
INSPECTION REPORT

EYKE C.E. V.C. PRIMARY SCHOOL

Woodbridge

LEA area: Suffolk

Unique reference number: 124730

Acting Headteacher: Mr G Stevens

Reporting inspector: Mr G R Logan
11810

Dates of inspection: 27 – 30 May 2002

Inspection number: 245816

Full inspection carried out under section 10 of the School Inspections Act 1996



© Crown copyright 2002

This report may be reproduced in whole or in part for non-commercial educational purposes,
provided that all extracts quoted are reproduced verbatim without adaptation and on

condition that the source and date thereof are stated.

Further copies of this report are obtainable from the school.  Under the School Inspections
Act 1996, the school must provide a copy of this report and/or its summary free of charge to
certain categories of people.  A charge not exceeding the full cost of reproduction may be

made for any other copies supplied.



Eyke C.E. V.C. Primary School - 3

INFORMATION ABOUT THE SCHOOL

Type of school: Infant and junior

School category: Voluntary controlled

Age range of pupils: 4 to 11 years

Gender of pupils: Mixed

School address: The Street
Eyke
Woodbridge
Suffolk

Postcode: IP12 2QW

Telephone number: 01394 460328

Fax number: 01394 420004

Appropriate authority: The governing body

Name of chair of governors: Mrs G Fear

Date of previous inspection: 15 September 1997



Eyke C.E. V.C. Primary School - 4

INFORMATION ABOUT THE INSPECTION TEAM

Team members
Subject

responsibilities
Aspect responsibilities

11810 Mr G R Logan Registered inspector Equal opportunities

Mathematics

Music

Physical education

What sort of school is it?

How high are standards?

a) The school’s results
and achievements.

How well are pupils
taught?

How well is the school
led and managed?

What should the school
do to improve further?

13807 Mrs C Haggerty Lay inspector How high are standards?

b) Pupils’ attitudes,
values and personal
development

How well does the
school care for its
pupils?

How well does the
school work in
partnership with parents?

15447 Ms C Glenis Team inspector English as an
additional language

Foundation stage

English

Geography

History

How good are the
curricular and other
opportunities offered to
pupils?

31963 Mr M Padmore Team inspector Special educational
needs

Art and design

Design and
technology

Information and
communication
technology

Religious education

Science



Eyke C.E. V.C. Primary School - 5

The inspection contractor was:

Cambridge Education Associates
Demeter House
Station Road
Cambridge
CB1 2RS

Tel: 01223 578500

Any concerns or complaints about the inspection or the report should be raised with the
inspection contractor.  Complaints that are not satisfactorily resolved by the contractor
should be raised with OFSTED by writing to:

The Complaints Manager
Inspection Quality Division
The Office for Standards in Education
Alexandra House
33 Kingsway
London WC2B 6SE



Eyke C.E. V.C. Primary School - 6

REPORT CONTENTS

Page

PART A: SUMMARY OF THE REPORT 7

Information about the school
How good the school is
What the school does well
What could be improved
How the school has improved since its last inspection
Standards
Pupils’ attitudes and values
Teaching and learning
Other aspects of the school
How well the school is led and managed
Parents’ and carers’ views of the school

PART B: COMMENTARY

HOW HIGH ARE STANDARDS? 12

The school’s results and pupils’ achievements
Pupils’ attitudes, values and personal development

HOW WELL ARE PUPILS TAUGHT? 15

HOW GOOD ARE THE CURRICULAR AND OTHER
OPPORTUNITIES OFFERED TO PUPILS? 16

HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS? 18

HOW WELL DOES THE SCHOOL WORK IN
PARTNERSHIP WITH PARENTS? 20

HOW WELL IS THE SCHOOL LED AND MANAGED? 21

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER? 24

PART C: SCHOOL DATA AND INDICATORS 25

PART D: THE STANDARDS AND QUALITY OF TEACHING IN
AREAS OF THE CURRICULUM, SUBJECTS AND COURSES 29



Eyke C.E. V.C. Primary School - 7

PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Eyke C.E. Primary School is a voluntary controlled primary school in the village of Eyke in Suffolk,
with 166 pupils in the main school; 80 boys and 86 girls, including 1 part-time pupil in the reception
class. The majority of children enter the Early Years class in the September following their fourth
birthday on a part or full-time basis. The younger children attend full-time from the beginning of the
term in which they are five. Attainment on entry to the reception class has risen recently and is now,
for some children, well above average in personal, social and emotional development and above
average in aspects of language. Forty-five pupils have special educational needs, and one of these
has a statement. This figure is broadly in line with the national average. No pupils have English as an
additional language. A very small number of pupils come from ethnic minorities.  Around 10 per cent
of pupils are eligible for free school meals. This is below the national average.   Pupil mobility is
relatively high, with around 19 per cent of pupils leaving or joining the school, other than at the normal
admission and leaving dates. As a result of illness, the school has been without a permanent
headteacher for two years. A new, experienced headteacher has been appointed to take up post in
September 2002.

HOW GOOD THE SCHOOL IS

Eyke Church of England Primary has operated in difficult circumstances for the last two years. It is
showing clear signs of improvement and provides a satisfactory education for its pupils. The acting
headteacher is providing a clear educational direction for the school. He has been well supported by
the acting deputy, other staff and the governing body. The ethos of the school is positive. The quality
of teaching is satisfactory overall, but good in the reception class that makes up the Foundation
Stage. Senior managers are committed to improving teaching further. Standards in English,
mathematics and science are average by the end of Year 6.  Pupils achieve soundly in relation to
their starting points. The proportion achieving higher than expected standards is increasing. Support
for pupils with special educational needs is satisfactory. The school provides satisfactory value for
money.

What the school does well
• Pupils throughout the school have good attitudes to their learning.
• Pupils are polite and behave well in class and in the playground.
• Provision for pupils’ spiritual, moral and social development is good. Their personal development

is good and their relationships are very good.
• Teaching assistants make a significant contribution to pupils’ learning.
• Children have a good start to their education in the Foundation Stage.
 
 What could be improved
• The quality of teachers’ lesson planning, so that it provides clear learning objectives for different

groups of pupils.
• Marking, to make sure that it influences what teachers do next and tells pupils how they can

improve.
• The implementation of procedures to monitor the quality of teaching to make them more

consistent.
• The outdoor provision for children’s physical development in the Foundation Stage.
• The information provided for parents.
The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION

The school was last inspected in September 1997. Four areas for development were identified. Of
these, three have been achieved. Pupils’ cultural development is now effectively promoted. There are
good arrangements for appraising teachers’ performance, with appropriate links to staff development.
The role of curriculum co-ordinators is clearly defined and staff have a clear view of what they need to
do. The pressures relating to staffing, however, have prevented this from being consistently
implemented. While adjustments have been made to the school’s planning systems, particularly in
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relation to short-term lesson planning, these have not been sufficient and progress on this issue has
been unsatisfactory. The school has operated in a climate of uncertainty for the last two years, as a
result of the absence of the headteacher.  The senior management team has been depleted and this,
together with the need for temporary staffing, has been a serious constraint upon their ability to move
the school forward. However, standards overall have been maintained.  They are higher at the end of
Year 2, in the Foundation Stage, in information and communication technology and more pupils
achieve higher levels in mathematics, an area that the school has targeted. However, the school may
not achieve its targets in all areas in 2002 by the end of Year 6. The quality of teaching has remained
the same, although this is now an area for further development.  Pupils’ attitudes, behaviour and
personal development have remained a strength and children are cared for well.  Overall, the school
has made satisfactory improvement since the last inspection.

STANDARDS

The table shows the standards achieved by pupils at the end of Year 6 based on average point
scores in National Curriculum tests.

Compared with

Performance in: all schools Similar
schools

Key

1999 2000 2001 2001

English C C C C well above average
above average

A
B

Mathematics C A C D average
below average

C
D

Science D C C C well below average E

The 2001 national test results for pupils at the end of Year 2 were above average in mathematics,
average in reading and below average in writing, compared both to the national average and to what
is achieved by pupils from similar schools. Teachers’ assessment indicated that standards in science
were average. Standards for the younger pupils have shown some improvement in recent years. The
proportion of Year 2 pupils achieving the challenging level 3 was average in 2001. Standards reached
by pupils at the end of Year 6 have fluctuated considerably in recent years, but have been broadly
average. Differences partly relate to levels of pupil mobility which are higher than in many schools.
Currently, standards in English, mathematics and science are average. Within English, standards in
writing, a target area for improvement across the school, have improved. Standards are average in
the remaining subjects, other than in history at the end of Year 6, where standards are below
average. No judgement is possible on standards in music by the end of Year 2. Pupils’ skills in
information and communication technology are developing satisfactorily, but computers and other
electronic devices are not used sufficiently in other subjects. Pupils apply their literacy and numeracy
skills satisfactorily when working in other subjects. Children make a good start in the reception class,
and most reach the national targets set for them in all areas of learning except for physical
development, which is below average, due to shortcomings in provision. Most pupils make steady
progress in Years 1 to 6, but this is variable. Year 5 pupils have made good progress, but the current
Year 6 pupils have suffered from changes of teachers and have made less satisfactory progress.
Pupils with special educational needs and those from a traveller background are supported well and
make steady progress overall.

PUPILS’ ATTITUDES AND VALUES

Aspect Comment

Attitudes to the school Pupils have good attitudes to school. They are keen to come to school
and are very willing to learn.
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Behaviour, in and out of
classrooms

Standards of behaviour are good in and out of lessons. Pupils are
polite and confident with adults. The school has had no exclusions.

Personal development and
relationships

Pupils work well together. They understand and respect the rules of the
school and know the difference between right and wrong. Pupils are
willing to take on responsibilities when these are offered. The Pupil
Panel (school council) is a positive recent development. Relationships
throughout the school are very good.

Attendance Satisfactory overall. Attendance figures suffer because of the
significant number of holidays taken during term time. These can have
a negative effect upon the learning of those involved.

TEACHING AND LEARNING

Teaching of pupils in:  Reception Years 1 – 2 Years 3 – 6

Quality of teaching Good Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory;
poor; very poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The quality of teaching is similar to that found at the last inspection. It is satisfactory overall, with very
little unsatisfactory or very good teaching.  Around half the lessons were good or better. There is a
positive working atmosphere. Staff manage classes effectively and establish very good relationships.
The best teaching, most often seen in specialist teaching in science or in information and
communication technology, has a brisk pace and builds upon pupils’ enthusiasm. Questioning is used
well, particularly with the younger pupils. The teaching of English is satisfactory overall. The teaching
of mathematics is good. While opportunities to extend literacy and numeracy skills across the
curriculum are satisfactory, the use of ICT in other subjects is a weaker feature. The quality of
teaching in the reception class is good. Staff work together well. Some aspects of teaching are not
uniformly good.  Short-term lesson planning is not always detailed enough to specify what different
groups of pupils should learn. Marking does not always tell pupils what to do to improve and the pace
of lessons is sometimes too slow to motivate pupils fully. The good support provided by learning
support staff has a positive effect on pupils’ learning, particularly those with special educational needs
or from a traveller background.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and range of
the curriculum

Satisfactory. Pupils have access to a satisfactory range of activities,
though occasionally a few miss lessons when they are withdrawn for
specialist teaching.  The programme of extra-curricular activities is
satisfactory, but it’s not always clear which pupils are entitled to attend.

Provision for pupils with
special educational needs

Satisfactory, though lesson planning is not always detailed enough to
fully meet their needs. Learning support staff, however, provide
effective support and enable pupils to make satisfactory progress.

Provision for pupils’
personal, including
spiritual, moral, social and
cultural development

Good. The programme for pupils’ spiritual, moral, social and personal
development is good. Provision for their cultural development is
satisfactory. Opportunities for multicultural education have improved.
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How well the school cares
for its pupils

Satisfactory. Overall the school places a high emphasis on promoting
the care and welfare of pupils. Additional staff training is needed in
some areas. The monitoring of attendance is satisfactory. Procedures
for monitoring and promoting good behaviour are good. Assessment
systems are satisfactory, but the use of assessment information to
support planning and to raise attainment is weaker.

The partnership with parents is satisfactory. The quality of information provided for parents is
unsatisfactory. Not all required information appears in the prospectus or the governors’ annual report.
End-of-year pupils’ reports do not clearly state the levels attained or pinpoint targets for future
development. Parents make a satisfactory contribution to children’s learning. A small number help in
school.

HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect Comment

Leadership and manage-
ment by the headteacher
and other key staff

Satisfactory overall. The acting headteacher has provided good
leadership during a difficult period.  Monitoring of teaching, however, is
unsatisfactory. Subject managers provide satisfactory leadership
overall.

How well the governors
fulfil their responsibilities

Satisfactory. The governors have a secure knowledge of the school.
Many of them are actively involved in aspects of its work. Statutory
duties are fulfilled, apart from the minor omissions in the information
provided for parents.

The school’s evaluation of
its performance

Satisfactory. The school analyses test data and evaluates its
performance. The governing body has a growing knowledge of the
school’s strengths and its areas for development.

The strategic use of
resources

Satisfactory. Finances are managed competently. Governors are using
surplus monies to sustain small class sizes. The school applies the
principles of best value satisfactorily.

The school is generously staffed and has a very capable administrator.  The accommodation is
satisfactory. Some classrooms are rather cramped. The school is well resourced.

PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL

What pleases parents most What parents would like to see improved

• Their children enjoy coming to school.
• They make good progress.
• Children are expected to work hard and

achieve their best.
• Behaviour is good.

• The range of activities provided outside
school.

• The quality of information provided about
their child’s progress.

• Opportunities to work more closely with the
school.

• Quality and consistency of homework.
• The leadership of the school.

Parents are generally satisfied with what the school provides and achieves. The majority of parents
are supportive of the school.  The inspection team agrees with the positive views of parents, other
than in relation to the academic progress which pupils make, which is judged to be satisfactory, rather
than good.  They agree that there is insufficient information about pupils’ progress in reports and that
there are issues to be resolved with regard to extra-curricular activities. The inspection team judged
that the acting headteacher has led and managed the school well, through a very difficult period.  The
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team disagrees with parents’ views about homework, which they judge as good. They also found that
the school encourages parents to help in the school but that almost a third of parents do not attend
the parents’ consultations, in spite of the school’s efforts.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’s results and pupils’ achievements

1. In the 2001 national tests for Year 2 pupils, standards were above average in mathematics,
average in reading and below average in writing in relation both to schools nationally and to
similar schools.  Teacher assessment indicated that standards in science were average.  In
2001, the proportion of pupils achieving the challenging level 3 was well above average in
reading, above average in writing and science and below average in mathematics. Standards
have shown some improvement in recent years, at least in line with the national trend. In 2001,
standards for Year 6 pupils were average in English, mathematics and science in relation to
schools nationally. Standards were average in English and science and below average in
mathematics in relation to similar schools. The proportion of pupils achieving the challenging
level 5 was average in all three subjects.  Standards by the end of Year 6 have fluctuated
considerably in the last four years, but have been broadly average over that period. The
number of pupils entering the school late, or leaving before the end of Year 6, at almost 20 per
cent per year, is relatively high and has a significant effect upon patterns of attainment in the
school. There is no significant difference in the attainment of girls and boys.

2. Inspection evidence indicates that the standards currently attained by Year 2 pupils are above
average in mathematics and average in English and science, with some pupils achieving at the
challenging level 3. At Year 6, standards are average in English, mathematics and science. A
small number of pupils are achieving significantly higher standards in all three subjects, with
several working at level 5 in all subjects and a small number attempting level 6 in mathematics.
However, the spread of attainment is wide, with around one third of the current Year 6 having
special educational needs. The achievement of this class, although satisfactory overall, has
been affected by inconsistencies in teaching over an extended period. They have been the
group most affected by the consequences of the management problems in the school over the
last two years.

3. Children make good progress in the reception class as a result of the effective teaching and a
range of good quality experiences, with almost all children achieving the Early Learning Goals1

for the Foundation Stage by the time they enter Year 1. Most have exceeded them in personal,
social and emotional development and in knowledge and understanding of the world. Individual
children are very good at reading and writing for their age. They make slower progress in their
physical development due to lack of regular opportunities for outdoor play.  Although planning
to meet the specific learning needs of individual children is not always detailed enough, this is
compensated for by the good support provided by teaching assistants.

4. Standards in literacy are average by the end of Years 2 and 6. The school has maintained
standards in speaking, listening, reading and writing since the last inspection. Standards in
spelling are below average, but handwriting has improved.   Most pupils make steady progress.
By the end of Years 2 and 6, pupils have satisfactory listening skills. They express themselves
confidently.  By the end of Year 2, pupils read simple texts accurately. They are not confident,
however, in talking about favourite stories or books. By the end of Year 6, higher attainers read
with fluency, accuracy and with increasing enjoyment. Older pupils have limited knowledge of
library and reference skills.  Standards in writing are average by the end of Year 2. Staff
sometimes give pupils too much help with their writing. There are few examples of extended
independent writing, with too much use of worksheets. By the end of Year 6, standards in
writing are average overall. Standards have improved this year because of the focus the school
has placed on the development of writing.  There are some examples of good quality extended
writing in Years 3 and 4.  Skills in spelling are average by the end of Year 2, but below average

                                                                
1 Early Learning Goals – these are expectations for most children to reach by the end of the Foundation Stage. They refer
mainly to achievements children make in connection with the following six areas of learning: communication, language and
literacy; mathematical development; personal, social and emotional development; knowledge and understanding of the world;
physical and creative development. There are many goals for each area of learning; for example in language and literacy,
pupils should be able to write their own name and other things such as labels and begin to write sentences.
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by the end of Year 6. Staff do not teach spelling consistently enough beyond Year 2, so that
pupils do not learn spelling patterns independently.   Standards in handwriting are above
average across the school.  By the end of Year 2, pupils form letters accurately and their joined
writing is developing well. By the end of Year 6, handwriting is fluent, with many pupils
achieving an attractive style. Handwriting is a strength of the writing curriculum.  Standards of
punctuation and grammar are average.

5. Standards in numeracy are above average by the end of Year 2 and average by the end of
Year 6. However, the spread of attainment is very wide in Year 6, with a small number of pupils
working within level 6. There is a systematic approach to the teaching and learning of basic
mathematical skills and pupils acquire a secure knowledge of place value, as well as the
procedures which enable them to add and subtract one, two or, eventually, three digit numbers.
They learn to use units of time, weight, measure and capacity and recognise the features of two
and three-dimensional shapes. They record data systematically and represent them in graphs
and charts. They have had a secure grounding in basic geometry and probability and the most
able pupils can solve simple algebraic equations. There are good opportunities for pupils to
proceed to challenging, higher level work when they are ready to do so, particularly towards the
top of the school. There is a consistent shared approach to the systematic, logical recording of
mathematical procedures.

6. Standards in science are average by the end of Years 2 and 6. Pupils in Year 2 know about the
ways in which humans and animals are similar to one another. They name and classify animals
and know about habitats. They know about the properties of different materials, magnetic
forces and electricity. Older pupils make satisfactory progress. By Year 6, they have a secure
knowledge of the human body and the properties of materials. Investigative science is a
strength and is well promoted through the school. Year 6 pupils present their scientific
investigations well. They make predictions and set up investigations to test those predictions,
recording their work accurately in a variety of ways.

7. Pupils' attainment in information and communication technology is in line with the expected
level by the end of Years 2 and 6.  Pupils’ skills are now improving well, in part because a
significant proportion of pupils have good access to computers at home, but also because of
the focused and effective input of a well-trained classroom assistant who works intensively with
small groups of pupils.  However, there are still not enough opportunities in school for pupils to
use information and communication technology to enhance their learning in subjects across the
curriculum.

8. Standards in religious education are in line with those expected in the locally agreed syllabus
by the end of Years 2 and 6.  By the end of Years 2 and 6, pupils attain average standards in
art and design, design and technology, geography and physical education. No judgement is
possible on standards in music by the end of Year 2. However, standards are average by the
end of Year 6.  While standards in history are average by the end of Year 2, they are below
average by the end of Year 6, mainly because the work provided is insufficiently challenging.

9. Both the literacy and numeracy strategies have been implemented satisfactorily. There are
some opportunities for the use of pupils’ literacy and numeracy skills in other subjects across
the curriculum, but these could be further developed.

10. The school successfully promotes the achievement of lower attaining pupils. Pupils with special
educational needs receive detailed individual education plans that focus on areas for
improvement and give targets to be achieved. Teachers and classroom assistants give good
support, helping them to make satisfactory progress relative to their ability.

11. In the current year, the school has been very supportive of pupils with particular academic
strengths in Year 6 and has made appropriate provision to meet their needs. Pupils from a
traveller background in the Foundation Stage are well supported, enabling them to make
steady progress. High levels of attendance and very good parental support help them to learn.
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12. The school is assembling a range of information on pupils' prior attainment and is becoming
more confident in setting targets for groups of pupils and for individuals. However, there is more
work to be done in sharpening these systems if attainment is to be raised further.  Targets were
identified for the standards pupils were expected to attain in the national tests at the end of
Year 6 in 2001. While these were achieved in English, this was not the case in mathematics.
Very challenging targets are in place for 2002. It is unlikely that these will be achieved in all
three subjects.

Pupils’ attitudes, values and personal development

13. Overall, pupils’ attitudes to learning, their behaviour and their personal development are good
and their relationships are very good.  This is a similar situation to that found at the last
inspection.

14. All pupils have good attitudes to learning; this has a positive effect on their attainment and
progress. Pupils are keen to come to school and parents report that their children enjoy school.
When given the opportunity, pupils are eager to attend the extra-curricular clubs.   Pupils join in
with group activities, many persevering even when they find the work difficult.  During many
lessons, pupils show mature attitudes to learning and are confident in giving answers.  They
listen carefully and respond well to the teacher’s questions during the introductory part of
lessons.  On occasion, however, when a lesson lacks pace or challenge, the attention of pupils
wanders and they can become a little noisy.

15. The behaviour of pupils in lessons and around the school is good.  Parents report that the
behaviour of pupils is good.  Pupils behave very well at lunchtime, lining up sensibly and
clearing their trays after their meals.  There is a good rapport between the pupils and the
midday supervisors.  Pupils are friendly and polite to visitors and to each other.  They hold
doors open without being asked.  Pupils contribute to the class rules and regard them as fair.
They fully understand the rewards and sanctions policy and are able to explain how they can
achieve recognition.  Pupils report that bullying is not a problem. There are, however,
occasional incidents of inappropriate behaviour at lunchtime, but the school deals with them
effectively.  There is no designated area for ball games and this means that, on occasions,
football can interfere with the activities of other pupils. The good behaviour of pupils in the
classroom promotes learning.  There is no recent history of exclusions.

16. Pupils' personal development is good and their relationships are very good. The very good
relationships are built on mutual respect for each other and this has a very positive effect on the
life of the school.  Pupils think about the consequences of their actions and understand how
these may affect other people. They work and play well together in lessons and in the
playground.  They respect the feelings, values and beliefs of others.  During lessons, pupils
listen to each other’s point of view and respond positively when there are differences of opinion.
Pupils are developing their investigative skills in mathematics and science, but there are fewer
opportunities for pupils to develop their independent learning skills in other subjects such as
information and communication technology.  The size of the library does not facilitate regular
use by pupils for independent study or research. The recently introduced pupils’ panel, which is
made up of one pupil from each class, is already having a positive effect on the life of the
school; for example: the handrail on the stairs to the mobile classroom has been extended at
the request of the panel.

17. The school demonstrates an inclusive approach to pupils with special educational needs. It
sees them as an integral part of the school community and their attitudes and values reflect
those of the rest of the school. Pupils work with commitment. They work well both
independently and in groups and have productive relationships with teachers, classroom
assistants and their peers.

18. The satisfactory attendance of pupils has been maintained since the last inspection.  Parents
report that their children like school and want to attend.  This has a positive effect on their
progress and attainment.  All the unauthorised absence is due to a very small number of
parents not providing the school with reasons for their child’s absence. There is no evidence of
any truancy.  Pupils taking holidays in term time has a significant effect on the school’s
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attendance figures and on the progress of those pupils who miss school.  There is a significant
amount of minor lateness, which affects the start of the school day.   Registers are well kept
and conform to the current regulations.

HOW WELL ARE PUPILS TAUGHT?

19. The quality of teaching for children in the reception class is good. The overall quality of
teaching provided for pupils in Years 1 to 6 is satisfactory.  Across the school, half the lessons
observed were good or better. There are examples of good teaching in all subjects except art
and design, history and music, and in each year group. The highest proportion of good
teaching, and the only very good lesson observed during the inspection, was in science. Pupils,
including those with special educational needs, achieve satisfactorily and make steady
progress. Learning support assistants work very effectively in partnership with the teachers,
making a significant contribution to the satisfactory quality of teaching and learning.

20. At the last inspection the quality of teaching had a very similar profile – good in the Foundation
Stage and satisfactory elsewhere. The proportion of good teaching appears very similar, while
the level of very good teaching has reduced slightly. Some weaker aspects of the teaching at
that time are still evident. Short-term planning varied in quality (this gave rise to a key issue for
action) and assessment was not used well in the planning of future work. As a result, tasks
were not always well matched to pupils’ learning needs.

21. The quality of teaching in the Foundation Stage is good overall.  A key strength in the reception
class is the high quality of the support provided by the classroom assistant. Where the assistant
works in partnership with the class teacher to provide well-targeted support for pupils, the
quality of learning is often very good.  However, lesson planning does not consistently identify
learning objectives for children with different learning needs and this makes the assessment of
their progress less clear cut.  Staff do not keep notes on the progress of pupils with special
educational needs. The one unsatisfactory lesson arose because no detailed planning had
been provided for the guidance of a teacher inexperienced with children of this age. In practice,
the quality of the planning has less effect on pupils’ progress than it might, because the
assistants adapt it as they work to ensure that tasks are appropriately matched to children’s
needs. Staff are aware of the different needs of the children in the class.  In the better lessons,
the opening is brisk and stimulating and children are encouraged to use and apply skills as they
engage in well-planned play activities.  The range of activities offered enables children to
respond through their own writing, speaking and listening.

22. The basic skills of literacy and numeracy are taught satisfactorily. Standards in reading are
average and pupils make steady progress. This is partly because they are taught the sounds
made by letters and by combinations of letter correctly. Pupils use these skills well when they
read. The books provided are not always matched well to pupils’ needs, however, particularly
for the older pupils. Teachers are increasingly skilled in teaching numeracy.  As a result,
standards in mathematics are rising. Pupils’ abilities to apply their mental arithmetic skills are
developed well because teachers use the mental and oral part of each mathematics lesson
effectively. Information and communication technology skills are taught particularly well and
pupils demonstrate increasing confidence as they use computers independently. However, they
make insufficient use of computers to support learning in a range of subjects.

23. Planning is a weakness as it does not always take full account of the range of abilities and
needs within each class. The weekly planning sheets for literacy and numeracy usually indicate
activities for three groups, but rarely identify the specific needs of pupils with special
educational needs. Planning for the remaining subjects is summarised and does not include
planning for groups or individuals. Pupils are sometimes insufficiently challenged and this stops
them from attaining as well as they might.  Where teaching is more sharply focused on the
needs of individuals and groups, as in the small group support for ICT skills, the specialist
teaching in science, or in the ‘Booster’ support for the higher attainers in mathematics, then
progress improves significantly and standards rise.
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24. Pupils with special educational needs make satisfactory progress. Teachers and classroom
assistants work very well together. The good support provided by classroom assistants makes
a significant contribution to pupils’ learning and progress. Pupils with special educational needs
are fully included in all activities.  They have satisfactory access to the curriculum because of
the good support and encouragement given to them when they are working in groups.

25. Teachers have satisfactory subject knowledge, with pockets of specialist strength. Where staff
possess very good subject knowledge, this often enables them to present lessons in ways that
capture pupils’ imaginations and maintain their interest and enthusiasm. This was the case in
the very good specialist science lesson observed in Year 2 and in a briskly-paced mathematics
lesson in Year 5. There was evidence of good subject knowledge in the group teaching of
information and communication technology. Teachers manage pupils well and have high
expectations of how they will learn and behave. Teachers have high expectations of behaviour
to which pupils respond well. They usually behave very well and show good attitudes to their
learning. Teachers’ expectations of pupils’ achievement are less uniform, and are not always
high enough. Teachers use a variety of teaching methods well. In most lessons the
combination of whole class teaching and opportunities for pupils to work on their own or in
small groups is good. This helps to maintain pupils’ interest and provides the opportunity for
teachers to meet the learning needs of pupils.

26. There is no consistent approach to sharing learning objectives with pupils.  This means pupils
are not always aware of what is expected of them and what they are likely to learn. In most
lessons, teachers use the final part of lessons well to assess the learning that has taken place
and the progress their pupils have made, although where timing has been inaccurate, this is
occasionally lost. Teachers are not consistent, however, in asking pupils to explain what they
think they have learned or to say how well they think they have done. In addition, pupils are not
given sufficient guidance as to how well they are doing because their work is seldom marked
with sufficient detail or guidance as to how they might improve further. Teachers tell pupils
when they have done well, however, and recognise when pupils have tried their best.

27. Although the systems for assessing pupils’ attainment and progress are satisfactory, teachers
do not make enough use of assessment information when planning future work.

28. Homework is used appropriately to extend pupils’ learning. This usually takes the form of
reading or mathematics and a record is kept about the progress made by each pupil. Pupils
regularly undertake research in subjects such as science, geography or history. Pupils are
enthusiastic about these activities. They are eager to acquire new knowledge and skills and
clearly enjoy their work.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

29. The quality and range of learning opportunities are satisfactory for pupils of all ages. The
curriculum meets statutory requirements overall and the school has worked hard to maintain as
broad a curriculum as possible, often in difficult circumstances. There are some residual
weaknesses in the provision.  The outdoor element of physical development is not fully met in
the Foundation Stage. There are too few opportunities for pupils to use information and
communication technology in subjects across the curriculum.  While staff plan history and
geography topics over two-year cycles, so that, for example, both Years 5 and 6 study the
same topic in a particular year, pupils tend to do very similar work in both year groups. This
hinders their learning and progress.  Although there is a very good policy for the development
of library, reference and research skills, it is not implemented effectively.  Pupils talk of not
using the library apart from changing reading books. The library is small and situated in an
open area near the entrance to the school, so that opportunities for quiet reading are limited.
The timetable includes library times but these are shared with personal, social and health
education (PSHE) which limits coverage of both. The provision for PSHE is satisfactory and an
overall policy is in place.  In one lesson the subject was taught well.  Staff discussed incidences
of vandalism in local villages and the effect on the community with pupils in Year 1.  There is a
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policy for drugs education.  The policy for sex education is good and there is a new curriculum
policy which is a detailed, wide-ranging document.

30. Work in pupils’ books show that they have access to a broad and balanced curriculum.
However, the school has not recently reviewed its overall time allocation to ensure there is an
appropriate allocation of time for all subjects.  The school has correctly placed an emphasis on
the core subjects of English and mathematics.  The National Literacy and Numeracy Strategies
are implemented satisfactorily. Literacy and numeracy skills are reinforced appropriately in
other subjects but staff could do more to develop these skills further.  Coverage in science is
appropriately balanced.

31. Policies in most subjects have been reviewed recently.  Schemes of work outlining what pupils
should know, understand and do in Years 1 to 6 are regularly reviewed.  The model used by
the school to monitor coverage of the curriculum is good but is implemented inconsistently.

32. The school ensures that pupils with special educational needs are included in all aspects of the
curriculum including extra-curricular activities. It is successful in adapting the curriculum to
provide the conditions for pupils with special educational needs to make individual progress.
Thus they can be withdrawn from class for individual or small group sessions or worked with in
class, whichever is more appropriate. The co-ordinator of special educational needs, working
with teachers, draws up clear individual education plans. Sound planning and effective use of
resources help pupils to make satisfactory progress in relation to their targets.

33. The provision for extra-curricular activities is satisfactory.  There is a good range of visits to
support the curriculum.  Years 5 and 6 have visited Dunwich and Ipswich Air Raid shelter,
pupils in Years 1 and 2 have visited the Suffolk Showground and Year 6 have a valuable
opportunity to participate in a residential visit to the Isle of Wight.  It is difficult for the school to
provide after-school clubs because many pupils are taken home by buses which leave soon
after school finishes.  Staff attempt to provide different clubs for different year groups but
parents and carers have concerns about the consistency of provision and access to clubs and
inspection evidence supports these concerns. The selection criteria are not clearly understood
by parents.

34. Not all pupils have full equality of access to the curriculum. Pupils are regularly withdrawn from
lessons for other work; for example, Year 3 pupils were withdrawn from art for additional
support in information and communication technology. They missed the initial input and there
were no arrangements for the art work to be made up at another time. Similarly, some reception
children missed out on outdoor physical development for additional language support.
Withdrawal for additional support is not effectively monitored across the school.

35. There are good links with the local community.  The school uses the local area well as part of
the geography curriculum and Year 2 pupils have interviewed an elderly resident as part of a
history project.  Local residents act as volunteers in school to support work in lessons and on
trips.  Local visitors include a Baptist minister, the Anglican vicar, the police and a nurse.  Pupils
have taken part in creative arts projects and an Art Week which resulted in their work being
exhibited at a local college and in local authority offices.

36. There are satisfactory links with partner institutions including business links which are
organised by the local authority.  The school belongs to a ‘pyramid’ of local schools which work
together for professional development purposes and combine to participate in inter-school
projects such as ‘Aboriginal Dream Time’.   Links with the pre-school playgroup are satisfactory
but could be developed further.

37. The spiritual, moral, and social development of pupils is a strength in the school. The school
actively promotes spiritual development in assemblies - for example, through well chosen music
that accompanies the entry of pupils. The planned programme of themes, sometimes delivered
by the ministers of local churches, recognises the special occasions celebrated in the Christian
calendar and by some of the other faith groups in this country. Pupils celebrate such occasions
well through their enthusiastic singing of popular hymns. They are given regular opportunities to
reflect and pray about spiritual issues during these times. They respond enthusiastically to
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stories from the Bible and understand from these that people can respond in ways that
transcend the prejudices of their racial groupings, as is demonstrated in the story of the Good
Samaritan.

38. Moral development is promoted well. There is a deeply caring ethos in the school that begins
with the leadership of the acting headteacher and extends to all adults who work with the
pupils. It is communicated well through the day-to-day relationships. Adults provide good role
models; for example, when they consistently join in prayer and hymn singing in assemblies.
The simple values of right and wrong are well taught. These are especially evident in assembly
themes, in the messages that are often part of religious education lessons, and in lessons such
as physical education when the need to share and practise fair play are stressed. All classes
display classroom rules prominently, and these are discussed with pupils. Pupils are
encouraged to think of the needs of others - for example, in the developing world and regularly
raise money for charity.

39. Pupils are successfully taught to view themselves as part of a community and as a result they
show consideration for each other.  Pupils learn to care for each other through the
responsibilities they carry out. There is a strong sense of ‘valuing others’ in the charity work
pupils undertake. The residential trips feature team building activities and involve the
development of social and personal skills in a context removed from everyday life. They take
part in a range of competitions with other schools, which brings them into regular contact with
their peers.

40. Cultural development is satisfactorily promoted in the school and has improved since the last
inspection. It is achieved well through subjects such as English, music, art and religious
education. In literacy, the pupils learn poems from many different countries. In art, they work
alongside local artists to produce a range of material. In religious education, they learn about
India and the life of the poor. In music they learn to appreciate the work of European
composers. In assemblies, pupils sometimes celebrate festivals from cultures different from
their own. They make visits to places of local interest, such as the village church. They develop
an understanding, for example, of the unique place of the church in village life.

HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS?

41. The support, care and guidance of pupils are satisfactory.  Staff know pupils very well and use
their knowledge effectively to provide appropriate support for the pupils in their care.  They
involve outside agencies such as the learning support advisory staff, the educational
psychologist, speech and language therapists and the educational welfare officer as required.
Pupils are well supervised at all times.  This aspect was judged as good at the last inspection.

42. The procedures for child protection are satisfactory.  The headteacher and the named person
for child protection have recently updated their training.  There is no recent history of staff
training on the identification of child protection issues; however, staff are aware of the
procedures and who to go to when there are concerns.  The school follows the local authority
guidelines for child protection and meets legal requirements.  Procedures are in place for
looked after children, but there is no formal policy. The school is in the process of complying
with the new regulations for all voluntary helpers to have a full police check.

43. Procedures for first aid are satisfactory.  All staff have recently attended a one-day course on
first aid procedures but there are no fully qualified first aiders on site.  First aid is, however,
dealt with efficiently and parents are informed of all head bumps.  The school is reviewing its
procedures to ensure that all incidents are recorded.  All staff have received training on the use
of the epi-pen and are aware of the pupils who are at risk.  Pupils are aware of the first aid
procedures and know that if they feel unwell the school will always contact their parents.

44. The school has satisfactory procedures for the health and safety of its pupils.  Governors carry
out regular risk assessments of the building and there is a full risk assessment before any trips
take place.  Requirements are met in relation to electrical testing and fire regulations.  However,
the fire alarm in the main school building cannot be heard in the mobile classroom.  Pupils are
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recorded going on and off site.  One teacher and the current caretaker have had training on the
use of chemicals in the swimming pool.  Staff regularly update their training on resuscitation.

45. The school’s procedures for monitoring and promoting good attendance are satisfactory.  They
have very recently introduced first day contact with parents when they do not know why a child
is not at school.  Although lateness and absences are recorded in the registers, there are no
clear procedures in place to monitor and use the information to improve the attendance or
punctuality of specific pupils.  The school is reviewing its procedures and has already
introduced a late book to ensure that punctuality is monitored more effectively.  The school is
aware that the taking of holidays in term time needs to be managed more effectively if they are
to improve their attendance figures.  Almost fifty weeks of schooling has been lost so far this
academic year due to pupils taking holidays in term time.

46. The behaviour and discipline policy is comprehensive and includes anti-bullying procedures.
The policy is based on assertive discipline and is effective.  There are good procedures in place
for monitoring and promoting good behaviour.  The policy is detailed, contains appropriate
rewards and punishments and offers good guidance to staff.  Generally staff have effective
strategies for promoting and maintaining good behaviour.  The 10 school rules were drawn up
in consultation with parents and the pupils contribute to the class rules at the beginning of the
school year.  The rules and the consequences have a high profile in the school.

47. The procedures for eliminating poor behaviour are satisfactory.  There are detailed procedures
in place to monitor individual pupils when there are concerns about behaviour.  But, overall, the
procedures to record and monitor poor behaviour are not sufficiently formalised and centralised
to ensure effective monitoring.  Some parents raised concerns about supervision at lunchtime.
The level of supervision at lunch times is in accordance with a set formula and is well organised
by the senior dinner supervisor.

48. Procedures for monitoring and supporting pupils’ personal development are good. This is an
improvement since the last inspection.  The school liaises regularly with outside agencies to
ensure care is provided for its pupils.  There are many informal meetings between teaching
assistants and teachers where they share information to ensure effective monitoring and
support of pupils’ needs.  The rewards and sanctions policy is used effectively to monitor pupils’
personal development and the recognition of pupils at the achievement assembly builds their
self-esteem and self-confidence.  The recently introduced pupils’ panel is likely to have a
significant effect on the monitoring of pupils’ personal development as it becomes more
independent and democratic, with pupils being elected by their peers. The ‘think sheets’ which
pupils complete are effective in enabling pupils to take responsibility for their own actions.

49. The school has effective procedures to identify, assess, support and monitor pupils with special
educational needs. Appropriate support is given to all pupils. The school fully follows the
requirements of the Code of Practice2 for Special Needs.

50. The systems that are in place for assessing, recording and analysing pupils’ attainment are
satisfactory overall. Attainment is assessed on entry and regular assessments are made
thereafter and are reported to parents. The procedures for assessing pupils with special
educational needs are good and are appropriately used to plan teaching input. The school is
continuing to develop its systems so that recording more clearly matches attainment against
National Curriculum levels. This is also likely to reduce the time taken to record progress.
Teachers put a lot of effort into recording and more manageable systems would lighten their
load. The school collects a great deal of assessment information from mathematics, reading
and spelling tests as well as the compulsory and optional standardised national tests. This is
appropriately analysed and used to spot long-term trends in achievement, as well as to set
long-range targets for attainment.

                                                                
2 Code of Practice – this gives practical advice to schools and local education authorities about their responsibilities, duties and
tasks to ensure that pupils who have special educational needs receive the most appropriate help and support to further their
learning and personal development. This is a statutory duty under the Special Educational Needs and Disability Act, 2001.
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51. Since the last inspection, the school has adopted a whole-school system of on-going
assessment where the attainment of pupils is measured against the learning objectives. From
this information, the individual progress of pupils may be monitored and whole class strengths
and weaknesses can be readily identified. However, teachers do not use this information
sufficiently when planning future work to meet the learning needs of individual pupils.

HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

52. Parents are generally satisfied with what the school provides and achieves. They like the
provision for the youngest pupils, they feel the staff work well together, that the learning support
staff are a great asset and that their children make good progress. But a number of parents
expressed concerns about aspects of the school’s work. Some of these concerns have accrued
during the very long period when the school has been without a permanent headteacher and
the management of the school has been under pressure.  Although it is not possible to
comment on all of the parents’ views, some criticism of aspects of the school’s work are not
borne out by inspection evidence.  For example, the inspection team consider homework to be
good (although there are some variations). The school encourages parents to help in the
school, but almost one third of parents do not attend the parents’ meetings arranged by the
school.  However, parents are right to be concerned about the lack of continuity in staffing, and
the effect on pupils’ progress. Extra-curricular opportunities are limited. There is some evidence
that the school has not been sufficiently attentive to ensuring equality of opportunity for all
pupils.

53. The inspection team consider that the appointment of a new headteacher for September is
likely to resolve many of the concerns raised by the parents.

54. The effectiveness of the links with parents and the quality of information provided to parents are
areas for development.  The prospectus and the governors’ annual report to parents do not
carry all the required information.  The school is now aware of this and is planning to merge the
prospectus and governors’ annual report into one document, which will meet requirements fully.
Pupils’ annual written reports are being reviewed.  Currently the reports do not consistently
identify areas for development in the key subjects and there are no targets for improvement.
Information in the foundation subjects is not sharply focused on what individual pupils know and
can do.  On occasions, the reports lack balance and are too positive.  The reports do not
include judgements aligned to National Curriculum levels and therefore parents do not know
how their child is doing in relation to other children of the same age nationally.   Parents are
given advance notice of what their child will be studying and regular newsletters keep parents
informed about forthcoming events.  In the autumn term, parents meet the teacher and discuss
the class routines.  In the spring term, parents are provided with an interim report card, which
grades attainment and effort. This is linked with a parent-teacher consultation meeting.  The
annual written report is sent out in the summer term and parents are invited to an open day.
Although the school does not hold formal curriculum meetings for parents, it does deal with
curriculum issues in the regular newsletter.

55. Parents of pupils with special educational needs are regularly informed of their child’s progress
and are fully involved, where appropriate, in the review process.

56. There is a small, but vociferous group of parents who are unhappy with the way the school
selects the pupils who attend the extra-curricular clubs and take leading parts in school
productions and other events.  The school has not been sufficiently aware of, or responsive to,
these concerns, but feels that queries are answered when raised by parents.

57. The effect of parents’ involvement on the work of the school is satisfactory, as is the
contribution of parents to their children’s learning at home and at school.  Parents help their
children with homework and with reading at home.  They respond well to requests for help with
trips and with swimming.  A small number of parents also help in the classroom on a regular
basis and two parents organise the football and netball clubs.  The Friends of Eyke School are
very active and supportive of the school, raising a substantial amount of money each year.
Their long-term aim is to fund a cover and heating for the school’s swimming pool. They raise
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money by arranging a number of social and fund-raising events each year. These are well
supported by parents and the local community.  The school reports that the majority of parents
are supportive of their policies and work with them when there are issues about attendance or
behaviour. However, some parents have continued to take their children out of school during
term time for holidays.  Parent governors are hard working and committed to the school and its
aims.

HOW WELL IS THE SCHOOL LED AND MANAGED?

58. When the school was inspected in 1997, the leadership provided by the headteacher, senior
managers and the governing body was considered to be good. The school had a clear
educational direction. Governors were increasingly involved and were beginning to monitor the
work of the school. Subject managers were effective in some subjects, but had not been
involved in monitoring teaching. Appraisal arrangements were not securely established. The
progress made in dealing with those areas of the school’s work where weaknesses existed has
been satisfactory, given the difficulties which the school has faced.

59. Following the initial inspection the school had a period of stability and progress. The ill-health of
the headteacher and the long interval which elapsed between his departure from the school two
years ago and his eventual, recent, resignation produced an extended period of uncertainty for
the school. This has seriously constrained the progress which the school has been able to
make. The deputy headteacher assumed the role of acting headteacher, while continuing his
teaching role.  A number of temporary and supply staff taught classes as necessary. While the
overall quality and effectiveness of leadership are satisfactory at present, the acting
headteacher has provided good leadership in very difficult circumstances. His hard work and
dedication to the school have been acknowledged by many of the parents.

60. Overall, the school has a clear educational direction at present. The acting headteacher
provides a calm, purposeful centre for the community.  He has given effective guidance to the
governing body to enable them to move the school forward and has been supported well by his
colleagues. The absence of a permanent deputy headteacher and the pressures upon the
acting headteacher have, however, significantly affected the monitoring programme.   While the
systems for the monitoring of teaching are broadly satisfactory, these have not been effectively
implemented. The monitoring, evaluation and development of teaching are unsatisfactory at
present. This is reflected in the below average proportions of good or very good teaching
observed during the inspection. There are weaknesses in lesson planning, in identifying the
needs of groups and individuals, in the use of assessment to support the planning of future
work and in the expectations of some staff. Self-evaluation is not strongly developed and
attempts to interest all teachers in this have not been wholly effective.  While staff are becoming
increasingly skilled in the analysis of attainment data and are undertaking more sharply-
focused target-setting for groups and individuals, this is not yet resulting in significantly raised
standards across the curriculum, although there are pockets of better performance within
several subjects.

61. Opportunities for subject managers to monitor the quality of teaching in their subjects have
been very limited and, in several subjects, non-existent, largely because of the difficulty of
arranging staff release. At present, they are not able to do their job properly. They do, however,
often contribute to subject documentation and to the extension of the skills of their colleagues.
They have an increasingly clear view of the standards being achieved and how these can be
improved.

62. The school has clear aims which articulate the importance of pupils’ personal development and
the social values promoted by the school, but are less explicit in prioritising the raising of
attainment.

63. The governing body has a number of very experienced and committed governors who are
supportive of the school and fulfil their responsibilities satisfactorily. They are adequately
informed about the work of the school and have an increasingly clear view of its strengths and
current areas for development.  Several governors visit the school regularly and are actively
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involved in its day-to-day work.  A number of governors are linked to specific aspects of the
school’s work, such as literacy and numeracy provision and special educational needs. They
fulfil their roles well. Committees meet regularly and are increasingly well informed about their
particular responsibilities. Governors work effectively with the headteacher and staff to shape
the direction of the work of the school.  Legal requirements are met, other than minor
shortcomings in the documentation. Good performance management systems have been
implemented. The overall plan for the school’s development establishes clear priorities. It
identifies a range of targets, relating both to whole school priorities and to the development of
individual subjects, although the raising of standards across the subjects of the curriculum is
not as consistently articulated as it might be. However, the acting headteacher recognises the
need to raise standards, although this has been difficult given the recent circumstances of the
school.  The school’s capacity for improvement is satisfactory at present. However, not all staff
or governors have a clear awareness of the need for further improvement.

64. The provision for special educational needs is well managed. The co-ordinator of special
educational needs, who accepted the responsibility less than a year ago, has brought energy
and commitment to the task. She manages the provision well and liaison between her, teachers
and classroom assistants is good. The procedures to identify, support, monitor and review
special educational needs are effectively carried out. This makes a major contribution to the
sound progress made by pupils with special educational needs.

65. The school’s support for pupils from a traveller background is good. Provision is managed on
the school’s behalf by the local education authority’s Traveller Support Service. This is very
effective. Traveller Support staff have a good knowledge of the pupils and their families. A high
level of attendance is achieved, enabling pupils to make good progress.

66. The school’s strategic use of its financial resources, which are above the average for primary
schools, is satisfactory, overall. The school has, over time, experienced a decline in the number
of pupils on roll, largely as a result of changes in the tenancy of former Housing Association
properties locally.  The acting headteacher has made governors aware over an 18 month
period of the implications of the steady decline in the number of pupils on roll. In particular,
there will be a more dramatic drop from September 2002, when a large group of Year 6 pupils
leave and a small number of part-time reception children enter the school. The number of
classes will be maintained next year, due to unexpected additional external funding. By the end
of the year, however, much of the school’s surplus will have been eroded and it is unlikely that
current staffing levels will be maintained.

67. The financial planning process has, over time, been satisfactorily organised with a clear cycle of
planning and review, linked directly to the school development plan. This is being continued.
There is satisfactory liaison between governors, the headteacher and staff in formulating the
budget.  Governors, who receive detailed reports from the headteacher, are actively involved in
managing the budget.

68. Governors have a satisfactory understanding of the budget.  They explore the options open to
them, and take decisions with confidence because of their individual expertise and the objective
information provided to them by the headteacher.  There is effective corporate decision making
that ensures that the financial resources available are properly targeted to improving the quality
of education and raising standards.

69. There is prudent contingency planning, such as the regular review of staffing, to ensure as far
as possible that the school’s finances will be sufficient for the continuation of its present
strategies. However, a clear strategic decision as to future levels of staffing in the school is
needed, given current enrolments, once the new headteacher takes up her post in the new
school year.  At present, governors believe that expenditure is targeted directly to benefit
pupils’ attainment and progress by maintaining staffing levels, providing additional resources
and creating an improved working environment.

70. The use of the specific funds element of the school’s finances, and other additional funding, is
satisfactory.   There is good use made of the funding for pupils with special educational needs,
and others in need of support.
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71. The school’s overall administration arrangements, and the day-to-day control of its finances,
are of high quality.  The clerical officer is very well organised, competent and committed. There
is good use of the information available from the school’s financial management system.  The
most recent audit preceded the last inspection. Issues identified have been appropriately
actioned.

72. The school’s self-evaluation procedures are developing. There is some use of a range of
statistical information to monitor the quality of learning and to inform planning. Governors
increasingly evaluate all elements of spending to ensure that the most economic, effective and
efficient quality of education and support is provided.  Governors have a good appreciation of
the strengths and weaknesses of the school as a result of the detailed reports that they receive
from the headteacher together with their own knowledge as parents or regular visitors to the
school.

73. The staffing difficulties over the past two years have been well managed by the acting head
teacher, although there has been some effect on the learning of pupils in the upper juniors as a
result of staff changes.

74. The school has an appropriate number of teachers who are all suitably qualified to teach
primary school age children. Most curriculum subjects have a permanent subject manager.
Staff have sufficient knowledge and expertise to meet the requirements of the National
Curriculum. Teaching staff are well deployed in the school.  The teaching assistants are
appropriately qualified and are very effective in providing support for the teaching staff by
working with small groups of pupils.  All staff regularly attend courses and receive additional
school-based training.  Administrative staff and midday assistants work effectively and
contribute to the smooth running of the school.  There are satisfactory procedures for the
induction of staff new to the school.

75. Overall, the school’s accommodation is good and is suitable for the delivery of the national
curriculum.  Generally, the classes are of sufficient size for the grouping and regrouping of
pupils for a range of practical activities although one classroom is slightly smaller than the
others.  The hall is used well for assemblies, physical education lessons and as a dining area.
However, there is no specialist accommodation and space is at a premium.  The library is in the
centre of the school and is small, sharing the limited space with the recently acquired
computers.  This limits the opportunities for pupils to use the area for independent study or
research work.  The outside play areas are very good.   There is a designated quiet area, but
there is no specific area for football.  The school benefits from a large field and their own
swimming pool.  All chemicals are securely stored.  The wild garden area and pond are used in
the summer as an outside classroom.  There is a separate play area for the reception children.

76. Overall, resources for learning are satisfactory.  There are good resources for physical
education; the equipment is good in quality and quantity.  There is a limited choice of reading
books for older and higher attaining pupils in English.  Many books across the school are old
and worn; this was identified in the last report.  However, the school has recently had a book
audit carried out by Suffolk Schools Lending Service.  Gaps have been identified in the range of
books available and a list of what is needed has been prepared.  Resources in all other
subjects are satisfactory.  The material resources in the school are enhanced well by the use of
visitors to school, educational outings and the annual residential visit by the older pupils to the
Isle of Wight.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

77. The school is emerging from a period of uncertainty which has inhibited its development. In
order to move the school forward, and in particular to raise standards across the curriculum, the
governing body, headteacher and staff should:

(1) Raise the quality of teaching in all year groups by:

• Improving the quality of daily planning and assessment to ensure that tasks are well
matched to the needs of individuals and groups, including those with special educational
needs;

• Implementing the school marking policy consistently to provide pupils with a clearer
understanding of their own learning and to inform future learning objectives;

• Implementing more rigorous monitoring of the quality of teaching, to include feedback for
all staff observed;

(paragraphs: 19-28; 50-1; 60-61; 81; 83-84; 86; 110; 122; 138; 143; 147; 159; 164)

(2) Improve the provision for children’s physical development in the Foundation Stage by
ensuring that:

• Staff have secure understanding of the needs and prior experience of this age group;
• The quality of planning for physical development is improved;

(paragraphs: 3; 29; 78-79; 93)

(3) Improve the quality of information which is made available to parents by:

• Reviewing the format and content of pupils’ annual progress reports;
• Ensuring that pupils have equality of access to all extra-curricular, sporting, musical and

creative activities;
• Ensuring that the governors’ annual report to parents and the school prospectus contain

the required information.

(paragraphs: 33; 34; 52; 54; 56; 63)

In addition to the areas for improvement indicated above, a number of other weaknesses exist
which should be considered for inclusion in the school’s action plan.

(4) A significant amount of teaching time is lost due to pupils’ holidays taken in term time.
(paragraphs: 18; 45; 57)

(5) There is insufficient use of information and communication technology across the
curriculum.
(paragraphs:  7; 16; 29; 109; 121; 147; 149-153)

(6) Standards in history are not high enough.
(paragraphs: 8; 144-148)

(The school had already identified the use of information and communication across the
curriculum as an area for development in the School Development Plan).
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 39

Number of discussions with staff, governors, other adults and pupils 35

Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor

Number 0 1 18 18 2 0 0

Percentage 0 3 46 46 5 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching.  Care should be taken when interpreting these percentages as each lesson represents more than two percentage points.

Information about the school’s pupils

Pupils on the school’s roll YR– Y6

Number of pupils on the school’s roll  (FTE for part-time pupils) 166

Number of full-time pupils known to be eligible for free school meals 15

FTE means full-time equivalent.

Special educational needs YR – Y6

Number of pupils with statements of special educational needs 1

Number of pupils on the school’s special educational needs register 45

English as an additional language No of pupils

Number of pupils with English as an additional language 0

Pupil mobility in the last school year No of pupils

Pupils who joined the school other than at the usual time of first admission 18

Pupils who left the school other than at the usual time of leaving 17

Attendance

Authorised absence Unauthorised absence

% %

School data 5.4 School data 0.2

National comparative data 5.6 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1 (Year 2)
Year Boys Girls Total

Number of registered pupils in final year of Key Stage 1 for the latest reporting year 2001 17 12 29

National Curriculum Test/Task Results Reading Writing Mathematics

Boys 15 16 16

Numbers of pupils at NC level 2
and above

Girls 10 10 12

Total 25 26 28

Percentage of pupils School 86 (86) 90 (86) 97 (90)

at NC level 2 or above National 84 (83) 86 (84) 91 (90)

Teachers’ Assessments English Mathematics Science

Boys 16 16 16

Numbers of pupils at NC level 2
and above Girls 10 11 11

Total 26 27 27

Percentage of pupils School 90  (86) 93  (86) 93  (86)

at NC level 2 or above National 85  (84) 89  (88) 89  (88)

Percentages in brackets refer to the year before the latest reporting year.

Attainment at the end of Key Stage 2 (Year 6)
Year Boys Girls Total

Number of registered pupils in final year of Key Stage 2 for the latest reporting year 2001 12 16 28

National Curriculum Test/Task Results English Mathematics Science

Boys 9 7 12

Numbers of pupils at NC level 4
and above

Girls 13 11 13

Total 22 18 25

Percentage of pupils School 79  (77) 64  (79) 89  (90)

at NC level 4 or above National 75  (75) 71  (72) 87  (85)

Teachers’ Assessments English Mathematics Science

Boys 6 8 11

Numbers of pupils at NC level 4
and above

Girls 10 11 11

Total 16 19 22

Percentage of pupils School 62  (73) 70  (80) 81 (90)

at NC level 4 or above National 72  (70) 74  (72) 82  (79)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils Exclusions in the last school year

No of pupils Fixed period Permanent

Black – Caribbean heritage 0 Black – Caribbean heritage 0 0

Black – African heritage 0 Black – African heritage 0 0

Black – other 0 Black – other 0 0

Indian 0 Indian 0 0

Pakistani 0 Pakistani 0 0

Bangladeshi 0 Bangladeshi 0 0

Chinese 0 Chinese 0 0

White 140 White 0 0

Any other minority ethnic group 3 Other minority ethnic groups 0 0

This table refers to pupils of compulsory school age only. This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the
number of pupils excluded.

Teachers and classes Financial information

Qualified teachers and classes:  YR – Y6

Total number of qualified teachers (FTE) 7.8 Financial year 2001-02

Number of pupils per qualified teacher 22

Average class size 25 £

Education support staff:  YR – Y6 Total income 400,634

Total number of education support staff 5 Total expenditure 387,602

Total aggregate hours worked per week 105 Expenditure per pupil 2,178

Balance brought forward from previous year 46,239

Balance carried forward to next year 59,271

Recruitment of teachers

Number of teachers who left the school during the last two years 2

Number of teachers appointed to the school during the last two years 2

Total number of vacant teaching posts  (FTE) 1.6

Number of vacancies filled by teachers on temporary contract of a term or more (FTE) 1.6

Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less than one term (FTE) 0

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnaire return rate

Number of questionnaires sent out 166

Number of questionnaires returned 60

Percentage of responses in each category

Strongly
agree

Tend to
agree

Tend to
disagree

Strongly
disagree

Don’t
know

My child likes school. 57 37 5 2 0

My child is making good progress in school. 40 53 3 0 2

Behaviour in the school is good. 38 47 5 0 10

My child gets the right amount of work to do at
home.

28 50 17 5 0

The teaching is good. 37 50 3 0 10

I am kept well informed about how my child is
getting on.

30 48 15 3 3

I would feel comfortable about approaching the
school with questions or a problem.

57 28 8 5 2

The school expects my child to work hard and
achieve his or her best.

50 40 2 0 8

The school works closely with parents. 28 52 7 8 5

The school is well led and managed. 25 50 17 2 7

The school is helping my child become mature
and responsible.

45 40 8 0 7

The school provides an interesting range of
activities outside lessons.

18 23 37 15 7

Other issues raised by parents

• A number of issues were raised by parents in letters attached to the questionnaires. There was
praise for the early years provision, the way in which staff have worked together, the high quality
of the learning support staff and the effectiveness of the acting headteacher in dealing with the
challenge of leading the school over an extended period while fulfilling his other duties.

• Other parents felt that Year 6 pupils in particular have suffered due to changes in staff, and that
able children have been better supported this year than the lower attainers. Comments were
made about the regularity and quantity of homework, the access that pupils have to sport and
clubs and about the lack of opportunity for children to make up work when they are withdrawn
from the class.



Eyke C.E. V.C. Primary School - 29

PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF
THE CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

78. At present there are 27 children in the reception class. All but one attend on a full-time basis.
The class is housed in a room which is well organised but cramped with little space for
structured and independent play.  Children have access to an outdoor area but this is too small
and not resourced appropriately to enable staff to provide the recommended daily opportunities
for developing physical skills such as running and jumping. This is an unsatisfactory aspect of
provision.  Most new children enter the reception class in September although some enter in
January and after Easter.  There is helpful guidance given to parents and carers of children
who are beginning school and there are opportunities for children to visit prior to beginning
school.

79. The attainment of children entering reception classes since September 2001, as judged by
local authority assessments, completed during their first half-term, is above average in
recognising print and letter symbols, speaking, listening, sorting and counting.  It is slightly
below average in reading for meaning and writing.  It is well above expectation for personal,
social and emotional development.  Children’s progress, including those with special
educational needs, is good in most areas of learning, except physical development, where it is
unsatisfactory, reflecting shortcomings in accommodation, resources and planning.  Inspection
evidence indicates that reception children are likely to meet the Early Learning Goals in all
areas of learning, other than physical development.  They significantly exceed them in
personal, social and emotional development and exceed them in knowledge and understanding
of the world. This is an improvement on the standards found at the time of the previous
inspection.  Individual children are very good at reading and writing for their age and all children
achieved high standards when producing a design for a tee-shirt.

80. The quality of teaching is good in a majority of lessons where the teacher and teaching
assistant work together well to provide good, focused support for pupils, including those with
special educational needs, and have a good effect on learning. There is a purposeful working
atmosphere.  The school has maintained the overall standard of teaching since the previous
inspection.  There was unsatisfactory teaching in one lesson where a teacher, inexperienced
with children of this age, took a physical education lesson.  Only two physical education
lessons are timetabled each week but these do not provide sufficient opportunities to ensure
children’s progress in this area of learning.

81. Although teaching is good overall, there are shortcomings in lesson planning. Daily planning
rarely includes specific learning objectives for children with different learning needs.  Although
staff have good knowledge of the children, they do not keep notes on their progress. Daily
assessment systems are not yet in place and this contributes to the lack of planning for
particular needs. This remains an issue from the last inspection.  The quality of teaching
assistants means that lack of detailed planning does not affect children too adversely because
they adapt the plans while working with them but better focused planning would ensure more
consistent quality of learning.

82. Children from a traveller background are supported well in the reception class. This enables
them to make good progress in the early stages of their education.

83. A scheme of work has been drawn up for the Foundation Stage. It clearly references the six
areas of development to the Early Learning Goals. However, these plans need to be translated
more effectively into the short-term weekly plans to ensure that all areas of the curriculum are
covered effectively. A strength of the planning is the planning for topics such as ‘Autumn’ or
‘Transport’ which is thorough and provides a good range of activities. Reception staff have very
little time to plan together or discuss relevant issues although they do this informally.

84. Assessment systems are not yet in place to monitor children’s progress adequately.  The
Foundation Stage teacher has been allocated time recently to develop an assessment system
which will provide a satisfactory basis for assessing all areas of learning.
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85. Parents and carers contribute significantly to the home-school reading scheme although very
few parents and carers helped in the class during the inspection.  Staff greet parents and
carers in a friendly way when they bring children to school but there is very little contact on a
daily basis with families, as most children come to school by bus.  Staff give new entrants an
activity booklet to complete during the holidays before they start school which provides them
with some experience of the type of activities they will do in school.

86. There is no Foundation Stage co-ordinator. The Early Years’ class teacher takes on the role
and has received time and resources to set up the Foundation Stage. However, there has been
no extra release time for the evaluation and fine tuning of this curriculum.  Although there has
been some informal monitoring of the curriculum by the headteacher, there is no formal system
to ensure that learning objectives have been covered, where taught by experienced or less
experienced staff.

Personal, social and emotional development

87. Children’s attitudes and behaviour are good.  They were very good when designing a tee-shirt
where they sustained attention for a long time, were very well-motivated, self-confident and
could select resources independently.  Even when they do not fully understand an activity, for
example when counting in pairs, they still behave well and have good attitudes to staff and their
work.  They take some responsibility when placing reading bags or lunch boxes appropriately
when they arrive at school.  They act responsibly in cramped conditions while waiting to view a
large, live frog which had been brought in by a parent and child.  The teacher organised this
very well and, even though the children were thrilled to see such a frog they did not get over-
excited and waited their turn considerately.  Most children learn to distinguish right from wrong,
to have respect for each other and form constructive relationships with peers and adults.  Many
are able to work independently without interrupting others. The quality of teaching is good
overall. Staff reinforce children’s learning well for example, by encouraging them to take turns
when sharing resources.  A weakness of the provision for personal, social development is the
organisation of toilet arrangements.  Staff expect all children to visit the toilets at the same time
several times a day. They do this for sensitive reasons such as the special needs of some
children and because reception children have to use the same toilets as older children.
However, many children do not need to use the toilet at those times and this is a waste of their
time.  It also reduces the opportunity for children to take responsibility for their own needs.

Communication, language and literacy

88. The quality of teaching of communication, language and literacy is good overall. Children make
good progress. They are given frequent opportunities to listen and extend their vocabulary for
example, during story telling and question and answer sessions.  Staff encourage good
listening. They use terminology well and have a good understanding of terms such as ‘lower
case’ letters.  They usually listen well to instructions and when staff are introducing new
activities.  They show confidence in speaking to unknown adults, such as inspectors, and can
talk about what they are doing although not all were able to talk about the books they were
reading.  Most are able to speak aloud in front of the whole class when suggesting words which
begin with particular letters and can express their wants and needs.  Children usually speak
confidently in small groups.  Staff plan several opportunities for children to initiate speaking in
role and in imaginative play.

89. Children choose books from a limited range of class-made books independently and handle
books well.  They recognise individual letters and can say which words or objects begin with
particular letters. This is a strong feature of their knowledge and they were able to name many
objects accurately.  A sample of children who read to an inspector accurately read familiar
books from memory or by word recognition. They could read words from the text accurately out
of context.  A lower attaining child confused the names of characters and could not use the
sounds in the words to distinguish them.  They understood what was happening in the stories
but did not always read fluently.  The higher attaining child read very well - fluently and
accurately.  He could talk about the story, name a favourite part and explain why it was his
favourite.  Children take books home frequently and are well supported at home in their
reading.  Staff also encourage children to read homework books and draw or write a review



Eyke C.E. V.C. Primary School - 31

with the help of their families. This is a very good strategy to encourage reading development.
The home-school reading logs are up to date and give families helpful information and
guidance about their child’s reading.  Many children write independently with confidence and
‘read’ this writing even if the spelling is unconventional. Staff organise the class so that there
are areas for imaginative play for example, the garden centre or office, where children can write
as part of their play and this works effectively. Work in books consists mainly of copy-writing,
practising letter formation or filling gaps in words and sentences. These are less challenging
activities.  Almost all write their first names independently and are learning to form letters
accurately, although some reverse a few letters.  They learn to spell simple familiar words
through learning about the letter patterns in the words.  One boy was able to write a list of
guests, recording peers’ names accurately without any help.

Mathematical development

90. Children understand the principle of counting and are learning what a pair is.  They recognise
and understand that a pair of socks involves two socks but cannot yet count in twos without
considerable help.  Average and higher attaining children needed a lot of help working out and
recording the total number in several pairs of socks.  These activities were too difficult for most
of the children, even the higher attainers.  Activities for lower attaining children involved them in
matching similar objects which they did appropriately after a very helpful introduction by the
teaching assistant.  Most children are not yet forming numbers independently and legibly.  They
can count to 10 with adult help.  The quality of teaching of mathematical development is
satisfactory, with good features. Staff use many opportunities to reinforce children’s
understanding of number for example, when counting how many words begin with a particular
letter or sound.  Work in books shows that children have learnt about ‘smaller/ bigger than’.
They can place the number of spots on a ladybird to 10 and make graphs to record their
favourite weather and breakfasts.

Knowledge and understanding of the world

91. Provision for this area of learning is good and children make good progress.  Staff plan a wide
range of learning opportunities, many of which relate well to a main topic such as ‘People who
help us’.  The content of these topics is thorough, however, the type of activities is very similar.
Children complete a large number of worksheets, frequently designed by the staff, which are
pasted into large books.  The quality of the work shows that children will meet the Early
Learning Goals but the amount of work and variety of topics indicate that they exceed the Early
Learning Goals in this aspect.  The overall quality of teaching is very good. Staff take every
opportunity to promote learning, such as the visit of the frog which children enjoyed.  The
teacher took a very responsible attitude by organising the return of the frog to where it was
found, acting as a good role model for the care of creatures and the environment.  Work in
books shows that children have also completed work on weather and journeys and have
celebrated festivals such as Easter and Christmas.  Staff provide opportunities for children to
explore the properties of sand and to use small construction equipment which they do
appropriately.  Children use computer reading programs where children click to turn pages to
follow the text or to make characters move.  They have also used ‘clip-art’ to import, copy and
paste pictures with adult help, producing attractive pictures.

Physical development

92. Children make satisfactory progress in manipulative skills using equipment such as pencils,
crayons, scissors, paint, brushes and glue. Teaching of this element of the curriculum is
satisfactory.

93. Staff plan two physical education lessons per week, one indoors in which children learn to use
apparatus such as balls and bean bags. However, this lesson is more suitable for children at
Years 1 and 2 as they have too few informal opportunities to explore how the equipment is
used.  The outdoor lesson was inappropriate. Children were expected to race and they did not
have sufficient skills for this.  They were not able to line up behind a line to start the race, were
not familiar with stopping to a whistle so they did not respond when a whistle was blown. This
reduced the value of the learning and limited progress.  There were no opportunities to practise
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skills or to stop on command before going into a race.  The lesson was not planned well,
resources were not ready and the teacher was left outside with a fairly large number of children.
During the lesson the teaching assistant worked with individuals on a speech and language
programme. This is valuable and important but children miss the outdoor lesson and this time is
not made up.  Staff use playtimes to provide opportunities for children to practise skills such as
running or jumping but this is not sufficient.  Individual children showed good running skills. The
teaching of this element of the curriculum is unsatisfactory.

Creative development

94. Children make satisfactory progress and are likely to attain the relevant Early Learning Goals.
The quality of teaching is satisfactory overall, with some good features. Work in books and
displays show that children have used various painting techniques such as butterfly painting,
painted pictures of snails, used simple collage skills to make textured footballs and bears and
made models of leaves with ladybirds attached.  In one lesson children showed good skills
when designing tee-shirts where they explored bold colours confidently, had good brush control
and showed a good sense of shape and form in their paintings.  This was a really creative
activity and children responded very well.  No music or singing was observed but work in books
show that children have explored aspects of sound and music when responding to Handel’s
‘Fireworks’. They have considered how sounds are made using simple elastic band instruments
and recorded their responses to a range of music such as Strauss, S Club 7 and Prokofiev’s
‘Peter and the Wolf’.  These activities stimulate children’s developing creativity.   Staff provide
several opportunities for role-play in the ‘Garden Centre’ or ‘Office’ to develop and stimulate
children’s imaginations and creative language but the space is limited.  Staff teach pupils how
to use materials and tools in a safe way and children respond to this guidance well.

ENGLISH

95. By the end of Year 2, the percentage of pupils reaching level 2 or above in the 2001 reading
tests was in line with the national average for all schools and for similar schools.  Pupils’
performance in the 2001 writing tests was below the national average for all schools and similar
schools.  The performance of boys was below the national average for boys in reading and
writing.  Girls’ performance was significantly above the national average for girls in reading but
below average in writing.  Predictions for this year’s national tests indicate that pupils will
improve upon the previous year’s results, mainly because of an intensive focus upon writing.

96. By the end of Year 6, the percentage of pupils reaching the average level 4 or above in the
2001 tests was in line with the national average for all schools and for similar schools.  Their
performance was above average for schools with similar prior attainment (based on the results
that the same pupils attained in the national tests at the end of Year 2).  The performance of
girls was below the national average for girls.  Boys’ performance was below the national
average for boys. Predictions for this year’s tests indicate that results will not improve greatly.

97. Inspection evidence over a broader range of work indicates that pupils’ attainment in listening,
speaking, reading and writing is in line with the national average in English and other subjects
by the end of Years 2 and 6.   In these areas their achievement is satisfactory across the
school. Attainment in handwriting is above the national average throughout the school.
Attainment in spelling, library and reference skills are in line with the national average by the
end of Year 2, but below average by the end of Year 6.  The school has maintained standards
throughout the school in speaking, listening, reading and writing since the previous inspection.
Standards in spelling are below average but handwriting has improved. Older pupils made
unsatisfactory progress in a small minority of lessons when their work lacked challenge; it was
occasionally little more than copying from blackboards or dictionaries.

98. Progress of pupils with special educational needs is satisfactory in relation to the targets in their
individual education plans.

99. Pupils’ listening skills are average across the school.  Most pupils listen attentively to staff and
peers in whole class or small group sessions for example, when listening to stories or poems.
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Staff plan opportunities for pupils to discuss in pairs and this improves the quality of their work;
for example, younger pupils discussed their news or writing and older pupils collaborate with
peers when writing extended stories.

100. Pupils’ speaking skills are in line with the national average across the school. In some lessons
pupils expand their answers confidently; for example, when older pupils discuss the vocabulary
in Harry Potter stories or younger pupils tell their news.

101. By the end of Year 2, pupils’ reading skills are in line with the national average. Pupils in Year 2
read simple riddles accurately as a class and can suggest rhyming words when the teacher is
reading a poem.  Pupils read simple texts accurately and used sounds to build up new words.
Higher attaining and average attaining pupils correct themselves if they mis-read a word and
can explain their error. This is a good feature.  They are not confident in talking about favourite
books or stories.  Their knowledge of how the infant library is organised is secure and the
higher attaining pupils could find a specific book easily.  Year 1 pupils recognise simple
vocabulary and follow a text with the teacher.  Higher attaining pupils can read aloud their own
writing but they do not appear to notice if they have omitted words which affect the meaning
negatively. Children read from old, worn and unattractive books which are not stimulating.

102. Home-school reading records are good for the younger pupils.  Parents and carers make a
significant contribution to pupils’ progress in reading throughout the school. From Year 3 on,
home-school logs are less satisfactory although parents and carers continue to support the
reading well.  Staff contributions to records do not always inform pupils and families about
pupils’ progress.  It is difficult to know who has contributed to the records even if they are kept
regularly.

103. By the end of Year 6, reading attainment is average.  Lower and average attaining readers’
books were not well matched to pupils’ level of prior attainment.  They did not understand what
they were reading although they could interpret the print adequately.  The match of book to
attainment is not well monitored.  The higher attaining pupils read accurately, confidently and
fluently and could talk about a range of books.  A weakness of pupils’ reading is their lack of
knowledge of library and reference skills.  Some older pupils lacked confidence in
distinguishing between fiction and non-fiction and none were confident in their knowledge of the
organisation and location of non-fiction books. This is a weakness of the curriculum even
though many pupils visit the local library with their families. The school library is small and
located in an open area close to the school entrance.  This space is reduced further because
computers are located in this area also.  Pupils read books from home because the choice in
school is unsatisfactory. The school has a very good policy for the use of the library but this is
not implemented effectively and pupils say that they do not use the library apart from changing
fiction books.  Pupils in Year 5 read Berlie Doherty’s 'Street Child’ aloud as a class accurately.
However, whole class reading aloud is not the most appropriate way of organising reading
when there are pupils with different levels of skill and some lower attaining pupils are inhibited
in this situation.  There were too few copies of the book and many were reading from a
photocopy which reduces the value of the activity.  The extract which pupils in Year 4 were
reading introduced a relevant social issue, the separation of parents, and the teacher used this
sympathetically to discuss issues arising from such a situation.  Pupils in Year 3 read
appropriately in class and are developing skills to discuss and infer meaning from a text.

104. Writing standards are average for younger pupils.  By the end of Year 2 pupils find and write
rhyming words.  A scrutiny of work indicates that they have experience of writing instructions,
have made simple non-fiction books and have some experience of hearing and writing
multicultural poetry.  In a Year 1 lesson, pupils were able to write the beginnings of a ‘Castle
Story’ freely and do this satisfactorily. They write their first names independently. Lower
attaining pupils copy or write under adult writing satisfactorily.  Higher attaining pupils write
independently but are not yet able to correct their writing even if it does not make sense when
they read it through.  Staff give pupils too much help even when they want pupils to write
independently. There are very few examples of extended independent writing in books and
most work consists of the completions of worksheets which limits the challenge of activities.
Some marking includes positive comments but most gives no indication to pupils of what they
need to do to improve their work.  Sometimes staff write out all corrections for pupils rather than
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allowing them to learn from their own errors.  The work for lower attaining pupils is very similar
to other work but is often incomplete or not even attempted and this is unsatisfactory.

105. By the end of Year 6, pupils’ attainment in writing is average overall. However, in one lesson,
their attainment was above average. They wrote chapters of a story freely and independently
and were able to edit their own work confidently.  Staff created a very positive environment for
writing, allowing pupils to discuss their writing in order to improve it.  Sometimes pupils did not
share the writing workload satisfactorily - those who are not confident writers leave the writing
to peers. This does not encourage improvement and needs to be monitored more carefully
without affecting the quality of the learning opportunity.  Staff have targeted writing activities
this year, providing booster lessons for all pupils and these have improved writing standards.
Work in books other than booster classes is less satisfactory and lower attaining pupils do very
repetitive work.  Work of a higher attaining pupil was less satisfactory than peers’ work, staff did
not identify pupils’ attainment accurately.  Year 5 pupils were learning to identify clauses and
phrases.  The teacher focused well on this aspect of grammar however the worksheet was
unchallenging, yet the activity was not finished because the teacher moved on to other work too
quickly. Year 4 recorded words they found in a dictionary but his was not an appropriate activity
for most pupils and the attainment was unsatisfactory.  However, work in Year 4 pupils’ books
shows that they have covered a good range of work including biography, indicating real
progress.  Pupils in Year 3 are able to write letters and higher attainers are using paragraphs
properly.  A scrutiny of their work shows they have had opportunities to write extended texts
and much of the marking helps pupils identify their strengths and weaknesses.

106. There is inconsistent practice among staff regarding the monitoring of pupils’ writing targets.
This affects the evenness of the progress which pupils make.

107. Standards of spelling are satisfactory up to the end of Year 2 but are not secure for older
pupils, even when they are confident writers.  By Year 2, most pupils spell simple common
words accurately or learn word patterns through copying a wider range of vocabulary.  Older
pupils make more errors than would be expected in simple, basic vocabulary; for example,
some Year 6 pupils confuse ‘their’ and ‘there’ or write ‘wipped’ for ‘wiped’.  Most staff test
spelling regularly and some attempt to provide different spellings for different levels of
attainment but they do not teach spelling consistently enough beyond the age of seven.  They
allow too much copying of vocabulary so that pupils do not learn spelling patterns
independently.

108. Standards of handwriting are above average by the end of Years 2 and 6.  By the end of Year
2, pupils form letters accurately and their joined writing is developing well.  By the end of Year
6, pupils’ handwriting is fluent, many have an attractive style.  The presentation of most work is
good.  Handwriting is a strength of the writing curriculum.

109. Staff and pupils use information and communication technology infrequently in English.  The
strategies for teaching literacy are implemented satisfactorily.

110. Teaching is satisfactory overall across the school though this is based on lesson planning that
has shortcomings.  It is frequently very brief, does not include focused learning objectives for all
pupils including those with special educational needs.  This leads to unchallenging work which
is usually the same for all pupils and which often requires pupils to complete basic worksheets.
Teaching assistants adapt work for lower attaining pupils and those with special educational
needs but this is not wholly satisfactory. Teaching assistants contribute well to pupils’ learning
in whole class and small group sessions.  Teaching staff handle whole class sessions well,
have good questioning skills and most read expressively, holding pupils’ attention and
stimulating learning.  Most marking does not show how pupils could improve their work or
inform future planning. Some teachers and teaching assistants do meet to discuss planning but
this is not consistent practice.  Teaching assistants are not expected to keep assessment notes
about pupils which is a missed opportunity to monitor progress and inform planning.

111. Pupils’ attitudes and behaviour in lessons are good in almost all lessons, they work together
well, remain on task and are well behaved.  They are not very enthusiastic about reading.
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112. The subject co-ordinator is new and relatively inexperienced but she shows good potential for
the role.  She has monitored some teaching but the records are incomplete.  The monitoring of
short-term planning has not identified the weaknesses in it.  Staff have developed a good
portfolio of examples of pupils’ work which staff have discussed with regard to consistency in
assessing work.  Although there is a plan for releasing staff for their co-ordinating roles, this
does not always happen in practice and this reduces the quality of co-ordination.

MATHEMATICS

113. Pupils attain standards in mathematics at the end of Year 6 that are around the national
average.  Learning by pupils in the current Year 6 has been affected by staffing difficulties for
much of their time in the upper school and their progress has been inconsistent. However, their
achievement has been just satisfactory, mainly as a result of the considerable input they have
received in the current year. Where there has been greater stability of staffing over time - for
example in Year 5 - progress has been better. Standards in mathematics, for example, are
above average at present in Year 5.  The school’s performance in mathematics is, overall,
improving steadily.  Evidence from the inspection and analysis of the school’s predictions for
pupils’ performance indicate that although the overall percentage of pupils in Year 6 achieving
the expected level may have declined slightly from 2001, the proportion achieving the
challenging higher levels (including level 6) is likely to have increased.  This is being achieved
in a year group where one third of the pupils are on the register of special educational needs.
Teachers work very closely with support staff to ensure that all these pupils are fully included in
learning activities and make steady progress.

114. Pupils attain above average standards at the end of Year 2. Unconfirmed results for the 2002
end of key stage tests indicate that all pupils have achieved the expected level 2, with an
increased proportion achieving the higher levels.  This is a further improvement on the results in
the national tests in 2001, when standards were also above average.  An increased proportion
of pupils is working at the higher level 3, having benefited from the more rigorous approach to
the teaching of mathematics now evident across the school.

115. Although there is some variation in the range of ability and prior experience of different year
groups, standards in mathematics are rising across the school.  This is the result of the rigorous
implementation of the National Numeracy Strategy, the raised expectations of teachers, their
secure management skills and the effective use of learning support staff. Staff are now building
upon the above average attainment of children on entry to the school. This has been the case
for the last two years. Overall, improvement in mathematics since the last inspection has been
good.

116. Most Year 2 pupils are confident in counting in twos, fives and tens to 100.  They have a good
knowledge of place value up to 100.  They recognise odd and even numbers accurately.  They
confidently add on, totalling numbers to 20 and beyond.  More able pupils achieve well.  Some
sequence confidently to 1000 and recognise place value to hundreds, tens and units.  They add
on 100 to a given number and identify coins which add up to £10.  Average attaining pupils are
dividing accurately by two and five, while the higher attainers are dividing, generally accurately,
by three.  Higher attainers are successfully attempting linear addition sums with totals up to
200. In the Year 2 lesson observed, however, where the focus was on reinforcement of
multiplication and ‘groups of’, the pace was slow and this particularly affected the higher
attaining pupils in the group.

117. Year 3 and 4 pupils build satisfactorily on these number skills. In Year 3, the more able pupils
add and subtract two and three digit numbers confidently, calculate doubles of given numbers
and are beginning to cope successfully with number tasks which are embedded in word
‘problems’. They can multiply in linear format by 2, 3, 4 and 5.  In Year 4, more able pupils have
good recall of a range of tables and number bonds. They can divide by a range of numbers
within 10, using both the linear and the conventional bracket formats. They are familiar with
place value to thousands.   They recognise decimal place value to two decimal places and can
make a connection between decimals and their fraction equivalent.  They subtract three digit
numbers mentally. The most able pupils are attempting long multiplication, multiplying the
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number in stages and combining the subtotals.  Lower attaining pupils have less well-
developed skills in number.  Overall, however, Year 4 pupils are challenged in mathematics
and progress well. Their recorded work is thorough and carefully produced, with a clear shared
expectation of procedure and presentation.

118. Pupils in Year 5 show good progress in their number skills, as a result of intensive teaching.
They accurately add or subtract three digit numbers, or larger, in vertical format, divide with
remainders, round numbers to the nearest 10 or 100 and understand the principle of sharing in
ratio. They use a grid method successfully for long multiplication. They understand decimal
place value to three places. They understand the relationship between decimals and their
percentage equivalents.   In Year 6, there has been pressure to make up a shortfall in previous
coverage within a short period of time. Pupils, particularly the higher attainers, use a wider
range of number strategies, mostly acquired through a period of intensive revision and
extension.  More able pupils round numbers accurately to the nearest 10, 100 or 1000;they
confidently divide by 10, 100 and 1000, use the grid method for multiplication, multiply and
divide numbers with one or two decimal places and work out long multiplication calculations
correctly. These high achieving pupils tackle word problems involving money with increased
confidence.  They confidently relate fractions, decimals and percentages. There is a focus on
guiding pupils towards being more aware of the range of strategies they use and explaining
their thinking logically.   This is improving pupils’ knowledge and understanding. A small
number of pupils can sequence negative numbers accurately, solve ratio and proportion
problems and solve simple algebraic equations.

119. The mathematics curriculum fully includes all required aspects.  Teachers systematically
include work on fractions from Year 4.  By Year 6, pupils are working accurately with fractions,
decimals and percentages.  They know how to calculate equivalent fractions, change mixed
number fractions to improper fractions and convert both fractions and simple percentages to
their fraction equivalents.  Pupils have secure knowledge of other topics, such as angles and
basic geometry. They calculate area and perimeter by applying formulae correctly. (This was
observed in a Year 4 lesson.)   By Year 6, they understand the basic concepts of probability.  In
a Year 6 lesson observed, pupils were revising the concept of a  ‘probability line’ and locating
the relative probability of certain events at appropriate points between zero and one.  This was
a generally successful session with some challenging extension activities which moved pupils’
learning forward effectively.  A very successful lesson was seen in Year 5, when pupils were
coping confidently with aspects of time and conversions between am/pm notation and the
twenty-four hour clock. This built well on pupils’ prior knowledge. Pupils are highly motivated
and have developed a good level of independence in their work.  Elsewhere in the curriculum,
and particularly in the upper part of the school, there is very good evidence of opportunities for
data-handling, for the presentation of information in a variety of formats and for calculating
mean, mode and median quickly and accurately.  The school has worked hard to support pupils
in applying their skills when faced with number problems.  Many pupils are becoming
increasingly confident in dealing with mathematical problems in context – particularly as the
school becomes more successful in consolidating literacy skills.

120. The school has implemented the Numeracy Strategy satisfactorily.  This has encouraged pupils
to have positive views about mathematics.   Pupils’ mental skills are developing rapidly.  They
enjoy being challenged.  The key strength in the best lessons is the brisk pace which teachers
sustain.  This was evident particularly in Years 3 and 5.  This promotes good progress and
improves pupils’ learning.  There is increased challenge for all pupils, in particular the higher
attainers. This is raising the proportion of pupils who achieve at the higher levels in both Years
2 and 6.  Occasionally, teachers introduce learning activities too slowly, making it difficult to
hold pupils’ attention.

121. Teaching is satisfactory for the pupils in Years 1 and 2.  It is good for the pupils in Years 3 to 6.
Teachers manage their classes well, effectively holding pupils’ attention.  The quality of
planning does not match practice in some classes. The weekly numeracy planners seldom
identify pupils with special educational needs and it is not always evident within a class who
these pupils are.  Practice as to the sharing or recording of learning objectives varies between
classes.  Year 6 pupils, for example, have recently started to write the learning objective before
starting their written work.  Teachers use the end-of-lesson feedback session well, to check
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pupils’ learning, but this is sometimes rather rushed.  Most teachers use questions very
effectively to extend pupils’ thinking.  This was seen in Year 3, where pupils’ knowledge of two-
dimensional shapes was carefully targeted.  In particular, questioning is effective when it
challenges pupils to analyse their strategy and to explain this to the group. Teachers use some
opportunities to extend numeracy skills across the curriculum – frequently in science and
occasionally in geography.   There is some use of information and communication technology
to support pupils’ learning in mathematics, mainly in data-handling. However, there was little
evidence of the use of information and communication technology in lessons during the
inspection.

122. The use of assessment information in mathematics is satisfactory.  A range of tests and
assessments gives teachers a clear view of what pupils have achieved and still need to do.
They have plenty of challenging material available to extend the higher attainers and pupils
respond well to their teachers’ ambitions for them.  The marking of pupils’ work remains an area
for development.  Too often this consists of ticks and brief, sometimes over-enthusiastic,
comments.  There is too little use of developmental marking which gives a pupil a clear
direction for improving his work. There is a clear, shared view of how pupils’ work should be
organised and presented and this is a strength across the school.

123. The temporary subject manager provides clear leadership.  However, he has had limited
opportunities to monitor teaching and has restricted knowledge of the standards being achieved
in Years 1 and 2. He has monitored and evaluated pupils’ written work.  Resources are good in
both range and quality.  The subject benefits from the good availability of well-prepared
learning support staff who deal effectively with those pupils who have special educational
needs.

SCIENCE

124. Standards in the 2001 teacher assessments for Year 2 pupils are around the national average.
They have remained close to the national averages over several years. The 2001 national tests
for Year 6 pupils have varied above and below the national average but in 2001 were around
average. Inspection findings from classroom observation, discussion with teachers and pupils
and from an analysis of books show a similar picture in the classroom for the current Year 2. In
class work, and in their books of past work, Year 6 pupils attain average standards. Younger
pupils, including those with special educational needs, make good progress in science lessons
and this is beginning to show through in improving standards. Older pupils make satisfactory
progress. The average standards in science are as reported in the last inspection.

125. By the end of Year 2, pupils know the difference between living and non-living things. They
have a good knowledge of scientific terminology that is well promoted by their specialist teacher
in lively sessions that stress the importance of knowing the proper names for things. This
makes a good contribution to literacy in the school. Pupils make good progress in developing
their knowledge and understanding of creatures and their habitats. They do so through a good
variety of ways of approaching their tasks. For example, they develop their thinking skills when
they brainstorm what is needed to look after a pet. This gives them a sound understanding of
habitat which they can then apply in the context of less familiar creatures. They develop
satisfactory drawing skills when they draw a map of the environmental area and identify the
different habitats and the creatures that are found there. They can name and classify the
animals and in this way learn forms of recording scientifically what they find. They are aware
that things change in a variety of ways many of which can be seen as part of a larger pattern
that can be scientifically described and classified. They conduct some good investigations into
phenomena such as magnetic fields and are taught to develop their powers of observation of
the world about them when they are asked for homework to identify things in the home that use
electricity.

126. By the end of Year 6, pupils have made satisfactory progress in relation to their prior
attainment. They have increased their knowledge and understanding of the workings of the
body and their knowledge of the location and functions of the main organs. In a link with design
technology that promotes good learning in both areas, they design and make ear muffs. They
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do so following study of the workings of the ear and the insulating properties of various
materials. This practical approach that gives pupils a wider understanding of the
interrelationships between things is also applied when pupils visit the local church, make well
conducted scientific observations of the acoustics and go on to design ways of improving them.
Analysis of pupils’ books shows that investigative science is a strength and is well promoted in
the school. Year 6 pupils have a fair knowledge and understanding of what causes sound to be
heard. They explore a good number of ways in which it can be created and use this knowledge
to design and make a wide variety of musical instruments that produce sound when plucked,
blown into or shaken. They satisfactorily use scientific terminology in the well presented records
that they make of investigations. Science teaching also features aspects of health in humans.
Year 3 and 4 pupils gain knowledge and understanding of ways in which to maintain a healthy
body when they learn about what contributes to keeping teeth healthy. Year 5 pupils learn
about healthy lungs when they study the respiratory system. Though the use of information and
communication technology in science still needs to be developed, pupils in Year 5 make good
use of a spreadsheet package to record the findings of their experiment to measure the lung
capacities of the class.

127. Teaching is good in science, particularly where specialist teachers are deployed. Teachers put
good emphasis on investigations and pupils respond very well. That is clear from both their
enjoyment of the practical side of learning and the careful way in which they conduct their
experiments and record their findings. The school makes good use of the specialist knowledge
of a job-share classroom teacher to teach science in Year 2. Her lessons feature subject
knowledge and a level of challenge that is exemplary. This promotes learning well through
good quality feedback to pupils as well as in the contribution that she makes to the planning of
the subject in the classes she teaches. She does not always require pupils to make predictions
as to the likely outcome of experiments. Prediction is helpful in developing the scientific
approach and also in helping pupils to become more aware of their role in the process of
learning. Classroom assistants also make an important contribution to the learning of both
special needs pupils and to others through their informed support and advice. They help to
keep up the momentum in lessons when they work with individuals and small groups that need
the extra input. This support is well managed by teachers and contributes well to learning.
Teachers introduce fun as well as rigour to the teaching of science when they get Year 1 pupils
to become sound detectives who listen carefully to identify and name sounds in their immediate
environment. The Year 5 teacher sings a song ending in one long air expelling note that
teaches pupils the words inhale and exhale. Planning is good and this provides pupils with a
set of learning experiences that build progressively, providing ever more challenging
experiences. Teachers plan well to provide individual pupils of all abilities with work of
appropriate challenge. All pupils participate in the investigations that make up a large part of
teaching and learning, but teachers make sure that pupils who find some difficulty in recording
experiments are given support and worksheets that aid understanding and that give prompts for
extended writing. Assessment is satisfactory in science though teachers do not make sufficient
use of day-to-day assessment to track progress in the subject or to plan the next steps.
Relationships are good between pupils and adults and among pupils. They work well together
in their groups. The teaching of science has improved in Years 1 and 2 since the last
inspection.

128. The subject is well led by the co-ordinator. The need to avoid duplication in the two year
planning cycle followed by the school, noted in the last inspection report, has been satisfactorily
tackled. Resources are adequate in science though there is limited evidence of pupils using a
computer to record their work or to present the findings of their investigations using
spreadsheets or graphs. The science club makes a good contribution to the learning of a
number of the older, higher attaining pupils.

ART AND DESIGN

129. During the inspection, it was only possible to observe two lessons and these were both in the
older age range of pupils. From discussion with pupils and teachers and analysis of work in
folders and on display, it is clear that pupils’ standards of attainment in art are average. This
was the situation during the last inspection.
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130. By the end of Year 2, pupils achieve satisfactorily and attain average standards. They work with
a suitable range of materials in projects that often have beneficial links with other areas of the
curriculum. For example, they study traditional Indian patterns and reproduce them in a project
that gives pupils a good knowledge of other cultures. They make welcome banners in a project
that makes useful links with religious education. Year 1 pupils explore this theme well when
they make mini stained glass windows after their visit to the local church. In both Years 1 and 2
pupils are developing their observational drawing through, for example, self portraits. An
especially stimulating project involves the construction of futuristic faces using natural materials
such as pebbles and feathers. This makes pupils more aware of the aesthetic in the everyday
world about them.

131. By the end of Year 6, pupils achieve satisfactorily and attain average standards, working with a
suitable range of media. Year 6 pupils successfully explore a range of ideas in a project that
starts with sound observational drawings of fruit and ends with a woven base to which pupils
add shapes made with wire and fabric. In this project pupils explore colour and shape in
creative ways. The use of sketch books is not well advanced. There is insufficient recording of
the development of pupils’ ideas and teachers rarely encourage pupils to work with the sketch
books at home. There is some exploration in Year 3 of the styles of well known painters such
as Van Gogh, though this is not a strong feature of teaching and learning in the school.
However, there is good use of the stimulus of sculptors such as Moore and Modigliani in Year 5
and pupils reproduce the characteristics of their work satisfactorily in their models. Pupils
discuss their work well and talk about what they are hoping to achieve, their reasons, for
example, of a choice of colour or effect. They are not afraid to explore different media and they
adapt and modify ideas as they go along.

132. The teaching of art is satisfactory. Subject knowledge is sound and teachers present a suitable
level of challenge in the work they plan. This leads to lessons that build on previous learning
and that are interesting and stimulating. Teachers work around pupils well offering ideas and
providing encouragement and thereby promoting individual progress. The level of expectation
is sound and teachers have the confidence to try out a range of new techniques and ideas to
stimulate pupils’ imagination and to enrich learning. Teachers use a sound range of books and
pictures and other media to interest and inspire. Some use has been made of information and
communication technology; for example, the digital camera, to record progress, though more
use could be made, particularly for the research of artists. Relationships between pupils and
teachers are good and this generally leads to good behaviour in classrooms. Lessons follow a
pattern of introduction, getting pupils down to practical work as soon as possible and then
finishing with a recap of what has been achieved. In these sessions more use could be made of
the pupils’ comments on what they have learnt. This would give them a better awareness of the
learning process as well as offering teachers a greater insight into what pupils are getting out of
art.

133. The subject is well led by an experienced co-ordinator. She leads by example for instance, by
championing unusual approaches such as a project that has pupils working in the style of
Goldsworthy, building images on the ground from found materials and then photographing
them. The co-ordinator keeps up her professional development by attending a number of
courses and by meeting regularly with other teachers from other schools. She keeps the profile
of art in the school high by promoting a good range of occasions, such as an Arts Week during
which pupils work with stone, wood, textiles and stained glass. Work in three-dimensional art
has improved since the last inspection.

DESIGN AND TECHNOLOGY

134. During the inspection it was only possible to see one lesson and so a judgement on teaching
and learning is not given. Nevertheless, from discussion with teachers and pupils, and from
analysis of pupils’ work, it is clear that the attainment of pupils in design technology is average.
All pupils, including those with special educational needs, make satisfactory progress in
acquiring the skills, knowledge and understanding laid down in the National Curriculum
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135. By the end of Year 2, pupils are attaining satisfactory standards in designing and making, using
a suitable range of materials and processes. In one project in which they design and make a
photo frame they consider the needs of the intended user and also ways in which the structure
can be made stable. To do this they follow a well-prepared worksheet that offers clear
guidance. They are introduced to the use of templates to ensure accuracy in their puppet
making. They produce labelled drawings that clearly show their design intentions. They also
learn the benefit of modelling designs using card and paper. In another project to design and
make a model vehicle they have to list the tools they will use. Though they cover a sound range
of projects, the recording, organisation and presentation of their work is a weakness. There is
little consistency in the way pupils in all classes record the progress of their design tasks.

136. By the end of Year 6, pupils have developed relatively good technical drawing skills as they set
out their designs on A3 paper using plan, side and front views. They build on the knowledge
and understanding they acquire in science to design and make a pair of earmuffs to protect
their ears against loud sound. In working with food they gain knowledge of the ingredients and
the structure of the packaging in order to create their own from card. In Year 5, pupils design
and make a good range of musical instruments. They satisfactorily take into consideration a
wide range of considerations that include research into existing instruments. They conduct
sound evaluations of their work. When they design and make muesli they follow instructions to
analyse and compare various mixes and ways of preserving foods. They successfully learn
basic food hygiene.

137. The co-ordination of design technology is well managed by the acting headteacher. Teachers
use a scheme of work that guides teachers through the various aspects set out in the National
Curriculum. This gives suitable emphasis to the design elements of National Curriculum and
represents an improvement on the situation noted at the last inspection report. Good links are
made with other subjects, but particularly with science, to the benefit of both subjects.
Information and communication technology is used satisfactorily to support pupils’ learning in
design and technology.

GEOGRAPHY

138. Only one lesson was observed during the inspection and pupils attained the standards
expected in this session.  The scrutiny of pupils’ work supports the finding that standards in
geography are average. However, when the same unit of work is covered in different year
groups in the upper part of the school, there is sometimes little difference in the level of
challenge in the tasks set.  Overall, however, pupils, including those who have special
educational needs, make satisfactory progress.  Attainment in this small sample shows that
both standards and progress have been maintained since the previous inspection.  No
judgement on the quality of teaching and learning is possible on the basis of such a small
sample of lessons.

139. Year 2 pupils participated enthusiastically in a practical lesson where they were smelling,
tasting and feeling foods of India and learning to record their reactions and descriptions.  They
had brought food from home and the teacher responded enthusiastically to what they had
brought. This encouraged pupils’ learning.  She used a ‘hands-on’, lively approach which
enabled pupils to experience the smell, flavours and textures.  She effectively incorporated both
numeracy and science skills by talking about the shapes of foods and using prediction.  Pupils
responded well. They are keen to do well and be involved.  This lesson is part of a topic about
India where pupils have discussed how one travels to India, features of the country such as the
River Ganges and the Taj Mahal, and have used atlases to place India on a world map.

140. In a Year 4 lesson, pupils discussed features of a rural location, Sedburgh, in a National Park
area.  They show understanding of issues such as suitability of buildings for a particular
environment and location.  The teacher prompted them well during the whole class discussion,
through the use of fast-paced questioning about relevant aspects such as the materials used in
building and how they are affected by weather and other conditions.  Her planning was
detailed, although activities were not specifically matched to pupils’ prior attainment and group
activities were less challenging than the discussion.  Pupils completed basic worksheets which
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did not do justice to the levels of knowledge expressed in the discussion.  This aspect has not
improved since the previous inspection.  The photographic resources were of good quality but
too small for whole class work and too few for groupwork.  The teaching assistant effectively
supported a group of pupils with their writing skills.

141. Work in books shows that pupils in Year 1 have learnt about features of the school
environment, made maps or plans of a park and the school and considered what could be done
to improve the school grounds.  Work in the books of the older pupils shows that Year 6 have
considered aspects of rainfall, the water cycle and features of towns, cities, villages including a
National Park. Some of this work is very similar in expectation to work in Year 5.  Year 4 books
contain work on the environment, litter and noise pollution.  They have used design skills in the
context of improving the school environment and are becoming familiar with different large and
small-scale maps.  Some work is very similar to work in Year 3 books.  Staff plan to repeat
topics in the upper and lower parts of Key Stage 2 but need to ensure that the work is different
or extended in the older classes to avoid constraining pupils’ progress.  Staff make good use of
the local area to support teaching and learning in geography.  There is very little use of
information and communication technology although some graphs are recorded using relevant
programs.

142. Overall, evidence indicates that some topics are covered thoroughly but some work is heavily
dependent upon published worksheets or others designed by staff. These do not always allow
pupils to research information or study geographical aspects in depth.

143. The policy, updated by the co-ordinator, is a very good, inclusive policy.  A whole school
scheme of work is not yet in place to ensure that work is not repeated and that pupils make
progress.  The co-ordinator has limited time for co-ordination of this subject.  There is no
monitoring of teaching and the co-ordinator’s role has not been enhanced, as suggested in the
previous report.  Curriculum monitoring has highlighted gaps in curriculum coverage for
example, topics in Year 6 were not covered in the Christmas term.  No arrangement has been
made for that work to be covered.  The co-ordinator has developed very helpful topic overviews
outlining the activities and learning objectives which will enable staff to plan more appropriately.
Assessment systems are not used consistently, although a good system is now in place.

HISTORY

144. No lessons were observed in Years 1 and 2 so it is not possible to make a judgement about
teaching or improvement since the previous inspection.  Written work indicates that pupils are
attaining average standards, as at the previous inspection.  Pupils in Year 2 have made books
of famous people including Florence Nightingale, Grace Darling and have learnt about Guy
Fawkes.  They have recorded memories showing a developing awareness of the concept of the
past.  There was a small amount of work in Year 1 books but pupils have had some experience
of the music of the medieval era and have looked at the clothes people wore at the seaside in
the 1950s. It is not clear how some of these topics fit in with the long-term plan for history and
topics are not always covered when expected. This limits progress.  There is some work on
timelines covering a period of 400 years but young pupils may not be able to grasp what such
periods of time mean.

145. Pupils’ learning in lessons in Years 3 to 6 is unsatisfactory overall. However, work in books
provides evidence of some satisfactory work earlier in the year.  Even so, standards have not
been maintained since the previous inspection.  Attainment in the Year 6 lesson was poor.
Pupils were colouring pictures of Roman or Celtic houses, cutting and glueing to make basic
paper models.  They can perform these simple unchallenging tasks appropriately but many did
not complete the work.  The teacher frequently did too much for pupils, despite reminding them
to follow written instructions, and did not encourage them to work independently.  This is part of
an ongoing topic and other work may be more satisfactory.  A simple textbook was used for the
introduction to the activity and to help pupils colour-in the picture.  Overall, this was very
unchallenging work.
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146. Attainment in a Year 4 lesson was below average in relation to the recording of information
about Anglo-Saxon settlements.  The teacher rightly encouraged pupils to write before
colouring their work but some did not do this and spent time colouring.  She encouraged them
not just to copy down work from the book or photocopies but not all were able to do this.  They
used few research skills and all resources were provided for them.  The teacher circulated well
to encourage pupils to use evidence from the books and there was an opportunity for pupils to
look at peers’ work but there was very little real evaluation.  Few were able to present facts
about the topic at the end of the lesson.  Some higher attaining pupils used bullet points to
record information but were not sure why.  One said that they were used when things do not
have to be put in order.  Attainment was average in a Year 5 lesson where pupils were using
maps to locate the site of Hadrian’s Wall and where Celtic communities lived.  The teacher
used good questioning skills and gave a clear explanation about the wall and how it was built.
She has good classroom management skills and ensured pupils remained on task.  However,
pupils were expected only to copy information and this limits the development of their initiative
and independent research skills.

147. Teaching is unsatisfactory overall. A number of lessons had weaker features. Here the work
was not well matched to the age and stage of development of pupils.   Written activities
occasionally lacked challenge and did not fully reflect the quality of information given by staff in
introductions. Lesson planning still has weaknesses evident at the previous inspection. No
references are made to the range of abilities in classes.  Across the school, work in several
books is unfinished and undated so it is difficult to see progression.  Some is superficial in its
coverage of particular topics.  Work does not always match the topics outlined in the long-term
plan. This has a negative effect on coverage of the curriculum and the progress which pupils
make. Very little use is made of information and communication technology throughout the
school.

148. The policy for history is a very good, inclusive policy and would support pupils’ learning well if
implemented consistently.  The whole school scheme of work needs review to ensure that work
is not repeated.  There is no established co-ordinator of history at present and no monitoring of
teaching or the curriculum.  Assessment systems are developing but information is not used
consistently to inform planning. This aspect has not improved since the previous inspection.

INFORMATION AND COMMUNICATION TECHNOLOGY

149. During the inspection, inspectors were only able to observe a limited number of instances of
information and communication technology (ICT) being used, so that no judgement regarding
the teaching and learning of ICT is given. The school has been inclusive in giving classroom
assistants the same ICT training as teachers and one assistant in particular has successfully
completed the course and is used to work with pupils in the ICT area of the library. She and
other assistants make a significant contribution to the progress pupils make in ICT.

150. Standards in information and communication technology are in line with national expectations.
Pupils achieve satisfactorily over time. This is a similar judgement to that made in the last
inspection report.  Despite this, it is clear that insufficient use is made of ICT to enhance study
in the range of subjects of the curriculum.

151. By the end of Year 2, pupils are using the bar charts they have created on the computer to
communicate the findings of their survey on exotic pets. This and the other surveys they
conduct and record using ICT are examples of the sound standards they attain in handling as
well as communicating information. They make satisfactory use of the Internet to research
information; for example, when they use a BBC website to find out more about the weather.
They illustrate the stories, posters and greetings cards they create on screen with graphics they
create or find in clip art files. They model information satisfactorily when they use software that
allows pupils to acquire music composition skills. They have successfully learnt how to write
simple procedures to control the movement of a cursor around the computer screen. In some
classes they make sound use of computer aided learning packages such as those that help
them with their spelling and with their learning of times tables.
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152. By the end of Year 6, all pupils, including those with special educational needs, make
satisfactory progress building on their knowledge of control technology to write procedures to
draw geometrical shapes onscreen. To reinforce their understanding they use a simple
programming language to negotiate the passage of an onscreen object around a
predetermined course. They use sensors to measure temperature change. They develop a
satisfactory knowledge of spreadsheets when they set up a profit and loss account that deals
with party costs. They learn about databases when they record the birthdates of their class.
They are making satisfactory use of the Internet to research, for example, facts about music.
Some Year 6 pupils use presentational software well to communicate information. Year 3 work
makes a useful link with numeracy when pupils compile a survey of the classes' favourite
takeaway and then present the findings in a series of charts. Year 4 pupils model sets of
instructions using a modelling program that allows them to explore a variety of situations and
thus discover the power of ICT to simulate events. Though pupils of all ages cover the full
range of the National Curriculum ICT, the level of activity is low in most classes and insufficient
use is made of ICT as a tool for learning across the subjects.

153. Information and communication technology is well co-ordinated in the school. Teachers work
with a national set of guidelines to plan the curriculum. This ensures coverage of National
Curriculum programmes of study. It is now important for teachers to make sure that they give
pupils a wider range of opportunities to use ICT to aid learning in the different subjects of the
curriculum.

MUSIC

154. At the last inspection, standards in music were satisfactory, although there were insufficient
opportunities for the older pupils to develop their composition skills. Pupils sang well across the
school.  The quality of teaching was satisfactory overall. On the limited evidence available,
these satisfactory standards have been maintained for the older pupils. Pupils in Years 3 to 6
achieve average standards at present.  It is not possible to make a judgement on the quality of
teaching and learning or on the standards achieved by the pupils in Years 1 and 2 as no music
lessons were observed. However, the quality of singing across the school remains good.

155. In a satisfactory, if brief, Year 4 lesson, based on a unit of the commercial scheme of work
which provides a structure for the teaching, pupils were practising ‘call and response’. This
required them to link vocal sounds with a clapped response. The teacher then guided them to a
means of recording their response, using a rising and falling line to simulate the glide of the
clapped response.  Pupils demonstrated a good sense of rhythm and could replicate musical
phrases with some confidence. The lesson was satisfactorily managed by the teacher,
providing opportunities for all pupils to be involved and to develop their understanding of the
elements of music.

156. The Year 6 lesson observed was heavily dependent upon recorded material from the scheme.
Pupils sang a series of songs, including ‘A Life on the Ocean Wave’ and ‘Love’s old Sweet
Song’, with varying time signatures. They sing confidently, if unenthusiastically, and pitch their
voices accurately. They recognise different styles of music and are able accurately to identify
different time signatures, with the number of beats per bar in each. They know how to keep the
correct time when conducting each song. While the lesson was successful overall, pupils
lacked a sense of engagement and the flow of the lesson was affected as the teacher picked
up on minor points of discipline. There was little opportunity in this, or the other, lesson to
encourage pupils to develop their skills of evaluation, so that learning was no better than
satisfactory.

157. At this stage, the older pupils are reaching standards that are in line with what is expected.
Across the school, pupils have satisfactory opportunities for composition activities and they
listen to a wide range of music regularly – particularly during the daily assemblies.

158. On the evidence available, the quality of teaching and learning for the older pupils is
satisfactory.  The subject knowledge of the teachers observed is satisfactory and enables them
to teach basic musical skills and knowledge. All staff are now following the published scheme



Eyke C.E. V.C. Primary School - 44

for music, which is aligned to the national guidance. This provides a clear theme for each term.
There are regular opportunities for progression of composition skills as pupils get older.  Some,
but limited, use is made of information technology to support pupils’ learning.  There is a focus
on the development of correct musical vocabulary throughout the school.

159. The co-ordinator is knowledgeable and offers a clear educational direction for music. She
provides teachers with support when necessary. However, she has little sense of the quality of
teaching as she has had no direct opportunity in the last two years to see her colleagues teach
music.  There are no agreed short-term assessment procedures and this is an area for
development. There has been no recent in-service training for staff.  Recorder lessons are
provided for pupils in Year 4, taken by another class teacher. The oldest pupils have the
opportunity to take instrumental lessons in violin. Pupils come together to form a choir as
necessary to support the key annual festivals and events and some musical activities are
planned within the group of schools to which this school belongs.

PHYSICAL EDUCATION

160. On the limited evidence available, pupils achieve average standards in physical education by
the end of Years 2 and 6.  During the inspection there was an opportunity to observe athletics
in both the lower and upper part of the school and games skills with the older pupils. There was
no opportunity to judge standards in gymnastics, dance, outdoor activities or swimming (other
than through teachers’ records). In swimming, standards by the end of Year 6, with around
seven in ten pupils able to swim twenty-five metres unaided, fall slightly below the level
expected. No dance lessons were observed, so that no judgement is possible on the quality of
curriculum dance.  Pupils, including those with special educational needs, make satisfactory
progress as they move through the school. Current standards are broadly similar to those
reported at the previous inspection and improvement overall has been satisfactory.  However,
parents feel that disruptions to the management and staffing of the school in the last two years
have seriously affected the range and frequency of opportunities open to pupils in extra-
curricular sport.

161. Most pupils in Years 1 and 2 are keen to achieve and work with enthusiasm.  Year 1 pupils
were observed in an athletics session.  When challenged to jump and stretch during the warm-
up activity, pupils were purposefully involved. They then began a series of timed distance
sprints. They were keen to demonstrate their skills to the others in the class. The key focus of
the lesson was the development of long jump skills and the teacher gave time for pupils to
practise the basic technique involved in the long jump.   Progress was satisfactory during the
lesson, although this could have been improved had the teacher allocated more time to
demonstrating and reinforcing the correct technique with individual pupils.   There is no specific
support for pupils with special educational needs. The teacher provides too few opportunities
for pupils to evaluate their own work and that of others.

162. In Years 3 to 6, the quality of teaching ranges from satisfactory to good, although teaching is
satisfactory overall.  In Year 3, a sound games skills lesson was observed. This focused on the
development of throwing and catching skills.  It was quickly evident that a majority of pupils
have limited experience of throwing and catching, although they persevered and some made
progress in the lesson. The teacher gave appropriate emphasis to the basic skills involved and
demonstrated the need to ‘follow through’ on a throw. She circulated as pupils practised in
groups, indicating potential improvements and pointing out examples of good practice to the
others.   Pupils were co-operative and listened carefully. Catching improved as the accuracy of
throwing increased.   The lesson did not provide opportunities, however, for pupils to assess
the strengths and quality of a performance or to articulate their judgements to the class. There
was a lack of focus on individual needs in the planning.

163. In an effective athletics lesson in Year 4, the teacher’s good subject knowledge inspired pupils
to greater efforts and enabled them to learn well. Following the warm-up activity, she
encouraged pupils to comment upon the effects of exercise upon their health, to sense their
heart beat and the movement of blood around their bodies. Pupils worked in four activity groups
on throwing and catching, relay, sprint and triple jump, while the teacher supported each group
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in turn, reminding them of key points of technique, such as the take-off position for jumps and
arm angles for throwing.  Pupils were attentive and sustained a good pace of learning when
directly supported by the teacher. However, they were more easily distracted when the
teacher’s attention was elsewhere and the quality of learning was then diminished. Neither
jumping or throwing skills exceed the expected standards, although a small number of pupils
are better than this. There were very few opportunities for pupils to evaluate the lesson and to
suggest improvements either to their own work or that of others.

164. The co-ordinator has no opportunity to observe teaching or to ensure that there is consistency
of practice and expectation across the school. At present, the effectiveness of teaching is
reduced for three reasons:

• Weaknesses in planning, where the needs or different groups or individuals are not
identified;

• Insufficient emphasis upon the effects of exercise upon pupils’ health;
• Too few opportunities for pupils to evaluate and comment upon the work of others.

165. At present, pupils swim at a local pool during their last year in the school. All pupils from Year 2
on have the opportunity in the second half of the summer term to use the school outdoor
swimming pool. However, this input, while helpful, amounts only to a few brief sessions in each
year and makes a limited contribution to the steady development of pupils’ swimming skills.

166. The co-ordinator provides satisfactory leadership for physical education. She is keen to raise
the profile of the subject and has introduced extra-curricular football, netball and tennis
activities.  While staff are required to make regular assessments of pupils’ attainment in
physical education, the use made of this information to support improved planning, teaching
and learning is less effective. This affects pupils’ progress.  The school has good outdoor
facilities and is well resourced for physical education.

RELIGIOUS EDUCATION

167. During the inspection it was only possible to see a limited number of lessons. Nevertheless, it is
clear from the analysis of pupils’ books and from discussions with teachers and pupils that
standards are in line with the expectations set down in the locally agreed syllabus. The
progress made since the last inspection has been satisfactory.

168. Pupils make steady progress as they move through the school and, by the end of Year 2, are
learning about similarities and differences between the Christian and Islamic religions. They
know, for instance, that the mosque fulfils a similar function to the church used by Christians.
They compare Lent and Ramadan, the Bible and the Koran. They are aware of a number of the
symbols used by both faiths as part of their worship. In following the locally agreed syllabus,
they learn more about themselves as they recognise that emotions govern behaviour.  They
learn too that they belong to groupings bigger than their immediate family unit, such as the
school and faith communities. In a stimulating exercise they are taught to see the meaning
behind the funny things that people say. Year 1 pupils record successfully their observations
about the people around us who help us, such as the emergency services and medical
personnel, and they reflect on the opportunities they have to help at home.

169. By the end of Year 6, they gain a deeper understanding of a wider range of faiths such as
Judaism, Sikhism and Hinduism. In this year, as in others, the stories that form much of the
teaching of religious figures are used to challenge pupils’ thinking. They learn more about the
main Christian milestones such as baptism and marriage. In Year 5 they begin to ponder on the
complexity of the natural world when they are asked to list the questions they could ask about
an apple. They are encouraged to look for pattern and order in the world and to question its
origin. In Year 4 they discuss the need for rules in communities. In a challenging exercise they
are asked to consider the reactions of Christ to a made up dilemma and produce a range of
well considered responses. Year 3 pupils are taught ways in which they can help the
community. They are asked to produce responses to the question ‘What is the real me?’ and
they list their aspirations, relate times they have been hurt and tell stories of when they have
been happy. In this way they respond well to the expectations of the agreed syllabus.
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170. Teaching and learning in religious education are satisfactory. Teachers are enthusiastic about
the subject and this engages pupils’ interest well. Lessons proceed at a good pace which helps
to sustain that interest. The better teaching features good question and answer sessions that
explore and share the knowledge and understanding of the class and then build from that.
Teachers often use religious artefacts that help to bring lessons alive. They use information and
communication technology satisfactorily to support pupils’ learning. Teachers enjoy good
relationships with their pupils and this helps to encourage pupils to voice their ideas. Pupils
offer a sound range of observations and enjoy the opportunity to do so. The subject knowledge
teachers have of religious education is sound and this is evident in the quality of their answers
to pupils’ questions as well as in the planning of their lessons. They are well aware of the
differing abilities of their pupils (including those with special educational needs) and the work
they set and the support they give is matched to those abilities.


