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PART A: SUMMARY OF THE REPORT

| NFORMATI ON ABOUT THE SCHOOL

Nansl oe is snmaller than nost primary school with a nursery unit, attended
by 179 pupils. There are twice as many boys as girls in Year 2. Around two
thirds of pupils come from naval families serving the nearby base of RNAS
Cul drose and the rest from a w de range of backgrounds. Only around one
third of pupils remain in the school for their entire primary education.
Pupils enter the nursery at three-years-old with bel ow average attai nnent
in nost areas of learning, with particular difficulties in speaking and
l'istening. 41 attend part-tine. The proportion of pupils with special
educational needs is well above the national average (39%; seven have
statenents (well above average). The nunber eligible for free school neals
is average (22%. Nearly all children are white British, with a few from
Bangl adeshi backgrounds. There are 14 gifted/talented pupils spread across
t he school .

HOW GOOD THE SCHOOL 1S

Nansloe is an improving schools and rapidly becoming more effective. The headteacher, deputy head,
governors and staff are in the process of identifying and tackling what needs to be done to improve
teaching and learning further. Standards are generally rising for 11-year-olds, but more able pupils are
not always working as hard as they could. Considering the low level of attainment on entry and the high
turnover of pupils, most achieve well overall and the school gives satisfactory value for money.

What the school does wel |

Standards in English, mathematics, science and French are above average for
11-year-ol ds.

Pupils |ike school, generally behave well and rel ationships are very good.
Overall, two thirds of the teaching is good or better.

The curriculumin and beyond the classroom provides very well for pupils’
personal, social, nmoral, cultural and health educati on.

Links with the local community are very good.

Pupils are very well cared for and their strengths and weaknesses known and
used effectively to help theminprove in their personal devel opnent.

The school has very good arrangenents for welcom ng new pupils, particularly

those joining other than at three-years-old.

The | eadershi p and managenent of the headteacher, deputy head and governors
are good.

What coul d be inproved

Standards in reading, witing and mathematics for seven-year-ol ds

I ndependent work for nore able pupils and aspects of nusic and religi ous
educati on.

Use of assessnent information.

School devel oprment pl anni ng.

The areas for inprovement will formthe basis of the governors’ action plan.
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HOW THE SCHOOL HAS | MPROVED SI NCE | TS LAST | NSPECTI ON

The school was previously inspected in February 1998 and has successfully
tackled all the key issues:
Ef fective assessnment systens are being used in the nursery and
reception cl ass
St andards in geography are as expected.
Standards are rising in informati on and communi cati on technol ogy.

STANDARDS

The tabl e shows the standards achieved by pupils at the end of Year 6 based
on average point scores in National Curriculumtests.

conpared with
Per f or mance in: all school s simlar Key
school s
1999 2000 2001 2001

Engl i sh D D D c wel | above A
aver age above B
aver age

mat hemati cs E E E E average ¢
bel ow aver age D

sci ence D E D C wel | bel ow E
aver age E*
very | ow

There were only 18 Year 6 pupils in 2001 and, together with the high
turnover of pupils joining and |eaving the school other than at nornmal
times, this makes conparisons of standards unreliable. Children in the
nursery and reception class nake good progress from a bel ow average start
and nost will reach the early learning goals by the tine they start Year 1,
apart from in conmunication, |anguage and literacy. In 2001, results of
teachers’ assessment of Year 2 pupils in science were around the national
average but above average conpared to similar schools; the inspection found
st andards unchanged. Standards for seven-year-olds in reading and witing
are well below average and bel ow average in mathematics. This is a decline
since |ast year as there are a higher proportion of |ower attaining boys in
the current Year 2. Nearly all 1ll-years-olds swim 25 netres and are aware
of water safety principles. On the limted evidence available during the
i nspection, standards of work seen in other subjects are generally as
expected for seven and 1l-year-olds and above average in French for the
current Year 6. The school finds it difficult to set reliable targets to
rai se standards in English and nathematics with so many pupils |eaving and
joining and frequently has to revise estinmates. Pupils are generally
interested in their learning and are conscientious but sonetinmes have
difficulties concentrating while working independently, particularly when
t hey encounter problemns.

PUPI LS ATTI TUDES AND VALUES

Aspect Conmment
Attitudes to the Pupils enjoy coming to school, try hard when the work is interesting and
school appropriate and like to share their achievements.

Nansl oe Primary School - 8




Behavi our, in and Pupils generally behave well in and out of |essons
out of classroons and are courteous to visitors.

Per sonal devel opnment | Pupils are generally responsible, helpful and show
and rel ati onshi ps concern for others. Relationships are very good.

At t endance Attendance is bel ow the national average and
unaut hori sed absence is above. This is as a result of
a few persistent offenders.

TEACHI NG AND LEARNI NG

Teachi ng of Nur sery and Years 1 — 2 Years 3 — 6
pupils in: Recepti on

Quality of CGood Sati sfactory Good

t eachi ng

I nspectors make judgenents about teaching in the range: excellent; very
good; good; satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’
means that the teaching is adequate and strengths outwei gh weaknesses.

Literacy and numeracy are not always reinforced sufficiently in other subjects. The strength of teaching
is in the close attention given to: pupils’ personal development and creating positive attitudes to learning;
the sensitive management of their behaviour; effective team-work with classroom assistants; and, the
interesting range of learning activities. Consequently, pupils in these lessons feel good about
themselves, engage enthusiastically in learning and generally achieve well. Areas for development for
teachers are mainly concerned with: not providing hard enough work for the more able to tackle on their
own; not always organising activities to engage pupils’ attention; and in some instances, not giving
sufficiently clear advice and instructions. As a result, brighter pupils are not challenged sufficiently,
some do not always sustain their concentration, and others are not sure what to do and carry on making
mistakes. Pupils with special educational needs are well supported, particularly in language
development when helped by classroom assistants, and overall make satisfactory progress.

OTHER ASPECTS OF THE SCHOOL

Aspect Conmment

The quality and There is an appropriate focus on literacy and numeracy but aspects of
range of the music and religious education are not covered in sufficient depth. The
curricul um school makes very effective use of the local community and provides a

good range of additional activities.

Provision for pupils | Good. Early identification results in appropriate

with speci al hel p being given by teachers and assistants worKking
educati onal needs effectively together.

Provi si on for Overall very good. The school provides a w de range
pupil s’ personal, of opportunities for pupils to devel op socially,
including spiritual, |morally and culturally; provision for spiritual
nmoral, social and devel opnent is good. The personal, enpotional and

cultural devel opnent | health educati on programe is a strength.

How wel | the school The school takes very good care of pupils, providing
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cares for its pupils | effective guidance and personal support, also to
famlies, particularly those joining and | eaving at
other then normal tines. Teachers and assistants know
their pupils very well but do not always use
assessnent information effectively to adapt |earning
activities to match pupils’ capabilities,
particularly the nore able.

The school keeps parents and carers well informed about their children’s education; social events are
well attended and raise considerable funds; the few parents who help in school are very much
appreciated.

HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect Conmment

Leader shi p and The headteacher is a very caring leader well supported by her deputy and
manage- nent by the staff with management responsibilities. They have been effective in
headt eacher and creating a safe and happy school where pupils feel valued and grow in

ot her key staff maturity. Co-ordinators are generally new to their role but are aware of

what needs to be done to raise standards higher.

How wel | the Governors have successfully nmanaged difficult
governors ful fil financi al problens caused by fluctuating nunbers of
their pupils on roll and are now beginning to involve
responsibilities t hensel ves nore in discussing ways of devel opi ng

teachi ng and pupils’ |earning.

The school’s Wil e the school has identified appropriate
eval uation of its devel opnent priorities, current plans do not
per f ormance specifically focus on inproving pupils’ achievenent

or provide neasures by which to check the
ef fecti veness of proposed actions and spending
deci si ons.

The strategic use of | The governing body spends wi sely, has firmcontrol of
resources finances and operates within the principles of best
val ue.

Learni ng resources are good in nost subjects and areas and being inproved
in English, information and comunication technology and religious
education. An information and communication technology suite has recently
been added and is effectively used. The library is adequate but not
suitable for quiet study when the hall is occupied.

PARENTS AND CARERS' VI EWS OF THE SCHOOL

What pl eases parents nost VWhat parents would like to see
i mpr oved
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Children |ike school

Chi | dren nake good progress
School is easy to approach

Children are expected to work hard.

Ampbunt of honmewor k

Range of activities outside of
| essons

I nformation on pupils’
progr ess

Links with parents

The inspection found that children like school and that it is easy to approach. Pupils’ reports were not
sufficiently informative but this year have improved; and, some more able children do not always make
sufficient progress. However, the amount of homework is satisfactory and the range of additional
activities is good, as are links with parents.

Nansl oe Primary School
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PART B: COMMENTARY

HOW HI GH ARE STANDARDS?

The school’s results and pupils’ achi evenents

St andards are above average in English, mathematics and science for pupils
aged 11 and bel ow average in speaking and |listening, reading, witing and
mat hemati cs for seven-year-ol ds.

1

The current below average standards for Year 2 pupils and above
average standards for Year 6 pupils are a reversal on |ast year,
when  younger pupils achi eved better results in nati ona
assessnments. This indicates the effects of the high turnover of
pupils leaving and joining other than at normal tinmes. The present
cohort of seven-year-olds has a high proportion of |ow attaining
boys while the 1l1-year-olds are a nore representative group with a
nunber of high attaining pupils. Insufficient |essons were observed
in other subjects to nmake a secure judgenment about overal
standards in these areas but, on the linited evidence available,
nmost pupils’ attainnment is as expected for their age. Nearly all
pupils can swim 25 netres and know the principles of water safety
when they | eave at 11-years-old.

Pupils’ attainment on entry at three is below average, wth a
significant proportion having poor linguistic skills. Chil dren
achieve well in the nursery and reception class because of the
generally good teaching they receive. By the tine they start
Year 1, nost children are set to exceed the nationally recomended
early learning goals, apart from in comrunication, |anguage and
literacy; an inprovenent on the previous inspection. This is as a
result of staff being nmore thorough and rigorous in assessing
pupils’ progress in order to provide appropriate |earning
activities to individuals; a key issue at the previous inspection.
Pupils with special educational needs are identified early and
receive sensitive and well-targeted support, which ensures they
meke good progress.

The achievenent of pupils in Years 1 and 2 is not as good as
expect ed. Lear ni ng activities are not al ways sufficiently
interesting or purposeful and sone pupils, particularly Year 2
boys, becone inattentive. Generally, pupils are not productive
enough and are over dependent on adults for help when they
encount er probl ens.

Pupils in Years 3 - 6 achieve well overall because they are
interested in lessons, are acquiring an appropriate range of
skills, know edge and understanding and are conscientious. However

when working independently, low attaining pupils sonetines find
activities too hard and the nore able are not sufficiently
chall enged. In addition, nost pupils are not very confident in

trying to sort out difficulties and give up until hel ped by staff.

Pupils with special educational needs are particularly affected by
these shortcomings in their learning and, while they benefit from
the individual and group support given by classroom assistants and
teachers, overall they make satisfactory progress across Years 1 -
6
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10.

11.

12.

13.

National test results in 2001 show that standards for seven year
olds in reading were around the national average and well below in
witing and nmathenatics. When conpared to sinilar schools,
standards were above average in reading, well below average in
writing and bel ow average in mathematics. Teachers’ assessnents in
science show standards were average when conpared to all schools
and above average in conparison to simlar schools. Teachers’
assessments were generally in line with test results in English and
mat hemat i cs.

For pupils aged 11, 2001 test results show that standards in
English and science were below the national average and well bel ow
in mathematics. In conparison to sinilar schools, standards in
Engl i sh and science were average and well below in mathematics.

Extreme caution needs to be taken in drawing conclusions from
trends in results for pupils aged seven and 11. The novenent of

pupils can have a significant effect on the overall assessnent

results for any year group as joining pupils are likely to have
different abilities than those |eaving.

Bearing this in mnd, results in reading since 1997 for pupils aged
seven show standards rose rapidly at first and then steadi ed around
the national average. Witing has been nore volatile, with a steady

i nprovenent until |ast year, when the effects of an increase in the
nunber of girls wth special educational needs was felt and
standards fell. Standards in science have overall risen.

Standards for 1ll-year-olds in English and science have tended to
follow the national trend but in mathematics, there has been an
overall decline when taking account of the sharp fall in 2001. This
is minly due to the late arrival in Year 6 last year of a
signi ficant nunber of pupils with special educational needs.

The general trend in English and science has been one of gradual
i nprovenent as the effects of the National Literacy Strategy and
training in investigative science has taken effect. However, there
are still shortconmings in mathematics, particularly in Years 1 and
2 that have a knock-on effect in Years 3 to 6. Inspection findings
show that younger pupils are not acquiring a sound foundation in
recalling and wusing addition and subtraction facts to 10.
Generally, while nmore able pupils nake satisfactory progress

overall, they are not given sufficiently challenging opportunities
when working independently and the proportion reaching higher
levels in national assessments is often well below average. Boys

have tended to do better than girls but this is nore a reflection
of the nunber of girls with special educational needs joining the
school than shortcomings in teaching and pupils’ | earning.

The school finds setting realistic targets in English and
mat hematics difficult as it is not possible to predict the effect
of leavers and joiners. There is a constant revision of overall
targets and the school is nmoving to using nore appropriate neans of
target setting based on individual pupil perfornmance.

Currently, standards of speaking and |istening are below average

for pupils aged seven and above average for those aged 11. This
i nprovenent is as a result of the inportance the school places on
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14.

15.

16.

tackling the linguistic shortcom ngs many of the pupils have on
entry at three-years-old. Pupils in Years 2 are voluble speakers,
have an appropriate vocabulary but do not always listen attentively
to each other. They make good progress in Years 3 — 6, as there are
many opportunities for speaking, wth staff concentrating on

hel ping pupils to acquire good Ilistening skills. Consequently,
pupils aged 11 are confident in contributing ideas and able to
sustain and develop their thoughts. They have a w de vocabul ary
and listen well, with good reasoning skills.

St andards of reading are also bel ow average for seven-year-olds but
average for 1l-year-olds. Mst pupils in Year 2 read sinple texts
accurately but do not confidently use letter sounds to help them

work out new words. While higher attaining pupils use other
skills, such as working out new words by using their understanding
of a sentence or passage to help them they too have linited
knowl edge and understandings of phonics. The school is aware of
this shortconming and introducing nore phonics approaches to the
teaching of reading for younger pupils. 1In Years 3 -6, many pupils

have developed their own effective strategies for breaking down
unfam liar words and meke nmore wuse of context to help them
understand the nmeaning of difficult text. Consequently, by the tinme
they are aged 11, pupils generally read fluently with a good
understanding and enjoy tal king about what they have read, giving
opi nions and thoughtful insights.

Standards in witing are well below average for seven-year-olds and
above average for 1l-year-olds. Year 2 pupils do not wite easily.
They need consi derabl e encouragenent and support to produce sinple
sentences with appropriate spelling and use of capital letters and
full stops. As a result of limted phonic skills, they quickly
beconme discouraged when trying to wite unfamliar words,
particularly when working independently. Higher attaining seven-
year-olds also do not have the skills to extend and inprove their
work to make their witing nore interesting. Across Years 3- 6,
pupils are encouraged to wite for different audiences and in
different styles. By the time they are 1l-years-old, npst ol der
pupils organise their witing successfully so that spelling and
punctuation are correct and their work has an appropriate form
They generally have good powers of description and use witing
per suasi vel y. Hi gher attaining pupils are not always sufficiently
productive and are capable of witing longer pieces of work on
their own. The majority of pupils in the school wite legibly and
take care; a joined handwiting style is devel oped effectively from
Year 3.

Standards in nathematics are bel ow average for seven-year-olds and
above average for 11-year -olds. Most Year 2 pupils are not adept
at nental arithnmetic because they do not easily recall nunber
facts. They can count from 1 to 100 and understand place value for
hundreds, tens and units. They understand neasure and noney and
recognise and nane sinple regular two-dinensional shapes. Most
produce and interpret sinple graphs but are not confident in
explaining their thinking because of below average speaking and
listening skills. Pupils in Year 6, on the other hand, have a range
of strategies that they can describe when carrying out nental and
written cal cul ations. They have a broad know edge and under st andi ng
of nunber, neasure, shape and data handling. However, a significant
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17.

18.

19.

20.

21.

Pupi | s’

Pupi | s

nunber do not check their work sufficiently and often carry on
meki ng the sanme m stake until hel ped by staff.

Standards in science are average for pupils aged seven and above
average for 1ll1-year-olds. Pupils in Year 2 have appropriate
scientific skills and enjoy carrying out sinple investigations.
However, their knowl edge is not always secure in aspects of
physi cal processes. By the tinme they are 11, npst pupils have a
secure foundation in scientific know edge and understandi ng. They
carry out systematic lines of inquiry, suggesting and testing their
i deas and coming to reasonabl e concl usi ons.

Standards in information and comrunication technology are average
for pupils aged seven and 11 and rising. This is an inprovenent
since the previous inspection. Year 2 pupils are conpetent users of
new technologies in carrying out sinple operations. They use word
processing and creative programmes to express their ideas and
understand how new technol ogies affect their lives. Year 6 pupils
are adept at wusing information and conmunication technology to

support their learning. They conpetently control and access
different functions to express creative ideas or present data in
words, diagrans, tables and pictorially. They are beginning to

experience simulations and nmodelling as staff gain confidence with
these aspects and appropriate resources becone avail abl e.

The school has identified a small nunber of gifted and talented
pupils and is beginning to provide nore opportunities for themto
work at an appropriate |level. However, this is a recent devel opnment
and has not yet had tinme to affect the overall progress of these
pupils but they are achieving satisfactorily.

The achi evenent of pupils who |eave and join other than at nornal
tinmes dips tenporarily when they becone affected by the stress of
changi ng schools. However, staff give these pupils very good
support. Those joining are quickly assimlated into classes and
generally achieve as well as other pupils. Leavers are encouraged
to talk about their new school and helped to prepare sanples of
work they can take with them However despite this help and
gui dance, the school reports that pupils |eaving beconme |ess
conscientious and inattentive in | essons.

General ly, st andar ds in Engli sh, mat hemati cs, science and
information and comunication technology are inproving and the

school has the capability to raise them higher in Year 2 and for
the nore able pupils across the school

attitudes, values and personal devel opnent

have positive attitudes to school, generally behave well and have

very good rel ationshi ps.
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22.

23.

24.

25.

26.

27.

Nearly all pupils have a good response to school, are enthusiastic
and involved in their learning. Overall, their attitudes and
personal devel opnment are good and relationships are very good. A
large majority of pupils show concern for each other, their schoo
and the local community. They are devel oping an appropriate |evel
of personal independence and responsibility. Generally, behaviour
is good. Pupils’ attitudes, behaviour and personal devel opnent
reflect the findings of the previous inspection and relationships
show an inprovenent. Attendance is below the national average; this
is not as good as the previous inspection. However, there was a
slight inprovenent at the tine of the inspection.

Generally, pupils have positive attitudes towards school and
| earning. Nearly all cone happily to school and are enthusiastic in
| essons. Overall, they show a good level of interest and are
involved in the wide range of activities provided. During the
i nspection, there were many exanples of very good attitudes
t hroughout the school. In a Year 1 art and craft |esson to create a
three-di nensional picture about their science topic on aninals,
pupils very quickly becane involved in the activity and sustained
their interest to the end. Very good attitudes were also observed

during a Year 6 French Ilesson when there was a |l|ively and
ent husi astic response from pupils as they were stinulated by the
very well managed and well chosen activities. Wiere pupils’

attitudes are consistently good or better, as they were in the
nursery and reception class, it is because of well-planned |essons
with interesting tasks, with work well matched to pupils’ prior
attai nment, consistent high expectations and generally good or
better teaching.

There were sonme instances of pupils’ attitudes not being as high as
they could be, as seen in a Year 2 nusic |esson using chine bars

Sonme | ower attaining pupils were not able to see the teacher and
therefore were not particularly attentive and sonme pupils
interrupted others and found it difficult to listen to each other.

In the calm and very caring atnmosphere, generally free from
oppressive behaviour, nearly all pupils behave well in I|essons,
around the school and outside. There are pupils in Year 6, who on
occasi ons can exhibit chall enging behaviour, but during the |essons
observed, this was not evident due to very effective control and
managenent from the teacher and very good support from | earning
support assistants. Some Year 6 pupils take initiative in
i nfluencing the behaviour of others. A few girls, needing others
for an activity, suggested to the teacher that only those who
behaved wel |l shoul d be chosen

Overall, the school functions as an orderly comunity. Wth few
exceptions, pupils respond well to the school’'s clear routines when
movi ng around. On the playgrounds, pupils generally mx happily and
play well together and, throughout the school, show a caring
concern to others. During lunch, a five-year-old boy sat waiting
with his hand up and a Year 6 girl nonitor very caringly asked what
he needed and sought help on his behalf froma supervisor.

Wiere there are instances of wunacceptable behaviour, these are

usual ly quickly, sensitively and firmy dealt with and expectations
of good behaviour are reinforced.. Overall, standards of behaviour
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28.

29.

30.

31.

32.

33.

34.

are good with few exanples of deliberately unkind or inappropriate
actions and nmany exanples of very good behaviour. Generally, staff
have very high expectations of behaviour and regularly take
opportunities to reinforce these expectations and readily give
prai se when appropri ate.

Al pupils are very friendly and courteous to visitors, and nearly
al ways to other adults and each other. Wile three Year 4 boys were
taki ng ganes equipnent outside unsupervised, one very politely
asked of the other two, “Could soneone open the door please?”
Nearly all pupils are very confident and greet visitors politely.
Around the school and in class pupils asked visitors courteously,
“Why are you here? What are you writing?”

Thr oughout the school, many pupils talk confidently about
thenselves and their work; even the very young children in the
nursery talk easily with adults. They are confident because the
school actively encourages pupils to devel op speaking and |istening
skills and provides many opportunities, including provision for the
older and vyounger pupils to spend tine together developing
personal, social and literacy skills. This occurred during the
i nspection when the Year 6 class conbined with the reception for a
literacy | esson.

Many pupils of all ages lack confidence in tackling and solving
problens and identifying mstakes when working independently,
needi ng adult reassurance. The school is aware of this shortcon ng
and is encouraging pupils not to be afraid of mmking and |earning
from their mstakes. However, these initiatives have not had
sufficient time to be effective

Many pupils of all ages denobnstrate an awareness of the needs of
others. In the nursery, a boy hel ped another when he was changing
for physical education and another picked up crayons dropped by a
friend; a Year 6 boy, new in school, recognised that a visitor was
going to his class and wal ked back up the corridor to open the
door.

Pupils generally show respect for property and handle resources
properly. In a Year 1 art and craft |esson, pupils handled a range
of resources with care, sensibly using pencils, oil pastels, paint,
gl ue and paper.

Their personal devel opnment is good. They are eager to volunteer for
and accept responsibility. They enjoy opportunities to be involved
in the daily routines of the school comunity and undertake their
duties wth pride. They particularly enjoy being attendance

register nonitors, librarians, operating the recorded nusic for
assenblies and dinner nonitors; carrying out their duties in a
responsible and caring way. Teachers provide many infornal

opportunities and pupils are aware of their duties wthin class,
such as conscientiously clearing away resources. Sone pupils show
initiative by hel ping others, as seen when a snmall group of Year 5
pupils, working on an information and communication technol ogy
project, offered help to those having difficulties with the task

Pupils are encouraged and guided from the earliest age to be
personal Iy independent and take responsibility for their needs. In
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the nursery, children change on their own and persevere when
experiencing difficulties. They show independence and initiative
as when copying their nanmes on a white board. Wen working on
physi cal or practical activities pupils of varying ages often show
a high level of independence but many pupils lack initiative to
extend their own | earning.

Through assenblies, planned discussions, religious education and
the enphasis on personal, social and health education, pupils have
many opportunities to reflect on their own experiences, express
their feelings, learn to respect, understand and enpathise with the
feelings and beliefs of others. The provision for their personal
devel opment is woven into all areas of the curriculum and has had a
significant and positive effect. In discussions they denobnstrate a
hi gh | evel of awareness of the effect of their actions on others.

The inclusive ethos nmeans that all pupils are warmy welconmed into
the life of the school. This is particularly inmportant in a schoo
where there is such a high turnover of pupils. The school has very
effective ways of helping pupils who join, other than at three
years of age, to quickly feel part of the school comunity. The
pupils who joined during the inspection reported that they found
the school wel conm ng.

Staff make great efforts to nmake all pupils feel valued. In Year 3
during a religious education |esson, the teacher enphasised that
everyone is special and has sonme gift or skill to contribute and to
be proud of.

Staff sensitively guide and encourage pupils of all abilities to be
fully involved in |lessons, as in a Year 6 nusic |esson when a | ower
attaining girl helped with a denonstration. Pupils and staff relate
very well to each other and adults generally provide very good role
nmodel s. These very good rel ationships are a strength of the school

Younger pupils are helped and guided by staff to understand the
effect of their actions on others. Teachers take opportunities to
reinforce values, expectations and social conventions. |In the
reception class during story time, a girl sitting on the floor said
a boy had kicked her as he wal ked past. The teacher explained this
was accidental and effectively used the incident to extend their
personal developnent by asking, “Wat do you say when you
accidentally hurt soneone” The boy responded with, “I'm sorry”. The
effect of the very good relationships was evident in the very
positive response of pupils to such guidance. Teachers and | earning
support assistants readily give praise and effective support to

pupi | s.

Generally, pupils willingly help and support each other’s | earning,
collaboratively in groups or in pairs and offer to share
information and resources am cably. In a Year 2 science |esson

pupils worked collaboratively, solving problens. The school

reported that some Year 6 pupils had found difficulty in working
harnoni ously with others and that a great deal of support had been
provided to inmprove teamwork. During the inspection, the positive
effects of this initiative were evident as the class was orderly,
cal mand pupils co-operated well.
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41.

Conpared with other schools for 2000/2001, the attendance rate is
bel ow the national average. This indicates a decline since the
previ ous inspection, when attendance was satisfactory. However
these wunauthorised absences are the result of a few persistent
of fenders. There was one fixed-term exclusion. Lessons begin
pronptly and no time is wasted.

HOW VEELL ARE PUPI LS OR STUDENTS TAUGHT?

Overal |,

teaching is good, with npst teachers managing pupils very well,

bei ng confident in their subject know edge and understandi ng, concentrating
on teaching basic skills effectively and nmaki ng good use of resources and
cl assroom assi stants; there are shortcomngs in sone teachers’ expectations
of pupils’ capabilities and in the teaching nmethods used.

42.

43.

44,

45.

46.

During the inspection, 66% of the teaching was good or better and
7% very good. In the previous inspection, the amunt of very good
or better teaching was 26% In 10 out of 11 |essons observed, the

teaching in the nursery and reception class was good or better. In
Years 1 and 2, the teaching was good in two | essons, sound in nine
and unsatisfactory in twd. In Years 3 - 6, the teaching was very

good in two l|lessons, good in 14 and satisfactory in two. Overall
the teaching of English and nmat henatics was good.

The generally good or better teaching in the nursery and reception
class is as a result of the teachers and classroom assistants
working so effectively together. They have a good know edge and
understanding of the curriculum for young pupils and plan
interesting and stimulating activities that develop pupils’ basic
skills.

In the nursery, pupils are happy, quickly establish routines and
enjoy |earning. They need encouragenent to sustain their
concentration and can easily |oose heart when they encounter
difficulties. However, there is a strong focus on personal, social
and enotional devel opnment, which effectively helps pupils work co-
operatively and becone nore independent.

In the reception class, there is an increasing enphasis on speaking
and |istening, reading and nuneracy. Consequent |y, pupils’
developing skills ensure they remain interested in |earning.
However, there are not always enough opportunities for themto try
out witing through play and gui ded activities.

Teachers in Years 1 and 2 are less secure in their inplenentation
of the National Literacy and Nuneracy Strategies. As a result, the
teachi ng of phonics and addition and subtraction facts to 10 is not
al ways effective. Wien pupils have problems in these areas, they
find it difficult to read and wite unfanmliar words and carry out
mental calculations. In contrast, teachers in Years 3 — 6 have
taken on board national guidance and have worked successfully to
begin to redress earlier shortcom ngs. However, there has been
insufficient time for their actions to be fully effective and sone
pupils in Years 3 and 4, still lack confidence in reading, witing
and nental mathenmatics. Teachers throughout the school are nmeking
more use of new technologies to support their teaching and pupils’
learning in all subjects.
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47. The best teaching occurs when teachers have a good know edge and
understanding of subjects and, therefore, plan interesting and
appropriate activities that consolidate and extend pupils’
|l earning. There is also effective teammrk between teachers and
assistants that is particularly evident in the very sensitive
managenent of pupils with challenging behaviour. As a consequence
nearly all pupils in these |essons respond enthusiastically, are
productive and achi eve well.

48. Teaching that is less than satisfactory is characterised by a
combi nation of inappropriate expectations of pupils’ capabilities
that results in planned work being too hard or easy and teaching
met hods not being adapted as teachers do not use ongoi ng assessnent
effectively to check pupils’ progress. |In these |essons, pupils
becone frustrated, waste tinme and rely heavily on adults for help.

49. Teachers and assistants work well in their identification and
support of pupils with special educational needs when working with
i ndi viduals and smal| groups. However, work that is set for pupils
to undertake on their own during lessons is not al ways
appropriately matched to the rate, stage and style of their
| earning. As a consequence, a nunber of pupils find work too hard,
do not take enough care with their presentation and fail to
persevere when they encounter problens.

50. A simlar result occurs when nore able pupils are given independent
work that is too easy. As they do not need so nuch adult help in
class, they conplete work quickly and wi thout sufficient care and
do not check and correct errors. Wwen they are challenged, as
happens in weekly sessions for older pupils taught by the
headt eacher, they achieve well.

51. Al teachers nmmnage the induction of new pupils, who join the
school other than at normal time, very well. These entrants are
made to feel welconed, helped to adjust to different ways of
wor ki ng and qui ckly assessed to check their prior attai nment. Those
|l eaving are also given reassurance and encouraged to take exanples
of work with themto their new schools.

52. Wrk is regularly narked and teachers generally provide appropriate
gui dance as to how pupils can learn from their mnistakes. Homework
is used to reinforce learning, particularly in reading, spelling
and the learning of nultiplication facts. Sonme parents felt there
was too much and others too little homework; inspection findings
confirmthe anmobunt is appropriate.

53. As a result of the good or better teaching, pupils are being well
prepared for the next stage of their education when they |eave at
11 years ol d.

HOW GOOD ARE THE CURRI CULAR AND OTHER OPPORTUNI TIES OFFERED TO PUPILS OR
STUDENTS?

The school provides a broad and balanced curriculum for all pupils both
wi thin and beyond the school day. There is good provision for out of schoo
activities. The curriculum is well supported and enriched by the very
effective use of the local comunity. The provision for social and nora
and cultural devel opnent is very good.

Nansl oe Primary School - 20



54.

55.
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58.

59.

The quality and range of learning opportunities are satisfactory
throughout the school and good in the nursery and reception
classes. There is an appropriate focus on the developnent of
literacy and nuneracy skills. Provision for personal social and
heal th education is very good. There is good provision for physica

education in Years 3 - 6. The nusic curriculum provides
i nsufficient opportunities for pupils to develop their conposition
skills in Year 3 to 6 and, in religious education, their

under standi ng of world faiths.

The effectiveness of strategies for teaching literacy skills, while
satisfactory, do not provide sufficient guidance to teachers to
enable themto match the steps of learning nore closely to pupils’
i ndi vi dual needs, particularly in Years 1 and 2 in developing
reading and witing. The school has devel oped satisfactory
strategies for the teaching of nunmeracy and teachers are taking on
i deas from the national nuneracy strategy to further inprove their
teaching and pupils’ |learning. However, there are insufficient
opportunities for nore able pupils to be chall enged when working on
their own.

Curriculum planning is appropriate and |long-term plans ensure that
pupils study a broad range of topics and develop skills
progressively. National guidance has been taken into account in
designing these plans but the school has nade adjustnents to
reflect mxed age group classes. The four-year progranme for
subj ects other than English and mathematics, is an appropriate way
of ensuring pupils receive a balanced curriculum w thout
repetition. Medi um and short-term plans provide satisfactory
gui dance overall, apart from in conposition in nusic and world
religions in the Years 3 — 6 programe. The school is aware of
these shortcomings and is currently exploring ways of inproving
gui dance in these areas.

Provision for pupils wth special educational need is good
t hroughout the school. Teachers and |earning support assistants
work well together to plan activities that are interesting and wel
mat ched to the learning styles and needs of the pupils when working
with individuals and in small groups. However, sonetinmes the work
given to low attaining pupils to finish on their own is too
difficult and they struggle. Resources for special educationa
needs are good and the well-organised group teaching area provides
an attractive and stinulating environnment for pupils.

Equality of access to the curriculum and opportunities are good.
The school works hard to ensure that every pupil has access to
| earning and positive role nodels are evident anong nmenbers of the
school community. Overall, the ethos of fairness and equality is a
strong feature of the school, apart from in not always natching
i ndependent work to the style, rate and stage of l|earning of all

pupi | s.
The curriculum neets requirenents in all subjects. The provision

for sex, drug and health education is good. The school neets the
requirenents for a daily act of collective worship.
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The contribution nade by the community to pupils’ learning is very
good and very effective in extending and supporting all aspects of
the curriculum There are long-standing |links with the |ocal naval
base, for exanple, Year 3 / 4 have adopted a Mnistry of Defence
policeman and his dog; naval ratings have helped with the school
grounds; the base provided a float to enable the school to take
part in the Helston 800 anniversary pageant; and, Father Christmas
arrives by helicopter. A local financial conpany sponsors the
school football team and there are strong links with |ocal tourist
attractions.

There are well-established links with Anglican clergy, Methodists,
Baptists, Jews and a Christian based organi sati on. Menbers of these
different religions visit and contribute to assenblies. An Anglican
vicar is a pastoral governor at the school. Menbers of the school
and | ocal community cel ebrate major Christian festivals together.

Pupils wvisit the local library. Links wth the Guardians of

Godol phin Wwods, Cornwall WIldlife Trust, and the Helford ranger

provide very effective support for science and geography topics.

Cl asses mmke regular visits to the local nuseum and the nuseum
di spl ays the work of pupils and supplies resources. The school is a
friend of the Tate Gallery in St lves and pupils visit regularly
for workshops.

Visits are made to the school to support pupils personal, social
and health devel opnent by the community police, road safety unit,
the fire service and cycling proficiency is organised by the naval
base. O der pupils visit a local swiming pool to support their
physi cal devel opnent.

The school is very actively involved in all the local cultural and
traditional events, such as the Flora day celebrations, ‘Beating
the parish bounds’, and the annual mayor making cerenony. Seni or
citizens are invited to the harvest service and gifts are
distributed to the elderly in the conmunity. An older nmenber
visited Year4/5 to talk about Queen Victoria s jubilee and brought
menorabilia for pupils to | ook at.

Nursery pupils have benefited from visits by a local artist. Sone
pupils are receiving athletics coaching from an JOynmpic junior
coach. A Year 6 boy is carrying a baton through Helston as part of
Jubi | ee cel ebrations.

The school s developing the use of the internet for topic
research. As yet, pupils have no e-mail links with other schools
but are allowed to contact friends who have an e-mail address.

Links with the wider conmmunity provide enriching experiences for
pupils that help them see their place in society.

Pupil s’ personal devel opment is prompted through assenbly thenes,
formal and informal discussion, religious education and val ues that
are consistently reinforced within the classroom and around the
school . Throughout the school, pupils are being helped to recognise
and understand the inportance of caring for the environment. During
di scussions, Year 2 and Year 6 pupils expressed interest and
concern for the local area and stated that people should put litter
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into bins as it nmade the town |ook untidy. O der pupil recognised
the val ue of recycling.

Younger pupil understood the reasons behind school rules, and
nearly all pupils are involved in formation of class rules and
understood why they are necessary. Younger pupils think that adults
have to live by rules but find it difficult to think beyond the
school comunity, sonme suggesting that the headteacher, the Queen
or Jesus mmkes the rules. Oder pupils have a nmuch better
understanding of laws for adults and sonme know that the governnent
mekes decisions affecting everyone. These pupils know that Tony
Blair is the Prime Mnister and their understanding of voting has
been hel ped by involvenment in the recently formed school council
Those elected to the school council are very keen to talk about
their roles. During a council meeting observed during the
i nspection, representatives put forward their ideas about health
and safety, giving serious and thoughtful coments. They have a
growi ng understanding of pupils’ rights and responsibilities within
the famly and the community and know the difference between fact
and fiction.

The school has good links with its partner institutions. Links with
other primaries are through football and netball conpetitions, the
| ocal association of primary head teachers and joint staff training
days.

There are longstanding and well established Iinks with the | ocal
secondary school. A secondary teacher is a governor at Nansloe and
has responsibility for transfer arrangenents. Year 5/6 pupils
attend science workshops and, with two other local primaries, go to
the ‘drop in study centre’ for activities such are art, sport,
l'ibrary use new technol ogies. Year 6 pupils have the opportunity to
go for science and mathematics enrichnment sessions. The schoo
benefits from the use of information and comunication technol ogy
resources loaned to them fromthe secondary school

Before transferring, Year 6 pupils spend at |east one day at
secondary school and there are opportunities for extra visits if
appropriate. Secondary staff nmke visits to teach and to talk to
pupils. Teachers from both schools work very closely together to
ensure the snooth transition for all pupils, especially those
requiring additional support. The nursery benefits from the
regul ar placenent of students froma l|local college.

The school has very good provision for the personal devel opnent of
pupils. The provision for noral, social and cultural devel opnent is
very good, which is an inprovenent since the previous inspection.
The provision for spiritual devel oprment is good; the sane as in the
previ ous inspection.

The pronmption of spiritual devel opment is good. There is a caring
and supportive ethos that pervades the school, reinforced by |inks
with people having mainly Christian based beliefs. The policy
statenent on spirituality focuses staff awareness on pupils’
spiritual developrment within progranmes of study and in specific
areas of the curriculum such as planned discussion tinmes. There
are nmany opportunities within the curriculum particularly in
religious education and the daily act of worship to allow for quiet
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monments of reflection and enhance spiritual enrichnment. Teachers
confidently allow time for reflection knowing that pupils wll

respond positively. In a Year 3 religious education |esson, all

pupils closed their eyes when asked to think about special people
who help them In an assenbly, taken by a visitor, pupils responded
with anmazement during a discussion on seed germination. During a
choir rehearsal, the parent volunteer encouraged pupils to sing
from“deep within their soul s”.

Pupils wonder at growing and |ife processes and physical phenonenon
in science. In English, stories and poetry offer pupils a chance to
read about, enpathise, explore and express their own thoughts and
feelings. In the Year 4/5 ‘Autum Anthology’', a pupil wote “The
trees start to get lonely” describing the feeling felt by a tree
after its leaves had fallen to the ground.

The general use of discussion in lesson, the many well presented
di splays, the framed weekly award certificates and the nmany
phot ographs di splayed in corridors and classroons show pupils that
teachers value them as individuals and want to celebrate their
achi evenents. A very positive aspect of the Year 5/6 classroomis
the use of water features and, at appropriate tinmes, of quiet nusic
pl ayed to create a calmng and reflective atnobsphere.

Through the attractive display of resources linked to world faiths
and posters in the hall, with nmessages such as “No act of kindness
however small is ever wasted”, pupils are encouraged to respond
sensitively and reflect on what they have heard or experienced.
These are appropriate to pupils’ age and maturity and staff
sensitively guide and encourage pupils to reflect on these
di spl ays.

Rel i gi ous education and assenbly thenes are helping the pupils to
have an understandi ng about the values and beliefs of their own and
other cultures. The pronotion of all pupils’ self-esteemis given
a very high priority and the constant and generally consistent use
of praise and other rewards by staff is considered a vital part of
boosting pupils’ self esteem

Pupils’ noral developnment is very well pronmoted and is fundanental
to the school’s ainms and practices. Guiding pupils in the
recognition of right and wong is given a very high priority by al
staff. The curriculum ainms and objectives, published in the
prospectus, reinforce the inportance of respect for oneself and
others, an appreciation of other races, religions and cultures and
a responsible attitude towards the environnent.

Staff, regularly and sensitively take opportunities in |essons and
around the school, to foster such values as caring and respect for
each other, courtesy and fairness. All staff, regularly, guide and
encourage pupils to understand the inpact of their attitudes and
behavi our on others. The school actively involves pupils in the
formation of class rules, helping them understand their inportance
and the reasons for conplying with rules. Visits fromthe conmunity
policeman al so underpin the nessage of learning right from wong..
There are limted opportunities for the young children to be
involved in team ganes but older pupils fully participate in
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sporting activities, which give them an understanding of fair play,
the spirit of conpetitiveness and the need of conpliance wth
rul es.

Personal, social and health education is woven into many areas of
the curriculum and assenblies. Science, history and geography help
pupils | ook at ways of caring for the environnment and provide very
appropriate opportunities for the pupils to develop and express
moral values. In a addition, the school takes part in a recycling
scheme. Pupils are taught to respect thenselves, each other and
helped to become aware of issues, such as pollution. The
expression of nmoral values can be seen in the regular support of
charities.

There are very good arrangenents for promting pupils’ social
devel opnment. There are very many opportunities provided for all
pupils to develop an understanding of living in a comunity; and
there are formal and informal tasks and duties that help pronote a
growi ng sense of the inportance of responsibility. The headteacher
and all other adults provide very good role nmodels by treating
pupils, visitors and each other with respect.

Al staff are very aware of the need to pronpte social devel opnment
and throughout the curriculumall pupils have many opportunities to
learn how to relate to each other by working in pairs and in snmall
and large groups. In the nursery, all pupils have the opportunity
and are encouraged how to |earn co-operate, share and take turns

In other classes, staff regularly and consistently ensure that
pupils benefit from opportunities to work together. \Wher e
appropriate, additional support is provided for pupils who need to
extend their social skills.

The school provides a w de-variety of other activities that very
effectively pronote social devel opnent . A range of visits
supporting the curriculum and the very high level of involvenent in
| ocal events offer very good opportunities for social interaction
in the wider conmunity.

A varied and rich progranme of extra curricular activities such as

cricket, football, high five, recorders, conputer club, chess,
choir, and sw nm ng, encourage teamwrk, conpetition and fair play.
Lunch tinmes, play tines, shared literacy tinme between ol der and
very young pupils help foster nixed age relationships. Schoo
assenbl i es, the celebration of Christian festivals, schoo
productions, and very good links with the local comunity and

visits help pupils develop their social skills when working with
| arge nunbers of people. Pupils have the opportunity to voice
opi nions through discussions in lessons and fornmally through the
recently formed school council.

The pronotion of pupils’ cultural developnment is very good. The
school actively supports and teaches pupils to appreciate their own
cultural traditions through curricular provision and the high |eve

of involverent in a wde range of |ocal events. Positive
contributions to pupils’ cultural devel opment come from aspects of
English, art, geography, history, information and conmunication
t echnol ogy, nmusi c, physi cal educati on, religious educati on

assenbl i es and through the provision of sonme traditional playground

Nansl oe Primary School - 25



86.

87.

88.

89.

garmes. There are also appropriate opportunities to conmpare aspects
of other religions and cultures.

Pupils have the chance to study the works of a range of artists and
other cultures and they are developing an understanding of the
contributions of individuals and different peoples to current
society. For exanple, Year 1 have produced t hr ee- di nensi ona
pi eces of work based on a fanpbus painting by Henri Rousseau. Years
3/ 4 and 5 / 6 have produced paintings based on Van Gogh ‘s
Sunflowers and |ooked at the work of the inpressionists, Marcel
Duchanp; ol der pupils have al so produced pieces of pottery inspired
by the shapes of the local tin nines. Year 6 pupils learn
conversational French and other pupils are encouraged to respond to
their names in a range of |anguages when the register is called,
pupils also sing in French during assenbly. In a Year 6 nmathenatics
| esson, higher attaining pupils were doing tasks based on the work
of an Indian mat hematici an

Assenblies and religious education provide opportunities for pupils
to learn about and appreciate the values and beliefs of other
faiths. Well-presented displays in the hall and classroons show the
richness of other faiths and cul tures.

Pupils’ learning is enriched by nany appropriate visits in support
of topics. Pupils nmake regular use of the library, Year 4/5 visited
for a poetry nmorning and Year 3 / 4 are visiting to watch a theatre
group. The local nuseum is used by all classes and is currently
di splaying the work of some of the pupils. The school is a friend
of the Tate Gallery, at St. Ilves, and several classes visit for
wor kshop experiences. Visitors have added to progranme provided by
the school, these have included peripatetic nusic teachers.

In support of all the above aspects the school is fortunate in
having very good role nodels with staff from different ethnic
backgrounds, wormen in senior managenment positions and physically
chall enged adults all playing a full part in school life. As a
result, pupils show tol erance, acceptance and value the
contribution of different people in their school and society.

HOW VELL DOES THE SCHOOL CARE FOR I TS PUPI LS?

Overal |,

the school takes very good care of pupils and staff know pupils

very well. The school has established good procedures for assessing and
recordi ng pupils’ attainment and progress in English and nat hematics

90.

91.

Overall, the school takes very good care of pupils. This is an
i nprovenent since the previous inspection when the quality of care
was good. The school strives to ensure the health, safety, care
and protection of all pupils, doing what it reasonably can to

protect them from harm

Very good relationships have been devel oped between staff and
pupils and the needs of pupils are put first. This has created a
very supportive and caring conmunity. The headteacher’s and class
teachers’ know edge of pupils is very good. They are aware of their
pupils’ various needs and respond to them in a positive and
supportive way. Prompt informal support is consistently given to
any pupil showing distress during daily routines and |essons.
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Consequently, pupils feel they are well <cared for and have
confidence in adults in the school conmunity for advice and
support.

The school takes very good care of all pupils, including those with
speci al educational needs. Staff work closely with parents and
ot her agenci es, when appropriate, to support these pupils, ensuring
they are fully included in the |ife of the school

Very good child protection neasures are in place, staff discussions
take place regularly and all staf f are aware of their
responsi bilities. The teacher with responsibility for <child
protection reports that information and discussion about these
procedures formpart of the induction programme for new staff.

The school places great inportance on personal and social and
health education, which as well as being covered through subject
teaching, is regularly supported inforrmally by all staff.

The school has established very good working relationship with the
education welfare officer and, if appropriate, hone visits are
arranged. The school nurse is a regular visitor and hel ps support
personal and health aspects of the curriculum The school also has
effective links with other support agencies.

Generally, the day-to-day work of the school, in terms of
supervi sion and awareness of hazards within and beyond school
shows a very good |evel of responsibility for the health and safety
of pupils. Very thorough risk assessnents are carried out for off-
site visits.

Regul ar health and safety inspections of the buildings and grounds
are carried out. Staff stress safe working practices to children in
order to avoid hazards and they enphasise the need to be careful
when handling resources. In a Year 3 physical education |esson,
appropriate health and safety warnings were given to pupils to be
aware of others when perfornmng their gymastic sequences. Visitors
to the school receive appropriate health and safety information and
many fire notices are pronminently displayed around the school

There are very good, consistently applied formal and infornal
procedures to nmonitor and support attendance. The registers are
accurately kept and rigorously checked weekly by the headteacher.
If the school has a concern over a pupil’s attendance rate, the
education welfare officer is contacted and a home visit arranged
when necessary. The adninistrator reports that nearly all parents
are very good about contacting the school to advise them of a
child's absence; if a pupil, for whom the school has concerns,
fails to arrive at school and no nessage is received, the
adm ni strator always tel ephones the parents to establish the safe
whereabouts of the pupil. The school takes a firm line on
aut hori sing absence. There was one fixed-term exclusion during the
previ ous school year and one fixed term exclusion during the
i nspection for appropriate reasons, correct procedures were
fol | owed.

Meal time and cl assroom assistants have regular formal neetings with
the headteacher and talk infornally on a daily basis to all staff
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so they are well informed about the specific needs of pupils. They
are invited to appropriate training sessions and neetings and many
attend.

There are very good procedures for nonitoring and pronoting good
behaviour. Al teachers have very high expectations, which are
nearly always consistently, sensitively and effectively enforced so
pupils clearly know what is expected of them There is a clinmate of
good behaviour in this orderly comunity with clear routines and
class rules agreed between pupils and teachers. There is regular
i nformal discussion anong staff so that all are aware of particul ar
problens and the help and support that may need to be given to
i ndi vi dual s.

Class teachers readily and consistently give praise and thanks to
pupils for their good, and often very good, attitudes and
behaviour. There is a whole school strategy of rewards and
sanctions; these are adapted by teachers, according to the needs of
each class. There is a full tinme behaviour support assistant
working with the Year 6 children and, during discussions, she hel ps
pupils agree and set their own targets. Regular use is nmade of a
| ocal behaviour support centre, which some Year 6 pupils have
attended. All staff have the opportunity to receive a days training
on ‘chal | engi ng behavi our and self esteem.

Procedures for nonitoring and elimnating oppressive behaviour are
good. When incidents of bullying or aggressive behaviour are seen
they are dealt with imediately, using a quiet, sensitive but firm
approach. There are good formal and informal procedures to follow
up any incident. Pupils and parents are encouraged to share
concerns with staff, which they report they can with ease.

Procedures for nmoni tori ng and supporting pupils’ per sona

devel opnment are very good. The school believes that persona

devel opnment is as inportant as academ c progress and, therefore,
both are cel ebrated. Pupils’ achievenents for effort, attitude and
behavi our are acknow edged. Those, who experience difficulty with a
specific area of personal devel opnent, are encouraged to inprove
and rewarded when they are successful. Teachers and assistants
support these pupils very well and help them set their own targets
when appropri ate.

Teachers and other staff know pupils very well and use this
knowl edge when organi sing seating arrangenents for group or paired
wor k. For exanple, a shy pupils is partnered with a nore outgoing
one. The use of praise is well used to inprove pupils’ attitudes to
| earning. The inclusive ethos in the school ensures that all pupils
are valued as individuals and for the part they play in the life of
t he school

Pupils, who join the school other than at normal times, are very
well cared for. Parents or careers are encouraged to visit wth
their child in advance so that school routines can be expl ai ned and
the child introduced to their teacher and classmates. Once started,
the class teacher and other staff informally check that the new
pupil has friends, knows what to do and is happy with school. In
addition, one of the class is chosen as a ‘buddy’ to be a special
friend.
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The school has established good procedures for assessing and
recording pupils’ at tai nment and progress in English and
mat hematics. |In other subjects, arrangenments are satisfactory.
Teachers have a sound know edge of pupils’ progress through day-to-
day assessnment and the use of formal tests. Appropriate records are
kept by teachers and also held centrally on a conputer database.
From Year 2 onwards, a range of standardi sed tests and assessnents
are used throughout the year to measure pupils’ progress in English
and nat hemati cs. Teachers have also begun to neet to discuss
pupils’ recorded work and ensure that judgenents are consistent.

Assessnent is used effectively to support curriculum planning in
the foundation stage and infornmation and conmunication technol ogy.
However in other subjects, it is not yet used consistently to
enabl e the next stage of pupils’ learning to be closely nmatched to
their needs. This means that pupils are sonetines tackling work
that is too hard for them whilst at other tines nmay be given work
whi ch is not chall engi ng enough.

Wiile Year 6 pupils are being set individual achievenent targets in
English and nuneracy, this is not yet conmon practice throughout
the school. The headteacher and newy appointed deputy have drawn
up plans to help staff be nore diagnostic in their assessnment in
order to identify and discuss with individual pupils what they need
to do to inprove.

Cl ass teachers and classroom assistants work well together to plan
the work and assess the progress of pupils with special educational
needs. Individual education plans are kept up to date and used
effectively to set targets for learning, record progress and the
i nvol venent of outside specialists. As well as annual reviews, nore
frequent neetings are held to share information with parents and
di scuss progress, further action and support.

HOW VELL DOES THE SCHOOL WORK | N PARTNERSHI P W TH PARENTS?

Parents are appreciative of the school and feel well informed and invol ved.

110.

111.

112.

The school has good links with parents. The school endeavours to
work closely with all parents, informal contact is encouraged and
vi ews sought and val ued. Parents have positive views of the school
There is good formal and very good informal contact with parents,
particularly those with younger children. The school reports that
this is a significant inprovenent since the previous inspection

Overall, the quality of information provided by the school
particularly about pupi | progress, is satisfactory. The
contribution of parents to their children's learning at school and
at home is also satisfactory. This broadly reflects the findings of
the previous inspection. Nearly all parents are supportive of the
school and satisfied with what the school provides and achieves.
Wth few exceptions, parents find the school approachable and
wel coming and willing to listen to their concerns.

Parents appreciate the regular nonthly newsletters and other

|l etters, when appropriate. The school prospectus provides useful
information for parents and neets statutory requirenents. The
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governors’ annual report to parents is informative and also neets
requi renents. There is a pastoral governor who can talk to parents
when needed. Appropriate curriculum neetings have been held and the
school reports these are well attended.

The school and home work well in partnership, sharing information
about pupils, their learning and how they feel. This partnership
starts with good induction procedures for parents of three-year-
ol ds and extends to parents of the many pupils who join other than
at normal tines.

Parents value the ‘open door’ policy operated by the school; nearly
all parents find the school very approachable and know that
concerns will be dealt with pronptly. Fornmal opportunities to neet
with teachers are satisfactory. Parents neet with their child s new
teacher in the autum term and in July to discuss the end of year
reports. Sone parents were concerned about the quality of the
information received. Based on last year's reports, the inspection
upholds this concern as areas of acadenic inprovenent were not
identified and only personal devel opnent targets were set. However,
the newy designed reports are much nmore specific, identifying
strengths and areas for inprovenent wth appropriate acadenic
targets as well.

The school has a satisfactory range of productive and consistent
links with parents that help pupils learn. Parents’ involvenent in
the life of the school is encouraged and appreciated but the school
reports the support given is nmainly for school outings. However,
the few that do help are very nuch appreci ated.

Approxi mately 80% of parents have signed the home/school agreenent.
The school reports that there is variable help from honme for pupils
with homework; nobre support being given to younger pupils wth
their reading. Hone/school |ink books reflect this support and form
a useful communi cation between school and hone. Sone parents were
concerned that there was too nuch homework and others that there
was not enough, especially for the Year 6. Honework is set
according to the schools’ policy and overall is appropriate. The
school offers parents the opportunity to attend * |link into
|l earning’, a course leading to further education opportunities.

Parents of pupils with special educational needs are encouraged to
be involved from the earliest stage and report they value the
advi ce and support given. They appreciate the quick response of the
school when a specific concern arises and appreciate the additional
support given.

The ‘friends association’ makes a very good contribution to the
life of the school and to pupils |learning. Menbers of the comittee
are conmitted to inproving the quality of the |earning environnent
and to provide funds to inprove the range of |earning resources.
Last year, they raised £6,500, which was spent according to school
devel opment plan priorities. They see their role as mainly fund
raising and to provide a range of social activities for pupils,
parents and others in the conmunity.

The school has no formal procedures for seeking parents’ views and
finds the daily informl exchange of information effective.
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HOW VELL IS THE SCHOOL LED AND MANAGED?

The school is well led by the dedicated and caring headteacher, supported by committed
governors and senior managers.

120.

121.

122.

123.

124,

Leadership and nanagenent have successfully created a climate in
which pupils, parents and staff feel valued, appreciated and
wel coned. I n addition, they are providing pupils, many of whom have
al ready changed schools nmore than once, with an all round education

that prepares them for life, especially in their persona
devel opment. Generally, pupils achieve well from a low start,
particularly with their [|anguage devel opnent, and do as well as

expected in nmost other subjects. However, the school has not yet
been effective in tackling shortcomngs in pupils’ reading, witing
and mathematics in Years 1 and 2; there are still gaps in the
provi sion for aspects of music and religious education and for nore
able pupils; assessnent is not always used appropriately; and,
school inprovenent plans do not focus sufficiently on raising
pupi |l s’ achi evenent.

Progress in dealing with these issues has been del ayed because of
staff changes caused by retirenment, redundancy and illness. This
resulted in rmanagemnent responsibilities being reviewed, new
appoi ntnments and devel opment priorities being postponed. Since the
begi nning of the school year, staffing has been stable but key
managers have had to becone fanmiliar with their new roles. The new
deputy head has taken on the co-ordination of mathematics and
design and technology as well as other senior managenent duties. In
addition, she has had to take charge of a challenging Year 6 class
whose learning was disrupted in previous years when they were
taught by a nunber of tenporary teachers. Science, geography,
musi ¢, physical education and religious education also have new co-
ordi nators. However, now staff w th management responsibilities are
clear what needs to be done and are already beginning to take
effective action. The school’s personal, soci al and health
education programe, a strength, is very well managed by the Year 2
t eacher.

The governing body has an efficient nmeeting structure and fulfils
nearly all requirements. They have had a difficult task over the
past few years in balancing their finances as the nunber of pupils
on roll fluctuated and fell. As a consequence, governors take
considerable interest in shaping the direction of the school and
comittee chairs are in frequent contact with the headteacher to
ensure all decisions are fully discussed.

Overall, governors have a good know edge and understanding of the
school ' s strengt hs and weaknesses, with comittee chairs
particularly well informed. In addition, individual governors are

linked to a particular year group and follow this class through the
school. This gives them a very personal interest and understanding
of how pupils devel op and progress.

The school is beconming nore effective at nonitoring and eval uating
its performance but is aware that processes need to be nore
rigorous and systenatic. Currently, only limted classroom
observation of teaching and pupils’ l|earning has taken place but
time and resources have been allocated to allow npbre nmmnagers to
take part.
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Per f ormance mmenagenent is comng to the end of the first cycle and
has been nopst effective in helping staff develop their nanagenent
roles and also focus nore on neasuring the effects of changes to
their teaching on pupils’ achievement. Oher staff also have
benefited from discussions with senior nanagers and training. The
successful award of the ‘Investors in People’ standard confirms the
school’s commtnent to staff devel opnent and shared val ues.

The ~current school developnent plan was prepared during the
headt eacher’s absence through illness last year and does not
i ndicate what needs to be done to raise standards as it was a
useful list of tasks to be conpleted in order to inprove provision.
Di scussions are currently taken place with all partners in the
school comunity that clearly focus on identifying weaknesses in
pupils’ Jlearning and what needs to be done to tackle these
short comni ngs.

The considered approach taken by the headteacher and senior
managers to ensure that developnent actions are only undertaken
when staff are fully prepared and ready for change has been npst
effective. For there is a climate in which teachers are keen to
di scuss openly what needs to be done to inprove and they are
acquiring the capability to do so.

Fi nancial planning has been constrained by the need to reduce
spending in order to balance the budget, which is now in a healthy
state. There is a considerable surplus that is being allocated to
nmeeti ng devel opment priorities, mainly to create an additional Year
3 / 4 class, i ncrease the support from classroom assistants in
Years 3 to 6 and refurbish buildings. The school is aware of the
need to agree specific nmeasures linked directly to inmprovenents in
standards by which to neasure the effectiveness of these spending
deci sions. There is sound financial control and adm nistration, but
there has not been an external audit by the local education
authority for six years. This is unsatisfactory.

Cl assroom assistants are deployed effectively and are fully
involved in the |ife of the school. They have regular neetings with
the headteacher and are invited to attend training with teachers
and supported to attend external courses. Those involved wth
speci al educational needs effectively liase with class teachers to
di scuss inportant aspects of their role.

I nduction of new staff is very well organised with the use of non-
contact time and nentoring by an experienced nenber of staff. The
school does not currently have a newy qualified teacher but
follows |ocal authority guidelines when needed.

The school is introducing and using new technol ogi es as appropriate
equi pnrent and resources beconme available. Al teachers have
undergone intensive training and sone assistants are currently
following courses. A specialist assistant has been enployed to
provide pupils with weekly sessions in the new conputer suite.
Staff make good use of new technologies to support their [|esson
preparation and in the production of |earning resources.
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Wiile senior nmanagenment endeavours to reduce the amunt of
adm nistration required in the school, there is considerable work
necessary to deal wth the large nunber of pupils I|eaving and
joining throughout the year. This puts a considerable strain on
school resources and diverts the headteacher from her role of
supporting devel opnent of teaching and pupils’ |earning.

The governing body is careful to ensure funds for special
educati onal needs are targeted appropriately by provi di ng
addi tional classroom assistants; this has a significant positive
effect on pupils with special needs, who as a result, receive good
i ndi vi dual support.

The school environnment is welconming and is well maintained by the
site manager and cleaning staff. The new conputer suite is well

laid out and effectively used. The library is satisfactory but,
being sited in an annex off the hall, is not suitable for private
study. The grounds are well laid out and include a flat, grassed

area as well as two paved playground.

Resources are generally of good quality and sufficient to neet the
demands of the National Curriculum and pupils in the nursery and
reception class. The library has deficiencies in areas of non-
fiction, particularly in nusic and world religions. There are
insufficient large print books to pronote early reading.

The headteacher and governors are aware of and apply the principles
of best value when nmaking nmajor spending decisions, such as
i nproving security and the provision of the new conputer suite. In
meki ng decisions, governors have difficulty in conparing their
school with others because of the fluctuating nunmbers. However,
they seek to gain value for noney through conpetitive tendering,
usi ng the guidance of the local education authority. They are able
to account for their financial decisions and have effective support
froma bought-in bursar.

Taking into account the low attainment of pupils on entry, the
consi derable success with their personal, enmotional and social
devel opnment and the generally above average standards for 1ll1-year-
ol ds, the school provide satisfactory value for noney, despite the
shortcomings in pupils’ learning in Years 1 and 2 and with the nore
abl e.
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VHAT SHOULD THE SCHOOL DO TO | MPROVE FURTHER?

The governors, headteacher and deputy should:

1

Rai se standards in reading, witing and mathematics for seven-
year-ol ds by

- providing appropriate activities that match the rate, stage and
style of learning of pupils of different abilities;

- supporting Year 1 and 2 teachers devel op teachi ng net hods that
inspire pupils to learn effectively.

Provi de nore chall enging work for nore able pupils throughout the
school and nore opportunities for conposition and appraisal in
nmusi ¢ and the study of world faiths in religious education in
Years 3 to 6.

Use assessnent information nore effectively to

- identify when work is not at an appropriate level in |essons;

- diagnose and tackle individual and comobn weaknesses in pupils
| ear ni ng;

- set individual, class and school targets for inprovenent.

Draw up a school inprovenent plan that

- is based on raising pupils’ achievenments over two to three
years;

- contains realistic and specific actions;

- is fully costed; and,

- has specific neasures to check and evaluate the effectiveness
of actions and spendi ng deci sions.

The governing body may wi sh to include the followi ng mnor issues in their
action plan:
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PART C. SCHOOL DATA AND | NDI CATORS

Sumary of the sources of evidence for the inspection

Nunber of | essons observed 42
Nunmber of discussions with staff, governors, other adults and pupils 29
Sumary of teaching observed during the inspection
Excel |l en Very Good Sati sfac | Unsati sf Poor Very
t good tory actory Poor
Nunber 0 3 25 12 2 0 0
% 0 7 59 29 5 0 0

The tabl e gives the nunber and percentage of

| essons observed in each of the

seven categories used to make judgenents about teaching. Care should be taken
when interpreting these percentages as each | esson represents nore than two

per cent age points.

I nformati on about the school’s pupils

Pupils on the school’s roll Nursery | YR — Y6

Number of pupils on the school’s roll (FTE for part-time pupils) 21 148

Nunber of full-time pupils known to be eligible for free 40

school neal s

FTE means full-tinme equival ent.

Speci al educati onal needs Nur sery YR] -

Y6

Nunmber of pupils with statements of special educational 2 17

needs

Number of pupils on the school’s special educational needs 69

regi ster

English as an additional |anguage No of
pupils

Number of pupils with English as an additional |anguage 0

Pupil mobility in the last school year No of
pupils

Pupils who joined the school other than at the usual tine 32
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of first adm ssion

Pupils who | eft the school other than at the usual tine of 42
| eavi ng

At t endance

Aut hori sed absence Unaut hori sed absence

% %
School data 5.6 School data 0.8
Nat i onal conparative data 5.6 Nat i onal conparative data 0.5

Both tabl es give the percentage of half days (sessions) mssed through absence
for the |atest conplete reporting year.
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Attainnent at the end of Key Stage 1 (Year 2)

Year Boys | Grls | Total
Nunmber of registered pupils in final of Key 2001 12 11 23
Stage 1 for the latest reporting year
Nat i onal Curricul um Test/ Task Readi ng Witing Mat hermat i cs
Results
Boys 10 Under 10 10
Nunmbers of ‘pupils Grls 10 Under 10 10
at NC level 2 and
above
Tot al 20 16 20
Per cent age of School 87 (82) 70(82) 87 (89)
pupils
at NC level 2 or Nat i onal 84 (83) 86 (84) 91 (90)
above
Teachers’ Assessnents Engli sh Mat hemati cs Sci ence
Boys Under 10 Under 10 10
Numbers of pupils Grls Under 10 Under 10 11
at NC level 2 and
above
Tot al 16 16 21
Per cent age of School 70 (68) 70 (68) 91 (61)
pupils
at NC level 2 or Nat i onal 85 (84) 89 (88) 89 (88)

above

Percentages in brackets refer to the

before the | at est
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Att ai nnent

at the end of Key Stage 2 (Year 6)

Year Boys | Grls | Total
Nunmber of registered pupils in final of Key 2001 6 12 18
Stage 2 for the latest reporting year
Nat i onal Curricul um Test/ Task Engli sh Mat hemati cs Sci ence
Results
Boys Under 10 Under 10 Under 10
Numbers of pupils Grls Under 10 Under 10 Under 10
at NC level 4 and
above
Tot al 12 Under 10 16
Per cent age of School 67 (75) 39 (61) 89 (89)
pupils
at NC level 4 or Nat i onal 75 (75) 71 (72) 87 (85)
above
Teachers’ Assessnents Engli sh Mat hemati cs Sci ence
Boys Under 10 Under 10 Under 10
Numbers of pupils Grls Under 10 Under 10 Under 10
at NC |l evel 4 and
above
Tot al 11 Under 10 Under 10
Per cent age of School 69 (67) 53 (56) 60 (68)
pupils
at NC level 4 or Nat i onal 72 (70) 74 (72) 82 (79)

above

Percentages in brackets refer to the year

Et hni ¢ background of pupils

bef ore the | at est

reporting year.

No of

pupils
Bl ack — Cari bbean 0
heritage
Bl ack — African heritage 0
Bl ack — ot her 0
I ndi an 0
Paki st ani 0
Bangl adeshi 2
Chi nese 0
White 146

Exclusions in the |ast school year
Fixed Per mane
period nt

Bl ack — Cari bbean 0 0

heritage

Bl ack — African 0 0

heritage

Bl ack — ot her 0 0

I ndi an 0 0

Paki st ani 0 0

Bangl adeshi 0 0

Chi nese 0 0

White 1 0
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Any other minority ethnic 0
group

This table refers to pupils of
compul sory school age only.

Teachers and cl asses

Qualified teachers and cl asses:
YR - Y6

Qther mnority
et hni c groups

Total number of qualified 7.3
teachers (FTE)

This tabl e gives the nunber

of

excl usions of pupils of conpul sory

school age,

whi ch may be different

fromthe nunber of pupils excl uded.

Fi nanci al i nformation

Nurmber of pupils per 22
qualified teacher

Fi nanci al year

2001/ 02

Aver age cl ass size 27

Educati on support staff: YR — Y6

Total nunmber of education 10
support staff

Total incone

428, 886

Total aggregate hours 193.5

wor ked per week

Total expenditure

426, 350

Qualified teachers and support
staff: nursery

Expendi ture per pupil

2,409

Total nunber of qualified 1
teachers (FTE)

Bal ance brought forward
from previous year

57,590

Number of pupils per 22
qualified teacher

Bal ance carried forward to
next year

60, 126

Total nunmber of education 1
support staff

Total aggregate hours 32.5
wor ked per week

Nunber of pupils per FTE 11
adul t

FTE means full-tinme
equi val ent .

Recrui t nent of teachers

Nunber of teachers who left the schoo

during the last two years

Nunber of teachers appointed to the schoo

during the last two years

Tot al

nunmber of vacant teaching posts

(FTE)

Nunmber of vacancies filled by teachers on tenporary contract of a

termor nore (FTE)
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Nunmber of unfilled vacancies or vacancies filled by teachers on
temporary contract of |ess than one term (FTE)

FTE nmeans full-tine equival ent.
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Results of the survey of parents and carers

Questionnaire return rate

Nunber

Per cent age of

My child likes school.

My child is making good progress in
school .

Behavi our in the school is good.

My child gets the right amount of

work to do at hone.
The teaching is good.

I am kept well informed about
child is getting on.

how ny

confortabl e about
Wi th

| would fee
approachi ng the schoo
questions or a problem

The school expects nmy child to work
hard and achi eve his or her best.

The school works closely with
parents.

The school is well |led and managed.
The school is helping ny child

become mature and responsi bl e.

The school provides an interesting
range of activities outside |essons.

responses in each category

of questionnaires sent out 150
Number of questionnaires returned 54
Strong Tend Tend Strong Don’ t

ly to to ly know
agree agree | disagr | disagr
ee ee
63 31 6 0 0
43 50 6 0 2
31 61 4 4 0
22 31 28 13 6
48 44 2 2 4
33 39 19 4 6
59 35 4 2 0
52 35 9 2 2
33 41 11 6 9
41 46 6 0 7
43 48 4 6 0
26 39 19 7 9
- 41
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PART Dt

THE STANDARDS AND QUALI TY OF TEACHI NG I N AREAS OF THE CURRI CULUM
SUBJECTS AND COURSES

AREAS OF LEARNI NG FOR CHI LDREN | N THE FOUNDATI ON STAGE

138.

The 41 part-time and 2 full-tine children three, four and five-
year-olds are accommodated in a purpose built nursery and a

reception class. They make a good start to school through an
effective induction programe. Most children enter nursery at
three vyears old wth below average Ilevels of at tai nment,
particularly in speaking and I|istening. They achieve well in both
the nursery and reception classes and nmake considerabl e i nprovenent
in all aspects of |earning. This is because of the consistently

good teaching and the very good support they receive from the
nursery nurse, classroom assistants and voluntary parent hel pers.
The mejority of children are on course to achieve the nationally
recommended early learning by the end of the reception class. Due
to their low attainment on entry few will achieve as expected in
comuni cation, |anguage and literacy. There has been consi derabl e
i nprovenent since the previous inspection, which found nmany
children to still be below average when starting Year 1 in all
areas of |earning apart from physical devel opnent.

PERSONAL SOCI AL AND EMOTI ONAL DEVELOPMENT

139.

Children develop their personal social and enotional skills
effectively through a broad range of opportunities provided by the
teacher and nursery nurse. Staff know their children very well and
successfully help them acquire a high | evel of confidence and self-

esteem Children's efforts are praised and rewarded through
positive comments and stickers as appropriate. A nursery child
expl ained, “You get a sticker if you do good sitting, good work,
tidying up and being hel pful”. They have a good understandi ng of
right and wong because any issues are dealt with sensitively and
consi stently. As a consequence, expectations are clear. For

exanple, when a child was whistling during registration the effect
of her behavi our was explained and readily accepted. Children have
good rel ationships with each other and the adults in their classes.
VWen they cone into the classroom in the norning, they show
initiative and independence as the teachers have established clear
routines. Children in the nursery select from a range of well
prepared activities and reception children independently hang up
their coats and put things away ready to start the day. Good
opportunities are provided for children to share and co-operate
with each other through play and in physical education. For
exanple, children in the reception class showed a high Ievel of co-
operation when playing a class parachute ganme, which required
everyone to take turns appropriately. Generally, pupils are
appreciative of each other’s feelings and are kind; a boy in the
nursery spontaneously helped a friend when he was changing for
physi cal education and another picked up crayons from the floor
wi t hout being asked. All children, including those with special
educational needs, are eager and enthusiastic |earners but do have
difficulty persevering when things are nore difficult despite the
high level of adult encouragement and support. However, they are
generally notivated to learn new things and want to succeed. As a
result, all children in the nursery are at an appropriate stage of
their personal, social and enotional developnent and nearly all
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those in the reception class are on course to reach the early
| earning goals by the tine they start Year 1.

COVMUNI CATI ON LANGUAGE AND LI TERACY

140.

Children respond well to the enphasis which adults place on
speaking clearly and listening carefully. They readily interact
with adults and are keen to talk about their experiences. However,
the speech of many children in the nursery is sonetines unclear and
they have difficulty in finding the right words to express

t hensel ves. As a consequence, adults take care to denpnstrate a
range of vocabulary and to engage children in discussion through
enriching play activities, such as role play, sand and water. They
encourage children to talk about what they are doing questioning
them well to draw out appropriate vocabul ary. For exanmple a girl

playing with the sand explained, “It feels |ike sugar”. Chil dren
enj oy books, handle them carefully and know that print, as well as
pi ctures, carry neaning. Nursery children are beginning to retel

stories using phrases they have heard such as “once upon a tine.
Children in the reception class can select their favourite books
and are developing an understanding of the difference between
fiction and non-fiction. A boy noted “these tell you stories, but

some books tell you things”. Wiilst they are keen to read, average
ability reception children |ack independent strategies to work out
words and are over dependent on adult support. Since the

introduction of a new phonics progranme, children are learning to
hear, say and recogni se sounds very quickly. However as yet, they

are not secure in applying this skill to their reading or witing
Sonme reception children read regularly at home supported by a
parent and this helps them to nmke better progress. Chil dren

t hroughout the nursery and reception class are devel oping a sound
under standi ng of the purpose of witing. This is because teachers
provide a range of situations where witing is useful and relevant,
for exanple neaningful captions and |abels are well displayed in
both classroons. A boy in the nursery used pencil nmarks and random
letters to represent words, he explained, “W’re naking shopping
lists so it’s to remenber what to buy”. These early attenpts were
val ued by the teacher, who encouraged himto read his list aloud

Children in the reception class can dictate a sentence for the
teacher to wite and nore able children are beginning to wite a

few sinple words and sounds independently. However, there are
insufficient opportunities for them to experinment with witing
informally in their play. Al t hough children gain confidence and

generally make good progress in their communication, |anguage and
literacy skills, due to their low starting point, few are on course
to reach the early learning goals by the tinme they start Year 1.

MATHEMATI CAL DEVEL OPMENT

141.

Mat hematics is a focus for all children and routines are regularly
used to reinforce their understanding. The majority of children in
the reception class can add objects to 10 whilst nore able pupils
can count to 20 and beyond. The teacher effectively plans a wide
range of |earning opportunities to stinulate children’ s enjoynent
and interest in mathematics. Throughout the nursery and reception
class, there is a strong enphasis on making mathematics neani ngful
and fun through linking teaching to activities that notivate and
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engage children’'s interest. For exanple as part of their work on
growing things, <children painted flowers the sane height as

t hensel ves. These were displayed to enable the children to nake
conpari sons. A boy confidently explained, using appropriate
mat hemat i cal vocabul ary, “Look, I'mthe tallest in the class and he
is the shortest”. Younger children in the nursery play nunber
games, sing counting rhynmes count and match shapes. They enjoyed

learning to recognise and count nunbers whilst playing a gane of
hopscotch. Simlarly, reception pupils successfully |earned how to
use positional |anguage accurately as they were challenged to draw
a cat in various positions such as ‘in front of, under, inside and
on top of a box'. As a result of teachers’ good know edge and
under st andi ng of how young children learn effectively, the npjority
achieve well and are on course to reach the early l|earning goals
for mat hematical devel opnent by the tinme they start Year 1.

KNOW.EDGE AND UNDERSTANDI NG OF THE WORLD

142.

Children are given a wide range of rich first hand experiences to
devel op their know edge and understanding of the world. They are
devel oping a good understanding of the scientific aspects of this
area of |earning because teachers create a stinulating environnent
that encourages observation, experinmentation and questioning.
Children in the nursery, having planted tubs and containers of
flowers, explained, “W have to dig and put them in, they need
wat er”. Their wunderstanding is further supported through their
role-play in the class ‘Garden Centre’. Teachers in nursery and
reception l|iase closely to ensure that pupils develop their
know edge and understanding and build on their previous |earning
Consequently, reception children have greater demands nade on them
and investigate different seeds, watching a range of plants grow
They know how to use a magnifying glass. A girl explained, *“It
mekes the seeds bigger”; she was corrected sensitively by a boy,
who added, “No, it makes them | ook bigger”. Throughout the nursery
and reception class, children are beginning to understand features
of their environnent. A three-year-old girl knew the difference
between road and grass and described how to drive a car along a
road and turn the corner. Reception pupils learn to use
specific vocabulary to describe their inmmediate environment: “1
live by the beach, it's near but too far to walk. | go in the car
There's no grass but sand, sea and shells”. Pupils are given good
opportunities to use information and comrunication technology and
consequently make good progress. A three-year-old was able, wth
help, to control the button on the nbuse to change the screen to
the next picture. This is an inprovement since the previous
i nspection when children had no access to conputers. As a result of
these experiences, children in the nursery are at an appropriate
stage in their understanding and know edge of the world and nost of
the pupils in the reception class wll have reached the early
|l earning goals in this area by the tine they start Year 1.

PHYSI CAL DEVELOPMENT

143.

Teachers make optinmum use of space available to enhance children's
physi cal devel opnent within the classroom areas, during hall tinmes
and in the playground. The reception children have regular tine in
the designated nursery outdoor play area. Children nove
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confidently, are aware of their own and other’'s spaces, follow
sinmple commands and respond to range of signals. As a result of
very good teaching in the nursery, four-year-olds denpbnstrate a
high level of control and co-ordination, as when took part in
pl aying a running gane of ‘Duck and Goose’. Simlarly, reception
children nade good progress in developing team skills in a well
structured physical education |esson which nmade increasing denmands
on them to nmeke both physical and nental effort to listen
carefully, respond correctly and think before they act. Children's
handling and control skills are also developed well through
activities such as cutting, sticking, drawing, using pencils and
brushes. Overall, children achieve well and their physical
devel opnment i s good. Most reception children have al ready reached
the early learning goal for this area and are on course to exceed
it by the tinme they start Year 1.

CREATI VE DEVELOPMENT

144.

Children are provided wth nany interesting and appropriate
creative activities that help them think inaginatively. These are
often linked to cross curricular themes; for exanple reception
children cut shapes and then stick on nunerals and also print
patterns using a range of paint and various objects. Activities
are well planned to match the age and maturity of the children.
They carry out creative tasks sensibly and carefully select
materials they like to use. As a result, reception children were
very proud of the seaside collages they had made using sand and a
variety of shells and tissue paper. The children enjoy singing. A
boy in the nursery used a felt board to arrange objects in order
and confidently sang 10 green bottles with an adult as he worked.
The youngest three-year-olds are able to use scissors correctly.
Wth supervision from an adult, they successfully cut out pictures
of their <choice to make badges. The classes are rich wth
colourful displays indicating that children's creative work is
val ued and appreciated. Nearly all are at an appropriate stage in
their creative developnent and are on course to reach the early
| earning goals by the tine they start Year 1.

TEACHI NG

145.

The teaching in the nursery and reception class is consistently
good. Teachers, nursery nurses and classroom assistants work very

wel |l together, formng a strong team They effectively provide
rich varied and interesting learning opportunities for the
chil dren. Planning is good showing that teachers have a good

knowl edge and understanding of child devel opnent and value the
i nportance of play as a key way to pronote children’s |earning.
Sessions are well organised around a full range of early |earning
goal s. Children’s attainment on entry is checked and the
information gathered is fully analysed by staff to identify the
next steps in learning. This is an inprovenent since the previous
i nspecti on, which found there to be no conprehensive and

informative assessnent of the under-five’'s. Progress is nonitored
and regularly reported to parents throughout the year. This stage
of education is well led by an experienced team |eader and,
together with staff, clear developnent priorities have been
i dentifi ed. These include the devel opnent of children’'s |anguage
skills. Overall, teachers have <created a positive |I|earning
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environnment and they provide children with a good start to schoo
life.

Standards for pupils aged seven are below the national average in
speaking and listening, reading and witing. By the tinme they reach
the age of 11, standards in English are above average. This is an
i nprovenent since the previous inspection.

Pupils generally work hard and behave well in English |essons.
They achieve well between the ages of 7 and 11, where the teaching
is nore closely matched to their ability and provides them wth
chall enging and interesting activities.

When pupils enter Year 1, many have unsatisfactory |anguage and
comuni cation skills. Their attainnment in speaking and listening is
wel | below the national expectation. By the tinme they are seven
years-old, higher ability pupils can listen well, discuss facts and
their responses wth a developing awareness of vocabulary,
description and reporting. Mny average and |ower ability pupils
need tinme to think about what they are going to say and nore
practice in describing objects and situations using appropriate
vocabul ary. Pupi | s devel op speaki ng and i stening skills
effectively when working in small groups with an adult. However,
there are generally insufficient planned opportunities for pupils
in Years 1 and 2 to take part in activities that develop specific
aspects of speaking and listening. Too many find it difficult to
listen attentively and say succinctly what they nmean. As a result,
standards of speaking and listening for seven-year-olds are bel ow
aver age.

By the age of 11, pupils have made good progress in devel oping

their speaking and Ilistening skills and standards are above
average. Pupils are able to listen for extended periods when the
teaching is |lively and interesting. They are developing the
confidence to speak in larger groups, expressing and justifying
their opinions well. Teachers provide interesting opportunities to

devel op speaking and listening in English and at other tinmes. For
exanple, in the regular neetings of the School Council and in the
Year 3 history lesson in which pupils were asked to discuss with a
partner a tineline covering the last 50 years, witing statenments
and fram ng questions about different events.

Attainnent in reading is below the national average by the tinme
children reach the age of seven. Higher ability pupils read
accurately using a wide range of word attack skills. Whilst average
ability pupils read npst words accurately, their reading books are
often not challenging enough to further develop their reading
skills. Lower ability pupils find their books hard to read without
constant support. Consequently, many children are naking sl ower
progress than expected. One reason for this is because their
knowl edge of sounds is linmted and as a result they are not able to
try out words that are new to them

By the age of 11 pupils have made satisfactory progress in their

reading and standards are average. H gher ability pupils can
di scuss a range of texts, offer opinions and give reasons for their
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preference. For example, one Year 6 boy said, "this book is
interesting because it works on different levels”. Average ability
pupils read fluently with generally good understanding and | ower
ability pupils, although not fully independent, are keen to read
and will confidently try new words by splitting them up and using
their know edge of sounds.

Throughout the school pupils enjoy reading and choose their own
book from the school reading bank. Every child has a reading record
book which is used as a way of communicating progress when their
books are taken honme and shared with fanilies. Sone reading records
show that pupils read different types of books but there is no
pl anned approach to guiding pupils’ choice or to ensure they read
an appropriate range. Pupils enjoy borrowi ng books from the school
library and all classes have tinetabl ed sessions.

Anal ysis of early results from 2002 national tests for seven years
olds indicate that standards in witing are well below the national
average. This is reflected in the work seen during the inspection.
Hi gher ability pupils are developing their story witing and are
producing work for a range of other purposes. Their spelling shows
an awareness of sounds and their handwiting has clearly forned
|l etters and generally accurate punctuation. However, pupils of this
ability are capable of extending their witing further. Average
ability pupils are beginning to develop the idea of narrative
writing and spelling and punctuation are increasingly |ogical and
consistent. Although they are making sone progress they are
under achi evi ng. For both average and higher ability pupils, there
was little evidence of |essons providing different |Ideas to support
their independent witing skills or to identify the particular
steps which would enable them to extend and inprove their work.
This means that very few children are able to achieve the higher
level 3 in witing. Lower ability pupils witing shows that they
are developing an ability to sequence and recount stories as well
as beginning to record their original work. In the best |essons,
pupils are encouraged to discuss their ideas with each other, their
teachers and often | earning support assistants. Through providing a
high level of adult support and encouragenent, pupils in small
groups develop a good understanding of how their own spoken
| anguage can be turned into witing.

Following the start in Year3, pupils nake increasing progress wth
their witing and by the age of 11 are achi eving above the national
average. This is because teachers plan interesting lessons with a
good range of opportunities to wite in a variety of styles and for
different reasons. Wrk is generally well matched to the pupils’
ability. However, although expectations are higher than for younger
pupils, in sone |essons, the higher ability pupils could work nore
i ndependently and at a faster rate. Average ability pupils are
begi nning to devel op sentence structures and powers of description.
Al though lower ability pupils generally receive the same witing
tasks as the other pupils, they are well supported by classroom
assistants who use questioning and conversation effectively to
develop their vocabulary. Pupils’ work on display and in books
shows that care is taken with presentation and a joined handwriting
style is being devel oped effectively from Year 3.
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The quality of teaching in English is good overall and sonetines
very good with one instance of unsatisfactory teaching. In the best
English | essons, teachers use imaginative ideas to encourage pupils
and then link speaking and listening to witing. In a Year 6 |esson
focussing on devel oping contrasts in witing, the teacher began by
convincingly acting the part of an anxious nother worried by her
children’s late arrival home. This was then followed by a class
di scussion of the nother’'s feelings. By the time pupils were asked
to wite, they approached the task enthusiastically and full of
i deas.

When teaching is good, teachers make effective connections between
granmar, spelling and style as part of inproving their pupils’
speaking and listening, reading and witing. In a Year 2 special
educati onal needs support group |ooking at instructions and recipes
for making biscuits, the teacher was careful to go over each
activity in detail, checking pupils’ wunderstanding with well-
focused questions. Learning steps were appropriate with very good
use of resources to help pupils have a better understanding. As a
result, they worked hard, concentrated and were able to tal k about
what they wanted to do in sequence and then construct a |ist.

Where teaching needs devel opnent, teachers do not provide enough
expl anation and denonstration of the witing or reading process to
enable the pupils to make progress and their expectations are too
low. In a Year 1 Ilesson focussing on full stops and capital
|l etters, the teacher did not check to see if all pupils understood
what to do and she did not give sufficient exanples. As a result,
many waited for adult help and those that persevered did not have
the phonic skills to attenpt to wite unfamliar words.

Worki ng co-operatively with learning support assistants, teachers
manage pupils well and organise tinme and resources effectively.
Cl assroom di spl ays show good exanples of witing from pupils and
teachers.

Marking of English work is generally satisfactory but in sone
cl asses teachers comrents do not give a clear idea of what pupils
need to do next to inmprove their work. In addition, they do not
al ways use the information gathered in |essons or from exam ning
pupils’ work effectively to plan further learning. As a result,
pl anned independent work is not always well matched to the pupils’
stage and rate of l|learning, some are not working hard enough whil st
others are not able to make progress without a high level of adult
support.

Opportunities are created for pupils to use English in different
areas of the curriculum including: the diary record of a Year 6

girl, who visited the l|ocal Dreadnought Centre with her class to
follow drama, science and art activities. She wote, “W grabbed
our bags, left and went back to school and | thought ‘what a
brilliant day'”. Letters of conplaint and suggestion were witten

to influential people by Year 3 pupils as part of a geography
project and Year 4/5 pupils wote about the spiritual |eader Guru
Nanak in religious education. Good links are also nade to aspects
of local culture and tradition; for exanple a Year 4 pupil wote an
acrostic poem about the recent Hel ston Flora day festival:
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Flowers in the girls’ hair

Lily of the valley in our clothes.

Over the grass

Round the | ake

Al'l the people of Helston are watching.

Teachers and pupils are beginning to use new technol ogi es nore. The
new information and comunication technology suite is regularly
used by groups to edit and refine witten work begun in the
classroom In wusing the internet, pupils are developing their
reading as they are encouraged to skim and scan information for
specific points. Digital caneras are being used to record events
and then used to illustrate personal accounts, such as the Hel ston
Fl ora festival

Pupils wth special educational needs are making satisfactory
progress. Qpportunities for them are good because of the
encour agi ng and supportive teaching, interesting resources and wel
pl anned | essons that address their needs and |earning styles when
working individually or in small groups with adult support. The
comm tment and skill of the team of |earning support assistants and
the quality of relationships, and high Ilevel of ~care and
encouragenment by adults is a strong feature of the support for
pupils with special educational needs. However when working on
their own, work is not always at a suitable level and they
struggl e.

Arrangenents for assessing pupils’ progress in English are
satisfactory. Pupils are given a phonic and sight vocabulary
screening test in Years | and 2 and annual reading tests as well as
non statutory test are used in Year 3 - 6. Appropriate records of
pupils’ progress are kept and teachers have begun to conpare their
assessnents of <children to ensure there is continuity between
cl asses. However, assessnent information is not yet used throughout
the school to plan the next steps of learning and match work to
pupils’ needs, particularly when working independently. Targets are
used effectively in Year 6 to help the pupils focus on their
| earning and there are plans to extend this to other classes.

Leadershi p and nanagenent of English are good. The co-ordinator and
headt eacher have a clear idea of the strengths and weaknesses of
the subject and have identified key issues and begun to devel op an
action plan to inprove standards. The coordinator nonitors
teachers’ planning, scrutinises pupils’ work and di scusses progress
with staff and pupils She is in the early stages of nonitoring the
quality of teaching. She |ooks for opportunities to enrich and
broaden pupils experience in literacy.

In 1998, the school decided not to introduce the National Literacy

Strategy in full, but to develop its own English scheme of work and
i npl enent an anended version. The school schenme is appropriate and
wel |l balanced. In recent years however, this has been nore

supported by sone aspects of the National Literacy Training, for
exanple, the developnent of phonic progranmes for pupils in
Reception and Year 1. Also, individual staff have undertaken
training and inplenented sone aspects of the strategy such as
grammar for witing and early witing. However, not all have taken
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on these initiatives and, as a result, the English schene of work
is not being fully inplemented and progression in |earning and
teaching skills is not as even as it could be. The school did not
introduce those National Literacy programmes ainmed at raising
achi evenment in specific groups of pupils because of t he
availability of learning support staff. The co-ordinator s
reviewing the situation and this decision may be reconsidered in
recognition of the need to raise the achievenent, particularly of
some groups of higher ability and Years 1 and 2 pupils as indicated
in this report. The co-ordinator is aware that a school approach
should be maintained and there is a strong, shared conmtnment to
rai se standards in English.

Resources for English are satisfactory. Although there are a good
nunber of books within class reading banks and material has been
purchased recently to add to them some of the reading books in
Years 1 and 2 are dated and worn. There is also a shortage of non-
fiction material for |ower graded readi ng books. The library, which
has been recently audited and inproved, is attractive and wel
organi sed. However being situated in an annex in the hall, quiet
reading is difficult when classes are being taken in physica
education and nusic. A good feature is the range of fiction books.
The school has plans to develop this resource further wth
i nprovenents to the book stock, an electronic book-loan system and
i nternet access.

Wth the planned developnents, co-ordinator’s enthusiasm and
commtment from staff, the school has the potential and capability
to raise standards higher for seven-year-olds and inprove the
achi evenent of the nore able.

MATHEMATI CS

168.
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Standards in nathematics are bel ow average for seven-year-olds and
above for pupils aged 11. At the previous inspection, standards
were around the national average for both age groups. Conparisons
are not valid because of the large nunmbers of pupils joining and
| eavi ng throughout the school. Generally, pupils achieve well but
are not confident in overcomng difficulties on their own. Pupils
with special educational needs gain nmuch from individual support
they receive, particularly from classroom assistants, but often
find work too hard when working independently. As a result, their
progress is satisfactory overall

Teaching is good or better in Years 3 - 6. Overall across the
school in the seven |lessons seen, the teaching in three was good
in a further three sound and in one instance, unsatisfactory.

The strengths of teaching are where teachers have a secure
knowl edge and understanding of mathenmatics; |essons are wel
pl anned to focus on the acquisition of basic nuneracy skills; and,
effective teammwrk takes place to ensure pupils are well nanaged
and know what to do. As a result, pupils work hard throughout
| essons and have the basic skills to enjoy thinking nathematical
and conpl ete activities.

When teachers are |less secure, they do not always plan appropriate
work for all pupils in their class. In addition, they do not have a
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sufficient range of strategies and nethods and pupils sonetines
find work too difficult or too hard. As a result they becone
inattentive and, in sone instances, behave inappropriately.

Most pupils in Year 2 can count from 1 to 100 but nany have
difficulty recalling addition and subtraction facts to 10. This
hi nders their progress when trying to calculate nentally or use
different strategies. Mst understand how two digit nunbers are
conposed, can count in twd's forwards, order nunbers by their val ue
as well as tell whether they are odd or even. Many can measure
reasonably accurately using non-standard units and tell the time
using o' clock and half past. Most pupils recogni se and use pence
and sone are starting to understand |arger coin values. Somre
regul ar two-di nensi onal shapes are recognised but not always named
correctly. Many can collect and interpret data using bl ock graphs
and Venn diagrans. Most  have difficulty explaining their
mat hematical thinking using appropriate nathematical vocabulary
because of bel ow average linguistic skills.

Pupils in Year 6 use a range of strategies when carrying out nental
cal cul ati ons. They wuse witten nethods conpetently to solve
problens requiring addition, subtraction, mul tiplication and
division. They convert fractions to decimals and wunderstand
percentage. Most recognise reflective and rotational symetry and
can plot geometric shapes using all quadrants. They nanme regular
and irregular two and three-dinmensional shapes and can describe
some of their properties. Nearly all have a sound understandi ng of
perinmeter and area gained from solving practical problens. Most
pupils conpetently collect, organise and interpret data using
appropriate graphical representation. However, a significant
mnority do not regularly check the reasonabl eness of their answers
when wor ki ng i ndependentl|y.

The effectiveness of the introductory nental and oral session in
| essons varies. The npbst useful are where teachers direct questions
at nanmed individuals by carefully matching the level of difficulty
appropriately in order to reinforce work already covered. In a Year
3 / 4 lesson consolidating the 2, 5 and 10 tines tables, pupils
were attentive and keen to answer the teacher’s quick fire
questions. She had a warm and encouragi ng way that gave pupils the
confidence to put forward their ideas, knowing if they nade
nm st akes they woul d be hel ped to understand where they went w ong.

Soneti nes, teachers are not sufficiently assertive and all ow pupils
to carry on calling out in these initial question and answer
sessions. In a Year 2 lesson counting on and back in twos, the
teacher had given pupils nunbered cards to show the answer to
questions she asked the class and a few high attaining boys
persisted in calling out the correct solution.

The nmain teaching focus for |essons is best introduced when the
| earning objectives are nmade clear to pupils from the start and
activities are interesting and realistic. In a Year 3 / 4 lesson on
wei ghing in standard units, the teacher nmde sure the class were
fully aware that the purpose was to nmke reasonable estinates and
then to neasure accurately. He also had brought a selection of
tinned and packaged food from honme and different types of scales.
These resources and the teacher’'s clear introduction ensured that
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pupils were fully involved and concentrated when carrying out the
practical work.

I ndependent and snmall group work is the area of mthematics’
| essons where learning is generally not sufficiently effective.
Most teachers plan a conmon experience for all pupils that, because
of the wide range of prior-attainment and different rates of
|l earning, is often too hard for low attaining pupils and too easy
for the nore able. Wile pupils who learn at a slower rate are
given effective support from classroom assistants, brighter pupils
are often left to work independently and do not find the work
chall enging enough. In a Year 4 / 5 |esson on perineter, a nore
abl e boy quickly worked out how to neasure and add the |ength of
sides and did not need to carry out the practical activity he was
set. He was quite capable of calculating the perineter of irregular
shapes and calculating the dinensions of sides given only key
neasur enent s.

The closing session of Ilessons is frequently too short to check
adequately how things have gone and explore pupils’ difficulties.

On the occasions when pupils are encouraged to say what went well

and what they would like to do better, teachers have a clear idea
of the areas they need to tackle in future lessons. In a Year 6
| esson on nunber patterns, during the review it becane obvious that

some pupils were not checking their nental calculations regularly
when carrying out successive multiplications and additions. As a
result, an early nistake was repeated throughout the sequence. The
teacher reminded the class that this would be a focus for their

next | esson.

Teachers regularly check pupils’ progress using standardi sed tests.
Wiile they analyse this information effectively to identify general
strengths and weaknesses in pupils’ learning, this information is
not wused throughout the school to set appropriate targets for
i ndi vidual s and year groups. Pupils’ work is marked for accuracy
and, in nopst cases, guidance is given to help pupils know what they
need to do to inprove.

Homework is set at an appropriate level and quantity but a number
of pupils do not regularly conplete work on tine. However for
those who receive encouragenent and support at honme, learning is
nore effective.

Pupils are having nore opportunities to wuse information and
comuni cation technology to support their learning in mathenmatics
now that the conputer suite is in use. For instance, a group of
Year 2 pupils worked with the specialist assistant to reinforce
their understanding of fractions by programming a toy to nake half
and quarter turns. O her new technol ogies are also appropriately
used, such as cal cul ators and overhead projectors, to nake |earning
easier and nmore accessible. A Year 6 |low attaining boy conpetently
used a calculator to check his nultiplication of three figure
nunbers and quickly spotted his ni stake.

Mat hematical skills are frequently called upon to support pupils’
|l earning in other subjects. For instance in Year 1 art, pupils
made circle patterns in printing; in Year 2 science, pupils sorted
materials by their properties and recorded their findings using
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overlapping sets; and in Year 6 design and technol ogy, pupils
costed the nunmber of different coloured beads used when neking
their decorative nodel s.

Mat hematics is jointly co-ordinated by the deputy head and Year 1
teacher, who have worked co-operatively together to inplenment the
National Numeracy strategy. They have also been successful in
i nproving the schene of work and devel opi ng nore effective teaching
and | earning of nmental and oral nmathematics. They have a clear idea
of what needs to be done to raise standards further and are
focusing on meki ng assessnent procedures nore rigorous and hel pful
They recognise that the information on pupils’ strengths and
weaknesses will help teachers plan nore appropriate independent
work for pupils, particularly the nore able.

There is a good range of resources, generally used effectively by

staff in mathematics | essons. However, there are few displays of
pupils’ work to celebrate their achievenents and raise the profile
of mathematics in the school. The nunber of books on mathematics

in the library is limted and pupils do not generally use these to
support their |earning through individual study.

Overall the school is making good progress in nmathenatics and there
is a very strong comritnent from staff to inprove and further
devel op teaching and pupils’ learning and rai se standards further.

Since the previous inspection there has been satisfactory progress
overall in raising standards in science. Wil st for seven-year-
ol ds, these have remmi ned average there has been a steady rise to
above average for 1l-year-olds. Overall the quality of teaching is
good in science and pupils achieve well.

In Years 1 and 2, nost pupils are naking appropriate gains in their

knowl edge and understanding of life processes and living things,
materials and properties and in scientific enquiry. However there
are gaps in pupils’ know edge of physical processes. By the tine

they are in Year 2, pupils are not sure about the changes in
movenent caused by pulling or pushing objects, as below average

linguistic skills limt their ability to describe situations.
Wil st they talk confidently about the day-to-day use of electrical
appliances, they have little understanding of sinple electrica
circuits.

In Years 1 and 2, teachers’ plans ensure |essons have a good range
of practical activities that are well suited to the learning style
of younger pupils and t hey achieve well in scientific
i nvestigation. However, not enough attention is paid to the stage
and rate of learning of all pupils. As a result the work for many
nmore able pupils is often too easy and they do not work hard
enough.

In a Year 1 lesson focussing on the human |ife processes, pupils
successfully explored and conpared objects and food using all their

senses. They began to draw conclusions and to describe their
findi ngs, choosing appropriately descriptive words as a result of
the teacher’'s and assistant’s well thought out questions. An
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average attaining girl said, “The lenpbn is sour, the grapes are
sweeter”. However during independent work, nore able pupils were
not given sufficiently challenging activities. A higher attaining
girl already had an extensive know edge of the topic and conpl eted
the sane work as other pupils easily wthout extending her
knowl edge and understanding. The picture in Year 2 is sinmlar. In a
|l esson on materials and their properties, pupils enthusiastically
engaged in applying their classification skills in a well-resourced
sorting activity. The main activity was well planned to provide
opportunities for pupils of all abilities to achieve appropriately.
However, when recording their findings, all the class was given
i dentical worksheets and consequently nore able pupils found the
activity easy, requiring little scientific thinking.

In a Year 1 and Year 3/4 class ensured that pupils achieved well

In both classes, teachers’ well-prepared resources and clear
expl anations enabled all pupils to engage fully in their tasks.
Year 1 pupils In Years 3 — 6, nost pupils achieve well in acquiring
knowl edge and wunderstanding of science and in the process of
scientific enquiry. Good gains in their learning are nmade through
well -structured lessons in which teachers use a wde variety of
effective nethods and interesting practical investigations. Pupils
generally work hard and concentrate well. They approach their work
with a high level of interest, enthusiasm and confidence. However

there are not always sufficient opportunities for pupils to put
forward their own ideas to test or explain what they have | earned.

In a Year 3/4 lesson introducing an investigation into the
flexibility of materials, the teacher clearly denpbnstrated various
ways of testing their properties. Through very good focused
questioning, pupils were attentive and successfully devel oped their
understanding. An average attaining boy explained, Bendy neans to

change shape, putting a force on a banboo cane nekes it bend”. As
the Il esson progressed pupils discovered the inportance of testing
and wunderstood what nmakes a test fair. Vil st pupils were
chal | enged to observe careful ly, t here wer e not enough

opportunities for them to make their own suggestions for testing
mat eri al s.

In a Year 4/5 lesson introducing pupils to thermal conductors and
i nsul ators, that was equally well-resourced and stinulating, pupils
|l earned from each other and shared ideas. VWi | st throughout the
| esson the teacher summarised pupils’ new | earning, there were too
few opportunities for pupils to explain what they had |earned for
themsel ves.

As a result by Year 6, nost pupils have a good know edge and
understanding of science and know that scientific ideas are

devel oped from systematic enquiry. Pupils are keen to discuss
their investigations, as a lower achieving boy explained, “Fair
tests are inportant. Experiments give you information, they give

you evi dence”.

Pupils with special educational needs are fully involved in science
| essons and are well supported by teachers and assistants, who work
effectively together. They sensitively encourage pupils, helping
them gain confidence and becone enthusiastic about |[earning.
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However, on occasions when working independently, they find
activities too hard. Wen adult help is not readily available,
pupils with special educational needs do not have the |I|anguage
skills to work out what they have to do and they give up. Despite
this shortcom ng, on balance with the effective adult support,
their progress remins satisfactory.

Strengths of the teaching in science are the way in which teachers
manage pupils and ensure that they understand what is expected of
them the good explanations and use of scientific vocabulary; the
effective teammrk between | earning support assistants and teachers
and the range and variety of well-resourced |earning activities.
Pupils consequently work hard in these lessons and sustain their
interest and concentration. The secure subject know edge of sone
teachers, particularly in Years 3 -6, has a positive effect on
their confidence to challenge pupils appropriately.

Shortconmings in teaching are mainly concerned with activities not
being planned to nmeet the needs and interests of all pupils. At
tinmes, pupils conplete identical worksheets and answer the same
written questions, copying information from the board or books.
This is time consunming and does not involve note taking or
sumari sing, which encourages pupils to be selective in their use
of information and identify key scientific points.

Pupils’ learning is further supported through informative classroom

di spl ays, such as ‘Amazing Science Facts’, and using new
technologies to research the Internet. Effective links are also
made with other curriculum areas. Wilst recording Year 3 / 4
pupils’ ideas on the board about flexibility of mterials, the

teacher asked themto remind him of the features of witing a list
recently covered in a literacy | esson

Science is well mnaged by the newly appointed co-ordinator, who
receives good support from the previous post holder and nore
experienced staff. Her nonitoring role is devel oping and includes

collecting sanples of pupils’ work to check standards and teachers’
j udgenents. However due to the short tine in post, there have not
yet been opportunities to observe teaching and pupils’ learning in
cl assroons. Wil st pupils’ progress is generally satisfactorily
checked during | essons, t he need to asses pupils nor e
systematically to identify and tackle shortconmngs has been
identified as a devel opnent priority.

Overall, science resources are good and allow pupils to carry out
an appropriate range of investigations in and beyond the cl assroom
The school grounds and locality are used effectively to give pupils
as much first hand experience as possible, such as in exploring
different habitats of nini beasts. The school library has a
satisfactory range of science books to support pupils’ research.

ART AND DESI GN

200.

201.

During the inspection only two lesson of art could be observed.
Judgenents are based on talking with pupils, exam ning their work,
di scussions with teachers and | ooking at their plans.

This evidence indicates that the attainment of pupils in the schoo
is generally as expected for their age. By the tinme pupils |eave
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the school at eleven; they have experienced an appropriate range of
work including two and sone three-dinensional art and design using
a range of appropriate nedia.

Teachers have successfully encouraged pupils to express thensel ves
through art in many creative ways. Year 6 pupils made clay nodels
and could clearly explain the process frominitial design to firing
and gl azi ng. Art is frequently used in a cross curricular way as
shown in Years 3 and 4 where pupils, inspired by their preparations
for the Helston Flora Dance, closely observed flowers, such as Lily
of the Valley and Bluebells. As a result, they produced their own
detail ed draw ngs. Simlarly, Year 2 pupils designed and nade
bunting and crowns as part of their Queen's Jubilee cel ebrations.
They carefully decorated these wusing a range of techniques,
i ncluding pattern making and coll age. Overall pupils enjoy their
work and talk with enthusiasm about an interesting range of art and
desi gn projects.

Good teaching observed successfully used reference books to find
information about animals in their environments before producing
their own sketches whilst Y3/4 pupils worked hard and devel oped
their technique of weaving on a card |oom They effectively
|l earned from their m stakes because they received very encouragi ng
help fromthe teacher and classroom assi stant.

Pupils are given opportunities to study the work of a range of
artists and crafts people. Year 2 pupils |ooked at Kandinsky’'s
work and then produced their own in the artist’s style. They could
di scuss inprovenments and evaluate their finished work. A boy
explained, “I like my picture but I would be nore careful with ny
colouring”. Sinmlarly by Year 6, pupils know the nanes of artists
but are less confident in discussing features of their style.
However, they have a sound understandi ng of how studying the work
of others can help them inprove their own art. A boy expl ained,
“Look at the work of an expert, look carefully, try again”.
Thr oughout the school, pupils use an appropriate range of comnputer
software to create their own pictures and designs.

The subject is well managed by an experienced and enthusiastic co-
ordi nator, who places a strong enphasis on celebrating pupils’ work
in the community. Currently, this is displayed in the |local nuseum

and art gallery. Teachers are supported by an appropriately
detailed schenme of work, which helps them to plan a balanced
programme of activities for the pupils. The co-ordinator has

provi ded sone specialist teaching in other classes and currently
checks standards through observing pupils’ finished work

Resources are good. Pupils’ art and design experiences are
enhanced by a rich variety of visits to galleries and other places
of interest.

DESI GN AND TECHNCLOGY

207.

During the inspection only two Ilessons of design and technol ogy
could be observed. Judgements have been nmade based on these
observations, discussions with pupils and teachers and exam nation
of displayed work and curriculum plans. This evidence indicates
that standards of work are as expected for seven and 11-year-olds.
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In the previous inspection, standards were around average for
pupils aged seven and above for 11-year-olds. However, considering
the Iimted first hand evidence available and the high turnover of
pupils, conparisons between these results are not reliable.

Pupils are provided with enriching practical activities, which
build appropriately on their developing know edge skills and
under st andi ng. Good links are nmde with other subjects, for
exanple in Year 3 / 4 where, following their science work, pupils
made clown faces applying their know edge of electrical circuits to
meke the eyes light up

Pupils in Year 1 were proud of the npdel fairground attractions
they nmade. They selected materials and used sinple joining
techni ques appropriately, such as glue, tape and staples. Whi | st
being able to explain the nmking process, they were |ess sure why
it was necessary to plan first. However with adult support, pupils
evaluated the finished product and made  suggesti ons for
i nprovenent. An average attaining boy discussing his dodgem node

said, “I'd take the sticky stuff off the cars so as | could nove
them around with sticks.” In a Year 2 lesson, pupils produced two
alternative plans for Fathers’ Day cards and then selected one to
make, justifying their choices. A low attaining girl said, “I'lI
make a fish card because ny dad |ikes fishing. "1l use felt-
tips”.

As a result, npbst seven-year-olds can plan and select materials,
mai nly using draw ngs, before making sinple products. Many are
reliant on adult help but are able to refine suggestions and
explain their reasons. They have an appropriate range of craft
skills and cut, bend and fix pliable and rigid materials carefully.

Good teaching observed in a Year 5/6 class effectively supported
pupils in using materials, tools and craft skills to inplenent
their design proposals. Following a visit to Godol phin Wods,
pupils chose to make an i mgi nary woodl and character and a shelter
with woven or knitted accessories for their character. Through the
teacher’s high quality questioning, pupils evaluated their work as
they went along and discussed the appropriateness of their ideas
A high attaining Year 6 boy explained, “W can nodify our plans
but we need to note that in the evaluation”. Pupil's making
shelters measured and marked accurately and discussed which tools
woul d be appropriate for cutting cardboard. Very good support for
i ndi viduals provided by the teacher, classroom assistants and a
governor ensured that all pupils were successful and achieved well
in the | esson.

Consequently by the time they are 11, nost pupils know that the
design process needs careful planning to ensure that products neet
the requirenments of users. They use an increasing range of ways to
comuni cate their ideas, including word processing and conputer
assisted design prograns. They are devel oping an appropriate range
of designing and making skills and talk wi th enthusiasm about their
wor K. They know the inportance of testing and refining ideas,
taking into account how the product is received and what they night
do to inprove their designs. They are also aware of health and
safety requirenents when using tools, equipnent and material s.
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The deputy head is co-ordinator and has only been in post since the
begi nning of the school year. She has been effective in ensuring
that the schene of work neets requirenents and topics are well
resourced. Design and technology has not been a devel opnent
priority and nmonitoring of teaching and pupils’ |earning through
direct observation of |essons has not yet taken place. However, the
co-ordinator plans to help teachers develop a nore systenmatic
procedure for assessing pupils’ work and identifying and tackling
shortcom ngs, as current systens are not sufficiently rigorous.

GEOGRAPHY AND HI STORY

214.

215.
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During the inspection one history |lesson and no geography | essons
coul d be seen. Judgenents have been made on the | esson observation,
by examining pupils’ work, through discussions wth the co-
ordinator and with pupils and by |ooking at teachers planning and
di spl ays around the school. The evidence indicates that pupils’
attainment is broadly as expected for their age in both geography
and history.

I n geography, pupils in Year 1 and 2 are building their know edge
about their immediate locality appropriately and beginning to |earn
about the position of places in relation to each other. Pupils in
Year 3 are |earning about their |ocal environnment and have visited
the Helford River estuary to study wldlife and the natura
environnment as part of their work on rivers. Pupils in Year 4 are
beconmi ng nore aware of the need to safeguard the environment after
| earni ng about pollution, conducting a litter survey and visiting a
| ocal conservation area. One Year 4 girl wote, “lI think we should
recycl e because we need to | ook after our environnent. Qur |andfil
sites are filling up, which is beconming a big problemin Cornwall.
Hal f the rubbish we throw away can be re-used so start recycling
nowl” Pupils in Years 5 and 6 have studied different climtes and
many can explain how rain is formed and air pressure can change.
Pupils study maps contrasting the climtes of different regions of
the world and are able to identify key characteristics and talk
about the wildlife and sinple ecology of Polar Regions. Year 6
pupils also visit Godolphin Forest to |earn about a woodland
envi ronnment .

Interactive and stimulating displays of resources and books by
teachers draw pupils’ attention and interest in geography. As a
result, pupils enjoy the subject, try hard and generally produce
neat and careful work, which is also attractively displayed
t hroughout the school. New technologies are linked with learning in
geography; for example, staff and pupils nmake good of the school’s
digital canera to record visits and activities and CD ROMs are
used for map work and to study different |ocations.

Leadership in geography is good. The co-ordinator has a clear
picture of the strengths and weaknesses of the subject. Resources
have been inproved recently followi ng the inclusion of geography on
the school devel opnent plan. The school has a good range of atl ases
and gl obes and has purchased videos to support work on settlements.
Planning is nonitored and pupils’ work reviewmed by the co-
ordi nator. Geography topics are taken from the schools four-year
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rolling programme that enables nixed year group classes to cover
key aspects of the geography National Curriculum progressively.

In history, pupils are devel oping a sense of chronology. In Years 1
and 2 this is gained through an understanding of their own life
experiences. Teachers use displays and artefacts well to encourage
pupils to nmeke conparisons between then and now. In Year 1, a very
interesting and attractive display of toys, books and games from
the past has encouraged pupils to wite and draw and think about
their own famly's history. The Golden Jubilee work indicates that
the pupils are devel oping an awareness of recent national events
and sonme of the traditions and cerenonial associated with the
nmonar chy.

Year 5 and 6 children learn about life in Victorian Britain. They
are able to nmke conparisons, particularly between education and
schooling then and now. In their work on wartinme Britain, they are
able to recount some of the social and econonic consequences of the
war and can recall key figures and | eaders of the period.

The school nakes good use of l|ocal historical sites and resources.

Loans of project books from the local authority library are |inked
to history topics on the four-year progranme. Cl ose |inks have been
established wth the Helston folk nuseum and pupils have
contributed work to the recently opened costune gallery. Loca

hi storians, drama and role-play specialists are regularly invited
into school to bring historical events to life. The local nuseum
service also loan artefacts linked to the school

History lessons are well pl anned and include appropriate
investigations. In the Year 3 |esson observed, pupils discussed a
tineline for the past 50 years and then talked together in pairs
posi ng questions about events, which were new to them and could
then formthe basis for further research with relatives at hone.

The school is fortunate to have a nunber of staff who are
interested and active local historians. As a result, it is
particularly alive to its Cornish location and heritage and works
effectively to share this with children through events such as
Hel ston’s annual Flora Day. The school takes part and the children
| earn about the | egends and traditions, which give rise to the day.

Leadership of the subject is good. The co-ordinator has allocated
time to nonitor planning and anal yse pupils’ work. She has a clear
idea of the priorities for the subject and is enthusiastic about
its developnent, arranging visits and visitors for her own and
other classes. Recent professional devel opnent focussing on using
artefacts in history has been passed on to staff. Pupils share and
celebrate their achievenents in history through attractive
di spl ays, assenblies and presentations.

The school’s own library stock of history books is limted; this
however is regularly supplenented by a |ocal authority library | oan
service. The school has plans to purchase nmore information and
comuni cation technology related resource material for history.

| NFORVATI ON AND COVMUNI CATI ON TECHNOLOGY
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Only two taught group sessions of information and comunication
technology were seen during the inspection and a nunber of
i ndi vidual s and pairs working in classes on conputers. Judgenents
have been made upon these observations, discussions with pupils and
teachers and an exam nation of curriculum plans and pupils’ work

The school has nmade a good inprovenent in raising standards in
information and communication technology, a key issue at the
previ ous inspection. A detailed scheme of work has been established
and equi prent and software considerably updated. The setting up of
a well-equipped conputer suite in a large and well-ventilated
cl assroom has inproved opportunities for pupils to work in small
groups for regular weekly sessions. The school has al so appointed a
skilled and know edgeabl e support teacher and technician, this has
enabl ed staff and pupils to becone nobre secure and confident in
their own know edge and use of new technol ogi es.

By the age of seven, pupils achieve a standard that is in line with
national expectations. Year 2 pupils are able to discuss sone of
the information and comrunications technology that affects their
everyday life. Mst are able to talk about and are aware that CD
ROM s are for holding information and that DVD discs store pictures
and filns. Most pupils can access prograns from conputers and
retrieve, save and print their work. They wuse a range of
appropriate software conpetently to help their learning. Mst are
able to control the novenents of a floor robot by inputting
instructions They use a painting programe creatively to produce
patterns with lines and colour and develop their control of the
mouse. They are also able to use a word processor programto wite
a short description of their pictures and paste these al ongsi de.

Pupils in Year 6 are also reaching standards that are in line with
nati onal expect ati ons. Throughout Years 3 - 6, pupils are
developing their skills and knowl edge of new technologies in
interesting and relevant activities. Mst pupils aged 11 are able
to design and present information about thenselves wusing an
interactive whiteboard, made available by the good links set up
with the local technology <college. They also have acquired
appropriate control skills by using a design kit to build npdels
that carry out nmovenents according to the instructions entered
through a conputer program Wrd processing and design skills are
devel oped wel |l throughout the school. By Year 6, pupils are able to
create and print their own material using a desktop publishing
program Pupils also have know edge of |loading and accessing
information from CD ROMs and using the internet to search for
information. Sonme pupils have devel oped their know edge of e-nmail
by responding collectively to a link with a primry school abroad.

Pupils enjoy using the conputer suite and other information and
comuni cation technol ogy equi pmrent and have a good attitude to the
subject. They are able to nmke effective progress because |essons
are well planned and build skills progressively, resources are wel
organi sed and maintained and the specialist support teacher has
very good subject know edge and understanding of the schene of
work. The provision for pupils with special educational needs is
good.
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Teachers plan work in other subjects that enables pupils to
consolidate and apply the skills they have been introduced to in
the conmputer suite. For exanple, Year 1 pupils showed good npuse
control when enjoying a CD based phonics gane designed to inprove
their reading skills. Year 3 pupils used an appropriate program
effectively in geography to find out how map-nmaking skills can be
linked with ariel photography. Two Year 6 boys worked independently
to record accurately the mnutes of the previous day’'s School
Council. Pupils working as librarians are able to use a database
methodically to record Ilibrary loans, book reviews and other
information on the library conputer.

The |eadership and nmnagenent of information and comunications
technology are good and the co-ordinator has a clear idea of
devel opnment priorities for the subject. She is working effectively
with the headteacher, governors and staff to inprove provision.
Parents have al so been very supportive, raising over £3,500 towards
resources in one year. Another strength is the close teamwrk
between the co-ordinator and technician who neet regularly to
evaluate learning and plan further developrments. Al staff have
recently conpleted nationally funded training and a nunber of
assistants have also undertaken <courses led by the school’'s
techni ci an.

MODERN LANGUAGES — FRENCH
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Conversational French is taught to pupils in their last year at
primary school for one | esson a week. The standards achieved in the
Year 6 | esson observed were above average.

Pupils enjoy the opportunity to speak, listen to, read and wite
French as the teacher nmkes |essons interesting and ensures that
new learning builds easily on previous experiences and there are
pl enty of opportunities to consolidate and practice famliar words
and phrases. She is particularly effective in nodelling the correct
pronunciation while directing pupils to the witten words on the
board. She is lively and encouraging and pupils are not afraid of
meki ng ni st akes.

In the | esson observed, pupils eagerly and quickly responded to the
teacher’s quick fire questions to check and practise their recal
of basic information about thenselves in French - their nane, age
and where they lived. She then helped them construct sinple
sent ences about sone of their preferences, effectively using three
colums of verbs, adjectives and nouns that could be put together
in different conmbinations. An average attaining girl was able to
construct and say the sinple statenent, “Je n'aine pas |le gateau
chocolat” with a good accent. Pupils were keen to contribute and
the teacher kept their interest by encouraging them to make up
com cal statenments, such as, “Je ne nmange pas |’ agent.”

Pupils also enjoy trying to wite sinple commentaries in French
using dictionaries and word |ists appropriately. In this they are
hel ped by the attractive displays with labelling in English and
French around the room As one high attaining girl remarked, *“W
need to wite the English translation so that we can check the
French neaning.”
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Pupils were keen to share their witten work with the class and,
those <chosen, <confidently stood at the front to nmeke their
presentati ons. Low attaining pupils and those wth special
educational needs were able to participate successfully because of
the teacher’s very hel pful guidance and encouragi ng renarks.

During the inspection, the range of nusic observed was linited to
two nusic |lessons, two assenblies and a choir practice. Judgenents
have been made on this evidence and discussion with the nusic co-

ordinator and |looking at curriculum plans. This indicates
standards of singing are as expected for seven and 11-year-ol ds;
the same as at the previous inspection. There is insufficient

evidence for judgenents to be nmade on other aspects of the nusic
curriculum

Seven-year-old pupils sing enthusiastically and with enjoynent.
Most sing in tune with an appropriate sense of rhythm 11-year-
olds sing with nore control and are able to perform fanmiliar songs
in two parts. Their diction enables words to be heard clearly and
they pay appropriate attention to dynam cs and tenpo.

In the Year 2 lesson nmaking rhythm patterns wth pitched
i nstrunents, pupils had difficulty working in small groups.
Initially, they were not sure what they had to do but, with adult
hel p, they were able to repeat rhythns based on their first names
and perform these patterns in a round. The recorded nusic used to
acconpany their singing of famliar songs was particularly hel pful
to the non-specialist teacher. This enabled her to concentrate on
encouraging the class to keep to the strong beat of “Mana Paquita”
and “Band in t he square” and nost pupils j oi ned in
ent husi astically.

In the Year 5 / 6 lesson taken by the visiting nusic specialist,
all pupils were very attentive and keen to participate in playing a
range of non-pitched percussion instruments correctly. They were
given clear instructions and well denponstrated techniques to show
how different sounds could be nade. The teacher nmaintained their
interest and anticipation effectively by his own evident enthusiasm
and |love of nusic. He shared stories about his own experiences and
used these to explain why it was inportant to handle instrunments
carefully and follow the guidance of the “conductor” when part of a
group performance. As a result when, the class collected the
percussion instrunments and waited for his instruction, they did so
quietly and with no fuss. Nearly all were able to play a range of
rhythns to meke “open” and “closed” sounds and inprove their
phrasing follow ng non-standard notation. The nmmin shortconmi ng was
that the lesson was only half an hour and the concluding session
had to be cut short not allowing sufficient tinme to appraise and
evaluate their performance in any detail.

Generally, teachers lack confidence in teaching nusic but the
school has nmde good arrangenments to conpensate for this. The
specialist nusic teacher is bought in from the local education
authority to teach Years 4 / 5 and 5 / 6 for a half hour |esson
each on one norning a week. One of the Year 3 / 4 teachers who has
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recently joined the school, has specialist skills and a parent
effectively trains the junior choir during weekly sessions. As
well, the school provides additional nusic activities with well-
established recorder groups and opportunities for instrunental
tuition in brass and guitar. Sone parents felt that the cost of
i ndi vidual tuition was too high but the inspection found that fees
were conparable to other local authorities. As a result, nusic has
a high profile in the school, the choir, recorder group and
i ndi viduals perfornming regularly in assenblies and at special
events throughout the year. Pupils taking part in these additional
activities show consi derabl e i mprovenent in their nmusi cal
performance and appraisal skills and techniques. However, these
activities are not followed by all pupils and the school is aware
that overall, simlar opportunities for pupils to express their own
musi cal ideas are limted in lessons, particularly in Years 3 — 6

In order to redress the balance, there are plans to review the
curriculum and seek to provide a nore appropriate progranme of
study for older pupils and train staff in its use. The tracking of
pupils' progress throughout the school is neither systematic nor
mat ched to National Curriculum attainment |evels. Consequent |y,
teachers are not always sure of how good pupils are and where they
are having difficulties.

The headt eacher has recently taken on the role of co-ordinator but
musi ¢ has not been a recent developnent priority. However, she is
keen to tackle the shortcomings in the curriculum and build
teachers’ confidence. She is aware of what needs to be done and has
al ready purchased a range of high quality instruments and intends
to make nore use of the Y 3 / 4 teacher’s and visiting specialist’s
musi cal expertise. Facilities for music teaching are now good, wth
the additional instruments.

PHYSI CAL EDUCATI ON
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Only four Ilessons of physical education were seen during the
i nspection, covering dance, games and gynnastics. Judgenents have
been mde based on these observations, talking to pupils,
di scussions with teachers and | ooking at their plans. This evidence
i ndicates that standards of work seen are as expected for the
pupils’ age. Alnpst all 1ll-year-olds can swim 25 netres and are
aware of the principles of water safety.

Teachi ng of physical education in the Year 1 and 2 | essons observed
was satisfactory. In the Year 1 dance |Ilesson, pupils were
interested and fully involved by the well-chosen nusic and story of
“The frog and toad together”. They showed good control of their
bodi es and responded appropriately to changes in the nusic.
However, there was insufficient intervention or nodelling by the
teacher and pupils were not able to discuss and refine their
actions to any degree. As a result, while they enjoyed expressing
thensel ves through nmovenent and behaved well, they did not extend
their range of skills.

In a Year 2 indoor ganes |esson devel oping racquet skills, pupils
followed a well-planned sequence of activities, begi nni ng
appropriately with a warmup session. The teacher gave good
dermonstrations of the correct way to hold and use a racquet and
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nmost  pupils were able to develop these skills further in the
|l esson, with the effective additional help of the assistant.
However, sone boys did not always listen attentively and were sl ow
to respond. As a result, there was insufficient tine at the end of
the lesson for pupils to evaluate their performance and know what
to do to inprove.

In the Years 3 / 4 lesson observed, teaching was good. The
gymastics |lesson allowed pupils to conbine basic noves into

sequences using apparatus in the hall. They were fully involved at
all stages as the teacher continually consulted the class to ensure
they were awar e of t he | earni ng activities and safety

considerations. Tinme was used effectively as the teacher broke the
|l esson down into short activities, setting pupils clear and
realistic targets. He nmmnaged the Ilesson very well and pupils
responded immediately, following well-established routines. While
pupils worked hard and were fully involved in trying to inprove
their performance, there were insufficient opportunities to discuss
and evaluate what worked well and where they had problens. As a
result, sone pupils did not refine their sequences to change speed,

| evel and direction and nmake their novenents nore fluid.

In the Year 4 / 5 indoor ganes |lesson controlling different balls,

nmost pupils achieved well as they knew exactly what to do and had
the appropriate skills to build on. The teacher mmnaged the class
very well in the relatively confined space in the hall. Hs
instructions were clear and reinforced by very good denpnstrations.

At each stage, pupils were encouraged to express their views on
what constituted effective practice. As one average attaining boy
suggested about the inportance of warmng-up before physical

education |l essons, “It keeps you fit and nmkes your body ready for

exerci se.” Consequently, pupils refined their control of balls
when dribbling with their feet and then a hockey stick, responding
well to the good coaching advice fromthe teacher.

Pupils with special educational needs benefit from the good support
of classroom assistants and teachers working effectively together.
This ensures that pupils are fully involved in all activities and
are enabl ed to nake appropriate progress.

The school provides a broad, balanced and very appropriate
programme of activities that neet the requirenents of the Nationa

Curricul um These cover athletics, dance, ganes, sw nm ng,
gymastics and outdoor activities. The subject is well managed by
the co-ordinator who is know edgeable and enthusiastic. Wi | st

providing informal support for colleagues, there have not yet been
opportunities to observe them in order to nmonitor and develop
teaching and pupils’ learning in physical education further.

A wide range of extra curricular activities extends and enriches
the opportunities of older pupils. These include football, cricket,
rounders and athletics. Links with the community are good and
athletics’ <coaching is provided by a former navy instructor

Pupils also participate in inter-school conpetitions and recent
initiatives to develop a football team have proved very popular
with pupils and parents. Dance plays an inportant role in the life
of the school and pupils enthusiastically join in the annua

Hel ston Flora Dance, developing their appreciation of their |ocal
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traditions and culture. A low attaining Year 6 boy said, “l enjoy
it. | like perform ng and people watching nme”.

The school provides good facilities and a wide variety of resources
for indoor and outdoor physical activities. The outdoor play
grounds are of anple size and there is a large grassed area
adj acent; these are used effectively for ganes and athl etics.

RELI G OUS EDUCATI ON

253.
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During the inspection only one |lesson of religious education could
be seen. Judgenents have been nmde based upon this observation,
di scussions with pupils and teachers and exam nation of curriculum
pl ans and pupils' work.

Standards in religious education for seven and 1l-year-olds are as
expected in the locally agreed syllabus. This is the sane as at the
previ ous inspection.

Pupils in Year 2 can recall parts of Bible stories fromthe Od and
New Testanent. For instance, they know that David killed Goliath
and that Daniel was not eaten by the lions. They describe what
happens at some of the principle Christian festivals and understand
that Christmas celebrates the birth of Jesus and Easter his death
on a cross. They know that people go to church to worship God and
for inmportant famly events, such as Christenings, weddings and
funerals. They know that these events are special and nmke people
happy and sad. Sone Year 2 pupils were keen to describe the events
surrounding the Queen’s Jubilee and recognised the inportance of
thanking God for her reign over 50 years. They are aware of other
religions but only have a sketchy idea of their practices and
cerenmoni es. They can recall sonme stories from Hi ndui sm

Pupils in Year 6 have a good understanding of the need for rules
and laws in society and express strong feelings about the evils of
religious intolerance and racism They know that Britain is a
multi-cultural society and that people have simlar and different
beliefs. They recognise they have rights and responsibilities but
that in many parts of the world people are not so fortunate as they
are. They have studied the lives of inportant personalities, such
as Mther Teresa of Calcutta, and understand why they are adnmired
for their work. They have a satisfactory know edge of Christianity
and the inmportance of Jesus’ crucifixion and rising from the dead

They know that the Jewish Torah covers parts of the A d Testanent
and the Koran is a sacred book for Mislins. They also have sone
awar eness of aspects of Hinduism and Sikhism but not in nuch
detail.

The school gives a high priority to pronmoting self-esteem and uses
religious education lessons, in particular, to help pupils realise
they are “special” and what this neans. In the Year 3/4 |esson
observed, the teacher effectively helped the class to reflect on
what nekes sone one special. She successfully encouraged them to
think about people they knew in school and at hone. They
enthusiastically cane up with a range of appropriate responses from
not hers who | oved and | ooked after themto “the man who changes the
Iight bulbs”. She then directed themto think what they could do so
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that people would know they were special. The discussion was well
handl ed by the teacher so that pupils’ ideas were devel oped and
their wunderstanding reinforced. Their thoughts included taking
pride in their work, helping others and being kind. She suggested
they try out these ideas when recording their responses; two high
attaining boys conscientiously tried hard with their witing and
illustration and were proud to share this with a visitor.

Pupils’ know edge of world religions is not conprehensive but the
school wuses assenblies and displays effectively to broaden their
understanding. During the inspection, the Year 2 teacher |eading
school worship told the story of Guru Gobina Singh and the

foundation of the Sikh brotherhood and, in the hall, there was a
wel | presented display of artefacts and books on different
religions.

Al'l teachers have taken advantage of the Queen’s Jubilee and the
annual Hel ston Flora dance to enphasise the inportance of
cerenmoni es, synbols and traditions. Photographs, pupils’ witten

responses and artwork is displayed in Years 1 — 4 as a record of
their involvenent in local celebrations. In Years 4 — 6, pupils’
personal views on conservation and what |ife was like in the Second
Wrld War, indicates an appropriate exploration of feelings and
Vi ews.

Wiile teachers in Years 1 and 2 find the locally agreed syllabus
hel pful, their coll eagues teaching older pupils are not so fanmiliar
with aspects of world religions, particularly Sikhism The school
is purchasing further resources, including videos, to provide nore
interesting and realistic imges of cerenonies, practices and
pl aces of worship to enrich the curriculumin this area.

The head teacher has recently taken on the role of co-ordinator and
has a secure know edge and understanding of religious education.
However, the subject has not been a devel opment priority for the
school but she is aware of what needs to be done to raise
achi evenent and inprove the provision further. In particular, she
has started collecting sanples of work and linked themto different
|l evels of attainment so as to help teachers be nobre accurate in
their assessnent judgenents and of the progression of know edge,
skills and understanding in religious education.
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