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The number of discussions with staff, governors, other adults and pupils should be 49.
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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

S. Mak’'s C of E Primary Schoal isdightly smaller than most primary schools, with 204 pupils
aged three to eleven, with more boys than girls. In the Foundation Stage, 24 children attend the
Nursery in the morning and 23 in the afternoon. Eleven children are in the Reception class part-time
with 19 attending full-time. The percentage of pupils known to be digible for free school medsis
above the nationa average, The percentage having specid educationa needs, including Statements,
issgnificantly higher than average. Five pupils have English as an additiond language. The schoal
has been through a period of congderable ingtahility, particularly in the management and the teaching
daff. When pupils enter the nursery, many have sgnificant wesknessesin their language skills and
ther attainment is below that expected nationaly for children of their age by the time they sart
datutory schooling. Many ill have sgnificant weeknessesin thelr language skills. The schodl is
part of an Education Action Zone.

HOW GOOD THE SCHOOL IS

An ingpection by Her Mgesty’ s Ingpectors of Schoolsin October 1998 took the school out of
speciad measures but found that serious weaknesses remained. Thisis no longer the case. The newly
appointed headteacher has a clear understanding of what needs to be done to address these
weaknesses and has dready overseen a number of much needed changes. Whilst academic
gandards are dowly beginning to rise, they remain too low, particularly in Key Stage 2 and in
literacy acrossthe school. Thisis, in part, due to the disruption caused to teaching and learning in
previous years by the large number of saff changes. The quality of teaching during the ingpection
was found to be nearly dways satisfactory and often good, with some very good examples. The
school has made sound progress in addressing the key issues of the last ingpection and no longer has
serious weaknesses, but more needs to be done in significant areas of itswork. When account is
taken of dl these factors, the schoal is now providing satisfactory vaue for money.

WHAT THE SCHOOL DOESWELL

The recently appointed headteacher provides strong, clear and determined leadership.

Pupils socid and mora development is good and their behaviour well managed.

Children get aflying start to their education in the nursery and reception.

A wide-range of high quality out-of-school activitiesis provided.

All adults in the school give pupils a high standard of care.

Particularly good use is made of the community to widen the experiences of pupils and support
their persond devel opment.
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WHAT COULD BE IMPROVED

Standards throughout the school, particularly in English, mathematics, science and information
and communications technology (ICT).

Curriculum planning to ensure al aspects of information technology are covered.

The effectiveness of senior and middle managers.

The use of assessment information to guide curriculum planning and the individua needs of
pupils.

The partnership with parents.

Attendance.

The areas for improvement will form the basis of the action plan prepared by the
appropriate authority

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in October 1998. All the key issues have been addressed, athough
standards remain too low. Thelow standardsin literacy adversely affect sandardsin other subjects.
Ingtability in the senior management and teaching saff until very recently has resulted in pupils
making dower progress than they should. The proportion of good or better teaching seen during the
ingpection was higher than at the time of the last report and teachers have a good understanding of
the effect their teaching has on learning. The school has adopted nationd schemes for al subjectsto
enable pupils to make steady progress and the headteacher, with the support of the governing body,
has drawn up an action plan focused on school improvement.  Attendance remains well below the
national average.

STANDARDS

The table below shows the standards achieved by 11 year olds based on average point scoresin
Nationd Curriculum tests.

compared with Key
Performance all schools Similar schools well above A*
in: 1998 | 1999 | 2000 2000 average A
English E E* E* E above average
Mathematics B | B | B E* B
Science E E E* Ex average C
below average D
well below average E

Theresultsin last year’ s nationd tests for 11 year olds in English, mathematics and science put the
school inthe lowest 5 per cent of schools nationaly. The school did not meet its targets for pupilsto
gain the expected levelsin last year' s nationd tests in English and mathematics. Evidence gathered
during the inspection shows that standards being achieved by the current Y ear 6 are an improvement
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on last year' stests resultsin English and
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mathematics, athough they remain well below those expected nationdly for children of their age.
Standards in science have improved, athough they remain below nationa expectations. Standards
inICT areaso below. Strategies to raise standards are having an impact, but are too recent to have
raised standards over time,

PUPILSATTITUDESAND VALUES

Aspect Comment

Attitudes to the school | Most pupils have postive attitudes to school. They enjoy coming to it and
many take advantage of the opportunitiesit offers.

Behaviour, inand out | Behaviour in cdassesis mostly good, and pupils respond well to the

of classrooms behaviour management sKills of teachers. On afew occasions behaviour
fals below the high standards expected by the school. Behaviour at
lunchtime, breaks and around the school is satisfactory.

Persona development | The persona development of pupilsis sound, athough there are too few

and relationships opportunities for pupils to work independently or show initiative.
Relationships between pupils and adults are good
Attendance Wl below the nationa average and adversdy affecting standards.

TEACHING AND LEARNING

Teaching of pupils:. aged up to5 years aged 5-7 years aged 7-11 years
L essons seen: 52 Good Good Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

The quality of teaching observed during the ingpection was satisfactory, with many good examples
seen. Overdl, teaching was satisfactory in 38 per cent of lessons, good in 48 per cent and very
good in 8 per cent. Unsatisfactory teaching was found in three lessons (6 per cent). In the
Foundation Stage, teaching was good in six of the nine lessons seen and satisfactory in three. In
Key Stage 1, teaching was good or very good in 71 per cent of lessons and satisfactory in 29 per
cent. Therewas no unsatisfactory teaching. In Key Stage 2, teaching was good or very good in 44
per cent of lessons and satisfactory in 45 per cent. It was unsatisfactory in three lessons (10 per
cent). In the lessons seen, the qudity of learning matched the teaching, which is beginning to meet the
needs of dl pupils. Over recent years, however, the large number of staff changes and ingtability in
the management of the school has meant that many pupils have not made the progress they should.
The teaching of English and mathematics during the ingpection was satisfactory.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quality and range of the | The curriculum is broad and baanced with an appropriate focus
curriculum on the teaching of English and mathematics. Pupils dso benefit

from awide range of high qudity out-of-school activities. The
curriculum is enhanced through good links with the community.

Provison for pupils with
specid educationa needs

Satisfactory. Pupils make sound progress towards the targets of
thar individud education plans.

Provison for pupils with
English as an additiona

language

Satisfactory. Pupils make sound progress.

Provision for pupils persond,
induding spiritud, mord,

The mora and socid development of pupilsis good; their spiritud
and cultural development is satisfactory. More could be done to

socid and culturd
development

prepare pupilsfor lifein amulti-cultural society.

How wdll the school caresfor

its pupils

Peastord careis of high quality. Arrangements for gethering
information on what pupils know and can do are sound, but the
findings are not yet used consstently to plan the curriculum or to
provide for the individua needs of pupils.

The ingability in the school in recent years has shaken the confidence of parents. Rebuilding an
effective partnership with them isa priority of the headteacher in order to support the learning of
ther children a& home and in school. The school is not meeting the statutory requirements for the
teaching of ICT largely due to ineffective subject management in the past.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The newly gppointed, vigorous and committed headteacher is providing the

management by the impetus that has set the school on a clear path of improvement. Mot of the

headteacher and other | gppointments to posts of responsbility are too recent, however, to have had

key deff any sgnificant impact over time. The schooal is currently without a deputy
headteacher.

How wdl the Except for itsfailure last year to provide an annud report for parents or to

appropriate authority | ensure dl dements of information technology are taught, With the exception

fulfilsits of an annua report to parents and the provision of al aspects of information

responghbilities technology, the governing body fulfilsits Satutory duties. Governors are
continuing to develop arole in shaping the direction of the school. Their
most important recent decision has been the appointment of the new
headteacher.

The school’s The new headteacher hasintroduced very effective methods for monitoring

evaudion of its and developing the quality of teaching. School performanceisjudged by

performance senior staff againgt a clear, rapidly prepared, action plan.

The drategic use of Good use is made of the grants and other resources available to schoal.

resources Whilgt there were many good examples seen of learning support assstants
working congtructively with teachers and giving good help to pupils, this was
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| not always the case.

The school has faced considerable difficulties recently in establishing a stable management and
teaching staff. The newly appointed headteacher has made congderable effort to ensure that the
school isfully staffed with suitable teachers and she has currently been successful. However, five of
the gaff are on temporary contracts. The accommodation is satisfactory and resources for learning
are adequate in most subjects. The recently refurbished library is an asset to the school. The school
is beginning to apply the principles of best valueto dl aspects of itswork in order to improveits
overal performance.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to seeimproved
The school is hdping ther childrenbecome | - The amount of homework.
meature and responsible. - Thewelcome the school givesto parents.
Their children enjoy coming to school. - The partnership with parents.
Their children are expectedtowork hard | - Behaviour.
and do their best. - Extraccurricular activities.
The teaching is good.
They are kept well informed about how
their children are getting on.

I nspectors agreed with the positive views of the mgority of parents. Inspection evidence dso
showed that the behaviour of pupilsis satisfactory and often good, particularly in lessons, and that
the school provides agood range of high qudity out-of-school activities. Homework, however, is
incongstent in both the amount given and in the way thet it is set and the policy isto be reviewed.
The headteacher is aso seeking ways to improve the partnership with parents as a matter of urgency
and is keen to welcome parents into school.

St Mark’s C of E Primary School 6




PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’sresults and achievements

1. Sandardsare dowly beginning to rise, particularly in Key Stage 2, but they ill remain
unacceptably low. The school did not meet its targets for pupils to gain the expected levelsin last
year's naiond tests in English and mathematics. The school has a higher than average number of
pupils with specia educationa needs and this has an adverse affect on standards.

2. Bvidence gathered during the ingpection shows that standards being achieved by the current
Year 6 are an improvement on last year' s tests results in English and mathematics, athough they
remain well below that expected nationaly for children of their age. Standards in science have
improved, athough they remain below nationa expectations. Standardsin ICT are also below, but
recent changes in the curriculum and management of the subject leave it well placed to raise
standards.

3. Therecently gppointed headteacher is providing the impetus for much needed school
improvement, focusing on the raising of sandards. She has the support of senior staff, teachers and
governors for the improvement strategies that have been introduced and for those that are planned.
Changes that have aready taken place, however, are too recent to have had a sgnificant impact on
gandards. Due to some unsatisfactory teaching in the past, and to ingtability in the management and
teaching staff over the last two years, many pupils have not made the progress they should.

4.  Evidence gathered during the ingpection showed that many children enter the nursery with
poorly developed skillsin spesking and listening, reading, writing, letter knowledge and
mathematics. Forma assessments of children who show signs of language and communication
problems indicate that alarge number have sgnificant language delay, poor articulation or poorly
developed vocabularies. Children make good progress in the nursery, but gtill enter the reception
class with basdline scores that are in the lowest 25 per cent of the local authority’ s schools.
Children continue to make good progress in the reception class, so that, by the time they reach their
fifth birthday, about haf are well on course to achieve dl the early learning gods before they leave
the reception class. The remainder are unlikely to reach these gods in communication, language and
literature and mathematics.

5. In English, sandards are well below those expected nationaly for children aged 7 and 11.
The school’s own anadlysis of data, the work seen and the lessons observed, indicate that whilst
Sandards are rising, they remain too low. Standards of the pupils currently in Year 2 in spesking,
reeding and writing remain well below average as do the standards in the current Y ear 6 in speaking,
comprehension and writing.

6.  Evidence gathered during the ingpection shows that tandards in mathematics for the pupilsin
the current Y ear 2 remain well below what is expected nationdly for seven year olds, matching the
resultsin last year’ s nationd tests. The resultsin last year’ stests for 11 year olds werein the lowest
5 per cent of schools. A scrutiny of work and lesson observations show that standards for pupils
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currently in Year 6 are higher but till well below national averages.

7. Instience, last year's Y ear 2 teacher assessments indicate that standards achieved by seven-
year-olds are well below the national average but close to that found in similar schools. Resultsin
the nationa science testsfor 11 year olds show that standards remain in the lowest 5 per cent of
schools nationally and in comparison with smilar schools.  Inspection evidence shows that standards
have risen in both key stages but remain below what is expected nationdly for children of their age.
A few pupilsin Year 6 are on course to reach the higher Level 5, a considerable improvement on
previous years.

8.  Standardsin information and communication technology are below those expected nationaly
for children aged 7 and 11, athough the school has introduced changes which should leave it well
placed to raise standards.

9.  Pupilswith specid educationa needs and those who have English as an additiond language
are identified early, and when they receive specific support, they make good progressin relation to
their individua education plans. In lessons where there is no support, pupils make satisfactory
progress overdl. Disruptionsto pupils learning through frequent staff changes over the past four
years has meant that pupils with specid educationd needs and those with English as an additiond
language have not achieved the standards of which they were capable.

PUPILS ATTITUDES, VALUES AND PERSONAL DEVELOPMENT

10. Thepupils attitudes and behaviour continue to be at least satisfactory and very often good as
pupils respond well to the management skills of teachers. Attitudes and behaviour were satisfactory
in 21 per cent of lessons, good in 50 per cent, very good in 23 per cent, and fell below the high
standards expected by the school in three lessons (6 per cent). The pupils attitudes, persona
development and relationships with each other and adults are strengths of the schooal.

11.  Pupils including those with specid educationa needs, have positive attitudes to learning
throughout the school. They often concentrate well and show interest in what they are doing, as was
seeninaYear 6 science lesson investigating the effect of air resstance. Pupils confidently answer
questionsin front of their classmates when, for example, seeing the effect of adding ‘€ to the end of
word inaYear 2 literacy lesson. Reception pupils showed great enthusiasm, joining in with
suggestions when listening to the story of Rosie’ sWalk. InaYear 1 lesson, taken by avisting
police officer, pupils were eager to answer questions and prepared to contribute their ideas. 1n most
classes pupils generdly settle quickly to group work in lessons and maintain their interest, even when
not being directly supported by adults in the classroom. Nevertheless, in some lessons seen in Key
Stage 2, afew pupilslogt interest and did not pay full attention to the teacher.

12. Rdationships between pupils and with adults are good and contribute to the quality of work in
lessons. Pupils generdly get on well with each other when playing games a bresk and lunch times.
In the classroom, the youngest do not disturb each other when sitting close together on the carpet
and they know to put up their hands to answer questions. Y ear 2 pupils and vigiting helpersfrom a
local company interacted well with each other at lunchtime when playing mathematical games. Good
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co-operation was seen when Year 5 pupils were working in groups evauating the effectiveness of

the wrappers on chocolate bars in adesign and technology lesson. Boys and girls and pupils from
different ethnic backgrounds work together very well when doing group work in the classroom and
when playing at bresk and lunch times.

13.  Pupils persond development isgood. Children in the nursery independently find their name
cards for registration and choose an activity to start the day. They can aso put on aprons, fetch the
materias they need and put equipment away. Year 5 pupils showed respect for the beliefs of others
during adiscusson on the Mudim religion and Year 2 pupils are garting to understand the val ues of
others, as was seen in a higtory lesson on Forence Nightingale. Y ear 6 pupils have various
responghilities around the school, such as helping during assembly and moving furniture in the hal,
and they take them serioudy. Pupils throughout the school are Sarting to use therr initiativein, for
example, moving around the classroom. There are, however, too few opportunities for pupilsto
show initiative and take respongbility for their own learning.

14. Ovedl, pupils behaviour is satisfactory in the classroom, and at play and lunch times, with
the great mgority behaving well in lessons. They are open, palite to adults, courteous and
welcoming to visitors, and move sensibly around the building, athough they do sometimes run when
unsupervised. Pupils show respect for property when, for example, using the computers, and Y ear
1 pupils were seen to get resources sensibly when comparing numbersin a numeracy lesson.

15. Inafew of the lessons seen in the upper years of the school, however, teaching and learning
were limited by the ingppropriate behaviour of afew boys. Some call out or wander round the
room and the teacher has to work hard to regain their interest. Others, when working by themsdlves
or in groups, ignore those who are not behaving well. No bullying was seen during the ingpection
and the school has appropriate procedures to ded with any aggressive behaviour that may take
place. Some play fighting was seen in the playground, due in part to the lack of games and other
activities. Inthelast school year there was a high number of exclusionsfor extremely poor
behaviour. This year, however, has seen a marked improvement, with the number reduced from 21
to 4.

16. Mog parents who replied to the ingpection questionnaire said that their children enjoy schooal.
Neverthdess, attendance continues to be well below the nationa average for primary schools and
absence impedes pupils progress. Unauthorised absence is above the national average, athough
the school has good procedures for obtaining reasons from parents. Punctudity is generdly good
and hasimproved since the last ingpection.

HOW WELL ARE PUPILSTAUGHT?

17. The qudity of teaching observed during the ingpection was satisfactory, with many good
examples seen. Thisisadgnificant improvement since the last ingpection. Across the schoal,
teaching was satisfactory in 38 per cent of lessons, good in 48 per cent and very good in 8 per cent.
Three lessons were unsatisfactory (6 per cent). In the Foundation Stage, teaching was good in Six
of the nine lessons seen and satisfactory in three. In Key
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Stage 1, teaching was good or very good in 71 per cent of lessons and satisfactory in 29 per cent.
There was no unsatisfactory teaching. In Key Stage 2, teaching was good or very good in 44 per
cent of lessons and satisfactory in 45 per cent. It was unsatisfactory in three lessons (10 per cent).

18. Inthelessons seen, the qudity of learning matched the teaching. Over recent years, however,
the large number of changesin the teaching staff and ingability in the management of the school has
meant that many pupils have not made the progress they should.

19. Theteaching of English and mathematics during the ingpection was satisfactory. In English,
the teachers' good pupil management skills throughout the school alow them to focus effectively on
guided reading groups during literacy lessons. In afew lessons, teachers do not aways make
effective use of the Nationd Literacy Strategy. In mathematics, there is some very clear and
effective teaching. Teachers make good use of resourcesto ensure that al pupils areinvolved in
learning. In the best lessons, teachers use different questions for particular pupils so that dl are
chalenged during the menta dtarter and encouraged to think for themsalves. During group work,
the tasks set for pupils are dways well matched to their differing needs.

20. Thequdity of teaching and learning for the under-fivesis dways satisfactory and mostly good,
asit was at the time of the 1997 inspection. Day-to-day assessment is good and teachers use the
information gathered to plan suitable activities for groups and individuas. All the adults work well
together to provide a curriculum that is well matched to individua needs. Teachers make good use
of time and resources, including support saff. The teaching of multi-cultural education islimited by a
lack of suitable resources.

21. Teachers knowledge and understanding are sound in Key Stage 1 but was less secure in
some Key Stage 2 lessons. Inagood Year 1 literacy lesson, the teacher’ s good understanding of
the Nationd Literacy Strategy enabled pupils to make good progress as a result of arange of
activitiesthat engaged their interest. In an otherwise satisfactory Key Stage 2 mathemetics lesson,
the progress of pupils was limited by the teacher’ s insecure knowledge of the numeracy strategy.

22. Theteaching of basic ills, including ICT, is sound at both key stages. Year 1 pupils made
good progressin awel-planned ICT lesson which ensured that pupils met the learning objectives of
understanding how to give and follow ingructions. Teachers plan very effectively in Key Stage 1,
whilgt planning is satisfactory in Key Stage 2. Inagood Y ear 6 science lesson, the clear and
detailed planning enabled al pupils, including the less able, to make good gainsin their understanding
of what makes afair test.

23. Inboth key stages, teachers expectations behaviour are high, whilst their expectations of
what pupils can achieve are satisfactory. Inavery good Year 1 science lesson, the teacher made
her high expectations of pupils work rate explicit and they responded accordingly. In lessonswhich
were otherwise judged to be satisfactory, teachers expectations of what pupils could do were not
high enough. Asareault, their lessons lacked a sufficient level of chdlenge, particularly for the higher
attainers. In an unsatisfactory Key Stage 2 mathematics lesson, too little attention was given to
lower ataining pupils, leaving them to their own devices rather than encouraging them to achieve
wall.

St Mark’s C of E Primary School 10



24. Teaching methods were dways effective in Key Stage 1 in engaging pupils interest and
keeping them intrigued, but this was not dwaysthe casein Key Stage 2. Inavery good Year 1
science lesson on pushing and pulling, arange of activities built on what pupils dready knew and
could do. They enjoyed their learning and were keen to explain what made individua toys move
and stop. InaKey Stage 2 music lesson, however, pupils lost interest in the lesson as too much
time was spent on one activity.

25.  Pupilswere wdl managed throughout the school and this makes an important contribution to
the progress pupils make. Inavery good Year 5 mathematics lesson, the extremely effective
management of pupils ensured that they took responsibility for their own behaviour, and enable them
to make good gainsin their learning.

26. Teachers make good use of time, support staff and resourcesin Key Stage 1, and satisfactory
use of themin Key Stage 2. Learning support assstants are used consgtently well in Key Stage 1.
Inagood Year 1 literacy lesson, less able pupils were given good help throughout the lesson by the
support assstants, who knew clearly what was required. 1n afew Key Stage 2 lessons, class
assistants were not alway's pro-active, in seeking how best to aid teaching and learning and then
giving help unasked.

27. Teachersin Key Stage 1 make satisfactory use of questionsto check the quality of learning
throughout lessons, adjusting their teaching and subsequent planning to meet the needs of individuds
and of groups of pupils. Inagood Y ear 2 history lesson, pupils responded well to the teacher’s
regular questioning to check their understanding. As aresult, pupils extended their vocabulary and
made good gainsin their knowledge about the life and work of Florence Nightingae.

28. Thelearning support assstants completed assessment sheets on individua pupils which were
accurate and used to inform planning. In Key Stage 2, however, teachers do not make enough use
of assessment to give them good information on the progress of their pupils. In an otherwise
satisfactory Key Stage 2 mathematics lesson, the fina review session was used only to review what
had been taught, rather than what had been learnt.

29. Homework isused satisfactorily in Key Stage 1 to support and extend learning in the
classroom. In Key Stage 2, however, the use of homework isincongstent, both in the frequency
with which it is set and the amount that is expected.

30. Unsatisfactory lessons were characterised by weak subject knowledge, teaching methods
which did not engage the pupils interest and work that was not matched to the pupils prior
attainment. Asaresult, pupils became bored and restless, and made few gainsin their learning.

31. Panning isundertaken in partnership with class teachers to meet the needs of pupils with
gpecid educationd needs. Detailed planning ensures congstent links between mainstream staff and
the support staff. Most class teachers are new to the school, asis the co-ordinator for specia
needs. The school has identified the need to train teachersin setting clear, precise targets in pupils
individua educationd plans, and to make them more aware of
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the specific needs of pupils whose first language is not English. In lessons, teachers give careful
explanations to help these pupils understand what they are to do. Most teachers use support staff
well inlessons. Communication between teachers and support Saff is generdly effective and this
enhances learning.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

32. Thecurriculumis generdly broad and baanced, as the school is following the Foundation
Stage curriculum, the nationd strategies for literacy and numeracy at Key Stages 1 and 2, and the
national guidance for other subjects. The Education Action Zone has enabled the schoal to broaden
its curriculum by, for example, providing outdoor pursuits for Year 5 and specidist dance teaching
for Year 4. Some aspects of the curriculum require grester emphasi's, such as using and applying
mathematics, and planning systeméticdly for the development of pupils spesking skills. The school
has recently begun to follow nationa guidance for the teaching of ICT, but it does not yet meet dl
datutory requirements.

33.  Important improvements to the planning of the curriculum since last September have
addressed the wesknesses identified by the previous ingpection. For example, a good new format
for weekly planning has been adopted and planning for literacy and specid educationd needs has
been improved. The wdll-gructured, detailed weekly plans include learning objectives, the matching
of work to pupils differing levels of attainment and the identification of assessment opportunities.
Thereis akey stage overview of the curriculum for each subject. Although there have been
weeknesses in the past, provision for literacy and numeracy is satisfactory. The school provides
equdity of opportunity for al pupils, athough in one year, some pupils miss aweekly science lesson
when they are withdrawn for an art sesson.

34. A widerange of high quality extra-curricular activities enriches the curriculum, severd of them
funded by the Education Action Zone. Thereis some study support through reading recovery and
meaths clubsin the school, and dso in a summer schooal, a children’s university and numeracy master
classes held away from the school. An annua residentia course for Year 6 pupils on the Ide of
Wight provides good opportunities for social development, outdoor pursuits and ICT.

35. Therewas good learning in the two persond, socia and health education lessons observed.

In one lesson, there were good opportunities for pupils to develop respect for another culture and to
function asasocia group. In the other, alocal police officer helped provide a good introduction to
citizenship. A new policy has been written for sex education but a new schemeisneeded. The
schoal isinvestigating acommercid scheme for education about drug misuse.

36. Thereare some very good links with the local community which engage the interest of pupils

and widen their experience. Staff from a finance company with loca offices vigt the school each
week to support pupilswith numeracy and reading. Linkswith the loca
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secondary school areimproving, and there are some useful links with a neighbouring primary school.
The Education Action Zone organises an annua showcase at Sussex University. Community theetre
groups vist the school, and the pupils vist the parish church.

37. Thesaisfactory provison for pupils with specia educationa needs enables them to make
good progress in the nursery and reception and satisfactory progressin both key stages. Sound
arrangements are dso made for the few pupils who have English as an additiona language and they
make progressin line with their peers. The qudity of provison for al pupils gives them full and
equal access to the curriculum and to al aspects of schoal life.

Personal Development

38. The school makes good provision for pupils persona development. It provideswell for their
moral and sociad development and makes satisfactory provison for pupils spiritud and cultural
development. The schoal givesits pupils a peaceful learning environment which forms agood basis
for their spiritua development, which is promoted through assemblies and opportunities for reflection
and prayer. Pupils are asked to reflect on the words of the hymns in assemblies and their snging
adds afurther valuable spiritud dimengon.

39. Some opportunities for awe and wonder were seen around the school and inlessons. Pupils
inYear 2, for example, reflect asthey write their prayers for the class book and children in the
nursery watched in wonder as the teacher cut open an avocado. Spiritua development, however, is
not embedded in the curriculum and the potentia in subjects such as music, science and art, has yet
to be fully explored.

40. The Chrigian ams and ethos of the school, which stress respect for sdf and for others,
provide agood and effective focus for pupils mord development. Vaues are developed through
the caring and supportive relationships, which exist between staff and pupils, and by the good
example set by adults who work in the school. The importance of truth and justice is communicated
by dl those involved in the school. Stories, assemblies, religious education and the persond and
socid education programme, address mord issues and alow pupils to explore their fedings.

41. The newly appointed headteacher and her aff, most of whom are new to the schoal, have
quickly and successfully adopted a cong stent gpproach to the school’ s behaviour policy. These
practices provide the basis of a strong, shared mora code which encourages pupils to be aware of
what is acceptable.

42. The school actively encourages the development of good socid skills. Pupils are taught to be
consderate to each other and to appreciate each other’ s efforts. They have many opportunitiesto
work and play together and are provided with an increasing range of responsibilities in classrooms
and around the school. Older pupils are caring towards younger pupils when, for example, listening
to them read. Suitable opportunities are given to pupils to appreciate, and contribute to, the
community in which they live. Some good examples of this are: vidits to the parish church, vists
from the community development officer and the community police officers, inviting the ederly to the
Christmas performance,
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and providing food for the homeless & Harvest time. Pupils are adso given opportunities to
contribute to the wider community through, for example, making donations to a wide range of
charities. Anannual residentia trip for older pupils further enhances their socid development and
sense of independence.

43. Pupils are encouraged to appreciate and develop knowledge of British culture and traditions,
through learning about Britain's past and viststo places of culturd interest. Year 4 pupils, for
example, vist aloca museum to support their work on the Victorians, and vidts from music and
thestre groups further enhance pupils cultural development and enrich the curriculum. Pupils are
taught to respect dl people, and teachers engaged in the Education Action Zone have introduced
pupils to music and dance from other cultures. There are however, too few opportunities for pupils
to appreciate and understand the diverdity of the range of culturesin modern Britain.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

44. The pastord care of pupilsisof high quality and staff provides good role models to encourage
their development. Parents are pleased with the level of support the school provides, and seeit asa
caring community where staff are approachable if there are any problems. The school has good
procedures for child protection and for ensuring the welfare of pupils.

45. The headteacher and specid needs co-ordinator have received training in child protection and
the school follows loca procedures. Staff have been given guidance on how to ded with any
Stuationsthat may arise. The provigon for firgt aid is good with two trained members of gaff,
records kept of any trestment and letters home to parents as appropriate. Outside contractors are
used regularly to check the fire extinguishers, dectrica items and physical education equipment.
Teachers dso ensure that pupils are made aware of hedth and safety i1ssues that might arise during
lessons. They dso carry out weekly checks of the classrooms for any hazards, dthough they are not
al confident that they understand the guidelines. The premises officer has carried out arisk
assessment and is to attend a course to extend his understanding of procedures. The risk
assessment will then be repeated to ensure it covers dl areas of the school’s work.

46. The monitoring of pupils persona development is good in the nursery and reception classes,
where detailed records are kept of their socid skills and attitudes to work. In other parts of the
school it isless structured, athough still satisfactory. Procedures for promoting discipline and good
behaviour are good. The ‘golden’” and playground rules are displayed around the school, with the
target for the fortnight highlighted. Parents receive a copy of the behaviour policy and are involved
immediately if there is any exceptiondly poor behaviour. Aswdl as positive comments, teachers
award team points for good behaviour and attitudes. Sanctions include the loss of ‘golden time
when the pupils can choose what to do on a Friday afternoon.

47.  Many examples were seen during the ingpection of teachers adopting a consistent approach
and ensuring that the pupils understood how to behave. Teachers discuss with pupils any
disagreements in the playground to ensure they do not affect work in the classsoom. In afew
lessons, however, teachers did not, for example, stop pupils from being noisy, with the result that
learning was affected. Teachers and support ass stants take appropriate action if any aggressive
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behaviour occurs. Two such ingtances during the inspection were dedt with quickly and sengtively.
Pupils who show any sugtained difficulty with behaviour are monitored well and given suitable
support.

48.  Procedures for monitoring and promoting attendance and punctudity are good and show an
improvement since the last ingpection. Any unexplained absences are checked by telephone on the
morning of the first day. The school produces statistics each week and the headteacher presents an
award to the class with the best attendance. Where necessary, the home/school liaison officer
works closdly with individua familiesto improve ther pattern of their attendance. The recent
introduction of the breskfast club has aso resulted in an improvement for severa pupils. The school
has not yet set any targets for improvement in attendance and does not maintain records during the
year of theleve of absence of individua pupils. The keenness of the pupils to come to school, and
the recently introduced good procedures for the beginning of the day, ensure a prompt start to
lessons.

49. Thereare good systemsfor ng the progress of pupilsin the nursery and reception
classes, and these are well used to inform planning for individual needs. In Key Stages 1 and 2,
there are sound assessment procedures in mathematics, science and some aspects of English.
Teachers assess the attainment of individua pupils againgt key learning objectivesin these subjects.
Some teachers apply this processto other subjects, but there is no whole-school approach to
assessing pupils' reading, nor any recording of information which can be used to help pupilsimprove
their kills. The school has just introduced plenary assessment sheets for literacy and numeracy, on
which teachers record the attainment of individua pupils or groups againgt the learning objectives.
Consequently, the school’ s assessment procedures are under review.

50. A new schedule of tests for pupils has been introduced, and the school started to collate this
information systematically last summer to track the progress of individud pupils as they move
through the school. A good range of test datais now collected but itsuseis a an early sage. Itis
used to identify pupils who could make a significant improvement and they are given targeted
support for English and mathematics. The information has not, however, yet been used to monitor
the progress of particular groups, such as boys and girls, or to set National Curriculum targets for
individud pupils

51. Theandyssof assessment data and the use of nationa guidance for each subject are both a
an early stage of development. Asaresult, assessment is not yet used sufficiently to guide
curriculum planning. Each dlass has generd targets for literacy and numeracy. In some classes
teachers have agreed pecific targets for improvement with individua pupils and these help pupils
focus on what they need to do to improve.

52. Theschool effectively supports pupils with specia educationa needs and those who have
English as an additiona language. There are good assessment procedures for identifying pupils with
specia educationd needs and their progressis well monitored and supported. The specid needs
co-ordinator maintains aregister of specia needs pupils. The school pays good attention to the
support and guidance given to pupils who have English as an additiona language. Vigting specidigts
give very good advice to the school, and keep thorough records of pupils progress.
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HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

53. Paentsare generaly satisfied with the work of the school, but are concerned about the
disruption caused to their children’s education by the ingtability in the teaching and management over
the past two years. Inspectors share these concerns and support the positive views of most parents.
The headteacher recogni ses the concerns expressed by some parents over the effectiveness of the
school’ s partnership with them. Sheisintroducing various initigtives to involve more parentsin the
life of the school and in the learning of their children at home and in school as part of the generd
driveto rase sandards. These include family literacy groups, training sessons for parent volunteers,
inviting parents to class assemblies, a new parents notice board in the playground, and more links
with community projects.

54.  Whilg the school encourages parents to help in school, only afew are prepared to come into
the classroom and work with the pupils, hearing readers and supporting lessons, athough more are
willing to help on schoal trips. The schoal intends to send out information on whét is being taught in
the classroom, together with guidance on how parents can help a home, especidly with literacy and
numeracy.

55. The headteacher sends attractive newdetters home twice aterm, outlining the various activities
that the children are involved in as wdl providing generd adminigrative information. Other letters
refer to more specific matters. Governors did not provide an annua report to parents last year and a
new school prospectusisin draft.

56. Parentsare usudly able to see teachers at the start and end of each school day and the
headteacher is dso available to discuss immediate concerns. Forma mestings with teachers are held
in the autumn and spring terms when parents can discuss their children’s progress. Parents receive
an annud report in the summer term. These reports are usudly of high quadity for younger pupils, but
are not satisfactory in Key Stage 2, where they are generdly brief and do not tell parents what their
children know and can do, nor do they contain targets for improvement. Parents support the school
financidly through an active parents association, which organises fund-raising and socia events.

57. Parentsof pupilswith specid educationd needs are invited to the setting and review of the
individua educetion plans, dthough not al parents attend these meetings. Others have expressed the
need to be better informed about the progress of their children. The newly appointed headteacher
and specid needs co-ordinator have appropriate plans to solve this problem, which has arisen
because the school has had three specid needs co-ordinatorsin four years. Thisingtability in staffing
has aso affected links with parents of pupils with English as an additiond language.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

58. Thenew and vigorous headteacher has a clear vison for the future for the school, which is
shared by the governing body and teachers, most of whom have joined the school only recently.
The head is determined that, with the support of the whole school community, including parents, the
present unacceptably low standards, particularly in Key Stage 2, will be raised as a matter of
urgency. Sheis providing the impetus that has set the school on a clear path of improvement.
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59. The school ishbeginning to meet its overarching am to help children achieve their potentid ina
Chrigtian ethos of support and high expectations, but it il has along way to go in enabling pupilsto
reach the standards of which they are capable. All teachers, no matter how new they are to the
schooal, have curriculum respongbilities, which they carry out diligently. These gppointments are too
recent, however, to have had sgnificant impact over time. The schoal is currently without a deputy
headteacher and the senior management team has aso been depleted through sickness. Asaresult,
there have been gaps in the management structure of the school. The headteacher has re-organised
the senior team to ensure that each member has clear repongbilities and is focusing on the raising of
standards.

60. Except for falling to provide an annud report to parents last year, the governing body fulfilsits
datutory duties. They have only recently been successful in tackling the difficult question of
providing the school with a stable teaching staff and management. Governors are keen to give the
new head and staff al possible support and many have undertaken training to equip them better for
ther roles. They have committees with specific responshilities. These committees consider
elements of the school improvement plan and will discuss the new school improvement plan with the
headteacher. The governors are developing their role in shaping the direction of the school. Their
most important recent decision has been the appointment of the new headteacher.

61. Lessonshave been observed by the head, outside advisors and consultants from the local
education authority and Education Action Zone. Where weaknesses have been identified, support
has been given successfully. The priorities have been literacy and mathematics but monitoring of
other subjectsis planned. Key stage co-ordinators monitor planning and identify any concerns.
This has led the headteacher to develop arevised key stage co-ordinator system, with more clearly
defined roles for these taff. Subject co-ordinators do not yet monitor their subjects, but thisis
planned for this term.

62. Working with the staff and outside advisors, the headteacher has carried out an audit of the
school’ s strengths and weaknesses. This has formed the basis for arapidly prepared action plan.
Priorities, costings, responsibilities and success criteriaare being refined and will be included in the
school improvement plan, which is currently being findlised. Thereisadear focus on rasing
Sandards and improving other aress of the school’swork. The school improvement plan is
designed to be a useful working document, but the school must ensure that its success criteria focus
on raising standards and are achievable and measurable.

63. The headteacher has attended school self-evauation training and the assistant headteacher is
currently on acourse. The school’s governors, the new senior management team and the recently
recruited teaching staff, with the active support of a strong team of well trained and experienced
Support assigtants, are committed to improvement. With arange of new policies, initiatives and the
active involvement of the local Education Action Zone and loca authority, the school iswell placed
to improve provided thet it can maintain a sable teaching staff of high qudity.

64. The headteacher inherited a budget overspend for the current year of £20,000, which isbeing

paid back to the loca education authority over time. The governors set a very tight budget for the
year in order to curb spending rather than to meet educationa developments.
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The budget for the next year will be closgly linked to the school improvement plan which sets out
clear prioritiesfor the year, and dso contains outline planning for four more years.

65. The headteacher and the finance committee are reviewing the day-to-day handling of the
budget to ensure that figures are kept as up-to-date as possible, and to meet dl the
recommendations of the loca authority audit, which took placein March of last year. The schoal
makes good use of the monies provided for specid educationa need, the standards fund, the
services of the local Education Action Zone and other grants made availableto it. The schoal is
beginning to apply the principles of best vauein al areas of itswork in order to judge its
effectiveness.

66. Provison for pupilswith specid educationa needs is good because the more experienced,
well-trained support assstants have given stability to this area during a period of disruption caused
by many changesin the teaching saff. Most teachers make efficient use of support staff in lessons.
The special needs co-ordinator has aready identified the need to reorganise support across the
school so that it will be used more effectively whereit ismost needed. Thereis good and
appropriate liaison between the co-ordinator, classroom teachers, classroom support staff and
outside agencies. Specific grants received by the school for additiona support for pupils with
statements are being used for the desired purpose. Externa support for pupils who learn English as
an additiond language is well managed and efficiently used within the schoal.

67. The headteacher has worked hard to ensure that the school has a sufficient number of suitably
qudified teachers and support saff to meet the demands of the curriculum and to build them into an
effective team. Staff are deployed gppropriately and the match of staff to co-ordinating rolesis
garting to build upon their experience and expertise. Nonethdess, severd staff have only temporary
contracts. Whilgt staff have job descriptions, these are not linked sufficiently to a specific podt.

68. Recently appointed staff and newly qudified teachers receive appropriate support. The
school, does not, however, have aforma induction programme and the staff handbook is il in
draft form. Staff development is linked to the school development plan and aso takes account of
theindividua needs. It is effective in improving both teaching and learning. The specia needs co-
ordinator and non-teaching ass stants provide good support for pupils with specia educeationa
needs, as do those working with pupils having English as an additiona language. On afew
occasions, learning support assstants are not away's actively involved in the lesson or offer the
teacher appropriate support.

69. Theaccommodation is satisfactory with spacious classrooms, rooms for withdrawa of groups
and alarge hdl. The very good library isrun by awdl-trained learning support assstant. It has
recently been refurbished, and provides an atractive and spacious environment for the teaching of
large groups of pupils. Pupils and aff make efficient and effective use of the facilities available.
Thereisno medica room and first aid trestment has to be carried out in the entrance area. The
playground lacks any markings and presents a barren environment. The pupils in the reception class
do not have free access to a dedicated, enclosed outside area, limiting the opportunities for their
physica development. There are adequate resources to teach the Nationa Curriculum. Those for
physica education and the Foundation Stage are good. Those for design and technology,
geography and history are unsatisfactory.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
70.  Inorder to improve the school’ s performance, the headteacher, governors and staff should:
Raise slandards in English, mathematics, science and ICT* by:

- planning work in al subjects to support literacy targets, particularly to develop skillsin
writing and spesking;

- teaching pupils to take more responghility for the accuracy and presentation of their
written work;

- monitoring teaching and pupils work to identify strengths and weaknesses, and taking
concrete action to remedy those weaknesses,

- improving teachers subject knowledge in science, and planning activities thet will
enable pupilsto achieve the objectives of the lessons;

- planning the curriculum to ensure al aspects of information technology are covered.

Appoint a permanent deputy headteacher as a matter of urgency and develop the roles of the
curriculum managers to include the monitoring of teaching and learning in their subjects.*

Deveop the use of assessment information to guide curriculum planning, to identify precisdy the
individua needs of pupils and then plan to meet those needs. *

Seek ways to restore parental confidence in the school and develop the partnership with parents
to support pupils learning a home and in school. *

Improve atendance* by raising the profile of its importance, setting and monitoring whole-
school targets for improvement and maintaining individual pupil records.

71. Thegovernors should aso consder ways of better preparing children for lifein a multi-cultura
society, ensuring continuity of LSA support of high qudity, providing more opportunities for pupils
to show initiative and take responghility, and improving the quaity of reportsto parents on their
children’s progress.

*These have already been identified by the school as priorities for devel opment.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 51
Number of discussons with staff, governors, other adults and pupils 0

Summary of teaching observed during the inspection

Excdlent

Very good

Good

Satisfactory

Unsatisfactory

Poor

Very Poor

0

8

48

38

6

0

0

The table gives the percentage of teaching observed in each of the seven categories used to make

judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’srall No of
pupils
Number of pupils on the school’ sroll 204
Number of full-time pupils digible for free school meds 69
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y 6
Number of pupils with statements of specia educationa needs 1 35
Number of pupils on the school’ s specia educational needs register 0 34
English asan additional language No of
pupils
| Number of pupilswith English as an additional language 5
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 6
Pupils who left the school other than at the usud time of leaving 19
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Attainment at the end of Key Stage 1

Number of registered pupilsin find year of Key Stage 1 for the Year | Boys | Girls | Total
latest reporting year: 2000 11 19 30
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils a Boys 9 9
NC Leve 2 and above Girls 18 17 18
Tota 27 26 27
Percentage of pupils School 90 (87) 87 (87) 90 (87)
a NC Leve 2 or above National 84 (82) 85 (83) 90 (87)
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 8 8 7
NC Leve 2 and above Girls 18 16 15
Total 26 24 22
Percentage of pupils School 87 (84) 80 (90) 73 (90)
a NC Leve 2 or above Nationa 84 (82) 88 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Number of registered pupilsin fina year of Key Stage 2 for the Year | Boys | Girls | Total
latest reporting year 2000 11 15 26
National Curriculum Test/Task Results English Mathematics Science
Numbers of pupils a Boys 3 4 5
NC Leve 4 and above Girls 6 4 6
Tota 9 8 11
Percentage of pupils School 35 (38) 31 (40) 42 (35)
a NC Leve 4 or above National 75 (70) 72 (69) 85 (78)
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 3 4 5
NC Leved 4 and above Girls 8 5 8
Tota 11 9 13
Percentage of pupils School 42 (35) 35 (43) 50 (45)
at NC Leve 4 or above Nationa 70 (68) 72 (69) 80 (75)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

No of
pupils
Black — Caribbean heritage 1
Black — African heritage 0
Black — other 0
Indian 0
Pakigtani 0
Bangladeshi 3
Chinese 0
White 160
Any other minority ethnic group 2
Teachers and classes
Qualified teachersand classes:
Y N-Y 6
Tota number of qudified 12
teachers (FTE)
Number of pupils per qudified 25.5
teacher
Average classsze 26.6
Education support staff:
Y N-Y 6
Tota number of education 11.0
support staff
Tota aggregate hours worked 235

per week

FTE means full-time equivalent.
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Exclusionsin the last school year

Fixed | Permanent
period
Black — Caribbean 0 0
heritage
Black — African 0 0
heritage
Black — other 0 0
Indian 0 0
Pakigtani 0 0
Bangladeshi 0 0
Chinese 0 0
White 21 1
Other minority ethnic 0 0
groups

This table gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

Financid year 1999/2000
£

Totd income 24364.00
Totd expenditure 491702.00
Expenditure per pupil 2138.00
Baance brought forward from -3551.00
previous year

Baance carried forward to next -21420.00

year




Results of the survey of parents and carer

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin schoal.

Behaviour in the schoal is good.

My child gets the right amount of work to do
a home.

The teaching is good.

| am kept wdl informed about how my child
IS getting on.

| would fed comfortable about gpproaching
the school with questions or a problem.

The school expects my child to work hard
and achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The schoal is helping my child become
mature and respongible,

The school provides an interesting range of

activities outsde lessons.

Number of questionnaires sent out 244
Number of questionnaires returned 46
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
68 23 4 0 4
37 45 8 2 8
37 45 8 6 4
25 41 18 7 7
57 32 5 0 7
50 37 9 0 5
39 43 10 5 2
43 48 5 0 5
36 41 9 5 7
39 43 9 0 7
59 36 2 0 2
23 46 23 4 4

St Mark’s C of E Primary School

23




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

72. Children are admitted to the nursery after their third birthday for either amorning or an
afternoon sesson. They enter the reception class in the September after they arefour. They then
attend for haf of each day until they are ready to Say for thewhole day. At thetime of the
inspection, there were 24 children attending each of the part-time nursery sessons. In the reception
class, 19 children are atending full-time and 11 part-time.

73. The school does not carry out broad assessments of the children on entry to the nursery class,
but many begin with poorly developed skillsin spesking and listening, reading, writing, letter
knowledge and mathematics. Forma assessments are made of children who have language and
communication problems. These assessmentsindicate that alarge number of children have
sgnificant language delay, poor articulation or poorly developed vocabularies. These children are
well supported by specidids.

74.  Asthe children enter the reception class, basdline assessment is carried out. Results of this
show that, despite the good progress children make in the nursery class, the scores are in the lowest
25 per cent of thelocal authority’s schools. The good progress continues in the reception class and,
by the time children reach thelr fifth birthday, about haf of them are well on course to achieve dl the
early learning gods before they leave the reception class. The remainder are unlikely to reach these
godsin communication, language and literature and mathematics. Pupils with specid educationd
needs and having English as an additiona language make good progress in the Foundation Stage.

75. A disadvantage to the otherwise good accommodation is the distance between the nursery
and reception classes. The nursery’s excellent provision for outdoor activities cannot essily be
shared by the reception class. The outdoor provision close to the reception classroom is
unsatisfactory, and reduces children’s opportunity to play on wheded toys and large and small

apparatus.

76. The qudity of teaching and learning is dways satisfactory and mostly good, as it was a the
time of the 1997 inspection. Day-to-day assessment is good and teachers use the information
gathered to plan further gppropriate activities for groups and individuas. All the adults work well
together to provide an appropriate curriculum, well matched to individua needs. Indoor resources
are good, well organised and accessible to the children. There are, however, too few multi-culturd
resources.

Personal, social and emotional development
77. Children entering the nursery class have under-developed persond, socid and emotiona
skills. By the time they leave the reception class, most are achieving the early learning goasin this

area. The adults reationships with and care of the children are very good. Children soon learn the
structured routines and gain quickly in confidence. Good progressis made. Children rapidly learn
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to work and respect each other by working in groups and independently. Children concentrate well
and persevere in their learning, asking for help when required. Behaviour a dl timesis good; the
children know what is right and what iswrong. They take care of their property and their
environment. Children are encouraged to think of other people. For example, when anew assstant
joined the nursery, they were able to say how they could help her fed a home.

Communication, language and literacy

78. Thequdity of teaching and learning in this areais good in both the nursery and reception
class. Teachers and nursery nurses plan the main activities well and thisis having agood impact on
learning. Children enter the nursery with significant language delay, poor articulation or poorly
developed vocabularies. These children are well supported by specidists and before long most of
them are able to talk fredy with others and adults with whom they are familiar. Nevertheless, about
half the children leave the reception class with lower than average language and literacy skills. Much
of their learning takes place through listening to the questions posed by the teachers and through
enjoying learning about the initia sounds and the charactersin the ‘ Jolly Phonics' scheme. Elements
of the literacy framework are used in reception and children are beginning to understand | etter
sounds and blends.

79.  All the children in the Foundation Stage enjoy books and have the opportunity to choose their
own. Inthe nursery, they learn how to handle books correctly, read from left to right and know that
pictures carry meaning. In both classes children can take abook home. Children enjoy listening to
and doing dl the activities related to stories, for instance, ‘We re Going On A Bear Hunt’, ‘Rosi€’s
Wak’' and ‘ Avocado Baby'. They are beginning to have a good understanding of books, and the
meaning of atitle and an author. Some notices, labels, and ingructions, related to the themes, help
children to recognise and gppreciate the need for writing words and reading them. Children are
given some opportunities to practise writing by writing their names and letters.

Mathematical development

80. The children's mathematica understanding isvery low. By the end of the Foundation Stage,
about haf of the children will have reached dl the early learning godsin mathematics. The qudlity of
teaching isgood. The teachers use many different strategies to explain and reinforce numbers to
teach children how to count, match and order objects and count dong anumber line. Startingin
nursery, the children become increasingly familiar with number rhymes, counting games and sories.
Good teaching is ensuring that most children know and can recognise numbers to five in the nursery
and to ten in reception.

81. Childrenfind it difficult to answer questions related to comparison of numbers, for example,
‘bigger than', ‘smaller than’, ‘one more and ‘oneless’. In the reception class agroup of children
jumped aong the large number track, counting accurately asthey did so. They thenrolled alarge
dice and counted the number of sepsaong theline. In the role-play corner of the reception class,
one boy counted the children. He said: ‘ That'sfivel Only four alowed.” He pointed to another child
and sad, ‘You'vegot to go.” When asked if two children should go, hereplied, ‘No. Oneto go.’
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Knowledge and under standing of theworld

82. Teaching and learning in thisarea are good. Mot children are on course to resch the early
learning goas by the end of their time in the reception class. They enter school with little genera
knowledge and few historical or geographical concepts, such as the differences and smilarities
between now/long ago and hereffaraway. The teachers build on their naturd curiosity and help them
to begin to understand the world in which they live. In the nursery, children are introduced to foods
that they may not have seen before, such as an avocado pear. They handle the fruit and try to
describe how it feds. They plant cress seeds and watch them grow before proudly taking their pot
home. When children play in the water tray, adults talk to them about how full the containers are,
how much more they will contain and what happens when they empty the water out. Children
respond well to these activities and as aresult make good gainsin their knowledge and
understanding of the world.

83.  Inthe reception class children love using the objects in the exploring tray. During the
ingpection al the objects were connected with sight. Children played endlesdy with the binoculars,
periscope, kaleldoscope and prisms, sharing their excitement at what they could see with adults and
other children. The children enjoy using the computer. Children soon are confident enough to use
the mouse. On digplay are very good examples of work donein both classes using the * Dazzl€
program. Good progress is made from drawing smple pictures, to patterns and pictures with more
meaningful shapes and representations.

Physical development

84. Children make good progressin their physica development when they have free accessto an
outdoor area. In more formal lessons in the school, they have fewer opportunities to explore
gpparatus on their own terms. They spend too much time waiting for their turn. When they usethe
outdoor area, they pedd vigoroudy on tricycles, balance on the wooden beams and walk
confidently along the ‘wobbly’ bridge. In the reception class, a group demongtrated that they knew
how to jump well when they siwung their arms and bent their knees to jump far dong the number
track. Most are well on course to reach the early learning goas by the time they |eave the reception
class. They learn to work things out for themselves as they piece together the jigsaws. Children
make good progress in developing the skills needed to play and work with congtruction kits. They
build towers and make vehicles and decide which colour to use to draw an avocado. Children
handle scissors well and have good cutting skills. There are many opportunities for the children to
continue to develop their cutting and pasting skills.

Creative development

85. Children enter school with poor-brush control and the pictures on display show
underdeveloped painting skills. Adults provide children with a satisfactory environment for cregtive
development and the displays reflect the broader range of their work and show how far the children
have progressed in this areasince sarting school. Teaching isgood. Most children are on course to
reach the early learning goasin this area by the end of the reception class. In the nursery, they
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colour and gtick, roll and mould playdough and enjoy finger painting. In the reception class, a group
showed that they could spread butter, jam or cheese spread onto a dice of bread to make a
sandwich. They then ate it enthusiasticaly. They become dextrous at cutting and sticking and use
decorative hole punches to make eaborate cards and decorations. They choose and use different
textures, threads and fabrics to make a collage for awall hanging.

ENGLISH

86. Standardsin English are well below those expected of pupilsaged 7 and 11. Standardsin the
current Year 2 in speeking, reading and writing are well below average. Standards in the current

Y ear 6 in speaking, comprehension and writing are dso well below. Of the 27 pupilsin Year 2, 12
are on the register of specia education needs, four of whom have statements. Of the 30 pupilsin
Year 6, 11 have specid educationa needs. Thiswell above average number of pupils with specid
educationa needsis one of the reasons why standards are well below average and lower in Year 2
than they were at the last ingpection. Another significant factor is that frequent changes in the school
management and teaching staff over the past four years have resulted in severe disruption to pupils
learning. Teaching and learning are well supported by the recent emphasis on a consistent approach
to the school’ s behaviour policy. Teaching and learning during the inspection indicate that the school
iswdl placed to meset its targets for 2002, which are appropriately chalenging.

87. Inthe Year 2000 nationd test results for pupils aged 11, standards achieved were very low
compared to the nationd average and well below the average for smilar schools. Thirty-five per
cent of pupils reached the expected standard compared to 75 per cent nationally. The percentage
reaching the higher levels was dso far below the national average. Taking the three years 1998 to
2000 together, the performance of pupilsin English fell far below the nationd average. Resultsin the
Y ear 2000 nationd tests for seven year olds show that standards in reading and writing were below
the nationd average. Standards in reading were well above the average for smilar schools, while
gandards in writing were above those for Smilar schools. No pupils reached the higher leve in
writing. The percentage reaching the higher levelsin reading was well below the nationd average.

88. Boysin both key stages did not achieve as well as girls and the schoal is seeking waysto
redress the balance. Although some boys do not readily offer to answer questions, there was no
evidence during the ingpection of boys underachieving. In most lessons, teachers are careful to
encourage dl pupils to answer questions and groups are mixed, with girls and boys working together
a dl levels of atainment.

89. Pupilsenter the schoal with low levels of atainment in language and literacy. They are well
supported in the nursery and reception classes, both by the vidting therapist, supplied by the
Education Action Zone, and by class teachers and support assistants. As aresult they make good
progress. Across the school, pupilslearn to listen carefully to their teachers and to follow
ingructions.

90. Teachersare generdly successful in engaging the interest of pupils of dl abilities during whole-

cass sessons. Inasmal number of lessons, however, teachers do not consider the needs of dll
pupils when asking questions. In these lessons, in which only those who
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volunteer to answer are chosen to do so, asignificant number lose interest and contribute little. Ina
good Year 1 lesson dl pupils were well involved through carefully targeted questions which
chdlenged them to think for themsalves.

91. Teachersthroughout the school spesk clearly so that pupils who have specid educationd or
language needs are fully included and involved. Teachers generdly give good encouragement by
listening carefully and gppreciating pupils answers. Asaresult, most pupilstry hard to think about
the question and to answer clearly. Their growing confidence in speaking is adirect result of the
good relationships established by teachersin their classrooms. Most pupils have a narrow
vocabulary and find it difficult to give extended reasons for their answers. They do not retain the
meaning of words eadily and teachers have not developed Strategies to help them. Pupils,
particularly in Key Stage 2, are not provided with enough planned opportunities to spesk with
confidence in avariety of gtuations. Many pupils do not speek audibly and with clarity or make use
of Standard English in formd Stuations.

92. Many pupilsenjoy reading and this helpsther learning. Reading development in Key Stage 1
is supported by graded reading materials and by careful monitoring of pupils progress. InYears1
and 2, pupils are systematicdly taught the relationship between letters and sounds to develop their
reading skills. Asaresult, most pupils by the end of Year 2 use this knowledge to enhance meaning
and to read unfamiliar words. About 50 per cent of pupilsin Year 2 read Smple passages with
accuracy and understanding. They express opinions of poems and stories. For the most part, pupils
understand what they have read, athough many are restricted not only by below average vocabulary
but also by limited life experiences. Asaresult, thar ability to explain the meaning isweek, and only
those with the highest attainment in reading and speaking are able to describe and explain events and
characters. Teachers are aware of these weaknesses and provide effective support to explain
information books and written indructionsin al subjects.

93. Throughout the schoal, teachers good pupil management skills dlow them to focus effectively
on guided reading groups during literacy lessons. Pupils reading is better supported in lessons
where teachers make effective use of the structure of the Nationa Literacy Strategy. Thislends
pace to teaching and learning and pupils interest is maintained. 1n lessons where this structure is not
used, the whole-class reading session at the beginning of lessonsistoo long and pupils, particularly
those with poor concentration and specia educational needs, lose interest. Strong emphasisis
placed on reading. Pupils are heard reading regularly in school, by teachers, learning support
assistants and volunteers who vigt the school each week.

94. By theendof Year 6, the higher attaining pupils read with concentration and understanding.
They show good understanding of avariety of texts, identifying crucid features, themes and
characters. Most other pupils, however, are prevented from reaching higher standards by weak
comprehension skills. Thereis not the same structured approach to reading asis seen in Key Stage
1, and the incons stent approach to monitoring pupils reading fails to ensure systematic progress
year-on-year. The quadity and range of reading materiasin classes are unsatisfactory. Therangeis
too narrow to adlow dl pupils, particularly those of
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higher attainment, to make good enough progress. The newly appointed headteacher, subject co-
ordinator and teachers are aware of these deficiencies and are committed to improvement in
provison o as to support the teaching and learning of reading. Pupils with specid educationa
needs and those with English as an additiond language are well supported in most lessons by well-
trained and dedicated |earning-support assstants.

95.  Whilst writing tasks are matched closdly to different levels of attainment, pupils need grester
teacher guidance so thet they areinvolved in active learning at dl times. In some loosdy structured
literacy lessons, whole-class reading and discusson sessons are too long, leaving little time for
writing tasks. The gpproach to teaching handwriting isincons stent across the school, and teachers
often expect too little from pupils in respect of careful presentation of work. Standards in spelling
are weak in both key stages, but are improving through regular practice. Over time, pupils have not
been taught about spdlling patterns and thisis till having a negative effect on the work of the average
and below average pupils. Higher attaining pupilsin Year 2 use capitd |etters and full stops
correctly, but others often forget these when writing Smple sentences.

96. Evidence from the andyss of pupils work shows that greaeter emphasisis now being placed
on giving pupilsin Key Stage 2 an increasingly wide range of purposes and audiences for writing.
Some good examples of stories, plays, character studies, poetry and persuasive writing were seenin
pupils work. InaYear 5 lesson, the class teacher chalenged pupils to use their imagination when
completing a fable she had begun. Pupils were well motivated to choose words adventuroudy and
to extend their ideas logically in sequences of sentences. However, this practice is not yet congstent
in al classes, and pupils need to be chalenged to use words more adventuroudly and for effect.

97. Too little use is made information technology (1T) to help pupils plan, draft and amend their
work. The potentia contribution to writing development of other subjects, such as religious
education, history, and geography, has yet to be realised. Plans arein hand to extend the
opportunities for writing across the curriculum. In some classes, an over-dependence on
worksheets results in gagp-filling tasks. This limits opportunities for writing and for pupils to assess
the progress they are making.

98. Thequdity of teaching observed during the ingpection was satisfactory overdl and has
improved since the last ingpection. There was no significant difference between teaching in Key
Stage 1 and Key Stage 2. 1t was good in 44 per cent of lessons and satisfactory in 44 per cent.
One unsatisfactory lesson was seen. In good lessons, teaching iswell structured to include good
opportunities for pupils' to listen, speak, read and write. Teachers engage with pupils to advise and
encourage. Asareault, pupilstry hard and are involved in active learning throughout the lesson.
Some teachers have relatively low expectations of what pupils can achieve, lead to some pupils
logng interest and the will to learn.

99. Learning support assistants are generdly well used and are confident in their work. In some
lessons, teachers need to congder how to use this support more efficiently during the whole-class
sesson. A good example of very effective support during the shared text sessonwas seenina
Year 2 lesson. The learning support assistants sat on the carpet with the pupils and ensured the tota
involvement of the large number of pupils with specia educationd needs.
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100. The co-ordinator, who aso manages the Foundation Stage and specia educationa needs, has
good knowledge of the subject. She took on the literacy role just one week before the ingpection
and has dear plans for development, such as the monitoring of teaching, structuring reading in Key
Stage 2 and developing a congstent gpproach to writing, including handwriting. The school librarian
isvery well trained and has developed an impressive and well-stocked library. Thisis helping to
improve pupils independent reading skills and to support learning across the curriculum. The use of
homework to support pupils learning is not increased systematicaly as pupils get older.

MATHEMATICS

101. Theresultsin last year's nationd tests for seven year olds were well below nationd averages
for al schools, but matched the average for Smilar schools. Very few pupils achieved the higher
Level 3. The sandards of current seven year olds are Smilar. Higher-attaining pupils count
accurately in twos, fives and tens and accurately add and subtract numbersto 20. Relatively few
pupils, however, are working towards the higher Level 3. Average-ataining pupils work confidently
with numbers to 20, but are not secure in working with numbers above 20. They name common
two-dimensional shapes but cannot describe their properties. They are working towards the
expected Leve 2, dthough a significant number of pupils are below this leve.

102. Theresultsinlast year's nationd tests for 11 year olds werein the lowest 5 per cent of dl
schools and of smilar schools. The standards of pupilsin the current Year 6 are alittle higher but
gill well below netional averages. The school’s own assessment data show that a significant number
of pupils were working at a standard that was well below average at the end of Year 5, but are now
showing sgns of improvement. Higher-attaining pupils are working at the expected Level 4 with
someat Leve 5. They work accurately with decimalsto two places and know how to caculate the
area of arectangle. They work accurately with large numbers. A weaker aspect of their work is
that they have few opportunities to develop their own strategies for solving problems. Average-
attaining pupils are close to achieving Leve 4.

103. Theoverdl qudity of teaching was satisfactory, with lessons ranging from very good to
unsatisfactory. Teaching in one of out of the ten lessons seen was very good, good in five,
satisfactory in three and unsatisfactory in one. Teachers make good use of number fans and white
boards s0 dl pupils are involved in learning and the teacher can monitor their progress. Teachers
sometimes use different questions for particular pupils so that they are chalenged during the mental
gtarter and encouraged to think for themsalves. During group work, the tasks set for pupils are
awayswell matched to their differing needs. Thereis some very clear and effective teaching. In
one lesson, for example, the teacher used a sequence of activities to explain how to subtract
numbers such as 79 - 38 by usng anumber line, and then by mental methods with jottings in their
books. In another, the teacher explained how to calculate the area of a shape made from
rectangles. Whilst afew plenary sessions were effective by reinforcing what had been taught and by
the teacher assessing pupils learning, not al teachers made good use of the find review sesson. In
most classes, pupils work is marked frequently with explanations on how they can improve their
work.
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104. The work of learning support ass stants contributes effectively to pupils learning. During a
mental Sarter sesson on the carpet, for example, the assstant sat with a pupil and involved him fully
inthework. Assstants work well to support particular groups of pupils during the group work
section of numeracy lessons. In afew cases, however, assstants did not take enough initiative to
work with pupils during the menta starter and find review sessons.

105. There were wesknessesin a number of satisfactory lessons, and these limited pupils

progress. In one lesson, for example, the teacher did not ensure that dl pupils faced her during
whole-class teaching, and the mental starter included an activity that did not involve the whole class
for dl of thetime. Teachers explanations to pupils are not dways practica enough with, for
example, the use of coinsto explain caculations with money. Because of weaknessesin assessment
and the use of assessment data, there were instances when the work set for lower-attaining pupils
was not matched to their needs and, as aresult, they did not understand what they were being asked
to do. A more common wesakness was that find review sessions at the end of lessons were often
used to show pupils what they had done, rather than to review waysin which their work could be
improved or to give teachers an opportunity to assess their progress.

106. The qudity of learning in lessons matched the teaching, but progress over time has been
dowed because of staff changes which have disrupted teaching and learning in the past. Pupils have
satisfactory, and often good, attitudes to mathematics.

107. There are some good uses of measurement in science at both key stages. For example, older
pupils measure temperatures and forces, and sometimes use I T to present the data as line graphs
and bar charts. The use of humeracy, however, is not planned across the curriculum, and as aresult
opportunities are missed for pupils to practice and improve their skills.

108. The school followsthe national numeracy strategy athough the work is not always adapted to
meet the needs of lower-attaining pupils. Teachers well structured weekly planning for numeracy
includes evauation that some teachers use effectively. Each week, six saff from aloca company
play mathematical gameswith smal groups of Year 2 pupils. Thefirst sesson of this programme
was observed, and it gave pupils very good opportunities for speeking and listening. The
management of mathemetics has improved, and the co-ordinator is aware of some wesknessesin
dstandards. Three teachers have attended five-day training courses. However, there has been no
forma monitoring of mathematics' teaching and pupils standards since the gart of the academic
year.

SCIENCE

109. TheYear 2 teacher assessments for 2000 indicate that standards achieved by seven year olds
were wdl below the nationd average but close to that found in Smilar schools. The Satutory test
resultsfor 11 year olds show that standards remain in the lowest 5 per cent both of al schools
nationdly, and aso of amilar schools nationaly. Ingpection evidence shows that the overdl
attainments for 7 and 11 year olds now in the school are higher thanin
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last year’ stests but are below those expected nationdly for children of their age. About 60 per cent
of the pupils currently in Y ear 6, however, are reaching the expected levels and afew pupils are on
course to reach the higher Leve 5, a consderable improvement on previous years.

110. Pupilsin Year 1 had agood introduction to forces through investigating how toys move. The
pupils worked in pairs with atoy. They had to decide whether it would move by pushing or pulling
or both. At first they were concerned about how the toy worked. They were entranced by the
mechanica dogs that walked and barked, intrigued by the puppets and puzzled by the cogs. Then
they moved on to consdering whether the toy was pushed or pulled. They were given well-matched
worksheets to record their findings. They enjoyed the lesson and felt pleased with what they had
done. Year 2 pupils designed a paper plane and then went on to test it. They then considered how
to modify the design to improveitsflight. They had little idea, however, of how to conduct afar
test.

111. Pupilsin Year 3 arelearning about which plants are grown for food. Their lack of genera
knowledge and the absence of reference materials made it impossible for them to classfy vegetables
into the three set categories. In Year 4, pupils are working on heating and cooling, but they too
cannot conduct afair test to find out which materia makes the best insulator. Year 5 pupils are
successtully investigeting the weter cycle, researching facts about water and presenting their findings
in pogter form. Year 6 pupils are ableto list accurately the requirements for afair test when
investigating air resstance. These pupils are well on their way to working in a scientific manner and
are using scientific vocabulary.

112. Anandyssof pupils work shows that the pupils are making satisfactory progressin Years 5
and 6. Tesachers are working hard to improve investigative skills, but the pupils cannot aways
explain clearly what they did and why. Pupils now need to review their work and the work of
others so that they can compare their results and judtify their decisons. There are wesknessesin the
way many pupils present their work and they do not use computers often enough to support the
recording of evidence and the presentation of results.

113. Teaching isgood overdl in both key stages. Of the six lessons seen, two were very good,
one was good, two were satisfactory and one was unsatisfactory. Strengthsliein the interesting and
relevant range of activities teachers provide for their classes and the way in which they probe pupils
understanding. Some teachers do not have adequate subject understanding and as a result the
activities st do not help pupils meet the learning objectives. Thelearning of pupilsin lessons
matched the teaching, but standards remain too low because of disruptions to teaching and learning
in the past due to staff changes.

114. Asthere has been no andysis of the pupils performance in the statutory tests, the school has
not been able to identify the aspects that pupils find difficult and plan for improvement. Few records
are kept and thereis little monitoring of the effectiveness of the science curriculum across the year
groups. Samples of work to develop the teachers awareness of national expectations have yet to
be collected. The experienced co-ordinator is new to the school and is planning how to improve
teachers subject knowledge and understanding and raise pupils' attainment.
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INFORMATION AND COMMUNICATIONSTECHNOLOGY (ICT)

115. Pupils standards are below average at the end of each key stage. Some of the work
completed in Key Stage 1 matches nationa expectations as pupils give indructionsto a
programmable toy, and combine text and graphics to make book covers. Pupils standards overal,
however, are below expectations as pupils cannot use IT to organise and classify information, or to
record their work in different ways.

116. Thework of 11 year olds matches the expected standards for some uses of ICT. For
example, pupilsword process |etters to specific people and use a Spreadshest to record data
collected in a science experiment. In addition, they use a Spreadsheet to analyse Victorian census
data with some sorts and searches of the expected complexity. Standards overall, however, are
bel ow expectations because pupils do not exchange information by, for example, usng email, and
they do no work on control or sensing physica data. Older pupils have rdlatively weak research
skills when working with a CD-ROM.

117. Two ICT lessons were observed. Teaching was good in one and satisfactory in the other. In
avery well managed Year 1 lesson, a programmable toy and computer program were used
effectively to enable pupils to learn about giving indructions with directiond language and some
measurement. As aresult, the learning of pupils in learning was nearly dways sound and sometimes
good.

118. Asaresult of clear teaching, Year 4 pupils learnt how to load images and make repesting
patternsin some work linked to art. There was little evidence of 1T being seen in other subjects.
There have been sgnificant weaknesses in the management of the subject in the past. A co-
ordinator has been appointed recently and has devised an gppropriate development plan for the
short- and longer-term. The school is starting to follow nationa guidance for the teaching of I1CT.
Older pupils, however, have not until now, followed a course based on the requirements of the
Nationa Curriculum. At both key stages, pupils use ICT effectively to practise their mathematics
skills. The school has received some effective advice and support from the Education Action Zone
adviser for ICT. The EAZ has dso provided ten lap top computers.

ART AND DESIGN

119. During the inspection two lessons were seen in Key Stage 2. Judgements about attainment
were made from an analyss of school documents, teachers' planning and pupils work in lessons,
sketchbooks and digplays. Attainment of pupils aged 7 and 11 remainsin line with that expected
nationdly for pupils of their age. Some work on display is of a higher standard than that seenin
lessons.

120. By the end of Key Stage 1, pupils contribute to large collage work using paint and a variety of
other materials. They learn about the work of such artists as Andy Warhol and try to paint in ther
dyles. InKey Stage 2, pupils continue to develop their skills with colour mixing. They use pagtels,
pencils and paint skilfully and mix tints of one colour to paint alandscape. By the end of the key
stage, they have developed an understanding of the range of styles and techniques used by famous
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artists. Pupils keep a sketchbook to record experiences, objects and textures, and to draft work
and indicates steady progress.

121. Inthe lessons seen, teaching was good in one and satisfactory in the other. Teachers explain
clearly what they want pupils to do, using the work of well-known artists and the pupils prior
knowledge to help them understand the task. While the pupils are working, teachers support
individua work through discussion and suggestion. When appropriate, teachers cdl the class
together and explain apoint, using the work in progress as an illugtration. They make good use of
praise and encouragement so that pupils enjoy art and design lessons. Pupils listen to the teacher
and are then keen to get on with the practica part of the lesson. They use the resources carefully
and share well with others. They apply themsealves to the task in hand, concentrate on producing
their best work and are pleased with the result. When pupils are taught by a specidist teacher, they
attain well and develop very good attitudes to art.

122. The school uses nationd guidance but has yet to adapt it to the needs of its pupils. The
scheme supports teachers in their planning and ensures that the pupils make progress. The co-
ordinator is new to the post. The classroom accommodeation is adequate for the teaching of the
subject. Resources are satisfactory.

DESIGN AND TECHNOLOGY

123. Time-tabling arrangements during the ingpection meant that only one lesson was seen. Other
evidence, including discussons with pupils and a scrutiny of work and areview of planning, indicates
that sandards are below what is expected nationaly for children aged 7 and 11. Too littletimeis
given to the subject to develop pupils skills and techniques in planning and refining their designs.
Standards are dso adversely affected by inadequate resources to teach the subject.

124. Teaching in the one lesson seen was satisfactory. Pupilsin Year 4 desgned atoy that moved
ugng a cotton redl, astick and rubber band. Whilst pupils labelled the parts of the toy and wrote
down the materias to be used, no models of these designs had been made. Pupilsin Year 1 made a
shoe box for apair of their own shoes. No design work for this was seen and dl the boxes were
the same.

GEOGRAPHY AND HISTORY

125. Pupils have little previoudy recorded work for these subjects. Based on the few lessons seen,
discussons with pupils, areview of planning and scrutiny of work, the overdl sandardsin
geography and history are below what is expected nationdly for children aged 7 and 11. Poor
literacy skills limited the achievement of Year 2 pupils, for example, in both history and geography
when it came to writing down their conclusions about the life of Florence Nightingde or of some of
the main geographica features of Mexico.

126. Year 6 pupils have a sound knowledge and understanding of Queen Victoriaand the lives of
rich and poor people. Standards overall, however, are below expectations because pupils do not
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give reasons for, and results of, the main changes and eventsin Victorian Britain. Pupils do not
select and combine information from different sources. In geography, older pupils identify the globa
locations of placesin the news and briefly research a country. They use aloca Ordnance Survey
map to identify different types of beaches. Standards are below those expected, as pupils have little
understanding of human and physical processes and how these can change the environment.

127. Teaching in geography isat least satisfactory. Of the three lessons seen, two were good and
one was satisfactory. Timetabling arrangements meant that only one history lesson was seen.
Teaching in this lesson was good, but it is not possible to make an overdl judgement on teaching in
history

128. The management of these subjectsis now effective. A new co-ordinator has been gppointed
and has redligtic priorities for improving teaching and learning. One of theseis to adopt the national
guidance for teaching these subjects. There are some shortages of learning resources.

MUSIC

129. There are differencesin standards within aspects of music. Standardsin Snging are Smilar to
those expected for pupilsaged 7 and 11. Standards in composing and musical appreciation,
however, are below average, as the required skills have not been progressvely developed over the
years.

130. Pupilsthroughout the school sing with enthusiaam, enjoyment, and sustained effort to maintain
asatisfactory level of control. Diction is generaly clear and pupils respond appropriately to sgnas
to vary the dynamics of the Snging. Thereis, however, little evidence of pupils past work in
composing and listening. It is clear that such opportunities have been irregular.

131. The qudity of teaching and learning was good in two of the lessons seen and satisfactory in
the third. Good management of pupils ensures an environment in which al are encouraged to make
a contribution which they know will be vaued. PupilsinaYear 2 lesson, for example, worked
together co-operatively to create a class performance. This lesson made a good contribution to
pupils reading skills as they were chalenged to read the word on a card before selecting an
instrument to represent the sound made, for example by acar. In the otherwise satisfactory Key
Stage 2 lesson, the pupils progress was hampered by the limited range of activities.

132. Pupilsare given good opportunities in lessons to improve their work and to listen to that of
others. A good example of thiswas seeninaYear 5 lesson where pupils, working in pairs, selected
two musica patterns to compose an insrumenta rhythm which they performed to each other. They
were able to make improvements to their own and other’ swork in relation to the intended effect.
Pupils throughout the school have a very patchy knowledge of musical terms and cannot describe a
piece of music in terms of pitch, duration, dynamics or structure. Pupilsin aYear 4 lesson were
provided with good opportunities to explore their fedings in response to music, and were gaining an
understanding of tempo.

133. Itisevident, however, that pupils have not been systematicaly taught to describe, compare
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and judge arange of music, induding that from other cultures, using a suitable musical vocabulary.
In this respect, the subject does not yet make the contribution it should to pupils spesking skills or
to ther spiritud and cultural development. Although no music lessonswere seenin Year 3 or Year
6, timetables indicate that pupilsin these classes have just haf an hour of music each week. The
school needs to review this so that pupils have access to the full range of opportunities required by
the Nationa Curriculum.

134. Satisfactory provision for extra-curricular music includes recorder tuition and choir. Theloca
authority offersingrumenta tuition which some pupils attend out of school hours. A visting teecher
provides keyboard tuition. Dance workshops with teachers from the Education Action Zone give
pupils opportunities to explore and express fedlings and ideas about music through dance. These
occasions enhance pupils learning, enrich their experiences and extend their interest in the subject.

135. The recently gppointed and knowledgesble co-ordinator has plansto improve provison in dl
agpects of the subject. This hasimplications for teacher training and the monitoring of lessonsto
ensure consstency of practice. The school plansto introduce the local authority’ s recently up-dated
scheme of work which covers al eements of the subject and gives good advice to teachers. This,
together with managesble assessment procedures to ensure the systematic development of skills will
ensure a gregter rate of progressfor al pupils.

PHYS CAL EDUCATION

136. Mog pupils enter the school with well below average levels of attainment. They make good
progressin Key Stage 1 but standards of attainment for seven year olds remain below what is
expected nationdly for children of their age. By the age of 11, pupils are meeting the nationd
expectaions. Pupils are provided with a broad curriculum, which is desgned to promote their
physica development and socid interaction.

137. Lessonsin games, dance and swimming were observed during theingpection. Year 3 pupils
attend swimming lessons at the loca pool and make good progress as aresult of the good quality
teaching by the ingtructor and the accompanying teacher. Those pupils who have not met nationa
expectations when they reach Y ear 6 are provided with extra tuition before they leave the school.
Asaresult, most pupils, by the end of Key Stage 2, are able to swim 25 metres using recognised
strokes.

138. By theend of Year 2, guided by knowledgeable and supportive teaching, pupils have
increased their confidence in physical control and mobility. They perform arange of movements
involving running and balancing, and are gaining an appropriate awareness of space. They plan and
perform smple skills safdy, and show contral in linking actions together. In games lessons, teachers
help pupils develop dements of play which include running, throwing, catching and control using
hands and feet. Planning shows that in dance, pupils explore moods and fedings and develop their
response to music and other stimuli. Most pupils, by the end of Year 2, remember, reproduce and
explore smple actions with control and co-ordination.

139. Pupilsenter Key Stage 2 with a sound basis for further development. They are developing
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satisfactory ball skills, as was observed ina Y ear 6 lesson, where pupils were being taught skills of
attack and defence and how to apply them accurately in games. Teachers from the Education
Action Zone provide dance workshops, which enhance pupils learning and increase class teachers
knowledge and confidence. Pupilsin Year 5 are provided with regular opportunities for outdoor
and adventurous activities. Pupilsin Year 6 take part in awide range of activities during their annua
resdentid trip. Pupils enjoy these activities, are good ambassadors for their school, and are well
taught to develop skills of a problem-solving nature.

140. Thequdlity of teaching is satisfactory. In the four lessons observed, teaching was good in two
and satisfactory intwo. Teachers have secure knowledge of the subject and plan their lessons with
clear learning intentions. Lessons begin with good warm-up sessions but are not structured well
enough to keep pupils warm or to dlow enough time for exploring, practisng and improving skills at
the level of which they are capable. Teacherstend to cal the whole class together too often rather
than using rest periodsto dlow pupils to demondtrate their techniques as a simulus for improvemen.
Thereis, however, agood emphasis on teaching the correct skills. Most teachers have developed
positive relaionships within their classes. Asaresult, pupils enjoy their lessons, behave wel and
work together safely and co-operatively. A high number of pupils come to school without their PE
kits. The school aso needsto define safety procedures in relation to jewd lery.

141. A good range of extra-curricular sport, such as rughy, football and dance, enrichesthe
curriculum and pupils experiences. The co-ordinator has identified the need to develop teachers
expertise in teaching gymnasgtics. She has a good understanding of what needs to be doneto
achieve congstency of practice as there are so many teachers new to the school. Thereisagood
supply of resources for games lessons and these are efficiently used. The accommodation dlowsthe
curriculum to be taught effectively and iswell used for lessons and extra-curricular activities. The
curriculum and inter-school competitions support pupils socia development.
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