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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The schoal isa Church of England comprehensive for 11 to 18 year olds. With 677 pupilsonroll, it
isasmaller than average secondary school. It opened in 1998 as a Fresh Start school in partnership
with St. Peter’s Collegiate School, a nearby school in Wolverhampton. The two schools form the
Lichfield Foundation. The school started with the buildings and many of the pupils and staff of the
former Regis School, which had run into significant difficulties. The school’s numbers have
increased and, in 2000, it was over-subscribed in Year 7. The school achieved Visud Arts College
status in September 2000.

It serves a socio-economicaly diverse community. The number of pupils eigible for free school
medlsis above average. There are 96 pupils on the register for special educationa needs and this
proportion is broadly in line with the nationa average. Nine pupils have statements, which is below
the nationa average. Over hdf the school’ s population are from ethnic minorities, mainly Asan and
African-Caribbean and the number of pupils with English as an additiona languageis very high.
Pupils prior attainment on entry, based on their scoresin nationd tests at age 11, is Sgnificantly
below average.

HOW GOOD THE SCHOOL IS

Thisisagood and effective school which is growing in popularity. Pupils are achieving well
compared to their prior attainment, the quadity of teaching is good and the school is excdlently led.
Effective leadership and management have created a clear commitment to improvement. Staff,
pupils and parents perceive the schoal to be a good community to belong to. It isasuccessful
school, dready providing satisfactory vaue for money.

What the school doeswdll

A very committed saff is providing good teaching and enabling good learning in dl years.

The persond development and the socia, mord, spiritual and culturd development of pupils are
very good.

A very caring gaff is providing good support for pupils.

Pupils attitudes and behaviour are very good.

Rdationships, including those between pupils from different cultures, are very good throughout
the school.

The Principa and senior staff manage the school very well and are providing excdllent
leadership.

Thereis an excdlent range of extra-curricular activities.

Relations with parents are very good.

A rich cultural and religious diversity is fostered and celebrated.
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What could beimproved

Using assessment more effectively to help pupils make progress and improve standards of
work.

Mesting the needs of arange of ahility within classes more sysematically.

Deveoping pupils literacy skillsto help their learning across the curriculum.

Using the process of teachers observations of each other’s classes to further improve the
overd| qudity of teeching.

Mesting dl pupils entitlement to a course in information and communication technology for 14
to 16 year olds.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Thisisthe school’ sfirst ingpection since it opened as a Fresh Start school. Standards are higher
than they were in the former Regis School. Compared with the findings of the last ingpection of the
Regis Schoal, there have been improvements in teaching, pupils atitudes and behaviour, curriculum,
gaff development, school development planning, and in the provison for pupils with specid
educationa needs. In addition, attendance has sgnificantly improved, and there isimproved
accommodation. Thisis clearly animproving school. The confidence of parents and primary
schools has been won back.

STANDARDS

The table shows the standards achieved by 16 and 18 year olds based on average point scoresin
GCSE and A-level/AS-level examindtions.

compared with Key
Performancein: all schools smilar well above A
schools average
1998 | 1999 | 2000 | 2000 aboveaverage B
average C
GCSE examinations na D E C below average D
A-levelgAS|evels na E E well below E
average

Standardsin nationd tests and public examinations were well below average in 2000, at ages 14, 16
and in the Sixth Form. However, pupils are achieving well in rdaion to their prior atanment. This
was reflected in the stlandards seen during the ingpection and in the generally good progress made by

pupils.

For 14 year olds, results in statutory assessments in 2000 were close to the nationad average in art.
They were below the nationd averagesin dl other subjects. However, results have improved since
1999 in art, mathematics, science, higtory, information and communication technology, modern
foreign languages and music. They have dedlined in English, design and technology, geography and
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physical education.

For 16 year olds, there has been a steady improvement in the number of pupils achieving five or
more A*-C grades in GCSE since 1998. The percentage of pupils achieving an A*-C grade was
sgnificantly above the nationd average in art and above nationd averagesin science. It was closeto
the national average in design and technology. It was below nationd averages in modern foreign
languages, business studies, English, English Literature, geography, history, mathematics and music.
However, in 1999 and 2000 pupils have made sound progress in relation to their prior attainment.
Standards are broadly in line with the average for smilar schools.

In the Sixth Form, A-levd atainment in 2000 was well below average but it has risen steadily since
1998 and this was reflected in the standards of work seen during the inspection. Standards are high
in Genera Nationd Vocationd Qudification (GNVQ).

Pupils, including those with English as an additiond language, are making steady progressin relaion
to their prior attainment. Pupils with special educationa needs are making good progress because
of the qudity of support.

Standards of literacy are low. Standards of numeracy are satisfactory in relation to pupils abilities
in mathematics but pupils skills are generally under-developed in other subjects.

The school is setting redistic GCSE targets based on pupils' prior attainment and in 2000, it
exceeded them for the number of pupils achieving five or more A*-C grades and for the school’s

average points score. It fell short of itstarget for pupils achieving a least one A*-G grade.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils attitudes are very good and a strength of the school. Pupils are
enthusiastic about the school and proud of it.

Behaviour, in and out of The schoal isan orderly community and behaviour isvery good. Pupils
classrooms are sometimes noisy when moving about the schooal.

Persond development and | Persond development is very good and a strength of the schooal.

relationships Redationships are very good. Thereisavery high degree of recid
harmony.
Attendance Attendance is satisfactory. It hasimproved significantly snce 1997.

The very pogtive dtitudes to learning contribute significantly to pupils achievement and progress.
Teachers empathy with learners and pupils responses result in asignificant proportion of lessons
where behaviour is very good. It was unsatisfactory in only 4 of 158 lessons observed. The very
good relationships contribute to the school’ s caring ethos.
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TEACHING AND LEARNING

Teaching of pupils:. aged 11-14 years aged 14-16 years aged over 16 years

Lessons seen overdl Goaod Good Goaod

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adeguate and strengths outweigh weaknesses.

The qudlity of teaching is generaly good. During the ingpection, in 98 per cent of the 158 lessons
observed, teaching was a least satisfactory; it was good or better in 67 per cent of lessons. 1n only
four lessons was teaching unsatisfactory.

Generdly, teachers have a good knowledge of their subjects. They use avariety of teaching
methods and have high expectations of pupils. Lessons are well prepared and generdly have a
good pace. Teachers exercise very good classroom management and forge very good relationships
with ther pupils

Teachers marking is often pogtive and encouraging but it rarly tdlls pupils what they have achieved
and what they need to do to improve. Teachers are not fully meeting the needs of pupils of differing
abilitieswithin dasses. Homework is generdly satisfactory but it isinsufficiently used to extend
pupils knowledge and sKills.

The teaching of literacy and numeracy is unsatisfactory. The school has not yet developed awhole-

school approach to these aspects.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of The curriculum is broad and balanced and is enriched by an excellent
the curriculum range of extra-curricular activities. Thereisagood range of

vocationd courses. The schoal is not meeting dl pupils entitlement to
acourse in information and communication technology in Years 10
and 11.

Provison for pupils with
gpecia educationa needs

Thereis satisfactory provison, with in-class support, smal group
work and individud tuition. Support is concentrated in Key Stage 3
because of the smdl number of Saff.

Provison for pupils with
English as an additiond

languege

The large number of pupils with English as an additiond language are
satisfactorily provided for. Pupils are targeted and given in-class

support.

Provison for pupils
persond, including
Siritud, mord, socid and
cultura development

This provison is a grength of the school. Many opportunities are
provided for pupils persona development, and their spiritua, mord,
socid and culturd development is very good.

How wdll the school cares
for its pupils

The schoal cares very well for its pupils. Pastord careis a strength of
the school and educationa support is good. Assessment is not being
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| used effectively to help pupils progress. |

The curriculum is rlevant and gppropriate. Culturd and religious diversity is recognised and
celebrated. A good programme of personal and socid education effectively reflects the ethos of the
school. Thereisagood range of subject choice beyond age 14. Pupils with specid educationa
needs have access to the whole curriculum. Pupils wefare, hedth and safety are well looked after
and child protection is very good. The school works well with parents. Careers education and
guidance are unsatisfactory. Assessment is not contributing sufficiently to teachers planning or to
pupils progress.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- | The school isexcdlently led and very well managed. Thereisastrong
ment by the headteacher | commitment to high standards of academic and persona developmernt,
and other key gtaff and to maintaining arich, culturd diversty.

How well thegovernors | Governors are very supportive and committed to the progress of the
fulfil their respongbilities | school. They are effectively carrying out their responsibilities,
particularly that of *criticd friend'.

The school’ sevaduation of | The schoal is usefully andysing its examination results, pupils

its performance attendance and behaviour and classroom teaching. It isnot
systematicdly checking the implementation of its policies.

The drategic use of Resources are used effectively and in awell-planned manner, athough

resources in many subjectsthey are only just adequate.

The Principa and senior management team have clear vison and sense of direction. There are very
good relations between governors, senior managers and staff. Middle managers are working
effectively. Principles of Best Vadue are gpplied wdl. There isagood match of staff to the demands
of the curriculum, except for the lack of special educationa needs teachers. Resources and
accommodation are adequate. However, the provision of library resourcesis inadequate.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to seeimproved
High expectations. - Amount and consistency of homework.
Pupils opinions of schoal. - Information about pupils progress.
Good |eadership and management. - Qudlity of teeching.

The good progress of pupils.
The approachability of the school.

Findings from the ingpection support dl the positive views of parents. Inspectors also judged that
the quality of teaching within the school was good. Homework was found to be generdly
satisfactory, dthough there was some inconsistency between teachers.

The inspection evidence endorses the view of those parents regarding the reporting of pupils
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progress. Thereissome varidaion in the quality of reports. Pupils progressis not dways clearly
communicated.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and achievements

1

6.

Overdl, pupils attainment in tests and examinationsis well below the slandard expected
nationdly for pupils of this age range. However, atainment is broadly in line with the
average for those schools with asmilar number of pupils digible for free school meds
(deemed ‘smilar schoals).

By the end of Key Stage 3 in 1999 and 2000, overal atainment in the core subjects,
English, mathematics and science, was well below average in Nationa Curriculum tests.
However, dthough it istoo early to reliably identify atrend in results, overal atanment has
risen steadily snce 1998 and it is now higher than it was in the former Regis School. The
same upward trend is visible in the results from teachers end-of-key stage assessments of
their pupils attainment. In 2000, the test results were better than previousy when
compared to Smilar schools but they remained below the overal average for those schools.

In English, test results at the end of Key Stage 3 in 2000 were below the nationa average.
Test results Since 1998 have been extremely volatile. A sgnificant risein the number of
pupils achieving the benchmark Leve 5 or better in 1999, with English results the best of the
core subjects, was followed by an equaly sgnificant fall in 2000, taking results below what
they were in 1998 in the former Regis School. Thiswas largely due to the poor
performance of boys; the percentage of boys achieving Level 5 or above was well below the
nationa average and significantly worse than 1999. Resultsin 2000 were aso below the
national average and significantly worse than in 1999, when pupils were assessed by their
teechers. However, English results were broadly in line with the average for smilar schools.
Generdly, girls are achieving better than boys.

In mathematics in 2000, test results at the end of Key Stage 3 were well below the nationd
average. However, results have consistently improved since 1998. There is no significant
difference between the performance of boys and girls, but the rise in resultsin 2000 was
largely due to an improved performance by girls. The improvement in results in 2000 was
higher than the improvement nationdly. The end-of-key stage assessments made by
teachers were congstent with test results. Compared with similar schools, results were
below average.

In science, test results a the end of Key Stage 3 were well below nationd averagesin 1999
and 2000. However, there was an improvement in 2000 and attainment was higher than it
was in 1998 in the former Regis School. Teachers end-of-key stage assessments were
condggtent with test results. Girls are achieving dightly better than boys, ther results
improved in 2000, but boys resultsfell. Overall results were well below the average for
smilar schools.

In the other subjects of the Nationa Curriculum in 2000, the proportion of pupils achieving
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10.

11.

Leve 5 and above was close to the nationd averagein art. 1t was below nationa averages
in design and technology, geography, history, information and communication technology,
modern foreign languages, music and physical education. There was an improvement on
1999 reaults in art, history, information and communication technology, modern foreign
languages and music. There was a decline in results in design and technology, geography
and physica education.

The very low prior attainment of pupils with specid educationd needsis inevitably reflected
in their Nationa Curriculum assessments. Many pupilsin the lower ability groupsin Years 7
to 9 are working at levels below those expected for pupilsin their age group. Their lack of
proficiency in literacy and numeracy skillslimitstheir atainment in dl areas of the curriculum,
particularly when it is measured under test conditions.

At the end of Key Stage 4 in 2000, overal atainment in GCSE examinations, usng pupils
average points scores, was well below the nationa averages for both girls and boys,
athough girls achieved more highly than boys. The proportion of pupils achieving five or
more A*-C grades was well below the nationd average. Results were dightly lower than in
1999 for both boys and girls. However, the number of pupils achieving these higher grades
was higher than it wasin 1998 in the former Regis School. The proportion of pupils
achieving five or more grades A*-G in 2000 was dso well below the nationd average. In
1999, the number of five or more A*-C grades was below and the number of five or more
A*-G gradesin line with, the average for the local education authority. Compared with
amilar schoals, the overdl attainment and the percentage of five or more A*-C grades were
closeto the average, but the proportion of five or more A*-G grades was below the
average.

The percentage of pupils achieving A*-C grades in 2000, was sgnificantly above the
nationa average in art and design, above the nationa average in science, and close to the
national average in design and technology. It was below the national average in French and
sgnificantly below in business sudies, English, English Literature, geogragphy, German,
history, mathematics and music. The smal numbers of pupils entered for Punjabi and Urdu
al achieved grades A*-C. Comparing pupils resultsin separate subjects with their overal
average across dl thair subjects, these pupils were achieving well in art and design, design
and technology, double science, dramaand rdligious educetion.

In the Sixth Form, attainment was well below the nationa averagesin 1999 and 2000 for
those students entered for two or more GCE A-level examinations. Resultsin 2000 were
well below the nationd averages for both boys and girls, with no sgnificant difference in their
performances. The proportion of students achieving the higher grades A-B, was low in
1999 and 2000. However, the percentage of grades A and B has risen above what it was
in 1998 in the former Regis School. The proportion of students achieving grades A-E has
improved from 62 per cent in 1998 to 81 per cent in 2000.

Although the percentage of students securing an Advanced or Intermediate GNVQ was

higher in 1999 than in 2000, using students average points scores, results improved in 2000
(there were fewer entriesin 1999). Standardsin vocationa education are good when
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12.

13.

14.

15.

16.

17.

related to students prior performance.

Although pupils attainment is very low when compared to nationa standards, pupils are
achieving well when the standards they are reaching are compared with their prior
attainment. By this measure, GCSE resultsin 1999 and 2000 were Smilar. Pupils overdl
gandards in those years when related to their resultsin Nationa Curriculum tests at the end
of Key Stage 3 in 1997 and 1998, indicate that they had made sound progress between the
agesof 14 and 16. The results of the current Year 10 pupilsin National Curriculum testsin
2000, when compared with their performance in tests at the end of Key Stage 2 in 1997,
show that they had made good progress between the ages of 11 and 14.

The steady progress that pupils are making, when their prior atainment istaken into
account, was reflected in their achievement in lessons observed during the inspection.
Generdly, pupils were achieving more highly than test and examination results would
sugges, athough standards were sill below what is expected nationdly for pupils of this age
range.

Overdl, standards were judged to be close to what is typica nationaly in 62 per cent of
lessons observed. They were higher than national expectationsin 21 per cent of lessons.
Attainment compared with national expectations for pupils of the same age improved with
the age of the pupils; it was better in Key Stage 4 than in Key Stage 3 and was highest in the
Sixth Form where it was judged to be better than expected in 40 per cent of lessons
observed (54 per cent in Year 13). Standards were lowest in Y ear 9 where pupils were
reaching the expected standards in only 36 per cent of the lessons observed. This
improvement on the standards indicated by recent test and examination results was clearly
evident in lessons in science, higtory, information and communication technology, modern
foreign languages and music. In art, standards were higher than those expected in 70 per
cent of the lessons observed. Standards of attainment in vocational courses were
sgnificantly above nationd expectations.

The difference between the standards observed during the week of the inspection and those
reached recently under nationa test and examination conditions, is largely accounted for by
the good quality of teaching seen across dl key stages. Thisis characterised particularly by
teachers empathy for learners and their effective support, and by the very good attitudes
and behaviour in lessons of pupils generdly, the mgority of whom share the school’s
aqpirations for their success. Pupils were observed to be learning effectively in dmost dl
lessons and to be making good progress in a high proportion of these. In only avery small
number of lessons was pupils learning judged to be unsatisfactory.

Pupils with specia educationa needs who receive additional support were seen to be
making good progressin basic skills, particularly in reading and spdlling where a range of
provison combines to hep pupils meet targets defined in their individua education plans
(IEPs). Evidencefor this emerges from IEP reviews and from a careful monitoring of phonic
skills, key word knowledge and spelling programme scores. In some cases, improvement
was clearly seen in the quadity of work in exercise books and folders.

Pupils with specid educational needs are making good progress because they are provided
with individua support in a secure working environment, where their efforts are recognised
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18.

19.

20.

21.

and rewarded. In addition, pupils attitudesto learning are very good. They enjoy the
individua attention, are well-focused and co-operative, and understand the purpose of the
extra help they receive. Whenever lessons are effectively organised and presented in alively
way, pupils are well-motivated, achieve ahigh level of participation and progress well.
However, because of the number of staff available, the support for pupils with specia
educationd needsis not available for pupils older than 14.

The schooal effectively andysesits results to monitor the performance of the very high
number of pupils with English as an additiond language. These pupils are integrated well and
overdl, ther attainment follows the school pattern. They need more support to develop their
language competence. However, they receive little systematic, structured help to improve
their competence in English. Thus, despite sensitive and supportive teaching by their subject
teachers, their attainment isless than it could be.

AsHMI reported following a short ingpection in 2000, standards of literacy and numeracy in
the school arelow. The senior management team have not yet implemented a whole-school
drategy to improve pupils below average literacy skills. In consequence, thereistoo little
atention being paid to the development of pupils reading and writing in al the subjects of
the curriculum. During the ingpection, there was very little evidence of afocus on literacy in
teachers planning or in lessons. In addition, the Nationd Literacy Strategy’ s literacy hour
has been ineffectively introduced in Engligh; it is resulting in anarrowing of the curriculum and
alack of chalenge for pupils. Pupils numeracy skills are dso generdly below average and,
during the ingpection, there were very few examples of numeracy being developed in lessons
other than in mathemdtics.

In 2000, the school’ s GCSE results exceeded its targets for the number of pupils achieving
five or more A*-C grades and for their average points score. They fell short of the target
for one or more A*-G grades. In deciding its targets, the school takes into consideration
pupils prior attainment. Based upon this, its targets for 2001 and 2002 are redistic and

chdlenging.

The views of the large mgority of those parents who completed the questionnaire, that the
schoal isimproving and thet pupils are making good progress, are confirmed by the findings
from the inspection.

Pupils attitudes, values and per sonal development

22.

23.

The very good attitudes and behaviour of the pupils are amgor strength of the schooal.
Almogt dl pupils have a very pogtive attitude towards school and are so enthusiagtic about
the range of extra-curricular activities offered to them. They are proud of their schoal.
Older pupils spesk highly of the changes and improvements over recent years.

Pupils throughout the school show very good leves of interest in their work, even on those
occasions when the tasks lack appropriate challenge. Most pupils are diligent in lessons and
work hard to complete the tasks they are given. This contributes well to their achievement
and progressin lessons. Of the 158 |lessons observed during the inspection, behaviour was
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24,

25.

26.

unsatisfactory in only four. In over three-quarters of the lessons observed in Years 7to 9,
behaviour was good or better and in Years 10 and 11 it was good or better in amost two
thirds of lessons. However, there were occas ons when, athough behaviour was good, the
noise levelsin classsooms were very high. The proportion of very good and excellent
behaviour observed in lessonswas high. In both Key Stages 3 and 4, behaviour in about a
third of the lessons seen was very good or exemplary and in the Sixth Form this rose to over
half. In these lessons, pupils were very attentive, well motivated and keen to succeed.
Large numbers of pupils choose to participate in the wide range of extra-curricular activities
and clubs available to them. The school provides many such opportunities during
lunchtimes, so that pupilswho travel by bus are able to take part.

The mgority of pupilstake apride in their work and try hard to present it neetly. Pupils
often enjoy their work, especidly when it is suitably chalenging and when they are working
in smdl groups. Almost dl pupils concentrate well and persevere to complete the set tasks.
When pupils are offered the opportunity to work in small groups they co-operate very well
together and work effectively, supporting one another sengtively. They dmost dways listen
attentively to the teacher and to one another. When using equipment, they co-operate
sengbly. In design and technology and science they use tools and equipment safely. Pupils
with specid educationa needs and those for whom English is an additiond language share
these pogitive attitudes. Pupils from different ethnic backgrounds and different faiths work
together harmonioudy.

Pupils respond well and enthusiastically when given the responsbility for their own learning,
for example, through investigative work, research or decison making exercises. In some
subjects, for example, in art, drama, design and technology, music and GNVQ, a good
range of opportunities are provided for them to work independently. However, the limited
provision of books in the school library and restricted access to information and
communication technology within subject areas curtail the opportunities for such work. This
hampers the development of independent learning skills.

Standards of behaviour around the school are very good. The school functions as avery
orderly community, despite the high levels of noise. Thisnoisinessisduein part to the
acoudticaly poor environment in parts of the building, particularly the corridors and dining
hal. Some confusion is caused a busy times by the sgnificant number of pupils who do not
consgtently obey therule to walk on theright. Although there is some boisterous behaviour
out of lessons, thereis no evidence of aggression and pupils are generaly good humoured.
The corridors are lightly patrolled by staff, many of whom use this as an opportunity to tak
informaly to pupils. The pupils are pleasant, polite and courteous. They show very high
levels of respect to saff and to their peers. They tak willingly to adults, often showing
thoughtfulness and maturity in their comments. They treat their own, other pupils and the
school’ s property with due respect. The programme of extra-curricular activities, which is
particularly strong in sport and music, has a positive impact on the persona development of
the many pupils who choose to take part. Many pupils spesk highly of the programme of
persond, socid and mora educetion, which offers them opportunities to discuss awide
range of issues.
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Thereisaclearly defined system of rewards and sanctions. Pupilsin dl years value the
commendations and certificates they receive. These link into the house system and, together
with the wide range of house activities, generate a good pirit of friendly competition.
Appropriate sanctions are in place and are understood by pupils. Pupils who misbehave are
helped to understand the reasons for, and the effect of, their behaviour. Pupils fed that
teachers ded with incidents fairly and efficiently. The rate of exclusons hasfdlen in recent
years and the school has set itsdlf the target of afurther 15 per cent reduction by the end of
2001. There were three permanent exclusionsin the last academic year but none have
occurred to date in the current year. The number of fixed term exclusons was lower in the
autumn term of 2000 than in the same term the previous year, dthough pupil numbers have
risen consderably. Exclusion records are appropriately kept and are effectively monitored.
Parents views that behaviour in the school is generdly good and has improved significantly
over recent years, were borne out during the ingpection.

The very good qudity of relationshipsisamgor srength of the school. Pupilsforge
extremely good rel ationships with one another, teachers and other adults. They respond
well to the very pogtive role models provided by dl staff. Almost al pupils gppreciate the
high levels of concern and care shown by the staff and respond very postively toit. They
treat others with courtesy and consideration and display extremely good levels of respect for
the values, fedings and beliefs of others. Thereisavery high degree of racid harmony
throughout the school. The house system very effectively fosters relationships across the
year groups and develops a sense of responsibility in older pupils towards younger ones.
The very good relationships promote a positive working atmosphere in most lessons. Year
10 pupils are encouraged to act as mentorsto Y ear 7 form groups and younger pupils
gopreciae thisinput very much. Pupils report that bullying and other forms of oppressve
behaviour arerare. They are adamant that the school takes a strong line on bullying and
date that any incidents are dedlt with promptly and effectively when they are identified.

The house system provides a good range of opportunities for pupilsin al yearsto take
responsibility, for example, heping to organise activities such as gports and smal games
competitions and collating house points. All pupils are expected to show care for others.
Thereis an active school council that enables pupils' ideas and views to be heard. Through
the coundcil, for example, pupils were involved in choosing the new uniform. Sixth Form
students have the opportunity to serve as prefects. Pupilsin adl years undertake a
consderable amount of fund raising for awide variety of charitable causes. Some of this
arisesfrom individud pupils initiatives while other activities are more formaly organised.

Attendance in the school is satisfactory and isin line with the nationd average for secondary
schools. This represents a very significant improvement, with the level of attendance rising
from 76 per cent in 1997 - 1998 to 92 per cent in 1999 - 2000. The leve of unauthorised
absence has fdlen ggnificantly but remains dightly above the nationa average. The schoal is
justly proud of the improvement it has achieved but continues to work hard to increase
atendance dill higher. Thelate arriva of the buses causes a Sgnificant amount of lateness
on some mornings but the mgjority of pupils are punctua. Almog al lessons begin on time
but at the end of lunchtime those pupils who are last in the dining room queue may arrive late
for afternoon regigtration.

The King's CE School - 19



HOW WELL ARE PUPILSOR STUDENTSTAUGHT?
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32.

33.

35.

36.

37.

The overdl qudity of teaching is good throughout the school. Teaching was satisfactory or
better in 98 per cent of lessons. It was good or better in 67 per cent of lessons. In only
four lessons (approximately 2 per cent) was teaching unsatisfactory.

At Key Stage 3, the qudity of teaching was at least satisfactory in 96 per cent of lessons,;
good in 46 per cent and very good or better in 19 per cent. The quality of teaching was less
than satisfactory in only three lessons and it was never poor. The qudity of teaching was
very good in art and design and technology. 1t was good in physical education, information
and communication technology, geography, modern foreign languages mathemetics and
musgic. It was satisfactory in dl other subjects.

At Key Stage 4, the qudlity of teaching was at least satifactory in dl lessons. It wasgood in
54 per cent and very good in 18 per cent. The quality of teaching was very good in art, and
good in design and technology, mathemeatics, modern foreign languages, physical education
and science. It was satisfactory in al other subjects.

In the Sixth Form, the quality of teaching was at least satisfactory in 97 per cent of lessons.
It was good in 24 per cent of lessons and very good or better in 41 per cent. Teaching was
very good in art. 1t was good in mathematics, science, design and technology, information
and communication technology, music, modern foreign languages and physical education. It
was satisfactory in English, geography and higory.

Overdl, in lessons seen during the ingpection, the qudity of learning was good and never less
than satisfactory. In dl years, pupils make good gainsin knowledge, skillsand
understanding in relation to their prior attainment. They show a keen interest in the work
they are undertaking, concentrate well and work at a good pace. The mgority of pupils
have agood knowledge of their learning. This was seen particularly through their persona
and socia education folders and homework planners where each term pupils review their
achievements and st targets for the forthcoming term. Where learning lags dightly behind
the qudity of teaching, particularly a Key Stage 4, it is because some pupils with learning
difficulties do not have gppropriate specidist support in lessons and do not make the
progresswhich it is possible for them to make through the learning opportunities offered.

Overdl theteaching of literacy skillsin Years 7 to 9 is unsatisfactory and does not fully
support pupils progress. The current teaching of the literacy hour in Key Stage 3 is weak.
The school does not have aliteracy policy but has appropriate plans to address the teaching
of literacy across the curriculum. In art there is very good teaching of basic literacy kills
with appropriate attention paid to vocabulary through the correct use of terms. Also reading
is encouraged for research. In Years 11 to 14, students taking GNVQ courses and al Sixth
Form students have lessons which focus on the key skill of communication.

The teaching of numeracy killsis satisfactory in mathematics. Itisgood in Years 11to 14
for students taking GNV Q courses and for al Sixth Form students. It is weak, however, in
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most other subjects as few opportunities are provided for pupils to develop these kills.
Appropriate opportunities to develop numeracy skills are used in science.

Some teachers make effective use of information and communication technology to support
pupils learning on aregular basis, but thisis not the casein al subjects. In Years 11 to 14,
pupils taking GNV Q courses and al Sixth Form students have lessonsin the key skill of
information and communication technology. Coursework for GCSE, AS-level and GNVQ
subjectsis often word processed and pupils make use of the Internet to develop research
skillsin GNVQ and art. Lessons are not, however, routingly used as learning opportunities
to develop pupils skills of information and communication technology.

One of the strengths of teaching is that speciaist teachers generdly have a good knowledge
and understanding of their subject. This enables them to give effective demongirations, for
example, in art and design and technology, and informative presentations which ensure that
pupils make good gains in knowledge, skills and understanding in lessons. Teachers have a
confident approach in the classroom, which helps promotes pupils confidence in the
teachers and gives them a secure foundation for their learning.

Relationships between pupils and teachers in the mgority of lessons are very good.
Teachers know ther pupilswell. They are sengtive to the needs of pupils as learners and
give them appropriate additiona persona help and support throughout lessons. This creates
a pogtive approach to learning because pupils fed confident to use their credtive effortsin a
supportive atmosphere.

Lesson preparation and organisation are good. Teachers are ambitious for the pupils and
have high expectations of pupils behaviour in lessons. They frequently sressthe
requirement for high standards. This encourages pupils to concentrate and give of their best.
The management and discipline of pupilsin lessonsis very good and promotes pupils ability
to settle to the task in hand. Asaresult of this, pupils behaviour isvery good. Teachers
generdly ded sengtively with problems. The mgority of teachers use an gppropriate variety
of methods to ensure that pupils behave well and concentrate, so that they get the most out
of lessons. The use of praiseis good.

The pace of lessonsis generaly good and this has a postive impact on learning. Thiswas
seen frequently in mathematics lessons where pupils were regularly given atimetarget in
which to complete the task. Pupils consequently worked both independently and in groups
at agood pace and produced an appropriate amount of work in the time available. They
concentrated well and made good gainsin ther learning.

In effective lessons teachers dearly identify and explain the learning objectives to pupils so
that they understand what is expected of them. In some lessons, for example, in GNVQ and
science, lesson objectives are put onto the board at the beginning. In good lessons, these
learning objectives are reinforced regularly during the lesson to remind pupils what they are
trying to achieve, and at the end of the lesson, they are used to review the learning which has
taken place. In many lessons, however, the teachers do not clearly identify the learning
outcomes and this is hindering the achievement of the learning objectives.
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Overdl the teaching of pupils with specid educationa needsis sound. Thereisapostive
attitude among teaching staff in generd, towards pupils with specid educationa needs. They
are aware of the Code of Practice; and regularly-reviewed individua education plans (IEPS)
are used to inform them of pupils difficulties and their learning needs. The writing of IEPs|is
gill developing in terms of describing specific, measurable targets for literacy and behaviour
and |EPs generdly lack subject-specific criteria. Thislimits subject teachers use of themin
their lesson planning.  Subject-departmenta planning does not always consider sufficiently
how to support pupils with special educationa needs.

The teaching of pupils with specia educationd needs in small-group sessons and in the
subject lessons taught by specidist specia educational needs steff, is often very good.
Teachers demongtrate expertise in providing work at an appropriate level so that pupils are
challenged but still able to succeed. Lessons are well structured and tailored to meet pupils
individua needs. Good use is made of information and communication technology,
particularly with the Success Maker program which facilitates individualised work. 1n one
smadl group session, careful planning ensured that each pupil followed an individudised
programme with clear objectives and completed a range of tasks appropriate to their
learning needs. The teaching was skilfully managed to maintain pace and give each pupil
some respongbility for hisher own learning, while aso affording some qudity one-to-one
tutoring.

Although subject teechers expertise in meeting pupils learning needs across the curriculum
varies, pupils make satisfactory gainsin skills, knowledge and understanding. In some
cases, staff have worked very hard to produce appropriate materias and adopt strategies
which engage pupils and keep them interested and on task. 1n one history lesson with a
Year 9 group, the teacher had carefully prepared a sorting/sequencing activity which
successfully engaged dl pupils, alowing them to demongtrate previous knowledge while so
absorbing new information.  Throughout the lesson, pupils worked purposefully, aware of
the learning objectives and exactly what was expected of them. The teacher explained
things in smple terms and congtantly checked pupils understanding. In science lessons,
pupils have regular opportunities to engage in the sort of practical work which is highly
moativating and alows them to learn by ‘doing’. Written recording of experimentsis
congructed in away which minimises the time taken up with writing and drawing, alowing
pupils and teacher to concentrate on the main purpose of the lesson in terms of carrying out
experiments, observing what happens and discussing findings.

In generd, however, thereis little planned differentiation of lesson content or materials used,
ether within or between groups and in some cases teachers make insufficient provison for
checking pupils understanding and consolidating what is being learned. Thereislittle
opportunity for less able readers to practise reading, except in withdrawa groups, and to
hear good models of expressive, fluent reading. Opportunities for any sort of extended
writing are very limited.

Where classroom support for pupils with specia educationd needsis provided, it is effective

in keeping pupils on task and enhances the quality of learning for al pupilsin the group. A
limited amount of liaison between subject teachers and support teachersis conducted on an
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ad-hoc basis, but planning is not sufficient for support teachers to make a carefully
considered gpproach to pupils learning needs.

The qudity of teaching of pupils for whom English is an additiond language is satisfactory
and these pupils are making satisfactory gainsin learning in lessons. Where practice is good,
key vocabulary istaught explicitly, aframework for writing is provided, pupils are engaged
in discusson and language for written work is obtained from pupils. However, in generd,
daff lack specific expertise in developing pupils language competence.

The qudity of marking varies across the school and is generdly unsatisfactory. Comments
are usudly postive but rardly tell the pupils what they have specificdly achieved and what
they need to do to improve. The criteria againgt which the work is to be marked are not
explicitly linked to the lesson’ s learning objectives and hence marking lacks focus. This does
not help teechersto evaduate pupils learning or the quaity of their teaching. Pupils are not
aways given clear targets following the completion of a piece of work as to what they need
to do next to improve their standards.

Day-to-day assessment, athough a strong feature in some areas of the curriculum such as
art, isnot consstently used to support learning. Teachers make insufficient use of the
information gained from assessing pupils work. Knowledge about pupils prior atainment
is not sufficiently used to inform lesson planning nor isit used to make judgements about
pupils progress. Consequently, in most lessons, work is not matched to the full range of
pupils &hbilities and the more able pupils are not chalenged to achieve higher sandards. In
Years 10 and 11, in particular, where teaching groups are mostly of mixed ability, teachers
are a'so not dways matching the work to the needs of the least ablein the class. Inthese
lessons pupils' learning is not being maximised.

The use of homework is generdly satisfactory but thisis variable across subjects. In Years
10 to 14, work done at home makes a poditive contribution to pupils learning but thereisa
lack of variety in the homework tasks set. Homework mainly congsts of finishing off class-
work, learning for tests or carrying out tasks smilar to those in the lesson. Homework is
rarely an opportunity to gpply knowledge and understanding to new sSituations and thus
extend and develop pupils skills. Although there is a school policy for homework there are
no guidelines for teachers on the range and types of work to be set. The setting and quality
of homework are not rigoroudy monitored by middle or senior managers. A few parents
reported that there isincongstency in the setting of homework and the amount given.
Findings from the inspection agree that thisis the case.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

53.

Overdl the qudity and range of learning opportunities provided are good. The curriculum is
broad and balanced and, apart from the provison for information and communication
technology for pupilsin Years 10 and 11, meets satutory requirements. It containsdl the
subjects of the Nationa Curriculum, religious education and persond, socia and hedlth
education. The length of the teaching week isin line with the mode for comprehensive
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schools nationaly for Years 7 to 9 and for the Department for Education and Employment
(DfEE) recommended time for pupilsin Years 10 and 11.

In Years 10 and 11 thereis a sound core curriculum followed by dl pupils, with two further
option choices. GNVQ coursesin health and socia care, art and design and business
studies are part of the options and provide very good opportunities for pupils to prepare for
arange of courses in the Sxth Form. However, pupils who are not taking an information
and communication course or a GNVQ course do not have sufficient information and
communication technology as part of their curriculum to meet Satutory requirements.

In the Sixth Form there isa good range of AS-level courses; Advanced and Intermediate
GNVQ coursesin business studies, art and design, and hedlth and socia care are dso
offered. All studentsin the Sixth Form undertake studies in the key skills of information and
communication technology, application of number and communication. The school hasa
newly formed Sixth Form partnership with Alderdey School and Smestow School. This
alows awide range of option choicesto be available to the students at the three schools.

The breadth of Sixth Form provison isredidtic in reaion to the Sze of the Sxth Form and is
not made at the expense of other key stages. The expansion of the provision into three
voceationd areas has provided good opportunities for students who previoudy were not able
to access the Sixth Form. The range of vocationa coursesis good, offering three areas
relevant to the need of students across the ability levels and having direct progresson from
GNVQ Part 1 provisonin Years 10 and 11. Vocationa courses have improved students
agoirations and motivation in that significant numbers of students are planning to progressto
higher education who would not have previousy done so.

The school has developed its provison for specid educationd needs on al fronts, Snceits
inception two years ago. The specid educationa needs co-ordinator (SENCO) has
worked hard to establish the Code of Practice and aregister of pupils with specia
educationd needs, and is developing a documentation system of a high standard. Statutory
requirements are being met with respect to the following of advice in statements and the
conducting of annua reviews. There is awritten (draft) policy which sets out the
respongbility for pupils with specid educationa needs as shared by dl departments, and
gaff throughout the school demondtrate a keen awareness of the difficulties experienced by
individua pupils. The school employs arange of effective support srategies- in-class
support, smal group work and individud tuition. Because of limited staffing, structured
additiona support is concentrated in Key Stage 3. All pupils have access to the whole
curriculum, with withdrawa sessions planned to avoid undue disruption of the pupils norma
programme.

The school does not have effective Strategies in action for teaching literacy and numeracy
skills. Thereis currently no corporate approach to the development of these skills across
the curriculum. There are, however, gppropriate plans to introduce the literacy and
numeracy strategies in September 2001.

The school makes available an excdllent range of extra-curricular activities that enrich pupils
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experiences. The activities are accessble to al pupils and play amajor part in pupils
persona and socia development. There are regular inter-house competitions such as sports,
quizzes and smal games, which dlow al pupilsto teke part. Thereisathriving Duke of
Edinburgh Award group and Y oung Enterprise scheme. The wide range of sporting
activities includes swvimming and fitness as well as alarge number of teams which compete
againg other schools. Many departments offer clubs, revision days and weekends, activities
such as aMaths Challenge, educationd vists aswell asresdentid trips abroad. The
ingpection team do not support the views of some parents that there are insufficient out of
lesson activities,

Pupils from ethnic minorities are well integrated into the school and take an active part in all
agpects of schoal life. Thereis good equdity of access to the curriculum for al pupils,
except in Years 10 and 11 where some pupils are unable to study a modern European
language if they study Urdu or Punjabi. All pupils have good access to the full range of
extra-curricular activities. The senior management team have made athorough andysis of
the performance data for al ethnic origin groups of pupilsin the school to determine their
performance and progress. Provison for pupils for whom English is an additiond language
issatisfactory. A few members of saff have had specidigt training in multi-cultura education
which supports the teaching of English for these pupils. The few pupils who have sgnificant
difficulties are given in-class support. Two members of the saff hold a useful lunchtime club
four days aweek to help pupilsin Years 10 and 11 to complete their written coursework
assgnments. Thisextra-curricular provison plays akey rolein helping to raise the sandards
of pupils needing specific support with their English.

The scheme of work for persond, socia and health education (PSHE) is generaly good and
includes appropriate provison for drugs education, sex education and skillsfor life. There
are regular vigitorsto the school such as the police, careers service, anurse and crime
prevention officers who provide effective input for this agpect of the curriculum. The
teaching of PSHE lessonsis satisfactory and often good. Heads of house have monitored
some of these lessons by form tutors; but afull evauation to ensure that the programme
provides for progression and continuity has not yet been undertaken.

The provison for careers education and guidance is unsatisfactory, particularly in Years 7 to
9 and in the Sixth Form. Through the exigting contract, the Careers Service provides one-
to-one career guidance interviews with only those pupils selected by the school. This,
together with the lack of appropriate careers education and guidance, has resulted in some
students and pupils being unable to make informed choices about their future career
pathways as they have not been provided with the necessary information and guidance. The
curriculum in Year 10 includes the opportunity for al pupils to have work experience with
careful preparation but there is inadegquate work carried out following the experience to
ensure that pupils gain the maximum benefit. The GNVQ coursesin Years 10 to 14 provide
good work-related opportunities. In PSHE in Year 9, the careers officer provides useful
support for some lessons. The newly appointed careers co-ordinator is fully aware of the
shortcomings of the careers educeation and guidance programme and has the necessary skills,
plans and enthusiasm to implement gppropriate changes and provide equa opportunities for

al pupils.
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The school has very good links with the community and other schools and is actively
involved with the local community. The school isamember of the local resdents
associaion; and pupils took avery active part in the loca millennium celebrations by
supporting the planning and execution of the millennium project. Each year pupilshold a
local senior citizens party and donate harvest festival goods to the loca needy. The Arts
Millennium Executive Committee (made up of locd officias) oversees the implementation of
the Arts College business plan in relation to its use for educationa and non-educationa
purposes.

Linkswith local business and industry are good and play akey role in some subjects
(particularly PSHE and GNVQ courses). For example, aloca bank contributes regularly to
the business studies coursesin Years 10 to 14. Through the Y oung Enterprise project, an
agpect of food technology was enhanced through the work of aloca chef helping pupilsto
develop their catering skills, leading to two whole-school initiatives. aMedieva banquet and
aVictorian tea party. There are regular artists in resdence providing good curriculum
support. For example, in aresstant materias design and technology lesson, alocal
sculptress, as part of her professond portfolio, was working with a'Year 9 classusing
beaten metd to create leaves as part of agroup sculpture. Loca industry is aso supportive
in providing suitable work placements for Y ear 10 pupils for work experience and for those
taking GNVQ courses.

The school has very good relaionships with its partner schools. A newly formed Sixth Form
partnership with Alderdey School and Smestow School alows further option choicesto be
available to the students at the three schools. There are a0 effective arrangements for
ensuring that pupils from primary schools settle quickly and easily on trangtion. Good
curriculum links with loca primary schools exist in severa subjects such as art, information
and communication technology, physica education and English. For example, in art,
teachers from the school have taken fine art lessonsin a primary school and the resulting
work, together with work from dl contributory primary schools, has been displayed at the
schoal in ajoint exhibition. In information and communication technology, thereis afibre-
optic link between the school and its nearest primary school neighbour. This gives primary
school pupils access to the school’ s server, teaching staff, technicians and software bought
by the school specificdly for thislink. These links are having a positive effect on pupils
progress when they enter the secondary school. There are also good rel ationships with
further and higher education.

Provision for pupils spiritua, mora, socia and cultural development isvery good and isa
strength of the school. Many opportunities are provided for pupils al-round persona
development.

The provison for spiritua development isvery good. A wide range of opportunitiesis
provided for pupils to reflect on their experiencesin away which develops their spiritua
awareness and self-knowledge. For example, pupils regularly review their overal progress
and identify for themsalves their needs and targets. ‘Circletime’ is provided by form tutors
which helps pupils to reflect on their own actions, thoughts and vaues. All pupilsin Year 7

The King's CE School - 26



68.

69.

70.

attend a Welcome Service a thelocal church and pupilsin Years 7 to 9 and their parents
join together for celebrations of religious festivals. Parents praised these events. The school
has a unique faith centre which has been devel oped with the agreement of dl stakeholders
including pupils, Saff, parents, governors, loca resdents and the locd faith communities. Its
purpose is to support the move forward as a recently established church school using
Chridian vaues with dl the faith communities in the school and those yet to find afaith. Itis
used by pupils from al faith communities throughout the year. For example, during the week
of Ramadan, daily prayers were held for Mudim pupils.

The quality of assemblies observed during the inspection was generdly good. The school
has a structured plan of atheme for each week and athought for each day. Theintentionis
that dl form tutors give pupils a purposeful time for quiet reflection on beliefs or on ther
experiences. Some tutors give this priority but there isinconsstency in the way thisis
carried out. In those instances where it was effective, a candle was lit and used as the focus
for reflection on the thought for the day. Music was played quietly and pupils were then
given sufficient time to reflect purposefully. Some departments provide very good
opportunities for pupils spiritual development. For example, the art department usesthe
school asagdlery for the pupils work which provides arich visua experience for dl pupils
as they move around the school. In art lessons there are many opportunities for reflection
and expression of thoughts and fedings in the work pupils are doing.

Thereisavery strong mora emphasisin the school. The school’s vaues are firmly
grounded in the religious beliefs of love, joy, peace, truth, forgiveness and honesty. Staff are
very good role modesin their care for individuas and in their commitment and hard work.
All gtaff expect civilised behaviour from their pupils and dl make clear the difference
between right and wrong. School rules are displayed throughout the school. Pupils are
expected to respect other people' s views and to listen to each other in al classes. Aspects
of citizenship are taught well in persond and socid education. Issueswith mora dimensions
such as drugs, rights and responghilities, runaway children and cloning are discussed in
PSHE, drama and science lessons. [n information and communication technology lessons,
pupils clearly understand that they must not access the Internet for unsuitable materias or
use the e-mail ingppropriately. They know that they do not ater passwords or access other
people sfiles or tamper with equipment. 1n geography, pupils are guided to understand that
human activity can have a poditive or negative impact a the same time and they are helped
to recognise the importance of resolving these dilemmeas.

The provison for pupils socia development isvery good. The mgority of pupils take an
active part in the many extra-curricular activities on offer. The work which pupils carry out
in the community contributes sgnificantly to their socid development. Pupils have an
excellent record in raising money for charity on aregular bads for organisations such as
Doctor Barnardo's and Compton Hospice. They spontaneously organise sponsorships and
fund raisng. For example, during the week of the ingpection, severd form groups started to
rase funds for the people of India after the devastating earthquake. Pupils are regularly
encouraged to collaborate and discuss pogtively in lessons such as English, physicd
education, design and technology, information and communication technology, science,
mathematics and music. They are interested in what others are doing and willingly give and
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receive help from each other. When using equipment they wait ther turn patiently. Many
pupils clearly take responsbility for their own learning and in some subjects, such as
information and communication technology, conscientioudy keep arecord of their progress.

Much careis taken to give pupils arich experience of the diverse cultures in the school.
Departments across the school, such as art, English, history, science, physica education and
design and technology, include aspects of multi-cultural education in their curriculum. For
example, in information and communication technology pupils search the Internet for
information about the rain forests and world religions. In Englishin Year 11 the teacher took
the opportunity to compare Asan and English funerals as part of a poetry lesson. In dance,
culturdly diverse music is used as a stimulus for the pupils compostions. In food
technology there is recognition of the diverdity of culturesin the range of food pupils are
encouraged to prepare. Multi-cultura displaysin public areas of the school contribute to
pupils awareness and gppreciation of the range of cultures within the school. The art
department makes a strong contribution to cultural development. Educationd vidts abroad
to France as part of modern foreign languages extra-curricular provisonin Years 7 and 8
aso contribute well to pupils socid and culturd development.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

72.

73.

The school cares very well for its pupils. The steps taken to ensure pupils welfare, hedth
and safety, including arrangements for child protection and first aid, are very good. The
arrangements for dealing with child protection issues are clear and al staff are aware of
them. The child protection officer has had up-to-date training. The procedures for firgt aid
and the adminigration of medicinesin school are very good. The school has good numbers
of staff trained in first aid and ensuresthat dl certificates are kept up-to-date. The recording
of accidents and first aid attention is congstent and appropriate. Parents are routinely
informed whenever their child has received such help. There are gppropriate policiesin
place for health and safety and regular, documented health and safety checks are carried
out. The school isaware of arange of health and safety issues associated with its
accommodation and equipment. Many of these are being addressed as part of the planned
refurbishment and new building projects. Others have been gppropriately prioritised and are
being systematically addressed as money becomes available.

The systemsin place for monitoring pupils persond development are very good. Form
teachers and heads of house know their pupils very well and use this knowledge sengtively
to guide and support pupils. Form tutors teach the programme of personal and socid
education and this enables them to monitor the ongoing persona development of pupils
informally. The persond and socid education programme iswell structured and well taught
and includes some innovative work, such asthe use of dance to complement the work on
bullying. The pupilsvaueit. The school benefits from the services of a school counsdllor
and three community workers, dl of whom have a high profile within school and are
available to offer one-to-one support to pupils. The counsalling system is responding
particularly well to the needs of African-Caribbean pupils. However, there are weaknesses
in the school’ s arrangements for careers education and guidance.
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The school has very good measures in place to monitor attendance and punctuality and has
achieved an impressive improvement of 16 per cent in the level of attendance since summer
1998. Attendance has a high profile with dl pupils and iswell publicised throughout the
school. The houses compete for the best attendance figures each half term and pupils are
appropriately rewarded for 100 per cent attendance and for significant improvementsin their
attendance. The school analyses absence carefully and, as aresult, has improved its
procedures for dealing with applications for holiday leave. The school routindy makes
contact with home on the first day of absence. All unexplained abosences are rigoroudy
followed up. Latenessis effectively monitored and those who are late three times in aweek
are given adetention. However, the levels of lateness are linked, in the main, to transport
problems beyond pupils control.

The school has very clear and effective systems in place to monitor pupils behaviour. Pupils
are wdll motivated by the commendations and certificates and enjoy the friendly competition
engendered between the houses. The report system for unacceptable behaviour iswell
understood by pupils and implemented with agood leve of consstency by teechers.
Comprehensive records are kept that enable staff to monitor behaviour very well, over time.
Parents are actively involved a an early stage in cases of serious or persistent poor
behaviour and are involved in individudly designed strategies aimed a avoiding excluson.
The school has awell-established inclusion unit where pupilsin danger of excluson and
those returning from a period of excluson are supported. The unit is aso used to support
pupils returning after a prolonged absence. The schoal is firmly committed to avoiding
permanent exclusion whenever possible and has st itsdlf the target of reducing fixed term
excluson by 15 per cent thisyear. The schoal isin the process of revising its anti-bullying
policy, which is now in the consultation phase. Pupils report that bullying isinfrequent and
that it is very firmly and effectively dedt with when it does occur. They fed safein school
and are confident that there is dways an adult to turn to in times of need.

Generdly, the educationa support for pupilsisgood. Teacherstreat pupils asindividuas
and work hard to enable them to make progress. There are appropriate syslemsin place to
identify pupils with specia educational needs and those for whom English is an additiondl
language. The IEPsfor pupils with specid educationa needs are of good qudity and they
provide afirm bassfor progress. However, the levels of support available in classrooms
are not dways sufficient to enable pupils to make good progress and in some lessons the
work is not gppropriately matched to the needs of pupils. Pupils with English asan
additiona language are satisfactorily supported.

Generaly, the school’ s assessment procedures meet Statutory requirements. However, the
school’ s policies for assessment and for the marking of pupils work are both overdue for
review. The exiging policies are not being effectively implemented because, dthough they
make the requirements clear, they supply too little guidance on how to achievethem. Asa
result, the information gained from assessment is not used as effectively as possible when
teachers plan for the next stages of pupils learning. Thereis condderable variaionin
practice between departments in the quality and use of assessment. For example, in art,
day-to-day assessment is used very wdl to guide pupils learning and pupils have
appropriate targets for improvement, whereas in English, marking does not effectively and
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consgtently enable pupils to understand what they have to do to improve the standard of
their work.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

78.

79.

80.

81.

Overdl, the school works very well with parents. Those parents and carers who attended
the parents’ meeting with ingpectors or completed the inspection questionnaire were very
supportive of the school. Parents are confident that the school iswell led and managed and
that it has shown very sgnificant improvement over the last two years. Almogt dl parents
date that their child likes school and is happy there, is expected to work hard and is making
good progress. They believe that the schoadl is helping their child to become mature and
responsble. Almogt al parents would fed comfortable in goproaching the schoal if they had
concerns. However, asignificant number of those who completed the questionnaire stated
that the school did not provide the right amount of homework and asimilar number felt they
were not well informed about the progress their child was making. A smaler number had
concerns that the teaching was not good and that the school did not provide an interesting
range of activities outsde lessons.

I nspection evidence supports the parents pogitive views of the school. However, thereis
aso evidence to bear out parents' concerns that homework is not consstently well used
throughout the school. The inconsistent qudity of the reporting of progress means that those
parents who do not contact school informaly may not aways have sufficient, clear
information about their child’'s progress. However, inspection evidence does not bear out
parents concerns about the qudity of teaching, nor does it support those critical of the
extra-curricular provison. In an attempt to ensure that al pupils have access to the wide
range of extra-curricular activities, the school organises much of it during lunchtime. Pupils
are enthugadtic about the clubs and activities and high numbers are involved on aregular
basis.

The school provides awide variety of information for parents. The prospectusis well
presented and contains the full range of information required. The annud report of
governorsisfull, informative and complies with satutory requirements. The monthly
newdetters are very professondly presented and provide advance notice of events as well
asacdebration of pupils achievements. Effective sysems arein place to ensure that
parents are kept informed by telephone or letter of any concerns about attendance, attitude
or behaviour. All pupils have a homework planner and this provides awide range of useful
information for them and their parents. However, it is not well developed as a channd of
communication between parents and staff.

Parents have one forma opportunity a year to consult with their child’ s teachers but are
welcome to contact staff by telephone or to make an gppointment to discuss their child's
progress at any time. One full progress report is provided each year, together with a clear
interim report. The report format is very clear and used for dl subjects. However, reports
do not fully meet requirements as persona and socid education is not formally reported, nor
iswork experiencein Year 10. Thereissome variation in the quality of reports, both
between subjects and between teachers. In generd, they provide a clear indication of
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attainment in dl subjects but the reporting of progressisless congstent. Attimesitis
unsatisfactory and comments are not sufficiently related to specific progress made in kills,
knowledge and understanding for each subject. Most reports identify strengths and
weaknesses well. Targets for improvement are set in each subject and in some cases are
well focused. However, they are not dways sufficiently precise to guide future progress
effectively.

The school has worked hard and with considerable success to involve parents actively in
their child's education. An gppropriate home school agreement isin place. Curriculum
meetings are held twice a year and parents of pupils with specid educationa needs have an
additiona consultation evening annually. All parents are encouraged to contact the school
whenever they have any concerns about their child’ s work, progress or behaviour. The
school contacts parents at an early stage when concerns arise and works with parents to find
asolution; this srategy has been effective in reducing the number of exclusons. A smdl
number of parents help in school. They are well supported and make a positive
contribution.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

83.

85.

The schoal, dong with S. Peter’ s Collegiate Schoal, join together to make up the Lichfield
Foundation. The Director of the Foundation acts as a mentor to the Principd. Although the
Principa has only been in post for two years and the current senior management team in
place since 2000, the school isvery well led and managed. Both |leadership and
management are having a Sgnificant impact on its progress. Thisis clearly demonsrated by
the existence of high aspirations within the school, the considerable extent of improvement
snce it began as a Fresh Start school in 1998, and its growing reputation in the community.
The marked growth in confidence amongst parents about what the school providesfor its
pupils, demondrated by its growing numbers on rall, is clearly justified by the findings of the

ingpection.

The school’ s congderable advancesin it first two years have been made possible by the
excelent qudity of itsleadership. The Principa has a clear vison of the school’ s future and
he is passonatdy committed to making the school a centre of excellence, fostering the
highest gandards of academic and persona development. Included amongst itsaims, isthe
establishment of a strong ethos built upon spiritud and moral vaues, aswell as respect for al
races and rdigions. Thisvison is particularly gppropriate for aschool which has ardigious
character and consderable culturd diversity amongst its population. In practice, the
commitment of leadership to celebrating the school’ srich culturd and religious diversity,
shared by both teaching and non-teaching staff, is having a pogitive impact on pupils
persond development and, in particular, the education of pupils from ethnic minorities.
These ams and aspirations are shared by all those responsible for running the school and, as
aresult, the senior managers and governors are providing the school with a clear sense of
direction.

The high aspirations of the school’ s leaders are well known to staff, pupils and parents. The
gaff postively support the direction in which the school isgoing. Pupils are unusudly aware
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of what the schoal is striving for and clearly expressed to ingpectors their appreciation of its
amsand vaues. The Principa’s claim in the latest school prospectus that the schoal is
driven by a shared sense of purpose and postive attitudes is borne out by the evidence from
the inspection. Asaresult, the ams of the school are clearly guiding its policies and
practices. The improving standards, the very good behaviour in lessons, the caring attitudes
and very good reationships throughout, ong with the very good spiritua, mora, socid and
cultural development of pupils, dl attest to the school’s success in redlising its vison to drive
for excdllence within a community based on Chrigtian and other religious values.

Within this strong ethos, staff have confidence in the Principal and mordeishigh. Thereisa
strong team spirit with very good rel ationships between staff, non-teaching staff and pupils.
Individuas generally fed vaued and supported and non-teaching staff fed very much a part
of the school community. The Principa, in his commitment, management style and caring
attitudes to pupils and st&ff, is leading by example in his endeavour to redise the school’s
amsand vaues.

The Director of the Lichfield Foundation has played a key role in the development and
progress of the school. He spends a significant amount of time on the premises and is very
effectively carrying out his role as professona mentor to the Principa, supporting himin a
range of leadership functions. These functions have included the formulation of a sense of
direction for the schoal, arationde for planning, building up processes for monitoring and
evauation, and curriculum development. The Principa and the Foundation Director work
very well together and they have successfully forged the collaborative relationship demanded
by the Foundation. The success of their relationship has made a significant contribution to
the qudity of leadership. 1t has been very insgrumenta in enabling the school to make a
successful Fresh Start.

In this very positive context, the Principa has put together a senior management team that
usefully reflects the nature of the school with its digtinctive environment asa Visud Arts
College and as a Church School. The teaching experience of the two Vice Principas
(science, technology and religious education) complements the aesthetic, artistic background
of the Visud Arts College Director and the Senior Teacher.

Thereis acomprehengve programnme of meetings. The weekly senior management team
and the half-termly extended senior staff forum meetings play a centrdl role in school review.
These, dong with line management meetings and whole saff meetings, give dl s&ff the
opportunity to contribute to the success of the school. The dissemination of information
through the meeting structure, weekly bulletins and daily briefings is excellent, keeping
everyone well informed. These arrangements to involve the whole school in developments
and progress, are making an important contribution to the management of change. An
example of thisisthe dimate of sdif-review that is developing within the schooal, in particular
the shared aspirations and the generdly positive attitudes of staff towards having their
teaching observed and evaluated. HMI, in their report of October 2000, judged that the
school was developing good systems for analysing and using data to track pupils progress,
St targets and evaluate effectiveness. It has continued to develop its systems and is building
up aclear picture of pupils atainment on entry, gender performance, and the achievements
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of different ethnic groups. This practice is extending into departments and is contributing to
teachers effortsto improve pupils atainment. For example, in science, pupils average
points scores at the end of Key Stage 2 are being used to help teachers predict how pupils
should achieve at the end of Key Stage 3.

The management of the schoal is very good and it is making an important contribution to the
school’s progress. The members of the senior management team are working well together
and are functioning very effectively They have avery dear picture of the school’s strengths
and weaknesses and are effectively organisng measures to address the latter. There has
been cdlear improvement in management since the vist of HMI in 2000. The individua
members of the senior management team are benefiting considerably from the expertise of
the Principa and the Director of the Foundation. They are being supported by regular
mestings with the Director. He has provided valuable advice on, for example, exercisng a
whole-school role, managing and chairing meetings, data analysis and its presentation to
governors. Thereis now an efficient line management structure, with clearly defined roles,
with gtaff vauing the ease of access to senior managers. The line management of middle
managers, described by HMI as *embryonic’, has now been strengthened by the attachment
of members of the senior management team to individua departments. Generdly, the qudity
of middie management isgood. Almost al departments are well led, with a clear sense of
direction, and efficiently managed. The management of vocationd education —a school
priority —music and art is particularly strong. However, there are & least four lines of
management for the various eements of Sixth Form education and it is not clearly apparent
how the separate strands are brought cohesively together.

The qudity of the school’ s development planning has improved since the visit of HMI in
2000. Thereisaplan for the longer term which effectively indicates the vison and clear
direction of the schoal. It includes action plans efficiently identifying success criteria, staff
respongbilities, timings, monitoring arrangements, and estimated costings. The school has
aready had congderable successin achieving its gods, for example: the attitudes of pupils,
curriculum provision, the development of a Faith Centre and communication with parents are
al dements now contributing to the success of the schoal.

However, the findings from the ingpection agree with the judgement in the HMI report that
the school’ s annua development plan is an unsatisfactory mechanism for guiding
improvement. The large number of identified targets adversdy affects both the quaity and
precison of prioritigng. In addition, thereis some lack of clarity between identified ‘targets
and ‘tasks sothat it is not always clear what specificaly hasto be done to achieve atarget.

The school has very effectively rectified these deficienciesin its Organisational Plan, a
revised verson of itsorigina plan. Thisincludes a useful description of the context of the
plan, more sharply focused targets including the crucid aress of attainment, behaviour,
teaching and learning and management, and a clearer relationship between targets and
required actions. Asaresult, the school has an effective planning process for converting its
broad aimsinto clearly defined targets and specific actions for achieving improvement.
However, links between the school’ s and individual departments development plans are il
not sharp enough to ensure consistent success in carrying out the planned improvements.
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That the senior management team is clearly aware of the school’ s strengths and wesknesses
is again demongrated by the fact that its planning includes dl the areas for improvement
identified during the ingpection. This awareness includes the area of monitoring and review.
As part of its aspirations for improvement, the senior management team has organised a
comprehensive programme for evauating progress. There are effective processes for
monitoring atendance, behaviour, curriculum, guidance, support and care for pupils, and
gaff development. Heads of department monitor their areas by observations of lessons,
scrutiny of books and the checking of lesson planning; this processis overseen by the senior
management team which now has clearly identified line management of departments. Heads
of house monitor form tutors and the pastoral system, and are overseen by the school’s
Guidance and Support Group. The senior management team is very committed to the
programme and several middle managers have received training by the loca education
authority in monitoring and evaudtion.

However, monitoring and evauation are not yet sufficiently rigorous and effective. HMI, in
2000, judged that current management processes do not ensure that school policies are
consstently implemented. Both the Principa and the Director acknowledge the need to
develop a more structured gpproach to checking how consistently and effectively school
policies are carried out.

The senior management team recogni ses the importance of observing lessonsin order to
improve the effectiveness of teaching and learning. 1t has introduced a systemétic
programme of lesson observation as part of its Performance Management Palicy, including
the use of a proformafor judging the effectiveness of teaching, accompanied by guidance
notes. The senior management team considers the improvement of teaching and learning to
be of paramount importance. Consultants from the University of Wolverhampton have been
used to raise the qudity of teaching and learning and heads of department have received
training from the loca education authority in lesson observation and feeding back to
teachers.

The schooal is hot yet deriving the full benefit from its programme of 1esson observations.
The processis generaly operating, dthough it isnot fully in place for GNVQ courses,
gpecid educationad needs support and history. There is some indication thet it ismaking a
ussful contribution to the improvement of teaching that is taking place within the schoal,
particularly in modern foreign languages and design and technology. However, the process
is confined by the requirements of the Performance Management system and only the
minimum of one full lesson observation ayear isbeing required. This, dong with some
evidence of lack of expertise amongst those observing teaching, is limiting the effects of the
programme. Consequently, the system does not alow for the findings from lesson
observations to be co-ordinated and used to improve teaching and learning across the whole
school. Nor doesit permit the evauation of teaching to be reported to the governing body.
In practice each teacher is only observed teaching one lesson ayear, and findings are largdly
confidential between observer and observed.

The schoal is effectively placed to implement nationd requirements for Performance
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Management of teachersin this current term. It consulted dl its Saff in formulating its policy,
line management arrangements have been made and objectives have been set. The
governors have agreed performance targets for the Principd.

The governing body is strongly supportive of the Principa and senior management and is
very committed to the progress of the schoal. It is effectively carrying out its respongbilities.
AsHMI indicated in 2000, it contains an appropriate range of expertise and, in line with the
culturd diversty within the schoal, it has representation from ethnic minority communities,
which plays an important role in informing governors and in decison-making. Governors
play auseful part in setting the direction of the school through their participetion in drawing
up the school’ s development plans. They do not simply rubber-stamp the school’ s policies
and practices but collectively function well asa‘critica friend’ to the schoal, for example, in
deciding the admissons policy, meeting reporting requirements for specia educationa needs,
abolishing charges for music tuition. They receive written reports from individua
departments but, concerned about the quality of these, they have arranged for such reports
in future to have congstency of content and quality of reflection.

The governing body, through its committee structure and through the knowledge and
experience of its members, has the means to hold the school to account. However, it is not
yet being fully effective in carrying out this respongbility. Governors are not yet in a position
where they can systematically and completely monitor the school’ s performance —a
deficiency identified by HMI in 2000 - nor do they yet receive sufficient information to
ensure the qudity of itsprovison in dl areas. They lack focused information derived from a
systematic monitoring of the implementation and impact of the schodl’ s palicies and from the
observation of lessons.

The routine management and adminigiration of the school are very good. Financid control is
efficient, with spending effectively monitored by the school’ s finance manager, who atends
al meetings of the governors' finance committee. Complete financid records are kept and
the school’ s funding is fully used for itsintended purposes. Finance has been effectively
directed a the school’s priorities. Financia expertise and the careful control of spending
have made an important contribution to school improvement. Having been successtul inits
bid for DfEE funding and having recently received Fresh Start funding, the school isnow ina
position to repay its licensad financia deficit and set abalanced budget. All the
recommendations of the latest auditors' report have been carried out.

Currently the schoal is gppropriately staffed to meet the needs of the curriculum, athough
there is some deficiency for pupils with specia educationa needs limited specidist support to
Key Stage 3. When it opened, many staff doubled up on responsbilities until finances
alowed crucid appointments to be made. Most subjects are taught by specidists and there
isagood baance of very experienced and more recently qualified teachers. However, there
issome lack of expertise in developing the language competence of pupils with English asan
additiona language. The provision of support saff isgood. They are gppropriately trained
and make a vauable contribution to the school. All staff are committed to the school and its
pupils and fed part of the team, whatever their role. New staff are well supported when
they join the school. The arrangements for staff development and training are good. They
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are wdll managed, with training linked to the school and department development plans.

The schoal isinvolved in amgor accommodation improvement programme. There are
currently shortcomings but the accommodation is adequete overdl to ddiver the curriculum.
It iswdl used and within the tight financia condraints thet prevail the school endeavoursto
keep up with repairs and maintenance. Accommodation that has been refurbished dready is
conducive to the school’ s aspirations for its pupils and the quality of experience it wishesto
provide. The refurbished rooms now provide good learning environments.

The resources for learning are adequate overal dthough there are some variationsin the
provison. However, the bidding system has aready benefited some areas such as
mathematics. Library resources are inadequate and often out of date limiting the
opportunities for pupils to develop their research skills and their ability to become
independent learners.

The school applies well the principles of Best Vaue. It isanaysing its performance and
comparing its results with those of other schools. The schodl is effectively utilising its
partnership with St. Peter’ s School with joint staff training days, for example, on target
setting and on Performance Management, staff exchanges, which have taken place in design
and technology and physical education, and joint teaching appointments, for example, in
geography and music. In addition, combined contracts, as with the re-furbishment of the
food technology room, have brought better value for money. The school is collaborating
with two other schoolsin provision for the Sixth Form. The gppointment of a Property and
Contracts Manager who arranges competitive tendering is making a good contribution to
Best Vaue and the school regularly takes pupils and parents' views into account when
decisons are pending.

Currently, the schoal is spending more on the Sixth Form than it receives but the breadth of
the Sixth Form provision is not being achieved at a Sgnificant expense to Key Stages 3 or 4.
The schoal is an effective one. Since its opening, it has had some successin raising
gandards, pupils are achieving wel in relation to their prior atainment. The quality of
teaching is good, management is very good and leadership is excellent. There have been
ggnificant improvements in atendance, pupils behaviour, the curriculum, staff development
and in the ethos of the school. Despite its high unit cogts, the schoal is dready providing
satifactory vaue for money.

The findings from the ingpection confirm that parents high opinion of the school’ s leedership
and management isfully judtified.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

109.

The school governors, in conjunction with the Principa and staff, should take the following
actionsto raise standards by:

I mproving the contribution of assessment to pupils attainment and progress by:

*  enauring that teachers marking identifies pupils specific achievements and what
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is needed for improvement, so that pupils receive effective feedback and so that
judgements about pupils progress are based firmly on their prior attainments
and needs;

*  enabling teachers to develop clear marking strategies so that marking is both
effective and managesble;

*  enauring that assessment of pupils work is closdly linked to sharply focused
learning objectives to enable the extent of pupils learning to be evaluated.
[50, 51, 77, 121, 136, 137, 151, 170, 180, 201]

I mproving the extent to which the lear ning needs of pupils acrosstherange of
ability within classes are met by:

*  enauring that tasks set commonly for the whole class have the scope to chalenge
the full range of ability;

*  enauring that teachers intervention and support is effectively targeted at those
pupils who are in need of it;

* enauring that specific information from assessment is used to inform teachers
subsequent planning.
[46, 47, 48, 51, 133, 180, 189]

Developing pupils' literacy skillsby:
*  getting up awhole-school working group to develop and co-ordinate literacy
across the curriculum;

*  enauring that teachers planning includes afocus on literacy;

*  developing drategies to monitor and evauate the implementation of the literacy
hour and other approachesto literacy development.
[7, 18, 19, 36, 58, 116, 117, 125, 144, 183, 186, 188]

Further improving the quality of teaching in the school by:

*  further developing and formalising the existing process of classroom observation
and building it into the school cdendar;

*  co-ordinating the findings from the process in order to evauate the qudity of
teaching and address identified weaknesses through the staff development
programme.

[96, 97, 100, 192, 222]

Ensuring that statutory requirements are met for information and communication
technology at Key Stage 4.
[38, 54, 197, 202]

Other areas of improvement
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Improving the provision for the library as a central resource of the curriculum.

[25, 105]

Ensuring that learning objectives and pupils' targets are precise and based upon

pupils prior atainment.
[43, 121, 133, 235]

Increasing opportunities to develop pupils numeracy skillsin the subjects of the

curriculum.
[7, 19, 130]

Increasing staffing to provide in-class support for pupils with specia educationa

needs beyond age 14.

[17, 35, 57, 103]

Devising procedures to monitor and eva uate the implementation of school

policies.

[95, 100]

Developing an effective programme of careers education and guidance for

pupils.
[62, 73]

Mesting statutory requirements to effectively report pupils progressto parents

annudly.
[79, 81]

The numbersin brackets refer to the main paragraph(s) in the full report where these
issues are mentioned.

111. PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 158
Number of discussons with staff, governors, other adults and pupils 73
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor

2%

22%

43%

31%

3%

0%

0%

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.

I nformation about the school’ s pupils
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Pupils on the school’sroll Y7-Y11 Sixth Form
Number of pupils on the schodl’ srall 566 111
Number of full-time pupils digible for free school meds 139 18
Special educational needs Y7-Y11 Sixth Form
Number of pupils with statements of specia educationa needs 9 0
Number of pupils on the school’ s specia educational needs register 72 1
English as an additional language No of pupils
Number of pupils with English as an additiond language 294
Pupil mobility in the last schoal year No of pupils
Pupils who joined the school other than at the usud time of first admission 54
Pupils who left the school other than at the usud time of leaving 45
Attendance
Authorised absence Unauthorised absence

% %
School data 6.5 School data 1.8
National comparative data 5.9 National comparative data 04

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 3

Year | Boys | Girls | Totd
Number of registered pupils in find year of Key Stage 3 for the 2000 | 44 a4 88
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 19 23 15
Numbers of pupils a Girls 23 25 16
NC leve 5 and above Totd 42 48 31
a NClevel 5 or above Nationa 63 (63) 65 (62) 59 (55)
Percentage of pupils School 16 (20) 26 (20) 9 (5
a NClevel 6 or above National 28 (28) 42 (38) 30 (23)
Teachers Assessments English Mathematics Science
Boys 23 25 21
Numbers of pupll sa Girls 28 28 16
NC level 5 and above Total 51 53 37
Percertage of pupils School 58 (70) 60 (52) 42 (30)
a NClevel 5 or above National 64 (64) 66 (64) 62 (60)
Percertage of pupils School 18 (20) 26 (30) 6 (10)
at NC level 6 or above National 31 (31) 39 (37) 29 (28)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 4

Year | Boys | Girls | Totd
Number of 15 year olds on roll in January of the latest reporting 2000 | 45 53 98
year
GCSE/GNVQ reaults 50r more 50r more 1lor more
gradesA* to | gradesA*-G | gradesA*-G
C
Boys 11 39 42
Numbers of pupils Girls 22 45 45
achieving the standard
Specified Totd 33 84 87
Percentage of pupils School 34 (36) 86 (91) 89 (99)
achieving
the standard specified National 47 (47) 91 (91) 96 (96)
Percentages in brackets refer to the year before the latest reporting year.
GCSE/GNVQ results GCSE/GNVQ
point score
Average point score School 32.5
per pupil National 38.4
Figuresin brackets refer to the year before the latest reporting year.
Vocational qualifications Number % success
rate
Number studying for approved vocationa qualifications or School 22 7
units and the percentage of those pupils who achieved al National na na
those they studied
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Attainment at the end of the Sixth Form

Number of students aged 16, 17 and 18 on roll in January of the Year | Boys | Gils | Totd
latest reporting year who were entered for GCE A-levd or AS

level examinations 2000 16 26 42
Average | For candidatesentered for 2 or more A- | For candidates entered for fewer than 2
A/AS levels or equivalent A-levels or equivalent
points
score per Made Femde All Mde Femde All
candidate
School 11.3 11.4 11.3 6.0 5.0 51
National 17.7 18.6 18.2 2.6 2.9 2.7

Figuresin brackets refer to the year before the latest reporting year.

Ethnic background of pupils Exclusionsin the last school year
No of pupils Fixed period | Permanent
Black — Caribbean heritage 14 Black — Caribbean heritage 6 0
Black — African heritage 41 Black — African heritage 2 0
Black — other 60 Black — other 7 0
Indian 250 Indian 8 1
Pakistani 60 Pakistani 3 1
Bangladeshi 14 Bangladeshi 1 0
Chinese 0 Chinese 0 0
White 220 White 14 1
Any other minority ethnic group 18 Other minority ethnic 0 0
groups

This table gives the number of exclusions, which may be different from the
number of pupils excluded.
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Teachers and classes

Qualified teachers and classes. Y7 —-Y13

Total number of qualified teachers (FTE)

44.9

Financial information

Number of pupils per qualified teacher

15

FTE means full-time equivalent.

Education support staff: Y7 -Y13

Total number of education support staff

11

Total aggregate hours worked per week

248

Deployment of teachers. Y7 -Y13

Percentage of time teachers spend in
contact with classes

%

Financia year 99/2000
£

Totd income 1811051
Tota expenditure 1837301
Expenditure per pupil 2912
Balance brought forward from | -145032
previous year

Balance carried forward to -171282

next year

Averageteaching group size: Y7 -Y13

Key Stage 3

19

Key Stage 4

17
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.
The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.
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Number of questionnaires sent out 677
Number of questionnaires returned 62
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
50.0 47.0 30 0 0
35.0 56.0 30 30 20
280 510 130 20 70
190 530 230 30 20
240 480 190 20 6.0
26.0 47.0 24.0 30 0
530 40.0 50 20 0
50.0 480 20 0 0
290 55.0 16.0 0 0
350 52.0 6.0 20 50
270 63.0 50 30 20
230 61.0 100 20 50




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

112.

113.

114.

115.

116.

Overdl| standards of atainment in English are lower than those expected nationdly. Test
results a the end of Key Stage 3 in 2000 were below the nationd average. Test results
since 1998 have been extremdy volatile. A sgnificant risein the number of pupils achieving
Level 5 or better in 1999, with English results the best of the core subjects, was followed by
an equaly sgnificant fal in 2000, taking results below what they were in 1998 in the former
Regis School. Thiswas largely due to the poor performance of boys, the percentage of
boys achieving Level 5 or above was well below the nationd average and significantly worse
than 1999. Resultsin 2000 were aso below the nationa average and significantly worse
than in 1999, when pupils were assessed by their teachers. However, English results were
broadly in line with the average for amilar schools. Generdly, girls are achieving better than
boys.

At the end of Key Stage 4, in 2000, the percentages of pupils gaining A*-C gradesin
GCSE English and in English Literature were well below nationd averages and, again, were
lower than in 1999. Girls generaly performed better than boys but results for both boys and
girlswere lower than nationa averages. The percentage of pupils achieving GCSE grades
A*-C in dramain 2000 was dso well below the national average. However, comparing
their results with their overdl averages across al their subjects, pupils achieved well in
drama. In contragt, their English Literature results were significantly below their averages
across other subjects. Standards observed during the ingpection in lessons and in the
scrutiny of pupils work reflected the pattern of most recent examination results.

A-leve resultsin 1999 and 2000 were below national averages but work seen during the
ingpection was close to the nationa average.

In speaking and listening, by the end of Key Stage 3, the highest attaining pupils talk
confidently, use gppropriate vocabulary, ask questions to develop ideas and make
contributions that take account of the views of others. The lowest attaining pupils are less
able to adapt what they say according to context. At Key Stage 4, the highest attaining
pupils use emphasis and intonation for effect, match thair talk to context and criticaly
evauate the views of others. InaYear 10 dramalesson, pupils planning a presentation
arived a a consensus of how to proceed by careful discussion and evauation of the
strengths of each others' idess.

In reading, by the end of Key Stage 3, the highest attaining pupils are able to identify
meaning beyond the literd, refer dosdly to the text when jugtifying opinions and bring
inference and deduction to their reading. However, alarge number of pupils at the end of
the key stage still demongtrate no more than superficia understanding of wheat they read and
do not move beyond immediate persona response. The highest attaining pupilsin Key
Stage 4 understand the author’ s technique and intentions and are able to comment on the
effect of the vocabulary used. The weskest pupils merdly identify main events and narrative.
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In writing, the highest attaining pupils at the end of Key Stage 3 are able to vary sentence
structure, organise and structure work coherently and write in arange of stylesfor avariety
of purposes. The lowest ataining pupils experience serious grammatica and technica
difficultiesin their writing and are less competent at adapting a style appropriate to task. By
the end of Key Stage 4, the highest attaining pupils make increasing use of literacy
techniques they have encountered in their reading whilst low ataining pupils still have a
limited repertoire of styles and registers.

Studentsin the small number of A-level lessons observed demonstrated an increasing
redisation that a variety of interpretations of atext are possible and the highest ataining
pupils made sophisticated textua referencesto judtify their arguments. Asaresult their ora
contributions were of aleve of atainment in line with nationa averages.

Overdl, progressis satisfactory. Pupils enter the school with standards of attainment well
below the national average. The pupils who make the least comparative progress are those
whose standards are dightly below the nationa average. Standards of behaviour and
attitudes of pupilsin lessons are very good and contribute significantly to pupils progress.
Pupils are dways attentive and remain on task throughout lessons. Most are keen to
participate in activities and to answer questions. They listen well to each other and good,
supportive paired work is afeature of many lessons.

The quality of teaching is satisfactory and was good or better in about haf of the lessons
seen. All teaching seen was characterised by excellent relationships with pupils and avery
supportive ethosin lessons. Classroom management and organisation are very good.
Teachers engage alarge proportion of pupilsin individua didogue. InaYear 11 lesson
where pupilswere andysing A Crabbit Old Woman by Phyllis McCormack, once they had
garted on the task, the teacher managed to speek to dl the pairs of pupils and focus on their
particular weaknesses. Subject knowledge is good and most |essons contain an gppropriate
plenary sesson where sdlient points are reinforced. Where teachers have high expectations,
levels of learning, achievement and atainment are dl noticeably higher than in other lessons,
InaYear 7 class where the pupils were reading The Pied Piper of Hamelin the teacher
congtantly refused to accept pupils first answers and contributions and rigoroudy asked for
more thought. Asaresult, pupils produced work of a good standard.

The setting of objectives, dthough attempted in most lessons, often confuses the tasks to be
done with what isto be learned. Marking isinconsstent and a weaknessin the department.
At its best it provides guidance for future improvement but on many occasonsis limited to
positive comments. 1n too many cases it isinfrequent and on occasions incorrect work is
cursorily marked as correct. Such wesknessesin marking amost certainly contributed to a
deterioration of test and examination resultsin 2000.

Another mgjor areato be addressed in order to raise attainment is the nature and content of
the Key Stage 3 curriculum. Too much of the curriculum (particularly in Years 7 and 8)
consgts of isolated exercises and the copying of rules and definitions. Thisis particularly so
in the recently introduced weekly literacy hour where activities and sentence level exercises
arerarely st in the context of whole-text work. As aresult, much of the content and
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expectation is of alower leve than pupils would have experienced in Year 6 in primary
schools.

The head of department has taken alead in establishing the very supportive ethosand aso in
promoting the importance of addressing the socia, mora and culturd, development of pupils
which is a grength of the department.

Dramamakes a sgnificant contribution to pupils language development. The teaching of
dramain Key Stage 4 and the Sixth Form provides very good opportunities for
collaborative work, initiative and independence. The response of pupils and their good
levels of achievement are areflection of the quality of the teaching.

Standards of literacy in other curriculum areas are low. Although there are good
opportunities for literacy development in some subjects, provison for the development of
literacy in different subjectsis varied and there is no corporate gpproach. Pupils generdly
perform more successfully in spesking and listening than in the other language modes. Good
achievement in pesking and listening occursin modern foreign languages and in art. Pupils
lisen carefully to the views of others. They use geographica terminology with confidence,
but in history opportunities are not taken to develop more sustained ord work. In reading,
the range of tasksis generdly limited but in modern foreign languages, the kills of skimming,
scanning and predicting are targeted. Background research is encouraged in art in Key
Stage 4 and the Sixth Form. Generdly, thereisless provision for the development of
reading in Key Stage 3 than in Key Stage 4. In some subjects teachers are providing good
opportunities for pupils to develop ther literacy skills dongside their subject specific skills
and knowledge. For example, inaYear 7 science lesson, pupils had to write astory cdled
‘The Purauit’ in which they had to demondrate their skills of story telling, their knowledge of
predator/prey relationships and explain how the animals and plantsin their story were
adapted to enable them to survive. Opportunities for writing in music are very good
throughout the school with writing tasks carefully integrated into listening and performing
activities. In modern foreign languages, pupils are given frames for writing and thereisa
focus on structura sentences and paragraphs. Thereislittle overt attention to the
development of pupils writing in other subjects and wesknesses in writing hinder progressin
history and geography. Students on GNVQ courses and al Sixth Form students give
presentations to others, take part in role play and ‘ hot seating’ where they take a standpoint
and are questioned by others. These lessons play a pogitive role in the teaching of literacy
skillsto older pupils.

MATHEMATICS

126.

Overdl, sandards in mathematics are well below nationa expectations but they have
improved over the last two years. At the end of Key Stage 3, results in the Statutory testsin
2000 were gtill well below nationd figures dthough they were higher thanin 1999. This
improvement in both tests and teacher assessment in 2000 was higher than the national
improvement. When compared with smilar schools, the results are below average but not
by alarge amount. Thereisno significant difference between boys and girls, asisthe case
nationdly, a thislevd.
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By the end of Key Stage 4, GCSE resultsin 1999 and 2000 were broadly smilar and
below nationd figures. 1n 2000, pupils results were just less than haf a grade lower than
their total averagein al other subjects. Although results were lower than teechers estimates
in 2000 the amount of data now used within the department has made setting chalenging
targets for 2001 and 2002 more accurate. Sixth Form results in 2000 were wesker than
those in 1999 and poorer than those found nationdly for avariety of reasons that have been
accurately identified by the school, induding gtaffing difficulties.

When pupils enter the school in Year 7 their attainment based on the statutory tests at the
end of Key Stage 2, iswell below average in mathematics. However, pupils do make good
progress through the key stages and their achievement in lessonsis satisfactory and
sometimes good.

Pupils achievementsin dl lessons observed were generdly in line with those expected for
the pupils age and ability. Pupilsat Key Stage 3 are continually challenged to improve their
basic mathematicd skillsin avariety of fun ways. At Key Stage 4, the process continues but
includes further areas of mathematics particularly algebra. Ord and mental work isa
positive feature of most lessons and impacts positively on sandards. Pupils who have
gpecid educationa needs are given high levels of support from their teachers and support
gaff (when available) which increases their confidence and helps them to attain higher levels.
The more able pupils a Key Stage 4 are given opportunities outsde the norma day to
extend their knowledge and understanding of arange of higher level work. Extra support is
aso provided through weekend residentia activitiesin Years 8 and 11. These are much
gppreciated and enjoyed by the pupils and contribute to raising the standards of achievement
of the participants. The good progress made by these and other pupils over time can clearly
be seen from their written work.

The introduction of the numeracy drategy is beginning to impact postively on pupils skillsin
mathematics lessons, particularly at Key Stage 3. However, athough pupils make good
progress in numeracy skillsin their mathematics lessons, standards of numeracy overall
remain low when compared with nationa norms. The improvement of andardsis a priority
for the school. The department are aware of the need to improve the role of mathematicsin
servicing other subjects and a proposal has been put forward to senior managersto arrange
training for dl gaff. Although there are limited examples of numeracy being used and
developed in other subjects, a particularly good example was observed in Year 7 English
lesson. Pupils were discussng when The Pied Piper of Hamelin was set and when it was
written. They were helped by their teacher to calculate the number of years between 1842
and 2001 using clear mentd drategies. |n some subjects, such as science, mathematics,
English and GNVQ courses, pupils are given some good opportunities to develop their
numeracy skills. For example, inaYear 12 GNVQ hedth and socid care lesson, students
used fud tablesto caculate the nutritiona vaue of aday’s meds and subsequently gave
advice on how to improve that daily diet. All pupilsin Years 11 to 13 who undertake
GNVQ courses and dl Sixth Form students, study application of number as part of their
entittement. The provision meets the requirements for accreditation and is often good.

Pupils respond well to their teachers and to each other. The mgority of pupils of al ages
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and abilities remain on task and show interest in their work. Behaviour in lessonsis generaly
good and, in the case of the one example of bad behaviour observed, department
procedures were followed. Pupils positive attitudes and behaviour are making a sgnificant
contribution to their progress.

In contrast to the findings of the HMI visit in 2000, teaching overall is now good. Lessons
observed were never less than satisfactory during the ingpection and two out of ten lessons
were very good or excellent. Planning of lessons overall was good and often included
imaginative activities. These often included practica work, such as the generation of data
using a hexaflexagon in a probability lesson in Year 8 and the cutting up of oranges and
grapefruit inaYear 7 lesson on fractions for lower ability pupils. Lesson planning made
good use of time and the setting of time targets in many lessons ensured the pupils worked at
abrisk pace. Pupils are encouraged to accept that we dl learn through our mistakes.
Reationships between teachers and pupils are firm but caring. Pupils learn in mixed ethnic
groups and are supportive of each other, working well together. Teachers reinforce the
basic tools of mathematics whenever possible. For example, ina 'Y ear 8 lesson when pupils
were asked ‘Why can't you cancdl 5/27 and the answer that 5 was prime was given.
Similarly, in an A-Leve lesson on partid fractions pupils were reminded about polynomia
powers. All teachers displayed good subject knowledge and often emphasised useful exam
techniques particularly in Years 11 and 13. Ora sessions at the beginning of lessons were
amost always good and teachers often made use of responses to assess knowledge and
understanding. The mgority of staff mark work regularly and use the agreed system
displayed in classrooms, but advice on how to do better is not clear in many books.
Literacy skills are reinforced by the use of words displayed around the classroom and an
ingstence that pupils listen to each other.

On those occasions where lessons were less successful it was often as a direct result of the
scheme of work used by teachers suggesting activities that did not in practice meet the needs
of dl pupils. Although lesson objectives were usudly shared with the pupils they were
sometimes confused with tasks to be done. The review session at the end of the lesson
sometimes did not include pupils views on how successful they had been againgt the
objectives. Although extension activities for the more able are planned they were not in
practice observed during the ingpection.

Since the HMI visit in 2000 the lesson format of the National Numeracy Strategy,
particularly the oral and menta elements, has continued to impact positively on pupils basic
numeracy skills and was a festure throughout the mgjority of lessonsin Key Stages 3 and 4.
Clear proposas are now in place to arrange in-service training for al staff with regard to
reinforcement of numeracy in al subject aress.

The use of information and communication technology to support and develop mathematics
remains aweakness as a result of problems of access to the computer network.

Although some monitoring of departmenta development has taken place, notably with
regard to the improvement of marking strategies throughout the department, the sharing of
good precticeis not fully developed and the outcomes of monitoring are not used
consggtently in planning. For example, athough the department has begun to andyse the
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differing experiences of the current Year 7 pupils before they begin Key Stage 3, examples
seen of pupils counting squares as part of their work on area and the use of ink blotsto
demongtrate symmetry were unnecessarily repeating work covered in primary schools. The
department’ s priority to develop links with primary schoolsis crucid if they are to ensure
progress between the two stages and avoid unnecessary repetition.

Assessment drategies require further development to identify pupils strengths and
weaknesses dthough there are very positive signs with the good use of the assessment of
ord work and the embryonic development of pupil self assessment.

The head of department and his colleagues have a commitment to the pupils, the school and
mathematics. Thereisagood team spirit amongst the staff who support each other well and
contribute to the school’ s positive ethos. Some progress has been made since the previous
ingoection vigt despite acute staffing difficulties this year which are now resolved. The head
of department and the new team recognise what needs to be done to continue to improve
gandards in the future,

SCIENCE

139.

140.

141.

Ovedl, atainment is broadly in line with standards expected nationdly but with much higher
dandardsin Key Stage 4 than in Key Stage 3. Thisislargely due to alarge number of
gtaffing changes adversdly affecting results a the end of Key Stage 3. Standardsin Key
Stage 3 nationd testsare low. Pupils average points scores, the percentage of pupils
ataining Leve 5 or above and the percentage attaining Leve 6, are al well below nationd
averages and those achieved in Smilar schools. Comparison of pupils attainment in science
with their performance in English and mathematics shows that there has been
underachievement in science at Key Stage 3. However, there has been a steedy increase in
the percentage of pupils achieving Leve 5 or above rising from 26 per cent in 1998 to 35
per cent in 2000. Girls achieve more highly than boys. over the past two years girls
performance in nationa tests has risen whilgt that of boys has fdlen by the same amount.
The teacher-assessed levels of attainment at Key Stage 3 are based upon the results of
regular tests at the end of topics and are broadly consistent with results from nationa tests.

Standards observed in lessons during the ingpection were broadly similar to the results from
national tests. However, some higher stlandards were seen in the scrutiny of written work,
particularly in Years 7 and 8.

In GCSE examinations at the end of Key Stage 4, standards were above those attained
nationaly. 1n 2000, pupils average points scores were higher than the national averages for
both single science and double science. The percentage of pupils achieving an A*-C grade
was above the national average in 2000 and has significantly improved since 1998. The
school’ s value added analysis comparing the GCSE grades of every pupil with their average
points score at the end of Key Stage 3, shows that pupils have made excedllent progressin
Years 10 and 11, well above the nationa average. For the past two years every pupil has
achieved apassgrade. Girls achieve more highly than boysin both single and double
science. Comparing their average points scores with their averages across their other
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subjects, pupils are achieving well in double science. However, boys resultsin single
science are lower than their average for dl their other subjects.

Pupils written work and their responses seen in lessons show attainment to be in line with
national expectationsin Year 10 and below in Year 11.

In the Sixth Form, attainment is satisfactory. The proportion of students achieving A-level
A-E pass grades has increased over the past three yearsin the three sciences. from 57 per
cent to 80 per cent in biology, 70 per cent to 80 per cent in chemistry and O per cent to 100
per cent in physics. Similarly there has been arise in the proportion of pupils achieving A*-
C gradesfrom atota of 10 per cent in the three sciencesin 1998 to 37 per cent in 2000.
The standards seen in current A-level science lessons and in avery limited sample of
sudents written work, with no extended independent writing, were broadly in line with
those found nationaly.

Throughout the school the standard of investigation skillsis lower than standards in other
aress of science. Standards of literacy and oracy are low.

The quality of teaching is good, particularly in Key Stage 4 and the Sixth Form. It was good
or very good in 60 per cent and was unsatisfactory in only two of the twenty-one lessons
observed.

Teaching has many grengths. In al lessons seen, relationships between adult and pupil and
between pupils were dways satisfactory and usualy good or very good so that pupils
wanted to get on with their work. Lessons were well planned, usudly with clear and specific
learning objectives and activities designed to achieve these objectives. All lessonswere
gructured well with introductions telling pupils whet they were to learn and what was
expected of them. There was avariety of suitable activities to maintain pupils' interest, a
fina plenary sesson in which pupils learning was identified and consolidated, and
homework which extended or reinforced what pupils had learned in class.

All teachers use questions well to assess pupils knowledge and understanding. Most use
open questions to help pupils darify and extend their thinking, for example, the teacher’s
high expectations of precise responses from pupils and her chalenging questions enabled a
bottom set Y ear 10 group to discuss whether a change was chemica or physica and to
support their arguments with reasons. Teacherstreat pupils asindividuals so no group of
pupilsis disadvantaged and dl are equdly involved in class activities. A Year 7 lesson with
alow ability set showed that pupils with specid educationa needs are not excluded from
complicated practical work: they carried out a series of colourful reactions to copy the
process of extraction of copper from its ore and they were thrilled by the transformation of
green powder to copper. Teachers vary their gpproach, modify activities and provide
different levels of support to meet the differing learning needs of pupilsin different ability
groups.

Thereis good support for pupils development of technical and everyday vocabulary. Key
words are displayed on the walls of laboratories. New words are emphasised and there are
opportunities for pupils to use them correctly. For example, aYear 7 group with specia
educationd needs did not know the word ‘increase’; by the end of the lesson they al used
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the words ‘increase’ and ‘decrease’ correctly and had written them in their vocabulary
books.

There are other teaching strengths in the department. Some teachers use a variety of
teaching strategies to stimulate and motivate pupils. Where open-ended activities are used,
teachers ensure that al pupils, across the range of ahility in the class, are both chalenged
and successful. For example, aYear 7 class studying fuels was asked to work in groups to
plan and deliver a presentation, using overhead transparencies, to the rest of the class on the
advantages and disadvantages of a particular fuel and to be prepared to answer questions
from the group. The effort and commitment of the pupils wasimpressive; the qudity of their
materid and its presentation varied but all pupils were proud of what they had achieved.
Another example was seen in an A-level chemistry group where, at the end of atopic on
fuels, students were asked to produce a poster which would be their persona aide-
memoaire, with pictures and symbols to remind them of the important vocabulary and
processes which they needed to know for aforma test the following week. The posters
were varied and the sudents engagement with key learning points was much greater than it
would have been using a conventiond revison strategy.

Some science lessons contribute well to the spiritua, moral, socid and cultural aspects of
education. For example, in response to questions about cloning from Y ear 9 pupils studying
genetics and inheritance, the teacher prepared alesson where the pupils cloned a cauliflower
then used role play to test and clarify their understanding of cloning. This was supported by
aworksheet and led on to role play in which pupils debated the mora aspects of cloning and
the respongbility of citizens to have informed opinions on science issues.

There are anumber of relative weaknessesin the generdlly good teaching of science.
Although the balance between theory and practical activities was satisfactory during the
week of the ingpection, pupils unsatisfactory practica skills and the small amount of
practicd work in pupils written work indicate that not enough useis made of illustrative
practica work and of scientific investigations where pupils test, apply and extend their
understanding of science concepts. Teachers provide few investigations to improve the
development of numeracy and there are few Stuations where information and communication
technology is productively used. Although teachers make effective use of discussons
between pupils, they do not use them to build pupils confidence in their gbility to explain,
hypothesise and predict. The range of teaching Strategies used in the department is not
shared sufficiently to help teachers make better provison for the range of learning needs
within dlasses. Resources for information and communication technology are not sufficient to
enhance learning in science. The contribution of marking of pupils work to pupils learning
and progress should be improved by consstency in the frequency of marking, the use of
success criteria, the identification of what is good in pupils work, and specific advice to
inform pupils whet to do to improve their work.

The mgority of pupils enjoy the learning opportunities offered by their teachers. They work
hard and co-operate well together in small groups. Those with behaviourd or learning
difficulties respond well to the support, warmth and encouragement given by their teachers.
Most pupils answer questions enthusiasticaly athough many find it difficult to give extended
answers to questions and alarge minority gppear to be unwilling to risk making mistakes and

The King's CE School - 52



153.

154.

do not contribute to whole-class ora work. Pupils nearly always make satisfactory progress
or better and achieve wdll in rdation to their ability. Technicians provide unobtrusive,
efficient and effective support for pupils learning.

The leadership and management of the department are good. The prioritiesin the
department’ s devel opment plan match those of the school’ s development plan.

Performance datais analysed and the quality of teaching in science is monitored by
observing lessons, scrutinising pupils written work and feeding back to teachers. Members
of the department demonstrate commitment to science education and a willingness to work
together as ateam. Although only recently appointed, the head of department has shared
her vison of good science education. She has dready identified priorities for rasing the
quality of pupils experiencein science and an outline of the steps needed to build on existing
grengths. She hasintroduced a progress form for every pupil; it includes Key Stage 2
average scores and uses chances graphs to set targets for Key Stage 3 nationa testsin Y ear
9, and from thisis drawn a progress profile. Every pupil’sleve of atainment will be worked
out haf yearly and his or her progress monitored againgt the profile.

Thisisan improving department. It has made very good progress since the school’s
inception in 1998 despite major staffing and accommodation problems. There has been a
large number of staffing changes leading to lack of continuity particularly for pupils a Key
Stage 3. Progressis demondtrated by: the improvement in resultsin the nationd tests and
examinations at Key Stages 3 and 4; the excdllent progressin Key Stage 4 shown by the
vaue added analysis and the monitoring of lessons and pupils written work. All staff,
including the technician, have participated in arange of professond development
opportunities; lesson planning has improved greetly with nearly al having clear, pecific and
relevant learning objectives and outcomes which were used effectively to promote learning.

ART AND DESIGN
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Thisisavery effective department and pupils overdl are reaching sandards above those
expected nationaly.

In Nationa Curriculum assessments at the age of 14 in 2000, teachers assessed their pupils
asworking at a standard close to that expected for pupils of the same age nationdly. This
was reflected in work seen during the ingpection. In GCSE examinations in 2000, dl pupils
gained gradesin the range A*-C, aresult well above the nationa average. There wasno
ggnificant difference in the atainment of girlsand boys. Pupils did better in art than in the
mgority of their other subjects. In A-level examinationsin 2000, results were well above
nationa averages overdl and for the award of higher grades.

In work seen during the ingpection, at the age of 14 pupils are achieving standards that
broadly match those expected for their age. Asaresult of the department’ s concentration
on teaching basic kills, drawing from observetion develops progressively from Year 7
through exercises that concentrate on shape and detail using line. By theend of Year 9,
most pupils can record what they see with reasonable accuracy. Higher-attaining pupils
produce well-developed drawings that show understanding of proportion and perspective.
Pupils show good understanding of how to use tone and shading to show shape. They have
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agood knowledge of established artists and their styles because their work isused in
references for al projects. Between Years 7 and 9 pupils are introduced to a variety of two
and three-dimensional media to give them the opportunity to discover interests and talents.
Pupils enjoy working with clay and many have better than average skillsin building and
decorative techniques. Pupils with specid educationa needs make smilar progress to others
intheir classes.

In work seen during the inspection, attainment by the age of 16 is above average. Overdl,
Sandards in the current Year 11 do not quite match those indicated by examination resultsin
2000 because a sgnificant minority of pupils have too much unfinished work in their folders
and seem to lack the necessary sense of urgency to atain the higher gradesin the time | ft.
However, pupilsin Year 10 are achieving higher sandards for this stage of the coursein
both GCSE and GNVQ classes. Skills build upon the solid foundation of Years 7 to 9 and
pupils develop their independence as artists. Ceramic skills are particularly well devel oped.
For example, modelling of seated figures shows understanding of proportion and
composition and close attention to good standards of finish. Pupils work throughout shows
references to the art of their own and other cultures.

Standards in the Sixth Form are high. Students' personal studies are often of an
exceptiondly high standard, showing extensive research and amature grasp of artists
intentions and ways of working. Students are articulate in discussing their work. They are
well aware of themsdlves as artists and this is reflected in their competent handling of a
variety of mediato redisetheir ideas. Work shows clear development and exploration of
ideas in a cresative response to coursework tasks.

Attitudes are very good in dl years and in the Sixth Form they are excellent. Thisis because
teachers in the department have created a working atimosphere in which it is acceptable to
be keen to learn, to work hard and to do well. The department makes a strong contribution
to pupils and students persona development in the way it develops their confidence and
competence as they move through the school. They develop their own sense of style and
pride in their achievements. They respond well to suggestion and the great mgority engage
in a cregtive dialogue with their teachers, which leads to improved standards of work.

Pupils support each other and respect one another’ swork. Their pogitive attitudes
contribute significantly to their progress.

The qudlity of teaching isvery good. Lessons are well planned to chalenge pupils of all
levels of ability. Teachers have very good knowledge of their subject and this underpins
their authority in the classroom. They present projectsin ways that arouse pupils
enthusaam, so that there is often abuzz of crestive excitement in lessons and learning is
enjoyable. Teachers have very good relationships with pupils and students; they are
gpproachable but demand high standards of work and behaviour. Pupils appreciate
teachers high level of support, which is geared to individua needs and often accompanied
by effective demondrations to promote progress. A number of pupilsin different classes
commented that they did not think that they could achieve such high standards but that their
teachers made it possible. Lessons are usually conducted at a very good pace to make very
good use of time.
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The overdl quality of learning is very good because teachers carefully plan the sequentia
development of skillsto build pupils confidence. They successfully communicate their
enthusiasm for the subject so that pupils become engaged in creative activity and want to
achieve high gandards. The use of assessment, both informaly and formally, contributes a
great ded to the qudity of learning. Pupils know how well they are doing and the system of
target setting means that they know what they have to do to improve. Pupils enter the
school with awide variety of previous experience and overdl standards of attainment that
are below average for their age. High quality teaching enables pupils of al levels of
attainment to make good progress through the school so that by the age of 16 overal
gandards are high and those who follow Sixth Form courses achieve very high standards in
relation to their prior attainment.

The department is very well led in a collaborative style that makes best use of teachers
complementary strengths. Key strengths are the shared commitment to improvement and
the effective monitoring of performance to enable gppropriate action to be taken, which are
reflected in the high standards that the department maintains. A particular festure of work in
the department, and on display around the schooal, is the celebration of the culturd diversty
of pupils backgrounds through art. The department makes a sgnificant contribution to the
school’ swider amsin the way it promotes pupils spiritua, mord, socia and culturd
development.

The department has adequate resources for most of itswork. However, it is unable to meet
Nationa Curriculum requirements to teach eements of the programme of study for
information and communication technology because it does not have sufficient provision of
computers and the necessary equipment.

DESIGN AND TECHNOLOGY

165.

166.

Although standards are below those expected nationdly, they have improved dramaticaly
over the past four years.

Pupils enter the school with standards that are well below average. By the end of Key
Stage 3, these improve but remain low with only about athird of pupils ataining levels that
are expected for their age. Work seen in lessonsindicates standards below average for the
current Year 9 but improving in Years 7 and 8. Progress with learning is good and there is
often good understanding of the design process by the end of the key stage with pupils able
to generate a specification and devel op their ideas through diagrams and notes. Pupils with
gpecia educationa needs receive good support and also make good progress. Pupils
effectively learn about systems and control technology and how mechanisms operate. They
learn to work with textiles, food, metd, plastics and wood and develop arange of graphica
skills. Pupils can apply their practical skillsto this range of materids athough they do not
have sufficient opportunities to finish their practical work to ahigh standard. Accessto
computersis limited and pupils make little use of information and communication technology
to develop their work. Knowledge and understanding of materials and processes are
developed dongside practical work but are fill below what istypicaly expected by the end
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of the key stage. Achievement of both boys and girlsis good over the key stage given thair
very low levels on entry.

Standards by the end of Key Stage 4 are in line with the national average and are very high
inthe area of graphics. In the 2000 GCSE design and technology examinations, 51 per cent
of pupils gained the higher A*-C grades. Thiswas in line with the nationd average aswas
the overd| pass rate and represents a significant improvement on the 1999 figure of 44 per
cent. Standards were very high in graphic products where 91 per cent of the boys and 87
per cent of the girls gained the higher A*-C grades. In food technology, girls achievement
was good and 52 per cent gained the higher A*-C grades. In resstant materids,
achievement was also good with 58 per cent of boys and 61 per cent of girls gaining grades
abovea C. Comparing their results with their averages across their other subjects, pupils
are achieving well in design and technology. Standards in lessons, particularly in graphics
and food, are high with pupils showing levels of practica skills and independence that are
supported by sound knowledge and understanding of what they are doing. Progressin their
learning is good by both boys and girls as they broaden their knowledge and build upon their
practical experiences from Key Stage 3. Some pupils, particularly those with computers a
home, develop their information and communication technology skills and can use these, for
example, to present the results of aresearch questionnaire.

In the Sixth Form there has been a good take up for the new AS-level course, but overall
levels of knowledge and understanding, particularly in the area of computer aided design, are
below what istypicaly found at thislevel. Access to modern design softwareis not yet
available and this, together with the wide range of ability and week persond study skills of
some students, has resulted in dow progress to date.

The qudity of teaching within the department is good overdl and ensuresthat in the grest
mgority of lessons pupils progressisgood. Pupils benefit from specidist teachers who can
communicate their subject matter effectively and teaching was very good in over hdf the
lessons seen.

Teachers have clear plans, assess pupils work regularly and support pupils with their
learning through clear guidance on how to improve, which motivates pupils. Skillsand
knowledge are taught well dongside practicd activities. Regular testing at the end of units of
work at Key Stage 3 checks this knowledge and understanding and helps to ensure that
individuals are working to their capabilities. Thereis scope for more information to be given
to pupils to help them know their strengths and weaknesses and have the opportunity to
improve. Pupils show rea enthusiasm for their work, aswasthe caseina'Year 9 lesson
where pupils were inspired by the topic and worked very industrioudly cutting and shaping
leavesin sted as part of agroup sculpture in metal. Teachers manage pupils very well and,
particularly in food and graphics lessons, have high expectations for pace of working. For
example, inaYear 7 food lesson, in which there were many pupils with specid educationa
needs, the teacher involved pupilsin the practical demongtration, getting them to crack eggs
and weigh ingredients and ensured that they understood by regular questioning that kept
them on their toes. The learning was supported by well-prepared written materias, which
were matched to the needs of the pupils and provided guidance for the homework that was
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linked to the lesson. InaYear 10 graphics lesson, the teacher clearly explained the design
task and sequence and method of working which ensured that pupils understood and made
very good progress designing and making their card packaging.

Teachers have good understanding of the examination requirements at Key Stage 4, which
enables them to give clear guidance to pupils. In the best lessons, teachers regularly assess
pupils work and make very good use of questioning to check knowledge and understanding
and involve pupilsin ther learning. InaYear 11 lesson, pupils sudying mass production
methods in the food industry made good progress and showed good independence with
their learning. Thiswas because the teacher had clearly explained the key concepts of the
topic and provided very good guidance on how to improve through individua discusson and
assessment.

Teaching is less effective when teachers spend too much time directing pupils through talking
and miss opportunities to use questioning to involve pupils or provide information in other
ways. For example, inaYear 10 lesson, pupils were using computers to write |etters as
part of their research on local businesses. The teacher had good knowledge of information
and communication technology but relied upon giving dl the instructions and guidance
verbaly. Opportunities were missed to provide information in written form so pupils could
access this independently and make better progress. In the Sixth Form, teaching is
satisfactory overdl but there is atendency for teachers to indruct students without involving
them suffidiently in discussion, which dows learning.

Overdl, pupils are very well behaved and have good attitudes to work, which helps learning
and makes for productive lessons. Pupils respond positively to teachers and show respect
for each other and their environment. Relationships are good between pupils and when
given opportunities they work well together in pairs and groups. These factors are
contributing significantly to pupilS progress.

Management of the department is good and provides clear guidance and systems for
marking and assessment that enable the department to function efficiently. Planning has
clearly identified areas for development and there has been good improvement in teaching
and standards as aresult. Curricular opportunities are good with opportunities for al pupils
to gain experiencein al areas of design and technology at Key Stage 3. Schemes of work
have been reviewed and refined to meet the demands of Curriculum 2000 and now provide
better coverage of the Nationa Curriculum. There are insufficient opportunities for pupilsto
make use of computers to develop their work, as resources for computer-aided design and
manufacturing are limited. There has been some refurbishment of accommodation but
workshops are in urgent need of atention to improve the qudlity of the learning environment.

GEOGRAPHY

175.

176.

Standards are below those expected nationaly but they are improving.

At the end of Key Stage 3, standards are below nationa expectations but there is quite
marked evidence in classroom observations and written work that, in Years 7 and 8,
standards are gpproaching the national averages. In these years pupils are demonstrating
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greater geographica awareness and are beginning to make deductions and make
connectionsin their investigations, for example, into the Black Country’ s development.
Their ord skills are generaly in advance of their written capabilities but throughout the key
gtage they write in a clear and accurate manner and, dthough thisis only descriptive work, it
is often a some length. Equaly they present statistical data clearly in graphica and other
forms

The proportion of pupils achieving GCSE grades A*-C in 2000 was significantly below the
nationa average, athough there was some improvement on 1999. All pupils entered
achieved grades A*-G. There was a significant decline in the number of pupils entered for
GCSE in 2000. The observation of lessons and the scrutiny of written work during the
ingpection confirm that most pupils are able to exercise geographica skills and understand
environmenta change. Their written work is aways clear and frequently word-processed.

When compared with their prior attainment, pupils are generdly making good progressin
Key Stage 4. Asaresult of the encouraging atmosphere in classrooms and a strong
grounding in geographical knowledge and techniques, they are showing considerable
improvement. Pupils are enthusiagtic about their geographica enquiries and this motivation is
contributing to a very pogtive Stuation.

Standards in the Sixth Form are below those typicdly found nationdly. In thelast two
years, dmogt al candidates have achieved a pass grade, but very few have achieved the
higher grades A-B.

Teaching issound. It isoften good. Its strengths arein strong subject knowledge; the
careful and reinforced use of learning objectives; the creation of an encouraging atmosphere
which promotes participation and the exercise of skills; the promotion of access for pupils
with specid educationa needs and the sharing of the mora values which arise from various
geographica chalenges and phenomena. The principa weskness in teaching isthat thereis
inadequate chalenge for pupils, in the sense that they are insufficiently being guided into
exercisng the andytica and deductive skills required for the higher attainment levels.
Teachers on-going assessment does not adequately identify pupils strengths and
weaknesses.

Action planning isin place and this has identifiable time-tables and success criteria. The
present plan identifies the incorporation of information and communication technology into
the regular curriculum as an urgent priority as wel as the further development of fieldwork.

HISTORY

182.

183.

184.

Overdl standards are below those expected nationally for pupils of this age group.

At the end of Key Stage 3, sandards in history are below the nationd average. Thisis
partly because of the difficulties pupils have in demondrating their knowledge and
undergtanding clearly in writing.

Thereis some evidence from lessons and pupils work that standards are improving. During
Years 7109, pupils are developing a sound leve of historical knowledge. In lessons, thelr
answers to questions show that they have gained knowledge of the Romans, the Civil War
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and some key eventsin the twentieth century. In one Y ear 8 lesson, pupils demondrated a
good leve of knowledge about the events leading to the Civil War and were developing a
sound understanding of the case for and against Charles|. Written work shows that most
pupils are able to describe aspects of the padt, for example, the Roman army, but find
providing explanations more difficult. Their understanding of key historica concepts such as
change, cause and consequence and their ability to express their understanding clearly isless
well developed. The qudity of pupils written work isimproving and some examples of well
structured extended writing throughout this key stage were seen.

The percentage of pupils gaining GCSE grades A*-C was well below the nationa averagein
2000. The percentage gaining grades A*-G was dightly below the national average. No
pupil gained the very highest grades. The average points score was below the nationa
average and a sgnificant number of pupils did not achieve their predicted grades. Girls
performance was better than that of boys. Comparing their resultsin GCSE examinations
with their averages across their other subjects, pupils are under-achieving in history.

The department has started to address the low standards in a number of ways. The GCSE
syllabus has been changed to one with a focus on the modern world which is consdered to
be more interesting, clearer targets are being set for pupils and more emphagisis being given
to developing the skillsto answer questions within alimited time frame. Thisis beginning to
have an impact on the progress pupils are making. PupilsinaYear 11 classwere
developing a sound knowledge of collectivisation under Stalin and were able to discuss
sources in terms of bias and propaganda. Pupils do find it difficult to develop their answers
in depth, bring together arange of information and produce well organised written work.

A smdl number of students take history at A-level. 1n 2000, dl students gained agrade C.
These were dl boys as no girls entered for history. This year the group isvery smdl. In
lessons seen, these students showed agood level of knowledge about Hitler' s rise to power.
They were able to engage in a congructive discussion about who might have been
responsible for the Reichstag fire and their possible motives. Students have devel oped good
study skills which support their learning.

Pupils who are lower attainers make sound progress in gaining hitorical knowledge but
progress less well in developing their conceptua understanding.  Often they lack the literacy
skills necessary to perform well in higtory.

Overdl the quality of teaching is satisfactory. In onethird of lessons seen it was good.
There were no unsatisfactory lessons seen during the ingpection. Teachers have agood leve
of subject knowledge which enables them to give informative presentations and build on
pupils responsesto questions. Learning objectives are made clear to pupils at the beginning
of lessons, dthough there are, on occasions, too many learning objectives for those in lower
sets. The tasks teachers devise are usudly appropriate and support learning although on a
small number of occasions pupils spend too much time on an activity which is not adding to
their learning. Indructions for tasks are not dways clear and this affects the pace of lessons
as pupilstry to clarify what it isthey haveto do. Teachers do chalenge pupilsto think by
asking probing questions dthough paired and group discussons are not used to their full
potentid to help pupils develop their understanding of historical concepts.
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Teachers expect pupils to work hard in lessons and behave well. This ensures a clear focus
on learning and a good pace to lessons. Pupils respond postively to these high
expectations. In every lesson observed, teachers built agood rapport with pupils,
encouraging them by giving helpful feedback and appropriate support. Lesson planning is
good and teachers take account of pupils different learning needs through the provision of
gppropriate materials and support. Thereis an increasing focus on improving pupils literacy
skills, with attention being given to key words, spelling, punctuation and the devel opment of
extended writing skills. In the lessons observed, appropriate homework was set which
extended or consolidated pupils learning.

Pupils respond well to the work which is planned for them in lessons. They are eager to
answer questions athough, sometimes, they have to be reminded not to shout out. They are
generdly attentive and gpply themselves to the tasks they have been set. They get on well
with each other and, when provided with the opportunities, work productively in pairs and
groups. Some pupils lack the confidence to get on with their work independently and
require considerable support from teachers.

The head of department has a clear understanding of the need to raise sandards which is
shared by other members of the department. Staff are already working to improve the
qudlity of teaching and assessment in order to raise Sandards. There is an gppropriate focus
on improving pupils literacy skills garting in Year 7 and the department is looking at ways
of making history more interesting. Thereisinsufficient analysis of performance information
and the monitoring of the qudity of teaching has not yet begun.

INFORMATION AND COMMUNICATION TECHNOLOGY

193.

194.

Results of the teachers assessments at the end of Key Stage 3 show that &t this school
fewer pupils gain Nationa Curriculum Level 5 and above than the nationd average.
However, the percentages of pupils attaining Level 5 and over have risen steadily over the
past three years and the targets for 2001 are near the national averages. Pupils attainment
in lessons seen on many agpects of information and communication technology werein line
with the nationd average. Pupils make good progress throughout the key stage. Asthey
enter schoal at the age of 11, most pupils have alimited experience of using computers, and
they quickly have to become used to different types of equipment and programs and to be
respongible for saving, retrieving and printing their own work on increasingly demanding
tasks.

By the age of 14, pupils know how to log on to the network, use passwords, cal up
programs and use them to work with words, numbers and graphics. Word processing skills
are generdly good. A few of the lower-attaining pupils have difficulties with speling and
punctuation, but they use the spell-checker and thesaurus successfully to increase their word
and grammar kills. Pupils who have English as an additiond language often struggle with
understanding what they read and usudly have smpler texts given to them. Keyboard skills
are varigble. Some pupils easly find the keys they need and the higher-attaining pupils use
short cuts to speed up their work, but some pupils, usualy boys, only use one hand when
working at the keyboards which dows down their work rate. Letter writing is good as pupils

The King's CE School - 60



195.

196.

197.

198.

understand how to set them out and most of them can do mail-merge to send Smilar letters
to multiple addresses. Pupils have few opportunities to creste their own pictures, but they al
know about caling-up clip art to insert it into their texts to make the work more éttractive to
the reader. Poster work on this aspect is good.

Pupils by the age of 14 understand what databases are and what information may be held
therein. Most pupils know how to collect data and add it to a database, but only the higher-
attaining pupils can search and sort successfully. Spreadsheet work is satisfactory. Pupils
use cdls, rows and columns and understand that results are calculated by inserting formulae.
Few pupils a this key stage know how to create formulae themsdves. Pupils are rdlaively
unskilled in datalogging as they only have one short modulein Year 7 on thiswork. Control
technology is sound as pupilsin Years 7 to 9 experience appropriate activities using control
boxes, and the work is progressve. Most pupils know something of the Internet and are
used to finding information on web Sites. Higher-attaining pupils sometimes compare Stes
that give asmilar information, showing increased understanding and powers of discrimination.
Asyet there are few pupils who communicate fredy by e-mail, but most of them have clear
ideas about the advantages and disadvantages of using thisfacility. Most pupils, including the
higher-attaining pupils, do not keep their papers and filesin logica order. When they revist
atopic they cannot recall previous work essily and so waste time in remembering what tasks
they attempted.

Standards are below those expected nationaly at the end of Key Stage 4. Pupils do not
take GCSE courses in information and communication technology at the end of Year 11.
The pupils who take GNV Q courses take a key skills module wherein they study aspects of
this subject such as desk top publishing, e-mail, Internet searching, databases and
spreadsheets. Most of these pupils gain at least a pass grade. Other pupils are expected to
build on to the basic skills learned during the first three yearsin schoal, by using themin
other subjects. In practice this does not happen on aregular bass. Most pupils books and
files show little evidence of their information and communication technology skills being used
and developed systematicaly in other subjects. Consequently, pupils make little if any
progress in this subject during the key stage.

Students in the Sixth Form attain high standards at A-level. 1n 1999, dl candidates gained a
pass grade, with 11 out of the 12 gainingaB or aC. In 2000, dl candidates again attained
apass grade, with 10 out of the 12 sudentsgainingaC or D. Students’ resultsin this
subject compare very favourably with their results in other subjects. These standards are
reflected in the work of current sudents. As most students did not have forma lessonsin
the subject during their fird five yearsin school they work extremely hard to gain the skills,
knowledge and understanding required for advanced level work. They make good progress
throughout the two-year course. Students who take the key-skills course are building up
their knowledge satisfactorily and using it on modules to show understanding in the required
elements of the subject. Many of these students have no previous knowledge of information
and communication technology and make good progress throughout the course.

By the time they are 18, students are mainly adept at using dl the programs, equipment and
fadilitiesavailablein school. They understand the purposes of operating systems, andyse
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software, produce technica guides to enable an end-user with limited skills to enhance their
use of a system, manipulate data in word and number, use complex graphics, and know
about computer law. They have good knowledge of information and communication
technology in business, industry and education and the impact of it on society. Computer
practica work is good, but sudents presentation skills vary. Printed work is usualy good,
but sometimes lacks annotation to explain the processes undertaken. Hand-written papers
are not dways legible. Some students, usudly girls, keep their work tidy and systematically
ordered.

The qualities of teaching and learning are good. 1n the 11 lessons observed during the
ingpection, four were either excellent or very good, Six were good or satisfactory and only
one was unsatisfactory. The weaknesses in the unsatisfactory |esson were caused by the
teacher’ s lack of understanding of the pupils capabilities and the low-level off-screen tasks
alocated which bore no relationship to the topic.

The specidigt teachers know their subject thoroughly and give pupils and students correct
information that helps them to gain skills and understanding. Non-specidist teachers, who
take the groups in Key Stage 3, usudly have sufficient knowledge of the topic to keep pupils
moving on, but do not always know the levels a which pupils should be performing for their
age. Teachers are good demonstrators. They select suitable programs and devise
interesting tasks to ensure that pupils draw upon the information and have enough work to
do. Tasksare often matched to pupils abilities, for example, smpler texts are available for
those with poor literacy skills, and more chalenging work is available for the more capable
and confident pupils. Lessons usudly proceed as planned, with good opening sessonsto
focus pupils attention on task, remind them about the work and issue ingtructions for the
lesson. During practical sessons, teachers and classroom ass stants move well to check
progress and they intervene if pupils are struggling. Questioning is purposeful. It givesthe
lower-attaining pupils confidence and makes the higher-attaining pupils think further than the
obvious. At the end of lessons, teachers check with the pupils if the objectives have been
realised and issue homework to consolidate the learning. No pupils are disadvantaged if
they do not have a computer a home, as the tasks do not require one.

Pupils attitudes to the subject are very good. Pupils say they like working with computers
and try hard in sessons. They behave well, so teachers do not have to waste time in gaining
order and discipline. Teachersdlow pupils scope for experimentation which improves their
motivation. Marking, however, varies between teachers. At best, it is clear with marks and
grades and ussful comments to help pupils to improve their work. At worgt it congsts
merely of ticks and congratulatory comments. Although most pupils know what Nationa
Curriculum levels are, they are unsure of what is gppropriate for their age.

The use of information and communication technology acrass the curriculum is pachy.
Some departments, such as design and technology, specia educationa needs, business and
vocationa education use computers often. Other departments such as history, geography,
English, mathematics and science sometimes use them for ng the Internet, word
processing, improving number skills and datalogging, but on an irregular bass. Most
departments accept there is a need to improve the amount of computer work attempted to

The King's CE School - 62



203.

secure pupils' progressin the subject, particularly at Key Stage 4, where, at present, not all
pupils are receiving their entitlement in the subject and the schooal isin breach of satutory
requirements.

The head of the department is a particularly enthusiastic and talented teacher and her
leadership of the department isgood. Staff duties and deployment are clearly set out. The
development plan is well written and focuses on standards, teaching, assessment practices,
cross-curricular work, and the introduction of accredited courses for pupilsin Key Stage 4.
There have been many improvements since the appointment of the head of the department
four years ago. New members of staff have been appointed and there is now very good
technica backup with two technicians and a network manager who give good support in
lessons to both pupils and teachers. There is anew, more redigtic, scheme of work that
fully complies with recommendations at Key Stage 3 where standards are rising steedily.
The A-level course for Sixth Form students from this, and a nearby schoal, isincreasingly
popular. Teachers may attend nationdly funded training courses to improve their skills and
they and the pupils now have access to more and better facilitiesin specialy-planned
accommodation.

MODERN FOREIGN LANGUAGES
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Pupils attainment overal at ages 14 and 16 is below the nationa averages but it is clearly
improving and pupils are achieving wel within the context of this schoal.

At the end of Key Stage 3 in 1999, 43 per cent of pupils attained Level 4 or above, well
below the national average, but the figure in 2000 was 51 per cent, still below average, but a
marked improvement to standards close to those attained in core subjects.

In GCSE examinations, the percentage of pupils gaining grades A*-C has doubled over the
last three yearsin French, from 18 to 36 per cent. Thisis till below the nationd average,
but when pupils scoresin French are compared with their averages in their other subjectsit
is clear that pupils are achieving well in French. In German, the A*-C figure iswell below
the nationa average, but again measuring performance by comparison with performancein
other subjects, attainment is only marginaly below the stlandard pupils would have been
expected to attain. A higher than average proportion of pupils entering a modern foreign
language gained an A* to G grade. All pupils who took a GCSE in Urdu or Punjabi gained
a C grade or better, which compares well with the nationd picture.

38 per cent of 16 years olds at King' s leave the compulsory stage of education with &t least
agrade C in amodern foreign language: This compareswell with the overdl picturein
England which stands at just over 41 per cent. Girls perform better than boys, the difference
being grester in French and less in German than the picture nationdly, but from observations
of work of pupils currently in the schoal this differenceis narrowing.

Standards of work observed during the ingpection confirm the improvement in attainment.

The range of attainment mirrors the range nationally, but with alower proportion of highest
atainers. Based on their prior attainment in foreign languages, pupils of al ages, acrossthe
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full range of attainment, are making at least satisfactory progress, and are reaching at least
the standards that might be expected. There are indications that some pupils, more soin
French than in German, have actually made better progress than expected.

In reading and listening, pupils make satisfactory progressin dl years. They learn to
understand an increasing range of vocabulary and structures and can extract meaning
effectively from what they hear or read. The scope and complexity of the texts they ded
with, though, remains relatively narrow in both key stages. There are few opportunitiesto
extend these two skills beyond the confines of the materids contained in commercia
textbooks and tapes through, for example, independent reading and listening.

In writing, pupils learn to copy-write accurately in the earliest stages, and build their skill and
understanding through progressively more demanding tasks. Most show a reasonable grasp
of some important basic grammar by the end of Key Stage 3 and extend thisinto Key Stage
4 and exam-focused work.

Skillsin speaking are devel oped through regular practice. Pupils can take part reasonably
successfully in very closdly prescribed and predictable exchanges and didlogues. Accents
and intonation are satisfactory in most cases, but many pupils lack confidence and remain
somewhat tongue-tied without alot of reiance on atextud modd. Few taketheinitiative to
use the foreign language in class for everyday purposes.

The basics are learnt successfully by amogt dl learners, but only afew develop skills and
understanding a higher and extended levels. Pupilswith specid educationd needs achieve
well in languages because of the qudity of support they receive and because of their positive
attitudes.

Pupilsin dl years show positive attitudes to their work in modern foreign languages.
Behaviour in lessonsisgood. Thisis a pogtive Stuation, and has a positive impact upon the
potentia for good learning and progress in the subject. Pupils usualy work co-operatively
with their peers, and this supports learning where there is a need to communicate with and
help a partner.

Few pupils develop a strong capacity for taking the initiative in extending their own learning
in the subject. Most are more willing to follow the lead of their teachers and work only
within the limits set. There are occasiona exceptions, for example, where some pupilsin

Y ear 8 responded with interest to an open ended writing task in French on hedlthy living, or
to awriting task describing details of house and homein Year 10. They persondise what
they write, using reference materids gppropriately. But the overdl picture of rdative
dependency, even amongst older pupils a Key Stage 4, is an important festure in that it
places an additiond premium upon the skill of their teachers to set high expectation and
choose challenging methods to match.

Modern foreign languages teaching is good in both key stages. A mgor reason for thisis
that the specidists put alot of hard work into planning and preparing lessons. They choose
drategies and activities carefully within aframework of clear objectives for the learning.
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Teachers present the work well, and interact frequently with the pupilsin a postive and
encouraging way. They give hep and extra direction to those who need it, often adapting
and preparing materials specificaly to try to meet the different needs of different groups.

Teachers know their subject well and have the skillsto teach it effectively. Planning is good
- & the broader leve of longer-term schemes of work, aswell as at the leve of individua
lessons. Teachers effectively prepare and adapt additiond learning and teaching materids.
Expectations are gppropriate, with theright level of challenge being presented to the learners
in line with thelr particular sage of learning and their ability. Chalenging use of the foreign
language is afesture of better lessons.

The department uses arange of methods to ensure that pupils make progressin al four
aspects of the subject. That said, there is scope in most lessons for an increased emphasis
to be put on intensive and active oral practice by the pupils themselves. In many classes,
pupils confidence and competence in spesking and listening are limited by the lack of
sufficient exposure to native speakers speaking the language, for example, on tape
recordings.

Timeisusudly used effectively. Lessons art briskly, and a good range of tasksis built in to
each period. Teachers show effective class management. They have authority and contral,
asareault of having clear expectations and good relevant lesson plans, plus positive and
encouraging relationships with pupils.

In presenting new work and introducing particular tasks, teachers make it interesting and
clear - often visual ads are used to help the focus and to hold attention, athough it might be
even more effective if overhead projectors were to be used more. Teachersinvolve the
pupilsin the work; not just getting them to do the activities, but helping them to think about
what they are doing and to evauate their own learning to an extent. Feedback and
assessment during lessons are effective and help the learning; misunderstandings are usudly
spotted and dedlt with and efforts by individuas are praised. Appropriate homework is set
and followed up regularly.

Pupils are learning and making progressin dl years, and across different ability groups. Not
many develop high levels of confidence, or show red ability to extend their own learning
independently, but in their lessons and their homework tasks, most get on steedily with what
is needed, and progress at a satisfactory pace. Whilst for some pupils, concentration can be
a problem sometimes, nonethel ess teachers are able to ensure enough effort and focus for
enough of the time o that progress is sustained.

In brief: teachers are clear about what they are doing, pupils know what is expected of
them, the teaching is good, and as a result the pupils learn reasonably well in most cases.

Pupils progressin both key stagesis effectively monitored, and regularly recorded. The
subject leader shows good vison and is providing an effective sense of direction for modern
foreign languages. Current action planning is focused and gppropriate. Thereisa procedure
for monitoring classroom practice, with regular and planned |esson observation and detailed
written and verbal feedback. Early evidence suggests that this hel ps the devel opment of
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improved effectiveness of teaching. But this aspect is only part way adong the road to
confident self-evauation by the specidist department, which will help even more to sustain
improvements in learning and teaching.

Thisis dearly an improving department and, in working to sustain the improving
performance of pupils, it isright to focus on: developing current monitoring arrangements
into skilled, confident self-review; making more explicit planned differencesin learning
outcomes according to different needs and abilities of pupils, ensuring consstently good
practice in marking and feedback; increasing the integration of eements of information and
communication technology into the programmes for dl pupils, exploring and exploiting use of
the overhead projector; maximising lesson-time for the development, through intensive and
frequent practice, of spesking skills; promoting more modern foreign languages involvement
in the Sixth Form.

MUSIC
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Overdl, atainment is below what is expected nationdly, with standards higher in Years 7
and 8 than for older pupils.

At the end of Key Stage 3, standards are below average with standards higher in Years 7
and 8thanin Year 9. Pupils between the ages of 11 and 14 achieve dightly higher
gandards in composing and listening and gppraisng music than in performing. In listening
activities, pupils use gppropriate terminology to andyse music and to explain why it achieves
its particular effect. InaYear 8 lesson, for example, pupils demongtrated a good
understanding of the musical characteritics of Indian classicad music and used this
knowledge to create idiomatic compositions. Performances are generaly fluent at abasic
level but there are weaknesses of ensemble when pupils play together or attempt to co-
ordinate right and left hands on the keyboard. No significant differences were observed
between the standards achieved by boys, girls or different ethnic groups.

At the end of Key Stage 4 GCSE resultsin 2000 were well below the nationa average with
only 36 per cent of pupils gaining grades A*-C. In Year 11 there are some very good
examples of minimaist compositions which demongtrate a sophisticated understanding of
gyle. InYear 10, compositions are more basic but demonsirate an awareness of the
importance of structuring compositions and the effective use of timbre. There were some
very good flute, piano and drum performances heard but aso examples of very hestant
keyboard playing.

Overdl, the quality of teaching isgood. During the ingpection, it was never less than
satisfactory, with over 80 per cent of lessonsin Years 7 to 9 being good or very good. In
the two GCSE |essons observed, teaching was satisfactory in one and good in the other.
Teaching throughout was characterised by high expectations, strong rel ationships between
pupils and teachers, well-structured lessons and clear explanations of learning ams.
Teaching provided well for pupils with specid educational needs through differentiated
worksheets, sendtive questioning and by involving them in musica activity. Pupils assess
their own work and that of others sensitively, and are able to set their own targets for further
learning. Teachers use of written work is exemplary, being clearly linked to music learning
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and experience. The presence in many lessons of learning support staff who have musical
skills contributes significantly to pupils achievement.

Teachers make very good use of eectronic keyboards. Pupils are encouraged to think
carefully about the sounds they use and this contributes significantly to the effectiveness of
thelr composgitions. In addition, teachersinsist on pupils using appropriate fingering which
results in performances that are, for the most part, fluent and accurate. The department has
not yet developed the use of computer-based information and communication technology.

Occasiondly, teaching is less effective when pupils are asked to listen to music that does not
clearly exemplify the learning ams of the lesson or does not relate well to ther interests.
Sometimes teachers use talk to explain musical concepts when these would be better
illustrated through listening to music or through musica demondtrations by the teacher.

Pupils attitudes to learning in music lessons were good or very good in dmost dl lessons
observed and were never less than satisfactory. Mot pupils enjoy music and fed securein
expressing themsdalves through taking about music aswell as composing and performing it.
They enjoy working in friendship groups and are gppreciative of the opportunities provided
for independent learning. Their pogitive attitudes contribute well to their progress. They
spesk warmly of the quality of teaching provided by both members of the department.

Management of the department is very good. The head of department, gppointed in May
2000, has been akey factor in raising standards. Highly detailed schemes of work provide
wide-ranging opportunities for pupils to experience music of many different syles as active,
critica listeners, composers and performers. In addition, the head of department has
mentored a newly quaified teacher who is hersdf ahighly effective teecher and has dso
developed and managed an extensive programme of instrumenta teaching. Teaching
materids are well produced and provide clearly for the range of attainments within a group.
Assessment systems monitor well pupils progresson at the level of generd musicd criteria
In addition, teaching, worksheets and wall displays focus on assessment criteria specific to
the musical style being studied, consequently providing pupils with detailed criteriafor
SUCCESS.

A wide range of extra-curricular activities has been developed over the past year. A string
ensemble rehearsd, taken by anewly qudified teacher, was well structured, had good pace,
and was delivered with humour and flair. The music, arranged by the teacher, provided well
for the wide range of abilities within the group. This session dso benefited from the
additiona support given by the head of department and a visiting string teacher.

PHYS CAL EDUCATION

233.

Attainment at ages 14 and 16 is below that expected nationally for these age groups. The
majority of pupils have standards below nationa expectation on entry to the school, but
most pupils make satisfactory progress throughout Key Stage 3 and by Year 9 they are
working towards the expected Level 5 of the Nationd Curriculum. Some pupils are
working at or beyond thislevd. In Key Stage 4, the atainment of most pupils remains
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below nationd expectation even though progressin lessonsis a least satisfactory. Pupils
taking GCSE physica education consggtently achieve above what istypically expected. For
example, some pupils have developed advanced skills in footbal; they send and receive the
ball accurately and consistently at pace and under pressure, selecting appropriate tactics for
defence and attack.

The quality of teaching overal isgood. It is sometimes very good. In the best lessons,
teachers planning identifies clear learning objectives that are shared with pupilsin order to
ensure they understand and focus on the purpose of the lesson. A variety of learning tasks
are st and these are well matched to the prior learning of pupils, providing appropriate
chdlenge to those achieving high, average and lower sandards. Pupils with chalenging
behaviour are given individud attention and support, ensuring thelr inclusion in learning tasks.
Teachers use their subject knowledge well to enable pupils to learn effectively and their
achievement and progress are summarised and celebrated.

Where teaching is weeker learning objectives are too broad and common tasks fail to
chdlengedl pupils. Thereisan over rdiance on directions or commands, inhibiting the
development of pupils understanding and opportunities for them to take initiative and
respongbility inlearning. Excessvetimeis spent setting learning tasks. This, together with
pupils dow exit from changing roomsin some girls' lessons, reduces active learning time
and opportunity for learning.

The curriculum provides good learning opportunities for pupils. 1t meets satutory
requirements and provides awell-baanced programme of activitiesin Key Stage 3. The
increasing range of accredited coursesin Key Stage 4 serves to motivate pupils and,
together with the awards system in the department, ensures the recognition and celebration
of pupils progress and achievement. The programme of extra-curricular activities provides
abroad range of recrestiona and competitive activities that are well supported by pupils.
The leadership and management of the department are good. Curriculum and devel opment
planning provide a secure framework for teaching and a clear sense of direction and purpose
among daff. Procedures for monitoring and evauating the work of the department identify
strengths, weaknesses and areas for development. The decorative state of the physical
education area provides a poor environment for learning despite the efforts of the
department in making notice boards attractive and interesting for pupils. None of the indoor
teaching areas, changing areas or the hard play areameet health and safety sandards. This,
together with the absence of a physica education office to accommodate al members of the
department, militates against improved standards.

Resources are used effectively, athough time spent by teachers targeting support to pupils
on the register of specia educational needs reduces the attention and guidance given to
othersin the group. The limited range of equipment used in lessons a so reduces opportunity
to chdlenge al pupils through appropriate tasks.
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