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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

S Mary’s Church of England Primary School, with pupils aged three to eleven, is an average sized
primary school. It serves the community of Deane arealin Bolton. Pupils mainly come from families
living in council owned housing with some families living in owner occupied housing. Thereis higher
than usud level of unemployment and socid disadvantage localy. Some families are transent: 24
pupils joined the schoal at other than the usud time of admisson during the last schoal year, while
34 |eft. The mgority of children start nursery at the age of three. Most children start with below
average atainment and well below average language skills. Assessments on entry to Year 1 show
that atainment of pupils & age fiveis generdly below average in language and mathematical kills
and average in other aress of learning.

There are 256 pupils onroll (138 girlsand 118 boys). These include 49 children who attend the
nursery part-time. The percentage of pupils digible for free school meds (37%) iswell above the
national average of 19%. The school has registered 77 pupils as having specid educationa needs,
gx of whom have a statement of need. Thisis above the nationa average. About eight per cent of
the pupils are from aminority ethnic background which is high compared to the nationd average; 18
pupils speak English as an additiona language with three of these pupils a an early stage of English
language acquistion.

HOW GOOD THE SCHOOL IS

From ardatively low starting point on entry to the school, most pupilsin the juniors make good
progress and achieve well, particularly in English, mathematics and science. Most pupils have good
attitudes and are eager to learn. The schoal effectively meets the needs of pupils with specia
educationa needs and pupils with English as an additiona language and enables them to make good
progress. Most of the teaching is at least satisfactory with a significant percentage being good and
some being very good. The schoal is appropriately governed. The headteacher iswell supported
by the two senior dlowance post holdersin taking the school forward. The ams and vaues of the
school are demonstrated in the good relationships between staff and pupils. The purposeful and
caring environment of the school and its policies and procedures to ensure equdity of access enable
al pupils to take advantage of the educationa opportunities provided. The school usesits resources
in a cog-effective way, providing a lesst satisfactory value for money.

What the school doeswell

The quality of leadership provided by the headteacher and key staff is good and contributes to how well

the school is achieving.
It makes good provision for pupils with specia educationa needs and those for whom Englishisan
additiond language.

It effectively reflectsitsams and vauesin dl its work.

It provideswell for socid development and offers good opportunities for moral development.

Pupils are well supported in maintaining good standards of behaviour and discipline and sustaining good

attitudes to work.

It provides agood range of extra-curricular activities, which contributes, effectively to pupils learning

and persona development.
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What could beimproved

The standards of attainment in English and mathematics achieved by seven-year-olds.

The slandards of attainment in information and communication technology (ICT) achieved by eeven-
year-olds.

The effectiveness of monitoring teaching and learning.

The areas for improvement will formthe basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made satisfactory progress overdl since the last inspectionin 1997. The
implementation of the National Literacy and Numeracy Strategies has contributed well to improving
the qudlity of teaching and learning, particularly in the junior classes. Standards have been
maintained, and in English and mathematics have improved sgnificantly for the deven-year-olds.
However, sandards in the infants continue to be well below average. Although thereis il room for
improvement in the infants, the qudity of teaching is better than a the time of the last ingpection with
amuch higher incidence of good teaching. The strengths of the school have been maintained. The
school set about tackling the key issuesidentified at the last ingpection in asystematic manner. Asa
result the percentage of eleven-year-olds, ataining higher than what is expected of this age in English
and mathematics has improved sgnificantly. Standards in music are now in line with expectations.
The curriculum offered to the pupils meets the targets of the Nationa Curriculum and planning cycles
are established. The school has developed its assessment practice systematically but still needs to
ensure that assessment is used consstently to plan what pupils will learn next. The school has
worked hard to improve the quality and range of provison for ICT but as yet this has not had time
to have a pogitive impact on standards, which continue to be below average for the e even-year-
olds. The commitment that all who work at the school show to raisng sandards indicates that the
school iswell placed to continue to improve.

STANDARDS

The table shows the standards achieved by eleven-year-olds based on average point scoresin
Nationa Curriculum tests.

compared with
Performancein: all schools similar Key
schools
1999 2000 2001 2001

English D C E B well above average

above average
mathemtics A B D B Average

below average
ience C C E D well below average

mooO o>

The 2001 Nationa Curriculum tests for the even-year-olds show that the school has attained well
below average results in English and science and below average in mathematics when compared to
al schools and above average results in English and mathematics and below average in science when
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compared to Smilar schools. The difference in results between years

can be explained by the naturd difference in ability between different groups of pupils; the high
number of pupils with specific individua needs in the cohort and the high level of pupil mohility thet is
afeature of thisschool. Ingpection findings show that pupils make good progress through the junior
years and achieve well. Mogt of the Y ear 6 pupils achieve average sandards in English,
mathematics and science. They achieve average Sandards in art and design, history, physicd
education and music. InICT standards are below average. Additiona support iswell targeted to
support learning and development of basic skills. Good opportunities are provided for pupilsto
work independently which foster good work habits, particularly in the top two classes and this
contributes to the good progress made by pupils. In design and technology and geography no
judgements are made due to insufficient evidence.

Most children make satisfactory progress during their timein the nursery and reception class. By the
timethey areready to Sart in Year 1, ther attainment in persond, socid and emotiona
development, crestive development, knowledge and understanding of the world and physica
development is likely to be in line with what children are expected to learn by the end of the
Reception Year. However, attainment in communication, language and literacy and mathematica
development isbelow average. Nationd tests and teacher assessmentsin year 2001 for pupils aged
seven show that atainment in reading, writing, mathematics and science iswell below average when
compared to al schools and average when compared to smilar schools. The percentage of pupils
attaining the higher than expected level has increased progressively since 1999.

Pupils make steady progress through Years 1 and 2 and achieve satisfactory standardsin most
subjects. They attain average sandards in science, art and design, history, music, physica education
and design and technology. In both Years 1 and 2 pupils make satisfactory progress in number
work and achieve average sandardsin this area of mathematica development. However, pupils
progressis constrained by over-reliance on workbooks and working within a narrow range of
activities, consequently standards of attainment in English and mathematics are below average. Due
to insufficient evidence, no judgements are made about standards of atainment in ICT and
geography. By the ages of seven and deven, pupils achieve sandards in religious education that are
in line with the requirements of the Localy Agreed Syllabus.

The school has set challenging targets for both English and mathematics. It istaking gppropriate
action such as providing booster classes and additiona targeted support. It ison courseto reach
these targets.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils attitudes are good overal. They work with interest and concentration.

They like coming to schoal.

Behaviour, in and out of Behaviour is good, pupils generdly behave wel in lessons and around the
classrooms school. They are polite and helpful to others.
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Aspect cont... Comment

Persond development and | Good. Pupilsrelate well to each other. They work co-operatively. Pupils
relationships take respongibilities given serioudy, and approach the task with maturity.

Attendance Unsatisfactory.

Pupils with specid educationd needs and those with English as an additiona language are well
supported. They work well with support staff. Pupils support and help each other during lessons
and in other activities. Many pupils take unauthorised absence during term time to travel with their
families which adversdly affects the overal rate of attendance in school.

TEACHING AND LEARNING

Teaching of pupils: Nursery and aged 5-7 years aged 7-11 years
Reception
Lessons seen overdl Satisfactory Satisfactory Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The school has successfully introduced specidist teaching by coordinators in some of the subjectsin
the junior dasses which is having a positive effect on raisng Sandards. Thisis particularly effective
in the teaching of music. Teaching is generdly stisfactory in the nursery, reception and in the infant
cdasses. Inthejunior classesteaching is good, especidly in Years 5 and 6; teachers have high
expectations, they plan arange of chalenging activities and have introduced class routines which
fogter independence in learning. Thisresults in pupils working with concentration for longer periods
and subsequently making good progress. In the reception and infant classes, teachers manage their
pupils well, they provide a caring environment in which pupils fed secure and form good
relaionships. However, they plan activities over alonger period, which encourages many pupilsto
take more time in choosing tools and materids. This resultsin lessons moving a a dower pace.
Teachers plan appropriate work based on good understanding of the individua needs of the pupils
with specid educationa needs and the language needs of pupils with English as an additiona
language, which results in pupils making good progress. The teaching of literacy and numeracy skills
issatisfactory. The teaching of English and mathemeticsis good in the juniors and generdly
satisfactory in the infants.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and range of the | The activities provided by the school meets the requirements of the

curriculum Nationa Curriculum. A wide variety of good learning opportunities are
provided in Years 3-6. A good range of extra-curricular activities enrich
and support the curriculum.

Aspect cont... Comment cont..

Provison for pupils with The school provides well for these pupils and thisis reflected in the good
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gpecia educationd needs

progress they make. These pupils are well integrated in the school and their
individua needs are met effectively.

Provison for pupils with
English as an additiond

languege

These pupils are well supported by the schoal.

Provision for pupils persond,

induding spiritud, mord,
socid and cultura
development

The school makes good provision for pupils mord and socid
development. Pupils know right from wrong. They co-operate well with
each other and work collaboratively. Opportunities for spiritual and cultura
development are satisfactory.

How well the school cares for

its pupils

The school has satisfactory arrangements in place to take care of its pupils.
It has good systems for checking and promoting good behaviour.

Links with parents are satisfactory. The school has worked hard to develop a productive
partnership with parents. 1t continues to examine ways in which it can more actively involve a
greater number of parents in supporting the work of the school and their child's education but not dl
parents are respongive to this effort. 1t has recently alocated responsibility to one of the teachers for
developing home-school links further.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The headteacher provides good leadership. Sheiswell supported by the two
management by the senior alowance post holdersin the absence of the deputy head who was on

headteacher and other key | extended sick leave. There isagood team spirit in the school with al teaching
deff and support saff sharing a commitment to raise sandards.

How well the governors
fulfil their reponghilities

The governing body fulfilsits Satutory respongbilities. It is very supportive of
the schoal.

The school’ s evauation of

The school hasintroduced systems for monitoring the quality of teaching and

its performance learning. The effectiveness of these systems in raisng andards is not yet
evident. The school isaware of the need to develop systems for coordinating
the curriculum across the age range.

The drategic use of The school makes good use of its available resources to help raise slandards.

resources Good use is made of accommodation to enhance learning. The school ensures

it gets best value from its spending decisons.

The school iswdl staffed with suitably quaified and experienced teachers and support saff. The
school offers good training opportunities to the staff and has good induction procedures for new staff
joining the school. The support staff are effectively deployed and make agood contribution to the
pupils learning, particularly those with specid educationd needs. The school is adequately
resourced except for ICT whereit iswaiting for the delivery of Iap top computers.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to seeimproved
Their children like coming to schoal. - A few parents think that the school does not
Behaviour in the schoal is good. work closdy with them.

Their children are well taught. - A few parentsindicated the need to improve
Teachers expect thar children to work hard and communication where children experienced
do their best. some difficulty.

It is easy to gpproach the school with questions

or problems.

The school iswell led and managed.

The school helps pupils to become mature and
responsible.

The school provides agood range of activities
outsde lessons.

The parents meeting was attended by €leven parents and 26% of parents returned the questionnaire.
The findings of the ingpection confirm al the positive views expressed by parents and that the school
has satisfactory procedures in keeping the parentsinformed. Overdl, parents hold the schoal in high
regard. The school iswell aware of the dissatisfaction that afew parents have about communication
and has taken gppropriate action to address this concern.  The teacher with the home-school liaison
brief hasintroduced a monthly newdetter and the headteacher dedls with individud parent’s
concerns directly.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Attainment on entry to the nursery is below average. Attainment covers awide range of
abilities and a 9gnificant number of children have English as an additiond language. A
sgnificant minority start with well below average language and socid kills; thiswas
confirmed by basdline assessments and inspection evidence. Accessto abroad curriculum
and effective use of additiona support alocated to the children at this stage ensures that
most children make good progress through the Foundation Stage. Most children sort and
meatch arange of equipment and materids when tidying up at the end of the sessons. They
are developing an interest in books. Many know some |etters of the aphabet and are
learning to write their names, afew can write independently. Children are likely to reach the
expected early learning goas by the time they are ready to start Year 1 except in
communication, language and literacy and mathematical development where attainment is
below the expected standards because of low starting point.

On the basis of 2001 Nationa Curriculum tests and teacher assessments for the seven-year-
olds, pupils attainment in reading, writing, mathematics and science iswell below average.
The percentage of pupils that exceed the level expected of seven-year-olds in the nationd
testsis below average in reading and writing and average in mathematics when compared to
al schools. However, when the school’ s results are compared to smilar schools the overdl
attainment is average in reading, writing, mathematics and science. Although test and
teacher assessment results for the seven-year-olds have continued to be well below the
average for amilar schools, the percentage of pupils achieving the expected levels
particularly the higher level has increased progressvely since 1999. The school has carried
out avery detalled analysis of attainment in English and mathemeatics and has set chalenging
year group targets for the pupils.

Inspection findings indicate that by the age of seven pupils atanment in English is beow
average overdl. While pupils are confident speskers, their spesking and lisening kills are
week, resulting in their lack of ability to explan smpletasks. Pupils have insufficient planned
opportunities to develop these skills systematicaly. In reading pupils attainment is broadly
inline with what is expected for thisage. Higher attainers read fluently with growing
accuracy and understanding. Average attainers use gppropriate strategies for decoding
unfamiliar words but the large number of lower attaining pupils have difficulty in reading
smple words and generdly struggle with their reading. Standards in writing are below
average. Pupils are beginning to organise their writing but many need support. Higher
attaining pupils, write a levels expected for this age, their writing is satisfactory. Inwhole
classteaching, work is generally matched to the age rather than the abilities represented in
class. When work is set according to individud abilities, the work is meaningful and most
pupils make satisfactory progress. In mathematics, athough standards are below average,
there has been good improvement in the number of pupils attaining the expected level. Most
pupils achieve average standards in the number and agebra programmes of study.

However, pupils have limited opportunities to apply their mathematica skillsin practica
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gtuations to consolidate and extend their learning. There has been good improvement in
science and pupils achieve average sandards. The regular opportunities for investigative
and experimental work help pupils to consolidate understanding and explore their ideas.  In
other subjects seen, progressis satisfactory and pupils achieve average standards.

On the basis of 2001 Nationa Curriculum tests for e even-year-olds in English and science
the percentage of pupils attaining the expected Leve 4 and above waswell below the
nationd average. In mathematics sandards were below average. The resultsfor this year
are asharp decline over the year 2000 when standards in English and science were average
and in mathematics they were above average. The test results and teacher assessments vary
from year to year depending on the proportion of pupils with specid educationa needs and
the leve of pupil mobility that isafeature of this school. The percentage of pupils that
exceed the level expected of eeven-year-oldsin the national testsis at an average for
English and mathematics and below average for science when compared to dl schoals.
However, when the school’ s performance is compared with smilar schools afar more
positive picture emerges, with overdl attainment in English and mathematics above average
and in science below average. The school has rightly set chalenging targets for the next year
a 75 per cent of the pupils achieving Levd 4 or above in English and matheméatics. The
schodl is carefully examining teeching strategies to ensure that the targets are achieved and is
on course to mest the targets set for the pupils.

In lessons and work seen, deven-year-olds standards of attainment have been maintained
gnce the previous ingpection. In English, pupils make good progress and achieve well.
Pupils speaking and ligtening skills develop to a satisfactory level and most pupils achieve
standards expected for their age. They know the conventions of discussion and practise
these effectively in dass discussons. Most pupils communicate confidently, dthough lower
ataining pupils have difficulty in articulating their ideas. Pupils continue to make good
progress in developing their reading skills and most achieve sandards that are margindly
above the nationa average. Higher attaining and average pupils read a range of demanding
texts from different sources with fluency, accuracy and undersanding. This area of
development iswell supported by effective learning strategies that are carefully monitored by
the headteacher, coordinator and classteachers. In writing most pupils make satisfactory
progress through the junior years and the lower attaining pupils make good progress.
Standards in writing are below average. Thereisnow aclear focus on writing for avariety
of purposesin different forms. Standards in handwriting are unsatisfactory; the impact of the
newly introduced schemeis as yet not evident. In mathematics pupils make good progress
through the junior years and achieve sandards that are close to the nationd average. The
school has carried out a very thorough andysis of strengths and weaknesses in mathematics
and has identified areas for further development. The school’ s recent focus on developing
problem-solving skills has contributed well to consolidating and extending learning. Higher
ataining pupils show good levels of menta agility when making numerica caculations.
Pupils use table facts, fractions, decimas and percentages accuratdly in solving problems.

Standards in science have been maintained and pupils achieve average sandards. Regular
opportunities to carry out investigations and experiments contribute well to pupils developing
skills systematicaly and applying what they know in practica Stuations which consolidates
learning, athough pupils need to record their work in more varied forms. Good
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Pupils

10

11

improvement has been made in music. Most pupils now make good progress and achieve
average sandards. In ICT, dthough the qudity of teaching and learning, and the provison
in genera have improved, pupils have not had sufficient access to computers to achieve the
expected standards, which continue to be below averagein Years 3-6. In dl the other
subjects where judgements on standards were made, pupils achieve average standards.

Trends in atainment over the past four years show that standardsin English have fluctuated
between being well below average, average and above average from one year to the next.
In mathematics there has been good improvement from 1998 to the year 2000 when most
pupils achieved above average standards to a sharp decline to below average standards.
Smilarly standards have risen steedily in science from 1998 to a decline in Sandardsin the
latest reporting year. The school attributes this variation to the naturd ability of the cohort,
the number of pupils with learning difficultiesin a particular year and the mobility rate. This
is supported by inspection evidence. Taking the trend in the school’ s average National
Curriculum pointsfor dl core subjects, it is below the nationd trend. Overdl, girls
gandards of atainment on leaving school are rigng dightly more rapidly than those of boys.
The school has set chalenging targets for maintaining the average and above average
standards achieved over the years and is making good progress towards them. The
specidist subject teaching strategy, additiond teaching support and strong emphasis on
providing wdl for pupils with specid educationa needsis having a positive effect on driving
gandards forward. The school is aware of the need to deploy effective strategies that
accelerate the rate of progress in the infants and the Foundation Stage.

Pupils with specid educationd needsin the infants and the juniors make good progressin
relation to prior atainment and within their developing capabilities. The pupils for whom a
statement of specia educationa need exists make good progress towards the target set for
them in thar individua education plan. Thisis due to the additiona focused teaching by the
specia educationa needs coordinator and the good provison by the support staff. Pupils
with English as an additiond language aso progress rapidly in their confidence in English.
Thisis because of the focused intervention by teachers and extra help by support staff.

attitudes, values and per sonal development

Thisisan area of strength throughout the school. The consstently good standards of
behaviour, together with the pupils positive attitudes towards school and good relationships,
make a gnificant contribution to ther learning. The good sandards seen in the last
ingpection have been maintained and developed further.

In the nursery and Reception Y ears children make good progressin their persond, socid
and emationd development. The children are happy, confident and enjoy good relaionships
among themselves and dso with the very supportive staff. They work well together, are
atentive and eager to learn.

Throughout the school pupils demongrate postive attitudes towards learning. They show
high levels of enthusasm and enjoy school. They are interested in their work and share and
co-operate wdll with one another. High levels of good manners and courtesy to others were
observed during the ingpection.
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12

13

14

15

The pupil’s persona development is well supported by the school. The recently introduced
Persona, Socid and Hedlth Education (PSHE) and Citizenship programmeis having a
positive impact on the children's persond development. However, opportunities for pupils
to develop persond responsbility within learning are congtrained due to lessons being too
directed by the teachers. However the introduction of circle time provides opportunity for
the pupils to develop persona responsibility in a congructive manner. The formation of a
School Council with pupilsin each class dected to it has enabled the pupilsto participate in
the decison-making process. This has apostive impact on the life of the school. Therange
of topics discussed by the Council and the conclusions reached demondtrate the maturity
and respongble thinking of the pupilsinvolved.

The wide range of extra-curricular activities aso supports the pupils persond development.
The school takes part in fund raiging for various nationd charities and is currently supporting
the Christmas Shoebox apped for needy children in the Third World. The school choir also
participatesin locd musc fesivas and has recently sung with Wingates Brass Band at such
an event. At Chrigmasthe choir angsin the loca community centre. All these activities, for
which the g&ff give fredy of their time, help the pupils grow in confidence and have a
positive impact on their learning and persond devel opment.

Behaviour in lessonsis good overdl and very good in some of the lessons seen. Examples
of these podgitive attitudes and good behaviour were seen across the school. During the
ingpection no evidence of bullying, sexism or racism was observed. Parents and staff rightly
hold very positive views about the high standards of behaviour in the school. Both within
and outside lessons, behaviour was congstently good and at times very good, reflecting the
school’ s misson statement and Chrigtian ethos. This ethos of good behaviour ensures a
positive impact on pupils learning. On the rare occasions where this high stlandard was not
maintained the teaching was not gppropriately targeted to pupils needs and they quickly lost
interest. The behaviour of pupils with specid educationa needs was aso good, with these
pupils showing interest in the planned activities. Pupils play well together in bresk and
lunchtimes. In the dining room pupils behave well and talk openly to each other and adults.

Attendance levels as at the previous ingpection remains well below the nationd average.

The latest attendance figuresindicate levels of 92.6% for the school. A sgnificant number of
pupils take holidaysin term time. No pupil has been permanently excluded from school but
there have been three pupils temporarily excluded during the last academic year, as they did
not respond to the support provided in school for persistent unsatisfactory behaviour.

HOW WELL ARE PUPILSTAUGHT?

16

Pupils are organised in Single age groups throughout the school. Class teachers are
respongble for teaching dl the subjects with the exception of some variation in the teaching
of science, music, history, geography and religious education. In Years4 and 5 art and
design and design and technology are taught by the coordinator as are some physica
education lessons in most of the junior classes. The coordinators teach their subjectsin the
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17

18

19

20

21

junior classes mostly, except for religious education and music, which are taught by the
coordinators in the infant aswell asthe junior classes. The school has worked out a detailed
timetable which generaly works well. The specidist teaching of subjects has contributed
ggnificantly in raisng sandards, particularly in science and in music. The school’ s gpproach
to most of the subjects being taught by the coordinators is working wel in the juniors but in
theinfant classes, the time alocated is too long and there are some missed opportunities for
making links with other curricular areas. The headteacher teaches the booster groups which
provides vauable additiona support.

The schoal has organised two breaks in the morning session for the reception and infant
classes, which resultsin more time being used for settling in and getting ready for going out
and leaving less of the prime time for learning.

During the inspection the quality of teaching was judged to be satisfactory overdl. Teaching
was very good in 14 per cent of lessons, good in afurther 30 per cent of lessons,
satisfactory in 51 per cent and unsatisfactory in five per cent of the lessons seen. Examples
of good teaching were seen in dl the classes but examples of very good teaching were only
seeninthe junior classes. The percentage of unsatisfactory teaching is an improvement over
the previous inspection when teaching was judged to be unsatisfactory in 13.4 per cent of
thelessons. The mogt significant strengths are demondtrated in the junior classes,
particularly in Years 5 and 6.

Teaching isgood in English, music and in physica education. Teachers have sound subject
knowledge of what they teach and have gained confidence in the teaching of ICT through
the in-service training provided from the specified nationa grant. Only the music
coordinator was seen teaching music in the school.

The teaching of children in the Foundation Stage is satifactory. A cam, purpossful and
orderly environment is maintained in the nursery and the reception class. The reception class
has two teachers working for most of the time with support from a nursery nurse and a
teaching assstant. Additiona support is used well but the impact of the additiona teaching
timeisnot clearly evident asyet. Planning is securdly based on the nationaly recommended
aress of learning and an appropriate range of activitiesis offered in both the nursery and the
reception class. These plans clearly identify what children are expected to learn and often
link these wdll to activities for basic skills development, but not as effectively to the
structured play. The teachers and support staff effectively use lesson times to extend and
consolidate children’ s learning through explanations and repetition based on children’s
experiences. However, on occasons this practice limits the opportunities for children to
explore their ideas and draw their own conclusions; subsequently they listen for longer
periods and have lesstime to develop ord language. Timeis generaly used well by adults
for focused work with targeted groups of children but insufficient attention is sometimes
given to extending children’slearning in structured play activities.

Overdl the qudity of teaching is satisfactory in the infant classes. Teaching varies from good
to unsatisfactory. When teaching is most effective, such as seen in the science, music and
the physicd education lessons, teachers plan stimulating and chalenging activities and have
high expectations of the pupils. Lessons move at a brisk pace and pupils make good
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progress. Teachers use questioning well, to check understanding and develop ideas. They
vary their questions and comments according to pupils different abilities and provide
congiructive feedback. When teaching is unsatisfactory, the time taken by the teachersin
introducing the activity, explaining the task and giving ingructionsistoo long. Discussonsin
these lessons become unrelated to the objectives and work for the lower attaining pupils and
those with specia educational needsistoo directed by the adult. This hampersthe qudity of
learning and results in most pupils making dow progress. Planning for morning sessons
takes account of assemblies after registration and two bresks, which generaly congrains the
continuity in the flow of idessin activities and pupils developing the habit of working with
sustained concentration for longer periods.

The qudity of teaching is generdly good in the juniors and has contributed significantly to
rasing sandards in the juniors since the previous ingpection. There is substantia good
practicein dl classes, but particularly with the older pupils. Of the 23 lessons seen & this
stage, six were very good, seven were good and the rest satisfactory. No unsatisfactory
teaching was seen. Teachers have high expectations. They plan arange of challenging and
dimulating activities to match awide range of abilitiesin dasses. When teaching is most
effective as seen in the mathematics lesson where Y ear 6 pupils had good opportunities to
learn the processes involved in solving problems, they worked collaboretively in smdll
groups on chalenging but achievable tasks. They demondrated good use of mathematica
vocabulary in discussing the problems with each other and answering questions, and
experienced terms such as ‘flat fee’ and ‘redundant information’. Teachers usethe
additiona support effectively and work closdly with them. They manage pupils well by
treating them with respect and they in turn respond with maturity, develop good attitudes to
work and concentrate for long periods. A strong festure in junior classesis the routines
teachers have established which fogter independencein learning. Through discussonsand in
their questioning teachers support pupilsin making links with other subjects. Teaching,
athough satisfactory lacks the same pace and chalenge in the sessons that cover the whole
of the afternoon. Whilst teachers plan appropriatdy chalenging and stimulating work, pupils
generdly work at aleisurely pace. For example, inthe Year 4 desgn and technology
lesson, pupilstook along time to choose materials and make decisions as to what making
skills they gpplied, and some pupils pondered over whether they would sew or glue together
pieces of fet or another fabric.

The school has successfully implemented the Nationd Literacy Strategy across the whole
school. This has had a positive effect on the qudity of teaching and learning. Teachersare
confident in teaching literacy skills and use the literacy framework well to guide their
planning. Pupils throughout the school make satisfactory progress in developing basic
literacy skills. However, in the infants, opportunities for developing spesking and ligening
skills are not provided asregularly asin the juniors. Younger pupils have fewer
opportunities to develop their reading and writing skills for awide range of purposes. The
activities provided on occasions lack sufficient chalenge and pupils spend longer on smple
tasks. The Nationd Numeracy Strategy iswell launched in the school. Teachers usethe
framework well in the juniors and use it in combination with acommercid schemein the
infants. The numeracy lessons are well established in dl the dasses. The junior class
teachers use the structure effectively to develop mathematicd skills. In the menta
caculation sessons pupils develop arange of cdculation srategies. The higher attaining
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pupils work out complex problems with growing mental agility. However, in theinfants
classes teachers rely heavily on worksheets and scheme workbooks. Whilst the
introductory ora sessions are taught appropriately, there are some missed opportunities for
pupils to work out smple problems and gpply their mathematica skills.

When compared to the nationd average the school has a high percentage of pupils with
specid educationa needs. Some of the older pupils with special educationd needs have
emationd and behaviourd difficulties. The quality of teaching provided for pupils with
gpecia educationd needsisgood. Teachers apply early identification procedures
effectively. Pupils statements of need identify clearly what pupils need to learn and the
individua education plans (IEPs) are well matched to these objectives. The support
assgantstarget individua specid educationd needs pupils and together with other support
daff, are effectively deployed and work well with class teachers. The specid educationa
needs coordinator (SENCO) provides good support for staff and pupils. The school hasa
high percentage of pupils for whom English is an additiona language. These pupils are well
supported in class by support staff. Teachers are generdly aware of their needs, particularly
where some pupils have little or no English. Thisleve of support enables both pupils with
specia educationa needs and those with English as an additiond language to make good
progress.

Teachers know their pupils well and use this knowledge to adapt their teaching and
response in lessons to the different levels of attainment. They provide eva uative feedback
and make congructive comments. A few examples were seen when teschers marking is
used to outline to pupils what they need to do to improve. However, teachers generdly do
not mark pupils work in such arigorous and effective manner. Homework is used
gopropriatey in most of the classes. The system of rewards for pupils to do their
homework promptly are used very well in the oldest classes and homework also makes an
effective contribution to these pupils learning. ICT sKills are used gppropriatdy in English,
mathematics and science but less consstently in the other subjects.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

26

27

The Foundation Stage curriculum for the under-fives provides a satisfactory range and
variety of opportunitiesin the six areas of learning in both the nursery and the reception
class. Overdl, this curriculum continues to provide the children with an educeation that
promotes their intellectud, physical and persond development and prepares for the next
stage of ther education. Planning shows that themes and topics of interest to the children
are selected and devel oped across the nursery and reception class. In reception the school
has implemented aliteracy and numeracy sesson each day to provide effective early learning
in these two curriculum arees. This provision builds on and extends the learning evident in
the assessments completed when the children start the nursery.

The curriculum for pupilsin the infants and the juniors has improved since the school was
last inspected. It is now broad, balanced and relevant. The curriculum mests statutory
requirements for teaching the subjects of the Nationd Curriculum and rdligious education,
except inrdation to ICT in the junior classes. Here the lack of sufficient hardware restricts

St Mary's CE Primary - 20



28

29

30

31

32

the teaching and application of ICT skills and does not support teaching and learning across
the curriculum well enough. There are sufficient opportunities for pupils of dl interests and
gptitudes. The school pays particular attention to ensuring that the curriculum meetsthe
needs of the ggnificant numbers of pupilsidentified as having gpecia educationd needs. The
targets set for these pupils are clear and the support and learning experiences provided for
them are good.

Children with specia educationa needs make good progress in the Foundation Stage, they
areidentified at an early stage and provided with support and gppropriate learning activities.
Congderable atention is given to children’s socid sKills, which develop well through the
encouragement, guidance and care given by al the adults who teach and come into contact
with them.

Curriculum policiesare in place for dl subjects. A good degree of collaboration has
evolved between gaff in planning the curriculum to ensure improved consstency. Since the
last ingpection much work has been done to revise the curriculum to meet new nationa
requirements. The school has made good use of nationa guiddinesto help revise both
policies and schemes of work. These are used effectively asthe basis for teachers
medium-term planning in al the subjects other than English and mathematics. The scheme of
work for music is compiled by the co-ordinator. The effective development in policies and
schemes of work has successfully addressed the weaknesses identified in the last report and
now ensures appropriate coverage of different aspects in the subjects such as English, art
and design and music. Subject specidists now teach the foundation subjects to pupilsin
Years4, 5and 6. This has contributed positively to the qudity of experiences pupils
receive, particularly in music and physica education.

Teachers short-term planning is good in literacy, physical education and music and sound in
other subjects. Learning objectives are identified and the learning activities that pupils of
different abilities will undertake are conggtently shown in literacy and numeracy. However,
planning for science and other foundation subjects is more variable and this makes it difficult
for the school to be surethat al pupils, especidly higher attainers, are provided as
consgently as possible with chalenging learning opportunities.

The school has successfully implemented the Nationa Literacy and Numeracy Strategies.
The development of literacy skillsis satisfactory overal. Good opportunities are provided in
Y ears 3-5 for speaking and listening, however, more opportunities need to be provided to
develop pupils research skillsin reading for the purposes of research and study. Pupils
have opportunities to work in avariety of genres. For example, pupils write reports and
indructions in science; letters, accounts and storiesin history. However, for many pupilsthe
skills acquired during literacy lessons are not dways gpplied consstently enough to
ggnificantly improve their sandards of attainment. The development of numeracy skillsin
subjects other than mathematics is satifactory, with dates and timdlinesin history, graphs
and data interpretation in science and measurement in design and technology .

The school dlocates appropriate time to the teaching of the subjects of the National

Curriculum with the exception of ICT. In both the infants and juniors generdly whole
afternoon sessions are dlocated to the teaching of a subject. Whilst this organisation works
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well for specidist teaching in the oldest classes, in the infants in particular, time alocated for
subject teaching in some aress of the curriculum istoo long. It would be useful for the
schoal to review the length of some lessons becauise currently where an afternoon has been
designated to the teaching of a subject, for example, science, the pace of learning is
adversdly affected. Some of the activities undertaken in these lessons are not aways
aufficiently subject-specific. Good examples of ICT being incorporated into individua
lessons were seen during the course of the ingpection, for example, in mathematics, science
and history. However, lack of hardware resultsin too few opportunities for al pupilsto
aoply their ICT sKillsto support learning across the curriculum particularly in the junior
classes. Asareault the unsatifactory provison is adversdly affecting Sandards.

The schoal gives specific curriculum time to developing pupils persond and socid skills.
This has had a positive impact on improving their attitudes to learning and underpins the
school’ s gpproaches to behaviour management and plays asignificant rolein raising
gsandards of behaviour. Effective policies arein place for sex education and for ensuring
that pupils understand the dangers of drugs and substance abuse. Involvement in the
Hedthy Schools Initiative has exposed pupils to awide range of relevant aspects dealing
with issues such as diet, decison-making and exercise, as well as the need to respect others
and the places where we live. This gpproach towards developing pupils persond skills and
atitudes by raising sdf-esteem has effectively contributed to a good understanding of what
citizenship means

The school continues to be fully committed to equdity of access and opportunity for al its
pupils and has regard to dl satutory requirements. However, pupils being withdrawn from
some lessons for additiona support, for example, in reading, ICT or music tuition are not
aways fully integrated back into the lesson to access the same learning opportunities as thelr
peers.

A good range of educationd vigits and arange of extra-curricular activities enrich and
support the curriculum.  Pupils of dl ages gain vauable historicd, musicd and scientific
experience from vigtslocaly and further afield. Pupils take advantage of the extra-curricular
activities during the year. Theseinclude amusic and recorder club, knitting, art and
computer clubs and opportunities to be involved in sports such as football, rounders and
cross-country running. The school also provides boxes of equipment at lunch timesto
enhance the qudity of play and co-operation.

The community makes a satisfactory contribution to the curriculum and pupils learning. A
number of vistors come into the school to support and enhance learning and promote
pupils awareness of their rolein the local community. For example, thereis close
involvement with the loca church. Clergy and other religious leaders contribute to
assemblies. Theloca policeman and the school nurse visit to develop deeper understanding
of issues related to hedth and safety. Pupils benefit directly from opportunities to join with
the pupils from other schools in events such as music, arts festivals and sport tournaments.
The music coordinator and other staff provide many opportunities for pupils to perform a
local venues. For example, pupils Sing at the community hall at Chrisimas for locd residents,
and the school choir sings a concerts for charity.
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Good links exist with the loca secondary school and help ensure a smooth transition for
pupilsat theend of Year 6. A bridge project in science for Year 6 pupilsinvolved themin
interesting and challenging activities in addition to familiarisng them with the routines of the
secondary school and its gaff. Biannudly the secondary school organises an arts festiva for
itslocal feeder schools, which culminatesin a performance. The school makes effective use
of the Internet to etablish links beyond the immediate community and enhance lessons.

Provison for the spiritua, mord, socid and cultura development of the pupilsis sound
overal. Since the previousingpection, socia development hasimproved and is now good.
The school has addressed the weaknesses in the provision for cultural development, whichis
now satisfactory.

The provison for pupils spiritua development continues to be satisfactory and is largely
promoted through assemblies, religious education, PSHE and daily acts of collective
worship provide some opportunities to reflect on the effect of religious celebrations and
festivdson the lives of beievers. Events organised to celebrate festivals, which focus on
gpecid moments past and present, such as Diwali and Christmas, are effectively gpproached
to help pupils develop spiritud awareness. Pupils are taught to have respect for other
religions and they develop an awareness of other faiths. Pupils say prayersin assembly and
sometimes write their own. These occasions use quiet reflection, stories and hymnsto
encourage spiritud insghts.

The provison for pupils mora development is good and underpins much of the work of the
school. Consderable attention is given to ensuring pupils know right fromwrong. The
consstent application of classroom rules by dl staff ensures agood framework for the
pupils mora development. The school has made impressive efforts to ensure pupils are
made aware of the consequences of the actions, not only for themselves but for others as
well. The headteacher and other adults in the school provide good role models by
demondtrating qualities such as patience and tolerance. Pupils understand that systems of
rewards and sanctions are based upon fairness and a willing acceptance by pupils that merit
has been earned. Pupils are encouraged not only to empathise but also to practicaly
support less fortunate people through supporting very good causes including Operation
Chrigtmas Child, the NSPCC and the Roya Nationd Indtitute for the Blind. Parents
recognise that these vaues have a positive effect on their children and believe that pupils
generaly show good standards of behaviour.

The provison for pupils socid development is good and has improved since the last
inspection. The school works hard at creating a community where everyone feds vaued
and respected and thisis reflected in the good rel ationships around the school. Pupils are
encouraged to support each other and applaud each other’ s efforts, as demonstrated in the
achievement assembly held each week. Opportunities are given for pupils to take
responghilities, for example, showing vigtors around the school, organising library areas and
etting out the daily resourcesin the music room. Circle time discussions help pupilsto
condder other’ s views and develop strategies for getting along together. The School
Council provides some pupils with further opportunities to take on additiond responghilities
by representing the views of their peersin discussion with teachers and governors. For
example, as aresult of these consultations aerosols have been provided in the school toilets.
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In addition pupils have been able to debate and make a decision on whether bicycles can be
ridden to school. Pupils help each other and co-operate well together in lessons, however,
limited examples were seen of pupils being encouraged to use initiative in their learning.
Conggtent praise, encouragement and recognition of achievement by teachers help raise the
pupils confidence and increase their salf-esteem.

The schoal’ s provison for cultural development has improved and is now satisfactory. The
curriculum offers a satifactory range to develop pupils local knowledge and cultura
awareness. Knowledge of locdl culture is developed through subjects such as geography.
Thisis extended to other cultures when pupils make comparisons between their own locdity
and an Indian village. Through art and design they study the work of famous artists from
their own background but work of artists from other culturesisless accessble. Music and
dance of the Javenese culture were experienced when pupils took part in an arts festival
organised by the locd secondary school. Pupilsin the school choir have sung at festivals
and performancesin a concert hall. Vigtsto the school by athestre company and an artist
in resdence have widened the pupil’ s experiences together with opportunitiesto vigt a
mosque, museum and the thestre. Some evidence of aspects of other cultures can be seen
in displays around the school such as different places of worship. Currently, however,
classrooms and libraries provide insufficient examples of books and posters, which reflect a
vaiety of culturd settings including therich divergity of the many culturesin this country.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

43

45

The school offers awarm and welcoming environment where the pupils are safe and well
cared for. The pupils from ethnic minorities are well integrated into the school. Pupils with
specid educationd needs are fully integrated into the school and are actively supported by
daff. Asaresult they display good attitudes to the school and their learning. Theincluson
and educationd provison for these pupilsis a srength of the schoal.

Effective procedures exist for ensuring the pupils hedth, safety and welfare with dl saff
having a genuine concern for the well being of dl the children. The school has effective child
protection procedures with the PSHE co-ordinator holding the position of designated
person. The concern in the last ingpection about the need for additiond staff training has
been addressed satisfactorily. Appropriate training and instruction has been provided and
al gaff are now aware of child protection issues. The school has appropriate hedlth and
safety proceduresin place. All the necessary routine safety checks and fire drills are carried
out on aregular basis. Risk assessments are undertaken and identified hazards responded
to in an gppropriate manner. Good working relationships are maintained with gppropriate
agencies.

Procedures for monitoring behaviour are good, with the involvement of al gaff. The
lunchtime supervisors nominate a class each week to receive the lunchtime good behaviour
award. Classrules are displayed and the pupils having agreed the rules, are aware of the
need to observe them. The school gtrives for high levels of good behaviour and the
governors have recently agreed a behaviour and discipline policy. The policy document
indicates that school rules exist but does not state them. The school takes any reports of
bullying serioudy, and parents and pupils are confident that should incidents occur, they
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would be dedt with promptly and effectively. The school views excluding a pupil as being
the last resort and will take every possble step to avoid such action. Following exclusion dl
possible steps are taken to involve the parents of the child in the process of reintegrating the
child back into the schoal.

The school places emphasis on its programme for PSHE, which contributes effectively to the
pupils persona development. The school offers forma lessons for PSHE and circletime
throughout the school. These sessons provide vauable opportunities for the pupilsto
discuss persona, socid and other relevant issues. This programmeis a an early stage of
implementation but dready has proved its worth in promoting the pupils persond
development. Praise and rewards are used effectively to encourage effort and good
behaviour, and sgnificant achievements are celebrated at the weekly awards assembly.
Formal procedures for monitoring persona development do not exist but class teachers and
support saff have a sound knowledge of the pupilsin their charge.

Attendance levels of 92.1% at the last ingpection compared with a national average of
93.5% were seen as unsatisfactory. Attendance for the 2000/2001 academic year at
92.6% is gill well below the nationa average of 93.9%. The schoal is aware of the need to
further improve atendance levels and keeps close contact with outside agenciesin order to
reduce instances of absence. The attendance registers are marked promptly at the start of
each sesson. However, the marking of registers does not ways meet statutory
requirements. The school would benefit from further developing procedures for monitoring
and analysing atendance. Parents are aware of the requirement to provide written reasons
for absence and generdly meset this requirement. Most pupils are punctud but small
numbers are regularly late for school. The decision by many parents to teke term time
holidays greetly increases the aosence rate. Individud pupils withdrawn for term time
holidays at times exceed the statutory number of days alowed. The introduction of a system
of comprehensve incentives and rewards for improving attendance could asss the school in
reglisng its objective of improving attendance levels.

There are effective procedures throughout the school for promoting and recording pupils
academic attainment and progress in English, mathematics and science. The school usesa
number of nationa assessment procedures. The assessment coordinator anayses the data
thoroughly, in order to pinpoint the strengths and weaknesses of the curriculum and where
extra support is needed in order to enable both boys and girls to achieve the next step in
their learning. The good assessment procedures in English, mathematics and science are
used effectively to inform future teaching and learning and have improved significantly snce
the previous ingpection. Groups of pupils are ‘tracked’ effectively, but this good practice
has not been extended to ‘tracking’ of individua pupils and the progress of their individua
targets recorded year on year. Ongoing records are detailed and contain a summary of
individud pupils progressin dl subjects. Records of achievement show pupils progress
over the years, but examples of their work need to be anaysed more comprehensively to
ascertain, such asin writing, their abilities according to Nationa Curriculum levels and the
progress they make during their time in school. Thereisaclear action plan for the
development of assessment throughout the schoal in dl subjects. This offersagood bas's
for developing assessment practice in the non-core subjects.
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The school works hard to encourage parents to be actively involved in their children's
learning, but many parents do not take the opportunity to be involved directly with the
school. A smdl number of dedicated parents are very supportive, helping in classrooms and
asssting the school with fundraising activities. The school does not have a parent teacher
association but asmal number of parents are active in fund raising.

The smdl number of parents who attended the pre-inspection parents meeting all agreed
they felt comfortable in approaching the school with problems. They expressed their
confidence in the headteacher and the school’ s ability to enable their children to make
academic aswdl as persond progress. Thiswas supported by the questionnaire that
contained mainly positive replies. There was genera agreement among parents that the
school had improved since the last ingpection.  Ingpection evidence confirms the views held
by parents. However, afew parents at the meeting and afew in responding to the
inspectors questionnaire indicated the need to improve communication where their children
experienced some difficulty; they dso fdt that the school does not work closdy with them.

I ngpection evidence shows that the school iswell aware of the dissatisfaction that afew
parents have about communication. The headteacher works closaly and regularly with a
smdl group of parents. The school has organised externd support for aminority of parents
to develop further their parenting skills. The teacher with the home-schooal liaison brief has
been given the respongbility for further strengthening links with parents.

The school works effectively in partnership with parents to support pupils academic
progress and persona development. Parents are provided with awide range of information
about the life of the schoadl in generd, and how wdl their children are doing in particular.
The school keeps parents informed of the topics and curriculum content to be covered each
term. Mestings and training courses such as the numeracy course run by the loca college
have been arranged to explain curriculum content to parents but have not aways been well
supported by them. The school has provided arange of opportunities for parents to
develop skillsin supporting their children’s learning, such as atrained counsdllor to support a
group of parents experiencing difficulty managing their children's behaviour. Parents are dso
encouraged to be actively involved in the homework the pupils are given by the school with
parents being particularly encouraged to help younger children with reading.

The school has recently appointed a teacher as the home-school liaison coordinator, who
has plans to enhance the dready effective links with parents. Parents are provided with
regular information about school’ s activities vialetters and the recently introduced monthly
newdetter. The school aso hasits own website, which contains comprehensive information
about the school. The webdsite servesto inform not only parents but aso the wider
community about the school and the educationa opportunitiesit provides.

Written reports to parents are informative and give a clear and informative account of their
children’s progress and include targets to assst further learning. The school provides two
formd evening consultation sessions each year for parents to meet classteachers. These
sessons are by gppointment a atime to suit the parent and every encouragement is given
for parentsto attend to discusstheir child's progress. If a parent is unable to atend on the
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designated evenings then the school encourages the parent to make dternative arrangements
with the class teacher to meet at amutudly agreegble time. The vast mgority of parents are
satisfied with the arrangement for informing them of their child's progress.

The school makes good provision for pupils with specid educationa needs. IEPsarein
place and are reviewed regularly and parents kept fully informed of the child's progress.
Children with specia educationa needs are given high levels of support. Parents are fully
involved in the Statutory review process. The educationd provision afforded to pupils with
speciad educational needsis a strength of the schooal.

The schoal’ s links with parents make a satisfactory contribution to pupils learning a home
and at school. Although parents are very supportive of the school their attendance at many
of the events organised by the school is not so high. The school organises a series of class
assemblies and encourages the attendance of parents at these events. Parents are dso
invited to the annua Christmas Concert. A number of outside agencies including the police
and fire sarvice vigt the school and make a vauable contribution to its life. Minigters from
local churches adso vist and take assemblies on aregular basis.

HOW WELL ISTHE SCHOOL LED AND MANAGED?
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The leadership provided by the headteacher and the senior alowance post holdersis good
and has made a sgnificant contribution to the improvement of the school sncethe last
ingpection. The headteacher, Saff and governors have a strong commitment to raising
gdandards of achievement and providing quality education for the pupilsin the school. They
have successfully established high expectationsin the junior classes and are aware of the
need to extend the good practice in the infants and the Foundation Stage. The headteacher
knows where the school is heading and thisis clearly communicated to the school
community. The headteacher, in close collaboration with the staff and with support from
governors, is effective in creating a caring and purposeful environment. The school is
successful in fostering a postive ethos, which isreflective of its ams and vaues, resulting in
good relationships throughout the school. Theindividud is vaued highly and the schodl is
proud of its am to promote equality of opportunity.

There are effective procedures in place for monitoring pupils progress. A clear
management processisin place for reviewing pupils performance and setting targets.  The
school has set chdlenging targets and progress in meeting these is monitored efficiently by
the English and mathemétics coordinators. The information the school accumulates through
its assessment proceduresis carefully andysed and the information is used congtructively in
setting targets for pupils performance in the nationa tests. The school has recently
introduced target setting at individud, group and dlass levels to move towards achieving end
of key Sage attainment targets, it is at an early stage of setting objectives and devisng
drategies to meet these targets. Progress againgt the year group targetsis set to be
reviewed twice annuadly and additiona support to be adlocated accordingly. The school
recognises the need to review the targets on aregular basis and adjust them to ensure that
they provide gppropriately high leve of chdlenge, particularly in the infant classes.

The roles and responsibilities of al saff are defined and updated job descriptions arein
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place. Therange of additiona responsbilities alocated to al the teachers and the deputy
headteacher are well set out. The overdl role of the coordinatorsis well established but the
monitoring aspect of their roleis at an early stage of development.  The effectiveness of the
deputy headteacher’ s role in school management and school improvement is not clearly
evident. In the recent period, the school has experienced extended absence by a number of
daff. The headteacher has managed the affing changes very well to ensure minimum
disruption to pupils learning. However, this has resulted in a heavy burden of
respongbilities for the headteacher. During the extended sick leave of the deputy
headteacher, the senior alowance post holders staff have stepped in. They have worked
hard and provided good support for the staff and the headteacher. They have effectively
carried out management duties and school development work over and above their range of
respongbilities.

Some monitoring of standards of pupils work and the qudity of the curriculum they
experience has been undertaken by the senior management team and core subject
coordinators. This has taken the form of observing teaching and learning and monitoring
teachers planning and pupils work. However, some of the observation notes do not
identify specific strengths and weaknesses with sufficient precison. Consequently the time
and energy spent on useful monitoring activities are not effectively used to soread good
practice and improve the consstency in qudity of teaching and learning.

The school improvement plan covers afour-term period and is seen as an important
management tool by the headteacher. It is used to address implementation of curriculum
initiatives, policy development and generd school development. Each areafor devel opment
has a detailed action plan with appropriate timescales, success criteria and the person
respongble but is set within the overadl budget dlocation for the whole period. Although the
development plan covers al aspects of the school, thereis no clear order of priorities. The
school carries out areview of what has been achieved at the end of the period, which forms
the basis of the next plan. However, it is unclear what the long-term school improvement
priorities are, or the strategies that build year on year towards its long-term gods. The
school has made steady progress in implementing the performance management
requirements. Thiswork is greatly enhanced by the schoal’ s ‘ Investor in People’ award.
However, due to staff albsences some agpects of performance management implementation
have been ddlayed. The governors have set annua performance objectives for the
headteacher and review these regularly.

The governing body is suitably led and organised, and ensures that the school meets
gatutory requirements. The governing body has awide range of expertise and knowledge
amongst its members. Members have taken advantage of training to ensure that their
knowledge and understanding of nationd issuesis up to date. There are governors for
literacy, numeracy and specia educationa needs and some vists are undertaken. The
governors annua report to parents currently does not divulge the increased spending on
support staff and teaching staff that has improved the effectiveness of learning support.
Governors are kept informed and are generdly aware of the strengths and areas of
development in the school through feedback from governor visits, headteacher reports and
presentations made by some of the subject coordinators. Governors are becoming more
involved in school development planning but as yet do not have a clear Srategic overview.
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The management of gpecid educationd needs provison isgood. The funds made avallable
to the school for specia educationa needs are used efficiently for the benefit of these pupils.
Equdity of opportunity for dl who learn at school is gppropriately emphasised.

Since the lagt ingpection the headteacher and key staff have led the school’ s devel opment
and this has brought about good improvements in standards achieved by the age of eeven.
The srategies devised for railsng sandards in English, mathematics, science and music have
been implemented successfully in the juniors. The Nationd Literacy and Numeracy
Strategies have aso been fully implemented and are well established within the curriculum
but their impact is not as yet clearly evident in the infants. The school recognises the need to
ensure congstency in its good practice across the school and has taken effective measures
to raise gdandardsin the infants. A full-time newly qudlified teacher and additiona support
staff have been gppointed to work in the Foundation Stageand in Years 1 and 2. Some
gaff changes have aso been made to provide good role modd of professiona practice.
These drategies are a an early stage of implementation. The school has worked hard and
has been successful in improving the quaity of provison in ICT but this has not had time to
have an impact on standards achieved by pupils, which continue to be below average.
Teachers with leadership responsibilities have played their part in improving the school. The
team spirit and commitment to improvement that exists within the saff and governorsis
good.

Financid planning supports the school’ s educationd priorities appropriately. For example,
thereis clear planning to use the reserve fund accumulated through prudent use of the budget
dlocations. Thereserve fund iswell targeted towards providing extra support in the
Foundation Stage and the infants but procedures for monitoring the effectiveness of this
resource are not in place. There are gppropriate systems for setting the budget. Grants
received are used wdll to ensure that money spent istargeted at raisng sandards. Financia
planning, monitoring and control are good and there is prudent management of resources.
The headteacher works hard to ensure that the school gets the maximum benefit from fund
dlocations. Sysemsfor financid adminidiration are unobtrusive, efficient and responsve to
the needs of the school. The principles of best vaue are understood and applied effectively.
The school secretary plays an important role in ensuring that the school runs smoothly on a
day-to-day basis.

The schooal is currently well staffed with well-qualified and experienced teachers to meet the
demands of the Nationa Curriculum and religious education. This includes the additiona
newly qudified teacher appointed to support younger pupils. There have been recent
changesin subject leadership. The school is effectively exploring ways of making the best
use of the coordinators subject expertise. Subsequently some subjects have more than one
co-ordinator. The school provides good opportunities for in-service training that are well
linked to school and individud training needs. There are good induction procedures for staff
who are new to the school. Support staff are well deployed and make an effective
contribution to pupils learning.

The accommodation supports the successful ddivery of the curriculum. The school isvery
clean and welcoming. The outdoor areas for younger pupils provide good opportunities for
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extending their learning. In dl the subjects, learning resources are adequate. However, in
religious education there are an insufficient number of books in both the infant and junior
libraries for pupils to carry out independent research and read for interest.

67 S Mary's CE Primary School makes satisfactory provision for the education of dl its pupils
and provides at least satifactory vadue for money.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

68 The headteacher, staff and governors should address the following issues to further improve
the qudity of education provided:

Q) Raise standards of attainment achieved by seven-year-oldsin English by:

Providing planned opportunities for pupils to develop their spesking and listening
kills sysematicaly and using assessment information to inform future planning.
Providing regular opportunities to write at greater length for arange of purposes
and audiences across the curriculum.

Further improving teecher expertise in the teaching and learning of basc literacy
skills and language devel opment.

(Paragraphs 3, 7, 23, 31,48, 63, 93, 97, 98, 101, 102).
()] Raise standards of attainment achieved by seven-year-olds in mathematics by:

Providing regular opportunities for pupilsto investigate and apply what they
know in practica problem solving Stuations.
Providing pupils with arange of opportunitiesto record their work in avariety of
forms
Using assessment and marking procedures that will help pupils to improve their
work, and making effective use of marking and assessment information
consggently to inform future planning.

(Paragraphs 3, 7, 23, 25, 31, 48, 63, 104, 106, 108, 112)

3 Raise standards of attainment in ICT in Y ears 3-6 and secure the devel opment of
ICT throughout the school by:

Further improving the hardware and software resources.
Implementing the school’ s scheme of work.
Mapping of the ICT skillsto ensure full coverage of the programmes of study.
Egtablishing procedures for the systematic monitoring of pupilS progress.
(Par agraphs 6, 25, 27, 32, 137, 138, 139, 140)

4) Develop the effectiveness of monitoring teaching and learning by:

Monitoring more systematicaly what pupilsin dl classes are learning and how
thisis affecting Sandards.
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Increasing the skills of subject coordinators in monitoring the quaity of teaching
and learning.
Ensuring that the findings of such monitoring are acted upon.

(Paragraphs 20, 30, 58, 59, 64, 112, 120, 150)

The numbersin brackets relate to the main paragraphs of this report where these issues are
mentioned.

The above issues are identified as areas for further development in the school improvement plan.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 43
Number of discussons with staff, governors, other adults and pupils 35
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 0 6 12 23 2 0 0
Percentage 0 14% 27.9% 53. 5% 4.6% 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than two percentage points.

I nformation about the school’s pupils

Pupils on the school’sroll Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 24 206
Number of full-time pupils known to be dligible for free school meds na 77
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupils with statements of specid educationa needs 0 6
Number of pupils on the school’s specid educational needs register 1 7
English as an additional language No of
pupils
Number of pupils with English as an additiona language 18
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usua time of first admission 24
Pupils who left the school other than at the usua time of leaving 34
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Attendance

Authorised absence

%

School data

7.0

Unauthorised absence

%

National comparative data

5.6

School data

0.4

National comparative data

0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.

Attainment at the end of Key Stage 1 (Year 2)

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 1 for the latest | 2001 13 14 27
reporting year
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 8 8 8
Numbers of pupils at NC Girls 14 13 14
level 2 and above
Total 22 21 22
Percentage of pupils School 81 (76) 78 (76) 81(83)
at NC level 2 or above National 84 (83) 86 (84) 91 (90)
Teachers Assessments English Mathematics Science
Boys 8 8 8
Numbers of pupils at NC Girls 14 14 14
level 2 and above
Total 22 22 22
Percentage of pupils School 81 (79 81 (79 81 (83)
a NClevel 2 or above National 85 (84) 89 (88) 89 (89)

Percentages in brackets refer to the year before the latest reporting year 2000.
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Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Total
Number of registered pupilsin final year of Key Stage 2 for the latest | 2001 21 14 35
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 15 15 17
Numbers of pupils at NC Girls 8 6 10
level 4 and above
Total 23 21 27
Percentage of pupils School 66 (76) 60 (78) 77 (92
a NClevel 4 or above National 75 (75) 71 (72) 87 (85)
Teachers Assessments English Mathematics Science
Boys 15 15 17
Numbers of pupils at NC Girls 8 6 8
level 4 and above
Total 23 21 25
Percentage of pupils School 66 (65) 60 (70) 71 (65)
a NC level 4 or above National 72 (70) 74 (72) 82 (79)
Percentages in brackets refer to the year before the latest reporting year 2000.
Ethnic background of pupils Exclusionsin the last school year
No of Fixed | Permanent
pupils period
Black — Caribbean heritage 0 Black — Caribbean 0 0
heritage
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 8 Indian 0 0
Pakistani 0 Pakistani 0 0
Bangladeshi 1 Bangladeshi 0 0
Chinese 2 Chinese 0 0
White 163 White 3 0
Any other minority ethnic group 2 Other minority ethnic 0 0
groups
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This table refers to pupils of compulsory school age only.

Teachers and classes

Qualified teachersand classes. YR -Y6

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the

number of pupils excluded.

Financial information

Total number of qudified teachers 10.6 Financial year 2000/01
(FTE)

Number of pupils per qualified 194

teacher

Average class size 29.4 £
Education support staff: YR-Y6 Tota income 515162
Tota number of education support 15 Tota expenditure 506334
staff

Total aggregate hours worked per 242.5 Expenditure per pupil 2042
week

Qualified teachers and support staff: Balance brought forward from 12235
nursery previous year

Total number of qualified teachers 1 Balance carried forward to next year 21063
(FTE)

Number of pupils per qualified 240: 1

teacher

Tota number of education support 1

staff

Total aggregate hours worked per 325

week

Number of pupils per FTE adult 1201

FTE means full-time equivalent.

Recruitment of teachers

Number of teachers who left the school during the last two years 1.7
Number of teachers appointed to the school during the last two years 2.3
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.
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Number of questionnaires sent out 253
Number of questionnaires returned 66
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
46 18 1 1 0
37 25 2 1 1
37 27 1 1 0
31 23 9 0 0
47 19 0 0 0
35 26 4 1 0
48 16 1 0 0
50 14 1 0 1
35 25 6 0 0
52 13 1 0 0
45 18 2 0 1
44 16 0 1 4




PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

69

70

71

72

73

Children are admitted into the nursery on a part time basisin the September following their
third birthday. On occasions children are admitted earlier if places are available. Children
enter the reception class on afull-time bass in the autumn term prior to their fifth birthday.
Children are assessed within the firgt haf term of entry to the nursery and into the reception
class usng the locd education authority basdline assessment framework.

Attainment on entry into the nursery is below average. Attainment covers awide range of
abilitieswith asmdl number of children showing week language and communication skills as
well as poor socid skills. Children make satisfactory progressin the nursery. The basdline
assessments carried out in the Reception Y ear demondirate that attainment on entry to the
reception class continues to be generaly below average. Children make satisfactory
progress in the reception class and by the time children are ready to enter Year 1, most are
on track to reach the early learning gods in persond, emotiona and socid devel opment,
cregtive development, knowledge and understanding of the world and physicd
development. Most children are unlikely to reach the expected levels in communicetion,
language and literacy and mathematical development, with some children being well below
average levelsin language and mathematics. Children with specid educationa needs and
those with English as an additiona language make good progress and achieve sandardsin
line with their capabilities.

The nursary is saffed by afull-time teacher and nursery nurse. In reception there are two
full-time teachers and support is provided each morning from aclasssroom assstant. All staff
have a clear understanding of what their role iswithin each of the planned activities. The
additiond gtaff in reception reflects the schoal’ s priority to raise sandards for children in
ther early years of schooling.

Appropriate arrangements for the introduction of children into the nursery and the reception
classarein place. Information meetings are hed with children’s parents prior to their
garting in the nursery and reception classes. Children from the nursery make a number of
vidits to the schoal to get to know ther teachers and become familiar with routines before
transferring to the reception class. Staff encourage parents to be actively involved in
supporting their children’slearning, for example, by loaning reading books that support the
work in progress. Parents are encouraged to contribute to a home-school reading record
through which gaff in the reception class communicate next stepsin reading.

The overd| qudity of teaching in the early yearsis satisfactory and some of it is good.
Teaching is good in developing children’s persona, socid and emotiona development and
knowledge and understanding of the world; it is satisfactory in other areas of learning. A
secure and simulating environment is provided in which children learn to express themsdves
and relate to adults and children. Teachers work hard to create a happy and relaxed
atmosphere in both the nursery and reception class. A wide range of activities are planned
to provide learning experiences in imaginative ways and overdl children show interest in the
activities provided for them. Many children persevere with tasks and support each other’s
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learning well. However, too few opportunities are provided for children to gain
independence, or discuss how well they are learning, for example, during snack time or by
planning their own activities. Adultsin some instances take on a supervisory role rather than
fully interacting with the child to promote learning. Appropriate methods are used to
provide high qudlity teaching time to individua children, for example, adultsin both the
nursery and the reception class working with atargeted group of children. However, thisis
not always effective because, other children are |ft to choose what they do for much of
each session without clear direction or monitoring of their work and play. Sometimes there
islittle adult involvement to ensure that their play is productive.

The curriculum for children in nursery and the reception class is planned according to the Sx
aeas of learning. In the nursery current planning is not sufficiently focused on the early
learning gods and the national guidance are not used to aid progresson. Although activities
are identified as being for more or less able children, planning does not show how the work
will be adapted to suit the needs of al the children of different ages and attainment. Smilarly
assessments recorded on what children know and can do, do not reflect the early learning
goaswel enough. Information on children’s attainment passed to reception class teachers
is based on outdated nationd guidance. The school is aware of the need to ensure that the
requirements of the Foundation Stage curriculum are met and subsequently consistency in
planning and continuity across the two classesis secured.

Overall resources for the children are good, they are stored in carefully labelled containers
accessble to children. Currently, however, there are too few picture storybooks available in
the nursery and reception classes and children who come from minority ethnic backgrounds
are under-represented in the literature available. This was aweakness noted in the last
ingpection report. The accommodation for the nursery and reception classesis good.
Outdoor facilities provide awide range of opportunities for collaborative experimentation as
well as physca deveopment through energetic play with large equipment and games.

Personal, social and emotional development

76

77

The teaching and provision for developing children’s persond, socid and emotiond
development isgood. Significant progress is made in the early years and the mgority of
children are likely to reach the early learning gods by the age of five. Routines are well
planned and clear and children know what is expected of them. Relationships between staff
and children are good and help to foster a cdm, positive and disciplined learning
environment. The children demonstrate growing confidence and sdf-assurance in their
application to tasks. Staff provide good role models such as thanking children for their ideas
and their hard work and treating them with respect. This helps children to become aware of
other peopl€ sneeds. The children behave well. Most understand what is expected of
them and behave accordingly. Children, in both nursery and reception listen to adults and
wait for aturn to play with a piece of equipment or help to clear up at the end of abusy
sesson.

As they become older most begin to show improved levels of concentration and are keen to

learn and engage with the wide range of activities available. They play and work well
together and co-operate with each other. The children use role play and choose activities to
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take the initiative, however, more opportunity could be provided for children to plan the
activities they are to be involved in and recdl and record their experiencesin avariety of
ways. The children are developing sound levels of independence, for example, when
changing their dothes for physical education lessons.

Communication, language and literacy

78

79

80

81

82

The provison and qudity of teaching in language and literacy is satisfactory. The mgority of
children’s communication, language and literacy skills are under-developed on entry into the
nursery and despite the satisfactory progress they make in the Foundation Stage many
children are not likely to reach the early learning goals by the end of the Reception Year. All
adults use discusson and explanation as a vehicle for encouraging the devel opment of
language and communication. Children are encouraged to listen to stories and engagein
reciting rhymes and poems. Opportunities for play in the nursery provide arichness that
excites and extends children’s communication skills such as, in the role-play areardating to
home and Bob the Builder’ s office. In both the nursery and reception class questions are
used wdl to improve children’s listening skills, but less effectively to engagethem in
extended conversations when they explain what they are thinking or express preferences or
to give reasons.

Throughout the Foundation Stage children are developing an interest in books. Inthe
reception classthey are supported in literacy sessonsto recogniseinitia sounds and to
follow text in shared reading activities. Reading activities are well supported and children
are encouraged to take books home regularly. Most children recognise their own names
and some familiar words.

The children are learning to write their names and they know some |etters of the aphabet
and the sounds they make. In reception children write in response to the teachers' direction
to copy what has been written and are beginning to write words and phrases combining the
sounds they know. However, children have too few opportunities to write independently
and to make choices about what they write. Many children do not yet form their letters
correctly and this weaknessiis reinforced when they copy words or phrases without the
guidance of an adult.

Children use the computer to consolidate their knowledge of letters and sounds; they
concentrate well and use the mouse competently.

In order to increase the rate of progress for many children more opportunity should be
provided for children to extend skillsin speaking, for example, by making a persona
response which reflects their experiences. Few examples were seen of children observing
adults modelling reading and writing or experimenting with writing for themsalves. Children,
for whom English is an additiond language need to experience awide variety of writing
displayed in the form of books, notices and labels. Opportunity should aso be provided for
children to hear thair home languages as well as English, for example, through the use of
audio and video materids.

Mathematical development
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The qudity of provison and teaching of mathematica concepts and skillsis satifactory.
Most children make satisfactory progress but are not likely to reach the early learning gods
by the end of the Reception Year. In the nursery children have many opportunities to play
number games, and develop their counting skillsin practical Situations, which supportsthe
recognition of numberswell. Useis made of daily routines such asregidration to
consolidate numeracy skills. Songs and rhymes aso make a vauable contribution to
developing numeracy skills. As children move into the reception class they extend their ord
and mental mathematics and the more able begin to add and subtract smple numbers. Most
of the older children are adle to count to 10 and beyond with increasing maturity and
understanding. The home corner and other role-play Situations give good opportunities to
explore language and an understanding of number. Good and cregtive use is made of a
range of resources and activities to develop mathematica skillsincluding sand, water and
baking to support weighing and measuring. Children sort equipment, compare length and
weight and learn to recognise colours and shapes.

Resources for the full range of mathematica experiences are satisfactory and are
supplemented well by the use of games and by number lines. CD-ROMs are used
effectively to reinforce children’s recognition of number and early counting skills.

Knowledge and under standing of theworld

85

86

The overdl qudlity of teaching and provision in knowledge and understanding of the world is
good and the mgority will reach the early learning god. Themes are used to support this
areaof learning. For example, ‘ People who help us' provided children with the opportunity
to meet the crossing patrol, a police officer, fire fighter and nurse and learn about their work
in the community.

Good useis made of vists out into the school grounds and the locality to extend children’s
knowledge and undergtanding of the world around them. For example, children learn about
the number of their house, the colour of their door and about where they live. Children
develop asense of chronology, time and sequence through the experience of congtructing
timelines to consder the different stage of growth from a baby to a schoal child. They talk
about what they will do today, what happened yesterday and what may happen tomorrow.
Practicd work is used well to extend children’s scientific understanding. For example,
children sow seeds and plant flowers to observe the plant growth. They use musica
insruments to make sounds. Sand, water and modelling materids support the ongoing
themes and aso enable children to explore the different properties of materids. Good useis
meade of the computer. Children are becoming increasingly independent in developing
keyboard skills and they can control the mouse and move objects on the screen with
increasing accuracy. They operate listening centres confidently to listen to stories and
rhymes. In both the nursery and the reception class they use agood range of building and
construction equipment to make avariety of models and products and becomeinvolved in
activities for extended periods of time. Through stories, conversations and displays children
are beginning to develop an awareness of right and wrong and of peopl€' s celebrationsin
different rdigions, for example, Diwadi and Chrigmeas.
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Physical development

87

By the end of Reception Y ear, most children meet the expectations of the nationaly
recommended early learning goa's and make good progressin thisarea of learning. The
regular opportunities for outdoor play in the nursery class help children to develop their
physca skills and the large whedled bikes and trikes are manoeuvred and reversed in
parking spaces with congderable skill. The many practicd activities that the teachers
provide such as mixing play dough and making collages, dlows children to practise and
develop fine motor skills. Children are developing their skillswell in handling pencils,
paintbrushes and scissors. Mot children move confidently and show an awareness of
gpace. Younger children develop a sense of space and improved co-ordination through
playing with bals and large toys. Adults take opportunity to join in planned activities both
indde school and in the outside areas. Teaching and children’s progressis satisfactory in
thisarea

Creative development

88

89

The qudity of teaching and learning in this arealis satisfactory. Teachers provide an
appropriate range of activitiesto develop their creativity and make successful links to other
aeas of learning. By the end of the Reception Y ear, most children are achieving the early
learning god for thisarea of learning and make satisfactory progress. Children in the nursery
class have regular opportunitiesto expressther ideas in painting and drawing.

Opportunities are provided for children to paint, print and draw regularly and to creste
collage pictures using a variety of man-made materids. Frequent opportunities are provided
for anging and music meking, which the children undertake with enjoyment. Children’
lisgtening skills are devel oped through the repetition of familiar songs and their understanding
of number is enhanced through the singing of number rhymes. Role-play is asgnificant
feature of thisarea of learning. Children have opportunity to develop their imagination by
responding to and creating stories of their own through imaginative play.

The Foundation Stage curriculum has been introduced since the school was last inspected
and gtaff changes have occurred in the teaching and coordination of this stage of education.
Congderable progress has been made in curriculum planning and assessment, particularly in
the reception class. Policy documents have been devel oped to reflect the Statutory changes.
Necessary development points have been identified by the coordinator. Theseinclude
further improvements to planning and establishing schemes of work to cover both nursery
and the reception class in order to ensure full coverage of the curriculum at appropriate
levelsfor the age and attainment of the children. These actions are intended to raise
children’s attainment and address the weaknesses identified in the last inspection report
relating to monitoring and recording children’ sindividua experiences and progress.

ENGLISH

90

By the age of deven, gandards in English, as measured in the Nationd Curriculum testsin
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2001, placed pupils wel below the nationa average when compared with al schools and
above the nationd average when compared to Smilar schools. At the age of seven, in the
2001 Nationd Curriculum tests for reading and writing, the school’ s performance was well
below the nationd average and close to the nationd average when compared with smilar
schools. Thiswas not as good as the test results in year 2000 because of the continuing
trend of the increase of the number of pupils with learning difficulties.

Detailed school data demongtrates that over the last four years the school’ s results have
fluctuated for pupils aged saven and eeven. Theseresults are clearly affected, annudly, by
the composition of the different groups of pupils; the re-organisation of teaching staff; the
number of pupils entering and leaving the school at different times of the school year and the
large number of pupils with learning difficultiesin al dlasses, particularly in Years 2 and 6.
Andysis of pupils assessment and monitoring procedures, dong with detailed analys's of
individua results and target setting in literacy, confirm that the present class of deven-year-
old pupils have made good progress in their learning and overal, achieve standards very
closeto the nationa average. Thesefindings are broadly smilar to those of the previous
ingpection, though fewer pupils than the nationd average are likely to achieve the higher
levels. A ggnificant number are unlikely to achieve the expected sandard. By the age of
seven, pupils are making satisfactory progress, but standards remain below those expected
nationdly and are lower than those found in the previous inspection. Thisis because of the
large number of pupils with learning difficultiesin Yeer 2.

Throughout the school, pupils with specid educationa needs make good progress, which is
monitored comprehendvely and regularly and there is no pupil for whom English presents a
ggnificant difficulty. Thereisearly identification of pupils specia educationa needs with
subsequent detailed and redligtic IEPs. These pupils make good progress towards achieving
their targets. Thisisduein part, to the provision of gppropriately planned work by teachers,
combined with quaity support during lessons and in withdrawa groups. All these pupils
have full access to the curriculum.

Standards in speaking and listening are below nationd expectations for pupils aged seven
and in line with nationd expectations for pupils aged deven. Thisis because of some pupils
immaturity in these skills, the lack of regular opportunities to express themsdves fully and
missed opportunities to interact with other pupils to achieve gppropriate lisening skills and
to develop and explain their ideas through regular discusson. There are good opportunities
throughout the school for pupils to learn about the usage of spoken Standard English, but
there are fewer opportunities in some classesto practiseit. By the age of seven, whilst most
pupils are confident in spesking out, many pupils speaking and listening skills are wesk,
resulting in their difficulty to relate recent events. In some lessons the devel opment of
ligtening and spesking skillsisinhibited by restlessness when the adult istalking. Sometimes
there are missed opportunities to use pupils enthusiasm, so as to develop and extend
vocabulary through relevant discussions. In Year 1, the use of gamesto link the past with
the present was used effectively to discuss the age and types of games such as‘1n and out
the dusky blue bells and ‘London Bridge' . The pupils listened carefully and responded
eagerly, clearly enjoying the group activities.

By the end of Year 6, pupils spesking and listening skills are devel oped satisfactorily and
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the mgority of pupils achieve standards expected for their age. Progressisgood. Higher
ataining pupils spesk fluently, lucidly and with confidence. They speak knowledgegbly
about the school routines, the procedures for pupils with special educationa needs and the
school meds procedures and menu. These pupils enter into the protocol of discussion and
debate confidently and present their points of view, clearly, but others have more difficulty.
Mog pupils listen with increasing attention, sustain longer conversations and many make
meature contributions to class discussions. Average attaining pupils communicate their idess,
modly satisfactorily, whilst lower attaining pupils have more difficulty when articulaing ther
thoughts. Most teachers encourage a high level of discussion, and in response the pupils
include relevant details and express thelr ideas clearly. Pupils perform publicly in school
productions, such as the forthcoming Christmas Concert and musica events and these offer
va uable opportunities for pupils to use spoken language in more formal settings.

In reading, pupils atainment is broadly typicad of most pupils by the age of seven, and
ingpection findings are Smilar to those of the previous ingpection. While the higher attaining
pupils are on course to reach standards that are above those expected nationally, there are
aso aggnificant number of lower attaining pupils who are not expected to reach the
nationally expected sandard. Most pupils express an enjoyment of reading and show
enthusasm when they do so. Higher attaining pupils read smple texts confidently and with a
sound degree of accuracy and understanding. Average ataining pupils read more hesitantly
and make more errors, but use |etter sounds to fathom out words, whilst lower attaining
pupils need support to ‘read’ thetext. One lower attaining pupil, relied heavily on the
pictures and guessed the words and expressed aless positive response to reading - ‘1 keep
getting mixed up’. Year 1 higher attaining pupils read expressvely, accurately and with
understanding such books as A Good Book by Helena Oakley, average ataining pupils
read less accurately and expressively, but with confidence. Lower ataining pupils need
support to read words such as *and’ and lack confidence to tackle unfamiliar words.
Occasondly the reading book istoo difficult for the pupil. Sound home-school links and
the range of reading activities to improve standards, such as the recently introduced phonic
programme and games are making a positive contribution to reading sandards. Homework
diaries encourage pupils and parents to work together to improve standards, act as a record
of progress, and are completed by parents and teachers.

By the age of deven, overdl sandards in reading are margindly above the nationd average
and thisis an improvement since the previous ingpection. Pupils make good progress.
There are Sgnificant differences between the higher attaining pupils and the lower ataning
pupils. Higher attaining and average ataining pupils read fluently, mosily expressvely and
with confidence, infer meaning and predict outcomes from the text they are reading. They
enjoy the humour in books such as Fancy a Spider for Breakfast by lan Souter and the
wizardry of The Goblets of Fire by JK Rowling. These more advanced skills are lesswdll
used by lower attaining pupils, whose choice of books includes Donald Duck and Beauty
and the Beast. Years 3 and 4 pupils read accurately with expression and attention to detall
and appreciate the humour in Jacqueline Wilson's book, Falling off the CIiff.

The quaity and range of the schoal library booksin the Years 1 and 2 and the Years 3to 6

libraries have improved since the previous ingpection and there are further plans to increase
the quantity of non-fiction books. Space is used effectively to house the dphabeticaly
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coded books, but the locations are il difficult to access for some pupils, and, during the
ingpection, pupils made little use of them to enhance their research and retrievd skills. Inthe
classrooms there are more opportunities for pupils to select books from an adequate range
and use gppropriate referencing skillsto find information from books. This makes
appropriate contribution to pupils literacy skills development. There are plansto ‘band’
reading books for pupils under seven according to Nationd Curriculum levels. Resources
for the subject are good overdl and are used well. Non-fiction library books are to be
supplemented.

By theend of Year 2, pupils attainment in writing, Sodling and punctuation is below
average. When work is set according to the pupils individud abilities, the work is
meaningful and pupils make satisfactory progress. Good use of the Nationd Literacy
Strategy ensuresthat dl pupils gain confidence and develop skillsin alogica progression
through Years 1 and 2. Pupils are beginning to organise their writing but many need support
and afew pupils show a growing understanding of capita letters and full stops. Spdlling is
developed systematically throughout the infants by concentrating on specific letter groups or
looking at particular word patterns. For example, pupilsin Year 1 construct Smple words,
while Year 2 pupils identify more complex sounds such as‘oo’, in words such as
‘woodcutter’, ‘brook’ and ‘cook’. Planning showsthat al pupils have opportunities to
write fiction and rhymes with predictable and repetitive patterns, compose smple poems
and riddles and write accounts of visits and events they have observed. Higher attaining
pupils progress from writing Smple sentences without punctuation to Smple sentences with
full stops. Pupils work shows that they are aware of question marks, speech marks and
exclamation marks through the use of work sheets and story books, but punctuation is weak
when working independently. Handwriting is unsatisfactory, but there are some signs of
improvement as aresult of anewly introduced handwriting scheme. Joined up writing is
now introduced in Year 2, in the summer term. When given the opportunity, many pupils
write descriptively and coherently about characters of their own choice, and extend their
ideas logicdly into short sentences.  Sentences are beginning to be punctuated with capital
letters and full stops correctly, but in some instances are used randomly or omitted. No note
taking was seen.

By the age of deven, pupils achieve standards in writing that are below those expected
nationdly. Good use of the Nationd Literacy Strategy ensures that pupils gain confidence
and develop skillsin alogica progression throughout the junior classes. Pupils write
regularly during formd and informd activities such asin literacy lessons and in role-play.
Pupils are beginning to write Smple plans before they start their own story writing. Thereis
now aclear focus on the different types of writing taught, such asfiction, persuasve writing,
play script or formd letter writing, and pupils examine their characterigtics and their relevant
dyles. Higher ataining and some average pupils achieve well. Year 6 pupils, for instance,
write successfully in the style of Adrian Mol€, for example, ‘1t's my muny sfriend's
wedding today, so we'll dl have to go!’ ; compose poems depicting ‘Winter’ as a person, or
coupletsin the style of Macheth, such as, ‘ Tail of arat, Blinded bat’. Although most of the
writing is based on the same topic for dl pupils, progressis satisfactory for most and good
for lower attaining pupils, because of the good support they receive from classroom
assgants. The standard of handwriting for many pupils continues to be unsatisfactory. The
newly introduced hand writing scheme has not yet had sufficient time to make a sgnificant
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impact on older pupils writing and the skills acquired in forma sessions are not transferred
when pupils are writing in other subjects.

Pupils attitudes and behaviour in lessons are good, because teachers manage pupils well
and provide a range of interesting experiences for them.

Teaching isgood overdl. It is satisfactory for pupils aged sx and seven and good for pupils
aged eight to deven. Very good teaching was seeninaYear 3 lesson. In thislesson, the
pupils were |eft in no doubt as to what they were expected to do. The extremely skilful
teaching, high expectations and very good organisation enhanced pupils learning. The
effective management of the class gave pupils the opportunity to discuss and work
independently when preparing and presenting aplay based on Cinderella. These factors
ensured that al pupils worked very hard, were very enthusiastic and made very good
progress. In contrast, in another lesson that was only satisfactory, some pupils contributed
appropriately to the lesson, but many showed little interest in what was being taught,
because of whole class teaching which was ingppropriate for the large number of lower
attaining pupils. Teachers make good provision for pupils with specid educationa needs.
Strategies to teach spelling and punctuation are well established and are taught
systematically. The teaching of handwriting hasimproved since the previous ingpection. It
now has aclear, whole school focus. The correct formation and orientation of |etters are
regarded as crucid in achieving later fluency and pupils are monitored to achieve this end.
Classroom assigtants are used effectively to support different groups of pupils, principdly,
lower attainers. Thereisaconsstent and effective gpproach to planning and teaching which
is beginning to have a positive effect on pupils learning work in phonics, spdling, vocabulary
and grammar. Teachers are confident and effective in teaching literacy. Opportunities for
pupilsto develop ther literacy skillsin other subjects, such as history and science are less
well developed.

Assessment is used well to track the progress of groups of pupils and the progress of each
year group. Asaresult chalenging but achievable targets are set to raise standards for each
year group. Pupils individud targets are not in place, but the school is conscious of the
need to develop this aspect and make sure that assessed pieces of pupils work match the
levels of the Nationa Curriculum. Individud pupils objectives towards their annud targets
are not set and the school is aware of the need to do so in the near future. Marking is
inconsgtent. While in many instances, work is marked regularly and extends pupils
learning, in othersit lacks helpful remarks, which would encourage pupils to improve their
standards. For example, very good marking practicewas seenin Year 5. Theteacher’s
remarks were set out clearly, on the opposite page to the completed work, and praise,
ingructions, reminders and guidance were used to extend pupils learning.

Two enthusiastic and committed teachers, work well together to manage and coordinate
English throughout the school. They have worked effectively with teechers, governors,
pupils and parentsin ajoint venture to raise standards, as shown in the detailed school
improvement plan. Nationa and school-based tests have been analysed thoroughly, to
search for strengths and wesknesses in the teaching and in the quality of pupils work.
Teachers have implemented good systemeatic planning linked to effective learning Srategies,
which are monitored and assessed by the class teachers, the English coordinators and the
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headteacher. Throughout the school, arange of English computer programs are available,
but regular and consgtent daily use to support al pupils learning in Englishis limited,
because of the current lack of computers.

MATHEMATICS
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In the previous ingpection standards were judged to be average by the ages of seven and
eleven. Currently standards are below average for pupils aged seven and close to average
for the eleven-year-olds. In the 2001 assessment tests for seven-year-olds, pupils
performance was well below the nationd average but in line with that of smilar schools.
Nationa Curriculum test resultsin 2001 for pupils aged eleven were below the nationa
average but above average when compared to Smilar schools. In the juniors sandards have
improved sgnificantly since the previous inspection, athough there has been a sharp decline
in the 2001 results compared to those in the year 2000, when pupils achieved above
average dandards. Thisis due to the naturd ability of the cohort and the higher than usua
number of pupils with learning difficulties. Standards in the infants have continued to be well
below average snce the previous ingpection, athough the proportion of pupils achieving
Leve 3iscloseto the nationd average and has improved sgnificantly compared to the year
2000. The school isaware of the need for improvements in pupil performance for infants
and has taken steps to address this concern.  Inspection evidence shows improvement in the
number and agebra programme of study, where seven-year-olds achieve average
standards.

Pupils with specid educationd needs and those with English as an additiond language
receive good support and this enables them to attain standards in line with their capabilities.
Year 1 and 2 pupils make satisfactory progressin relation to prior atainment. Pupilsin the
junior classes generaly make good progress as they move through Years 3and 4. Their
progressis accelerated in Years 5 and 6 asthey are presented with chalenging and more
varied work. Thereisno significant variation between the standards achieved by boys and
girls

By the age of seven, pupils attain sandards that are below average overdl, but make better
progress in developing their computation skillsin number work. Year 1 pupils add and
subtract numbers to ten accurately. They recognise coins and can add in pence up to ten
accurately but do not transfer the skill to adding whole numbersin pounds. Most pupils
match colours and shapes and name some two-dimensiond shapes accurately. Year 2
pupils use mental caculations to count on in twaos confidently and fluently, add and subtract
two digit numbers with growing accuracy. Higher atainers explain their caculations usng
the gppropriate vocabulary. They work in addition and subtraction up to 100 pence using
the sandard units but find it difficult to solve smple money problems that require smilar
caculations. Mot pupils are more confident in addition rather than subtraction. For
example, pupilstake along time to caculate (15-5), but with support afew can work it out
accurately. Pupilsin both Years 1 and 2 work through a set of workbooks with only afew
pieces of recorded work in exercise books during thisterm. Thisinhibits pupils from
communicating their mathematica ideas in their own words, experimenting with mathematica
vocabulary and deve oping presentation skills.
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Inspection evidence based on lesson observations, an examination of pupils books,
together with discussons with individua pupils about their work indicates that by the end of
the school year most Year 6 pupils are likely to attain the standard typically expected for
eleven-year-olds. However, thereisalarge group of pupils who are registered as having
specia educationa needs. These pupils are well supported by specia needs assstants,
provided with appropriately chalenging work and subsequently make good progress. Year
3 pupils caculate haves, quarters, thirds and fifths of whole numbers accurately. Year 4
pupils show an understanding of organisng and interpreting data to solve smple problems.
Higher attainers use appropriate terminology such aslist, most popular band/group and a
few use‘axis symbols when explaining about horizontd and verticd graphs. Year 5 pupils
develop their menta agility in multiplication and division caculations by using the ten times
table to calculate three and four digit numbers. Lower atainers use angle and two digit
smdl numbers. Higher attainers work out quickly and accurately 4000 divided by 100 is
40. Mogt use the four operations Smultaneoudy in solving number problems. For example,
they know the sequence of these operations and are adept at opening and closing brackets
in making cdculations. Year 6 pupils consolidate their understanding of the processin
solving problems. They experience mathematica vocabulary such as ‘ redundant
information’; the higher attainers and some of the average attainers show good leve of
menta agility in their caculaions. Pupils are beginning to develop understanding of how to
goply thar mathematica skillsin solving common everyday problems. They work
collaboratively and discuss which unit of measure they need to use such as money, distance
or weight. However, they are likely to need more practice in gpplying what they know in
meaningful contexts to work out answers.

The qudlity of teaching is satisfactory overal and ranges from very good to unsatisfactory.
In the seven lessons seen, two were very good, one was good, three satisfactory and one
unsatisfactory. The quality of teaching varies sgnificantly between the infant and junior
clases. Intheinfantswork is mostly planned at the chronologicad age of the classwhich is
working well for the higher attainers and a few average attainers but does not always mest
the needs of the large lower ataining groupsin both classes. In the juniorswork iswell
meatched to the varied ahilities in the class which helps most pupilsto work briskly with
concentration resulting in most pupils making good progress. The National Numeracy
Strategy is implemented consistently throughout the school. In Years1 and 2, lessons are
planned and structured according to the numeracy framework. The introductory activities
give due regard to pupils menta and ord work and to developing their mental calculation
drategies. Thereisgood level of direct teaching and explanations given by teachers are
generdly clear. However, in group activities pupils are generadly given undemanding tasks
and required to work through a set of work books at their own pace. When teaching is
ineffective, there is some lack of clarity in the work presented to pupils, teachers take too
long in doing the ord session and pupils have a much shorter period to complete thelr task.

Teaching isvery good in Years 5 and 6. 1n both these classes teaching is characterised by a
brisk pace in lessons, which keep pupils on task, engaged and suitably chalenged. Good
questioning skills, seen in the introductory and closing sessons, probe pupils understanding
and require them to explain their thinking and review their learning. The best questioning is
geared to the different abilities represented in the class and work is appropriately
differentiated. For example, in the Years 5 and 6 lessons teachers used arange of
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vocabulary to stimulate aresponse. In Year 5 lower attaining pupils were asked to calculate
two and sngle digit numbers while higher attainers were asked to work out three and four
digit numbers.

Teachers make good use of ICT, aswhen Y ear 4 saw examples of horizontal and vertical
graphs printed from the computer. Although timelines are explored in history; number
rhymes and songs are used in music; pupils design their artwork and products to scale and
record their science work in graphs but overdl there are insufficient planned activities to use
methematical skills across the curriculum.

There are good procedures in place and used consistently in Y ears 3-6 to monitor pupils
progressin the subject. Ongoing assessment of pupils learning and prompt feedback
motivates pupilswell. They are expected to present their work nestly. Teachers mark
work regularly but rarely add useful comments to help pupils understand how they have
performed and what they need to do to improve. In Years 5 and 6 teachers set objectives
againg individud targets for pupils and progress againg these objectivesis monitored
regularly. InYear 5, the teacher usesthe year group targetsin aclear order of priority.
Thisis particulaly effective in involving pupilsin their own learning and setting chdlenging
but achievable gods. Pupilsfound this practice useful to pace learning and work toward the
set god.

The coordinator provides good leadership and management of the subject. Sheiswel
qualified, enthusiastic and knowledgeable about the sirengths and wesknesses in teaching,
supportive of dl colleagues including newly qudified saff. She provides a good modd of
professiona practice. She has carried out a very detailed and comprehensive anadysis of
pupils performance and identifies strengths and weaknesses in teaching and has
subsequently planned to provide INSET for the Y ears 1and 2 staff. The information is used
to plan future development and determine targets at each key stage and class leve.
However, targets for Year 1 are based on inaccurate assessments and need to be reviewed.
The co-ordinator has done some monitoring of the teaching and learning in some classes but
needs to provide more eva uative feedback so teachers know how to improve their work.
The policy is up to date and reviewed regularly. The co-ordinator has aso been effectivein
increasing resources. She has a so sketched an appropriate plan for the future development
of the subject, which includes training for infant teachers. Thisis used asthe bassfor the
mathematics section of the school development plan for the current year.

SCIENCE

113

Standards of attainment have been maintained since the previous ingpection. By the ages of
seven and eleven pupils attain gandards that are in line with what is expected nationdly for
these ages. Teachers assessments of standards achieved by seven-year-olds in 2001 show
that compared with dl schools the number of pupils reaching Levd 2 and the higher Leve 3
iswell below average. When compared to smilar schools the percentage of pupils reaching
Level 2 isaverage and the percentage reaching Leve 3isbdow average. At age deven,
the 2001 Nationd Curriculum test results show that the number of pupils attaining Level 4
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and above iswell below average when compared to al schools but when compared to
smilar schools standards achieved by pupils are below average.

Over afour-year period from 1997 to 2000, the school’ s results for eleven-year-olds have
shown an upward trend which mirrors the national picture. Results for 2001, however,
show a sharp decline from average standards in year 2000. Thisis attributed, by the school
to the nature of the cohort and higher number of pupils with learning difficultiesin the class.
Over athree-year period from 1999 to 2001, girls have outperformed the boysin their
dandards of attainment. However, ingpection evidence shows that currently thereislittle
difference between standards achieved by boys and girls. Pupils with specid educationa
needs and those with English as an additiona language are supported well and make good
progress. Andyssof pupils work shows that recently the rate of progress in the infants has
improved. However, lower attaining pupilsin Years 1 and 2 do not dways make the
progress they should.

InYears 1 and 2, pupilsidentify parts of flowers and other plants and the conditions
necessary for growth. By the age of seven, pupils have considered the dangers of
eectricity, explored different sources of light and considered the differences between living
and non-living things. In discussions these pupils show greater understanding of science
concepts than is evident from recorded work. Year 3 pupils consder classfication of
materials and carry out investigations to find out the degree of hardness and other properties
inthesample. Year 4 pupils learn about the human life cycle and stages of growth. In Year
5 pupils explore healthy foods and the effect of exercise on the body and how these are
necessxy to grow hedthily. They enjoy investigating the differences in pulse rates between
friends and use their knowledge of graphs to record their observations and findings. Year 6
pupils show clear undergtanding of the varying number of componentsin a series circuit and
how this can dter the brightnessin abulb. They investigate with growing precison how
micro-organiamsin the environment might be beneficid or harmful.

A range of opportunities for experimenting and investigating Smple scientific ideas hep
pupils to gpply what they know, which contributes well to pupils learning. Thisisevident in
the use of arange of measures and in the collection, recording and anadlysis of ample data.
However, for some pupils particularly the lower attaining groups, the pace of learning is at
times congtrained because the work is not well matched to their capabilities. Thisresultsina
lack of opportunities to contribute to discussons and give explanations of their work. There
isdo little opportunity for most pupilsin dl the cdassesto take responghbility for the
organisation of their work or the collecting of their own data from which to make predictions
or draw conclusons. The amilaritiesin work set for pupils of different abilities sometimes
holds back the lower atainers whilst presenting other pupils with challenging tasks. The
breadth of study undertaken in the curriculum and the attention paid to giving pupils
experience in dl agpects of the science curriculum forms agood basis for pupils learning.

In both the infants and juniors sufficient time is alocated to the teaching and learning of
stience. Thistimeis organised into whole afternoon sessons to ensure that pupils have
uninterrupted time to carry out their investigations and work with focused attention. Whilst
teachers plan agppropriate activities, the rigour and pace in the lesson is generdly not
maintained for the whole of the time and tends to dow down as the lesson proceeds through
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the afternoon. Many pupilswork a alesurdy pace because of the time available to them.
What starts out as a good lesson where pupils work with concentration and high interest
levels generaly turns out to be a satisfactory lesson where some pupils begin to engage in
chats unrelated to work.

The qudity of teaching is mainly satisfactory with some teaching being good and one
example of unsatisfactory teaching. Teachers good relationships with their pupils add
sgnificantly to the qudity of learning. Teachers demonstrate sound subject knowledge.
They deploy appropriate teaching methods that support the achievement of the learning
objectives. They use arange of resources and materiads that add interest and motivate
pupils to become involved in their work. In the most effective lessons, questioning is used
wdll to check what pupils know, understand and can do. Pupils know what they have to
learn and thisiswell maiched to their abilities. In the lesson where teaching was
unsatisfactory, the activities provided lacked the focus on teaching science and the pace at
which the lesson proceeded was dow. Teachers make good use of additiona adult support
to ensure that al pupils including those with specid educationd needs and English asan
additional language have appropriate learning experiences.

Work in science makes effective contribution to developing literacy and numeracy skills.
Pupils write reports and accounts of their work and present their findings using bar charts
and line graphs. They use ICT to congtruct graphs and databases, researching materia from
the computer CD-ROM encyclopaedia, for example, Encarta. They downloaded
information from the internet, for example, on making French toast and researching hedthy
recipes.

The subject coordinator teaches scienceto Years 4, 5 and 6, this specidist teaching hasa
positive effect on the qudity of teaching and learning. The school has adopted the nationa
guidance and the implementation of this guidance has contributed effectively to rasing
standards of achievement. Appropriate assessment procedures are in place. Pupilsare
asessed at the end of each unit of work and records of their achievements are maintained.
The school has introduced the practice of setting annua targetsfor dl classes. Thisisat an
early stage of development. The coordinator provides appropriate leadership, he checks
teachers planning to ensure coverage of the programmes of study and provides support
when needed, however, the school is aware of the need to develop the monitoring aspect of
hisrole. Resourcesfor the delivery of the subject are adequate.

ART AND DESIGN & DESIGN AND TECHNOLOGY
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During the ingpection week, art and design was taught in the juniors and design and
technology was taught in the infants. Two art and design lessons were seen in the juniors
and three lessons were seen in design and technology. In design and technology, two of the
lessons were seen in the infant classes and onein Year 4. Judgements are based on andysis
of pupils work in books and on display, scrutiny of teachers planning and discussons with
pupils and steff.

Standards have been maintained in art and design and in design and technology in the
infants. By the ages of seven and eeven, pupils attain Sandards in art and design that arein
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line with the expectations for thisage. In design and technology, Sandards attained by the
age of seven arein line with the nationa expectation for thisage. Due to insufficient
evidence no judgements are made on standards attained by the age of eeven or the qudity
of teaching in desgn and technology.

Art work on display around the school and in classrooms, in pupils sketch books and
illugtration of work in other subjects such as English and history show that pupils use colour
creatively to paint, print and produce computer generated pictures. Y ounger pupils explore
colour mixing to find matching shedes to paint Chrismas paintings of Santa. Pupilsin both
Years 1 and 2 use line and shape to produce observationa drawings of everyday objects.
They cregte portraits of themselves and of others. Pupils observationd skillsare
developing well. By the age of deven, most pupils have aclear understanding of the
elements of art and design. This was evident from the designs created for their work on
masks. Pupilsrefine their skillsin shading using pastels, chalk and charcod. In both Years
5 and 6, pupils use tools and materials with precison to achieve high sandards. In designing
and planning their artwork they condder the use of a variety of techniques. For example,
two pupils working asapair in Year 5 decided to use batik to develop the background,
others used marbled effect and some glued sand to create a natura backdrop. Pupils make
good use of their original designsto evauate and improve their work. Pupilsin both classes
goply their making skillswel. For example, one pupil used pipe cleaners to make
gpectacles for his mask and worked out how he would stick them on. They use avariety of
gimuli such asvidgits, paintings by well known artists and topic work to paint, draw, print,
explore textures and experiment with combining techniques to achieve avariety of effects.
Throughout the school pupils show growing awareness and skill in representing three-
dimengond shapesin two-dimensond form.

In design and technology standards attained by the age of seven are average. Years1 and 2
pupils make moving objects by, for example, creeting figures using split pins and card cut
outs. They design and make hand puppets using textiles, and card whilst some make pop-
up books. They use scissors confidently and know how to handle them safely. By the age
of seven, pupils design and making skills are further developed. They understand thet in
making products parts are joined together, for example, by gluing or sewing. They test and
explore the strength of the materials and employ finishing techniques by painting and drawing
pictures on their puppets. Pupils eva uate each others finished products and make hel pful
comments.

From the lessons seen in design and technology, the qudity of teaching in the infantsis
satisfactory overadl. Teachers build on previous skills and techniques learnt, and set
appropriate expectations. They are secure in the subject knowledge and are clear about
what they want pupilsto learn. Teachers mode skills effectively so that pupils understand
the need for care and accuracy. However, support staff pay too much attention to the
qudity of the finished product and provide outline drawings and assist in making the product
rather than teaching the pupils ‘making’ techniques. This support makes pupils over reliant
on ther hdp. Support saff generdly work with lower ataining pupils, consequently the gap
between the level of skills amongst higher and lower ataining pupils widens. From the two
art and design lessons seen, the qudity of teaching was good in both lessons. It
demongtrated good knowledge of the subject and high expectations. Pupilslisten carefully
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to each other and to their teachers because they are eager to learn and are influenced by
good qudity teaching. Asaresult, they gain knowledge and skillswell. Resources are well
managed and the teachers enthusiasm and the chalenging work they set ensure pupils make
good progress.

Pupils enjoy art and design and design and technology activities. Pupils concentrate well in
the early part of the lessons and use different materials and equipment with confidence,

They are sdf-critical when making evauations of their work and learn to be objective. They
handle tools well and with care. However, in dl these lessons, as they proceed towards the
second hdf of the afternoon, many pupils engage in conversations with each other that are
unrelated to work. Some pupilswait leisurely for equipment or materials until others have
finished using them, such as a pot of sand, or waiting for aturn for the support saff to help
them with threading the needle. Pupils with specid educationd needs and those with English
as an additiona language participate well in lessons and make smilar progress as their
classmates.

Both subjects make a good contribution to the pupils persona development by encouraging
them to express thair fedings through colour and form. Pupils learn to take responsibility for
their work, which is planned over several weeks, making independent choices and co-
operating with a partner in making masksin Year 6 and pictures related to work on Ancient
Greeksin higtory. The celebration of pupils work both within the classroom and sawhere
makes an important contribution to the growth of pupils self-esteem.

The co-ordinator is responsible for both subjects and has been in post for ashort time. Art
and design was akey priority in the school development plan in the past academic year,
which has provided a good support for the co-ordinator in implementing the nationa
guidance throughout the school. She sees her strength in subject expertiseinthisareaand is
aware of the need to develop her knowledge to the same standard in design and technology.
To thisend an externa consultant worked aongside the co-ordinator with Year 6 pupils
earlier in the term to provide practica and professonad support. The school has recently
adopted the nationa guidance in both subjects to ensure continuity. The co-ordinator
teaches both subjectsin Years 4 and 6, which has a postive effect on sandards. She has
recently reviewed and updated school policies which provide clear and comprehensive
guidance. Sketch books are used well throughout the school and provide some record of
pupils progresson. Assessment in both subjectsis under developed. The co-ordinator has
planned to develop a school portfolio of artwork in both infants and juniors, aso to keep a
more comprehensive record of work undertaken by pupilsin design and technology.
Resources for both subjects are generdly adequate but there is a limited range of reference
books for staff and for pupils in both subjects. Some use of ICT is made in generating
computer related artwork but this aspect needs further development. Thereisalimited
range of reference booksin the library for both subjects which is inadequate for pupilsto
carry out research.

GEOGRAPHY AND HISTORY

129

It was not possible to see any teaching of geography and only two lessons of history were
observed. Inspection evidence is based on scrutiny of teachers' planning, pupils work,
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teachers documentation, displays, and discussons with pupils and teachers. Dueto
insufficient evidence no overdl judgements are made about standards achieved or the quaity

of teaching in geography.

Overdl, gandards in history at ages seven and eleven are broadly in line with those
expected nationdly and pupils achieve gppropriatdy. Thiswas dso the case at the time of
the last ingpection. The work seen in history and geography during the current inspection
was of good quality. Pupils good behaviour, postive attitudes and listening skills contribute
to making them effective learners in these subjects.

Pupilsin both infants and juniors know a good dedl about the loca area. For example, in
geography six and seven-year-old pupils discuss and draw maps of their route to school and
the types of shopswithin their locdity. They consder how they can make their local areaa
safer place. People who work in the loca community vist to discuss their work, for
example, the locd police officer and nurse. Pupils of different ages aso find out about
different parts of the world. InYear 2, pupils know about the features of idands. Pupilsin
Y ear 3 show understanding of the weather around the world and consider holiday
degtinations for travdlers who have different requirements, for example, a very young couple
with a baby, a sngle person who enjoys walking and people who like to ski. Pupils
research holiday brochures, judtify their recommendations and give information on wegther,
currency, language and what to pack. Pupilsin Year 4 sudy avillagein Indiaand are able
to make contrasts and comparisons with their own way of life. Pupilsin Year 5 study the
loca areain greater depth. They invedtigated thoroughly the safety implications of their
proposdl to bring bikes to school. Pupils compiled a questionnaire about residents
shopping and transport habits; took atraffic count and represented the results in graph form.
Eleven-year-old pupils work in books shows a detailed study of mountain chains and
westher conditionsin the Alps.

In history, the six and seven-year-old pupils develop their sense of sequencing events from
sample terms such as ‘today’ and ‘tomorrow’. They plot events from their own experiences,
and by the age of seven, pupilsinvestigate and consider events beyond their living memory.
Thereisagood understanding of the differences and smilarities between ‘then and now’, as
when Year 1 pupils discussed the differences between the toys of today and the toys their
parents and the school caretaker played with inthe past. Pupilsin the infants record their
work in pictures and in writing. By the age of seven pupils investigate what makes someone
famous and know the main eventsin the life of Horence Nightingale and Samud  Pepys.
Older pupils show a greater understanding of the way the past is represented and develop a
deeper undergtanding of chronology using time lines and researching fegtures of previous
civilisstions and societies. Years 3 and 4 sudy ancient civilisations such as ancient Egypt
and are encouraged to use appropriate research skills by using secondary sources such as
texts, pictures, photographs and CD-ROMs. They learn about World War 11 and what it
was like for children during thistime. By the age of eeven, pupilslink study periods such as
the Romans, Tudors, Victorians and changesin life since 1948. Displays and books
contribute well to the environment and extend teaching and learning.

Opportunities are used effectively in both subjectsto develop pupils' literacy skills, for
example, Year 3 pupils undertake empathetic writing about being an evacuee during World
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War 1l. Year 6 pupils wrote newspaper headlines and reports of the battle between Athens
and Spartawhen studying the ancient Greeks. However, for many pupils writing does not
accerate their progress well enough because many of the skills learned in literacy lessons
are not transferred and the marking of work does not sufficiently pick up pupils errors or
give guidance on how they can improve.

Numeracy skills are used to interpret graphs and tables and represent data, for example,
when studying locd traffic and climatic temperatures in geography. Observations were
made during lessons of good opportunities for some pupilsto use ICT as part of their study,
for example, in Year 4, downloading information about Roman games. Year 6 pupils made
exciting use of ICT by designing a geographica quiz based on the televison programme
‘“Who Wantsto be aMillionaire . However, overal, because of alack of suitable hardware
there are insufficient opportunities for al pupilsto use ICT as part of their sudy.

Only two lessons of history in Years 3 and 5 were seen. The teaching seen in history was
good. The scrutiny of teachers planning and pupils past work suggests that in both
subjects teaching overdl is a least satisfactory and often good particularly in the juniors.
Panning and the use of arange of resources are the most significant strengths of teaching,
which promoted learning well. Teachers are knowledgeable about the subjects and make
lessons interesting and fun for the pupils. They plan activities, which support the practica
application of what pupilsknow. For example, in the investigation of the safety aspect of
their proposds, pupils drew land use and traffic maps and made generd observations of the
area. Pupilsthen debated ther findings and the feasibility and safety implications of the
request. On the basis of the information gathered the request to bring their bicyclesto
school was refused by the headteacher and the reasons given for this decision, was
accepted by pupils. Teachers provide wdl for pupils with specia educationad needs and
those with English as an additiona language who subsequently make good progress.

Since the last ingpection, the programmes of work for both subjects have been revised
successfully to take account of the national planning guidance. However, too little progress
has been made in implementing procedures for assessing and recording pupils attainment
and progress, this was identified as a weakness during the last inspection.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

137

Pupils aged eleven years of age achieve standards that are below the standards expected
nationaly and pupils, including those with specid educationa needs and English asan
additional language make unsatisfactory progress. Whilst standards are the same for eleven-
year-olds as those found in the previous ingpection, there has been a good improvement in
the detail of the planning and the management of the subject. Teachers knowledge has
improved and is generdly satisfactory. The demands of the subject and the provison of
computers and computer programs have moved on rapidly since the previous ingpection and
the school has caught up with current developments in terms of knowledge and expertise,
but, within the remit of finance, not the provison of computers. The amount of software has
increased to cover the requirements of the ICT curriculum, but the quantity of computers
lags behind. All pupils ill have restricted opportunities to use the computer as an integral
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part of the everyday life in the school and to use them throughout and aongside other work
to support learning, as and when the need arises. No judgement on attainment or teaching
can be made for pupils under seven, as no teaching was seen during the inpection. No
pupil was seen using the computer to support other subjects. However, planning and pupils
work show that there is agood scheme of work in place to offer al pupils opportunitiesto
acquire ICT skillsand develop their capabilities.

By the age of deven, many pupils st up programs, use rudimentary word processing skills
and edit and print their work, but the downess of their keyboard work indicates limited
experience and practise of these skills. Pupils, who have computers a home, are more
killed in their work and share their knowledge and skills with the large number of pupils
who require support. Pupils format their work in avariety of ways, usng different fonts and
gzesof texts. Theuseof ICT to support learning across the curriculum has improved, but
itsuseis il regtricted by the number of computers avallable for daily, regular use. Thereis
asatisfactory use of arange of programs, for example, to create mathematica patternsin art
and design and to display materid to enhance poems and oriesin English. Pupils study
spreadsheet modelling, input information and work out, with teacher support, footbal league
tables. Most pupils are less successful in copying formulae from one cdl to another. CD-
ROMs are used to research scientific information, such as the different meting temperatures
of solids. Evidence from work indicates that increasing use is being made of the Internet to
gather and interpret information and that pupils are beginning to treet computers like books
asthey find information in history. Independent research skills are as yet rather
underdeveloped. Some pupils gain good expertise in copying images and text from web
pages, and paste these accurately into word processing packages. Presently the schoal is
not networked.

The teaching of the subject has improved satisfactorily since the previous ingpection. Thisis
due to the teachers' increasing confidence after training, but the organisation of the limited
resources remains problematic. Theteachers ongoing professond development, which is
part of the nationd initiative to improve teachers confidence and understanding of ICT, is
progressing satisfactorily. In the three lessons seen, the quality of teaching was satisfactory.
Overdl, pupils made satisfactory progress. In dl the lessons seen, most pupils needed
individua help to enable them to complete their tasks. InaYear 6 lesson on modelling input
into a preadsheet of football league tables, there was good use of work sheets to support
the work being done. Good use was aso made of the overhead projector so that dl pupils
could see the method, but the mgority of pupils found it difficult to recognise the correct
formulae and apply them to their own tables without intensve support. Thisaso applied to
the six pupils, working dong Sde, using the laptop computers. Ina'Year 4 lesson, pupils
were given opportunities to copy, creste and enlarge a design of afish tank and fish. Pupils
worked with interest and enjoyed developing their graphic skills and created rectangular
shapes and symmetrica fish, the teacher shared histime well, giving support to pupils whose
skills were not as accomplished. However, one of the laptops was not available, due to
ingppropriate use. InaYear 3 lesson, asmulation game generated alot of interest and
pupils used the symbols accurately to operate the program, but some found controlling the
mouse difficult. The school isfully aware of the shortcomingsin this subject. Every
classroom has a computer and in addition there are Six laptops, but the class Szesin some
year groups, especidly in Year 6, severely reduce opportunities for pupilsto practise their
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illsregularly.

The coordinator has a good grasp of what needs to be done to raise standards. Although
he has successfully introduced a scheme of work based on nationaly agreed guiddines, the
system of assessing pupils attainment isinsecure and there is currently no fully implemented
skills-based checklist to monitor pupils progress. No marking of pupils work was seen,
but rather completed pieces of work, which act as class portfolios. The school hasa
computer in each classroom and has opted for Six laptops instead of a computer suite. Four
more computers are on order to support these laptops. Generdly, there is agood range of
software resources, but whilst there is one lower-case keyboard for pupils with learning
difficulties, there are no devices such as concept keyboards or touch-screens that would
enable them to have better access to the curriculum.

MUSIC
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Standards are in line with those expected &t the age of seven and deven. All pupils,
including those with specid educationd needs and English as an additiona language achieve
satisfactory standards, demondtrating a significant improvement to the sandards found at the
previous ingpection when music was judged to be unsatisfactory. Thisis because of the
introduction of specidist music teaching from two teachers with musica knowledge and
expertise, the successful introduction of the nationd music curriculum and its successful
implementation and the postive attitude of pupils towards music tuition. All pupils, including
those with specid educationd needs and pupils with English as an additiond language make
satisfactory progress in gaining the key knowledge and skills of the subject and thereis no
sgnificant difference between the attainment of boys and girls. Pupils throughout the school
demongtrate good voca skills and their snging in lessonsis good.

Thereisadeveoping strong musicd tradition in the school and pupils receive a broad and
balanced curriculum with good opportunities for performance and good qudity musica
experiences. Musc isincorporated into seasona performances and pupils take part in the
musicd Chrismas activities and Chrigtian celebrations which continue to enhance the
schoal’ s reaionship with the community. An invitation for pupilsto take part in a concert a
Horwich leisure centre, accompanied by the prize winning Wingate Brass band, typifies the
acknowledged qudity of the Singing in the community. The attendance a the Bolton Music
Association Fegtivd and the Victoria Hall gives pupils opportunities to attend quaity events.

Teaching, overdl, isgood. Teachers plan work carefully and lessons have appropriate
learning objectives. Teachers planning has benefited from a nationd scheme of work. Asa
result, planning is now co-ordinated across the school and pupilslearn musical skillsina
logica progression and have good opportunities to understand the e ements of music, such
as dructure, tempo and dynamics which were under-represented at the time of the previous
ingpection. Teachers make good use of correct musical terms and introduce a variety of
activities and resourcesto gain pupils interest. Pupils are keen to demongtrate their musical
skills without any trace of sdf-consciousness. They learn to sustain one rhythm pattern
agang another. For example, they sing independently and *hold their own ling while
listening to a continuous sound (drone), a repeeted rhythmic pattern (ostinato), or around.
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InYear 6, for example, pupilsidentify and attempt repested rhythmic melodic patterns,
work with four beat phrases, and create their own performance to the Bitter Swveet
Symphony. Pupils develop their musica gppreciation by listening to music such as Fanfare
for the Common Man by Copeland and Marsfrom The Planet Suite by Holst. They
understand how changesin musica dements, such as tempo, texture and dynamics cregte
different moods in a piece of music, and are introduced to appropriate musical vocabulary
as they analyse and express opinions of the sounds heard. Y ear 4 pupils sing and chant with
increasing awareness of the basic beat and rhythm in pieces such as ‘Boom Chicka Boom'’
and ‘Hey Missssppi’. Pupilsin Year 1 recognise symbols which show when music gets
louder or faster and describe the notation symbol to bregthe ‘like awavy ling'. They identify
long and short sounds successfully, in songs such as The Elephant has a Long Trunk.
Pupils ang hymnsin asssmblies such as Lord, the Light of the World is Shining, tunefully
in unison, but with less attention to the quaity and volume of the sound.

The mgority of pupils, both boys and girls, now enjoy their music lessons and work
enthusadticaly and with cregtive effort. Literacy skillsin music are developed well through
the acquisition of good listening skills, the understanding of musical vocabulary, and
performing skills. Effective use is made of songs and jingles to improve younger pupils
literacy and numeracy skills. Music posters encourage pupils to reflect on the vaue of
mudgic. For example, ‘A single note of music bresksthe sllencein alondy room, but a
melody, a song or atune, brings memories, thoughts and happiness .

The coordination of musicisgood. There has been a commitment to raise sandards
following the previous ingpection, and good progress has been made. Clubs are used
effectively to teach recorder and the school chair, through the musica skills of enthusiastic
teacherswho give up their time undintingly. Orchestrd tuition from peripatetic music
teachersis particularly evident in the school. Pupils are introduced to instruments such as
thevialin, cdlo, flute and oboe. Assessment is not fully implemented. The use of music
notebooks was not seen during the ingpection period. Resources are good. A designated
music room provides good storage space for the wide range of percusson instruments
availablefor use.

PHYS CAL EDUCATION
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Standards are in line with those expected of pupils a the age of seven and deven asfound in
the previousingpection. All pupils, including those with specia educationd needs and
English as an additiond language, make satisfactory progressin gaining the key knowledge
and sKills of the subject and there is no Sgnificant difference between the attainment of boys
and girls. The mgority of pupils make good progressin swimming and most pupils have
ganed thar 25 metre award by the time they leave the schoal.

By the age of seven, pupils explore basic skillsin dance, gymnagtics and games. In
gymnadtics pupils perform basc sillsin traveling, being till, finding space and using it
safely, both on the floor and when using gpparatus. InaYear 1 lesson, for example, pupils
travelled along ‘ pathways at different speeds and in different directions and showed good
body control and awareness of others. Asthe lesson progressed, pupils demonstrated that
they could control their bodies well and coordinate a number of movements as they travelled
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at different speeds. No dance or games lessons were seen, but planning showed that pupils
have opportunitiesin games to develop their basic skills by playing team gamesthat involve
making Ssmple choices on how to use space and avoid opposition. In dance they are able to
use movement imaginatively, regpond to music, such as The Nutcracker Suite by
Tchakovsky, and perform basic skills such as making a shape, turning or gesturing.

Pupils continue to develop and build on ther exiging skillsin Years 3to 6. They understand
the need to warm up their bodies before taking part in Strenuous exercise. For example, ina
Year 5 high quality dance lesson, pupils marched, skated, slamped and hopped as Russian
soldiers before they participated in a Cossack dance. Most pupils made good progressin
travelling actions such as bending, turning and the use of hed flicks, and *srong’ finishesto
enhance the dance. The teacher moved round the room demonstrating the correct
techniques and chdlenged the pupils to refine their movements. InaYear 6 games lesson,
pupils demongrated effective kills of dodging and weaving for usein netball and basketbdl
as they worked co-operatively and sensbly. Behaviour in usualy good and sometimes very
good. Pupils show awillingness to respond to teachers ingructions. On the rare occasion
when alively class was chdlenged to make more physica effort to refine their dance
sequence, pupils responded well and produced a complex series of movements.

During the inspection, three lessons were seen in gymnadtics, dance and games respectively.
Overdl, the quality of teaching isgood. The best lessons move along at a brisk pace,
activities are demondrated effectively and lessons are planned to include warming up and
cooling down activities. Teachers manage pupils and activities wdl, thereby promoting
positive attitudes and good behaviour. All teachers dress gppropriately for the lessons,
providing pupils with good role models. They stress the aspects of safety that pupils need to
condder during lessons. Pupils enjoy the lessons, respond quickly to the teachers
suggestions and usudly work well together.

The coordinator provides good leadership of the subject. Thereisagood policy document
and the scheme of work, based on nationd guidelines, ensures that pupils develop skillsin a
logicd progresson. Thereisgood provision to ensure equdity for boysand girls. All pupils
have good opportunities outsde class to practise skillsin soccer, rugby, rounders, netball
and ahletics, and benefit from competitive games. The profile of the school has been raised
inthelast year. Pupils have participated, successfully, in the six-a-sde Footbal Community
Programme &t the Regbok Stadium and shared the trophy with another school. They have
competed in an Under 10s Sde before the International Austrdia versus England game, dso
held at the same venue. Externa coaches, for example, in tennis and rugby further develop
and enhance pupils skills. Thereis good liaison with the neighbouring high school, and its
facilities, such as the swvimming baths and playing fields, are made available to the pupils. An
as=ssment record system for individud pupilsisin place but has not yet been fully
implemented. Currently there is no monitoring of teaching. Thereislittle use of ICT, for
example, to plot pulse rates after exercise, but there is scope for thisto be developed.
Resources for learning are good and enhance attainment and progress.

RELIGIOUS EDUCATION
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During the ingpection it was possible to see two lessonsin the infants and one lesson in the
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juniors. Judgements are also based on an analysis of school documents, teachers planning
and pupils work in books and on display, and discussions with pupils and teechers. Dueto
the time of the ingpection much of the work focused on Christmas. The school has
maintained standards in religious educeation sSnce the previous ingpection and standards
attained by infants and juniors are in line with the expectations set in the Localy Agreed
Syllabus.

Inthe infants, Year 1 pupils know the story of Chrissmas. They develop awareness of the
link between Saint Nicholas and Father Chrismas. Pupils explore the mora issues and the
ggnificance of sharing with the poor and giving to others at Chrisgmas. By Year 2, pupils
can rel ate the events when Jesus was born. Fedlings are explored in depth asto how Mary,
Joseph and others felt about the birth of Jesus. Pupilsrelate the specid events at Chrismas
time and know the names of places and people in the events. By the age of eeven, pupils
learn about the Idamic faith. They discuss amilarities and differences between Idam and
Chrigtianity. They learn about other religions such as Judaism and Hinduism. Most pupils
show good undergtanding of the key eventsin Chridtianity during assemblies. Pupils develop
understanding of customs and religious traditions and research to find out the differencesin
secular and non-secular traditions. However, fewer examples were seen of pupils studying
arange of ories and themes to understand the different depth of meaning which can be
interpreted in various ways. Whilst good opportunities are presented resulting in lively
discussion, the emphasisis generdly on mora issues with less focus on the spiritua
dimension of religious education lessons.

Effective links are made with the development of literacy skills. Pupils are taught a good
range of subject specific vocabulary. They are encouraged to use this vocabulary in their
response to questions. Pupils are also encouraged to pay attention to the quaity of writing
and presentation. For example, in Year 2, pupils were reminded of full stops, capitd letters
and gppropriate demarcation of words when writing the story of Chrismas. However,
whilgt thisis effective in improving language skills, vauable time is dlocated to indructions
and explanations that are unrelated to lesson objectives.

The qudity of teeching is satisfactory. Due to timetable arrangements rdigious education is
taught by the coordinator in dl the classes except Year 2. Thework iswell planned and
based on high expectations, which on occasions are too high and not well linked to the age
and ability of the pupils. For example, inthe Year 1 lesson, the text on the overhead
trangparency was too complex for the reading leve of the pupils and the content could have
been smplified and illudtrated with arelevant sory to capture their interest and imagination.
Instead, much of the time was taken in giving explanations and dthough reference was made
to how it affects their families, not al pupils grasped the ideareadily. Activities provided in
the juniors offer good opportunities for pupils to develop independence and initiative and
while the higher ataining pupils make good use of these opportunities, the lower attaining
pupils at timeswork at adower pace. The coordinator has good subject knowledge, which
iswdl reflected in the quality of questioning and in giving congtructive feedback to the pupils.
However, pupils would benefit from more opportunities for quiet reflection on the spiritua
dimengon of rdigious belief and exploring fedings of awe and wonder.

The coordinator has worked hard to review and up-date the policy and to develop the
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scheme of work based on the revised Locally Agreed Syllabus. This provides appropriate
guidance and a clear framework which ensures continuity. The coordinator recognises that
assessment is under-developed and is reviewing the national guidance for implementation
throughout the school. Displays on Idam, Hinduism and Christmeas contribute well to rasing
awareness of different religions, as do visitsto places of worship such asthe Hindu Mandir.
Resources and artefacts for the subject are good but there are insufficient reference books
on the subject in the libraries.
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