ableto tak confidently about authors, illustrators and the ‘blurb’ that helps them
to find out about abook. The maority of Year 2 pupils are familiar with the features of
non-fiction books such as contents, index and glossary and can explain their purpose.
More-able pupils make satisfactory progress so that by Y ear 2 they are able to read with
expression, taking note of the punctuation. They use their knowledge of letter soundsto
help them to read any unfamiliar words and if necessary split the words up into chunks. One
pupil was able to work out ‘delighted’ in thisway. More-able pupils were aso observed
re-reading sentences, but few of them omitted the unknown word and read on in order to
ascertain meaning. The most-able pupilsin Year 3 are able to read fluently and offer
opinions about the plot, characters, favourite authors and different genres of stories.

Pupils of lower average ability find reading more chalenging and rates of progress are
unsatisfactory. They read hestantly and have alimited range of strategies to support their
reading. They are ableto useinitia sounds but only make use of picture or contextua cues
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when prompted to do so. Specid educationa needs pupils receive high levels of support
with their reading and, as a result, make good progress overal.

Most pupils read regularly a home. Reading diaries are used to promote good
communication between home and school. They are used effectively to praise and
encourage pupils and often inform parents about the focus for learning. They are less often
used to identify targets to secure future improvement. This limits the impact they have on
raising standards and on rates of progress.

Across the schoal, pupils' atainment in writing iswell below average and much lower than
inreading. Progressis unsatisfactory for most pupils except those with specia educationd
needs. Writing is an area of Sgnificant underachievement in the school. Thisinhibits learning
in other areas of the curriculum, where pupils are limited in how they are able to record their
ideas or what they have learned.

Pupils are given insufficient opportunities to write both in English lessons and through other
areas of the curriculum. A detailed examination of pupils work indicates alimited range of
opportunities and low expectationsin terms of productivity during writing activities.

L esson observations and discussions with pupils show that the mgority of pupils are being
taught the basic skills necessary to write, but are not consistently required to apply them.
Written work is often careless and poorly presented, with basic errors of spelling,
punctuation and grammar. For example, the mgority of Year 2 and Year 3 pupils
understand the correct use of capitd letters and full stops but do not make use of that
knowledge when they are writing. Many pupils who have mastered the basic joinsin
handwriting lessons do not use them when writing independently .

Often, pupils are not expected to reflect the good ideas they have generated during class
discussions in their written work. For example, more-able pupilsin Year 1 recorded their
ideas for the structure of a story by drawing rather than writing. Year 2 pupils, having
thought of exciting vocabulary and sentences to improve a poem, were restricted by a
writing frame that only alowed the addition of single words.

The qudity of teaching in English is satisfactory overal with some good features and some
areas of weakness. In the ten lessons observed, the qudity of teaching ranged from very
good to satisfactory. The Nationd Literacy Strategy has been implemented in dll
classrooms and has been adapted to meet the needs of the school. Teachers are confident
about teaching English and generdly have sound subject knowledge. The curriculum is
planned to ensure coverage of the strategy but the purpose of some lessons are not clearly
defined. Thisresultsin activities which are not sufficiently focused on what it is intended that
pupils will learn, and which do not ways meet the needs of dl ability groups.

Where teaching was good the pace of the lesson was brisk and pupils were actively
involved in the learning. Teachers made effective use of ord and written modelling and
provided high quality explanationsto extend pupils understanding. In the best lessons,
teachers had clear learning objectives which were shared with pupils and the concluding
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Session was used to assess, consolidate or extend learning. Teachers had high expectations
interms of learning and pupils behaviour.

Teaching was | ess effective where teachers expectations were low and there was alack of
chalenge for the pupils. The purpose of these lessons was unclear and pupils did not know
what was expected of them, or how the teacher would judge the success of their work. Ina
few lessons, the role of the teacher during group activities was not clearly defined or focused
well enough on key learning activities.

The intervention programmes designed to support underachieving pupils are well planned
and ddlivered, and are effectively acceerating progress for the pupils concerned. The
school has implemented an additional programme to support writing and thisis proving
effective in increasing the proportion of pupils who will achieve the expected standard by the
end of Year 2.

The pupils attitudes and behaviour in English lessons are generdly good and sometimes
very good. Pupilsof dl abilities work with interest and enthusiasm.

Pupils with specia educationa needs are well integrated and their contributions are vaued.
Whenever possible pupils are encouraged to work collaboratively. For example, inaYear
1 lesson a child was nominated to support her peers should they have difficulty in reading the
text. The pupils ability to evaduate their own work is under developed and thishas a
negative impact on the standards of work produced. Classroom displays are not used
effectively to promote literacy and raise awareness of the school’ s expectations for high
quaity writing. Similarly, the displays lack the range of key words, phrases and other
support materids that are common in classrooms nationaly and help pupils to work
independently or to salf-check.

Subject leadership has been developed to include a team of teachers working under the
direction of the headteacher. This provides effective opportunities for the professiona
development of team members and ensures continuity in the event of staff changes. The
team isinvolved in regularly reviewing the priorities for action. Raisng sandards in reading
has been identified as a target for whole school improvement. Some professiond
development has been provided for the staff. The Strategies for improvement have been
implemented but have not been effective in rasing Sandards, particularly in writing. The
impact of training and interventions has not been evauated with sufficient rigour.

Much of the andyss of performance data and monitoring of planning and teaching is carried
out by the headteacher. The progress of a representative group of pupilsistracked. The
headteacher hears the pupils read and scrutinises the recently introduced writing assessment
books. Teacher assessment isinsecure and is not underpinned by a clear understanding of
levels of atainment. The headteacher has recognised this and has arranged appropriate
training for the saff. The use of individua, group, dass and whole-school targetsis
underdeveloped. Targets are not used effectively to raise expectations and standards. For
example, the targets for improvement that are identified through teacher assessment are not
used systematicaly to inform the planning for future lessons. They do not provide afocus
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for developmenta marking and pupils quickly forget them. Thisreducestheir impact on
pupil progress. Marking of work in English is unsatisfactory throughout the school as it does
not provide pupils with aclear view of what they must do to improve.

Resources for the teaching of English are adequate. ICT is underused as aresource to
support learning.

MATHEMATICS

169.

170.
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172.

173.

Overall, pupils attainment in mathematicsis below the national averagein Years1,
2 and 3. Resultsachieved in the national testsfor seven-year-olds sincethe last
inspection indicate a period of rapid and sustained improvement from 1998 to 2000,
followed by a downward trend in attainment. Nevertheless, overall attainment was
higher in 2002 than in 1998. The quality of teaching in mathematicsis satisfactory
but the National Numeracy Strategy isnot yet implemented securely in all classes.

In mathematics, the areas where the school does well are;
There are examples of good and effective teaching in mathemétics.
The school iswell resourced for teaching mathematics.

Where the school needsto improve:
Standards of attainment are too low.
Elements of the Nationa Numeracy Strategy are not embedded securdly in gpproaches
to teaching.
There has been insufficient monitoring of the qudity of teaching and standards of
attainment.
Teachers subject knowledge has not been developed sufficiently through well-focused
training opportunities.

In 2002, the results of the national tests for seven-year-olds indicated that standards of
attainment were well below average when compared with al schools and very low in
comparison with smilar schools. When the results of pupilsin the Language and
Assessment Centres are discounted, pupils atainment overal was below the average for
gmilar schools. Significantly, the proportion attaining the expected Level 2 was well below
average whereas the proportion achieving Level 3 was broadly typica of that found
nationaly. Teacher assessmentsidentified three pupils a Level 3 whereas eight pupils
achieved thisin the nationd tests. Results dso show that boys have performed significantly
lower than girlsin three of the last five years, and girls have performed below the nationa
averagesfor girlsinthelast two years. From available data there are few sgnsof a
ggnificant improvement in attainment in 2003.

Findings from this inspection reflect the results of statutory assessments. Asthey move
through the schooal, pupils are unable to use and gpply mathematics sysematicaly across the
various strands because there are sgnificant gaps in their knowledge and understanding.
They do not build successfully upon what they know because they do not understand
enough at each stage to do so. The focus of lessonsis sometimes not well matched to what
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pupils know and can do and, consequently, the level of achievement istoo low for alarge
majority of pupils by theend of Year 3.

In classes where the teaching is better, pupils make some good progress during the year but
do not progress as well as might be expected overal because they have not had the
grounding to make the necessary gainsin attainment. Year 1 pupils count on and back to
10 and higher ataining pupils are familiar with numbers up to 100. Pupils are given only
limited experience of usng number lines and gridsin order to focus their understanding of
place vaue. By the end of Year 2, most pupils have an unsatisfactory grasp of menta
drategies. Those capable of higher attainment are reasonably confident in their recall of
addition facts to 10, but others are less confident and most are insecurein their
understanding of subtraction. Some pupils can sequence numbers to 100, and count on or
back in ones and 10s, and the higher attaining pupils can round numbers up to the nearest
10. Pupils limited understanding of number operations causes them to achieve little success
in solving number problems and many have only alimited understanding of how to work out
what to do. Past work indicates that they have had too few opportunities to investigate
practica problemsthat are related to real-life Stuations that have arelevance to their own
experiences. Pupils can name smple two-dimensona and three-dimensiona shapes but
few can describe the properties of these shapes using appropriate mathematical language.

Y ear 3 pupilsimprove their skillsin counting back as amenta srategy for subtraction but
many do not see the connection between addition and subtraction, and higher attaining
pupils are not chalenged enough. Few pupils have the necessary experience to solve
problems by extracting and interpreting information presented in agraph and chart. They
are not chalenged sufficiently, for example, when asked to describe the properties of two-
dimensiond shapes, they were not required to use appropriate mathematical language.
Pupils with specia educationa needs tend to receive better in-class support and make
satisfactory and sometimes good progress.

The qudlity of teaching ranges from very good to unsatisfactory. It is satisfactory overal
athough there are weaknesses across the school. Good teaching was seenin Year 1 where
explanations were clear; there were interesting, imaginative activities a the level of pupils
understanding; and effective guidance was provided in smdl group sessons. Working
procedures were well established and time was used well. Weaknessesin the use of
assessment to guide planning resultsin alack of match between the work thet is planned and
the need of the individua pupilsin most dasses. Higher attaining pupils are not chalenged
enough. There are some weaknesses in teachers subject knowledge and there isinsufficient
use of skilled questioning to help pupils develop their ideas and put right misconceptions. As
aresult, pupils are not enabled to extend their mathematical knowledge as fast as they could.

The Nationd Numeracy Strategy is not fully embedded in dl classes. For example, there
are insufficient opportunities for pupils to develop different menta Strategies and explain their
thinking. Concluding sessons are often too short and insufficient use is made of them to
evauate what has been learned. There are particular wesknesses in marking, which is not
used to improve their work.
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Procedures for assessing pupils’ attainment are under-developed and, as a consequence,
are not used to inform planning. No effective analys's has been undertaken of the results of
the nationa tests for seven-year-olds to inform the school on those areas that are strengths,
or to highlight the areas of mathematics in which the pupils sill have difficulty. Targets for
individuas or groups have not been set, and thereis no tracking or target setting procedure
in place. Some teachers have difficulty predicting the likely levels of atainment for pupils.

The subject |leaders are knowledgeable and the school iswell resourced for mathematics.
Despite this, the impact has not been enough to successfully raise standards because
teaching and learning has not been systematicaly checked to ascertain where further action
is needed. For example, it is not clear how much pupils redly know and can do at the
beginning of each year, and how effectively this can be maiched to the requirements of the
mathematics curriculum. ICT is not used sufficiently and consistently to support teaching
and learning in the subject, though it has been used effectively in an exercisein Year 3to
communicate survey resultsin graph form. In generd, opportunities to develop numeracy
skills across the curriculum have not been planned a whole-school level.

SCIENCE

180.

181.
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For most pupilsin Years1to 3 standards of attainment in science aretypical of
those found nationally. The school makes effective provision for teaching and
learning in science, and the quality of teaching is at least satisfactory. Theresults
of statutory assessmentsat the end of Year 2 in 2002 wer e above the national
average and thisrepresents a significant improvement since the last inspection.

In science, the areas where the school doeswell are:
Pupils atainment in Statutory assessment e the end of Year 2 hasimproved significantly
inthe last two years.
Pupils are enthusiagtic and interested in the subject, and they behave well in lessons.
Teachers subject knowledge is generdly good.
Good links are made between science and personal and socia devel opment.
The subject iswell led and well-focused actions for improvement have been successful.

Where the school needs to improve:
Assessment processes are not used well enough to inform the next stepsin learning and
to maich tasks to pupils of different abilities.
The qudity of marking is unsatisfactory.
The quality of written and recorded work is not as good as it should be.
Not enough useis made of ICT to support teaching and learning in science.

The results of statutory teacher assessments at the end of Year 2 in 2002 indicate that
overal the proportion of pupils attaining the expected Leve 2 (75%) was well below the
national average, whereas the proportion attaining Level 3 was above average. These
results are distorted by the inclusion of eight pupils with statements of specia educationa
need from the Language and Assessment Centres. When these pupils are excluded from the
andlyss, the results indicate that, in comparison with schools with asimilar proportion of
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pupils entitled to free school medls, pupils attainment was above the nationd average a
Levd 2 and well above average a Leve 3. This represents a significant and sustained
improvement in attainment in the last two years.

Evidence from pupils work over the course of the current school year indicates thet the
school is covering the rlevant aspects of the National Curriculum and that levels of
attainment are broadly typica of that expected of pupils of their age. For example, pupilsin
Year 1 have learned about the growth of abulb and used observationd drawings and labels
to record ggnificant details. They have begun to explore the properties of different materias
and describe these using criteria such as smooth, silky and rough. In Year 2, pupils have
sorted and classfied food using groupings such as cered, fruit and vegetable, sugar, milk,
meset and fish. They know about dectricity and are aware of the concept of acircuit. Year
3 pupils have learned about light and shadows. When investigating the movement of a
shadow they made predictions such as, ‘ The position of the shadow will move'. ‘The
shadow could disappear’ and ‘It might goround inacircle.” A group of Year 3 pupils
was aso able to talk about how they might carry out an investigation about waterproof
materids. Through discussion they were able to demonsirate an understanding of fair testing
and an awareness of constants, variables and the need for accurate measures.

The work undertaken in studying food and diet, plant growth and life processes provides
good support for pupils persona and socid development.

In generd, the quantity and quadity of pupils written work is of alower standard than is
demondtrated ordly. Teachers demand too little of them in terms of the quality of
presentation and the importance of communicating clearly observations and results. At
present, the planned curriculum does not identify clearly enough the expectations for a
developing range of written recording strategies. Thereis aso little evidence of the use of
ICT to record and communicate the results of scientific investigations.

Since the last ingpection, the school has adopted the nationa non-statutory guidance for
planning units of work in science. This provides coherent coverage of the Nationa
Curriculum Programmes of Study for science but is sometimes not adapted sufficiently to
meet the learning needs of al pupils. Teachers weekly plans tend to record activitiesor a
generd class objective reating to knowledge and understanding. Asaresult, work is
pitched towards the level of the average pupils, with some different expectations for the
ways in which work would be recorded. For example, inaYear 1 lesson about materias,
less-able pupils recorded by sticking a sample to a piece of paper and incorporating itin a
drawing; average ability pupils stuck a sample to the paper and wrote alabel describing it;
and more-able pupils were asked to write asentence. All pupils had good opportunities to
discuss the texture and appearance of the materid and its possible use in modd making.
However, there were limited opportunities to extend the scientific thinking of the more-gble
into sorting, classifying, recording and predicting.

In the two lessons observed, the qudity of teaching was satifactory overdl. Pupilswere

given good opportunities to explore materials and talk about them with adults. The pupils
were enthusiagtic and interested by the range of materials and the task required of them.

Newtown First School - 56



189.

190.

191.

Reationships between adults and pupils were generdly good and pupils applied themsalves
well to thetasks. In both lessons, pupils with specia educationd needs were supported well
in observing and talking about the materids and they made good progress in developing their
knowledge and understanding and use of vocabulary. Too little was expected of the other
pupilsin terms of the qudity of the recording of the outcomes of their observations, dthough
oraly they demongtrated satisfactory progress in relaion to the key objective of the lessons.

The qudity of marking in science is generdly unsatisfactory with little evidence of teechers
intervening to move scientific thinking forward. Many samples of work have no marks on
them or only atick. Inone Year 1 class, agood mode of marking encourages pupilsto
apply their knowledge and understanding through written questions such as,  What do you
expect to see next time?’

Arrangements for assessment in science have been improved since the last inspection.
Interesting use has been made of a*what | know about...” branstorming technique & the
beginning and end of science modules. Teachers aso keep arecord of the progress of
different groups against Nationa Curriculum level descriptors. Although these are passed
on at the end of the year, assessments are used more to make overd| judgements about
pupils attainment than to plan the next sepsin learning for individuas.

The science |leadership team works well together, represents agood level of subject
expertise and is led ably by an enthusiagtic subject leader. The team has an annua
opportunity to observe lessons and monitor the qudity of teaching and learning. Asaresult
of thissort of activity, they have identified areas for curriculum improvement reling to the
development of scientific enquiry and organised rdevant whole-school training. Through
their support and leadership, the qudity of provison has been improved and the results of
dtatutory assessments at the end of Year 2 have risen markedly. Currently, they do not
monitor and evaluate the written, recorded outcomes of work in science across the school
on aregular enough basis. Resources for science are adequate and organised effectively.

ART AND DESIGN
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Pupils attainment in art and design isabove averagein Years1,2and 3. The
school makes good provision for the artsand the quality of teaching is generally
good. Thisrepresentsgood improvement since the last inspection.

It was only possible to observe one lesson of art and design during the ingpection and the
qudity of the teaching seen in that lesson was good. Judgements have been based on
discussions with pupils and teachers, work in sketchbooks and on display, portfolios of
previous work and ascrutiny of planning.

The attainment of pupils at the age of seven and in Year 3 isabove average. All pupils
make good progressin art and design skills, and are provided with a wide range of
opportunities to explore their creetivity. Pupils with specia educationd needs make good
progress. They areincluded fully in art activities and achieve success in lessons with the
support of skilled learning assstants
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Art and design lessons are carefully planned by teachers who have good subject knowledge.
InYear 1, for example, pupils have produced some very good paintings, using powder
paints, based on observationd drawings made in the school garden. Pupils were
encouraged to focus on the composition of their work and had completed the big areas
before adding details and considering light and shade. In Year 3, pupils were inspired by
the teacher’ s persona expertise as atextile desgner. They studied examples of her work
before developing their own repeating patterns based on two different shapes. Pupils were
able to use the correct technical vocabulary and to discuss, for example, what was meant by
colourways. ICT was used to support learning in this lesson but is generally underused as a
resource.

Work in art and design is used to enhance learning in other areas of the curriculum. For
example, display boardsin the hall illugtrate the cultures associated with a number of other
countries. Pupils have frequent opportunities to work together and to evauate their own
and other people' s work.

The school regards the arts as a priority and supports the provision with a generous budget
dlocation. The subject iswell resourced. Work undertaken during art and design lessonsiis
supplemented and extended during an annud ‘Artsweek’. Thisis one of the highlights of
the school caendar and provides pupils with the opportunity to work in mixed age and
ability groups, dongsde vigting artists and members of staff. Pupilsare ableto learn
specific skills. For example, a press was hired so that pupils could learn about the technique
of collagraph printing. Pupils exhibit their work and present their achievements to parents
and other vigitors.

The school makes good use of thelocal community to support learning in art and design.
Pupilsvigt the art gdlery in Exeter. The school contributesto loca art exhibitions, for
example when the neighbouring church was celebrating an anniversary.

Pupils dso enter arange of competitions. One good exampleis a sculpture called “My
world” which was produced collaboratively, by Year 2 pupils, and won a prize in the South
West Arts Council competition.

Pupils of dl ages and abilities enjoy their work. They apply themsdves to the tasks and
demondirate perseverance and enthusiasm for the subject.

The art and design subject leader works effectively as part of the arts team. She brings
expertise, enthusiasm and commitment to the role, and is influentia in raisng Sandardsin art
and design. She monitors the content of what is being taught and levels of achievement.
The artsteam is respongible for identifying resource needs and deciding on priorities for
development. However, thereislittle forma monitoring of the qudlity of teaching and
learning in the subject.

DESIGN AND TECHNOLOGY
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The school makes satisfactory provison for design and technology. Pupils
attainment in Years 1, 2 and 3istypical of that found nationally for pupils of their
age. Thisreflectsthe judgements made at the time of the last inspection.

A judgement on standards in design and technology has been made after reviewing
photographica evidence; andysing examples of past work on display; reviewing planning;
talking to the co-ordinator and more vauably taking to pupils. All this evidence indicates
that standards are typica of what is expected for pupils by the age of seven and in Year 3.

An andyss of long-term planning indicates that design and technology is undertaken each
term, and that skills are developed term-on-term and year-on-year. Sincethe last
ingpection food technology has been introduced and isincluded for dl pupils, whether in
deciding which fillings to use in sandwichesin Year 3, or producing gingerbreads to support
number development in the Foundation Stage. Teachers gppreciate not only the expertise of
support gtaff in adding to the quality of teaching and learning, but aso parents who volunteer
their services.

In discussons with pupils, they are knowledgeable about the skills needed for design and
technology. They emphasise the need for planning and talk from their experiences about the
properties of materias. They shared their strategies and techniques confidently, for example
when attaching hinges, joining avariety of materias such as wood and card; and when using
adhesives-‘don’t usetoo much’. They enjoyed their activities and shared their ‘ disagters,,
which had the desired effect of helping them to understand what had gone wrong and how
to improve next time - essentia requirements of designing and making. Pupils commented
on how much they enjoyed the annud * Arts Week’ and the activities planned to enhance
their skills. Examples of work on display such as musicd instruments and designs in boxes
indicated agood leve of finishing and a consderation for qudity.

The subject leader has not yet contributed to improving the qudity of teaching and learning
in design and technology by observing lessons. However, she has good photographic
evidence and she monitors planning. Sheis aware of the need to improve the use of ICT to
support teaching and learning in design and technology.

HUMANITIES

207.

208.

For most pupilsin Years 1to 3 standards of attainment in history and geogr aphy
aretypical of those found nationally. The school makes effective provision for
teaching and learning in both subjects, and the quality of teachingisat least
satisfactory. Thisbroadly reflectsthe position reported at the time of the last
inspection.

Evidence from pupils work over the course of the current school year indicates thet the
school is covering the revant aspects of the Nationa Curriculum and that pupils are
working at levels of attainment that are broadly typicd of that expected of pupils of their
age, except for pupils in the Language and Assessment Centres whose atainment is
generdly below average.
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InYear 1, pupils have developed their understanding of the past and present through
exploring the differences between toys old and new. They have recorded the outcomes
through obsarvationa drawings. They have undertaken fiddwork in the immediate
neighbourhood of the schoal to identify Signs, symbols and street furniture associated with
safe parking. Back in the classroom, they have tried to gpply what was learned from this
experience to concept, sketch maps of an imaginary environment that they had drawn
ealier. Pupilsin the Language Centre also undertook smilar fieldwork, including good use
of adigita camerato record images from the environment. While their knowledge and
understanding was broadly in line with expectations for their age, their ability to expressthis
inwriting was well below expectations.

InYear 2, pupils arelearning to recognise the countries of Great Britain and record these on
amap. They have dso learned about some aspects of life in Scotland and have begun to
explore the advantages and disadvantages of living on anidand. In history, they have
developed their understanding of past and present through learning about the life and work
of Horence Nightingde. Thiswork aso linked well with activitiesin religious education
relating to atheme of remembrance.

InYear 3, the programme of work meansthet little work in geography has been undertaken
asitistaught in blocks acrosstheyear. However, pupils have produced interesting work
relating to the Saxons and their invasion of Britain. Thisindudes discussng why the Saxons
would or would not want to come to Britain, and exploring the difference in meaning
between invade and settle. They have aso been encouraged to empathise with the invaders
in writing about how someone might fedl on the boat gpproaching Britain.

Overdl, indiscussonsin lessons and in their verba responses, pupils demonstrate a range of
knowledge and understanding in history and geography that is broadly typica for their age.
However, written work is generadly of alower standard and too little is demanded of the
pupilsin terms of quantity and qudity. Maost pupils make satisfactory progressin developing
knowledge, understanding and enquiry skills. Those with specia educationa needs are
supported well and often make good progress.

The qudity of teaching in the three lessons observed ranged from good to satisfactory, and
was stisfactory overal. Teachers provided interesting fieldwork activities for pupils and
extended their knowledge and understanding through well-directed, open-ended questions.
Pupils were excited by discovering the wedlth of information about parking in a section of
road that they passed dong daily. Asaresult, they learned well and enjoyed the
experience. In both history and geography lessons, teaching assstants provided good
support to pupils with specia educationa needs, enabling them to engage in the learning
activities.

A weakness of two of the lessons was that teachers were not entirely clear about what they
wanted as a recorded outcome of the work. Asaresult, pupils were unsure of what to do
and the written or recorded outcomes did not fully demonsirate the knowledge and
understanding that the pupils had gained.
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The qudity of marking in history and geography varies between classes and is generdly
unsatisfactory. At times, thereislittle evidence of marking on pupils work. In some pieces
that contain teachers comments, marking is positive in tone but does not move learning
forward. In only one class was there evidence of marking that related clearly to the purpose
of the activity. Processes for assessing and recording pupils work in history and geography
are unsatisfactory and thereis little evidence of assessment being used to inform the next
gepsinlearning. Nationa non-gatutory guidance is used as abasis for planning the
programme of work in each subject but this is sometimes not adapted sufficiently to meet the
needs of pupils of different abilities. Weekly planning gives little evidence of matching the
planned outcome of lessons to the learning needs of pupils of different abilities.

The subjects are led through a humanities leadership team. Staff involved in this team have
good subject expertise and find the team structure to be mutudly supportive. They have
begun to address issues to do with resourcing different units of study and recognise the need
to plan more effectively for the range of writing that could be devel oped through different
topics. Currently, they have too few opportunities to monitor and evauate the qudity of
teaching and standards of attainment across the school. As aresult, they do not have a
Secure understanding of the strengths and weeknesses in performance in the subjects.
Resources for history and geography are adequate and include interesting photographs and
atefacts relating to locd sudies.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

217.

218.

219.

Information and communication technology was a key issue from the previous
ingpection and the school rightly considersthat ICT is<till an area of the curriculum
that requires development. Overall, there has been insufficient improvement in the
provison for ICT and pupils standards of attainment in the subject. The school
has bid successfully for funding for an ICT suite and thiswill be built later thisyear.
Attainment at theend of Year 2 and in Year 3isbelow national expectations.

In generd, very little evidence was seen of pupils achievementsin ICT. It was used only
infrequently to support teaching and learning in lessons. Pupilsin Year 1 were observed
controlling the mouse, and using it to drag pictures across the screen. Pupils with specid
educationa needs receive more time on the computers and this enhances the teaching and
learning.

InYear 2, pupils know how to save their work but are not sure how to retrieve previoudy
saved work. They can draw pictures using ‘freehand’ and are competent in using drawing
packages. They are becoming increasingly confident in Smple word-processing skills but
knowledge of how the computer dlows them to correct and improve their work is under-
developed. Thisisdue, in part, to the smal numbers of computers availablein any class,
and that pupils do not use them frequently and regularly. Limited use is made of databases
or the geometric drawing tools, dthough such software programs are available on the
computers.
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Pupilsin Year 3 were able to control a programmable toy in order to enhance their
mathematica knowledge of shape, but they were only able to give it oneingruction a atime
rather than a complete set of ingtructions.

In the one whole-class ICT lesson that was observed, the quality of teaching was
satisfactory overdl. Thelesson focused on labelling and classifying objects and pupils were
redlly chalenged to use correct language, including shapes and criteria. However, with only
two computers available in the room, they had few opportunitiesto use ICT to record and
communicate their findings. Teachers knowledge and skillsin ICT have not been
developed sufficiently and, in generd, they are not confident users of technology to support
teaching and learning.

The subject leaders are aware of the improvements needed in ICT and have agood range

of skills between them, but currently staff development in thisarealis very limited. The
subject leaders are knowledgeable, well organised and enthusiagtic. The school has
adopted the nationally produced scheme of work ICT but this has not yet been embedded
securdly into the curriculum.  Schemes of work in other subject areas do not make full use of
the technology to support teaching and learning. Plans arein hand for al teachersto receive
training in the use of ICT in lessons as well asto develop their own skills.

The school has an adequate number of computers, however they are not used regularly
enough to support the curriculum or to develop continuoudy pupils skills, knowledge and
understanding of ICT. Some teacherslack confidence in the rdiability of computer
hardware and, therefore, do not make as much use of the equipment as they could.

MUSIC

224.

225.

226.

227.

The school makes good provision for music and the quality of teaching is generally
good. Asaresult, pupils attainment isabove that found nationally. Overall, the
quality of provison hasimproved sincethelast inspection. Many pupilsare
developing a love of music and great enthusiasm for the subject.

During the inspection four lessons of music were observed and inspectors joined the pupils
during times of collective worship. Overdl, sandardsin music are above those expected
nationally for seven year olds and for pupils a the end of Year 3.

Pupils of dl ahilities make good progress. In awhole-school assembly, pupils shared in the
enjoyment and were eager to participate. The mgority of pupils were able to sng arange
of songs from memory. They demondirated an understanding of tempo and dynamics. The
choir performed with confidence and sang sweetly with clear diction, expresson and pitch
control. Pupils were dso able to listen attentively to a piece of music and to identify
particular features. This contributed well to the development of speaking and listening skills.

The qudity of teaching is good overdl and reflects the level of expertise of the gaff. Ina
Year 2 lesson, for example, the teacher was able to modd the standard of performance that
was required and to play the guitar as accompaniment. This supported pupilsin achieving
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good results. Hand signals were used to indicate high and low notes which consolidated
pupils undergtanding. The teacher had high expectations and reminded pupils of what was
required.

InaYear 3lesson, the teacher used consistently the correct technical vocabulary and this
was reflected in the pupils ability to use and explain the terms. One pupil was able to recal
the word ‘ ostinato’ and to explain what it meant. Pupils were then invited to pick out
appropriate phrases from a story to be used for ostinato, which would subsequently be
developed into acomposition. “ Keen ears, sharp eyes’ and “ What about a tail?” were
popular and appropriate choices.

The schoal offers awel-baanced curriculum which provides good coverage of dl dements
of music. The provison isfurther enhanced by extra-curricular opportunities. For example,
many pupils choose to become a member of the choir. During the ingpection, pupils were
observed learning to play the recorder. Others were exploring arange of tuned and untuned
indruments. Pupilsin Year 1 were sdecting instruments to illudtrate different weather
conditions. They were able to name the instruments and talk about their characterigtics. In
aYear 2 lesson, pupils were learning about the role of people in an orchestraand took it in
turns to be the conductor.

During the year, pupils work together to prepare for concerts and class assemblies. Pupils
gain asense of pride and achievement, and the performances are valued by the parents.
Music makes a positive contribution to pupils persond, socid and emotiona devel opment.
Pupils with specia educationd needs, including those with satements, participate fully and
enjoy success. Music, songs and instruments from other cultures are the focus & different
times during the yeer.

The music subject leader works as part of a committed and enthusiastic artsteam. The
team works effectively to promote cregtivity within the school. They identify priorities for
development and eva uate the success of initiatives. There are no formal systems for
assessing pupils attainment and progress or for monitoring the quality of teaching. Staff
work closdly together and this provides the subject leader with an overview of sandardsin
thissubject. Thisaspect of her role is underdeveloped. The time dlocated to the teaching
of music has been increased since the last ingpection and is now smilar to that found in most
schools. The subject iswell resourced, athough ICT is underused as a resource to support
teaching and learning. However, in the previous year, the school developed an interesting
link with the locd university involving a project which gave access to playing instruments on-
line.

PHYS CAL EDUCATION

232.

Overall, pupils attainment in physical education istypical of that found nationally
by the age of seven. No lessonswere observed in Year 3. The school makes
satisfactory provision for teaching and lear ning in the subject. In discussions,
pupilsin Year 2 expressed their enjoyment and enthusiasm for these activities.
Thisreflects broadly the judgements made at the time of the last inspection.
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In the two lessons seenin Years 1 and 2, teaching was at least satisfactory with teachers
having good subject knowledge. In both lessons pupils were used to demonstrate quality
movement and others were eager to learn. Pupils were managed very well and support staff
were used effectively in adding to the quality of teaching and learning. In the good lesson
observed, in Year 2, pupils were reminded of the need for control and advice was shared to
enhance limb extension by sretching and pointing fingers and toes. Pupils were chalenged
and responded admirably when commenting on what made movement very good and how
they might improve. Pupils linked movements well and were cgpable of repetition and
sudtained activity.

Teachers plansindicate arange of activities such as gymnastics, dance, and team games
with good planning compensating for the rdaively limited Sze of the indoor accommodetion
for older pupilsin larger classes. At present, a decison has been made that pupils will not
be involved in swvimming. Asaresult, the time alocated to the subject has been reduced
and istypicd of that found nationally. A good range of activities outsde the norma school
day, including footbal, adds to the qudlity of the curriculum. Teachers and pupils make
good use of the playgrounds and the schoal field, and resources are satisfactory for the
current age of the pupils.

The school is committed to community involvement and takes part in locd festivals of dance
and sport. Physical educeation contributes significantly to pupils persond and socid
development epecially during the seamless integration of pupils from the Language Centre.

The subject leader provides effective support for physica education but does not monitor
teaching and learning in other classes, dthough she does monitor planning. Teachers record
progress as pupils having exceeded or ill to achieve particular kills, but thisinformation is
not used conggently to plan the next sepsin learning.

RELIGIOUS EDUCATION

237.

238.

239.

The school makes satisfactory provision for teaching and learning in religious
education. Sincethelast ingpection the amount of time allocated to the subject has
been increased. Pupils attainment isin line with that expected by the locally
agreed syllabusfor reigious education.

Only one lesson was observed during inspection. Evidence from teachers' planning, pupils
work, and discussions with staff and pupilsindicate thet pupils attainment in religious
education isin line with the standards expected in the localy agreed syllabus, by the end of
Year 2andin Year 3.

Pupils have a good grasp of religious traditions and can compare some of ther digtinctive
features, such as the part specid foods and fasting play in religion. They can tak
thoughtfully about different beliefs, including their own, and they know about festivals such
as Divdi, the Chinese New Y ear, Passover, and Chrigtingle. They have a good knowledge
of goriesfrom some of the mgor religions but have only alimited knowledge of some of the
vocabulary associated with religions other than Chridtianity. Year 3 pupils can describe
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agpects of the Jewish faith thoughtfully and they understand ‘symbolism’. They are
developing an understanding of how rdligion can influence peoples’ lives.

Pupils generdly have a positive atitude to learning about religion. They are happy to discuss
ideas and hear about different customs and beliefs. They listen with interest and show
consideration for each other’s opinions. The school ethos of care and responsbility towards
others provides a good foundation for developing discusson. However, opportunities to
reflect in depth are sometimes missed.

The quality of teaching is satisfactory. Teaching complies with statutory requirements and
follows the agreed syllabus. In generd, the expectations for the quality of pupils written
work aretoo low. Linkswith other subject areas are developing through topic work.

InYear 2, good links are made through the theme of ‘remembrance’ between * memories of
Granny’, Remembrance Day and work in history about the life of Florence Nightingae.
Teachers marking of work in rdligious education rarely records comments relating to pupils
knowledge and understanding, or to ways in which work can be improved. A policy
document for the subject has been written and the locally agreed syllabusis used asthe
basisfor the teachers own planning. The subject leader is part of the humanities team and
this encourages better links between subjects. At present, there are no whole-school
drategies for assessing, monitoring and evauating pupils  atainment and the qudity of
teaching and learning in religious education. The school has an appropriate range of
resources for teaching the subject.
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