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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

The school caters for 404 boys and girls between the ages of four and eeven. There are 24 who
are under five and who attend part-time. It has grown significantly in Sze sinceits last ingpection in
November 1996 and is larger than most schools of itstype. The mgority of pupils are of white UK
heritage. Lessthan 5 per cent are from minority ethnic backgrounds. A smal proportion of pupils
have English as an additiond language, but few of them are a the early stages of learning English.
Pupils come from awide range of socid and economic backgrounds but the low proportion eigible
for free school medl s reflects the favourable economic circumstances in the locd area. Attainment
on entry to the schooal isvariable, but in most yearsit is sgnificantly lower than usudly found. The
school hosts a specia educationa needs unit for children with language and speech difficulties. This
currently catersfor 18 full time pupils al of whom have a statement of specia educationd need. The
school has afurther 86 pupils onitsregister of specia educationa needs in addition to this. The
overadl number of statemented pupils a the schoal, inclusive of the unit, is well above the nationd
average and the proportion with an identified specid educational need is above average.

HOW GOOD THE SCHOOL IS

Thisisagood school which provides an effective education for its pupils. The quality of teaching is
good and ensures that pupils make good progress. The leadership and management of the school
are wd| focused on achieving high sandards and maintaining a good working partnership with
parents in the education of their children. A calm and caring ethos serves to nurture pupils persona
and academic development, and overal the school provides good vaue for money.

WHAT THE SCHOOL DOESWELL

The qudlity of teaching is good and enables pupils to make secure gainsin their learning.

Pupils make good progress over time, which leads to good achievement given the above
average number of pupils with specid educationd needs.

The headteacher provides strong leadership and management, and this resultsin equally strong
commitment from staff to the school’s ams and values and to securing further improvemen.
Provision for pupils with specia educationa needs is good with very good integration into
maingiream classes of pupilsin the unit.

The attitudes of pupils, their independence and confidence as learners, and their relaionships
with staff and with one another are very good.

The partnership with parents iswell developed and as a result parents’ views of the school are

very postive.
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WHAT COULD BE IMPROVED

Standards in writing and science

Conggtency in marking of work and in setting work at different levels of difficulty for pupils of
differing dbility in the same dass

Therole of co-ordinators in monitoring and evaluating their areas of respongibility

The areas for improvement will formthe basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Overdl, the school has made good improvement since the previous ingpection. Standards of
attainment have continued to improve, especidly a Key Stage 2. There has also been a marked
improvement in the quality of the teaching. The key issues from the last ingpection have been tackled
well. The improved provison in music and history has led to pupils making good progress in these
subjects. Thereisagood focus now on the implementation of policies and on curricular planning so
that issues raised previoudy are no longer evident. Procedures for assessing pupils progress dso
now effectivey inform future planning.

STANDARDS

The table below shows the standards achieved by 11 year olds based on average point scoresin
Nationa Curriculum tests.

compared with Key
Performance all schools *sImilar schools well above average A
in: 1998 | 1999 | 2000 2000 above average
English C C C B B
mathematics C C C B average C
science C D D C below average D
well below average E

The table above shows that the results attained by eeven year oldsin the Nationa Curriculum tests
were broadly in line with national averages in English and mathematics in 1999 and 2000 but below
in science. | n science, the proportion of pupils reaching the expected standard for eleven year olds
was Smilar to the proportion nationaly in 2000 and above in 1999, but, in both years, fewer
reached the higher standard than 11 year olds nationaly. The school compares favourably with
other amilar types of schools with achievement being good in English and mathematics and
satisfactory in science.

Ingpection evidence reflects the test results in English and mathematics, and indicates that pupils
make good progress in these subjects and achieve well by the time they are 11 given their low
garting points. In science, the standards found were aso broadly in line with national expectations.
Standards of attainment are above average in design and technology. In the remaining subjects, they
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are broadly in line with national expectations, with some good work in agpects of art and history.
Pupils are developing wdll their skillsin using computers and standards are broadly average.
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In the National Curriculum tests for seven year olds, the results over the past four years have
fluctuated between being below and being smilar to nationa averagesin reading and being below or
well below in writing and mathematics. The fluctuations reflect the varying abilities of the year
groups and the proportion of pupils from the specia educationa needs unit who happen to be taking
the testsin any oneyear. Overdl, though, pupils achievements given their prior attainment are good
in reading and mathematics. However, writing results are too low, especidly in relation to
handwriting and spelling, and could be better. Inspection evidence confirms these views. Children
under five dso make good progress and are well in line to meet the early learning gods for the
foundation stage. Children currently in the reception classes have started school with much better
developed skillsin literacy and numeracy than pupilsin most previous year groups.

Pupils from minority ethnic backgrounds achieve as well as other pupils. Although there are
fluctuating differences between the results of boys and girlsin nationd tests for seven and eleven
year olds, overal, the girls tend to perform better than the boys, particularly in English. This
disparity was aso very pronounced in the tests for 11 year olds in 2000. This reflects the higher
proportion of boysin the specia educationa needs unit and on the school’ s register of specid
educational needs.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Very good. Pupils enjoy coming to school and enjoy learning.

Behaviour, in and out of Good in lessons and around the school.  Often pupils behave very

classrooms well in lessons. However, very occasiondly, they take awhileto
sdtle. Behaviour in the playground is good with pupils playing happily
with one another.,

Persond development and | Good overdl. Pupilsare avare of the impact of their actions on

relationships others and show respect for others views. Relationships between
gaff and pupils and amongst pupils are very good.

Attendance The attendance rate is well above the nationd average. Pupils
punctudity to school and to lessonsis good.

TEACHING AND LEARNING

Teaching of pupils:. aged up to 5 years aged 5-7 years aged 7-11 years

Lessons seen overdl Good Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘ Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

The quality of teaching is good overal with no unsatisfactory teaching being seen. In 90 per cent of
lessons the qudity of teaching was good or better, and in about twenty per cent it was very good or
better. Teaching is good in English and mathematics, with some very good teaching in the literacy
hour in Key Stage 2. Asaresult of the good teaching, pupils generaly make good gainsin their
learning. Thorough preparation and planning with clear identification of the desired learning
outcomes are a key feature of the vast mgority of lessons. Pupils know what they are expected to
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do and thus make a good effort to meet these objectives. Stimulating and interesting activities engage
pupils enthusiaam and make learning fun. Probing questions help to extend pupils thinking.
Questioning by teachersisinvariably handled with great skill so thet al pupils are involved.
Numeracy skills are well taught. Thereisagood focus on reading and on helping to develop pupils
killsin finding information, but, athough the emphasis on developing pupils skillsinwriting is
increasing, it is il not strong enough. Marking of work isinconsstent and often pupils are not given
enough feedback on how to improve their work. The match of work for pupils of differing abilities
in the same classisdso inconsgtent. There is some very good practice, but also lost opportunities
for providing work thet is pitched &t different levels for different groups of pupils. Whilst individua
support and help from class teachers or learning support assistants ensure that pupils make at least
satisfactory progress, some groups of pupils in some lessons could be making more progressif work
was more effectively matched to their particular needs.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and The qudity and range of the curriculum are good. The curriculum iswdl-
range of the baanced providing arich and varied programme of study for pupils except
curriculum that science hastoo little time, epecidly in Year 6. A good range of extra-

curricular activitiesis on offer and gporting activities are very well
developed. The school has achieved a nationdly recognised award for its
physica education curriculum.

Provison for pupils
with specid
educationa needs

Thereisgood provison for gpecia educationa needs both in the unit and in
the school. Learning support assistants provide good help to pupilsand are
well aware of the targetsin their individua educationd plans. The match of
work to each individud pupil’s needsiswedl organised through daily plansin
the unit. In the main school, teachers do not use individua education plans
to match work to individua needs as effectively, dthough support Seff are
well aware of the targets within them.

Provison for pupils
persond,, including
Spiritud, mord,
socia and cultura
development

Good overdl. Itisvery good for socid development. For example, every
pupil in Key Stage 2 has the opportunity to go on aresdentid visit.
However, the opportunities for taking on responghbility are limited.
Assemblies provide useful opportunities for spiritual, mora and socid
development. There are many examples of good provision for cultural
development. Pupils from minority ethnic backgrounds are encouraged to
share and talk about their culturd traditions.

How wéll the school
caresfor its pupils

The pagtora support for pupilsisvery good. Very good attention is paid to
health and safety, and effective child-protection procedures are in place.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment
Leadership and The headteacher provides clear-sghted leadership and her very good
management by the management of the school ensures that dl staff work effectively as ateam
headteacher and other | towards commonly agreed and understood goals. There are reasonably
key staff well-developed roles for co-ordinators, particularly in English, mathematics
and science, and they have a clear idea of how they want to develop their
aress further. However, opportunities for co-ordinators to monitor and
evauae work in thelr areas are limited, particularly in non-core subjects.
How wdl the Governors are actively involved in the work of the school. They cast an
governors fulfil tharr astute and critica eye over the school’ s policies and procedures, asking
respongibilities relevant and searching questions about its performance. They bring useful
expertise to bear on their roles, such asfinancid expertise. Overdl, the
governing body fulfils its respongbilities exceedingly well.
The school’s The headteacher monitors the work of staff, including the qudity of
evaudion of its teaching, regularly, though mostly on an informd basis. Datareating to
performance pupils performance is monitored and evaluated very closdly.
The drategic use of Good. The school isvery good at obtaining funds from avariety of
resources sources. This has enabled it to improve its accommodation sgnificantly
since the previous ingpection. Spending is carefully monitored and
evauated with respect to how it impacts on the standards achieved; how
well the school’ s performance matches with that of other schools; how
cost effective the education provided is and how monies available can be
spent most expediently in order to give the best value for money for pupils.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to seeimproved

Very good leadership provided by the

headteacher.

Children like schoal.
Good relationships with parents and the
school’ s gpproachability.

Homework — mogtly thet there is too much.

Parents at the meeting and in their responses to the questionnaire give very positive endorsements to
the schoal in nearly every aspect of itswork. The one main area of concern was in relation to
homework, and parents views where indicated tend to point to too much being given. Inspection
evidence indicates that homework is provided regularly and thet it is seen by staff as an important
aspect of pupils work. However, it may be the case that too much is given to older pupils and the
school needs to review its practice in order to ensure that pupils are not given too much.
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PART B: COMMENTARY
WHAT THE SCHOOL DOESWELL
The quality of teaching isgood and enables pupilsto make secure gainsin ther learning

1. Thequdity of teaching was good or better in about ninety per cent of lessons. In none wasiit
less than satisfactory and only in ten per cent was it not better than satisfactory. It was very good in
about 17 per cent of lessons and in afurther three per cent it was excdllent. Good teaching was seen
indl year groups and very good teaching, or better, was seen in athird of lessons in the foundation
dage and Key Stage 2. There were no sgnificant differences in the qudity of teaching in subjects.
Literacy and numeracy hour lessons were dmost dways good, with some very good teaching of
literacy in Key Stage 2. Asaresult of good teaching in lessons, pupils make tangible gainsin their
knowledge, understanding and skills across dl subjects of the curriculum.

2. Thorough planning with a detailed outline of learning objectivesis akey feature of the mgjority
of lessons. Teachers are clear what they want pupils to learn and how they are going to enable them
to develop rdevant skills and knowledge. These learning objectives are usualy shared with pupils
and, as aresult, they know what they are expected to learn. In the best |essons, teachers refer back
to the learning objectives and identify with children what has been learnt. Basic kills of numeracy
are effectively taught through subjects. For example, inaYear 5 science lesson on reflection, pupils
knowledge and understanding of angles were extended and devel oped further when they were
asked to look for and identify a pattern in the number of reflections produced when an object was
placed between two mirrors positioned at various angles to one another. Teachers use skilful
questioning quite deliberately to help to develop pupils ord skills. Pupils are effectively involved,
and are pressed to give full answers and encouraged to use correct subject specific vocabulary.
Questioning aso effectively probes and extends pupils knowledge and understanding or is used to
develop new idess. For example, inaYear 2 literacy lesson, close questioning of pupils own ideas
for a poem based on one they had just read together led to the production of awhole class poem. In
aYear 1 physica education lesson, good use of questioning at the start of the lesson encouraged
pupils to think about how they could improve and eva uate their performance. They were then adle
to put some of their ideas into practice during the practical sesson. Although good attention is also
given to the development of reading skills, not enough emphasisis placed on developing writing
skills. Whilgt there are some good examples of extended writing, such asthe tree diariesin Key
Stage 1, where pupils note down observable changes over time in an identified tree, and the letters
written by Y ear 6 pupils between a Victorian schoolboy and his grandmother, there are not enough
opportunities for sustained and extended writing across the curriculum.

3. Livey and simulating activitiesin most lessons engage pupils enthusasm and produce
enjoyment in learning. For example, in a'Year 3 literacy lesson, pupils were simulated and well
challenged by being asked to find fiction books hidden amongst non-fiction books on display.
Teachers have high expectations of pupils and thisis evident in the chalenging leve at which most
tasks are pitched, athough lack of differentiation means that at times low attaining pupils are
chdlenged too much and able pupils not enough. Nonethel ess, well-gtructured activities with well-
targeted support by teachers and learning support assstants mean that most pupils are effectively
stretched. In the best lessons, the tasks are so well presented and put together that pupils are
successfully encouraged to apply crestive and intellectua effort in order to produce new and origind
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idess, such aswar poems written from the perspective of asoldier or anurse. InaYear 6
information and communication technology lesson, the tasks on using a Sporeadsheet were so well put
together that pupils made congderable progress in developing their killsin putting aformulainto
their spreadsheet and in producing a variety of graphica displays of their data. There was very good
potentid for creative and intellectud effort through exploration of awide range of spreadsheet
functions.

4.  Brisk pace and good use of stimulating and interesting resources are also characterigtic of
mogt lessons. Teachers time lessons very well and this enables the school to maximise its use of the
teaching time available over the day. Good management of pupils resultsin a good, work-centred
ethos in the classroom, with pupils being well focused on tasks and working & a good pace
themselves.

Pupils make good progress over time, which leadsto good achievement given the above
average number of pupilswith special educational needs

5. When pupils sart at the schoal, their overdl attainment varies from year to year but is usudly
sgnificantly below average, and thisis particularly so in mathematics, where basdine testsindicate
very low performance. In some year groups, for example those currently in their reception yesr,
attainment on entry has been broadly in line with nationa averages. Attainment on entry to the school
was aso better for those currently in Year 5, dthough there is no baseline data available for that
year group.

6.  Giventhese low garting points for many pupils, the sandards they achieve by the end of Year
2 and Year 6, other than in writing, are good. Even in science, where the resultsin the tests for
pupils aged eeven are below average, the mgority achieve well in reaching the stlandard expected
for their age.

7.  Theschool carries out annud tests in English and mathematics (these are tests produced by
NFER) for each year group in Key Stage 2. The results of these tests are carefully tracked
adongsde ther resultsin the Nationa Curriculum tests they took at the age of saven. An examination
of the NFER test results shows that pupils are making good progress in improving their test scores.
Pupils currently in Year 5 have made very good gains annudly and this has led to targets for their
performance in the Nationd Curriculum tests for 2002 being revised upwards on severd occasions.

8.  Examination of pupils written work and observations of lessons confirm that they make good
progress in English and mathematicsin Key Stage 2. In English, thereis evidence of good
improvement in handwriting and in reading. Pupils spesking and listening skills aso develop well,
and many pupils are articulate speakers who express themselves clearly and fluently by the age of
eleven. Writing skills do not develop at such agood rate. Although pupils do produce some good
work, overdl, there is not enough evidence of extended writing. The school has itsdlf identified that
the quality of pupils writing isin need of further development. Analysis of Nationa Curriculum test
resultsfor 11 year olds pointsto pupils performance in writing being wesker than in reading. In
mathemétics, pupils are developing good skillsin numeracy and dso in solving problems.
Confidence and competence in handling large numbers and in deding with menta arithmetic
problems grow as pupils move through the key stage. Good progress was aso evident in shape and
data handling. Pupilsin Year 6 caculate perimeters and draw shapes accurately. They have sound
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knowledge of arange of graphica formsand how to interpret information displayed graphicaly. In
science pupils make particularly good progress in developing their experimenta and investigative
skills. For example, pupilsin Year 4 made very good progress in planning a science experiment to
illugtrate the principle of evaporation. They demonstrated good knowledge of fair testing and made
accurate predictions, convincingly explaining their reasoning. Pupils knowledge and understanding
of scientific facts are sound and they make good progress. However, the standard is not as good as
that of their experimental work, and this may be areason why they are not doing as well in terms of
the proportion gaining the higher levelsin the nationd tests at the end of Y ear 6 as pupils nationdly.
In contrast, the proportion of pupils gaining the higher levelsin English and mathemétics is better than
in science when compared againg the proportions of 11 year olds gaining higher levels nationdly.

9.  Useof computersis developing well, with most dasses beginning to make reasonably regular
useof ICT. Thisis being helped by the recent development of a computer suite, which was seen
being very well used to develop pupils knowledge and understanding of spreadsheetsin Year 6.

10. Inhistory at Key Stage 2, pupils achieve well and their overdl sandards are in line with
national expectations, but with examples of above average work. The most interesting and lively
work is produced as aresult of vidts, such as the visit to the Ragged School which enabled pupilsto
gain vauable ingghtsinto Victorian schooling. Thisis made dl the more redl by participation in role-
play activity. Pupilsin Y ear 6 wrote redigticaly imaginative |etters between a Victorian schoolboy
and his grandmother as aresult of the vidits. The letters capture well the flavour of lifeasa
schoolboy in Victorian Britain. Viststo alocd stately home aso provided the stimulusfor Year 5
pupils to produce good quality reports on their observations.

11.  Someexcdlent examples of work in art, craft, and design were seen on display, illustrating
very good progress and achievement. Carried out in conjunction with a publisher, so that the work
done by pupilswas led by trained artists and craftspeople, the three-dimensiond pottery and clay
work islively, very well made and finished, and visualy stunning. It incorporates and draws on
ideas and imagery reflecting a variety of culturesin colourful and attractive patterns designed by

pupils.

12.  InKey Stage 1, most pupils make good progress and achieve well in reading and
mathemeatics. By Year 2, pupils read accurately with sound grasp of meaning. They can discuss
characters and events in books with confidence. The ablest pupils are developing the capacity to
cope with sustained reading and to hold in-depth discussions about characters. Girls particularly
enjoy poetry and give well-argued reasons for poems that they like. Good progress is made by
lower atainersin punctuation and spdling. Pupils spesking and listening kills, particularly listening
kills, develop at agood rate. In mathematics, good progress is made in numeracy by the mgority of
pupils, dthough lack of sufficient attention to providing work especidly tailored for their needs
hampers progress for lower attaining pupils. In science, the mgority of Year 2 pupils demonstrate
their good progress in observation skills through the tree diaries they are currently keeping. They
aso develop well ther skillsin experimental and investigative work. Some good work in recording
what happens before and after taking exercise was seen in pupils books. This indicates that they are
developing a secure understanding of the impact of exercise on different parts of the body, for
instance that the heart rate increases, cheeks and face go red and the body needs to breathe faster.
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13.  Children under five are developing literacy and language skills and numeracy skills & a good
rate. In reading, good progress is being made in linking sounds of |etters to their names. Those who
are dready five or are going to be five soon recognise a good range of common words such as
‘had’, ‘and’, ‘in" and ‘come . Even the youngest children are making good progress in developing
early reading skills, and they recognise common words or words that are repested many timesin the
big books they are reading. The ablest are beginning to write Smple sentences. When engaged in
role-play activities, most children are able to make up interesting and imaginative stories and
scenarios, indicating alively imagination and keen observation skills. Mogt are increasing their
knowledge of smple numbers and beginning to develop good understanding of ‘taking one away’
from a given number.

The headteacher provides strong leader ship and management and thisresultsin equally
strong commitment from staff to the school’s aims and values and to further improvement

14.  The headteacher has avery clear view of the direction the school’ s future development should
take. There is a strong emphasis on high standards in every aspect of the school’ swork and on
providing the best quality of education for al pupils. Through good leadership and managemert,
these aims and vaues are effectively shared with staff and governors so that they have an equaly
strong commitment towards achieving the best for pupils and from them. The clarity of direction
extends to subject co-ordinators, particularly in English, mathematics and science, so that they too
St clear targets for development and have good strategies to secure further improvement. Theroles
of co-ordinators are mostly well developed and thereis good delegation of responsibility. The good
improvement in the provison for music and history since the previous inspection has been well led
by the respective co-ordinators, who have taken appropriate action to address the weaknesses
identified. The development in the use of computersis moving forward a a good pace due to the
good work of by the co-ordinator.

15.  Good drategies for consultation with staff have resulted in the devel opment of good
teamwork. A good focus on teaching and learning has had a good impact on the overall
improvements in these areas since the previous ingpection, particularly in Key Stage 2 where
teaching was weakest. The school actively encourages the sharing and discussion of new ideas, and
of effective or improving practice in teaching. Planning together in year teams has had a good impact
on the qudity and congstency of ddivery of the curriculum.

16.  Staff, parents and governors are involved very fully in the production of the school
development plan and al subject co-ordinators make their own contribution to it as well. Analyss of
performance, both in nationa tests and NFER tests, is very effectively used to inform development
planning so that thisis well-focused on areas most in need of improvement. Overal, srategic
thinking and planning are very good. The headteacher provides a very firm steer to the school’s
work and how it could be improved.

17.  Governors are provided with a good range of information about the school and its
performance. This enables them to make a very good contribution to the work of the school and to
ask rlevant questions. Governors committees are well structured and work effectively in ensuring
that the school is accountable for its performance. Governors aso have a good strategic overview of
where the schoal is heading.
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Provision for pupilswith special educational needsis good with very good integration into
mainstream classes of pupilsin the unit

18.  The school makes good provision for pupils with specid educationd needs, both in the unit
and in maingtream classes. As aresult of this, their progressis good. The quality of teaching in the
unit is good, and planning is particularly detailed. In the Key Stage 2 class for example, each pupil
has an individua teaching programme. Learning support assstants provide good support in lessons,
working with great sensitivity and skill with individua pupils or smdl groups. In the unit, learning
support assgants receive excdlent guidance and play afull part in the planning and delivery of the
curriculum. In mainstream lessons, support saff are dso involved in planning and ddivery, but are
not given quite such detailed guidance and support asin the unit.

19.  Pupilswith specia educationd needs are given full access to the curriculum. Those being
educated in the unit have a carefully planned programme of integration with maingtream pupils. The
success of integration is very carefully monitored to ensure that it iswell timed and helps pupilsto
continue to make good progress. Learning support assistants are provided with very good guidance
on how to support and help the pupils they are accompanying to mainstream classes. Pupils with
specia educationa needs in the main school receive speciaist help as appropriate and are
withdrawn for short periods of time for intensive literacy work. The booster classesfor literacy and
numeracy in Year 6, where pupils with specia educationa needs are taught in smal groups or
individualy, make a very good contribution to thair skillsin these areas. When being taught in class,
the group work in literacy and numeracy usualy focuses well on those with an identified need,
athough sometimes work is not sufficiently or effectively adapted for the differing needs of pupils of
different abilities. There is overuse of worksheets, particularly in numeracy work in Key Stage 1,
and thiswas most evident in the examination of samples of pupils written work. In the case of
specia educational needs pupils in mainstream classes, teachers and learning support assstants are
aware of the individua educationd plans, but they do not aways refer to these to when planning
lessons.

20. Theindividud educationd plans are useful documents with detailed targets and helpful
activitiesto support pupils progress. For example, the plansfor pupilsin the Key Stage 2 unit
provide detailed descriptions of pupils needs and show long-term as well as short-term targets.
Specid educationa needs reviews are held every hdf-term and annudly with input and involvement
of rlevant outside agencies, such as educationd psychologists. Parents are invited to annua reviews
and their views are taken into consideration in annual reviews and the formation of statements.

21. The specid needs co-ordinators manage the administration for special educationa needs well.
The organisation and management of paperwork in the unit are carried out to a very high standard.
The range of expertise of g&ff in the unit iswide and is very usefully shared with staff in the main
school. The specid needs co-ordinators for the school lead school staff well and ensure that
teachers organise individud educationd plans effectively. They maintain good liaison with externd
professionals.
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The attitudes of pupils, their independence and confidence as learners and their
relationships with staff and with one another are very good

22.  Inthe mgority of lessons pupils atitudes to learning are good, often very good. That they are
eager to cometo schoal is reflected in the well above average rate of attendance. There is good co-
operation with teachers and pupils respond with enthusiasm to the work they are given. The vast
mgority of pupils enjoy their work and enjoy learning. They collaborate well and work effectively in
pairs or smal groups. The school’s caring attitude and the well-devel oped assertive behaviour
policies hep to indtill positive and mature attitudes amongst pupils. Around the school awell-
established, cadm and work-centred ethos is very much in evidence.

23.  Mod pupils are able to take congderable responsbility for their own learning and have the
skills and gtrategies to work on their own when necessary, or to ask one of their peers before
disturbing the teecher. This has a particularly good impact on work in literacy and numeracy, where
teachers are able to focus on a specific group in the secure knowledge that the rest of the pupilsin
the class are getting on with their work effectively on their own. It isaso atribute to the skill with
which teachers have trained pupils to work independently.

24.  Effective collaborative work in lessons also makes a good contribution to pupils learning.
They willingly help one another and engage in purposeful discussion and debate about their work.
Pupils from minority ethnic groups and those with specia educationd needs are fully integrated into
the school community and rel ationships between them and other pupils are very good. Overdl,
pupils get on very well together and are dways prepared to work with othersin class. This extends
to their relationships outside lessons. At playtimes, for example, pupils play happily together.

25.  Pupilsplace agreet ded of trust and confidence in their teachers and much of this reflects the
care and respect they receive from gtaff. In turn, this resultsin very good relationships being
established between staff and pupils.

26. Thegood attitudes towards work seen in lessons are extended to extra-curricular activities
where pupils display smilar levels of enthusasm. After school clubs, for example, are well attended.

The partnership with parentsiswell developed and asaresult parents views of the school
arevery positive.

27.  The headteacher places ahigh priority on establishing and maintaining a good working
partnership with parents. A wide range of good quality information is made available to them. This
information includes newd etters provided by the school and by governors in addition to awell-
produced school prospectus and the annual governors' report to parents. Parents come in to help
on aregular basis, and their help and support are particularly valued on school trips and excursons.
In school, parents help with the library and in art and craft activities.

28. A vey active Parent Teacher Association (PTA) raises useful additional funds for the school.

Lagt year it raised £6000, which helped to fund the new computer suite and resources for the infant
playground. Events organised by the PTA are well supported by staff and other parents.
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29. Theschool effectively promotes the partnership with parents through thorough and detailed
reporting of pupils progress. There are, for example, three consultations with parents each year.
The meseting in the summer term is used to introduce the pupil’ s new class teacher to their parents
and thisis very good practice. Each day after school, saff walk the pupils to the gate so that, if
parents want to talk to them or discuss any concerns, they are readily available. This serves to make
teachers readily accessible to parents, who fed that teachers are approachable. The headteacher’s
door is always open and parents have easy and ready access to her should they fedl they need to
discuss any matter concerning their child with her.

30. Patly asaresult of the very good opportunities for consultation with staff and the good qudity
of written information, and partly as aresult of the good quality of educationd provision & the
school, parents’ overdl views of the school are very good. Thisis confirmed by the views
expressed by parents at the pre-ingpection meeting and in their responses to the ingpection
questionnaires. In eight out of the twelve questions, over ninety per cent of parents agreed with the
datements. The headteacher is aways willing to listen to suggestions for improvement and, for
example, iswilling to examine the issue of too much homework raised by some parentsin the run-up

to the ingpection.

31 Theingpection evidence largely confirms the pogtive views held by parents.

WHAT COULD BE IMPROVED
Standardsin writing and science

32. Theschool recognises there is work to be done in improving the standards of writing in the
school, particularly a Key Stage 1, where there is some overuse of worksheets and where at times
opportunities for extended writing are missed. For example, inaYear 2 literacy lesson focusing on
writing, the ablest group of pupils finished their worksheet based task that they finished quite quickly
because it did not have sufficient chadlenge. Meanwhile, an average ability group in the same class
faced the harder and more open-ended task of writing apoem. InaYear 1 literacy lesson, able
pupils were well chalenged by being given the opportunity to write at length unaided. They
produced confident writing in coherent sentences. Although they made spelling errors, words were
phoneticaly recognizable and these pupils effectively communicated their idess. However, they were
not provided with aids to help therr spdlling.

33. Thereare examples of good writing, especialy in Key Stage 2, and evidence of progress,
especidly in handwriting and spelling for lower attainers. Nonetheess, many pupils are not making
as much progress as they should in developing spdling and handwriting, and in widening their range
of vocabulary and range of types of written materid. There isfor example, good opportunity in Y ear
2 for pupils to record observations and produce extended written notes of changesin treesasthe
seasons change. However, the same pupils are then given rather undemanding worksheets at other
times

34.  The school, having recognised the issues, is making more use of the literacy hour to develop
written work and supplementing this with other opportunities to produce extended writing, especidly
through use of literacy in other subject areas such as history. Much scope remains, however, to
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increase the opportunities for extended writing and the frequency with which pupils are asked to
write at length on a particular topic.

35. Somegood useis made of computersto develop pupils writing, but thisis not as extensve as
it could, or should, be. The recent development of a computer suite puts the school in a much better
position to make more effective use of information communication technology to develop pupils
written work.

36. Work inscienceisof asound qudity in Key Stage 1. However, in the nationd tests for eleven
year olds, pupils performance is below average and below their performance in English and
mathematics. Although the proportion of pupils reaching the standard expected was in line with the
average nationdly in 2000 and above in 1999, amuch smaller proportion reached the higher
gtandard in both years than was the case at the nationd leve. Ingpection evidence does not clearly
identify where the problem lies, asthe qudity of teaching seen was at least good, with some very
good teaching dso being seen. Pupils’ skillsin investigative and experimental work in particular are
developing well and there is agood focus on this aspect of science. The weekly time alocated to
scienceislow, particularly in Year 6, and this may lead to pupils not covering some aspects of
science in sufficient depth. The science co-ordinator also fedls that the extent and depth to which
pupils engage in interpretation of data and graphica digplays of information may be too limited to
enable enough of them to reach the higher sandard in tests. In the last two or three years, girls have
not done as well in science as the boys, and it may be that they need more encouragement to read
nonfiction textsin science.  The school needs to examine these potential issuesin order to help
raise the attainment of abler pupilsin science.

Consistency in marking of work and in setting work at different levels of difficulty for
pupils of differing ability in the same class

37.  Whilst some good practice in marking gives pupils clear guidance and support in order to
understand how they might improve their work, thisis not consistent across the school. Examination
of pupils work revealed a variety of different practice with respect to marking. Teachers did not
often give pupils dear written guiddines for improvement, athough in some lessons guidance
provided orally was good. In some cases marking picked out common spelling errors, whilst in other
cases dl spelling errors were ignored. At times, there was over emphasis on praise rather than
congiructive pointers for further development.

38.  Whilst the school sets targets for improvement in terms of the levels pupils should be achieving
in tests, the setting of individua targets for improvement in specific pieces of work or subjectsis a
an early stage of development other than for pupils with specia educationd needs. Sometimes,
teachers miss opportunities to help pupils to evaluate their work at the end of alesson. For example,
inaYear 1 physca education lesson, the teacher did not ask pupilsto consder at the end of the
lesson how much their performance had improved and how they might improve even further.

39. Theschool’s assessment policy containstoo brief an outline for marking. It does not provide
teachers with clear enough guiddines for the purposes for marking and whet they should be doing in

terms of on-going assessment of pupils work, including marking.

40. Similarly there are incongstencies in practice with regard to how effectively work is matched
to the needs of pupils of different abilities. For example, in samples of mathematics work examined,
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Y ear 2 pupils of different abilities had been given the same worksheets to complete. Thereis good
practice within the school with regard to different work for pupils of differing abilities, but it is not
extensve enough. Teachers and support staff usualy provide agood leve of help to lower attaining
pupils and have extension work available for more able pupils, so that overal they dl make at least
satisfactory progress. However, the opportunities to stretch and challenge pupils at amore
appropriate level by providing work that is more findy tuned to their needs are missed. Hence
opportunities to ensure consstently good or very good progress for al pupils are also missed.

Role of co-ordinatorsin monitoring and evaluating their areas of responsibility

41.  Ovedl, subject co-ordinators in foundation subjects are given agood leve of responsibility
for managing their areas and they have a reasonably good idea of what the strengths and
weaknesses in their subjects are. Co-ordinators can ask for, and are usudly given, extratime for
developing their areas should they fed they need it. They show agood levd of initiative in working
towards improving the qudity of provison for their subjects. However, thereis no regular time built
into the school’ s Srategic development plan for co-ordinators to monitor and evauate how
effectively each classteacher isdelivering thair subject. Thislimits their opportunity to influence
change and improve the qudity of delivery. The co-ordinators for core subjects have had more
opportunity for monitoring and evauation, particularly for literacy, but it isnot aregular or systematic
feature of their work. They are given regular non-contact time for development. Foundation subject
co-ordinators have some involvement in monitoring planning and pupils work, but thisis again not
as extengve or regular as the monitoring or planning and pupils work carried out by core-subject
co-ordinators.

42.  The co-ordinators for Key Stage 1 and Key Stage 2 co-ordinators run key stage meetings
and keep their colleagues informed of whole-school developments. They monitor planning but have
little involvement in monitoring teaching and learing. Key stage co-ordinators also have little time
for drategic managerid duties.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

43.  Inorder to improve the quality of education and raise standards further, the headteacher,
senior saff and governors should:

Improve the standards in writing throughout the school, and in science at Key Stage 2 by:
(Paragraphs:. 8, 32-36)

b B T T . B

Providing pupils with more opportunities to write a length;

Improving the qudity of spdlling and handwriting for dl pupils;

Ensuring that able pupils are given aufficiently chalenging work in writing;
Developing greater cross-curricular use of extended writing;

Reducing the use of worksheetsin Year 2,

Increasing the time spent on science, especidly in Yeer 6;

Deveoping pupils skillsin interpreting deta and graphically displayed informetion;
Monitoring the progress of girlsin science more closdly.

Ensure that the tasks pupils are asked to do are matched to their varying needs, and that the
work they produce is effectively marked by:
(Paragraphs: 12, 37- 40)

*

Deveoping an effective marking policy which gives teechers dear guidance on whet is
expected of them;

Ensuring that marked work identifies for pupils what they need to do to improve;
Developing an effective system for setting short-term and subject specific targets,
Ensuring that opportunities for evaluating progress with pupils are effectively used so that
pupils become more aware of their progress and how to improve further;

Developing greater consistency and effectiveness in match of work to pupils differing
needs and abilitiesin dl lessons,

Making use of on-going assessment to guide planning for lessonsin order to achieve
good match of work to pupils needs;

Making use of information from marking and on-assessment to set short-term targets for

pupils.

Create systems and procedures within the school which will help to further develop the roles of
co-ordinators, particularly in the monitoring and evaluation of work in their areas of
respongbility by:

(Paragraphs; 41- 42)

*

*

Allocating time to subject co-ordinators for this purpose;

Developing the role of key stage co-ordinators so that they have greeter respongibility
and involvement in the strategic development of the school as well asin monitoring and
evauating the work in their respective key stages.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 29
Number of discussons with staff, governors, other adults and pupils 14

Summary of teaching observed during the inspection

Excellent | Verygood | Good Satisfactory | Unsatisfactory | Poor | Very Poor

3 17 69 10 0 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make
judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’srall YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 392
Number of full-time pupils digible for free school meds 20
FTE means full-time equivalent.
Special educational needs YR-Y6
Number of pupils with statements of specia educationa needs 23
Number of pupils on the school’ s specia educational needs register 104
English asan additional language No of
pupils
| Number of pupils with English as an additiond language 10
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 20
Pupils who left the school other than at the usud time of leaving 16
Attendance
Authorised absence Unauthorised absence
% %
School data 4.2 School data 0.0
Nationa comparative data 5.2 Nationa comparative data 0.5
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Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stage 1

Number of registered pupilsin find year of Key Stage 1 Year | Boys | Girls | Total
for the latest reporting year 2000 | 33 22 55
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils a Boys 23 22 28
NC Leve 2 and above Girls 19 19 20
Tota 42 41 48
Percentage of pupils School 76 (69) 75 (76) 87 (78)
a NC Leve 2 or above National 83(82) 84 (83) 90 (87)
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 24 28 28
NC Leve 2 and above Girls 19 20 20
Tota 43 48 48
Percentage of pupils School 78 (73) 87 (78) 87 (90)
a NC Leve 2 or above Nationa 84 (82) 88 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Number of registered pupilsin find year of Key Stage 2 Year | Boys | Girls | Total
for the latest reporting year 2000 27 27 54
National Curriculum Test/Task Results English Mathematics Science
Numbers of pupils a Boys 18 17 22
NC Leve 4 and above Girls 26 23 26
Tota 44 40 48
Percentage of pupils School 81 (84) 74 (78) 89 (87)
a NC Leve 4 or above National 75 (71) 72 (69) 85 (78)
Teachers Assessments English Mathematics Science
Numbers of pupils at Boys 17 17 23
NC Leved 4 and above Girls 26 23 26
Tota 43 40 49
Percentage of pupils School 80 (87) 74 (84) 91 (91)
at NC Leve 4 or above Nationa 70 (68) 72 (69) 79 (75)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

No of

pupils
Black — Caribbean heritage 1
Black — African heritage 0
Black — other 0
Indian 1
Pakistani 0
Bangladeshi 6
Chinese 1
White 334
Any cther minority ethnic group 6

Thistable refersto pupils of compulsory

school age only.

Teachers and classes

Qualified teachers and classes:
YR-Y6

Tota number of qudified 171
teachers (FTE)

Number of pupils per qudified 26
teacher

Average classsze 28
Education support staff:

YR-Y6

Total number of education 18
support staff

Tota aggregate hours worked 299

per week

FTE means Full Time Equivalent
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Exclusionsin the last school year

Fixed
period

Permanent

Black — Caribbean 0
heritage

0

Black — African 0
heritage

Black — other

Indian

Pakigtani

Bangladeshi

Chinese

White

R[([O|O|IO|O|O|O

Other minority ethnic
groups

OO0 |O0(O|O

Thistable gives the number of exclusions of
pupils of compulsory school age, which may
be different from the number of pupils

excluded.

Financial information

Financid year

1999/2000

(Figuresin the table include finance for the

special educational needs unit)

£
Totd income 789273.00
Totd expenditure 767813.00
Expenditure per pupil 1896.00
Badance brought forward from 50477.00
previous year
Badance carried forward to next 71937.00

year




Results of the survey of parents and carers

Questionnairereturn rate

Number of questionnaires sent out 404
Number of questionnaires returned 183
Per centage of responsesin each category
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
My child likes schooal. 66 32 1 0 1
My child is making good progressin schoal. 57 39 2 0 2
Behaviour in the schoal is good. 50 46 1 1 2
My child gets the right amount of work to 42 45 13 1 0
do a home.
The teaching is good. 58 39 1 0 3
| am kept wdl informed about how my child 50 39 2 9 1
IS getting on.
| would fed comfortable about gpproaching 68 26 5 1 0
the school with questions or a problem.
The school expects my child to work hard 62 33 3 0 2
and achieve hisor her best.
The school works closely with parents. 51 37 8 2 2
The school iswdl led and managed. 67 28 1 1 3
The schoal is helping my child become 57 39 2 1 2
mature and respongible,
The school provides an interesting range of 38 40 8 2 12
activities outsde lessons.
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