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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Dryclough CE (VC) Infants’ School serves an area of high unemployment where most pupils live in local
authority housing. A few pupils live in housing association property and privately owned homes. The
school has four classes in each year group, is housed in two buildings and has 60 fewer pupils than in
1998. Of its 243 pupils, 123 are boys and 120 are girls. Eighty seven pupils are from white ethnic
backgrounds, 119 are Pakistani and a small group comes from Indian and black Caribbean families.
The achievements of four-year-olds entering the school are much lower than is typical in reading, writing
and mathematics. Sixty eight per cent speak English as an additional language and 28 per cent are
just learning English. The percentage of pupils entitled to free school meals is above average at 37.5 per
cent. Of the 42 pupils with special educational needs, 32 are at the earliest stages on the school's
register and two have statements of special educational needs for their physical disabilities. This is in
line with the national average. Recently the school joined the Excellence in Cities Initiative, which will
provide two additional support staff in January 2002. It also joined a Private and Public Partnership,
which will provide it with a much better building in 2002.

HOW GOOD THE SCHOOL IS

The school provides its pupils with a satisfactory education. Its particular strength is the support it
provides for pupils whose command of spoken English is weak. It is also a school where pupils work
free from tension or racial disharmony. As a result of sound teaching, standards in English,
mathematics and science are beginning to rise steadily above the very low levels of recent years. Sound
leadership and management are moving the school forward at a reasonable rate. The school gives
satisfactory value for the funding it receives.

What the school does well

Good support for bilingual pupils and others whose spoken language is poor provides them with the
same opportunities to learn as other pupils.

Because teachers are good at managing difficult behaviour, pupils work steadily in lessons without
disturbance.

Good provision for personal, spiritual, social and moral development and very good provision for
cultural development allow pupils from different backgrounds to work together harmoniously.

Teachers are good at checking pupils’ progress and know where they are up to with their learning.

What could be improved

The way that teachers organise reading allows too little time for pupils to improve their skills.

The work provided in mental mathematics and science does not always meet the needs of some
pupils in Year 1, less able pupils and pupils with learning difficulties

Some activities in the reception classes are not planned carefully enough to move children’s
learning forward.

The time allocated to classroom assistants is not always spent appropriately working with pupils.

The areas for improvement will form the basis of the governors’ action plan.
HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION

The school has made satisfactory improvements since its last inspection. Teachers have achieved
positive changes to pupils’ behaviour and learning takes place in a calmer atmosphere than in 1998.
Although more able pupils are still not doing well enough in reading and mathematics, the standards
reached by most pupils in English, mathematics and science are improving at a steady rate. Pupils’
new-found skills in writing bring improvements to their work in other subjects. Governors are now fully
involved in the work of the school. Their intervention has done much to secure a new building.
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Attendance and punctuality have improved slightly. The school has worked with parents and pupils to
do as much as is reasonably possible to reduce unauthorised absence.

STANDARDS

The table shows the standards achieved by pupils at the end of Year 2 based on average point scores in
National Curriculum tests.

Compared with
Performance in: All schools Similar Key
schools
1999 2000 2001 2001
Reading E* E E D well above average A
above average B
Writing E E C A Average C
below average D
Mathematics E* E* E D well below average E

Most children enter the school with very limited experiences of reading, writing and mathematics. For
many, their restricted command of spoken English stands in the way of their learning. With good
teaching, most pupils make good progress in acquiring spoken English. By the time they are seven,
their achievements in speaking and listening are comparable with those of most pupils nationally.
Standards in reading, writing and mathematics were at very low levels between 1996 to 1999 especially
in reading and mathematics, where they were in the lowest five per cent nationally. In 2000, although
standards in mathematics were still in the lowest five per cent nationally, standards in all three subjects
began to rise with the national upward trend. This more positive picture was repeated in 2001 and
although still very low and below the levels reached by pupils in similar schools standards have improved
in mathematics and reading. Most pupils’ understanding of number is a good feature of their
achievements in mathematics. For the first time, standards in writing showed a good improvement in
2001. They were much better than those reached in similar schools and are being maintained at a
satisfactory level in this year’'s Year 2. Similarly with science, standards rose in 2001 to just below the
national average and have risen to average this year. Although they failed to achieve higher levels in
reading and mathematics, more able pupils did well in 2001 by reaching the levels they were capable of
in writing and science. Although standards are satisfactory in information and communication
technology (ICT), pupils make good progress in word processing. When pupils work with a skilful artist
in residence standards in art and design are better than those reached nationally by most pupils in Year
2. The school maintains satisfactory progress in religious education because it adapted national
guidelines to meet the specific needs of its pupils. Standards in all other subjects are satisfactory and
pupils make steady progress.

PUPILS’ ATTITUDES AND VALUES

Aspect Comment

Attitudes to the school Pupils have good attitudes to school. They enjoy all activities, work hard
and are keen to do their best.

Behaviour, in and out of Many pupils’ good behaviour helps them to pay good attention to their
classrooms teachers and to get the most out of lessons.

Personal development and Pupils usually act in a sensible and reliable way. Their good relationships
relationships with one another and with teachers make lessons enjoyable and
contribute to the quality of their learning.
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Attendance

Attendance is unsatisfactory. In many instances this is because pupils
are taken abroad for long holidays when they should be at school.
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TEACHING AND LEARNING

Teaching of pupils in: Reception Years 1 -2

Quality of teaching Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Good teaching supports the steady development of pupils’ spoken English. From their involvement in
national strategies, teachers have become skilled at teaching reading, writing and mathematics.
Weaknesses in pupils’ learning arise because reading is not taught often enough for them to make
sufficient progress. Teachers plan work in mental mathematics and science that fails to meet the needs
of some pupils in Year 1, less able pupils and pupils with special educational needs. It prevents them
from solving problems in their heads at their own level. Staff are good at controlling pupils’ behaviour.
This ensures that all pupils have the same opportunity to work without disruption. Because teachers
provide them with suitable work, more able pupils do well in writing and science. Teachers make good
use of resources and visitors to interest pupils in the work and to extend their learning. In some
lessons, teachers allow classroom assistants to waste the time they could spend working with pupils.
Some of the work provided for children in the reception classes is not planned in sufficient detail to move
children towards national goals for their learning.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and range of the | Satisfactory. The school provides suitable programmes of work for
curriculum children in the reception classes, in religious education and all subjects
of the National Curriculum.

Provision for pupils with Mainly satisfactory. Teachers and support staff are good at meeting the
special educational needs needs of pupils with physical disabilities and emotional and behavioural
problems. The support provided for pupils with learning difficulties is less
effective in mathematics and science: some of the work is too difficult
and slows their progress.

Provision for pupils with Good. Teachers and multilingual assistants use their skills effectively to
English as an additional ensure that children improve their understanding of both English and their
language home languages.

Provision for pupils’ The school places considerable emphasis on pupils’ personal growth and
personal, including spiritual, | individuality. It is also good at promoting their spiritual, moral and social
moral, social and cultural development. Cultural development is very good.

development

How well the school cares The school is good at keeping pupils safe and secure. Staff keep close
for its pupils checks on pupils’ behaviour and personal development. Teachers do not
always use their good understanding of where pupils are up to with their
learning to plan work that meets the needs of less able pupils and pupils
with learning difficulties. A good feature of the school’'s care is reflected
in its positive relationships with parents.
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HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect Comment

Leadership and manage- Satisfactory. By recognising the importance of additional training, helpful
ment by the headteacher advice and team work, the headteacher has moved the school forward.
and other key staff Standards are beginning to rise at a steady rate as a result of the way

that teachers and support staff work together.

How well the governors fulfil | Governors fulfil their legal responsibilities. They keep up with new
their responsibilities educational initiatives, and are closely involved and interested in the life
and work of the school.

The school’s evaluation of By keeping close checks on pupils’ learning and personal development,
its performance the headteacher has a good understanding of the school's performance
and its position in relation to other schools.

The strategic use of The school has enough suitably qualified teachers to teach a full
resources curriculum. Resources are maintained at satisfactory levels and are
usually put to good use. The skills of multilingual staff are used
effectively to support the learning of bilingual pupils and to increase their
understanding of spoken English. The school is usually good at getting
best value from spending and resources. It sometimes wastes a valuable
resource when support staff spend time listening to teachers rather
helping pupils with their learning.

PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL

What pleases parents most What parents would like to see improved
The school is well-led and managed. - Some parents would like more homework for
All parents are glad that their children enjoy their children.
school.

Others would like a more interesting range of

They think that behaviour is good. activities outside lessons.

They believe that the teaching is good and that
teachers expect children to work hard and to
do their best.

Their children are making good progress in
school.

They find it easy to approach the school with
their questions or problems.

Inspectors agree with the parents’ positive views about the school, although teaching and pupils’
progress are satisfactory rather than good. They also agree that more homework would increase pupils’
learning, especially in reading where the progress made by many pupils is too slow. In response to
parents who are unhappy with the activities the school provides outside lessons, inspectors judge that
the activities teachers provide are reasonable for an infants’ school. They consist of football, sewing and
recorder clubs to extend pupils’ interest in sport, design and music.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?

The school’s results and pupils’ achievements

1.  Assessments of children’s learning when they enter the reception classes indicate that
many have very few early experiences of reading, writing and numbers and that their
knowledge and understanding of the world are very limited. Very low attainment often
arises because children’s command of spoken English is weak. A considerable
proportion of pupils have poor skills with spoken language regardless of the language
they speak at home. Of the 68 per cent who come to school speaking English as an
additional language, 28 per cent are at the earliest stage of acquiring the language. The
school is good at addressing this serious impediment to many pupils’ learning. By the
time they leave the school at the end of Year 2, pupils’ achievements are good and their
attainments in speaking and listening are comparable with pupils in most other schools.
In their first year in school, children make steady progress in learning the sounds of
letters and counting up to ten, but their attainments in other areas of learning are well
below those of many five-year-olds.

2. Standards in reading, writing and mathematics wavered considerably from 1996 and
National Curriculum tests for pupils in Year 2 produced a different picture each year.
Overall, standards deteriorated between 1996 to 1999 and reached exceedingly low
levels in writing and very low levels in reading and mathematics. However, an upturn in
standards took place from 2000 when they began to improve. This coincided with
teachers’ improved expertise following additional training in the National Literacy and
Numeracy Strategies. For the first time in four years, standards rose sufficiently to
follow the national upward trend. This trend of improvement was repeated in 2001 in all
three subjects. Standards in writing have shown a good improvement since the last
inspection. They reached the national average in 2001 and were much better than
those reached by pupils in similar schools. More able pupils did their best in writing.
Their achievements were equal to those of pupils in most other schools and much
better than those of pupils in similar schools.

3. However, while pupils’ achievements in reading and mathematics are improving in the
current Year 2, standards in both subjects were still too low and were below the
average of similar schools in 2001. The low achievements of many pupils result from
planning that caters only for the needs of average and more able pupils in mental
mathematics. Both of these groups are on course to achieve the expected levels in
mathematics in national tests in 2002. The achievements of a large group of less able
pupils or pupils with learning difficulties are slowed because they are developed only
during the practical parts of lessons. Pupils’ progress in reading is also slowed as a
result of limited opportunities to practise their skills. This applies equally to more and
less able pupils. Standards in science have risen from a very low level in 1997 to just
below average in 2001. This trend of improvement is evident in science in this year’s
Year 2 and results from teachers’ growing confidence in a practical approach to the
subject. More able pupils do better than others in most schools in science.

4. In 2001, boys in the school did not do as well as girls in reading or writing, but achieved
identical results in mathematics. They did slightly better than boys in other schools in
writing, while girls’ results were not as good in writing as those reached by most other
girls. Neither boys nor girls did as well as boys and girls in other schools in reading and
mathematics. The school has not analysed the reasons that underlie these variations
in attainment.
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Pupils in Year 2 reach standards above those typical for their age in art and design as a
result of the experiences and resources provided by an artist in residence. Their
knowledge of religious education is maintained at a satisfactory level through stories
about the beliefs and traditions of Christianity and Islam. Because teachers have
adapted programmes of work in other subjects to meet the needs of pupils in the
school, standards are satisfactory and pupils maintain steady progress. Standards in
information and communication technology (ICT) are at their best in word processing.
Pupils make steady progress in design and technology by covering all aspects of the
subject in sufficient depth.

Pupils’ attitudes, values and personal development

6.

10.

Pupils’ good attitudes to school have a positive effect on their work. They exhibit high
levels of enthusiasm and interest in lessons, as, for example, when children in a
reception class showed keen interest in words, letters and books. Most pupils are
friendly and polite to one another, teachers and other adults. Many are keen to talk
about their time in school and their enjoyment of it. Those who had attended a
workshop with the artist Tom Wood spoke enthusiastically about their achievements.

There has been a significant improvement in behaviour since the previous inspection,
when it was unsatisfactory. Behaviour now is good. In several lessons pupils’
behaviour is very good; for example in circle time in a reception class you could have
heard a pin drop while pupils decided who to roll a ball to next. Even in practical
activities where there are greater opportunities for silly behaviour, pupils behave
sensibly. This is apparent in physical education, for instance, when they are working
with hoops and balls, and in music when playing musical instruments. Good behaviour
means that little time is wasted. This helps pupils to gain more from their lessons.

Behaviour is also good in the dining room and in the playground. This turns mid-day
meals into pleasant social occasions where pupils sit and chat politely with their friends
and eat their food in a sensible manner. In the playground, pupils play together with
very few problems. There have been no recent incidents of bullying or racism. Pupils
from different cultural backgrounds play and work together in harmony. This creates a
happy and peaceful place where learning can flourish. Last year, several pupils caused
difficulties because of their inability to control their behaviour. As a result, there were
twelve fixed-term exclusions and one permanent exclusion. One of the pupils involved
was excluded permanently when all other strategies failed.

Personal development is good. Pupils become more sensible as they move through
the school with good support from teachers and support staff. In lessons, pupils work
well together in pairs and small groups, as in an art lesson where pupils concentrated
hard and shared ideas with one another. Pupils soon work with independence because
they are keen to accept responsibility. Willingly, with enthusiasm and pride, they carry
out duties such as taking registers to the office and looking after new pupils. Many
pupils maintain good levels of motivation when working without support or intervention
from an adult. Relationships have improved since the previous inspection and this has
improved the quality of pupils’ learning. Good relationships among pupils and between
staff and pupils make lessons enjoyable and make a good contribution to sound
learning.

Attendance is unsatisfactory. Although it has improved since the previous inspection,

when it was poor, it is still well below the national average. This has an adverse effect
on the education of a significant minority of pupils who fall behind with their learning
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when their parents take them on extended holidays abroad. Registers are completed
accurately and quickly, enabling a prompt start to be made to lessons.

HOW WELL ARE PUPILS TAUGHT?

11.

12.

13.

14.

15.

Teaching has improved since the last inspection. Although much remains satisfactory,
a considerable amount of good teaching stems from effective use of the National
Literacy and Numeracy Strategies. Standards are rising as a result of better teaching
in reading, writing and mathematics. Teachers are also more skilful at providing
experiments and investigations that improve pupils’ understanding of science. While
teachers’ increased expertise has raised pupils’ achievements in writing and science it
has also increased teachers’ expectations of more able pupils in both subjects. What
still restricts pupils’ progress is the limited amounts of time teachers allocate for pupils
to practise and improve their reading. They also provide tasks that are too hard and
that slow the learning of less able pupils and pupils with special educational needs in
mental mathematics and science.

Teachers in the reception classes are good at teaching reading and writing and
introducing children to early work with numbers. Their teaching is less effective when it
lacks clear objectives. While teachers understand the importance of children learning
as they play and often provide the right opportunities, they do not always build
effectively on what children already know and understand. This slows children’s
progress at a time when their keenness to learn makes more rapid progress possible.
Teachers use helpful ways to develop children’s confidence in the reception classes.
Because of teachers’ expectations, children become independent learners from an
early age. By the time that pupils reach Years 1 and 2, many work without support on
tasks requiring concentrated effort.

Effective planning is evident when teachers plan together for pupils in the same year
group. Joint planning means that pupils usually cover similar work at their own level
and gain similar experiences. Planning is developed when teachers evaluate the
outcomes of lessons in terms of pupils’ progress and aspects of work that need
different approaches or repetition. The success of planning for different year groups
falls apart when pupils from Years 1 and 2 are taught together in the same class. The
work provided is often too hard and restricts the progress of too many pupils in Year 1.

Because their expertise in ICT has improved, teachers meet new national requirements
for the subject. As a result, pupils’ learning remains steady in ICT and they are good at
using computers to record their work. Teachers are skilful at improving pupils’
knowledge of spoken English. They help bilingual pupils and pupils with learning
difficulties to develop their vocabularies in different subjects. Teachers are also good at
managing pupils’ behaviour. They have become more skilled since the last inspection
at dealing with pupils with behavioural difficulties and in ensuring that they work without
disturbing others. When teachers find it hard to control demanding pupils it is mainly
due to inexperience.

By approaching pupils’ learning in a practical way, teachers increase their
achievements and enthusiasm for different subjects. This approach is evident in the
use of fieldwork in history and geography, inputs to art and physical education by
visitors to the school and performances from a variety of musicians. Teachers raise
pupils’ interest through role-play in history and telling stories that appeal to their
imaginations in religious education. They use praise and rewards effectively to
encourage hard work and good behaviour
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

16.

17.

18.

19.

20.

The school meets statutory requirements by providing suitable programmes of work in
all subjects of the National Curriculum. It combined recent national guidelines with its
own programmes to ensure that teaching is relevant to its pupils. Since the last
inspection, the school has placed appropriate emphasis on improving standards in
English, mathematics and science. For this purpose it has improved its provision by
using the National Literacy and Numeracy Strategies. Considerable importance is
attached to offering a curriculum that improves the spoken English of bilingual pupils
and pupils with little knowledge of the language. The curriculum for children in the
reception classes gives them access to work planned to achieve the national early
learning goals. The school modified national recommendations and provides a
programme of religious education that matches pupils’ needs more closely.

The curriculum for pupils whose special educational needs arise from difficulties with
reading, writing and mathematics is at its most effective when pupils work towards the
targets set out in their individual education plans. On these occasions many of the
problems they encounter are resolved and their progress is satisfactory. Pupils with
learning difficulties are excluded from the school’s provision in parts of lessons where
no specific work is planned to meet their needs. The curriculum takes good account of
pupils with physical disabilities. Their learning and well-being is supported effectively
and they have access to suitable or alternative activities.

An effective programme for personal, social and health education has helped to
improve pupils’ attitudes and behaviour. The school lays great emphasis on promoting
healthy lifestyles and achieves this in subjects such as, art, physical education, design
and technology and science. The policy of the governing body is not to teach sex
education as part of the curriculum. A small number of parents are unhappy with the
range of activities the school provides outside lessons. However, the activities
teachers provide are reasonable for an infants’ school. They consist of football, sewing
and recorder clubs to extend pupils’ skills and interest in sport, design and music.

The school maintains good provision for spiritual, moral, social and cultural
development. It promotes spiritual development mainly through assemblies and
religious education. Daily acts of worship contribute to pupils’ spiritual development
when they take part in short periods of silent reflection. Music effectively sets the mood
for worship and prayer. Pupils listen carefully to the spiritual messages and moral
themes raised in assemblies. Their interest is gained through carefully chosen
resources and ideas that relate to what is happening in their lives. The vicar regularly
leads assemblies. His excellent rapport with pupils makes a good contribution to their
spiritual and moral growth. Spiritual events are planned into the curriculum, such as
when pupils observe beans growing, or feed caterpillars and watch them change into
butterflies.

High expectations of positive behaviour underlie good provision for moral development.
By dealing with poor behaviour in a consistent way, teachers ensure that pupils
appreciate the differences between acceptable and undesirable behaviour. Adults in
the school set good examples for pupils by treating them with kindness and respect.
They promote values such as honesty and fairness successfully through personal and
social education and through stories with a moral theme in daily assemblies. Pupils
are aware of what is expected of them, and know the difference between right and
wrong.
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21.

22.

23.

Good provision for social development is also based on the good examples set by staff.
It encourages pupils to behave responsibly towards others in the school and is
developed in assemblies when, for example, pupils were reminded not to drop
envelopes from Christmas cards on the footpath as they walked home. Teachers
encourage pupils to work together in many lessons and they respond well to these
opportunities. Caring and supportive mid-day assistants help pupils to develop good
manners in the dining room.

Cultural development is very good and has improved since the last inspection. In
subjects such as geography, teachers develop pupils’ understanding of the cultural
traditions of their own locality. They develop pupils’ knowledge in history when
residents of the area talk to pupils about their childhood. Visits to a local art gallery
extend pupils’ appreciation of art. Many activities are planned to prepare pupils for life in
a multicultural society. The school values the beliefs and traditions of families in the
area and celebrates festivals such as Christmas, Divali and Eid. It displays interesting
artefacts, such as attractive ceramics and unusual musical instruments. Musicians
from other countries perform for pupils from time to time and the school has links with
an African community.

The school maintains satisfactory links with the community. Its links with the church
are particularly strong and contribute well to pupils’ learning. Links with local schools
are sound. Strong relationships with an adjacent nursery smooth the passage from
nursery into the reception classes and allow children to settle quickly into school. Good
relationships with local colleges and secondary schools bring pupils into contact with
students seeking work in childcare. Asian women bring their skills and experiences
into the school when working on childcare courses. This initiative is of equal benefit
both to the adults involved and to the school.

HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS?

24.

25.

26.

The school is a welcoming place where pupils are safe, well cared for and valued for
their individuality. Good procedures promote pupils’ health and safety and staff have a
genuine concern for pupils’ well-being whatever their needs. The school gives high
priority to child protection and its procedures to ensure that it is good. The headteacher
is responsible for child protection and makes sure that the staff know what to do when
concerns arise about a pupil. Several members of staff are qualified in first aid. The
school records accidents to pupils and informs parents about injuries to their children.
Routine checks take place regularly on fire equipment and electrical appliances.

The school has sound procedures for monitoring and improving attendance. The
school receives good support from an education welfare officer in cases of poor
attendance or punctuality. Rewarding good attendance helps to reinforce its
importance. The school has worked hard to improve attendance and this is reflected in
a moderate improvement in two of the past three years. A new initiative to improve
punctuality has a beneficial effect on pupils’ health. It takes the form of a breakfast club
where ten to twenty pupils enjoy cereals, or toast and a drink each morning before
school. The school takes good care of children in the reception classes. Before
attending school, they visit the classrooms with their parents, meet the staff and
become familiar with the building. Their entrance to the school is gradual. This
ensures close attention from teachers and support staff and provides a calm
introduction to their lives in school.

Good procedures for monitoring and promoting good behaviour focus on rewards and
sanctions that are agreed and used consistently by teachers and support staff. The
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27.

28.

29.

successful use of these procedures creates an orderly community where pupils learn
without disturbance. A good range of toys is available at break and lunchtimes to
occupy pupils and reduce the incidence of poor behaviour. Good procedures for
monitoring and eliminating oppressive behaviour involve pupils in telling a teacher or
other adult if they are bullied. As a result, incidents of oppressive or racist behaviour
are unusual.

Procedures for monitoring and supporting pupils’ personal development are good.
Personal development is assessed on entry to the school. It is reviewed informally,
recorded and shared with parents at intervals throughout the year. This is effective
because teachers and support staff know pupils and their families well and this enables
them to promote pupils’ personal growth. More formal arrangements for pupils with
significant personal needs were demonstrated by detailed comments on the report of a
pupil with behavioural problems. The comments also showed care and concern about
the pupil’s problems and teachers’ efforts to help the pupil find friends and to behave in
an acceptable way.

Support for pupils with special educational needs is satisfactory. The school makes
good use of services, such as those supplied by an educational psychologist, speech
and behavioural therapists, to promote pupils’ learning and well-being. Pupils with
statements of special educational needs receive good guidance for their learning from
support staff. Staff provide sensitive guidance for pupils with emotional and behavioural
problems that helps them and others to work with minimal disturbance. Teachers use
assessments of pupils’ progress to update their individual education plans and to set
new targets for their learning.

The school has good procedures for assessing pupils’ learning. At its best,
assessment helps in the provision of suitable work and resources and in raising
standards in writing, mathematics and science. However, the use of assessment is
not consistently effective. This is evident when work in mathematics and science is too
hard for less able pupils and pupils with special educational needs. A particularly
effective form of monitoring is the use made of assessment to improve the language of
bilingual pupils. Although no formal systems exist to target pupils’ progress in acquiring
spoken English, the support and attention given to these pupils are so effective that
many speak the language with reasonable accuracy by the time they are in Year 2.
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HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

30.

31.

32.

33.

Parents are pleased with the school and the education it provides. They are particularly
satisfied with the teaching and pupils’ behaviour. An issue that was raised at the last
inspection was repeated by parents who would like more homework for their children.
By not addressing this concern, the school misses opportunities to raise standards by
involving willing parents in their children’s learning. Parents appreciate the school’s
arrangements for moving children from the nursery to the reception classes and say
that they minimise anxieties caused by a change of school for all concerned.

Good information helps parents to understand their children’s learning. To achieve this,
teachers hold annual events to explain how English and mathematics are taught and
about National Curriculum tests in Year 2. Annual reports inform parents how their
children’s achievements relate to national standards. They set out pupils’ strengths
and weaknesses, and usually targets for improvement. Teachers invite parents to
discuss their children’s progress every term and to set targets for the remainder of the
year. Half-termly newsletters, which are supplemented when the need arises, keep
parents well-informed about events and the school’s routines. At the beginning of each
half term parents receive helpful details of the work their child will do in coming weeks
and this information is also on class notice boards. Some letters are written in two
languages to assist non-English speaking parents. All this activity keeps parents
informed about the work of the school and allows them to take some part in their
children’s learning.

The school uses the skills of multilingual staff effectively to build bridges with parents
whose knowledge of English is limited. It encourages parents to talk to teachers if they
have worries or concerns and to work with the school to help their children. This
partnership is effective when parents and teachers work together for the benefit of
pupils with physical disabilities. It is also evident in the strategies teachers use to
improve the attitudes and learning of pupils with emotional and behavioural difficulties.
There is an open invitation for parents to help in school but few parents accept, partly
because of other commitments, or because they lack confidence, or feel they lack the
necessary skills. The school tries to overcome this difficulty by arranging home visits
by teachers and multi-lingual staff and courses for parents in school.

A small group of parents tried to set up a Friends’ Association but failed because there
was little support from other parents. Parents are keener to come to school when their
children are involved in activities such as concerts. Teachers make good use of these
occasions to raise issues with them. Although the school has positive relationships
with parents, their contributions to their children’s learning and the work of the school
are limited.

HOW WELL IS THE SCHOOL LED AND MANAGED?

34.

Leadership and management are satisfactory. By recognising the importance of
training, advice and intervention, the headteacher has moved the school forward.
Without this strong support and guidance, standards would not have risen as much as
they have in the last two years in English, mathematics and science. The involvement
of senior staff in monitoring teaching and learning has accurately identified areas in
need of improvement. Co-ordinators are instrumental in planning appropriate
developments and bringing about changes that maintain and improve learning in their
subjects. The co-ordinator for the foundation stage maintained sound provision from
the last inspection with reasonable success by putting new national guidance into place
to provide a suitable curriculum for young children.
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35.

36.

37.

38.

39.

40.

What is less successful is that monitoring is not refined enough to identify subtler,
underlying weaknesses in the school’s provision. Senior managers are not combining
information from analyses of national tests with the results of monitoring to pinpoint the
reasons for low standards in reading and mathematics. One reason for this lies in the
school’s willingness to accept and follow advice from outside experts. While advice is
usually helpful and often leads to better teaching, its uncritical acceptance resulted in a
failure to recognise and adjust miscalculations in teachers’ planning that slow down
pupils’ skills in reading and mental mathematics. The school found an issue from the
last inspection to raise standards in writing and science more achievable. It has also
improved the attainments of more able pupils in both subjects.

The school has tackled other issues from the previous inspection with reasonable
success. The role of governors in managing the school has improved to a good
degree. This is because governors regrouped into committees to examine different
aspects of the school's provision. As a result, governors identify the school's
achievements with confidence and accuracy and help redress many of its
weaknesses. An area for improvement in the work of governors lies in their ability both
to interpret and to use the results of national tests. While clearly aware of the need to
raise standards in reading and mathematics, governors are not asking the school about
why weaknesses occur in pupils’ learning.

The most important feature of the recent work of governors has been their
determination to provide the school with a new building early next year. Dedicated
involvement in an initiative financed by public and private funds means that pupils will
have high-quality accommodation for their learning. The budget has decreased in
recent years as a result of a reduction in the number of pupils attending the school.
With two buildings to maintain, this could have caused shortages in the funding
available for staff and resources. However, as a result of the school’s partnership with
a private company, the governors and headteacher have maintained the current levels
of provision. This is because the private company has taken over some of the
responsibilities for maintaining both buildings and costs will be reduced when all the
pupils are housed in a single building.

Good management of the funds allocated to the needs of pupils from minority ethnic
groups improves their use of both English and their mother tongues. Effective
management of the work of support staff ensures that a large group of bilingual pupils
is fully included in the work and life of the school. By tracking pupils’ achievements
from their entry into school, the co-ordinator advises teachers about ways to use the
skills of multilingual staff to improve these pupils’ learning.

Sound leadership and management ensure satisfactory provision for pupils with special
educational needs. The co-ordinator keeps teachers up to date with the Code of
Practice and is on target to implement the new Code next year. Good use of funding to
support the learning of pupils with special educational needs allows the school to
maintain satisfactory provision. The school makes good use of the support of staff
trained to promote the welfare of pupils with physical disabilities. When working with
guidance from the teachers, staff support pupils with reasonable effect on their learning
and good effect on their behaviour.

While there are enough suitably qualified teachers to provide pupils with a full
curriculum, the school has a good complement of support staff. The school provides
good support for new and newly qualified teachers and support staff. This enables
them to settle quickly into its routines and prevents interruptions to pupils’ learning. With
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support from governors the school makes good use of most of its resources. It is fully
aware of the need to gain best value from all it's spending. The only weakness in the
management of resources lies in the time wasted when support staff listen to teachers
alongside pupils rather than working for their benefit. Recent additions to the
equipment available for ICT will improve still further when the school receives all the
funds to which it is entitled. Teachers make good use of generous supplies of books,
many in dual languages, for reading in lessons. The school's well-stocked library
contains a good range of fiction and non-fiction that may be borrowed for home reading.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
41. The school should:

(2) raise standards in reading for all pupils by
- reorganising existing arrangements so that pupils read to teachers and
other adults on a much more regular basis to improve their skills and
confidence
- devising ways of involving parents in their children’s learning, especially by
reading at home
(paragraphs 11, 35, 45, 51 and 55).

2 raise standards in mathematics and science for some pupils in Year 1, less
able pupils and pupils with special educational needs by
- setting work at a level that promotes their thinking and develops their skills
in mental mathematics
- providing them with greater help and guidance when conducting scientific
experiments and investigations
(paragraphs 11, 13, 29, 35, 57, 60, 63, and 65).

3) improve the achievements of children in the reception classes by
- making better use of time that is allocated to play by providing them with
suitable activities that are planned to aid their progress in all areas of
learning
(paragraphs 12 and 47).

4) make better use of all the time allocated to support staff by
- ensuring that they work with pupils rather than merely observing during the
introductions and final parts of lessons
(paragraphs 40, 52 and 58).
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 59
Number of discussions with staff, governors, other adults and pupils 29
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory | Unsatisfactor Poor Very Poor
y
Number 0 4 23 28 4 0 0
Percentage 0 7 39 47 7 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements
about teaching. Care should be taken when interpreting these percentages as each lesson represents more than one

percentage point.

Information about the school’s pupils

Pupils on the school’s roll Nursery YR-Y2
Number of pupils on the school’s roll (FTE for part-time pupils) 0 243
Number of full-time pupils known to be eligible for free school meals 0 83
FTE means full-time equivalent.
Special educational needs Nursery YR -Y2
Number of pupils with statements of special educational needs 0 10
Number of pupils on the school’s special educational needs register 0 42
English as an additional language No of pupils
Number of pupils with English as an additional language 134
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 16
Pupils who left the school other than at the usual time of leaving 13
Attendance
Authorised absence Unauthorised absence

% %
School data 55 School data 14
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National comparative data

5.2

National comparative data

0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1 (Year 2)

Year Boys Girls Total
Number of registered pupils in final year of Key Stage 1 for the latest reporting year 2001 54 45 99
[00] [54] [57] [111]
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 35[39] 49 [42] 43 [43]
Numbers of pupils at NC level 2 Girls 35 [45] 41 [49] 40 [40]
and above
Total 70 [84] 90 [91] 83 [83]
Percentage of pupils School 71[76] 91 [82] 84 [75]
at NC level 2 or above National 84 [83] 86 [84] 91 [90]
Teachers’ Assessments English Mathematics Science
Boys 44 [40] 41 [41] 46 [41]
Numbers of pupils at NC level 2 Girls 40 [45] 39 [42] 39 [42]
and above
Total 84 [85] 80 [83] 85 [83]
Percentage of pupils School 85 [77] 81 [75] 86 [75]
at NC level 2 or above National 85 [84] 89 [88] 89 [88]
Percentages in brackets refer to the year before the latest reporting year.
Ethnic background of pupils Exclusions in the last school year
No of pupils Fixed period Permanent
Black — Caribbean heritage 5 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 10 Indian 0 0
Pakistani 119 Pakistani 0 0
Bangladeshi 1 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 87 White 12 1
Any other minority ethnic group 21 Other minority ethnic groups 0 0
This table refers to pupils of compulsory school age This table gives the number of exclusions of pupils of
only. compulsory school age, which may be different from the

number of pupils excluded.
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Teachers and classes Financial information

Qualified teachers and classes: YR-Y1

Total number of qualified teachers (FTE) 11 Financial year 2000 to
2001

Number of pupils per qualified teacher 22

Average class size 27 £

Education support staff: YR-Y1 Total income 566342

Total number of education support staff 14 Total expenditure 608069

Total aggregate hours worked per week 279.30 Expenditure per pupil 1924

Qualified teachers and support staff: nursery Balance brought forward from previous year 67716

Total number of qualified teachers (FTE) 0 Balance carried forward to next year 25989

Number of pupils per qualified teacher 0

Total number of education support staff 0

Total aggregate hours worked per week 0

Number of pupils per FTE adult 0

FTE means full-time equivalent.

Recruitment of teachers

Number of teachers who left the school during the last two years 35

Number of teachers appointed to the school during the last two years 3

Total number of vacant teaching posts (FTE) 0

Number of vacancies filled by teachers on temporary contract of a term or more (FTE) 0

Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less than one term (FTE) 0

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnaire return rate

Percentage of responses in each category

Number of questionnaires sent out

Number of questionnaires returned

243

62 (25.5%)

My child likes school.

My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.

| am kept well informed about how my child is
getting on.

| would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school is well led and managed.

The school is helping my child become mature and
responsible.

The school provides an interesting range of

activities outside lessons.

Strongly | Tendto | Tendto | Strongly Don't
agree agree disagree | disagree know
60 35 5 0 0
48 40 6 0 5
52 40 3 0 5
26 42 18 6 8
47 45 0 0 8
52 32 13 0 3
52 35 6 0 6
56 34 3 0 6
40 40 10 3 6
48 39 3 2 8
45 45 5 0 5
26 32 13 5 24
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF THE

CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

42.

Assessments that take place when children enter the reception classes indicate that
most children have very limited experiences of reading, writing and mathematics and
that their knowledge and understanding of the world is very restricted. A large group of
children speak little English outside the school and another smaller group is just
beginning to learn English in addition to their own language. A further difficulty
experienced by some children whose first language is not English is that they lack
confidence and competence in the use of their mother tongues. Much of the work that
takes place in the reception classes lies in improving the spoken English of these
children. Although most of the teaching in the reception classes is satisfactory, this is
an area where teaching is good and at its most successful.

Personal, social and emotional development

43.

Many children in the reception classes attended a local nursery, where they made a
good start towards the national goals for personal, social and emotional development.
Good teaching in this area provides a firm foundation for children’s future learning and
makes it likely that they will reach the expected goals for this area of learning by the end
of the foundation stage. Teachers’ good relationships with children and a friendly, but
firm approach ensure that they settle happily into the routines of school and thoroughly
enjoy their work. Staff provide an attractive, interesting and purposeful place for children
to learn. As a result, children soon know what is expected of them; for instance, they all
help to tidy up and to share equipment with one another. Children are well behaved,
show interest in all activities and try hard to please adults. They move around the
school and work away from their classrooms with confidence. Staff encourage children
to select their own work and to form friendships with others. This helps children to feel
secure. Teachers also help children to behave sensibly and to respond positively to
adults in formal situations, such as assemblies and lessons in literacy and numeracy.
This contributes to their good achievements when learning to read, write and recognise
numbers.

Communication, language and literacy

44,

Teaching in this area of learning is mainly satisfactory. Children absorb information
avidly and follow instructions after listening attentively in a range of situations. This is
because teachers have high expectations of children’s ability to listen attentively. As at
the last inspection, many children are likely to reach the national goals for listening by
the end of their year in the reception classes. Teachers are well aware that most
children need considerable help to improve their spoken language, especially those
whose use of English is not fluent. Consequently, they engage children’s interest and
curiosity in discussions with the whole class. Teachers are good at asking questions
that encourage children to think and to respond during sessions with the class or in
smaller groups. This extends children’s vocabulary and encourages them to use new
words. Classroom assistants also develop children’s vocabulary when they work
alongside them and talk to them. Although this strategy involves children in discussion it
is not as effective as it could be when staff are uncertain about the sorts of questions to
ask. They are also unaware of the need to provide challenging questions for more able
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45,

children. Teachers know that as well as learning English, many children need to
develop the language they speak at home. To achieve this, multilingual assistants
make children feel at ease and secure by chatting to them in their mother tongue. This
initiative provides children with the confidence to become independent learners
because they are sure that their needs are understood and they know what teachers
expect of them. Most of them still have a long way to go to achieve the confident use of
language that most children have at the end of the foundation stage.

From a very low starting point, children make steady progress in understanding how
books work. Their understanding of different ways of reading new words increases
when children work in small groups with close attention from their teachers. However,
children’s progress towards the expected goals slows in reading because they do not
take home the books that they read in lessons. This restricts opportunities for them to
share books with their parents and older brothers and sisters. Children show strong
interest in the alphabet when they practise writing letters and simple words by
themselves. They soon realise that they can record their ideas in writing in the same
way that they pass on messages by talking. Teachers make sure that children write
letters correctly from the start and provide opportunities for them to practise writing, as
when they make lists of the food they need for a picnic. They make good progress in
learning to write and are ready to work at the earliest level of the National Curriculum by
the time they reach Year 1.

Mathematical development

46.

Teaching and learning are satisfactory overall, and teachers are successful at
interesting children in numbers. Children do as well as can be expected and make
steady progress towards the expected goals in recognising and counting numbers.
This is because teachers make good use of the time spent teaching whole classes to
interest children in numbers. Children enjoy putting numbers in order and write them
correctly. Many count to 10 and some more able children count to 20 and above. This
is an improvement since the last inspection when some children made little progress
with counting. Progress is not as good when children choose activities for themselves.
Although adults talk to children all the time, especially those who need help to
understand English, they do not focus discussions on developing what children already
know. Children spend a lot of time playing with numbers, games and shapes, and using
different containers to hold water and sand. However, teachers miss opportunities to
make children think or to use mathematical vocabulary when talking about these
activities. A group of more able children, that includes bilingual children, are capable of
rising to greater mental challenges than teachers provide.

Knowledge and understanding of the world

47.

Teaching has many satisfactory features, but shortcomings in teachers’ planning slow
children’s progress in some aspects of this area of learning. When children start
school, many have had few chances to extend their knowledge and understanding of
the world, to people and places beyond their homes and nursery. Because they are
aware of this, teachers talk to children about common aspects of daily life, such as the
days of the week, the seasons and the weather. This aspect of teaching is satisfactory.
However, many gaps still exist in children’s knowledge and most find it very hard to ask
guestions and to express their ideas about the wider world. Teachers limit children’s
progress towards the national goals for their learning when they allow them to spend
long periods of time on repetitive unchallenging activities that lack specific objectives.
Teaching is good and well planned in ICT and as a result, children make good progress
towards the earliest level of the National Curriculum because they enjoy working with
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computers. The encouragement and attention they receive from teachers means that
as at the last inspection, most children are very confident and prefer to work
independently with computers or with a friend. They also enjoy making models, such as
spaceships from waste materials and are skilful at joining materials with glue and sticky
tape.

Physical development

48.

Children’s physical development is typical for their age and teaching is sound. In one
lesson, children made very good progress when the teacher expected them to think
carefully about their actions and to work hard at improving their skills with small
equipment, such as balls. Teachers provide children with good opportunities to use
different tools, materials and equipment. When playing in water, for example, they learn
to pour accurately. Because they are aware of children’s needs, adults spot when
children need assistance with activities, such as, holding pencils or cutting accurately
with scissors. They make sure that children move round the classrooms and
playground safely and find their way around the building without bumping into others.
Consequently, children gain increasing control and balance, even though they have no
regular opportunities to work outdoors with large equipment such as climbing frames.
As at the last inspection, most children are likely to reach the national goals for physical
development by the end of the foundation stage.

Creative development

49.

Provision for creative development is satisfactory and helps children to reach the
expectations for this area of learning by the end of the foundation stage. Every day,
teachers encourage children to draw and paint and to enjoy and make up stories.
Children are good at mixing colours from powder and at experimenting with bricks
when making structures, such as pretend sheds. They sing songs and rhymes
tunefully and are imaginative when planning food for a picnic. Although adults work
alongside children to extend their language during role-play, they miss chances to
involve themselves in children’s work. As a result, the quality of imaginative play does
not improve as much as it could and teachers provide few opportunities for children to
discuss their feelings and experiences or what they hear, smell and touch.

ENGLISH

50.

51.

Standards in English are below average by the end of Year 2. This is similar to the
situation at the last inspection. The English spoken by many pupils when they enter the
school is at a much lower level than expected for their age. This is because 68 per cent
speak different languages at home and 28 per cent have little understanding of English.
With good help from bilingual staff, most pupils make good progress in acquiring
spoken English and as a result, play a full part in lessons. The teaching of speaking and
listening is a good feature of teaching in English. Teachers extend spoken language in
discussions with the whole class effectively by questioning, introducing new vocabulary
and encouraging pupils to express their ideas. As a result, the language used by most
pupils in Year 2 is as good as that spoken by many seven-year-olds nationally. Another
outcome of good teaching is that most pupils listen attentively to their teachers with
clear understanding.

Although standards in reading have improved since the previous inspection and
teaching is mainly satisfactory, standards are still very low when compared with those
reached by most pupils of the same age. Because pupils are taught the sounds of
letters in a systematic way, they build up new words effectively from an early age. This
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52.

53.

54.

55.

good start is lost because pupils read too infrequently. Most read with their teachers
only once every week and further gains in their achievements are restricted by the
limited time allocated to reading with adults. Pupils’ progress is also slowed by the
removal of group reading from many sessions of the literacy hour. Parental interest in
reading is evident from the numbers of parents who read with their children in school.
This daily event builds effectively on pupils’ confidence and interest in books. However,
by allowing library books to be taken home rather than the books pupils read in lessons
the school wastes a good opportunity to raise standards. Although teachers keep good
records of pupils’ progress in reading they fail to ask themselves why the progress
made by many pupils is slow.

Because teachers are more confident in the use of the National Literacy Strategy, and
their expertise in teaching reading has improved, more pupils in this year's Year 2 are
reaching a higher level in reading than last year. Teachers’ confidence in the use of the
National Literacy Strategy does not, however, extend to support staff. Too often they
waste time that could be allocated to working with pupils by acting as spectators during
the introductions and final parts of lessons.

More able pupils enjoy books and respond well to humour or interesting stories. Their
reading is fluent and expressive, and they talk confidently about the parts of stories that
they particularly enjoy. These pupils have a good command of the skills needed to
become effective readers. Most pupils apply their knowledge of letter sounds well to
read new words. They use the pictures to help them understand stories but rarely use
the events of a story to predict what will happen. Limited experiences of the wider world
affect some pupils’ understanding of stories.

Standards in writing are satisfactory. With a good increase in teachers’ expertise,
writing has improved at a strong rate since the previous inspection. The main reason
for this improvement lies in the effective way that teachers encourage pupils to use
their knowledge of letters to spell new words. They also insist on appropriate
punctuation and legible handwriting. As a result of good teaching most pupils know that
sentences begin with capital letters and end with full stops. The way that teachers plan
lessons in literacy has a good effect on pupils’ writing. Teachers pay close attention to
writing for a week at a time. This strategy is far more effective with writing than it is with
reading. It improves pupils’ progress in Year 1 and allows more pupils in Year 2 to
achieve satisfactory standards. More able pupils do as well as expected at writing. This
situation has improved since the last inspection. Teachers use ICT well to improve
pupils’ spelling and reading. With good levels of help, less able pupils and pupils with
special educational needs take part in all activities and although their achievements are
not as high as other pupils’ are, they make sound progress in writing.

Teachers check pupils’ progress thoroughly, and have good knowledge of their
achievements. They use this information effectively to improve pupils’ writing but lack
confidence in their past experience to question the way that reading is organised.
Overall, the management of English is satisfactory. Effective procedures to check
teaching and learning have brought strong improvement to achievement in writing.
Although monitoring ensures that most teachers use the National Literacy Strategy with
confidence, it has not identified why too many pupils make slow progress in reading.
Once the school modifies the way reading is organised, the only restraint to a general
improvement to standards in English lies in the inaccurate use of spoken English by a
small group of pupils in Year 2.

MATHEMATICS
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56.

57.

58.

59.

60.

Although standards in mathematics are still below average, they have risen sharply
over the past three years. Most pupils progress at a reasonable rate. Their learning is
steadier than at the last inspection because teaching in the subject is now more skilled.
Improvements in teaching stem directly from the support and guidance the school
provides to raise teachers’ understanding of the National Numeracy Strategy. More able
and average ability pupils are doing as well as could be expected in mathematics
because teachers challenge their thinking and their ability to retain basic facts about
numbers. In classes in Year 1, teachers provide enough clear explanations and helpful
resources to ensure that most pupils add and subtract numbers accurately when
solving problems that include ten objects. The successful way that teachers in Year 2
build on this secure foundation allows more able pupils to move on to accurate addition
of two-digit numbers up to 100.

Most of the teaching in mathematics is satisfactory. However, the progress made by
less able pupils and pupils with special educational needs in mathematics varies in
different parts of lessons. This is apparent in mental mathematics, where teachers
aim explanations and questions at a level understood by more and average ability
pupils. Consequently, the work is usually too hard for pupils who work at lower levels
and need more time to think. This strategy limits the time available for them to work at
their own level and the chance of catching up with other pupils. However, the learning
of these pupils and their enjoyment of mathematics increases quite rapidly when they
work in small groups with strong support from adults. During this part of lessons,
teachers provide less able pupils with suitable tasks, interesting activities and
resources that aid their understanding. This means that when they are in Year 2, most
less able pupils and pupils with special educational needs manage to reach a level just
below most other pupils. They are beginning to work confidently with numbers from
one to 20.

Because teachers explain the work in clear mathematical and descriptive language,
many pupils acquire new ideas quickly and talk about them fluently. An example of this
in a lesson in Year 2 clarified pupils’ understanding of shapes. Pupils uncertain of the
shape of an oval were told to think of a circle and squash it. For others who were
confused about the difference between two- and three-dimensional shapes, the teacher
reminded them that you can’t pick up two-dimensional shapes but you can draw them.
A pupil in Year 2 who talked about his work demonstrated his knowledge in clear
mathematical language. When asked by the teacher to explain how he would add 42 to
34, he replied, I'm looking for a two-digit and a one-digit number.

Bilingual pupils improve their command of spoken English in mathematics because
teachers insist on accurate vocabulary. Pupils in Year 1 who lack confidence with new
ideas get good help to improve their understanding from multilingual assistants. By the
time they reach Year 2, the number of pupils who need this support drops to a small
group since early intervention is effective. The support provided by classroom
assistants is not always as effective as it might be. Some remain inactive during
mental mathematics instead of helping pupils with their work.

The systems teachers’ use to track pupils’ progress provide accurate information about
the levels of their learning. Teachers use this information effectively to plan the work of
more able and average ability pupils. Assessment is less effective when teachers fail
to use it to provide suitable work for less able pupils in mental mathematics. A small
amount of unsatisfactory teaching resulted when pupils in a class with pupils from two
different year groups were provided with similar work. Because teachers have firm
control of pupils’ behaviour, enough work is covered in lessons to maintain steady
progress. In response to praise for their achievements and strategies that keep them
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61.

thinking, pupils’ behaviour is consistently good. They share ideas and resources
sensibly and take an interest in the work. In a lesson in Year 1, pupils were clearly
pleased when the teacher put a counter in a jar to mark their achievements and
accompanied the action with Well done! In another lesson in Year 1, the teacher
engaged pupils’ interest and increased their involvement in the activity by jumping a
model buzzy bee in twos along a counting stick.

The co-ordinator provides sound leadership for the subject and helpful support for
teaching and learning. With advice from the local education authority, the co-ordinator
visits classrooms twice each term to observe the quality of teaching. In this way, the
school meets an issue from the last inspection to improve the achievements of more
able pupils. A further good strategy for managing the subject lies in teachers’ planning.
By planning in separate teams teachers ensure that most pupils in a year group have
access to the same activities. A combination of effective managerial strategies is
responsible for an upward curve in standards over the last two years. A continuance of
this secure management places the school in a reasonable position to meet the needs
of less able pupils, with greater impact on their learning.

SCIENCE

62.

63.

64.

65.

Standards in science are rising. They were very low at the previous inspection but
improved to a level that was four per cent below average in assessments by teachers
in 2001. This result was achieved by better leadership and teaching of the subject.

Most of the teaching 