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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Hareside First School is Stuated in the middle of a large housing estate in the town of Cramlington.
The majority of children are from the loca area, dthough a significant minority travel from further
afield. There are currently 281 pupils on roll, 140 boys and 141 girls. There are three part-time
Nursery classes with 75 children and two full time Reception Classes. Most pupils are of white ethnic
origin and there is one of mixed race origin. None are learning English as an additional language. The
percentage of pupils digible for free school meds (17 per cent) is in line with the nationa average.
The percentage of pupils on the school’s register of specia educational needs (12.2 per cent) is below
the national average, athough the percentage of pupils with a statement of special educational need
(1.8 per cent) is average. The attainment of the pupils on entry, although varying from year to year, is
broadly average.

HOW GOOD THE SCHOOL 1S

This is a very effective school.  In the National Curriculum tests at age seven, the pupils achieve
standards that are well above the national average in reading, writing and mathematics. All of the
pupils, including those with special educationa needs, make good progress throughout the school. This
is due to the good quality of teaching that is provided by the hardworking and committed staff. The
pupils have very positive attitudes towards school and behave well. The headteacher provides strong,
effective leadership and is well supported by senior staff. The staff work well together and there is a
commitment to raising standards further. The school provides very good vaue for money.

What the school does well

The pupils achieve well above average standards in reading, writing and mathematics by the time
they leave the school. They make good progress throughout the school.

Standards in religious education and art and design are good.
The quality of teaching is good overal. The teachers are hardworking and committed.
The pupils behave very well, enjoy coming to school and have positive attitudes towards lessons.

Thereis very good provision for the pupils moral and socia development. The care the school
provides for the pupilsis a particular strength.

The parents have positive views of the school and their support and involvement is very good.
The headteacher provides very good |leadership and is well supported by senior staff.

The governors know the school well, are supportive and work effectively with the senior staff to
improve the quality of education provided by the school.

What could be improved

Opportunities for pupilsto carry investigative work in science.
The quality of the teachers marking in some classes.

The state and safety of the external fabric of the building.

The areas for improvement will form the basis of the governors' action plan.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made very good progress since the last inspection. The pupils performance in the
National Curriculum tests has improved significantly with considerably more pupils achieving at the
higher levels. All of the key issues from the last inspection have been addressed. The co-ordinators
are now more effective in managing their subjects and standards in information and communication
technology have improved. The observation of teaching has significantly raised the quality of teaching
and learning in the school. In the Reception classes the curriculum is planned more effectively and is
better suited to the needs of the children.

STANDARDS

The table shows the standards achieved by pupils at the end of Year 2 based on National Curriculum
test results.

compared with
Performancein: all schools similar Key
schools
1999 2000 2001 2001
reading A A A A well above average A
above average B
writing A* A A A* average C
below average D
mathematics A A A A well below average E

When the children enter the Nursery, their attainment is broadly average. Most make good progress
and are likely to achieve the Early Learning Goals in all areas of learning by the time they enter Y ear
1

At the end of Key Stage 1, the 2001 Nationa Curriculum test results show attainment in reading,
writing and mathematics to be well above the nationa average, and the average for smilar schools.
The proportion of pupils ataining the higher level (Levd 3) in reading, writing and mathematics is a'so
well above the national average. The proportion of pupils attaining the expected level in the Nationa
Curriculum teacher assessments for science is well above average. Inspection evidence confirms this
picture of high achievement and standards that are well above average in English and mathematics at
the end of Key Stage 1, and by the time the pupils leave the school. Although the pupils achieve above
average standards in science, they do not have sufficient opportunities to develop their investigative
skills and, because of this, they do not achieve the standards of which they are capable.

The pupils achieve good standards in religious education and art and design in both key stages.

Standards in al other subjects are in line with national expectations by the end of Key Stage 1 and by
the end of Year 4.
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PUPILS ATTITUDESAND VALUES

Aspect Comment
Attitudes to the school Very good. The pupils enjoy coming to school and are enthusiastic in
their work.

Behaviour, in and out of Vey good. The pupils behave wel in lessons. Playtimes and
classrooms lunchtimes are enjoyable occasions with the pupils participating in a
good range of activities provided for them.

Personal development and | Very good. The pupils are willing and respond well to opportunities to
relaionships take on responsibility. The very good relationships between staff and
pupils are a strength of the school.

Attendance Satisfactory.

TEACHING AND LEARNING

Teaching of pupilsin: Nursery and Years1l-2 Years3-4
Reception
Quality of teaching Good Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The qudity of teaching is good throughout the school. This represents a very good improvement since
the last inspection when over 20 per cent of the teaching was unsatisfactory. The teaching of children
in the Foundation Stage is consistently good or better. A particular strength of the teaching in the
Foundation Stage is the way in which the teachers and support staff work together, ensuring a
consistent approach to the children’s learning. English and mathematics are taught well throughout the
school and the effectiveness of the teaching is seen in the standards achieved by the pupils. Basic
literacy and numeracy skills are wel taught and the national strategies have been implemented
effectively. In the best lessons, the teachers are enthusiastic, question the pupils effectively and use
the discussion sessions at the end of lessons well to assess how well the pupils understand what has
been taught. The teachers planning is good, as is the way in which they manage the pupils. The
quality of teaching results in the pupils maintaining their enthusiasm for learning and they work hard to
improve their knowledge and understanding. They are keen to complete tasks and the good practice
of teachers providing the pupils with targets for improvement effectively chalenges the pupils to do
even better. In some classes the quality of marking of the pupils work is inconsistent and does not
aways challenge the pupils to improve. In asmall number of lessons there was an occasiona lack of
pace and this resulted in the pupils not achieving the standards of which they were capable. In
science the teachers do not provide the pupils with sufficient opportunities for them to carry out their
own investigative activities, but the teaching of science is otherwise good. The good teaching in art
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and design results in the pupils producing high quality work, particularly their observational drawings.
Standards in religious education are also above average due to the high quality of the teaching.

OTHER ASPECTS OF THE SCHOOL

Aspect

Comment

The qudity and range of
the curriculum

Good. The children in the Foundation Stage are provided with a good
range of activities. The school gives a high priority to teaching literacy
and numeracy and this is helping to raise standards. A good range of
vidts and vigtors adds significantly to the quality of provison. The
pupils are provided with a satisfactory range of out of school activities

Provision for pupils with
gpecia educationa needs

Good. There is early identification of pupils with specia educational
needs and the school provides an appropriate level of support to ensure
they make the progress of which they are capable.

Provison for pupils
persond, including spiritud,
moral, social and cultural
development

There is very good provison for the pupils mora and socid
development and good provison for ther spiritual and cultura
development.

How well the school cares
for its pupils

There are good procedures in place for child protection and for looking
ater the pupils. There are very good procedures in place for
monitoring the pupils progress and for monitoring and improving
behaviour. Thisisafactor in the pupils postive attitudes and is helping
to raise standards.

There are good links with the parents who demonstrate a keen interest in their children’s work and are

supportive of the school.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect

Comment

Leadership and
management by the
headteacher and other key
staff

The headteacher provides the school with strong, effective leadership

and is well supported by the senior management team. Some of the co-

ordinators are new to their posts and have not had time to make a
significant impact on monitoring the quality of learning. However, they
are committed, hard working and keen to raise standards.

How well the governors
fulfil their respongibilities

The governors know how well the school is performing and have a very
clear understanding of what needs to be done to improve further. They
fulfil al of their statutory duties effectively.

The school’s evaluation of
its performance

The school regularly compares itsalf with other, smilar schools to gauge
how effective it is. There is no complacency, and through these
evaluations, the school recognises that further improvements can be
made.
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The strategic use of
resources

The school makes very good use of staff, learning resources and the
accommodation. There are very clear links between the school
improvement plan and the budget. The school applies the principles of
best vaue by seeking quotations for services and selecting the most
cost effective options. Effective use is made of specific grants,
especially funding for pupils with specia educational needs.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved

Their children like school.

The children make good progress.

Behaviour is good.
The teaching is good.

The school 1ooks after the children well and
expects them to work hard.
The school iswell led and managed.

There are good links with the parents.

The range of activities outside lessons.

The ingpection team agree wi

th the parents' positive views of the school. The range of out of school

activities is satisfactory for the size of school and for the age of the pupils.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and pupils' achievements

1

The assessment of the children on entry to the Nursery classes shows a broad range of
attainment but the mgjority of children are of average atainment. By the end of the Reception
year mogt children will have achieved the Early Learning Gods in language, literacy and
communication, mathematica development, persond and socid development, knowledge
and undergtanding of the world, physcd and cregtive development. The good teaching
ensures that the children al make good progress and by the time they enter Year 1, the
mgority are working within the National Curriculum.

The 2001, Nationd Curriculum test results were well above average in reading, writing and
mathematics. When compared with smilar schools, the results were well above average in
reading and mathematics and very high in writing. These good standards have been
maintained over the last three years and are better than at the time of the last inspection. The
proportion of pupils reaching the higher leve (Leve 3) is wdl above the nationa average in
reading, writing and mathematics. The teacher assessments in science at the end of Key
Stage 1 show attainment to be above average. The ingpection findings confirm the results of
the Nationa Curriculum tests and teacher assessments.

At saven years old, the pupils spesking and listening skills in English lessons and in other
subjects are above the expected level. The pupils listen attentively and talk with confidence.
Their skills are developed as they move into Key Stage 2 and by the end of Year 4 ther
confident speeking skills enable them to talk enthusiagticaly about their lessons and about
their favourite books and authors. They demongtrate good listening skills through the relevant
responses that they give to each other and to the teachers questions.

The ingpection found high standards in the pupils reading and writing. Literacy hours are,
overdl, taught very well, and the pupils are encouraged to read for information and to
express their written idess in a range of different styles. Literacy is developed effectively
across the curriculum with the teachers making good use of opportunities to develop specific
vocabulary in subjects such as science. They provide the pupils with ample opportunities to
develop writing skills, a good example being the ‘class novd’ whereby teachers provide the
pupils with good information on how to Structure a sory. These sKkills are developed very
effectivey as the pupils move into Key Stage 2, and by the end of Year 4 most pupils
demondtrate a very good grasp of writing for different purposes. For example, they write an
historical account of the Great Fire of London based on Samud Pepys's diary and a set of
ingructions on how to dance the ‘Galopede’. The pupils read a wide variety of books and
are confident readers by the end of Year2. They use the library to search for information and
enjoy reading for pleasure, making good use of the school’s good range of books. By the
time they leave schoal in Year 4 the pupils reading skills are well above average.

In mathematics, at the end of Key Stage 1 and Year 4, the pupils atainment is well above
average. Lessons follow the Nationd Numeracy Strategy with plenty of pace and a variety
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of activities. As a result, the pupils develop a good understanding of numbers and they are
taught a the beginning of each lesson how to work out sumsin their heads. Seven year olds
understand how to add, subtract, multiply and share smple numbers. They count up to and
back from 1000, in 100s. They confidently estimate numbers and tdll the time accurately.
By the time the pupils leave the school they work with larger numbers using al four numerical
operations and are learning to subtract usng decompostion. They learn to collect data,
display and interpret their findings. They measure the perimeter of shapes accurately, and
have begun to use a formula to caculate the perimeter and area of regular shapes. The
pupils understanding of data handling is developed and supported effectively by using
computers and, as a result, sandards in this aspect of mathematics eement is above what is
normally expected.

The results of tests and assessments are used in English and mathematics to set targets for
individua pupils. The pupils progress towards their targets is tracked wel through the
school. These targets are shared with the pupils and parents, ensuring the information is used
effectively as ameans of rasng atainment.

The pupils attainment in science is above what might be expected at the end of Key Stage 1
and by the end of Year 4. By the age of seven, the pupils have a good knowledge and
understanding of scientific facts. They have a secure knowledge of forces and make
predictions about how far a car might travel when the height of the ramp is varied. The higher
ataining pupils begin to explain how the ramp’s surface might affect the distance travelled.
The Year 3 pupils show a good understanding of a fair test when they test materials to see
which would be the most suitable for making an anorak. The school works very closdy with
alocd nature group in maintaining and developing an éttractive garden area.  Year 4 pupils
take the main responghility and the project has a postive impact on the pupils learning in
environmental science. Evidence from lesson observations, discussions with the pupils and a
scrutiny of their work indicates that there are too few opportunities for them to carry out thelr
own investigations and consequently, standards in this aspect whilst average, could be higher.

Due to the good qudlity teaching and strong emphasis placed on the subject, Sandards in art
and design are above those normally expected at the end of Key Stage 1 and the end of
Year 4. Standards in observationd drawing are particularly good with the pupils
demonstrating a good eye for detail. Standards are aso above average in religious education
throughout the school. As with art and design, the good teaching and clear planning have
resulted in good improvements since the last ingpection. Standards are in line with nationa
expectationsin al other areas of the curriculum.

Pupils attitudes, values and personal development

9.

The children behave very wdl in the Early Years classes. They come into school happily and
confidently, they know the routines of the classroom, for example organising therr fruit for
snack time and taking part in the activities during regidration time with enthusasm. They
enjoy learning, concentrate very well and persevere to complete atask before they moveto a
new activity. They play and learn well, both dongside one another and together.

Cramlington Harseside First School - 13



10.

11

13.

14.

The pupils behaviour, attitudes and personal development are very good. The pupils
atendanceisin line with the nationa average. The overdl atitudes and behaviour of pupilsis
very good. Children in the Nursery respond well to the teacher’ s direction and in one lesson
in the hall, the children were very enthusiagtic about acting the parts of animas chosen by the
teacher. There have been no recent exclusions from the school.

During the ingpection there were many examples of pupils displaying very postive responses
to the teachers ingructions. For example, in a very good Year 4 mathematics lesson, the
pupils worked very hard to develop their mentd arithmetic skills in response to the teacher’s
questioning and prompting. Very good behaviour was observed in school assemblies and in
one assembly, the pupils showed their amusement when a visting minister produced a large
floppy sheep (Shaun) out of aplastic bin liner. The sheep was very wdl used by the minister
to ddiver an important mora message to the children. Most pupils displayed very good and
consstent behaviour when walking around the school and during lunchtimes and play times.

The day-to-day relationships between pupils and staff and between pupils is very good. The
school provides arange of opportunities for the pupils to develop their socia and mord skills
through spesking, listening and taking respongibility for undertaking tasks around the schoal.
These include the distribution and collection of school registers, tidying up classrooms and
helping out in the school library. The older pupils are additiondly given the respongbility of
vigting the nursery to work and play with the very young children. Project work is so used
to enhance the pupils persona development and many pupils have been involved in the
transformation of parts of the school grounds into an attractive wildlife and garden area.

The overal attendance at the school is satisfactory and is broadly in line with the nationa
average. There is little evidence of regular lateness and punctuaity between lessons is good.
School registers are correctly marked both am. and p.m.

The conggtently postive attitudes and behaviour of the pupils at the school has a sgnificant
impact on their enhanced learning and contributes effectively to their persona devel opment.

HOW WELL ARE PUPILSOR STUDENTS TAUGHT?

15.

16.

During the inspection, one of the 62 |essons seen was excdllent, 21 were very good, 28 were
good and 12 were satisfactory. There was no unsatisfactory teaching. This represents avery
good improvement since the last inspection when over 20 per cent of the teaching was
unsatisfactory and there was less teaching that was very good or better.

The teaching is good in the Nursery and Reception Classes with a sgnificant amount of very
good teaching. All the teaching seen was good or better. A particular Srength is the very
good support given by the teaching assstants in the Nursery.  This contributes to the good
learning that takes place in these classes. A key issue from the last ingpection was to improve
the qudity of teaching in the Reception class. This has been very wdl addressed by
dterations in the personne, improvements to teachers knowledge and understanding of the
curriculum and how it should be planned and by improving the quality and use of assessment.
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17.

18.

19.

The measures have resulted in a very good improvement in the quality of teaching, which is
now gtrong in al of the classes in the Foundation Stage.  The teachers carefully plan the
learning activities and make good use of the nationad guidance and the Frameworks for
literacy and numeracy. The children make good progress in the basc skills of reading and
writing because they are very well taught in the literacy sessons and many other opportunities
are provided for them to tak, listen, read and write. Smilarly, they make good progress in
learning basic numeracy skills. All of the lessons use questions very effectively to promote the
pupils thinking and communication skills. The children have access to a good range of
learning activities that are very well organised and this together with the very good
management of the children enables them to make good progressin al the areas of learning.
The teaching assstants support individua and group activities very effectively. On avery few
occasions, however, opportunities to develop the pupils creative learning are missed.

The qudity of teaching and learning is good overdl in Years 1 and 2. The teachers plan
lessons well and they have a good understanding of the subjects to be taught. They assess
the pupils very carefully and make good use of this information to plan work that meets their
needs. Thisis particularly so for English and mathematics where improved teaching is helping
to raise dandards. The teachers are good at sharing the learning objectives with the pupils.
The pupils respond very well to the good teaching. They concentrate very well, work hard
and learn quickly.

The teaching of literacy and numeracy is generdly good throughout the school. The work is
chdlenging and matched closdly to the pupils needs. The arrangements for setting the pupils
according to their prior atainment in numeracy are successful in helping the pupils to achieve
their potentid. In the best lessons, the teachers make good use of the warm up sesson to
develop the pupils mental arithmetic skills. The pupils enjoy these sessons and respond
enthusadticaly. Very occasondly, in some Year 3 lessons, this part of the lesson lacks pace
and the pupils do not learn as quickly as they should. In the best literacy lessons the pupils
meke rapid gans in ther learning. In an excelent Year 2 lesson, the pupils writing
techniques — use of adjectives, understanding of dliteration, how to begin and end a story
effectively — improved rapidly due to the teachers excellent subject knowledge and her
ability to engage the pupils in the lesson. Mot teachers make very effective use of the
classroom assstants who have a sgnificant impact on the progress made by the pupils. Very
occasondly, however, these assgants kills are under-utilised by the teachers. The
teachers make very effective use of assessments to ensure the work is planned at the
gppropriate level. As a consequence, the pupils are continualy chalenged to improve. The
teachers dso0 share individud literacy and numeracy targets with them and this enables them
to have an even greater understanding of what they need to do to improve.

The teaching of science is good throughout the school.  Apart from the good planning and
clear learning objectives, a particular strength is the way in which the teachers question the
pupils to determine their underganding and to simulate ther interest, resulting in good
progress by the pupils.  Although the pupils are given some opportunities to plan their own
investigations they are insufficient to ensure the pupils make satisfactory progress in this
aspect of their work. The school acknowledges that this is an area for development. The
teaching of at and design and religious education has improved since the last inspection.
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20.

Better subject knowledge, clearer planning and a greater awareness of what the pupils are
expected to achieve is ensuring the pupils improve their rete of learning.

The school ams to identify pupils with specid educationa needs as soon as possible. The
qudity of ther individua education plans is good overdl, with targets that are cler and
measurable. In lessons, the pupils with specia educationa needs are well supported both by
teachers, support assstants and volunteer helpers.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS OR STUDENTS?

21

23.

24

The children in the Foundation Stage have access to awell planned curriculum that takes into
account the Early Learning Goals and the Frameworks for teaching literacy and numeracy to
children under the age of 9x. The key issues from the last ingpection have been very well
addressed. There is a comprehensive Early Years Policy in place and better physica and
outdoor play facilities. The school now has a very good number of wheded vehicles and
other play equipment for outdoors, and in the larger Nursery classroom, a good soft play
area has. Regular opportunities for the children to explore learning outdoors are planned and
the new facilities have extended the opportunities for physical development of the children.

For the pupilsin Years 1 to 4 the school provides a good range of learning opportunities that
includes dl the subjects of the Nationd Curriculum and religious education. The curriculum
meets statutory requirements for al subjects.

A key issue of the last ingpection was to develop the English curriculum by producing a
scheme of work and by developing literacy in other subjects. This has been achieved very
successfully. The school uses the nationd literacy framework well and the teachers planning
for both literacy and numeracy is good. The school gives a high priority to the teaching of the
core subjects of English, mathematics and science but it dso plans well for the other
curriculum subjects S0 as to provide rich and interesting learning experiences for dl of the
pupils. A particular strength of the curriculum is the links that the teachers make between
different subjects and this has a positive impact on the pupils learning and particularly on
their slandards of written and spoken language. For example, through skilful links and good
teaching, the Y ear 4 pupils gain a good understanding of the language and techniques used by
writers, artists and composers to create a particular setting or mood.  The pupils are then
able to gpply this to some of their own writing and musicd and artistic compogtions.

The curriculum is enriched through a sound range of extra-curricular activities, which includes
some sports and physical activities for the older pupils. The Year 3 and 4 pupils also have the
chance to learn to play the guitar and the keyboard. Recent educational visits have beento a
local centre for a Victorian day and a visit to the coast to support the Year 2 work in
geography and science. Vigtors to the school include ministers and Chrigtian groups to take
assembly aswell as avidting artist and an environmentaist who provides regular support and
input with the school garden project. A further issue from the previous ingpection was to
improve the planning and teaching of information and communication technology and this has
been addressed effectively.
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25,

26.

27.

28.

29.

The headteacher and the co-ordinators guide and oversee the long and medium term plans
basaed on the literacy and numeracy frameworks and teachers then plan thoroughly using an
agreed format. In other subjects, the school has successfully adopted and adapted many
elements of the nationally published schemes of work. Year groups use these schemes well,
frequently collaborating in their weekly plans. In most subjects, the co-ordinators collect
work samples and hold informal discussons with staff to review the work covered and the
standards achieved. However, athough there is arolling programme of subject review, there
Is occasonaly a long time lgpse between subjects becoming a focus of the school
development plan. This means that whole school assessment and target setting procedures in
the non-core subjects are not yet implemented.

The school provides well for the pupils who have specia educational needs. They have
access to the full curriculum and are helped to benefit from it through careful planning and the
good use that is made of the learning support assistants. They work and plan closdy with
class teachers to ensure the pupils learning needs are met and they provide good support
@ther to individuas or smdl groups. The pupils have individua education plans that contain
small, achievable targets for improvement and these are reviewed regularly to ensure that the
pupils are making good progress. The specia needs Code of Practice is fully implemented.

The school’s arrangements for personal, socid and hedth education are very good, due
mainly to the fact that this has been a recent whole school priority. Citizenship, environmenta
awareness and socid issues are al taught as part of the school’s programme and a particular
success is the school’s participation in the Dans project. (Drugs Awareness in Nursery
Schools Initiative) The school has aso been awarded three categories towards a national
Hedthy School Award.

Another key issue from the last ingpection was to strengthen the school’ s links with the local
community. This has been addressed very effectively. For example, there are good links with
the loca home for the ederly with vidts by the pupils who sing and perform, and with the
residents invited to school for coffee afternoons. The school has good links with its partner
middle and high schools with some joint training taking place. Staff aso meet with the middle
schooal to discuss planning for the progression in learning for the pupilsin Years 3to 6. The
school receives support from businesses in the area through donations for resources or
through the use of their environmentd facilities

Overdl, the provison for the spiritud, moral, socia and cultural development of the pupilsis
good. This good provison makes a significant contribution to the pupils positive atitudes
and their very good behaviour and persond relationships.

There is good provision for the pupils spiritua development. Each day the pupils share an
act of collective worship that provides them with opportunities to think about the world
around them and the consequences of the things they do. The pupils are postively
encouraged to contribute to discussons in class and in assemblies. For example, they
consder their own actions with regard to litter and waste and the contribution they can make
in caring for our environment. They condgder the wonders of life through their learning in
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32.

subjects such as literature, science, art and music. In a science lesson the Year 4 pupils
express excitement and wonder when the results of a meting experiment are not as they
initialy predicted. The Year 1 and 2 pupils are ingpired and motivated by the success of their
ingrumental accompaniment to a song. The pupils regularly experience the joy of singing
together which they do both in class and in assemblies

The provison for pupils mord development is very good. The school achieves high
gandards in this area due in no smal part to the success of the school’s provison for
persondl, socia and hedth education. There is a supportive atmaosphere in the school where
mutua respect between the adults and pupils is wel cultivated. Those in the school
community value honesty and fairness, the pupils are taught to distinguish right from wrong
and to congder others less fortunate than themsaves. In lessons, the school fosters sdlf-
awareness and open-mindedness by offering the pupils many opportunities for moral and
socid respongbility. There are high expectations of the Year 4 pupils who are ‘top of the
school’ and they rise to the chdlenge very well. The older pupils help and support the
younger ones and amogt al of the pupils appreciate the need to share. Whole school and
classroom rules reinforce the vaues laid down in the school’s ams and make the pupils
aware of the importance of acam, orderly environment where everyoneis vaued.

The provision for the pupils socia development is very good. They are encouraged to work
together purposefully and to be responsble. For example, they act as bell monitors, take
registers to the office and help in the nursery during breek times. They behave responsibly
when working away from the classroom at the computer or when working as part of a small
group supervised by a parent helper. Their socid awareness is further developed through
vidts to the locd home for the elderly and the postive way in which they respond to vistors
to the school.

The provision for the pupils cultural development is good. The school nurtures their aesthetic
development through the appreciation of literature, music and art. The range of art in the
school’s art gallery as well as the good quality displays of the pupils work makes a significant
contribution to their cultural development. Similarly, their learning of national and Northumbrian
folk songs adds to their awareness of aspects of their own culture. Work in history and
geography, aong with the depth and breadth of the religious education curriculum, provides
numerous opportunities for the pupils to compare customs, traditions and beliefs from different
cultures and religions as well as opportunities to begin to appreciate the cultura diversity of the
society in which we dl live.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

3A.

The procedures for child protection and welfare are good. Child protection procedures are
in place and are effective. The school teaching staff are well supported by a range of both
internd and externa support aff and provide a high degree of wefare support to individua
pupils. The day-to-day pastord and wefare provison for the pupils a the schodl is
particularly strong and is well co-ordinated by the Headteacher. In the classroom, teachers
and classyoom assgtants are aert to any observed difficulties. The school carries out regular
Hedth & Safety audits of the site and full records are maintained. Fire drills are completed
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and appropriate records are kept. The school maintains an accident book and has introduced
avery ffective sysem to assst teachers in the observation of pupils who have had an injury
to the head during the school day

The schoal is proactive in the monitoring of individua levels of pupil absence and lateness.
However, there is some evidence of inconsistency in the interpretation of the difference
between authorised and unauthorised absence. The promotion and improvement of higher
attendance levels is satisfactory. Good reward systems are in place to encourage good
behaviour and work at school. There is aso an effective sanctions system in place. The
pupils academic performance and persond development is monitored both formaly and
informally by the school and steps are taken to identify individud problems with a range of
srategies which may include the preparaion of Individual Education Plans as appropriate.
The pupils are dso provided with many opportunities to make progress with their own
persond development and these are particularly effective with older pupils.

The high level of child protection and welfare support for the pupils has a sgnificant impact
on their learning and persona development and it is a strength of the schooal.

The procedures for assessing the pupils atainment and academic progress, and the ways in
which the information gained is used, are very good throughout the school. Thisis a strength
of the school and makes a significant contribution to the high standards attained by the pupils
in English and mathematics. Aswell asthe gatutory tests, the school makes very good use of
a range of non-gtatutory tests to track the pupils learning and progress. The information is
used to ensure that the teachers are aware of what the pupils know and can do in English,
mathematics and science. They then plan future work closely matched to the pupils needs.
The school makes sure that the recaiving teachers are fully involved in setting the targets for
the pupils in their class. It monitors the progress of the pupils in attaining the targets set and
addresses the individua needs of the pupils throughout the school year. As part of the
schools annud reports to parents it is made clear what the pupils will be tackling in the next
year. A paticular srength is the way in which the pupils use individua target cards in their
writing lessons to remind them of the ways in which they can improve their work. However,
athough the parents receive clear legflets which explain the learning targets in mathematics,
these are not made explicit to the pupils in the same way as the writing targets are.
Throughout the school there is an inconsistency in the way work is marked and the ways in
which the pupils are helped to understand what they need to do to improve, on occasions this
causes thelr progress to dow. The school makes good use of assessment outcomes to inform
curricular planning particularly in English, mathemétics and science. The managers of these
subjects monitor assessments and use the information to guide the teachers long term
planning of what should be taught to the pupils and how it will be taught. At present
assessment in the other subjectsis limited, but the schoal is aware of the need to develop this
area

The children come into school happily and there are good arrangements in place for day-to-
day exchange of information between parents, carers and the school staff. Arrangements are
in place for the children to leave school safdly in the care of a known adult. The teachers and
their assstants know the children well and establish a very good rapport with the children,
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this encourages the children to work hard and to behave well. Soon &fter entry into the
Nursery Classes an assessment is carried out with the children. Basdline assessment is
carried out as the children enter and |leave the Reception Classes. The information is used to
target areas for development with individua children. In addition, the teachers have good
arrangements to check how well the children are learning on a day-to-day basis and whether
they are making enough progress. They use the information to plan further work for the
children enabling them to learn progressively. The children with specid educationd needs are
identified a an early stage and good support is given to enable them to fully participate in al
the activities planned and for them to make good progress. There is very close liason
between the school and the Learning Support Service. This rdationship has a very postive
impact on the provison for the pupils. There is regular assessment and reviewing of the
pupils needs. The pupilswith specia educationa needs are well supported by other services
such as the Speech and Language Therapy Service, Behaviour Support Team and School
Medica Service.

A good range of procedures is in place to monitor and support the pupils persona
development. The policy for persona development is effective in practice and a planned
programme of activities for each year group ensures good provision. Through persond, socid
and hedlth education and citizenship lessons the school meets many of the pupils needs and
enables the teachers to monitor the pupils development. In the Nursery and Reception
classes the school keeps detailed records of the pupils personal, socid and behavioura
development, which enables the teachers to support the children well as they stle into
school life and learn to be more independent, consider others needs and work well together.
The school keeps comprehensive records on the pupils with specid educationd needs as
they progress through the school. It provides additiond support to the pupils who have
emotiona and behavioura difficulties and this helps them to become more effective learners.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

40.

41.

Parents views of the school are good, as are the schoal’s links with parents.  The findings
from the parents questionnaire show the mgority of parents are very supportive of the
school and of its ams and objectives.  The parents Sate thet their children like school and
that they are making good progress. Parents aso fed that the teachers are good and that the
school is well managed. The information provided by the school through the prospectus and
the governors report to parents is good. Information provided to parents via regular
newdetters is of a good standard and the annual academic reports cover the areas which a
pupil has been studying together with detailed target areas for development in literacy and
numeracy. These reports dso include dgnificant detail on each pupils progress in the
foundation subjects and their persona devel opment.

All parents have been invited to enter into a home/school agreement which is designed to
promote improved relationships between the school, parents and children. The school
operates an open door policy and the Headteacher is proactive in her endeavours to further
develop the dready good relationship between parents and the school. This development of
home/schoal relaionships takes many different forms but the most dgnificant is the way in
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which the Headteacher and her staff offer a wide range of pastoral support and care to both
children and their parents. Childcare support is available to parents via the ‘Little Angels
Company’ which utilises spare accommodation on the Ste and provides childcare facilities
and safe passage to and from school. Parents are additionaly encouraged to attend a family
literacy action group known a ‘FLAG', and thisis a very effective additional provison. The
school has aso arranged a number of meetings for parents to explain the recently introduced
literacy and numeracy hours. Parents are active in their fundraisng work for the school. The
majority of parents so help with their children’s education a home by listening to them read
and by helping them with occasional project work.

The school’ s links with parents provides a good contribution to the pupils learning and it isa
srength of the school The school has good arrangements in place for the introduction of the
children to school, this includes vidts to the classes and meetings for parents. The teachers
are readily available to the parents and carers to discuss any day-to-day problems and

regular evenings are arranged to discuss the progress made by the children. The Parents

Asociation is supportive in assgting the school to improve the facilities for the Nursery and
Reception Classes, for example providing some good qudity wheded vehicles for the
children to use outdoors. Parents help in the classrooms on aregular basis.

The teachers inform parents at an early stage if there are problems with a child's learning.
They are fully involved in procedures for the forma assessment of specid educationa needs
and in the annua review procedures.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

44.

The leadership and management of the school are very good. The headteacher is committed
and enthusiastic and has worked hard, together with staff, governors and parents, to address
the issues outlined in the previous report. The very good progress the school has made since
the last ingpection is atestimony to the headteacher’s sense of purpose.  There has been a
very dear focus on raising and maintaining sandards, particularly in English and mathemetics
and in improving the qudity of teaching. Significant improvements have been made in the
quaity of education provided for pupils in the Foundation Stage and information and
communication technology is now being used more effectively. The Nationd Literacy and
Numeracy Strategies have been implemented effectively, and subject policies and schemes of
work introduced. The role of subject leaders has become clearer and curriculum planning
has improved condderably, but in a way that is not over-burdensome to the saff. The
assessment procedures for English and mathematics are very effective and enable the staff to
monitor very accurately the progress made by the pupils. The headteacher knows the staff
well and the effective monitoring of teaching and learning has eradicated the unsatisfactory
teaching and improved the qudity € sewhere.

The governors are regular vistors to the school and have a good understanding of the
grengths and wesknesses of the school. They are effective in fulfilling ther responghilities
and work hard to support the school. Individud governors have responsbility for specia
educationd needs and for curriculum subjects and they are effective in monitoring whet is
taking place. The governors appraise the work of the headteacher and have set targets for
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49,

51

improvement.  They fulfil thar role in holding the school to account for the qudity of
education it provides very effectively.

The school improvement plan is a good document that takes account of the previous report
and demondtrates a clear vison for raisng sandards. Achievable gods have been =,
timescaes are redistic and methods of monitoring progress towards the gods are clear.
Specific grants awarded to the school are used well and linked to expenditure outlined in the
school improvement plan.

The co-ordinator for the Early Years classes is experienced, wdl informed and enthusiadtic.
Working with the senior management team she has contributed to the clear direction and the
shared vison for the improvement of the curricullum for the children following the last
Ingpection. She leads and monitors planning and assessment and is a good leader. The
classrooms provide a very good range of practica activities, the furnishing and decoration
and digplays are lively and colourful, and there is a good range of resources to use both
indoors and outdoors.

The management of specid educationa needs is jointly shared by the headteacher and the
nursery teacher and this ensures that the whole age range is well covered. They perform the
role very effectively and follow the recommendations of the Code of Practice for specid
educationd needs very carefully. The team of educationd support assstants is dways very
well briefed, has received suitable training and plays a key role in ensuring that the pupils of
below average ability make good progress in ther learning. A group of parents has o
recaived specid training and is very effective in supporting groups of lower ataining pupils.

There are very good financid planning practices in place, that involve staff, and ensure the
school’s educationd  priorities are fully addressed towards providing a good learning
environment for the pupils. This represents a significant improvement since the last ingpection.
Specific grants are well used to improve the pupils learning and raise standards. Good
examples are the use of the Nationd Grid For Learning (NGFL) grants to develop and
extend the information and communication technology resources, and the infant cass sze
monies, to ensure sufficient teacher assstants are available to support the pupils learning in
the classroom.

The provison of teaching and support staff is well matched to the requirements of the
curriculum. The school accommodation is very good and enables the curriculum to be taught
in a pleasant environment. Subject resources are satisfactory.

The daff work effectively as a team and they are well supported by a good number of
classroom assgtants, some of whom are dso able to provide welfare and first aid. In most
classrooms, the support assstants are well deployed and used effectively to support children,
athough on a few occasions they are under-utilised. The nursery nurses are particularly well
deployed. The daff and pupils are well supported by vigting specid educationa needs

specididts.

Cramlington Harseside First School - 22



52.  Themgority of classrooms are of a reasonable Size for the number of pupils being taught and
storage space for resources is adequate. Space in the nursery is tight but adequate. The
externd space and outdoor facilities a the school are very good. The school aso has the
advantage of two separate hdls and these are well used. There are two attractive and
interesting library areas and these are used well to teach children the key dements and
objectives of libray use. There is a aufficient range and number of resources for dl
curriculum aress.

53.  Externd aspects of the building need atention. During the week of the inspection, tiles
attached to walls of the buildings became detached and create a sgnificant danger to the
pupils. Although it was a particularly windy week, there is evidence thet it is not unusud for
thesetilesto fal, and the proximity of walkways necessitate urgent attention.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
54.  The headteacher, staff and governors should now;-
Q) raise sandards in science by providing the pupils with more opportunities to plan
and carry out thelr own investigations,
(Paragraphs 7, 19, 77 — 81)

2 ensure thereis greater consstency in the quality of the teechers marking;
(Paragraphs 67, 80, 118)

3 as amatter of urgency, consider how the danger created by thetiles can be

diminated.
(Paragraph 53)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 62
Number of discussions with staff, governors, other adults and pupils 27
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 1 21 28 12 0 0 0
Percentage 2 34 45 19 0 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when inter preting these percentages as each lesson represents more than one percentage point.

I nformation about the school’ s pupils

Pupils on the school’sroll Nursery YR-Y4
Number of pupils on the school’sroll (FTE for part-time pupils) 36.5 281
Number of full-time pupils known to be eligible for free school meals 43
FTE means full-time equivalent.
Special educational needs Nursery YR-Y4
Number of pupils with statements of special educational needs 1 5
Number of pupils on the school’s specia educational needs register 3 29
English as an additional language No of pupils
Number of pupils with English as an additional language 0
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 18
Pupils who |eft the school other than at the usual time of leaving 18
Attendance
Authorised absence Unauthorised absence

% %
School data 6.3 School data 0.0
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National comparative data 5.6 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year Boys Girls Total
Number of registered pupilsin final year of Key Stage 1 for the latest reporting year 2001 21 39 60
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 20 20 21
Numbers of pupils at NC level 2 Girls 38 37 37
and above
Total 58 57 58
Percentage of pupils School 97 (94) 95 (95) 97 (100)
aNC level 2 or above National 84 (83) 86 (84) 91 (90)
Teachers’ Assessments English Mathematics Science
Boys 20 20 20
Numbers of pupils at NC level 2 Girls 37 33 37
and above
Total 57 53 57
Percentage of pupils School 95 (91) 88 (93) 95 (98)
at NC level 2 or above National 85 (84) 89 (88) 89 (88)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 0
Indian 0
Pakistani 0
Bangladeshi 0
Chinese 0
White 227
Any other minority ethnic group 1

Fixed period | Permanent
Black — Caribbean heritage 0 0
Black — African heritage 0 0
Black — other 0 0
Indian 0 0
Pakistani 0 0
Bangladeshi 0 0
Chinese 0 0
White 0 0
Other minority ethnic groups 0 0

This table refers to pupils of compulsory school age only.

Teachers and classes

Qualified teachersand classes: YR -Y4

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the

number of pupils excluded.

Financial information

Total number of qualified teachers (FTE) 10 Financial year 2000/2001
Number of pupils per qualified teacher 255

Average class size 28.1 £
Education support staff: YR-Y4 Total income 638,368
Total number of education support staff 5.5 Total expenditure 644,438
Total aggregate hours worked per week 131 Expenditure per pupil 1,918
Qualified teachers and support staff: nursery Balance brought forward from previous year 44,131
Total number of qualified teachers (FTE) 15 Balance carried forward to next year 38,061
Number of pupils per qualified teacher 24.7

Total number of education support staff 25

Total aggregate hours worked per week 75

Number of pupils per FTE adult 9.3

FTE means full-time equivalent.

Recruitment of teachers

Number of teachers who |eft the school during the last two years 2
Number of teachers appointed to the school during the last two years 1
Total number of vacant teaching posts (FTE) 1
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less than one term (FTE) 1
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FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

Theteaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Number of questionnaires sent out 280
Number of questionnaires returned a7
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
70 28 0 2 0
74 21 2 2 0
60 38 0 0 2
41 57 2 0 0
74 26 0 0 0
47 51 2 0 0
68 30 2 0 0
70 30 0 0 0
43 55 2 0 0
55 43 0 2 0
67 30 2 0 0
24 2 18 4 1
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

Personal, Social and Emotional Development

55.  The children make good progress and are likely to achieve the Early Learning Gods by the
age of five. The quaity of teaching in this area of learning is good. The teachers ensure that
the children become confident and develop a clear understanding of what is expected of
them. The children settle quickly and happily when they come into school. They have postive
atitudes to learning, persevere with tasks and behave well. When dressng and undressng,
and in taking care of their persona hygiene, the children are confident and independent. The
children's persona and socid <ills are deveoped wdl throughout the Nursery and
Reception Classes. They are provided with good opportunities to work and play together
and reflect on the effect of their actions on others. There are very good relationships between
adults and children. The children spesk confidently and respond well to questions from their
teachers and other adults who work with them. They move confidently between the activities
and the teachers provide a good baance of directed tasks and of children-chosen activities.
Good links between the children's home lives and school are made through activities such as
taking turns to take the 'Bear in the Bag' home. Parents and carers write about the child's
everyday life and integrate the Bear into the story. The children listen with concentration and
interest to the happenings in each other's lives. The children have good opportunities to
condder issues such as caring for themselves and making friends through the Dang project

(Drug Awareness in Nursery Schools Initiative).

Communication, Language and L iteracy

56.  The children make good progress and by the age of five mogt have achieved the Early
Learning Gods and are working within the Nationd Curricullum. Teaching in this area is
good. The teachers develop the children’s early reading and writing skills through the sharing
of books, stories and rhymes and good teaching of phonic skills. Thisis built in the Reception
Clases and the children have a good introduction to the Literacy Hour. For example, in a
lesson on the book 'Baboom’, the teacher extends the children’s understanding of the
development of a story and develops their strategies for reading words using the context of
the sentence. All of the teachers encourage the children to join in the reading of the words
that they know. The children enjoy listening to and reading stories and they pay close
atention to the teachers, they respond well to events in the stories and they are often keen to
add their comments. They take home reading books and other work to share with parents
and carers and this makes a pogitive contribution to their achievement. The children listen to
and talk to their teachers and other adults in individua and group discussions such as how
pets need caring for. They recognise and read and write their names and the mgority know
individua letters of the aphabet by name and sound and can sound out the letters of Smple
words. They recognise many words by sght and use their knowledge of letter soundsto help
them read and write unfamiliar words. All of the classsooms have aphabet charts, captions
and labels that encourage the children to link letters and sounds and read words themsdlves.
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Throughout the Foundation Stage the children acquire a good understanding of the writing
process, they hold pencils correctly and are taught the correct way to form letters. There are
good opportunities planned for the children to encourage them to write for a variety of
purposes, for example al the children were engaged in writing birthday card messages for a
classroom character from the reading scheme. On a few occasions the worksheets provide
too little chalenge or the work was over directed by an adult.

Mathematical development

57.

The children make good progress in gaining mathematica understanding and skills. By the
end of the reception year most of the children have achieved the Early Learning Goa's and
are working within the Nationa Curriculum in mathematics. Teaching is good and in the
Reception Classes the children are given a good introduction to number work through the
Numeracy Strategy. The children make good progress because the teachers know what they
have learnt and plan the next stage of work carefully to chalenge them and extend their
knowledge of, and skills of working with, numbers. The teachers frequently provide good
opportunities for the children to count and use numbers, and this enables them to develop
thelr understanding of the number system. They al recognise numbers one to ten in digits and
most of the children can count to at least 20 and many confidently beyond. They understand
the concept of smple addition, and most can add to ten. The more able can count money in
one pence pieces, add different amounts of money together and subtract using single digit
numbers. The children can identify which three-dimensond shapes will roll. They make
pictograms of their favourite fruit and block graphs of their pets.

Knowledge and Under standing of the World.

58.

By the time they are five, most children are likely to achieve beyond the level expected in
knowledge and understanding of the world. The qudity of teaching is good in this area and
the children make good progress. This is because good activities are planned. For example,
those which enable the children to make progress in understanding that water is displaced by
putting different objects into it or when they bake orange cake they learn that ingredients
change when they are cooked. They are given many opportunities to use the compuiter, they
know how to use the keyboard to write, how to use the paint programs to creste pictures
and patterns and how to use the mouse. The children have an understanding of how things
work and to talk about different materials that objects are made from. They learn about
growth and change as they plant bulbs and watch them grow and produce flowers. Using
matching cards the children can place names of countries and cities on a large map of the
British 1des. There are many adult led activities for the children to learn about the world
around them, for example using their sensesto investigate different foods. However, there are
fewer opportunities for the children to explore and investigate on their own.

Physical development

59.

In the Nursery and Reception classes, the children develop their physica skills through the
indoor and outdoor sessons where there is a range of resources for climbing, balancing,
throwing and catching. They make good progress so that by the age of five, most children
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exceed the national expectation in this area of learning. Since the last ingpection the planning
for the teaching and learning in this area has improved, dong with the improvements in the
adventure playground and the number and quality of wheded vehicles. The nursery children
now have an indoor soft play area where they are able to jump and climb and play together.
The children show a good awareness of space by not bumping into each other as they move
and they take care when they are playing not to act in ways that may harm other children.
During the ingpection the westher was unsuitable for outdoor play sessions but teachers made
good use of the hal for playing ring games and other physica activities. For many of the new
Nursery children it was ther firsg experience of holding hands in a ring, sSnging and doing
actions. They made good progress during the session because of the very good management
by the teacher, the good use of other adults and the positive, fun atmosphere created. The
children are provided with many good opportunities to develop fine motor skills using
paintbrushes, pencils and scissors, as well as through joining pieces together when making
jigsaws and models.

Creative development

60.

The children make good progress in cregative development and most attain and exceed the
early learning gods before they leave the Reception Classes. There is a wide range of
activities planned to promote this area of learning. The children learn to mix colours, make
colours lighter by the gradud addition of white and to use paint of different thickness. The
children can name a good range of colours. They paint a variety of subjects with enjoyment
and confidence. They play well together enjoying the fed of modelling materids and use tools
to decorate the shapes they have pressed out. On a few occasions, opportunities to develop
the pupils cregtive aress of learning are over directed. Chances to explore new learning for
themsdves are missed and this limits the progress in developing ways of expressng
themsalves through art activities. However a particular strength of the work is the wedth of
role-play stuations. The children enter imaginaively into these role-play opportunities and
they are well supported by adult participation and intervention. They serve and sdl items in
the coffee shop and restaurant, use the post-office to send letters and birthday cards and
learn about the needs of different animals as they treat them for injuries and illnesses in the
anima hospits. The children know a good variety of rhymes and songs, they sing, play
percussion instruments and quickly learn to join in with the actions and words of songs
competently and enthusiagticaly.

ENGLISH

61

The results of the nationd tests for seven-year-olds in 2001 in reading and writing show that
the pupils atainment is well aove average. When compared with smilar schoals, the
pupils atainment is well above average in reading and very high in writing. Nearly hdf of the
pupils attain at the higher level in reading and over one third in writing — well above average.
Over the previous four years the school has been achieving very smilar results. Standards
are equaly high when the pupils leave the school in Year 4. In the most recent assessments
just over haf of the pupils reach standards in reading, and a third in writing, thet an average
pupil would achieve a the end of Year 6. This is a result of a particular focus on the
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teaching of writing and improvements in the breadth of the reading curricullum. There is now
a much greater range of reading books and very good communication and support for
reading homework. Boys achieve particularly wdl in writing and this is a direct result of the
way in which this subject is taught. Ingpection findings indicate that tandards in the current
Year 2 and Year 4 are well above average.

Standards of spesking and listening are very good throughout the school. All of the pupils
make good progress in lisening to their teachers and each other. Those pupils who have
particular difficulty with their learning are well supported by classroom assistants and make
good progress. By the age of seven virtudly dl pupils ligen very well to questions and
explanations and respond well to the texts they share in whole class sessons in the Literacy
Hour. They confidently read out their work in front of the class. The mgority of the pupils
are able to contribute to discussions and have a good range of vocabulary with which to
express themselves. By the time they leave the school in Year 4, the pupils listening and
pesking sKkills are very well developed. The mgority of the pupils are able to explain and
judtify their answers and opinions. For example, in a good drama lesson, the Year 3 pupils
showed good sills in understanding and empathising with the various characters in the Story
of King Midas and were able to act out their parts very well.

Throughout Key Stage 1, dl of the pupils, incduding those who have difficulty with ther
learning, make good progress in their reading and by the time they are ready to transfer to
Key Stage 2, dmogt al of the pupils are very confident readers and many are dready reading
at the higher levels. The wide range of reading books and those based on ‘red’ books and
authors such as Catherine Storr, Ted Hughes and Road Dahl, interest and motivate the
consderable number of the pupils who are dready proficient readers. This enables them to
reach well above average sandards. The pupils understand that authors use plot, character
and description to catch and hold the reader’s attention. Most of the pupils successfully
contribute to group and class discussons about the author’s intentions.  The younger pupils
are taught how different letters make the same sound and how to break words up into parts.
This gives them confidence to tackle unknown words. For those pupils who have more
difficulty with their reading, the classroom assistants use time very effectively to support these
pupils. Nearly dl the pupils use information books successfully. Very good use is made of
the refurbished library. This addresses a weakness identified in the previous ingpection. The
pupils know, for example, where to find the contents and index and they make good use of
the Dewey system to locate specific interest books. The range of books that the pupils take
home, such as information books, story and poetry books, some specificdly at the pupil’s
reading level and others intended to be shared a home, ensures that the pupils read very
widely. The detailed reading diaries that go between home and school ensure that parents
and teachers work together very effectively.

By the time they leave school a the end of Year 4 virtudly al pupils are reading a well
above average levels and al make good progress. They enjoy reading and talk confidently
about their preferences for books and authors such as C. S. Lewis and Roald Dahl. They
make good use of dictionaries to help them understand the meanings of words. The school
library is used very regularly by dl of the pupils, who have good skills in locating different
types of information books. Many pupils aso belong to the locd library. The wide range
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and high qudity of fiction and non-fiction books available throughout the school supports and
increases the pupils interest in reading. Virtudly dl pupils take and read these books at
home with support from their families. Across the school very detailed records of their
reading are kept for each pupil and these include comments by teachers, parents and
classroom assgtants as well as comments by the pupils themselves. This has a very pogitive
effect on their progress.

The standards reached in writing by pupils when they transfer to Key Stage 2 are consstently
well above average both nationally and when compared to smilar schools. This is because
teachers put much more time and emphasis into formally teaching the skills of writing and
have very high expectetions of ther pupils. This was perfectly illugtrated in an excelent Year
2 lesson.  The pupils had previous experience of the story of ‘ The Gingerbread Boy and the
Runaway Pizza’ The excdlent discusson and the very focused teaching ensured thet the
pupils had a very good understanding of how to compose a coherent and structured plot with
redigtic characters, who use interesting vocabulary. This was achieved by the whole class,
sometimes dl together, sometimes in twos and sometimes in groups, discussng and
brainstorming each section of the story. The result was a ‘Class story of qudity that the
pupils used as a framework and mode for their own writing. This resulted in the mgority of
the pupils making very good progress in ther writing skills. Almogt al of the pupils compose
interesting stories that have plot, structure and imaginative and gppropriate characterisation
The pupils spdling, handwriting and presentation of their work are well above average and
most pupils write in a fluent joined script as well as confidently using full stops, capitd |etters,
gpeech marks, exclamation and question marks correctly.

By the time they leave the schoadl in Year 4, the mgority of the pupils are competent writers,
while a third are attaining & well above the level appropriate to their age.  All pupils make
very good progressin their writing. Spelling homework is teken home regularly. Good useis
made of dictionaries. The pupils work shows a wide range of writing for different purposes
and audiences. There are good links to other aress of the curriculum. For example, the
pupils write their own diaries based on their knowledge of ‘ The Greet Fire of London’ using
Samuel Pepys swork asamodd. Good links are made with the geography curriculum when
the pupils write letters to protest againgt the proposed development of a loca wild life area.
Imaginative reports written in gppropriate style about ‘Aliens &t Haresde,’ ingructiona
writing about ‘How to dance the Galopede’ and accounts of experiments in science enable
the pupils to develop their writing skills.

The overd| qudity of teaching is good. No unsatisfactory lessons were seen. In dl lessons
seen, the teachers are skilful in ensuring that the pupils understood the main purpose of the
lesson and in reviewing what the pupils had learnt at the end. They use good resources such
as white boards to involve dl of the pupils directly and to check how wdl the pupils
understand. Teachers have high expectations of what the pupils can do and they are
becoming higher. They use questions very well to check the pupils understanding and to
demand responses from dl pupils a the levd of which each pupil is capable.  They set
chalenging targets and lessons are well paced. Planning is very good and the teachers are
skilled at providing an accurate match of work to challenge the pupils a the most gppropriate
levd. All of the pupils have short-term individua targets that are very reevant to the
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particular stage of their learning and encourage them to improve. In al casses relationships
are very good and this adds to the pupils motivation. The teachers establish very good

levels of control because they have very high expectations of the pupils behaviour. As a
result, the pupils waste very little time, and work very sensibly in groups and independently.

The teachers provide some very effective learning resources such as lists of high frequency
words or charts showing the typica structure of atraditiond tae. All teachers make regular
and accurate assessments of the pupils progress. Marking is generally good across the
school but there are some inconsstencies especidly in Year 3. Learning assgants play a
very important role; enabling lower achievers particularly, to take a full and active part in
lessons and helping them make good progress.

The management of the subject is good and has had a very postive impact on rasing
dandards. The subject co-coordinator has an excdlent understanding of the strengths and
aress for development in the subject. Together with the headteacher, she has conducted
forma observations of English teaching and led staff meetings giving points for development.
The tracking of pupils, and the individua pupil targets that are set and regularly reviewed, has
been amgor factor in the railsng of slandards.

MATHEMATICS

69.

70.

The results of the national tests for 7 year olds in 2001 show the school’s performance in
mathematics was very good both when compared with the nationa average and with smilar
schools. Thisis avery good improvement since the last ingpection and over time the trend of
the results shows a steady rise. The pupils enter the Year One classes with a range of
atainment but mogst have achieved the Early Learning Gods and are working within the
Nationa Curriculum guiddines. On the bass of the work seen during the ingpection the
pupils attainment is well above average a the age of seven and when the pupils leave the
school. Throughout the school al of the pupils make good progress and the pupils achieve
well, dthough the rate of progress dows dightly as the pupils move through Year 3,

In the last report progress in Key Stage 1 was judged to be satisfactory with better progress
in Key Stage 2. There were wesknesses in the pupils &bility to think things through for
themsdves, in the way mathematics was used in other subject areas, and there was little use
of homework. These issues have been successfully addressed and good arrangements are in
place to provide work that chalenges the pupils of al abilities. In the lessons seen the pupils
were congtantly encouraged to caculate using a range of strategies and to explain how they
had reached an answer. Mathematica skills and knowledge are well used across the
curriculum. In science the pupils read thermometers to measure the fal in temperature and
show their results as line graphs. In a geography topic on recycling they use computers to
present their findings as pie charts and block graphs. They can use grid references and scales
when reading maps. Cookery lessons provide them with opportunities to use mass and
capacity in practical Stuations. Homework is used well to support and extend work being
donein classes.
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72.

73.

74.

75.

Throughout the school the pupils enjoy their mathematics lessons and are keen to answer
questions. They generaly concentrate well and try hard and work well both independently
and in smal groups. The pupils are given opportunities to use skills of estimation and to solve
problems using al four numerical operations. They count and calculate accurately and can
explain how and why they have reached an answer and in some cases they are able to
Suggest dternative ways of working out.

By the time they are seven, the pupils have a very good understanding of place value, many
of them to 1000. Most are able to multiply and divide by 2, 5 and 10 and they work out
haves and quarters of three digit numbers. The pupils recognise and extend number
sequences and recognise basic three-dimensiona shapes and can identify the properties that
each one has. They tdl the time in intervas of five minutes using digitd and anaogue clocks.
The pupils can complete Venn diagrams to show who has brothers and sisters and display
data about slver coins and their shapes using a Carroll diagram. They can complete and
recognise rotating and repesting patterns and correctly identify right angles.

By the time the pupils leave the school they can work with larger numbers using dl four
numerical operations. They are learning to subtract using decompostion. They know most of
their multiplication tables. The most able can work out problems to do with money and length
using two decima places with confidence. They learn to measure angles accurately and know
how to read a variety of scales for measuring. The pupils learn to collect data, display and
interpret their findings. The pupils can measure the perimeter of shapes, and have begun to
gpply aformulato caculate the perimeter and area of regular shapes.

The quality of teaching is consstently good with some very good fegtures. Of the nine lessons
seen four were very good and three were good. There was no unsatisfactory teaching. The
teachers plan the work well and teach the basic skills of numeracy very well. They have a
good knowledge of the subject and how to teach it. They use gppropriate vocabulary and

open-ended questions to extend the pupils understanding of the mathematica topics. In the
best |essons, the teachers have high expectations of the pupils ability to use intelectud effort,

to concentrate and explain their answers. Occasionaly, asin a Year 3 lesson seen the pace
of the introductory part of the lesson dows, and the effectiveness of the learning opportunities
for the independent session is then lessened. The work seen in the pupils books in this class
isonly satisfactory and the pupils make dower progress than in other classes. In most classes
good use is made of the teaching assigtants but on occasions they are not well utilised in the

mental and ord part of the lesson to asss the teachers in checking the pupils understanding.

The teachers have put in place very good procedures to check how wel the pupils are
learning and whether they are making enough progress. The teachers match the work well to
the needs of different pupils. However, dthough the parents receive clear information
explaining the learning targets in mathemdtics, these are not aways made explicit to the
pupils. Throughout the school there is an inconsstency in the way work is marked in
mathematics and in the ways in which the pupils are helped to understand what they need to
do to improve. On occasions this causes the rate of progress to dow down, particularly in
Year 3.
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The co-ordinator is enthusiagtic, well informed and committed to maintaining the good
standards achieved by the school. She has good opportunities to monitor teaching and
learning and contributes to an ongoing evaudtion of the subject, working closdy with the
senior management team. The school has recognised that when the pupils leave Key Stage 1
there is some dowing down in the pupils' rate of progress and has plans to address thisissue.
Mathemdtics is given a high profile in the school and in al the classes there are interesting and
interactive displays to support the teaching and learning together with a good range of
resources for teaching and learning.

SCIENCE

7.

78.

79.

The most recent results of the 2001 teacher assessments at age seven show that standards in
science were above average. Over the past three years, the number of pupils assessed as
ataining the higher leve (level 3) has increased significantly. Inspection evidence supports the
view that by the time the pupils are seven and when they leave the school at the end of Year
4, sandards in science are above average. This represents a good improvement since the
time of the previous ingpection in 1997 when standards were judged to be average. Since
that time, al the pupils, including those with specid educationa needs, have continued to
make good progress overall and they achieve well. However, evidence from lesson
observations, discussions with the pupils and a scrutiny of their work indicates that there are
limited opportunities for them to carry out ther own investigations and to follow their own
lines of enquiry (science Attainment Target 1). Consequently, standards in this aspect remain
average and could be higher.

By the age of saven, the pupils have a good knowledge and understanding of scientific facts
because the range of work is wide and is organised effectively to build on their previous
learning. The Year 2 pupils enjoy learning about forces and they are able to make predictions
about how far a car might travel when the height of the ramp is varied. The higher ataining
pupils are further able to understand and begin to explain how the ramp’s surface might affect
the distance travelled with comments such as, ‘If it's too ridged the car won't go over the
bumps’ The Year 3 pupils show their good understanding of a fair test when they test
materiads to see which would be the mogt suitable for making an anorak. For example, they
can explain why each sample of fabric needs the same number of rubs to test for wear or
why the same amount of water must be used when testing the fabric’ s waterproof properties.
By the time they reach Year 4, the pupils learning about materids is extended as they
investigete their properties as insulators. The pupilS good understanding of fabrics as
insulators and their development of logicd thought was summed up in the comment of one
pupil who predicted, ‘If the furry fabric keeps things warm, it might aso keep things cold.’
The school works very closdy with a locd nature group in maintaining and developing an
atractive garden area. Thisis an on-going project for which the Year 4 pupils take the main
responsbility and practica activities in the garden have a podtive impact on the pupils
learning in environmenta science.

Across the school, the pupils can present their work in a variety of ways such as annotated
drawings, tables, written accounts and diagrams. However, methods of recording are
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directed by the class teacher and these are frequently the same for dl pupils in the class
whatever ther ability. This regtricts the pupils independence and use of initiative and can dso
dow their rate of progress. There are some opportunities for the pupils to use information and
communication technology in science but this is an area that could usefully be further
developed.

The qudlity of teaching in science is good throughout the school. Of the five lessons observed,
al were at least satifactory and one was very good. The teachers planning of lessons is
detailed and thorough and clearly identifies what the pupils will learn. The learning objectives
are returned to in the discussions a the end of lessons in order to assess how successful the
learning has been. A drength of the good and very good lessons is the qudity of the
teachers questions which challenge the pupils and make them think more deeply about what
they are doing. For example, good questions during the plenary session of a Year 2 lesson
helped the pupils to understand and describe why their test was not fair across dl the groups
due to variations in the type of car, the size of the bricks and the surface of the ramp. Less
successful teaching and learning takes place when the task is tightly directed by the teacher
and the pupils are not provided with opportunities to devise their own experiments, choose
materid's independently or decide on their own methods of recording. Across the classes the
marking of work in science is. For example, there is scant evidence of ord feedback to the
younger pupils and the work of the older pupils does not often contain comments that will
help them to improve.

The key factorsin the raising of slandards since the time of the previous inspection have been
the improved qudlity of the teaching and the good use that is made of assessment to track the
pupils progress. The pupils are tested at the end of each topic and the results are andysed
and used to plan further work as well as to set targets for improvement.  Assessment
procedures have recently been refined and further developments are planned for later this
year when science becomes the main focus of the school development plan. The co-
ordinator has observed and evauated teaching and learning in some classes and further
monitoring is planned in the near future. Panning in science is based on the nationd
guidelines and teaching is well supported by a good range of resources.

ART AND DESIGN

82.

From the lessons that were observed during the ingpection, together with the scrutiny of work
in the pupils sketchbooks and from the high quality work on display around the school, the
ingpection findings are that by the age of seven and at the end of Year 4, dandardsin art are
better than those found in most schools.  This represents a good improvement since the last

ingpection.

The pupils of dl ahilities, including those with specid educationa needs make good progress.
They enjoy at activities, they are proud of their work and talk knowledgesbly and
enthusagticaly about it. Ther achievements are celebrated in well-presented displays that
enhance the school hall, the corridor areas and the classrooms.
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The Year 2 pupils are taught to mix and blend colours to obtain the desired shade when using
the viewfinder technique to reproduce a small section of a print by Kandinsky. They adso
show good skill in producing colourful pastd and crayon drawings of mini—beasts. The Year
2 pupils make clay coil pots and decorate them with pearl effect paints whilst the Year 4
pupils closaly observe peppers to produce detailled drawings which are then skilfully
reproduced in clay. The pupils are enthusiastic when discussing their finished product and
show greet pridein their work on display.

Throughout the school, the pupils make good progress as they develop their knowledge,
skills and techniques. They are given opportunities to draw what they see using a variety of
media and the resulting drawings of flowers, objects and people are very successful. The
pupils work carefully using colours effectively and showing good use of shgpe and
perspective. They are encouraged to experiment with colour and texture. For example, the
Year 2 pupils reproduce etchings of poppies by ‘fanning’ the paint for the flowers and then
drawing in lines to bring the shape dive. Adding a pastdl background completes the pictures.
They dso work with pastels and in the style of famous artists such as Van Gogh, Paul Klee
and William Morris.

Throughout the school, great emphasis is placed on observationa drawing and consequently
there are fewer opportunities for the pupils to work with paints to produce pictures such as
landscapes or to work with fabrics.

The pupils enjoy expressing ther fedings and ideas through their work and do so usng a
range of good quaity media and materids. Almogt al of the pupils use their sketchbooks as a
vauable resource. By the time they leave the school a the end of Year 4, the pupils have
acquired good technica skills such as understanding the importance of testing shades when
colour mixing, and how to use dip when working with clay. The work of the older pupils
aso shows a good understanding of the techniques of smudging, shading and pressure to
creste shadows and outline.

From the range of the work seen and from the two lessons observed the quality of teaching in
art isjudged to be good. The teachers enjoy very good relationships with the pupils and have
high expectations of them. This has a Sgnificant impact on how the pupils learn and the good
standards they achieve. The teachers make good links between art and other subjects and
this aso has a pogtive impact on the pupils learning. For example, the Year 2 pupils use
paints and pastels to create pictures of the fire of London as part of their history topic. In
Year 4, at, musc and literature are linked through close observation of how writers,
composers and artists create particular moods and settings for their work. The teachers plan
work that provides for the progressive development of knowledge and skills. Almost dl of
the teachers have good subject knowledge and, as a result, the pupils acquire the skills and
techniques needed to make good progress in a range of art activities. Good use is made of
information and communication technology to support learning in at when the pupils use
programs to create repesting patterns as well as to reproduce illustrations in the style of Jan
Pienkowski. A further good fegture of the teaching is the very good use made of the artigtic
talents and support of volunteer parents. Where the teaching is less successful the pupils do
not have sufficient opportunities to gpply their new skills. For example, when learning how
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paper can be torn, scrunched, folded and plested, no time is planned for the pupils to use
these methods in a finished piece of work.

At the time of the inspection there was no co-ordinator for art and the headteacher was
overseaing planning, teaching and learning in the subject. The scheme of work for art is based
on nationa guiddines and this ensures that the pupils are taught a range of skills and given the
opportunity to work with different media To further simulate the pupils interest in art, the
school has set up an art gdlery. Thisis a very pleasant area that contains a range of classc
and modern prints by artists from around the world. The galery is wel used by groups of
pupils and this, together with their work in well-planned art lessons makes a sgnificant
contribution to their spirituad and culturd development.

DESIGN AND TECHNOLOGY

Q0.

91

92.

93.

During the period of the ingpection, it was only possble to observe a smal number of
lessons. However, scrutiny of the pupils work, photographic evidence and the teachers
records of assessment show that by the end of Year 2, and by the time the pupils leave the
school, the mgority of pupils attain standards that are average for their age. Standards have
been maintained since the previous ingpection.

The teachers planning documents show that pupils experience al aspects of the Satutory
curriculum.  Throughout the school, lesson plans show that a practica approach is adopted
and tha due atention is given to designing and evduating, and not just making. Work is
effectively linked to other subjects, for example, science, music, religious education and art
and design. As part of their religious education work, the pupils have designed and used a
variety of materids to make Joseph’'s Multicoloured Dreamcoat. Year 1 pupils have
produced satisfactory designs for a musica ‘shaker’ and then used lollipop sticks and other
materids to creste ther desgn. The teachers effectively enhance the pupils culturd
development through the making of African masks as part of a geography topic.

The qudity of teaching is satisfactory overadl. Classroom management is good and thereis a
clear focus to the lessons. The pupils enjoy design and technology, particularly the making
edement. They concentrate well and work hard on the tasks they are given. Occasionaly
there is an imbal ance between the teachers' input and the amount of time the pupils spend on
the activity. This evidence shows that pupils are being given the opportunity to use a range of
sample tools and are successfully using glue, sticky tape, paper clips, and other meansto join
materids. However, the pupils need the opportunity to use a wider range of materids to
develop their ills further. Almost dl pupils, including those with specid educationd needs
are making satisfactory progress in developing the skills necessary to design and make smple
models.

The school has adopted nationd guiddines to support teechers planning. These are being

used effectively to ensure that new learning builds upon pupils previous knowledge and
experiences. The co-ordinator gives a satisfactory lead to the subject. She monitors

Cramlington Harseside First School - 39



colleagues planning and the feedback from this work is promoting discusson of common
issues and is leading to further development of the curriculum.

GEOGRAPHY

A,

95,

97.

By the end of Key Stage 1, the pupils have made satisfactory progress in geography and
atan average dandards. By the time they leave the schodl in Year 4, the pupils have
continued to make satisfactory progress and achieve average standards.  Standards have
been maintained snce the previous ingpection

By the end of Key Stage 1, the pupils have a good knowledge of the local area and are able
to use gppropriate vocabulary to make observations of the physical festures of ther
surroundings.  For example, in Year 1 they use a large-scale map to identify various loca
features and are able to plan a route from home to school. Through the travels of Barnaby
Bear the pupils learn that other countries such as Spain and Turkey have a different climate to
the UK. In Year 2 they compare the similarities and differences of places far away. They
understand, for example, why in Tobago houses have to be very differently congtructed than
in Cramlington. Good links are made with Literacy when the pupils enjoy stories about Kéatie
Morag and learn about life on the Ide of Struay. They use plans of the school and
classrooms to develop their understanding of scale and direction. They use atlases to locate
the main towns of the United Kingdom as well as some of the mgor cities and countries of
the world.

In Year 3 and Year 4 the pupils continue to develop their mapping skills through their study
of the locd area. Good links are made with history when pupils look a how land use has
changed around Cramlington and why mines and railways are now disused. The older pupils
in Year 4 investigate land use and develop their environmenta awareness when they consider
the arguments for and againgt alarge area of resdentia development near Cramlington. The
development of awildlife area next to the school enables the pupilsto study the links between
science and geography and develop a good understanding of the interdependence of habitats.
The pupilsin Key Stage 2 tdk enthusiagticdly about geography and show a greet willingness
to answer questions and demondirate their level of learning.

The standard of teaching is good. The school has adopted nationd guiddines, which supports
teachersin thar planning. Thisis an improvement since the previous inspection. Lessons are
well planned and there are good links with other areas of the curriculum. For example older
pupils use CD-ROMS such as ‘Ollie Recycles to compare different types of packaging,
while younger pupils learn to write the correct address when, for example, writing post cards
in aliteracy lesson. Good use is made of the loca area to develop the pupils geographical
skills such as vidits to contragting habitats on St Mary’s Ide and Plessey Wood. The school
has esablished useful links with the Cramlington Organisstion for Nature and the
Environment and two loca companies to support environmenta work the pupils are
undertaking.

HISTORY
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101.

Standards at the age of seven and when the pupils leave the school are in line with those
expected nationdly and dl of the pupils make sound progress overdl. Thisisagmilar picture
to that found at the time of the previous inspection. The school has recently re-organised the
teaching of higtory using the nationd guiddines together with an emphadis on locd higoricd
focd points and this ensures a good breadth of study of historical topics. However, the
school should ensure that it aso includes details of how the pupils will build on what they
have learned before and extend the opportunities for the pupils to develop higher sKills of
higorica enquiry and understanding. The school has not yet begun to check how wel the
pupils understand historica issues on aregular basis.

By the age of 7, the pupils have a sound sense of chronology. They can place different homes
correctly on a timdine. They learn about people from history such as Louis Bralle and
Alexander Graham Bdll. They know many facts about the Grest Fire of London and have a
good understanding that we can learn about the past by looking at pictures, artefacts and
eyewitness accounts such as the diary of Samud Pepys. In Year 3 the pupils consider
reasons for the Saxon invasion and settlement of Britain. By the time they leave the school the
pupils have a good understanding of the differences between their lives now and those of
children in Victorian times. They condruct timdines showing important hgppenings from the
nineteenth century until the present day and enter their own life events correctly. Their skillsin
literacy and information and communication technology are well used and extended by the
subject. They research using the Internet and write their own eyewitness accounts of the
Great Fire of London in diary form. The pupils are interested in history; they enjoy taking
about what they have learned and organising their work to present to others. The pupils can
sdect and link information from a variety of sources but they do not evauate the sources or
have opportunities to sdect those reevant to specific questions. Their understanding that
some changes, events and people have been varioudy interpreted is limited and they are not
yet able to suggest reasons for this.

In the lessons seen during the inspection, the quality of the teaching was good and the pupils
made good progress. The teachers have a good knowledge of the history they are teaching;
they introduce the topics in a lively and interesting way and provide activities that give the
pupils opportunities to learn skills of higorical invedtigation. In a Year 3 lesson the pupils
enthusadticdly and carefully excavated an archaeological dSte prepared by the teacher.
Artefacts had been placed at different levels showing recent deposits, through to shards of
pottery and fossils. In the same lesson pupils were using a computer programme that
samulated an exploration of a Saxon village. The teachers have very good management of the
pupils and ensure that the pupils concentrate and try hard with their work. The pupils
learning in both key stages is extended by vigts out of schoal to rdevant and interesting local
historical Sites and centres.

The resources for teaching and learning in history are adequate; they are extended by use of

the library and museum loan services. The subject makes a good contribution to the pupils
Spiritud and culturd education.
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INFORMATION AND COMMUNICATION TECHNOLOGY

102.

103.

104.

105.

106.

Standards in information and communication technology at the age of seven and when the
pupils leave the school a the end of Year 4 are in line with expectations, which is an
improvement on the findings of the previous ingpection. All pupils, induding those with
specia educationa needs, make satisfactory progress as a result of the regular and effective
teeching.

By the end of Key Stage 1, most pupils are familiar with the basic sKills of entering text and
smple editing procedures. They know that work can be saved and accessed at a later point
and many can carry out these procedures with little adult supervision. They have good
keyboard skills and open and close programs with little adult intervention. The pupils make
effective use of a variety of programs. Information and communication technology is used
effectively to support learning in other subjects. For example, the pupilsin Year 2 recognise
the painting style of Kandinsky and they make good use of the tools on a painting program to
produce a picture in his style. They learn how to make effective use of brush and spray
facilities and are confident in selecting appropriate colours.

By the end of Year 4 most of the pupils have secure word processing skills and are beginning
to understand how computers can be used for handling data  Using a program that holds
some of their persond data they learn how to sort records according to specific criteria
They learn the necessity to be very specific when sorting records to avoid anomdies. For
example, when sorting according to the largest shoe sze, they learn that a child's size 13
appears to be bigger than an adult size one etc. Good links continue with other curriculum
aress. Inavery good Year 4 geography lesson, the pupils made effective use of a computer
progran to enhance ther understanding of environmental waste and learned how
manufacturers might reduce the amount of packaging for certain goods.

Information and communication technology is used effectivdly to develop the pupils
independent learning skills.  The pupils teke it in turns to access their own literacy and
numeracy learning programs on computers that are Stuated in the libraries. They do s0
without any adult supervison and demondrate a high leve of independence, working
diligently during their dlotted time of the compuiter.

The qudity of teaching is good overdl. Mog teachers have good subject knowledge and
they use their expertise effectively and make good use of the computers to teach groups and
classes. Their planning is good and assessments are beginning to be undertaken to help them
determine what the pupils can do. They have high expectations of what can be achieved and
this gives good encouragement to the pupils. The teachers plan to use computers to support
subjects such as science, history and geography and this systematic approach has helped to
develop the use of computers. The teachers make good use of computers to support work
in literacy and numeracy. The pupils make good gains in their learning, particularly in those
lessons where teachers have high expectations of what they can achieve. The pupils
keyboard skills improve rapidly and they develop a good understanding of how computers
can be usad to collect data and present it in different formats. For example, in a good
science lesson, the pupils recorded the temperature of water contained in different insulators
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over a period of time. The data was collated and used to produce a line graph on the
computer. The teachers make very good use of the latest technology, for example by
projecting the computer screen onto a whiteboard.  This engages the pupils interest very
effectivey.

The co-ordinator has secure subject knowledge, provides appropriate support for her
colleagues and leads the subject well. Planning is monitored regularly and discussons are
held with colleagues.

MUSIC

108.

100.

110.

By the age of seven and by the time they leave the school at the end of Year 4, the pupils
achieve sandards in music that are in line with those expected nationdly. All of the pupils,
including those with specid educationa needs, make good progress and generdly atain high
gandards in snging and in ligening and gppraisng. Thisis a broadly smilar to the judgement
made a the time of the previous ingpection. The school has made satisfactory improvement
snce that time, dthough improvement in the area of composing has been limited and work
till needs to be done to develop this aspect.

By the age of saven, many of the pupils know the names of tuned and untuned percussion
ingruments and they know that they can be made of wood or metal. Almogt dl of the pupils
can sudain a rhythm and keep to a beat whilgt listening and singing. They have good voice
control and they know and can sing a range of songs which includes loca Northumbrian folk
songs. The pupils enjoy singing in assembly aswell asin music lessons and this makes a good
contribution to their spiritual and culturd development. In Years 1 and 2 the pupils show a
good understanding of pitch and can explain it as high and low sounds. They are dso able to
‘read’ the shape of a series of notes and play them accordingly. The higher attaining Year 2
pupils are further able to find specific sart notes on glockenspiels and chime bars. The Year
3 pupils understand and can demondirate ogtinato as a sustained rhythm. When listening to
recorded music the Year 4 pupils can identify instruments such as a guitar and can describe
the style and mood of the music using the gppropriate language.

The qudity of the teaching in music is good overdl. In the four lessons observed during the
ingpection the quality of the teaching ranged from very good to satisfactory. All the lessons
were wdl planned and incorporated the eements of listening, gppraising and performing. The
teachers built on the pupils previous learning and used skilful questions to draw out what the
pupils aready knew so that their learning could be extended. For example, in a very good
lesson with the pupils in Year 2, the teacher provided praise and challenge in order to boost
confidence and increase learning. ‘Who dares have a go? motivated and encouraged them
S0 that they achieved success. The pace of this lesson was brisk, expectations of success
were high and the materid was very well chosen. Thisresulted in very good levels of learning
for dmogt dl pupils. In alesson with the Year 4 pupils, the teacher’ s questions helped move
the pupils thinking forward so that they could build on their ideas and opinions of the mood
of apiece of music. Because the dement of composing does not have such a high profile in
the music curriculum, many of the pupilsin this lesson found the task of composing a piecein
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asdmilar mood very chalenging. Nonetheless, the teacher made good use of this and brought

the group together to refine and improve their methods of working so that they could achieve

success. A less successful aspect of some of the lessons is that the pupils St for too long

whilgt they ether listen to others or walit their turn to perform. In one of the lessons, a
minority of the pupils were noisy and talkative and the teacher was dow to addressthis.

The music co-ordinator is conscientious in providing support and guidance for colleagues.
She monitors planning in the subject but has yet to evauate teaching and learning and thereis
currently no assessment of the pupils achievements in music. The school plans for music
using the nationd guiddines and this is supplemented by additional materid and a range of
good qudity instruments. The schoal is fortunate in having a good level of musica expertise
amongdt the staff and this, together with the good teaching, makes a significant contribution to
the good progress made by the pupils. The pupils have the opportunity to learn to play the
keyboard and the guitar from teachers who vist weekly. They adso perform songs at the
loca home for the elderly aswell as taking part in joint performances with local schools.

PHYSICAL EDUCATION

112.

113.

114.

The evidence from the lessons seen during the ingpection, a scrutiny of teechers planning and
conversations with the pupils and the physica education co-ordinator show that physica
education has a secure place in the curricullum. Standards of attainment are in line with
nationa expectations and dl of the pupils, incduding those with specid needs, make
satisfactory progress. The curriculum includes gymnadtics, dance, games, ahletics and
svimming.

The infant pupils show good levels of co-ordination as they move round safdly, stopping and
changing direction when ingructed by the teacher. They dter the speed, rhythm, level and
direction of their movements and make effective use of space. They understand the
importance of warming up and have a good bank of warm-up routines. In a good Year 3
dance lesson the pupils interpret musc wel and compose imagindive sequences of
contragting movements.  Infant pupils show good control when catching and throwing large
bals and older juniors show precison, control and fluency when hitting a tennis bdl in a
confined space. In gymnadtics, the infant pupils can devise sequences of moving through
gpace on the floor using different parts of the body both individudly and with a partner.
Records indicate that by the time they leave school most of the pupils are ale to swim 25
metres.

Ovedl the teaching is good. The teachers have clear learning objectives and high
expectations. They manage lessons well and a high standard of behaviour is maintained.
Lessons are planned very thoroughly based on a well-structured scheme of work. Good use
is made of the pupils performance to demongtrate and develop teaching and learning points.
This was identified as an area for development in the previous inspection and has now been
addressed.
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There is a satisfactory range of extra-curricular activities including netbdl, footbal, cricket,
tennis and ahletics. These are delivered by a member of staff and various coaches. Parents
aso make a very vauable contribution to the extra-curricular activities. The co-ordinator has
introduced a very structured curriculum based on nationa guidelines. This provides good
support for teachers and ensures effective ddivery of the curriculum.

RELIGIOUS EDUCATION

116.

117.

118.

119.

The atainment of the pupils by the end of Year 2 and Year 4 is generdly above the
expectations and recommendations of the localy agreed syllabus. Standards have been
maintained in Year 4 and have shown a good improvement in Year 2 dnce the last
ingpection. The maority of pupils, including those with specid educationa needs make good
progress, especidly in the way they are beginning to relate what they have learned to their
own lives.

By the end of Year 4, the pupils have a good awareness of specid occasionsin the Chrigtian,
Jewish and Hindu caendar and know how important these events are to people of different
faiths. They know why Chrismas and Easter are celebrated and are able to recdl and retell
the main eements of the stories. They know a good range of Old and New Testament
gtories and, as the Year 2 pupils hear the story of Noah, they are beginning to understand
why God sent a flood and can articulate this as ‘the people were doing bad things. The
Year 4 pupils have a good knowledge of Jewish customs and know that they celebrate their
Sabbath with specid rituds, prayers and greetings. Work on the Jewish and Chrigtian faiths
shows that the higher ataining pupils have a mature understanding of some of the smilarities
and differences between them and the facts underlying the Sories.

The quality of teaching in religious education is good. In the four lessons observed during the
ingpection the teaching was never less than good and in one lesson it was very good.
Relationships with the pupils are very good and the teachers have a good knowledge of the
subject under discussion. The teaching is well linked to the pupilS own experiences as well
as the learning that has gone before. For example, before telling the story of Noah, the
teacher questions the Year 2 pupils skilfully about other Old Testament stories. Through
careful and sengitive discussion she enables the pupils to provide the link that Maoses, Daniel
and Abraham, like Noah, al obeyed God without question. The pupils good learning was
developed further when they prepared questions to ask a pupil in the ‘hot seat’ acting as
Noah. In another good lesson with a Year 4 class the teacher used the pupils different roles
within the family unit such as son, daughter, brother, sster and grandchild as a way of
introducing them to the difficult concept of the Holy Trinity. Her clear explanations and a very
well planned practica task resulted in good levels of learning and understanding for amost al
pupils. Less successful dements of the teaching are that dl the pupils complete the same task
whatever ther ability and that marking is frequently cursory with few pointers as to how they
might develop or improve their work.

Rdigious education has not been a focus of the school development plan for some time but
the co-ordinator has used alocated funding to provide time to evauate sandards in the
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subject and to begin a useful photographic record of topics covered. Religious education
topics build progressively on the pupils knowledge and understanding and, due to the good
planning and teaching, thisis generally very successful. However, the scrutiny of work shows
that there are some occasions when work is repeated. Closer monitoring and evaluation of
teaching and learning to address this would have a beneficid impact and ensure that even
better progress could be made by al groups of pupils. The school’s own resources for
religious education are sparse but the budget is used effectively to ensure that arange of good
qudity artefactsis borrowed regularly to support work in the subject.
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