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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

S James CE schoal isalarge primary school catering for pupilsfrom 4 to 11. There are currently
306 pupils on rall, including 19 reception pupils attending part-time and 12 atending full-time. Most
of the pupils are European. However, the proportion of pupils who speak English as an additiona
language is higher than in most schools. The proportion of pupils on the specid needs regider,
including those with a statement of special need, is about average. Although there isarange of
attainment on entry to the schoal, overdl it isdightly below average.

HOW GOOD THE SCHOOL IS

S James CE Primary School isavery effective school. Children enter Reception with attainment
just below average. Standards by the time they leave are above average across most of the
curriculum, including the core subjects of English and science. This comes about through good
teaching which is supported by very good leadership from the governors, headteacher and senior
management team. Taking into account these factors, and the very good improvement in the school
snceits last ingpection, the school offers good value for money despite the above average cost per

pupil.

WHAT THE SCHOOL DOESWELL

Pupils make good progress throughout the school because the teaching is good: teachers work hard and

purposefully.
Adults provide very good role modes; relationships between them and pupils and between pupils
themsalves are very good.

Pupils are well behaved and have good ttitudes to their work, showing very good respect for others

fedings

Parents make an outstanding contribution to learning.

The school makes very good provison for pupils persond, socid and health education.
The schoal isled and managed very well.

The governing body make a very sgnificant contribution to the school's life,

WHAT COULD BE IMPROVED

Assessment procedures in the foundation subjects are incons stent.
The role of subject co-ordinators still requires further devel opment.
Too frequently, lessons do not start or finish on time.

The areas for improvement will form the basis of the governors' action plan.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in March 1998. Since then, standards have been maintained or
improved. Teaching isvagtly improved. All of the key issues have been addressed: only afew
details remain outstanding. Leadership, pupils progress and the provision for pupils persona
development are much improved. However, the role of subject co-ordinators remains
underdeveloped. Nevertheless, the school has made very good improvement since its last

ingoection.

STANDARDS

The table shows the standards achieved by 11 year olds based on average point scoresin Nationa
Curriculum tegts.

compared with Key
Performance all schools similar schools well above average A
in: 1997 | 1998 | 1999 1999 above average B
English C A D D average C
Mathematics C C D C below average D
Science C C C C well below average E

Standards in the 1999 tests were better for Key Stage 1, being average in reading and above
average in writing and mathematics. Following commentsin the previous ingpection report, some
pupils have left the school after completing Key Stage 1, including higher attainers. Indeed, around
forty percent of those remaining were assessed as having specid needs. This explains the gpparent
fdl in gandards in the grades above; nevertheess, those pupils who did remain in the school until
1999 made at least satisfactory progress overdl. Nationd gatistics are not yet available for 2000,
but the school's results show a sgnificant improvement over the 1999 results in English and science
at Key Stage 2 and broadly similar resultsfor Key Stage 1. An anaysis of the progress made by
the pupils who have stayed in the school throughout Key Stage 2 until 2000 shows that they made
better progress than expected in the core subjects. There has been no clearly identifiable trend over
the past few years owing to the movement of pupilsin and out of the school. Children in the
Foundation Stage are on course to exceed the early learning gods. Current sandards are above
those expected in science and history a the end of Key Stage 2; and in English, religious education
and art and design at the end of both key stages. The school has set chalenging targets for its future
performance.
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PUPILS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

Good. In most lessons, pupils want to do well and please their
teacher. They work diligently.

Behaviour, in and out of
classrooms

Good. When teachers expectations are high, pupils respond and
behave very well. However, behaviour can deteriorate when
teachers have too narrow arange of strategies for management.

Persond development and
relationships

Very good. The school's persond, health and socia education

policy isvery successful.

Attendance

Satisfactory.

TEACHING AND LEARNING

Teaching of pupils:.

aged up to 5 years

aged 5-7 years

aged 7-11 years

Lessons seen overdl

Good

Good

Good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. 'Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Ninety-nine percent of the teaching observed was at least satisfactory. Of this, seventy-four percent

was good or better with thirty-one percent at least very good. Examples of outstanding teaching

were seen in Reception, Year 2 and Year 6. Only one percent of lessons were unsatisfactory. The
skills of literacy and numeracy are taught well. When teaching is dynamic, pupils are inspired, work
hard and the qudity of learning is high. However, when teachers use a narrow range of management

drategies, pupils become restless and learn more dowly. The school makes good provision for all
pupils, including those with specid educationa needs or with English as an additiond language.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quality andrangeof | Good. The Nationd Literacy Strategy has been very well implemented.
the curriculum Thereis very good provision for extra-curricular activities. Persond,

socid and hedlth education is very good. However, the regular
withdrawa of pupilsfor specidigt teaching, including ingrumental music,
denies these pupils full accessto the curriculum. The teaching time for
Key Stage 2 islower than recommended and some lessons Sart late.

Provison for pupils with
gpecia educationd needs

Very good provision leads to good progress.

Provison for pupils with
English as an additiond

languege

Very good provision gives those pupils full and equa accessto the
curriculum. Asaresult, they make progress comparable to other pupils
of the same ability.

Provison for pupils
persond,, including
Spiritud, mord, socid and
cultura development

Thereisvery rich provison for pupils mora, socid and culturd
development. Thereisgood provision for pupils spiritua development.

How well the school cares
for its pupils

Good. The school has appropriate child protection policies. However,
assessment in the foundation subjectsis underdevel oped.

The school works very wel in partnership with parents. Parents involvement in the school has an
outgtanding impact on learning.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- | Very good. The senior management team share avision for the school
ment by the headteacher | which is effectively communicated to the school community. The school's
and other key staff ams ae clearly visbleinits day-to-day work. However, the role of

subject co-ordinators as managers remains underdevel oped.

How well the governors
fulfil their responghbilities

Very good. The governing body has avery good strategic view of the
school and understands its strengths and weaknesses very well.

The school's evauation of

Very good. Test resultsin English, mathematics and science are

its performance thoroughly analysed and the results used to inform teaching. Teaching is
monitored regularly by senior managers.

The drategic use of Very good. Efficient useis made of the Ste and staff to maximise pupils

resources progress.

Thereis avery good match between the staff in the school and the school's needs. The
accommodation is good, dthough its open plan design inhibits teaching and alows noise from
adjacent classesto interfere with learning. The school gpplies the principles of best value well.
PARENTS AND CARERS VIEWS OF THE SCHOOL

| What pleases parents most

| What parentswould like to seeimproved
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Their children like schooal. - Some parents fedl the school does not keep

Pupils are well behaved. them well informed.

The teaching is good. - Some have concerns about the provision for

They fed comfortablein their dedings with pupils with specia needs.

the school. - A few think the school does not work closaly

The school helpstheir children become more enough with parents.

mature and responsible. - A few think the range of extra-curricular
activitiesis not wide enough.

The ingpection team agreed with parents positive views. Reports and other communications home
were examined and found to be of very good quality. The organisation of the provison for pupils
with specid educationa needsis very good. The school enjoys avery good partnership with
parents, many of whom help in school. Thereisavery good range of extra-curricular activities,
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school'sresults and achievements

1.  Theresultsof the 1999 National Curriculum tests for seven-year-olds show that, compared
with al schools, results were average in reading and above average in writing and mathematics. The
sameistrueif the schoal is compared only with schools that have asmilar intake. The school did a
particularly good job with the higher attaining pupils as rather more pupils than average gained the
higher levelsin reading and mathematics. Teachers assessments in science show a broadly average
picture, athough more pupils than expected were assessed a the higher levels. Nationa
comparisons are not yet available for the most recent tests in 2000; however, the results were not
sgnificantly different from those in 1999.

2.  Standardsinthe Key Stage 2 tests for 1999 were lessimpressive. Standardsin science were
about average, but both English and mathematics were below average. The picture when compared
to smilar schoolsisalittle brighter: standards in English are below average compared to smilar
schools, whilst stlandards in mathematics and science are about average. A study of the detailed
results shows that, in 1999, far fewer pupils than might be expected gained the higher levelsin al
three subjects, which adversdly affected the overdl average. The results for 2000 show significant
improvement in English and science as well as a marked improvement in the proportions gaining the
higher levelsin these subjects. Standards in mathematics were broadly smilar to thosein 1999. A
movement from average and better resultsin Key Stage 1 to average and below in Key Stage 2
suggests alack of progressin Key Stage 2. However, many pupils left the school following Key
Stage 1 and assessment records show that they were typicaly higher attainers. This can be seen, for
example, by the fact that the Y ear 6 classesin 1999 and 2000 had about forty percent of their
pupils assessed as having specid needs when the average in the whole school is only about half of
that. 1n addition, when the progress made by the pupils who did remain is andysed, the 1999 year
group made average progress whereas the 2000 group made good progress between the ages of
seven and eeven. Thesefindings are aso confirmed by the locd authority's 'value added
caculations. There has been no clearly identifiable trend to recent results, partly dueto the
movement of pupilsin and out of the school. The school has set gppropriate targets for its future
performance and is making good progress towards meeting them.

3. Ingpection evidence, which includes a scrutiny of completed work as well as discussons with
pupils and observations in lessons, in addition to an analyss of tests, paints an improving picture
overdl.

4.  Theprevious report criticised provison for children under five and found they did not make
enough progress because there was not enough structure in their learning.  Significant improvements
have taken place since then and these children achieve well because of good teaching. Despite
entering the school with dightly below average attainment overdl, they learn quickly and by the end
of the Foundation Stage they have achieved the expected sandardsin al of the areas of learning.
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5. Following further good teaching in Key Stage 1, pupils achieve the standards expected in
mathemétics, science, design and technology, hitory, information and communications technology,
physical education and religious education. They exceed expectations in English and art and design.
In English, thisis due to the successful introduction of the Nationd Literacy Strategy which has been
appropriately personalised to the school's needs; in art it follows from good teaching and attitudes.
However, sandards are below what might be expected in geography. Thisis because coverage has
been superficid. There wasinsufficient evidence to form a secure judgement on standards in music.
Nevertheless, taken as awhole, these findings represent good improvement over the standards at
the time of the last ingpection.

6.  Good teaching in Key Stage 2 means that pupils make good progress and achieve wdll. This
includes higher-attaining pupils, who were underachieving at the time of the last ingpection. The
school addressed this by the appointment of a co-ordinator for more able pupils, teaching in classes
formed on the bads of attainment, and some specidist teaching in smal groups. Thishasledto a
consderable improvement in standards, athough the improvement is partly masked by the number
of high-attaining pupils who left the school in the past after Key Stage 1. Standards are in line with
the expectations of the National Curriculum in mathematics, geography, information and
communications technology (ICT) and physical education. Standards are rising quickly in
information and communication technology following the recent acquisition of a pecidist computer
suite. Standards are now above average in English, science, art and design, history and religious
education. There was insufficient evidence to make a secure judgement in music.

7. Taking into account the levels of chdlenge in their work and their good progress, dl pupils are
achieving well in the school as areault of the good teaching they receive.

8.  Pupilswith specid educationa needs make good progress. The school successfully uses
assessment data and target setting in individual education plans to set appropriately challenging
targets for pupils with speciad educational needs. Pupils records, their performance across dll
subjects and their response in dassindicate that progress in their individual education plans and
annud reviewsis satisfactory. All pupils with specia educationa needs make identifiable gainsin
knowledge, skills and understanding due to good teaching and focused planning and support.

9.  Theachievement of pupils who spesk English as an additiona language is enhanced by the
quality of support provided by the school and the loca education authority. When these pupils
become proficient in English, their progressin dl curriculum areasis comparable to that of other
pupils of amilar ahility.

Pupils attitudes, values and personal development

10. Sincethelast ingpection, pupils have maintained good levels of behaviour and attitude to their
work. The opportunities for persond development have improved since the last inspection and
pupils response to these is very good. The relationships within the school are very good, and
attendance is satisfactory. Ninety-eight percent of parents who returned their questionnaire reported
thet their child likes school.
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11. Ovedl, pupils attitudes to learning are good throughout the school. They enjoy coming to
school and show ahigh leve of interest in their work, concentrate well and complete tasks sensibly.
In lessons where work is challenging and stimulating, pupils responseis excellent. For example, ina
Caribbean poetry lesson, pupils showed very high levels of interest, through chord reading and
paraphrasing, with the most able producing their own pastiche. They responded very well to the
chdlenge, maintained high levels of concentration, and worked co-operatively and collaboratively
together. This, together with the shared analys's, evaluation and discussion that followed, made a
sgnificant contribution to their learning. Pupils involvement in the wide range of extra-curricular
activitiesisvery good. They are eager to take part and both boys and girls take part in the often
‘gender- biased' activities such as needlework and football.

12. Theoveral good behaviour of pupils, in and around the schooal, reflects the school's aims and
has a pogitive effect on the quality of learning. Most pupils listen carefully to their teachers and get
on with their work, using tools and equipment sensibly. Pupils learn to distinguish between right and
wrong, and know what is acceptable behaviour. They respond well to the school's systems for
rewards and sanctions and value the recognition of their efforts, and of others, a the weekly
Celebration assembly. However, when the range of strategies for maintaining good behaviour is not
broad enough, behaviour sometimes deteriorates and becomes unsatisfactory, particularly amongst
the younger pupils. Pupils throughout the school play well together in the playground and on the
school field. No incidents of ingppropriate behaviour were seen during the ingpection. No pupils
were excluded during the previous academic yesr.

13. Rdationships throughout the school are very good. Pupils relate very well to each other and
to dl adultsin the school. All gaff provide very good role models for pupilsto follow. Pupilsare
friendly, polite and well mannered, and many enthusiagticaly initiated conversations with the
ingpection team. The fruits of these positive relationships are seen in lessons, where pupils co-
operate well in paired and group work, share tasks equaly, and organise their work without fuss.
Pupils show respect for one another's values and beliefs, are able to appreciate the needs and
feelings of others very well, and listen to each other. A very good example of thiswasinaYear 2
'Star of the Day' session where pupils were invited to express their positive fedings and thoughts
about amember of their class and did so with enthusiasm.

14.  Pupilsrespond very well to opportunities for their persond development. Thisiswell
supported by avery detailed persona, socid and hedth education policy. Pupils are trustworthy
and eager to take on respongbility, volunteering for numerous duties around the school. For
example, a lunchtime, they volunteer to help in the office and support pupils when they are feding
unwell or dightly injured. Also during lunchtime, pupils heping in the schooal library were seen
discussing how to arrange the displays more effectively on their own initiative. A pupil, on the first
day of the ingpection, volunteered the information that 'this is a school where you are made to be
sf-rdiant’. The extra-curricular 'Roots and Shoots club for pupilsin Key Stage 2 aso plays a part
in developing pupils initigtive as they decide for themsealves what projects to embark upon. Thereis
aso aschool council. In some lessons, pupils have the opportunity to take respongbility for their
own learning, to plan and to organise their own work. For example, in an art lesson, pupils worked
in groups, sharing the tasks sengbly. They reflected on the task and how it might be improved using
prompt cards provided by the teacher. Their responses showed a mature understanding of their
own learning. However, thereis ill a need to develop pupils persond study skills more
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consgtently. Specid needs pupils enthusiasm for school, their interest and motivation in activities
and their good behaviour help to promote learning. Their understanding of the impact of their
actions on others and their respect for their fedings, vaues and beliefs of othersisvery good. Ther
very good relaionships contribute to learning. They are developing persond responghility.

15. Attendanceis satifactory. The greast mgority of pupils arrive at school on time at the start of
the school day. Pupils satisfactory attendance and punctuality contribute positively towards their
standards of attainment, since they can make regular uninterrupted progressin their work.
Regidration is taken in line with statutory requirements. However, regidtration time is not always
used efficiently and too often lessons do not start and end on time.

HOW WELL ARE PUPILSTAUGHT?

16. Teaching throughout the school is good overdl. Of the eighty-eight lessons seen, the teaching
in only one was unsatisfactory. Seventy-four percent of teaching was at least good including thirty-
one percent in which the teaching was very good or better. In three percent of lessons, teaching
was outstanding. This represents very good improvement over the Situation at the time of the last
ingpection when over afifth of lessons were deemed unsatisfactory and only two percent were very
good. Thisquality of teaching enables pupilsto learn well in lessons so that they achieve better
gandards than might normally be expected. The qudity of teaching and learning is consstent in both
key stages and in the Foundation Stage.

17. The school teachesthe sKills of literacy well. It has accepted the recommendations of the
Nationd Literacy Strategy and amended the strategy to better suit the pupilsthere. Asa
consequence, lessons are well planned with tasks closely matched to pupils needs. This means that
pupilslearn at a brisk pace and enjoy the chalenge of the lessons. The qudity of teaching and
learning is the main reason that pupils do wel in English and achieve aswell as they do.

18. The Nationd Numeracy Strategy has been soundly implemented in the school. Teaching of
numeracy skillsis good: thisis a sgnificant improvement since the last ingpection. However, the
drategy is newer than that for literacy and has not yet been persondised to the school as effectively.
Thiswas seen in the occasiona |esson in which teachers held the stage for too long at the beginning
leading to some pupils becoming restless. Thisis, however, the exception rather than therule. In
the best lessons, teachers know what pupils need to learn, having used prior assessment well in
planning. Closng plenary sessions are then effectively used to consolidate learning and reflect on the
progress made in the lesson.

19. Teaching and learning in the Foundation Stage are good. A notable festure is the very good
use of homework. Right from the beginning of their careers, children take tasks home with very
detalled lesflets for parents so that they can reinforce the learning in school. The adultsin the
Foundation Stage work effectively as ateam and provide a safe and secure environment for young
learners. Asareault, the pupils grow in confidence and become more independent in their learning.
The school’s policy to teach joined-up handwriting from the start has been an effective one, so that
the teaching of handwriting in the Foundation Stage is particularly good. The lessons are planned
well, based on the guiddines for children of thisage. Lessons are imaginative; for example, when a
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mixed class of Reception and Year 1 children learned about their senses by, amongst other things,
feding objectsimmersad in black water. The planning for the mixed class takes good account of the
different needs of children of different ages —a sgnificant factor when many are il not yet five
years old — so that none are disadvantaged.

20. Inthesubjects of the curriculum in Key Stages 1 and 2, teaching is good overal in English,
mathematics, science, art and design, history, information and communication technology and
religious education. Elsewhere, it is satisfactory. There was insufficient evidence to form a secure
judgement on music teaching because sgnificant amounts are undertaken by a specidist teacher who
wasill during the inspection period.

21. Theteaching of pupilswith specia educationa needsisgood. Teachers knowledge and
understanding is good and they teach the basic skills very well. Good planning ensures that work is
well structured to pupils needs. Teachers expectations and the effectiveness of their teaching
methods ensure good progress. Management of pupilsisgood. Time and resources are used well.
Classroom support staff support pupils with specid educationa needswell. The qudity and use of
ongoing assessment isgood. Homework is used very well to support learning in the classroom.
Pupils acquisition of skills, knowledge and understanding isgood. Their productivity and pace of
working is good and they apply intellectua effort to their work. They show interest, concentration
and independence. The consequence of these factorsisthat they learn well.

22. Thevery good use of the support provided for pupils who spesk English as an additiona
language ensures that these pupils have full and equa accessto the curriculum. The support teacher
has a good understanding of how these pupilslearn. Classteachers are also aware of the needs of
these pupils. They provide tasks which are appropriate to their abilities, and give careful
explanations to help them understand what they are to do.

23.  When teaching is particularly good, timeis used particularly well and lessons have arapid
pace. Asareault, pupils learn effectively and work hard. This happened in aliteracy lesson for a
group of pupilsfrom Years5 and 6. They were sudying poetry and looking for past participles.
The teacher gave the groups two minutes to gather these and, later, a minute to think of interesting
animas. Thisrigorous use of time motivated the class who were clearly used to the process of
branstorming. Thetwo lists they formed were then used as the basis of apoem. All groupsin the
cass learned effectively; lower atainers had effective adult support, the higher attainers were
expected to use dliteration. Again, rigorous time limits motivated pupils and maximised learning. In
another lesson, the methods employed were outstanding. The text was very well explained so that
pupils felt able to share any problemsthey had. Thisled to increased understanding. The ensuing
exercise was very chalenging with good extenson work for the highest attainers. The find plenary
session was exceptiondly well used to share pupils analysis and evauation of their work. A typicdl
feature of many lessons was the ease with which teachers managed the behaviour of their classes.
Thiswas often 'invisble and achieved through good relationships, so that pupils actively wanted to
please. The net effect of these good rdationshipsis that pupils try hard and work for al of the
availabletime. Thisemphasis on good relationships sarts at the beginning of the school. The
ingpection took place only four weeks into the new school year but dready children in Reception
know to take turns and wait for their turn. In one lesson, in which the uniqueness of each individua
was explored, the activity was exceptionaly well designed o that the class were quite enthralled.

St James CE Primary School 10



Asaresult, the lesson's objective was achieved. Another particularly noteworthy festure isthe use
of homework throughout the school. Thisisvery good and servesto both reinforce and extend the
work in class. These strengths were all demongtrated in a'Y ear 2 mathematics lesson. The three
elements of the lesson linked smoothly and the whole moved with a brisk pace so that pupils
worked with diligence and understanding.

24.  When teaching lacks the same sparkle, the pace of the lesson is dow because of weaknesses
in controlling the class. In one lesson, far too much time was used trying to maintain order, S0 too
little learning could take place. The teacher did not make her expectations of behaviour explicit at
the lesson's outset with the result that pupils never redly settled to work. A more common failing
was late garts to lessons. This happened particularly at the beginning of the morning and afternoon
Sess0ns S0 that some lessons were up to ten minutes shorter than planned. This has an effect on
learning in those subjects as the time loss quickly becomes significant. For example, in alesson
focusing on persond, socid and health education, it was fortunate that one of the four pupils who
were to give a presentation was absent as there was only sufficient time for three to give theirs.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

25. Thequdity and range of learning opportunitiesis good and an appropriate satutory
curriculumisin place. A programme based on the Early Learning Godls for children in the
Foundation Stage prepares children very well for the National Curriculum programmes of study at
Key Stage 1.

26. The school offers atimulating and structured curriculum. The Nationa Literacy Strategy has
been persondisad to meet the school's needs and has been implemented very successfully. Thisis
having a positive effect on sandards. The Numeracy Strategy has had less time to make such an
impact, but is aready helping to raise sandards in number work. In particular, the encouragement
for pupilsto develop their own drategies for solving number problemsis very effective. Both
drategies have been helped by the emphasis on raising the qudlity of teaching.

27. Andfective curriculum is being built around the recent recommendations from the
Qudifications and Curriculum Authority. Not al schemes of work are in place yet, but agood dedl
of careis being taken to ensure that they meet the needs of the schoal. In particular, good links
between subjects are being maintained. For example, when studying where fruit comesfromin
geography, pupils then use mathematical killsto collect data on favourite fruits, use information and
communication technology to display the results, use literacy skills to research information, and in
dance portray the journey of an gpple. A very effective curriculum map indicates the core of what is
to be taught and when, in dl subjectsfrom Year Rto Year 6. Thiswill ensure that the curriculum
provides opportunities for pupils to study each subject in appropriate depth, and is an improvement
since the last ingpection.
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28. Information and communications technology (ICT) has dso improved vastly since the last
ingpection with the provision of anew computer suite. Thisis dready having a tremendous impact
on pupils abilities, dthough it will take awhiletofill dl the ggpsin pupils skills, knowledge and
understanding. Frenchistaught in Years 4, 5 and 6 and is an important part of pupils linguigtic and
culturd developmen.

29. Thelength of teaching timeis some cause for concern. The Key Stage 2 teaching timeis
below the nationally recommended time. Additiondly, there is often some time dippage, with
lessons not garting on time, particularly firg thing in the morning and fird thing in the afternoon. This
must limit pupils rate of progress.

30. Theprovison for pupils with specid educationd needsis very good. The mgority of hdpis
given in the pupils own classes so that they are not denied access to what is happening in class. The
specia needs co-ordinators and the well trained Specia Needs Support Assistants provide very
effective support. Governors are well involved and there is good contact with the relevant outside
agencies. All of these factors help towards enabling the pupils to make good progress. Provison
for more able pupilsisinitsinfancy. However, it is part of the school's development plan and these
pupils are now identified. There iswell-organised provison for pupilsin Years 5 and 6 who are
working on independent learning skills. Year 2 will benefit next teerm and Years 3 and 4 in the
summer. Thisis an improvement since the last ingpection where the lack of chalenge for higher
attaining pupilswas akey issue.

31. Throughout the schoal, there is an emphasis on equdity of accessfor dl pupils. Thisis
particularly successtul for pupils with physica disabilities and with English as an additiona language.
They receive very effective help from support assistants, and physica changes have been made to
the school such as specid filter blinds and ramps. The provision for pupils with specid educationd
needsisvery good. However, thereis cause for concern when pupils are withdrawn from the same
lessons each week to attend peripatetic indrumenta music lessons. Thisis denying them full access
to the curriculum. Similarly, a number of pupils missimportant parts of lessons when they are taken
out to read. Good attention has been paid to gender issues and staff are well aware of the need for
an inclusve curriculum for both sexes.

32. Theschool provides anumber of extra-curricular opportunities which enable pupilsto
develop their socid skills, as well as the skills connected with the activity. Thereis arange of
gporting and musical activities, together with needlework, French, art, drama, and ‘ Roots and
Shoots. Clubs are well supported by a good number of pupils and are of good quaity. Some
parents indicated that they felt that the school did not provide enough activities outsde lessons, but
ingoection findings are that the provision is very good.

33. Thecurriculum is enhanced and brought dive by a number of vists outsde school and some
vigtorsto the school. Pupils vist theetres, museums and farms, mainly in connection with their topic
work. Vigtors have include atheatre group, story-teller, harpist and an Indian dancer. All have
mede effective contributions to the curriculum.
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34. The school's provison for persondl, socia and heslth education isvery good. Thereisawell-
planned programme which clearly identifies the content to be covered in each year group. Thisisa
vast improvement since the last inspection when improvement of the provision for pupils persond
development was akey issue. Pupils have avery good understanding of hedlth issues, including how
to keep themsdves hedlthy and fit, which they study in science and physical education. Pupilsare
well aware of drugs that may be beneficia for them, such as those prescribed by a doctor, and those
that may be harmful. The police drugs programme is used to deliver this part of the curriculum, in
which pupils are given facts, knowledge and skills to make informed choices. The governors have
decided that sex education should be taught throughout the school. Parents are kept well informed
and are offered the opportunity to view the materias used.

35. Overdl, the school makes very good provision for pupils spiritua, mora, socia and cultura
development. The prospectus states that these aspects of the school's life are given ahigh priority.
The schooal's ams focus upon the maintenance of a Chrigtian community in which successis
rewarded and progressis encouraged, where pupils may develop independence and sdif-
confidence. They dtate that there should be a partnership between home and school, and alearning
environment in which the curriculum is broad and bdanced. Theseams are largely achieved.

36. The school's religious education programme aims to develop pupils spiritua avareness
through the study of Chridtianity and other religions. Thisit accomplisheswdl. Assembliesare
gpecid occasions, often marked by the lighting of acandle. There is aways a prayer, and themes
areusudly religious. Thelocd church plays avery active part in the life of the school through its
governing body and through the frequent and supportive visits of local clergy. While thereisno
doubt of the Chrigtianity of the school's effiliations, reigion does not permegte its day to day life,
and moments of spiritudity may often rather be found in the fedings of awe and wonder when, for
example, pupils listen to great music, or look at the work of great artists, or even when they surprise
themsalves at something they have done well.

37.  Pupils mora development is very well promoted. There are clear expectations, and pupils
arein no doubt asto what is right and what iswrong. Golden Rules are published throughout the
school, giving six 'do's and six 'do not's. These are reinforced as teachers frequently draw attention
to them when commenting on pupils behaviour. There are dso classroom rules which have been
negotiated in discussion between pupils and teachers. A strong mora framework is set out in the
very well planned Persond, Socid and Hedlth programme, which makes provision for the discussion
of moral issues appropriate to each year group, as pupils move up the school.

38. Provison for socid development isalso very strong. The best evidence for thisis pupils sdf
confidence as they answer teachers questionsin class, or when they read their own work aoud - or
when they encounter an ingpector in a corridor and politely enquire "Areyou los?' During the
ingoection many examples of the ways in which pupils exercise socid responsbility were seen: older
pupils supporting younger pupils, pupils clearing up or setting out furniture, prefects handing out
packed lunches, or librarians making sure that the books are in good order. Particularly
commendable is the unobtrusive and routine way in which pupils with physical disabilities are helped
and supported by their peers. Much comes from the trust which is placed upon its pupils by the
school, even in such seemingly trivia things like dlowing them in some dasses to go to the toilet
without waiting for permission - so that this procedure smply happens without disturbance to the
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lesson or other fuss. Another strong contribution to pupils socid development istherich provison
of dlubs and activities - including aresidentid visit. A specid club, with astrong mora and socid
environmental commitment is the popular 'Roots and Shoots club. Teachers and the many other
adults who share in the life of St James are excellent role models of both mord and socid

responsbility.

39. Theschool providesarich cultura environment for its pupils. Art isa successful and popular
subject, and the Art Club is so oversubscribed that membership has to be rationed, year group by
year group and term by term. Music is centrd: there are two choirs, an orchestra, three recorder
groups, and alot of private music tuition (to about one fifth of the school). The schoal takes part in
the annud music festivd for dl loca schools, providing choirs and ingrumentdists. There are outings
to theatres and concerts, and visits from cultura groups - like story tellers or the Indian dancer cited
above. Digplays assembled by pupils and parents from different cultures and ethnic origins call
attention to the richness of diversity. Stories and poetry from al over the world are well represented
in lessons: the reading of Caribbean poetry in an gppropriate accent by a 'Y ear 5/6 classwas
enjoyed by pupilsto whom it was a revelation of something a the heart of adistant and different
culture.

40. The contribution of the community to pupils learning isgood. There are srong links with the
church through the governing body and through weekly assemblies, led by the rector or a member of
histeam. Thelocd police officer vists the school to tak to pupils about safety. Vidts are madeto a
range of museums, including the British Museum and the Natura History Museum. Years5 and 6
vidgted alocd thestre to see The Tempest' , which gave them the opportunity to develop their
English and drama skills. Thelocal area, particularly the Broadwater Lake, is adso used effectively
asagimulus for environmental and geographical issues. Parental help, both in the classroom, with
extra-curricular clubs and through their successful fund-raising activities, is making a significant
contribution to pupils learning. The schoal's involvement in the local 'Oatlands Fayre, and viststo
local resdentia homes for the elderly support pupils persona and socia devel opment.

41. Rdationshipswith partner inditutions are good. There are very strong links with the local
secondary school; the vigts to the school to take part in information and communication technology
and design technology |essons make a positive contribution to pupils learning in these subjects.
There are good links with the local nursery schools and there are regular meetings between
headteachers within the local cluster of primary schools. Pupils have the opportunity to visit their
local secondary school and say they fed confident about their move to another school.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

42. Overdl, the procedures for child protection and for ensuring pupils welfare are good. The
school creates an amaosphere in which pupils fed happy and secure; thisis a school in which staff
know and care for their pupils very well, and where pupils show high levels of concern for each
other'swelfare. The high quality of relationships between pupils and saff is
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adtrength of the school, and provides the context for very effective support and advice for pupilsin
relation to their persona development, behaviour and attendance. Ninety-two per cent of parents
who returned their questionnaires fed that the school helps their child to become mature and
responsible.

43. Thereare good procedures in place to ensure the health, safety and general well-being of all
pupils, both in school and on school vists. The support for children who are injured or unwell is
well supported by the availability of amedical room. The schoal is clean, tidy and in good repair,
and provides a safe environment for pupils. Procedures for lunchtime supervision are very good.
The school has a designated child protection co-ordinator who has recently received further training.
The school recognises the need to provide up-to-date training for al staff.

44.  The procedures for monitoring and promoting good attendance are unsatisfactory overall.

Although registers are cdled at the beginning of the morning and afternoon sessions, they do not
meet statutory requirements in that they are not dwaysfilled in correctly and are often marked in
pencil or crayon. The requirements for reporting attendance are met.

45. The school has good arrangements for monitoring and promoting good behaviour. The
school's behaviour policy is an effective tool to promote good discipline and behaviour in schoal.
Rules are clearly understood by pupils, and each class agrees on their own rules which are clearly
displayed. Pupils good work and behaviour are recognised by a school merit system. Exceptiona
work is rewarded by the 'Headteacher's Award', and each week two pupils from each class are
nominated for an entry into the 'Celebration Book' whereby a certificate is presented in a celebration
assembly. Good procedures are in place to ded with any incidents of bullying should they arise.
The school takes such incidents serioudly and, on the rare occasion they occur, they are dealt with
quickly and effectively.

46. Oveadl, the procedures for ng pupils attainment and progress, and the use of
assessment to guide curricular planning, are satisfactory. Good use is made of baseline assessments
and other ongoing notes in the Foundation Stage to guide future planning. Although good provision
is made to assess pupils progress in the core subjects of English, mathematics and science and also
in information and communication technology, most foundation subjects do not have clear and
consstent assessment proceduresin place. Pupils persona development is monitored in an informal
way, which is based on the very good knowledge teachers have of their pupils.

47. The school makes good provison for tracking pupils progress in English, mathematics,
science and information and communication technology. 1t gpplies commercialy provided testsin
the same style as the statutory assessments for the core subjectsin Years 3, 4 and 5. There are
standardised assessments of reading in Year 2, and at the end of each term, each pupil undertakes
an unaided writing assignment; these are marked according to the levels described in the Nationd
Curriculum. Pupils performance in the basdline assessments on entry, and in the national statutory
tests a the ends of Years 2 and 6 are recorded and compared, demonstrating ‘'value added' as they
move up the school. Teachers detailed records of individud attainment are systematically passed
on to the next teacher, as pupils
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move from year group to year group, o that teaching decisons may be well informed. These
detailed and effective procedures do not, however, extend to the curriculum outside English,
mathematics and science, and, with few exceptions, there remains a need to ensure uniform and
secure practice in al classes by dl teachersand in dl subjects.

48. Theteachersknow theindividud pupils with specid needs very well. They are aware of their
specific needs. They respond to them in avery positive and supportive way. The school builds
effectively on its assessment procedures when identifying pupils with specid educationa needs and
deciding what further help is needed. The special needs managers keep good records that track
pupils academic and persona progress. Arrangements for individua education plans are effectivein
ensuring thet individual needs are met, whilst enabling pupils to have full accessto the curriculum.
These plans contain clear targets which are regularly reviewed. They are implemented well by
teachers and classroom support assstants. They provide an gppropriate blend of chalenge and
support. Support is directed effectively to pupils who need it.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

49. The partnership with parents has improved congderably since the last ingpection. At that
time, concern was raised about parents being unable to play afull part in the development of their
children's reading skills. Parents are now fully involved with their children'swork at home, not only
through reading, but through awell structured system of homework which is supported by a newly
introduced homework diary. Thereisawecoming atmosphere in the school and parents fed that
their concerns are listened to. Communications are now much improved.

50. Overdl, parents questionnaires, the meeting with parents before the ingpection and
conversations with parents during the inspection, indicate that parents have good positive views of
their school. Parents who returned their questionnaires indicate thet they are particularly pleased
that their children like school, pupils are well behaved, the teeching is good, they fed comfortablein
their dedlings with the school and the school helps their child to become more mature and
responsible. However, some parents felt that the school does not keep them well informed; afew
thought the school does not work closaly enough with parents; afew felt that the range of extra
curricular activitiesis not wide enough; there were some concerns about the provison for pupils with
specia needs.

51. Theingpection team agrees with parents positive views. However, evidence collated during
the ingpection does not support parents areas of concern. The school provides very good
information for parents. Parents are well informed through the school prospectus, governors annud
report to parents and regular informative newdetters. They receive detailed annual reports about
their children's progress, which include an action plan targeting areas for further improvement. Two
evenings ayear are set asde for parents to discuss their children's progress and targets, and they are
actively encouraged to speek to saff at any time should they have any concerns. At the beginning of
term, parents are invited to attend a meeting where curricular issues for their child's year group are
discussed; any parent unable to attend is sent the relevant details. An induction is held for parents of
new Foundation Stage children, outlining the proposed activities. A mathematics workshop was
held for dl parents
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in the spring term. A School Improvement Group, which is open for any parent to join, provides an
opportunity for parentsto air their concerns and make suggestions for areas of improvement. The
school provides avery good range of extra-curricular activities both after school and during the
lunchtime.

52. Parentsof pupils with specid educationa needs are properly involved in identifying their
needs. Parents provide appropriate support and generdly attend reviews on their child's progress.

53. The school encourages participation by dl families, including those of pupils who are learning
English as an additiond language, in dl aspects of schoal life. The support teacher attends parents
evenings so as to report to parents on their children's progress and to offer advice

54. The contribution of parentsto children'slearning at school and & homeisvery good. This,
together with their overal involvement, has an excdlent impact on the work of the school. Many
parents help in school on aregular basis both ingde the classroom and with extra-curricular
activities. For example, they help with football and running clubs, and organise needlework, and art
clubs, during lunchtimes and after school. Parents dso offer their support through an active parents
association, providing both socid and fund-raising events which raise considerable funds to provide
extra resources to support the curriculum. Their physical help in improving the environment both
within the school and in the school groundsis greetly appreciated by the school.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

55. S James Church of England Schoal isvery wdll led. The headteacher and other managersin
the schooal offer purposeful leadership. The governing body is very effective in fulfilling its duties.
The work of the schoal is closely monitored and appropriate action is taken very effectively. The
school's available resources are used very well. In its purchases and sdf-evauation, the school
appliesthe principles of best vadue well. The school is very well staffed, enjoys good
accommodation and has a satisfactory leve of learning resources. These summary judgements
represent great strides since the previous inspection, less than three years ago, when there were
serious wesknesses in the leadership and management of the school.

56. The headteacher has avery clear vison for the school which is shared by her deputy and

other gaff. Thisis communicated to the whole school community through itsaims. These are very
appropriate to such aschoal, including a commitment to high quaity education in a secure and caring
Chrigtian community. All of the ams are clearly evident in the school's day-to-day working. There
is good delegation within the school to the deputy headteacher and Key Stage 1 co-ordinator. They
have an active role in, for example, monitoring the qudity of teaching throughout the school.
However, subject co-ordinators do not yet share in this aspect of managing their subject. Their
monitoring roleis redtricted to checking planning and occasiona work sampling. Consequently, they
are not yet fully
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effectivein their roles as subject leaders. Some parents were concerned about the provision for
pupils with specid educational needs. Thiswas an area of weskness at the last ingpection when
roleswere unclear. This has been improved and now the provison for special needsis well
managed. Provision for pupils who learn English as an additiond language is well managed within
the school.

57. Thegoverning body aso hasaclear vison for the school. 1t isan active body which isvery
effective in holding the school to account. For example, it was the governing body who sought
further advice from the local authority when they had concerns over the pace of improvement in the
school. The ultimate effect of this was that effective action was taken and the rate of improvement
increased. The governors keep a close watch on the school and liaise closaly with staff to establish
how well the schoadl isdoing. Much of thisis done by first-hand observation in the school by
governors with particular responsihilities. For example, the governing body supports and monitors
the provision for specia educationa needs very effectively through the governor with responsibility
for that area, who works closely with the specia educationa needs managers and reports regularly
to the governing body. Because of its first hand monitoring of the school's activities, the governing
body has avery good understanding of the schools strengths and weaknesses. However, the school
is aware that the Governors Annua Report to Parents does not currently include al the required
information.

58.  Senior managers monitor teaching effectively through direct observation. Other teachers have
a0 been invited to observe model lessonsiin, for example, the literacy strategy, so that aclear
understanding of what congtitutes good practiceis shared in the school. This strategy has been
effective in improving teaching. However, as stated above, curricular co-ordinators roles are il
developing. It isimportant, for the development of their role, that curriculum co-ordinators should
aso monitor teaching in their area of responghility.

59. Atthelast ingpection, the school development plan was criticised for being insufficiently
drategic and lacking in clarity. Both of these criticisms have been effectively addressed. The
current document is carefully thought out and focuses on railsing sandards. It acknowledges where
wesknesses have been identified and outlines action to rectify them. The dructure of this plan lends
itself well to continued improvement in the school. The action taken in the last year to meet the
school's targets has been very effective indeed in raising staff morale and improving teaching overall.
Consequently, the whole community shares a commitment to the pupils and their welfare and seeks
for improvement. The school iswell placed to continue the impressive rate of improvement thet has
taken place.

60. The school's strategic use of resources, including specific grantsis very good. For example,
the specific grant for specia educationa needsis solely and very effectively used for that purpose.
Educationd developments are very well supported through careful financid planning. Very good
financia control is complemented by efficient school administration. The school's administration
officer keeps the governors well informed about spending and has ensured that the
recommendations of the last auditor's report have been implemented fully. The governors, through
prudent management, have accumulated a reasonable underspend of the school's finances. Thisis
regarded as strategic contingency reserve that is targeted to meet identified needs, and in view of the
annua turbulence caused by changes in the numbers on roll. The school adways seeks best value for
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money initsspending. Thisis helping the school to achieveits objectives, as st out in its
development plan. The office Saff provide awarm and efficient welcome to pupils, parents and
vigtors. Their efficient service dlows the school to function smoothly on aday-to-day bass. The
development of learning resources and accommodeation is consdered strategicaly, and are used to
the maximum of their potentia. All members of S&ff are effectively deployed and are efficient in the
performance of their duties.

61. Atthetime of thelast ingpection, the school was reported to be providing unsatisfactory vaue
for money. The school now gives good vaue for money. This judgement takes into account pupils
persona circumstances and prior attainment, the quaity of education provided, pupils attitudes,
behaviour and persond development, improvement since the last ingpection and the outcomes of
education in terms of standards achieved. It dso takesinto account the unit cost of education,
which is above average for a school of thistype.

62. The school has ateam of hard working and committed teacherswho are al qualified to teach
the subjects of the Nationa Curriculum. Relationships between teaching and non-teaching staff are
very good. All staff make a very vauable contribution to the quaity of pupils education through
their persond knowledge of the pupils and their positive response to them. There have been
ggnificant changes in daff Snce the last ingpection. Seven new members of gaff have joined the
school in the past two years, five of them thisterm. This has had no adverse effect on standards.

63. Thematch of teachers and support staff to the demands of the curriculum is very good.
Specidist music teaching and particular expertise in science make a very postive contribution to
pupils attainment and progress. Non-teaching staff, who are very well trained, make avauable
contribution to pupils learning, and support teachers work effectively. Job profiles clearly identify
both generd and specific respongibilities. Arrangements for the professiond development of staff
are good, with training matched to whole school needs. The school has made satisfactory progress
in implementing the new requirements for performance management.

64. Overdl, the gandard of accommodation isgood. Since the last ingpection, much has been
done to improve the qudity of provison. This hasincluded the recent erection and ingtalation of an
information technology area and a refurbished entrance. The schooal is currently planning to refurbish
an outbuilding to creste an 'arts suit€. The very aitractive, extendve school grounds, and the three
hard play areas, provide very good opportunities, particularly for sport, environmenta science and
playtimes. However, the open plan design of the school compromises practical and ora activities,
such as chanting the times table, and 'noise spillage' has a detrimentd effect on moments of quiet
reflection.

65. Numerous, colourful, interactive displays around the school celebrate achievements of pupils
and focus their attention on new ideas. Pupils are proud when their work is displayed, which
motivates them and contributes towards good attitudes to learning. The buildings and grounds are
well maintained and managed.
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66. Therange and qudlity of resources available to support the curriculum are satisfactory overdl,
and for English, information and communication technology, art and design, and rdigious educeation,
they are good. However, the range for physical education is poor as there are only five mats, which
are of poor qudity, and there isinsufficient smal equipment. The access and quality of equipment is
unsatisfactory overdl. Thetwo libraries are attractive and pleasant spaces which are adequately
stocked, well maintained and ordered.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
67. Inorder to further raise standards in the schooal, the governors, headteacher and staff should

Extend the Key Stage 2 day to bring it into line with recommendetions and ensure that al
lessons gart and end on time:
(Paragraphs: 24, 29)

Strengthen the monitoring role of curricular co-ordinators to include the direct monitoring of
teaching.
(Paragraphs: 56, 111,123,131,135,151,156,179)

68. In addition, the governors may wish to include the following, more minor, pointsin their action
plan:

*  Devise manageable, regular and consistent procedures for assessment in the foundation
subjects;
(Paragraphs: 47,130,151,162,171,179)

*  Congder srategiesto avoid pupils withdrawal from lessons affecting their entitlement to
the full Nationa Curriculum;
(Paragraphs: 31,14,150)

*  Set monitoring procedures in place to ensure that registers are marked in accordance with
requirements,

(Paragraph: 44)

*  Enaure that the Governors Annua Report to Parents includes dl the required information;
(Paragraph: 57)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 88
Number of discussons with staff, governors, other adults and pupils 30
Summary of teaching observed during the inspection
Excdlent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
3 28 43 25 1 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make

judgements about lessons.

I nformation about the school's pupils

Pupilson the schoal'srall Nursery | YR-Y6

Number of pupils on the school'sroll (FTE for part-time pupils) NA 306

Number of full-time pupils digible for free school meds NA

FTE means full-time equivalent.

Special educational needs Nursery | YR-Y6

Number of pupils with statements of specia educationa needs NA

Number of pupils on the school's specia educationd needs register NA

English as an additional language No of
pupils

| Number of pupils with English as an additiond language

Pupil mobility in the last school year No of
pupils

Pupils who joined the school other than at the usud time of first admisson 22

Pupils who left the school other than at the usud time of leaving 29
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Attendance

Authorised absence

%

School data

4.12

Nationa comparative data

Unauthorised absence

%

School data

0.47

Nationa comparative data

Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.

Attainment at the end of Key Stage 1

Number of registered pupilsin find year of Key Stage 1 Year | Boys | Girls | Total
for the latest reporting year 1999 35 22 57
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils a Boys 28 31 32
NC level 2 and above Girls 16 21 19
Tota 44 52 51
Percentage of pupils School 77 91 89
a NC levd 2 or above National 82 83 87
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 30 32 31
NC levd 2 and above Girls 18 19 18
Tota 48 51 49
Percentage of pupils School 84 89 86
a NC level 2 or above Nationa 82 86 87

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2

Number of registered pupilsin find year of Key Stage 2 Year | Boys | Girls | Total
for the latest reporting year 1999 22 22 44
National Curriculum Test/Task Results English Mathematics Science
Numbers of pupils a Boys 13 13 20
NC level 4 and above Girls 16 14 19
Tota 29 27 39
Percentage of pupils School 66 61 89
National 70 69 78
Teachers Assessments English Mathematics Science
Numbers of pupils at Boys 12 15 19
NC leve 4 and above Girls 15 16 16
Totd 27 31 35
Percentage of pupils School 61 70 80
a NC level 4 or above Nationa 68 60 75
Percentages in brackets refer to the year before the latest reporting year.
Ethnic background of pupils Exclusionsin the last school year
No of Fixed | Permanent
pupils period
Black — Caribbean heritage Black — Caribbean 0 0
heritage
Black — African heritage Black — African 0 0
heritage
Black — other Black — other 0 0
Indian Indian 0 0
Pakistani Pakigtani 0 0
Bangladeshi Bangladeshi 0 0
Chinese Chinese 0 0
White White 0 0
Any other minority ethnic group Other minority ethnic 0 0
groups

This table refers to pupils of compulsory

school age only.

St James CE Primary School

23

This table gives the number of exclusions of
pupils of compulsory school age, which may
be different from the number of pupils

excluded.




Teachers and classes

Qualified teachers and classes:

YR-Y6

Tota number of qudified 14.2
teachers (FTE)

Number of pupils per qudified 22.5
teacher

Average classsze 24.6
Education support staff:

YR-Y6

Total number of education 17
support staff

Tota aggregate hours worked 241

per week

Qualified teachersand support staff:

nursery
Tota number of qudified NA
teachers (FTE)
Number of pupils per qudified NA
teacher
Total number of education NA
support staff
Tota aggregate hours worked NA
per week

| Number of pupils per FTE adult | NA

FTE means full-time
equivalent.

St James CE Primary School

Financial information

Financid year 1999/2000
£

Totd income 608511
Totd expenditure 585290.00
Expenditure per pupil 1835.00
Baance brought forward from -5681.00
previous year

Bdance carried forward to next 17540.00
year
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Results of the survey of parents and carers

Questionnairereturn rate

Number of questionnaires sent out 306

Number of questionnaires returned 113

Per centage of responsesin each category

Strongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know

My child likes schoal. 68 29 3 0 0
My child is making good progress in school. 42 45 5 2 5
Behaviour in the schoal is good. 33 63 3 0 2
My child gets the right amount of work to do 31 50 12 5 2
a home.
The teaching is good. 39 49 4 0 8
| am kept well informed about how my child 38 34 17 5 6
IS getting on.
| would fed comfortable about approaching 63 27 7 4 0
the school with questions or a problem.
The school expects my child to work hard 54 36 7 0 3
and achieve his or her best.
The school works closgly with parents. 34 43 12 6 5
The school iswdl led and managed. 40 37 3 2 19
The school is hdping my child become mature 49 42 1 2 6
and responsible.
The school provides an interesting range of 35 40 14 1 11
activities outsde lessons.

Other issuesraised by parents

A number of parents commented that the school had improved in the last year or so. Some were
concerned that the provision for specid educationa needs was not organised effectively enough.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

69. The provison for children in the Foundation Stageis very good. Led by an experienced and
skilled co-ordinator, the children receive a broad, balanced and relevant curriculum. The quaity and
range of learning opportunitiesis good. The reception class teachers and classroom support
assgtant work as ateam to plan and assess pupils progressin the early learning goads. Theissues
raised by the basdline assessment in the reception classes are addressed effectively. There are
opportunities for children who achieve the early learning gods before the end of their timein the
reception classes to work towards Leve 1 of the National Curriculum. This very good provision
represents a sgnificant improvement since the time of the last ingpection. At that time, provison was
deemed to be unsatisfactory, teaching was variable in quality and was unsatisfactory in about one-
third of the lessons observed. Eighty-five percent of teaching is now good, very good or excellent
and fifteen percent is satisfactory. The overall good teaching is having a pogtive impact on children's
learning.

70. Theatanment on entry to the school is broad but, overal, it is dightly below that expected
nationdly for children of their age. Approximately thirteen percent of children have specid
educationa needs and six percent have English as an additiond language. Theseissues are
addressed very effectively during their time in the reception classes. By the time that they are ready
to dart the National Curriculum programme &t the end of their timein the reception classes, the
majority of children achieve well and attain the early learning goas, some children exceed these
gods. Thisisdueto teaching that is at least good and is often very good.

71. There are currently thirty-one children of reception classage. In line with county policy, dl
children are admitted in the September of the academic year in which they arefive. The oldest
children attend full-time and work in amixed class of reception and Year 1 children. The younger
four year olds are in the reception class and attend part-time, initialy.

72.  Arrangements for induction into the reception classes are very good. The class teacher vigts
the three nurseries from which most children are drawn. Prospective parents are invited to an
evening workshop, in which they experience the activities that their children will be asked to do. All
parents are given a brochure containing suggestions on how they can help to prepare their child for
school and support hinvher during the child's time in the reception class. Parents contribute to an
entry profile, which hel ps teachers to identify and assess each child's strengths and developmentd
needs. All of these mean that children are helped to settle quickly into the routines of the school

day.

73. Parents are encouraged to come into the reception classes a any time and some parents give
vauable help in the reception classes, for example, in guiding children in their work on the computer.
Parents are kept very well informed about the curriculum and their child's progress. The linkswith
parents are very effective. The contribution of homework to supporting and extending the work in
the classroom is exceptionally good at the reception stage. The contribution of parentsto children's
learning a school and a homeis asignificant factor in their children's good progress.
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Per sonal, social and emotional development

74. Pupils sdtle very quickly into the routines of the reception classes and thoroughly enjoy
coming to school. The good progress that they make during the year reflects the skilful teaching in
the reception classes where children are constantly encouraged to fed confident about their
achievements and positive about their goals. They work and play together well and show interest
and involvement in al activities. Their atitudes and behaviour are good. Thereisno bullying,
sexism or racism. They are helped to know the difference between right and wrong, and acceptable
and unacceptable behaviour, and to understand the impact of their actions on others. They are
learning to show respect for the fedlings, values and beliefs of others. They are encouraged to
develop persond respongbility. Their relationships with one another and with adults are very good.

75. Adults provide positive encouragement and praise and are good role models in behaviour,
Speech, attitudes to others, enthusiasm and interaction with others. As aresult, children grow in
confidence as learners and fed proud of their achievements. The development of postive
relationships with adults and peers hel ps them to express their ideas and fedlings confidently, to
become more independent and to use ther initiative. They become quite animated during the many
opportunities for role play.

76. Adults aso promote pupils persond development very effectively, by ensuring that the
resources and equipment that the children use are readily accessible to them and that they
understand the need for care in using them, thus helping them to become independent learnersin a
secure and safe environment.

Communication, language and literacy

77. Therearedaily opportunities for children to spesk and listen to each other and to adultsin
one-to-one Stuations, in smal groupsand asaclass. Children's efforts at communicating are
supported and vaued. Adults use every opportunity to guide children to dlarify their thinking and
explain the reasons why things are asthey are. By the end of their time in reception, most children
achieve the early learning gods in communication, language and literacy and some children exceed
them.

78. Dally story times provide children with Sories that excite, interest and inform them. They
listen attentively to favourite nursery rhymes, stories and songs, join in repeated refrains and
anticipate key events and important phrases. During the inspection, they made good progressin
developing their knowledge of rhyming words ending in ‘ed’. They make very good progressin
learning the firgt high frequency words. One child, for whom English is an additional language, hes
dready learnt to recognise sixteen high frequency words during hisfirst four weeks in school.

79. Elements of the literacy hour are used very well by teachersin the reception classes. A good
understanding of phonicsis developed using well-known stories and rhymes. Activitiesin the
classroom support the lesson's focus, for example, story tapes, aphabet games and puzzles, an
animated & phabet program on the computer, recognition word lists and book
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displays. The teaching of handwriting is exceptionaly good and the progress evident from work
samples throughout the year isvery good. The mgority of pupils make agood attempt at writing a
gtory independently, in awell-developed cursive style.

Mathematical development

80. Thisareaof learning isvery wdl taught and by the end of their reception year, most children
achieve or exceed the early learning gods for mathematics. All children in the reception class can
count up to ten by the end of the year and many can count well beyond this. They use mathematica
language with confidence. During the ingpection, they consolidated their understanding of numbers
up to ten and developed an understanding of comparison as they placed up to three objects in order

of length.

81l. Mathematicsis made meaningful throughout the day and is part of red life Stuations. Every
opportunity to develop children's counting skills and mathematica knowledge is seized upon by the
teachers and classroom support assstant. The emphasisis on using numbersin apractical context,
for example, counting how many children are present at regidiration. Parentsin the reception classes
are introduced to the Nationa Numeracy Strategy and are encouraged to support their children a
home through opportunities to add, take away and explore mathematica idess.

Knowledge and under standing of theworld

82.  Children enter the reception class with abasic generd knowledge. They build on this
knowledge to help them to understand more about the world in which they live and the people that
they encounter.

83. At every opportunity, children are encouraged to raise questions and suggest solutions and
answers. They recognise and name avariety of fruits and vegetables. Adults support children well
in investigating their surroundings and encourage them to find out things for themselves. They make
focused observations throughout the day, noting what each child understands, knows and can do, in
order to build on their knowledge, understanding and skills progressively.

84. Children build and construct with awide range of objects, sdlecting appropriate resources and
modifying their ideas as they experiment. They sdect what they need from the wide range available
and use stissors, glue, masking tape, cutters, rolling pins and measuring containers with safety and
confidence.

85. They arevery interested in information and communication technology. They use tape
recorders and programmable toys independently. They complete a smple program on the computer
independently, such as clicking on different icons to make aphabet jigsaws. They progress to word
processing their own stories.

86. They tak confidently about where they live, what they like and didike about their environment
and changes that have occurred when, for example, talking about themselves as babies, toddlers and
school children. They begin to learn about their own cultures and those of other children in the class
and to accept their values and beliefs.
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Physical development

87. Inphysca development, children meet and in many cases exceed the early learning gods.
They are given time to explore, experiment and refine movements and skillsin the safe outdoor play
area. They gainin confidence as they develop control of their bodies and the way they move, such
as when they ride whedled toys. The extengve, well-planned and resourced outdoor area, which
supports and extends learning in every area of the curriculum, isamgor factor in helping children to
make good progress in developing their physical kills.

88. They have opportunities to use one of the school halls on aregular bass. During the
ingpection, they acted out the tory of abear hunt, with gppropriate facid and body movements.
They were enthralled as they followed the bear printsin the hall and acted out the sequence of the
gory. Asaresult of very good teaching and high expectations, children put agreat ded of crestive
and physicd effort into their work.

89. They recognise the importance of keeping healthy and the need for fresh air, exercise, food
and water. They are beginning to understand which foods are hedthy and why. They recognise the
changes that happen to their bodies when they are active, for example, that their hearts are begting
faster.

Creative development

90. Children meet and, in many cases, exceed the early learning gods. Ther credtivity is
developed productively within arich learning environment. Children are given time to explore and
experiment with ideas, materials and activities. They explore colour and texture through a range of
resources and sensory experiences and talk about their observations. They learn to mix colours—
orange, green, brown grey, pink and purple. They explore form and shapein two and three
dimensions and produce interesting models and collages, using a range of well-chosen resources.

91. During the inspection week, they recognised and explored how musica instruments and their
voices can be used in avariety of waysto produce different sounds. They could talk about how
sounds can be changed, for example, The sounds are getting louder.” They sing familiar nursery
rhymes and songs with enthusiasm, tap out repeated rhythms and compose and tape music.

ENGLISH

92. Thelast ingpection found that overdl attainment in English in Key Stage 1 was above that
expected nationdly. At the end of Key Stage 2, attainment wasin line with nationa expectations,
but this represented a degree of underachievement for the most able pupils. Progress was sound in
Key Stage 1, but it was inconsstent from year to year in Key Stage 2 and judged as unsatisfactory.
Teaching was at least satisfactory and frequently good in Key Stage 1, but in Key Stage 2 about
three quarters of lessons were satisfactory and occasionaly good, and a quarter was unsatisfactory.
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93. There has been avery sgnificant improvement since that time: attainment in both key sagesis
above national averages, progressisgood in Key Stage 1 and satisfactory in Key Stage 2, and
teaching is dways at least satisfactory and very often better in both key stages.

94. Inthe 1999 Nationa Curriculum tests, pupils attainment in Key Stage 1 was closeto the
nationa average in reading, but above it in writing. The same is true when the school is compared
only to those with asimilar intake. The percentage reaching a higher overdl| level was well above
the nationa average. In the 2000 tests the profile indicates asimilar or dightly improved picture,
athough national averages are not available for comparison at the time of writing.

95. InKey Stage 2, in 1999, the percentage of pupils reaching the average Leve 4 in English was
below the nationd average, and the percentage achieving higher levelswas well below. Together,
these indicate that overall attainment was below average when compared both to dl schools
nationaly and when the comparison is regtricted to schools with asmilar intake. The resultsfor
2000 indicate a significant improvement, especialy in the numbers achieving the higher Leved 5.
Whilgt, overdl, the schoal's performance over the years 1996-1999 is broadly in line with the
nationa trend, there was clearly adip in performance in 1999, for which the likely explanation isthe
fact that a number of higher attainers | eft the school after the criticisms made in the last report.

96. Inthefirg of the three dements of English, spesking and listening, pupils skills are well
developed. In Key Stage 1, the classroom conventions of putting up hands before answering or
asking are well established. Even when excited or enthusiastic, pupils usudly listen to their peers or
to their teachers respectfully and atentively, remaining quiet while others are spesking. They spesk
after thought, and their responses are usualy relevant and carefully worded. Year 1 pupils were
heard sensbly discussing the ways in which a story might develop. Year 2 pupils tak about their
favourite books in an enthusiadtic, careful and informed way: one able pupil could barely be
resraned from telling the whole story of each of the four Harry Potter books. Much of the
success in gpeaking and listening may be attributed to the school's supportive and encouraging ethos,
which confers upon pupils the freedom and confidence to spesk, while at the same time providing
the clear expectation that they should think firg.

97. Inthe second eement of English, reading, the mgority of pupils perform fluently and
accurately for their ages. Thisis particularly aresult of the school's intensive reading programme:; of
the six pupilsfrom Year 2 who were heard reading individualy, none had read fewer than five
books so far (four weeks) in the Autumn Term. Almost without exception, pupils throughout the
school regard books as sources of pleasure, and their eyes light up when they talk about them. The
vast mgority of pupils are functiond in reading, and those with below average attainment for the
school can generaly read to an average standard or closetoit. Ther reading often lacks
expression, but is usually accurate with ample texts. Average attainers have effective strategies for
working out unfamiliar words. The higher attainers are dready independent readers of books
generally aimed at older children by the end Key Stage 1.
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98. Thethird dement of English iswriting, in which attainment is good in both key stages, because
of the generdly good teaching, and frequent practice (including homework) which pupils receive.
Standards of presentation are usualy good, and improve agppropriately with pupils ages. Writing is
joined up from the earliest possible moment, and positioning and formation develop well. At the end
of Key Stage 1, below average atainers, while joining their writing, tend not to succeed in keeping it
ontheline, or in Szing or shaping their letters gppropriately. Spdling is often inaccurate, but mostly
judtifigble. Words tend to spill out without much control, and thereislittle attention to full stops and
capitas. Middle attainers produce stories of good length (fifty words or more), words are well
chosen for effect, and spelling islogica even though it may not be accurate. Pupilsare
commendably willing to 'have ago' at the right word, even though they are not sure of how it is
written. The highest attaining pupils produce narretives that are well sequenced, and divided into
sentences which are usually marked with full stops and capitas. Sentence structures may be varied
and complex. Stories may even be seen quite conscioudy building up to adimax, usng carefully
chosen words.

99. Thequdity of pupils learning isgood. They enter the school with attainment dightly below
nationa averages, and the fact that they reach above average levels a the end of Key Stage 1
indicates good progress. This progressis maintained satisfactorily throughout Key Stage2. Asa
result of the generdly good teaching and of teachers collaborative and enthusiastic styles, pupils
have pogtive attitudes to their learning: they enjoy English, and respond very readily to the demands
teachers make of them. InaYear 2 lesson, learning was very good because the teachers own love
of poetry and sense of fun with words was communicated: "Which one can we read next? (ina
shared poetry session); 'Can we read Jamboree? One pupil was heard to remark, 'Poetry is
different from other writing. It's much wider'. Great enthusiasm aso contributesto learning in Key
Stage 2, and achora poetry presentation by aclassfrom Years 5 and 6 to awhole school assembly
demondtrated style and confidence - and was received by dl those listening in attentive and rapt
dlence, followed by spontaneous gpplause. In all classes, pupils co-operate with their teachers and
collaborate with each other very effectively. The recently introduced procedures for target-setting
are beginning to impinge usefully upon learning, but they are as yet insufficiently detailed and
monitored. Thereis, however, till atendency to sop work and ask an adult if thereis a problem:
independent learning and spontaneous research are underdeveloped. Behaviour is amost always
good, and very often very good. Pupils start work eagerly and stay on task. Pupils with specid
educationa needs and those for whom English is an additiona language enjoy an equaly good
quality of learning with their peers. they are well supported by teachers, classroom assigtants, and
the many volunteer helpers who come into school.

100. No unsatisfactory lessons were seen, and three quarters of English teaching across the school
isgood or better. There was one outstanding lesson. The Nationd Literacy Strategy isfirmly
embedded in the curriculum and the school has adapted it successfully to meet the National
Curriculum priorities. Teachers knowledge of their subject is good, and they plan carefully, with the
result that their lessons are well structured and purposeful. Lesson objectives are clear and are often
shared with pupils, though the evauations at the ends of the lesson are not usudly set formdly
agang them. Thework set is gppropriately chalenging for dl levels of prior atainment, and there
are usualy opportunities for the more able to extend their achievement together with the necessary
encouragement and mativation. (Thismeetsacriticism in the last report). Pupils are very well
managed: |essons are often so well organised and paced that there is no time for misbehaviour, and,
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inany case, rules are clear, well understood and consistently applied. Teachers know their pupils
well, and track their progress effectively. Homework is used well to reinforce day-time lessons, and
the home-school reading arrangements result in good progress. The marking seen in books,
however, isthin, and targets for the redrafting of work or other improvements do not often appesr,
athough there are ticks and much bland praise. This Stuation is aready improving with the
introduction of individud target-setting.

101. Englishisvery well led by an enthusiastic and well-qudified co-ordinator. He offersinformed
precept and skilful example. He has overseen the effective implementation of the Nationd Literacy
Strategy, and recognises the need for emphasis upon writing aswell asreading. He dso
acknowledges the need for more structured assessment in speaking and listening. Procedures for
assessment in the other dements of English are good, and are well applied to inform teaching. The
introduction, in Years 5 and 6, of a class organisation based upon attainment is aso beneficid.

102. Resourcesfor English are good: there is agood collection of big books and group readers.
The school libraries are pleasant, welcoming, if under-used, spaces. The stock is up-to-date, and
well organised, athough thereis aneed for more multiculturad and dua language books.
Accommodation iswell used, athough the open plan design of parts of the school building
sometimes inhibits teaching and learning.  The slent, magic moment, which may be the high point of
amemorable lesson, may be undermined by a music lesson from another class, or another teacher's
rased volume. The effect is perhgps even more serious when pupils individua contributions cannot
be heard by their peers or their teachers.

103. Literacy iswell supported across the curriculum: teachers promote appropriate technica
language in specidist subjects, asin Year 1 pupils were seen to understand what geographical
features are. Pupils make frequent presentations of their own work to the whole class. Thereis,
however, no consstent gpproach to the correction of technical errorsin marking.

104. English makes agood contribution to pupils mora and socid development through the
collaboration necessary in the Literacy Hour, and through the discussions which frequently take
place. It dso contributes well to their cultural development through the study of greet literature from
around the world, like the Caribbean and African poetry which was seen being enjoyed in Year 5
and 6. Its contribution to their spiritua development is very good, through the specia moments of
awe and wonder as they come to the high points of a story, play or poem, or when they recognise
their own success with words.

MATHEMATICS

105. The results of the 1999 nationa tests at the end of Key Stage 2 show that pupils achieved
dandards that were below average compared with al schools nationally, and with schools having a
smilar percentage of pupils digible for free school meals. The proportion of pupils reaching
standards above those expected for pupils aged 11 was also below average. Results of the 1999
national tests at the end of Key Stage 1 were above both the national average and the average for
gmilar schools.
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106. When consdering the results over afour-year period to 1999, results show a gradualy
improving trend overdl. The school explains that the below average performance at the end of Key
Stage 2 is due to the unusudly high proportion of more able pupils who leave the school & the end
of Key Stage 1. There was aso a well-above-average number of pupils with specia educationa
needs in the 1999 Year 6 age group. Unpublished results for 2000 show asmal increasein the
number of pupils achieving or exceeding the expected level. These results relate to a group of thirty-
eight pupils, sixteen of whom were on the register of specid educationa needs. The school's data
shows that pupils who remain at the school in Key Stage 2 achieve gppropriately.

107. Inspection evidence indicates that standards achieved by pupilsin the current Year 2 and
Year 6 aeinline with age-related expectations. The Nationa Numeracy Strategy has been
successfully introduced and a greater emphasisis being placed on menta mathematics. These
initigtives, together with the grouping of pupils by attainment at the end of Key Stage 2 are having a
positive impact on pupils learning.  Standards of atainment in using and understanding number are
above averagein Year 2. Pupils benefit from regular practice at the start of lessons and from
opportunities to discuss different Srategies. Where teaching is most effective, these sessons are
lively, have a brisk pace, chdlenge al pupils with carefully targeted questions, and enable the higher
attainers to make rapid progress. An excellent example of thiswas seeninaY ear 2 lesson where
pupils were being chalenged to devise strategies for getting from 26 to 47. These pupils were
developing avery good understanding of place vaue to 100. Teaching has shortcomings where
pupils are not well motivated at the start of the lesson and they become restless and lose
concentration. Pupils with specid educationa needs and those who learn English as an additiond
language are well supported in lessons and in small groups. This enables them to have full accessto
the curriculum and to make appropriate progressin their learning. By Year 2, most pupilsgain a
good grasp of number facts to 100 and beyond, and can recdl them. They retain well what they
have been taught. Pupils continue to make good progressin Key Stage 2. By Year 6, higher
attaining pupils add and accurately subtract numbers above 1000, recognise proportion, know the
names of different angles and triangles, and caculate perimeter and area. All pupils have a sound
understanding of division, probability and interpreting graphs. Teacherswork hard to develop
pupils menta agility, but the important skills required for devising and explaining problem solving
strategies have not been well developed over the years. Asaresult, pupilsin Key Stage 2 are not
secure in devisng grategies or in explaining their work.

108. All aspects of mathemeatics are given gppropriate consderation. Teachers expect work to be
nestly presented and pupils respond well. Work is marked regularly but does not always indicate
standards reached or how pupils can improve their work. The recent focus on information and
communication technology is having a pogitive impact on pupils data handling skills.

109. Thereisno Sgnificant difference between the qudity of teaching and learning in both key
stages and it isgood overal. Of the twelve lessons seen, one was excdlent, one was very good,
eight were good and two were satifactory. This shows a very sgnificant improvement snce the last
ingpection, when twenty-five percent of the teaching was unsatisfactory or poor. Common features
of amog dl lessons are the good management of behaviour, and good use of the structure of the
National Numeracy Strategy. Teachers have clear learning intentions and pupils know what they are
expected to learn. In the best lessons, teachers plan the activities to build on learned kills and alow
scope for individua learning and reflection. In these lessons, plenary sessions are used well to
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monitor progress, identify misconceptions, and consolidate expectations. The mgority of pupils are
keen to learn, athough some find concentration for long periods difficult, especidly where teachers
give lengthy explanations rather than employing a good range of interesting, effective teaching
grategies. Teachers use homework well so that pupils consolidate their knowledge and develop
independent learning kills.

110. Pupils numeracy skills are used to support work in science and design technology. However,
there islittle evidence to indicate that these skills are built into the planning or developed
systematicaly acrossthe school. An exception isin information and communication technology,
where data handling skills are well developed. In these lessons, pupils show agood leve of
confidence in the manipulation of data and the creation of mathematica modds using a computer.

111. Thesubject iswdl led by co-ordinators who are enthusiastic, have a good knowledge of the
Nationa Numeracy Strategy, and have revised the policy on mathematics. Teachers have benefited
from recent training and parents have attended a curriculum evening when the school's strategy for
teaching mathematics was explained. Planning is monitored, though the co-ordinators rolein
monitoring the qudity of teaching and learning has yet to be fully developed. Assessment
arrangements are good and are standardised across the school. Test results are closely analysed to
identify wesknessesin provison or underachievement by particular groups of pupils. Targets for
individua and group improvement are accurately set and pupils progressistracked. Higher-
attaining pupils a the end of Key Stage 2 are well provided for during their weekly withdrawal
sesson. Thisisadeveloping areaand is dready having a podtive impact on their learning.

SCIENCE

112. Pupils make good progressin science, in both key stages. Thisislargely because of good
teaching, which enables pupils to find out by investigation, and a broad and varied curriculum.

113. Results of the 1999 Nationa Curriculum teacher assessments for the end of Key Stage 1
were broadly in line with national averagesfor Leve 2, the expected level, but above nationd
averages for the higher Level 3. When compared with smilar schools, the Level 2 results are below
average, but the Leve 3 results remain above average. The 2000 results are an improvement at
both Leve 2 and Levd 3, dthough there are no nationa comparisons available yet.

114. Results of the 1999 Nationa Curriculum tests a the end of Key Stage 2 show that the
percentage of pupils reaching Leve 4, the expected level, was above the national average, but well
below a Leve 5. Thisindicates that there was not enough chalenge in the work for the more able
pupils. These judgements were the same when compared with Smilar schools. Nevertheless, when
the school's overdl performance is compared to that of schools nationdly and to those with asimilar
intake, it was average. Nationdly, boys achieve dightly higher than girlsin science. Thiswasthe
case at S James, and athough the gap was dightly wider, there was not a significant difference.
The 2000 results show adight increase in the
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percentage reaching Level 4 or above, but a marked increase in those reaching Level 5. Thishas
been brought about by particular atention being given to the more able pupils, especidly through
questioning which probes their thinking. Trends over the previous three years have been upwards,
athough therewas adight dip in 1998.

115. Inspection evidence shows that the attainment of current Year 2 pupilsiswel in line with
expected andards. Thisisapostive picture for this early stage in the academic year, and pupils
are well placed to achieve higher by the end of the key stage. For example, Y ear 2 pupils know
that humans need food to live, and that eating the right types of food helps us to stay hedthy.
Teachers then lead pupils effectively into scientific enquiry to find out the effect that heat has on
various materids, in this case, food. They cook various foods to see the changes which occur.
Pupils are beginning to work together to collect evidence to help them answer questions. They
discuss what they think might happen, then observe carefully and communicate their ideasin
language, drawings and charts. This activity effectively links the three areas of sudy, namdly:
scientific enquiry, life processes and living things, and materials and their processes.

116. The atainment of current Y ear 6 pupilsis above the expected standards. Once again, this
bodes well for results a the end of the year. When studying materids and their properties, pupils
can predict and then test to find which materials are soluble. They have agood understanding of
how to conduct afair test, observe carefully, and record their results neatly. They understand that
some smple mixtures can be separated, and that different methods have to be used according to the
solution. For example, they were able to separate a salty solution and powder paint by evaporation,
and separate sand in water by filtration.

117. In both key stages, pupils of al abilities, including those with specid educationa needs and
those with English as an additiond language, are making good progress. Thisis achieved largely by
the different amount of support given rather than through different activities.

118. Pupils attitudes and behaviour are usualy good, and often very good in Key Stage 1. Thisis
because of the exciting activities put before the pupils which interest and motivate them. For
example, in Key Stage 1, pupilslearn about the five senses. An activity often used to encourage
them to use the sense of touch is a ‘feely bag' where they have to guesswhat isinside by feding.
Instead of this approach, the teacher had itemsin black water, which meant that pupils were
required to fed items under the water, and had greet fun doing so. Not dl lessons can be as exciting
asthis, but even when they are not, attitudes and behaviour are never less than satisfactory, and
pupils co-operate sensibly. They listen carefully to the teacher, paying good attention, which enables
them to concentrate on their work and make good progress.

Teaching in science is never less than satisfactory, and in over eighty percent of lessonsit is
good or very good. The good aspects of teaching observed in many lessons are:

*  detailed lesson planning;

*  dear learning objectives, which are usudly explained to the pupils at the beginning of the
lesson;

*  resources very well prepared and well used;

*  teachers good knowledge and understanding;;
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*  very good use of learning support assstants to work with individuas or groups within the
class,

*  good relationships between al pupils and adults in the class, cresting a purposeful working
atmosphere;

*  good questioning techniques providing the teacher with opportunities to probe thinking, check
understanding and correct mistakes,

* avaiety of activities to motivate pupils and mantain their interet;

*  good management of pupils.

119. Together, these positive aspects are ensuring that pupils are making good progressin their
knowledge, skills and understanding.

In some lessons, thereis room for improvement in:

*  opportunities for pupils to research independently, for example by encouraging them to devise
their own experiments and find their own methods of recording the results of their testing;

*  the pace of thelesson, for example by not having pupils sitting on the carpet in discussion for
so long;

* ensuring that marking of work provides guidance on how to improve, and not Smply a
cursory tick even when work isincorrect.

120. Literacy and numeracy skillsare well used in science. For example, numeracy skills are used
when measuring and recording the results of their experiments. Spesking and listening skills are used
during discussion sessions, and writing when recording the results of their experiments. There has
been insufficient use of information technology in science for accessng information viathe internet or
CD ROMs, and for presenting data collected during experimentsin avariety of forms. However,
with recently acquired new equipment, the Situation has changed dramaticaly for the better in the
past few weeks as pupils have had regular opportunities to use the equipment in the new information
and communication technology suite.

121. Thework of the co-ordinator, together with the whole-school emphasis on the quality of
teaching, has ensured that science is developing well throughout the school.  There has been good
andysis of pupils performance to identify strengths and weaknesses, and strategies have been put in
place for improvement. For example, the co-ordinator has drawn up sets of questions that are
designed to chalenge more able pupils. Work is going on to develop anew curriculum that is
closgly linked to the school's own topics, and dso fully meets the new requirements. Assessment is
addressed wll, with assessment sheets for each year, pupils individual portfolios, and a school
portfolio with exemplars of the different levels of achievement. The co-ordinator monitors the
planning to ensure that the curriculum is covered adequately, and monitors books to ascertain
gandards. However, too little emphasisis placed on the co-ordinator monitoring the qudity of
teaching in science.

122. Thereis sufficient gpparatus and equipment to deliver the current curriculum, and it iswell

stored and labelled. Thereis an appropriate collection of science booksin the library. The school
has good outside facilities which are used particularly well for environmenta
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science. The nearby lakeisaso well used for such activities as pond dipping and 'Rose€'s Walk' for
the youngest children, and visits are made to nearby farms. Extra-curricular activities such as 'Roots
and Shoots, gardening club and cookery club, al contribute towards developing pupils knowledge,
skills and undergtanding, as well as providing effectively for their socia development.

123. The school has made many improvements since the last ingpection. Work covered in parale
classes is the same now, since the teachers plan together. Opportunities are taken to extend the
more able pupils, particularly by the use of chalenging questions. Opportunities are taken to forge
links with other subjects, including music, English and mathematics, and teachers have a sound
knowledge and understanding of the subject. However, in some areas, not sufficient improvement
has been made; for example, marking is till sometimes superficid, with insufficient indication to a
pupil of how to improve, and there is till too little monitoring of science teaching by the co-
ordinator.

ART AND DESIGN

124. Standards at the end of both key stages are above the expectations of the National
Curriculum. This represents a sgnificant improvement since the last ingpection when attainment was
satisfactory in Key Stage 1 and unsatisfactory in Key Stage 2. All pupils, including those with
gpecid educationd needs and those for whom English is an additiond language, make good
progressin the development of their knowledge, skills and understanding. At the time of the last
inspection, progress was satisfactory at Key Stage 1 and unsatisfactory at Key Stage 2. During this
ingpection, two lessons were observed in Key Stage 1 and three lessonsin Key Stage 2.
Judgements are based on these lessons, a scrutiny of work, teachers long-term and medium-term
planning, the scheme of work, current displays and discussions with the co-ordinator.

125. Inthelessons observed in Key Stage 1, both classesin Year 2 explored texture. Groups of
pupils drew on their knowledge of Van Gogh's paintings, as they used paette knives and paint
mixed with glue to paint their version of flowers, based on close observation; studied William
Morriss paintings of nature and produced a repesat pattern in play dough and, later, on paper;
sewed three dimensiona felt flowers on to a piece of materid; and made their names in textured
letters on a piece of paper, for other pupilsto fed and identify. Over the year, pupilsin Year 2
produce a picture based on those of famous artists, explore line, shape and colour in naturd forms,
and observe natural objects such asfruit and vegetables. They use shape, space and pattern in their
reproductions of loca buildings and draw the externa features of homes.

126. During the ingpection, pupilsin the three Y ear 5/6 classes recorded aspects of an
environment, showing an understanding of relative Size, distance and shape. They observed and
recreated an aspect of astimulus to form part of a composite work. They evauated the work of the
group asit developed. The lessons made a significant contribution to pupil's spiritua development
through reflection on their own work and the work of others. It contributed to their socia and
persond development through group and team work. 1t aso contributed to their cultural
development.
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127. Pupils atitudesto art are good. They show interest, enthusiasm and involvement in thelr
work. They tak enthusiagticaly about the tasks thet they areinvolved in. They contribute ideas and
opinions willingly and respond positively to each other'swork. They try hard to emulate the work of
great artists and are keen to learn new techniques. They use resources with great care and
appreciate the help and guidance given them by adults. Their very good relationships and good
behaviour contribute to their progress. They show initiative and persond respongbility in their
sdection of materias and in tidying up.

128. Teaching isgood overal at both key stages. Of the lessons observed, it was satisfactory in
one lesson, good in one lesson and very good in the other three lessons. Teachers knowledge and
understanding of techniques and the work of the great artistsis good. They teach the basic kills
very wel. Ther planning and teaching methods are good. They manage pupilswell. They usetime
and resources well.  Classroom ass stants make a significant contribution to pupils learning. The
quality of ongoing assessment is good and pupils are encouraged to evauate their own work and the
work of others. Homework is set, where gppropriate, to support and extend the work in schoal.
All pupils, including those with specid education needs and those for whom English is an additiond
language, achieve well, as aresult of good teaching and support. Pupils apply consderable cregtive
effort to their work.

129. The gppropriate satutory curriculumisin place. The scheme of work is based on guidance
from the Qudifications and Curriculum Authority. It is supported by resources which are adequate.
The provision of support for pupils with specid educationd needs and those for whom English isan
additiond languageisvery good. Literacy skills, particularly spesking and listening, are used
effectively. Many pupils attend an extra-curricular art club. The loca environment is used well for
close obsarvationa drawings, landscapes, drawings of buildings and rubbings. Pupils vist the
museum regulatly.

130. Teachers monitor pupils academic and persona progressinformally and provide good
educationa and persond support for pupils. They use ongoing assessment to inform their weekly
planning. In addition, pupils evauate their own work at regular intervals. The procedures for
monitoring pupils persond development are good but the procedures for monitoring pupils
academic work are inconsstent.

131. The co-ordinator provides good leadership. Thereisan art policy and arecently revised
scheme of work. Achievement in art has been raised for pupils of dl levels of ability, including
higher-attaining pupils. Assessment is planned as part of the new scheme of work but is not yet in
place. Resources are adequate and are readily available. There are some good displays around the
school, supported by pictures by famous artists. The role of the co-ordinator is not yet fully

deve oped to include the monitoring of teaching and learning.
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DESIGN AND TECHNOLOGY

132. Standards have improved in both key stages since the last ingpection. At that time, pupils
attainment in designing and evaluating were barely at the required standards for pupils aged seven.

It was reported that stlandards in designing, evauating and modifying were below average at the end
of Key Stage 2 and that pupils were making unsatisfactory progress. Inspection evidence shows
that standards of attainment in al aspects of the subject are now satisfactory at the end of both key
gages. The schoal's planning is now being supported by nationd guidance. This helpsto ensure the
systematic development of skills, as pupils move through the school. However, assessment
procedures to ensure the systematic development of these skills are in the early stages of
development. Design and technology is taught as a discrete subject and is appropriately integrated
into elements of cross-curricular work; this enhances its relevance and pupils understanding. A
good example was seen on display of where pupils designed and made clay tiles and buildings
during Tudor Week.

133. By theend of Key Stage 1, pupils work shows that they have acquired a sound level of
competency and are able to choose from arange of tools, materias and resources. They assemble
their products by cutting and shagping components and materials with some precison. They use
congtruction kits successfully to build toys with moving parts. Pupilsin Key Stage 2 work from
plans they have produced, evauate ideas, showing understanding of the Stuations in which designs
will have purpose, and an awareness of limitations of the materials used. They understand and
explain avariety of ways of joining a structure together and think ahead about the order of work,
choosing materids, tools and techniques redigtically. A good example of thiswasseeninaYear 4
lesson where pupils were making informed choices when making chairs from avariety of materids,
and evaluating their work asit developed. Year 5 and 6 pupils make vehicles with moving parts.
They produce step-by-step plans that identify the main stagesin making, and list the processes and
materials needed. Food technology is appropriately represented in both key stages. Year 2 pupils,
for example, design hedlthy diets and plan recipes.

134. Teachersensurethat al pupils, including those with specia educationa needs and those with
English as an additiond language, have equd accessin lessons. Boys and girlswork equaly well on
tasks. No lessons were seen in Key Stage 1 and three were seen in Key Stage 2. One lesson was
good, one satisfactory and one, where pupils behaviour was not well managed, was unsatisfactory.
L esson observations, together with other evidence, indicate that teaching and learning are
satisfactory in both key stages. Teachers plan well and have a secure knowledge of the subject.
This dlows them to chalenge pupils with interesting tasks which motivate them to learn and to
acquire new skills. Pupils behaviour is generdly well managed and teachers have good, postive
relationships with them. Most pupils have very good attitudes to their work and this has a positive
impact on their learning. Good use is made of class'oom assistants to support pupils learning.

135. Resources and accommodation are adequate and ensure that the subject can be taught
effectively. The scheme of work identifies skills to be developed and suggests idess for teachersto
includein their work. The co-ordinator does not yet have arole in the direct monitoring of teaching.
Assessment procedures are a so underdevel oped.
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GEOGRAPHY

136. The report on the previous ingpection described attainment in geography asin line with that
expected in each key stage, with some underachievement among higher-ataining pupils. 1n some
classes, coverage of some aspects of the subject was superficid.

137. The present ingpection findings are that attainment in Key Stage 1 is below what might be
expected for pupils at that age. Thisis because the coverage of the geography curriculum has been
thin and superficid. In Key Stage 2, more ground is covered at a satisfactory depth, and attainment
isin line with age-related expectations.

138. Pupilsin Year 1 were seen preparing their own 'holiday brochures. They understand what is
digtinctive about a holiday locadity, and understood the word ‘festure. In Year 2, in their sudy of
. Lucia, pupils know about how bananas are picked and exported as the idand's principa source
of income, but other ideas and recollections are confused and inconsistent. Few pupils have a clear
idea of the influences which makelifein St. Luciaasit is, or even the main differences from life in the
United Kingdom. In the analysis of completed work from the end of Key Stage 1, there was some
work which showed that higher attainers understood maps and symbols. Therewas dso an
exercise in which pupils were asked to match kinds of home (terraced, detached, semi-detached,
flats) with the people who might live in them. Thisis smpligic unchalenging work in which no oneis
able to perform at an above average level. No work was seen on the effects of human beings on the
landscape or on the evauation of alocdity, and there was no use of a subject-specific vocabulary.
Pupils attainment is therefore limited by thisinadequacy of subject content.

139. Partly because of the greater length of Key Stage 2, and partly as aresult of avery useful
resdentia field study, attainment is better a the end of Year 6. Pupils have alively sense of
environmental responsbility, and their work in Year 4 on an andysis of (‘clean’) domestic rubbish
showed a good understanding of man's effect on his environment. There were aso good discussons
about the problem of waste, and some interesting ideas about its disposa. In their work on an
Indian village, pupils showed good factua knowledge, but attainment is till only on an average level
because they showed little understanding of cause and effect - of why things are asthey are.
Accounts of thefidld vigt to Alfrion show much grester understanding, arisng from the careful
preparation beforehand and from seeing the evidence of such processes as marine erosion first hand.

140. Pupils progressislimited in the same way and for the same reason asthar attainment.
However, there are examples of agood qudlity of learning, asin the Y ear 4 lesson just mentioned
and in the fidld study vist, where enthusasm and very good motivation are clear from the diaries
which they have written, in which they describe the excitement before the visit, and the enjoyment of
the activities undertaken. They respond well to questionsin class, and work together effectively.
Behaviour is usudly good, and very good as pupils mature. Independent learning is unusud,
however, and pupils are more often to be found completing answers on aworksheet than devising
and answering questions themselves. Pupils with specid educationad needs and those for whom
English is an additiond language make progressin parald with their peers.

St James CE Primary School 40



141. Theteaching in haf of the Sx lessons seen was judged as satisfactory. Two lessons were
good, and one was very good. The better lessons are characterised by careful planning, interesting
content, challenging work, and engaging delivery. Thisisillugtrated by the lesson on waste disposa
in Year 4. The wesker teaching identified in the andysis shows insufficient depth and alack of
chdlenge. Marking as seen in pupils booksis too generd to be of much assstanceto pupils: itis
insufficiently analytical, and suggestions for improvement are very rare. Ticks and no moreisthe
usua pattern, and comments are amost aways bland praise and not very useful. There are no
agreed and standardised procedures for the assessment of progress in geography.

142. The co-ordinator for geography is an experienced and effective teacher who recognisesthe
need to protect the geography curriculum from being squeezed by the current emphasis upon literacy
and numeracy - partly the reason for the curricular shortcomings aready mentioned. Thereisa
good subject policy and the scheme of work is under review, using the Curriculum 2000 guidelines
and national guidance. Resources are just satisfactory, but there is a shortage of large pictures that
can be used in whole class lessons, and there are insufficient atlases and globes for each classroom

to be appropriately equipped.

143. Geography makes agood contribution to pupils sociad development through the activities of
the field vigt, and through the study of how different societiesinteract. Their mord development is
dimulated through the study of environmenta issues, and their cultura development through their
work on distant locdlities.

HISTORY

144. Attainment at the end of Key Stage 1 isin line with the expectations of the Nationa
Curriculum; at the end of Key Stage 2 it is better than this. This represents an improvement since
the last ingpection when it was satisfactory in Key Stage 1 and unsatisfactory in Key Stage 2. Al
pupils, including those with specia educationa needs and those for whom English is an additiondl
language, make satisfactory progressin Key Stage 1 and good progressin Key Stage 2. During the
ingpection two lessons were observed in Year 2 classes and onelesson in Year 3. Judgements are
based on these lessons, an analysis of work which is of particularly good qudity in Key Stage 2,
teachers long-term and medium-term planning, the scheme of work, current displays, photographs
and discussions with the co-ordinator.

145. Inthelessons observed in Key Stage 1, both classesin Year 2 developed their historical
enquiry skills by finding out about the past from arange of sources. They contributed well to a
discussion on the differences, including hardships, of Victorian times. Victorian artefacts from the
museum and modern kitchenware to compare supported both lessons. They gained first-hand
experience of washing clothes by hand with sogp and water. Pupilsin Year 1 begin to develop a
sense of chronology through a comparison of people's work, clothing, means of transport and
homes today and in the time of their parents and grandparents. They begin to look at life in Tudor
times through the school's "Tudor Week'.
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146. Inaninformation technology lesson observed in aYear 3 dass, pupils learned to combine
graphics and text on the computer, using atopic bank to insert a picture of a Roman soldier, thus
making links with their work in higtory. In the only history lesson observed in Key Stage 2, pupilsin
aYear 3 class developed their sense of chronology by placing some important dates in Roman times
onatimeline. They demongtrated that they had a good understanding of what life was like both for
the Cdts and the Romans during the Roman occupetion of Britain. The whole school studies
aspects of lifein Tudor times through the schools Tudor Week' and make good links with art,
producing Tudor shields and Tudor miniatures. Pupilsin Y ears 5/6 sudy Queen Victoria, learn
about indugtria towns and produce an indudtrid time line and amap of the main industrid towns.

147. Pupils attitudesto higtory are good. They show interest, enthusiasm and involvement in their
work. They are motivated and contribute readily to class discussions, ask questions and listen
carefully to what the teacher and other pupils say. Ther behaviour isgood. Ther rdationships with
their peers and with the teacher and other adults are very good and contribute to their learning.
They use resources with care and are particularly interested in artefacts from the past. They are
responsible in their selection of gppropriate resources and in the way that they put resources away.
They apply intellectud effort to their work and work at a satisfactory pace.

148. Teaching isgood, overal, at both key stages. It ranged from satisfactory to very good in the
lessons observed. Teachers knowledge and understanding is good. They teach the skills of
historica enquiry well. They plan well and their teaching methods are effective. They manage pupils
well. They use time and resources efficiently. Classroom assstants make a sgnificant contribution
to pupils learning. Homework is set, where appropriate, to consolidate and further extend work in
the dasssoom. All pupils, including those with specid educationd needs and those for whom English
is an additiond language, achieve satifactorily at Key Stage 1 and well a Key Stage 2. Pupils
interest, concentration and independent approach to learning are good.

149. The scheme of work is based on guidance from the Qudifications and Curriculum Authority.
It is supported by resources which are adequate and the curriculum is enriched by visits to places of
historica interest. The provision of support for pupils with specia educationa needs and those for
whom English is an additiond language is very good. Literacy skills, particularly writing, are used
effectively to write imaginatively about life in higtorica times.

150. Teachers monitor pupils academic and persona progressinformally and provide good
educationa and persond support for pupils. They use ongoing assessment to inform their weekly
planning. In addition, pupils are encouraged to evauate their own work. The procedures for
monitoring pupils persond development are good but the procedures for monitoring pupils
academic work are inconsstent.

151. The co-ordinator provides effective leadership. Assessment is planned as part of the new

scheme of work but is not yet in place. Resources are adequate and are readily available. Therole
of the co-ordinator is not yet fully developed to include the monitoring of teaching and learning.
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INFORMATION AND COMMUNICATION TECHNOLOGY

152. The development of information and communication technology has been amgor focus for
the school and recent improvements are having a positive impact on sandards. Attainment levels
match the national expectation for pupils aged saven and deven. Appropriate skills are now being
taught in dl year groups and pupils are gaining good experience across dl dements of the
information and communication technology curriculum. Thisisavery sgnificant improvement snce
the time of the last ingpection when pupilsin Key Stage 2 were not covering the full range of the
programmes of study of the Nationd Curriculum. Asaresult, pupils attainment was then below that
expected nationaly of pupils aged eeven. The improvements made since then have been promoted
by the very good leadership and management by the subject co-ordinators. The schoal is very well
placed to continue to raise standards and to make increasing use of information and communication
technology to support other subjects.

153. All pupils are now taught in the newly-developed computer suite as well as having access to
class computers. Teachers and support staff have good knowledge of the subject and this helps to
ensure that the time pupils spend in the suite is used effectively and that pupils are chalenged as they
work. Pupilswith specid educationa needs or who speak English as an additiond language are
supported well by classroom assistants and teachers. They learn at aSmilar rate to the rest of the
dass. The very good relationshipsin al classes ensure that pupils readily take turns and help others.

154. The qudity of teaching was judged to be good overdl in both key stages. Of the ten lessons
observed, teaching was very good in two, good in seven and satisfactory in one. Teachers plan
effectively, using nationa guidance which has recently been implemented. This hepsto ensure the
progressive development of skills as pupils move through the school. Teachers explanations are
aways clear and, consequently, pupils understand what they are to do. Lesson observations,
andlysis of teachers plans and of completed work shows that by the end of Key Stage 1, pupils
confidently gather information from a variety of sources, enter and store informetion in avariety of
forms and retrieve information that has been stored. 1n good Y ear 2 lessons, pupils worked
confidently as they recorded data graphicaly. They printed out the resulting charts and graphs and
discussed their findings sensibly. They made good progress becauise the previous lesson, aswell as
good introductory sessions, prepared them well for the work. Plansindicate thet later in the year,
pupils will have opportunities to control devices, such as programmable robots, by entering smple
ingructions.

155. Data-handling skills are suitably developed across the school. By Year 6, pupils create and
use a Spreadsheset to produce costings within abudget. They confidently use the formula bar to
enter data. Thisis having a positive impact on pupils knowledge and understanding of data
handling, which had been an area of weakness in mathematics. Information and communication
technology is aso being well used to support work in other areas of the curriculum such as English,
science and higtory. There are computers in the classes and these are effectively used to reinforce
and consolidate skills during lessons.

156. All pupils save their work on to their own individua disks and teachers use thisinformation

well to assess pupils knowledge and to provide extra support where necessary. There are very
good links with the secondary schoal to which most pupils trandfer at the age of deven. During the
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ingpection, Year 5 pupils were observed being very effectively taught control technology by teachers
from the information and communication technology department at the high school. This hepsto
widen pupils experiences and gives them access to resources not usualy found in primary school.
All members of gaff are committed to raising andards. As the subject continues to develop, more
structured monitoring of teaching and learning will be necessary so asto identify any weaknessesin
provision.

MUSIC

157. Inthelast ingpection it was found that pupils made good progress and thet their attainment
matched that which could be expected for children of that age.

158. It wasimpossble in thisingpection to see more than three short music lessons. Thiswas
partly due to other pressures on the inspection timetable, but principaly to the fact that the music
gpecidist was on sick leave, and some planned lessons therefore did not take place. The limited
conclusions which can be reported are therefore based upon those lessons, upon interviews with
pupils and teachers, and upon assemblies attended on each of the four days of the ingpection.

159. Broad indicetions are that Sandards in music are at least satisfactory, as are learning and
teaching. The strongest indication of thisis the way in which pupils of both key stages sing: they sng
(often from memory), both accompanied and unaccompanied, strongly and tunefully. Pupilsin Key
Stage 1 can successfully creste musicd patterns and play untuned instruments rhythmically. Pupilsin
Y ear 3 ligen carefully to music and discuss how it makes them fed. The strength of music in the
schoal is aso shown by the existence of two choirs, an instrumental group and three recorder
groups.

160. Pupils show great enthusiasm for music and greet their opportunities to sing with greet
excitement - particularly if they are asked to Sing one of thar favourites. Ther performancesin
assemblies, both as awhole school or when a 'Y ear 5/6 class presented chora spesking, shows a
well-devel oped understanding of the needs of ensemble work. At the time of writing, Sixty-eight
pupils are recaiving individud or smal group tuition in piano, guitar, violin and flute. All pupils make
amilar progressin music, including those with specia educational needs or for whom Englishisan
additiond language.

161. Teaching is shared between the recently appointed specidist co-ordinator and class teachers.
It follows a good commercial scheme which is supported by good recorded materid. Resources
are judged as satisfactory: there are three pianos and a range of eectronic keyboards. The
collection of other instrumentsis barely adequate, and many are not in good repair.
Accommodation for music in the school's smdler hal isvery good, but when lessons have to be
conducted in classrooms, the open plan design of part of the school is a consderable problem, with
interference to other lessons.

162. Music supports pupils socid development well, through their working together in performing

and composing. Culturd development is extended through the music from other cultureswhichis
part of the subject scheme. Spiritual development is stimulated through the part music playsin
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assemblies, and even more through the moments of awe and wonder experienced in listening to
great music, or in making beautiful sounds. There are currently no whole school assessment
procedures that are used consstently.

PHYSICAL EDUCATION

163. Pupils are provided with arange of well planned physical education opportunities. They work
well and make satisfactory progress.

164. Attanment a the end of Key Stage 1 is broadly in line with nationa expectations, athough
thereisastrength in dance. Here, teachers and classroom ass stants set very good examples, and
pupils become thoroughly engrossed in their work. For example, Year 1 pupils mimed putting on
clothes and becoming aclown. They followed the music and ingtructions well, developing their
movements into a complete performance. In gymnastics, they transport mats and benches safely,
and perform imaginatively, dthough they are less keen to watch others, and sometimesto listen to
the teacher. In games, they are developing appropriate control of their running and dodging skills.

165. Pupils make satisfactory progress, and their attainment at the end of Key Stage 2isinline
with nationd expectations. Aswith Key Stage 1, pupils perform well in dance. Older pupils had a
dance workshop with an Indian dancer, and they followed this up with awel thought out dance of
their own with authentic movements. In gymnastics, pupils are gaining gppropriate control of their
movements, such as baancing in asymmetrica way. In games, pupils are developing ther abilitiesin
throwing and catching, and lead on to finding strategies to keep possession in smal-sded games.

No swimming was observed during the ingpection, but indications are that about e ghty-five percent
of pupilsleaving in Year 6 are able to swim the required twenty-five metres.

166. Pupils atitudesin Key Stage 1 are variable. In adance lesson where expectations of work
and behaviour were high and the teacher and classroom assistants gave a very good lead, the pupils
responded very well and made very good progress. In agymnastics lesson, athough the teacher
worked hard to inspire and motivate the pupils, a Sgnificant number who were being slly affected
the progress of the whole class. Attitudes and behaviour are dso variable in Key Stage 2, but here
it ismore directly related to the expectations of the teacher. For example, in a dance lesson where
pupils were very well managed and expectations were high, they were thoroughly involved in their
Indian dance and made very good progress. In agymnastics lesson, expectations were not so high,
for example, a pupil deliberately taking along time to get changed was not noticed by the teacher.
During the lesson, the teacher continually asked pupils to 'sit out', but strategies to improve pupils
behaviour were unsuccessul.
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167. Themgority of teaching in physical education is satisfactory. Noneis less than satisfactory
but there are some very good lessons. 1n many lessons, good practice was exemplified by:

*  good planning, including clear learning objectives and an appropriate warm up;

*  agood variety of activitiesto maintain pupils interest;

*  good pace to the lessons, with plenty of opportunity for pupilsto be active and practise the
skills they have been taught;

*  pupils very well managed with high expectations and good encouragement;

*  good use of demongtration by the class teacher and by pupils;

*  good knowledge and understanding of the subject by teachers, enabling good interventions
to correct mistakes,

*  safe handling of equipment.

168. These aspects contributed to pupils being able to make satisfactory, and sometimes very good
progress. However, there are some features in teaching which need improvement. For example:

*  pupils do not dways bring the correct kit. Sometimesthey are alowed to play games
wearing school shoes and jewe lery which could prove dangerous,

*  draegiesfor maintaining good behaviour are not always successful;

*  timeis sometimes wasted by lessons not sarting on time, or by pupils waiting too long for
turns.

169. On these occasions, pupils progressisimpeded and is sometimes unsatisfactory.

170. The co-ordinator has only been in position for afew weeks, so has yet to have an impact on
the subject. The scheme of work is under review in the light of the guidance of the Qudifications
and Curriculum Authority. Thereis an appropriate range of activities which are availableto dl
pupils, including outdoor and adventurous activities which take place during aresdentid vist. A
particularly good aspect of the physicd education curriculum isthe incluson of pupils with physica
disabilities, who are supported well and make good progress for their ability. Pupilsin Year 4 take
part in swvimming sessions at the loca swimming pool, but there are no further opportunities for
pupilsin Years 5 and 6 who are till unable to swvim. Thisyear, approximately fifteen per cent of
Year 6 pupilsfal into that category. Thereis an gppropriate policy which includes aspects of hedlth
and safety, but these are not dl followed consigtently. In particular, incorrect clothing is often worn,
and jewelery is not dwaysremoved. Thereisagood range of extra-curricular activities run by
teachers, parents, governors and outside sports organisations. These are of good qudity and well
supported by pupils. For example, thirty-two pupils took part in arunning club, responding very
well and thoroughly enjoying themsealves. However, there have been limited opportunities for pupils
to compete with other schools, athough plans are in hand to improve this. The resources are poor.
There are only five mats for usein gymnadtics, and the smal games equipment is inadequate and
poorly stored.
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171. Sincethe last ingpection, progress has been made in the qudity of teaching, and thereisan
increased number of extra-curricular activities. Challenge for the higher attaining pupilsis now
satisfactory, athough there isinsufficient assessment of pupils abilities to help with planning. The
scheme of work and the standards in swimming, are till in need of development.

RELIGIOUS EDUCATION

172. Attheend of both key stages, pupils reach standards that are above those specified by the
locally agreed syllabus and pupils make good progressin their learning. This represents a Sgnificant
improvement since the last ingpection, when standards were in line with expectations in Key Stage 1
and unsatisfactory in Key Stage 2 because progress was unsatisfactory in Key Stage 2. Pupilsare
required to know and understand about religions and also to engage in enquiry and evaluation. They
are now given more opportunities to communicate their thoughts and idess.

173. Inthelesson observed in Year 1, pupils heard the story of Jesus and the children. Pupils
understood thet they al have one very specid friend, God, to whom they can pray and who will
adways forgive them. They consdered what friendship means and what it entalls. Inalessonin
Year 2, pupils celebrated the festiva of harvest. They thanked God for his many giftsto us and
prayed for people in areas of the world where there is a shortage of food. During the year, they
learn the basic facts about Idam.

174. Inthelesson observed in Year 4, pupils studied day five of the creation story. They recalled
what, in the Bible account of creation had aready been crested and were able to predict what God
did next. They understood that thisisthe Christian interpretation of cregtion and that aday
represents a period of time. They know that other religious groups interpret the creation in a
different way. They wrote a crestion prayer and combined their ideas into a class prayer. Pupilsin
Y ears 5/6 learn about the key eventsin a Hindu person's life and compare and contrast them to the
milestonesin our own lives, birth, baptism, marriage, degth, Chrigtian festivals and birthdays. Pupils
inYear 4 dso learn about Judaism and vist the synagogue. They aso develop their knowledge of
Chrigtian places of worship through viststo loca churches,

175. Pupils attitudes to rdligious education are good. They show interest and involvement in their
work. Their very good relationships and good behaviour contribute to their progress. They have a
developing sense of respongibility. Their understanding of the impact of their actions on othersis
very good. They show ahigh degree of respect for the fedings, values and beliefs of others. The
ethos of the schoal is such thet they fed confident in expressing their fedings and seeking further
understanding, knowing that their contribution will be accepted and understood.

176. Teaching was good or very good in dl the lessons observed. Teachers knowledge and
understanding of the Chrigtian religion and other mgor world religionsisgood. Their planning and
teaching methods are effective. Their expectations are high. They manage pupils wel and utilise
time and resources well. Classroom support assistants make a significant contribution to pupils
learning. The quaity of ongoing assessment is good and homework is set, where appropriate, to
support and extend the learning in the lesson. All pupils, including those with specid educetiona
needs and those for whom English is an additiona language, learn well, as aresult of good teaching.
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They apply intdlectua and creetive effort to their work. Thelr interest, concentration and
independence are good.

177. The gppropriate curriculumisin place, based on the Surrey locally agreed syllabus, whichisa
very good resource for teachers. The provision for pupils with specid educationa needs and those
for whom English is an additiona language isvery good. Literacy skills are used effectively. All
pupils have equdity of access and opportunity. Provision is made for pupils spiritua, mora, socia
and cultura development. There are opportunities for prayer and reflection, discussons on right and
wrong, and opportunities for pupils to work together in pairs or groups and to take responsibility for
their learning. Viststo loca churches and the sudy of other religions help to prepare children for
lifein amulticulturd socety.

178. Teachers monitor pupils academic and persond progress informally and provide good
educationa and persond support for pupils. They use ongoing assessment to inform their weekly
planning. In addition, pupils complete an evaluation sheet at the end of each topic on what they have
learnt and how well they have achieved. The procedures for monitoring pupils persona
development are good but, as yet, there are no forma procedures in place to monitor pupils
academic performance.

179. Asareault of the effective leadership of the co-ordinator, standards have been raised and
teachers confidence in teaching religious education hasimproved. Resources are satisfactory and
are readily ble. Assessment is planned, as part of the revised scheme of work, but is not yet
inplace. The co-ordinator has not yet had the opportunity to monitor the qudity of teaching and
learning throughout the key stages.
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