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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

S. Ignatius Catholic Primary School is a voluntary aided Catholic school Stuated in the centre of
Preston with 168 pupils aged from four to eeven. The number of pupilsin the schodl isrisng. The
proportion of pupils with specia educationa needsis very high compared to most primary schools,
with 59% of pupils on the register and 5.4% with statements of specia educationa needs. The
majority of pupilsidentified for externa support have moderate learning difficulties or emotionad and
behaviourd difficulties. The percentage of pupils who are learning English as an additiond language
IS 28%, which is higher than in most primary schools. Ten per cent of children come from Traveller
backgrounds, and some of these attend the school for only parts of ayear. Forty five per cent of
pupils are digible for free school medls, which isavery high proportion compared to most primary
schools. Loca dataindicates that the school serves areas of relatively high socia and educational
disadvantage. The mgority of pupils have below average skillsin language and literacy when they
enter the Reception class.

HOW GOOD THE SCHOOL IS

S Ignatius isaragpidly improving school. Good leadership and management have ensured that good
progress has been made since the school was last inspected in March 1997. Standards have
improved significantly by the end of Key Stage 1 in writing and mathematics from being well below
average to gpproaching the national average. The same has happened with standards at the end of
Key Stage 2 in mathematics and science. However, sandards in reading remain below average at
the end of Key Stage 1 and stlandardsin English at the end of Key Stage 2 remain well below
average. The progress pupils make from avery low basdine in the Reception year to the end of
Year 6isgood in mathematics and science and is satisfactory in English and other subjects, with the
exception of geography and design and technology. The school’ s targets for attainment at the end of
Key Stage 2 next year suggests that standards will continue to improve, dthough they will remain
below average, especidly for English. Standards of behaviour have greetly improved and are now
good. The school has been extremely successful in ensuring equality of opportunity for dl of its
pupils and hasincluded every pupil fully initslife and work. Almogt dl of the teaching is satisfactory
or better, and over haf is good and sometimes very good. Pupils are very well cared for and
respond with enthusiasm. Substantia recent improvements to the buildings have produced a very
pleasant learning environment. Given the current stlandards attained by pupils the school provides
satisfactory vaue for money. The school has the capacity to improve further.

What the school does wedll

The schoal isvery well led and managed by the head teacher, with the active support of staff
and governors.

There are examples of good teaching in every year and the overd| qudity of teaching has
improved subgtantialy since the last ingpection.

Standards of attainment are risng steedily in mathematics and science.

Children aged under five are making good progress towards their early learning goas.
Pupils make good overd| progress, especidly in Years 2, 3 and 4.

Pupils with specia educationa needs are well supported.

Pupils behave well and there is a high degree of cultural and socid harmony.

All pupils are very well supported in their spiritua, mora and persona development.

The headteacher, staff and governors are fully committed to ensuring that the Sgnificant
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improvements made in recent years will be sustained into the future. |

What could beimproved

- Standards of atainment in reading and writing need to be raised further, especidly a Key Stage
2.
Appropriately chalenging work should be consgtently provided for dl pupils and particularly
for more able pupils.
More opportunities need to be provided for pupils to develop and use their information and
communication technology kills.
Increased time is needed for teaching during the week, with more space for the foundation
subjects, especidly design and technology and geography where standards are too low.
Pupils work needs to be marked in away that helps them to see more clearly how well they
are doing and how their work could be better.
Attendance and punctuaity need to be improved further.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Subgtantia improvement has been made since the lagt ingpection in March 1997 with the
consequence that the school is now more effective. Standards of attainment are rising at both key
stages, especidly in mathematics and science. The strengths of the school identified in the last
ingpection report have been maintained and more have been added. In particular, the quaity of
teaching has improved considerably with the proportion of lessons judged to be satisfactory or better
risng from 86% to 98%. The school has worked hard to respond to the areas of weakness set out
in the last report. The management of the school has been greetly strengthened and is now very
effective. Thereisnow a strong whole-school focus on raising attainment. Standards of behaviour
have greatly improved and are now good, even for pupils who have emotiona or behaviourd
difficulties. The curriculum for children aged under five has been completely revised and updated to
match current requirements. Investigative and practica work is now an established feature of
science and mathematics and is afactor in the success of these two subjects. Thereremainsalot to
be done to boost sandards further in literacy, information and communication technology, design
and technology and geography. Improvements to the ingde of the buildings have transformed the
appearance of the school, athough there is fill alack of outdoor play space.

STANDARDS

The table shows the standards achieved by 11 year olds based on average point scoresin National
Curriculum tests.

Compared with
Performancein: all schools similar schools
1998 | 1999 | 2000 2000 Key

. well above average A
English E E E* E above average B
. average C
mathematics E E E C below average D
. well below average E
soience E E D D in the lowest 5% nationally E*
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Children aged under five are making good progress and most are on course to meet nationaly
expected early learning gods, epecidly in their mathematica, physicd, persond, socid and
emotiona development.

St. Ignatius Primary School - Page 9



Standardsin the nationa tests for pupils at the end of Key Stage 1 in reading, writing and
mathematics for the three years 1998-2000 were well below the nationd average. 1n comparison
with schools that have a Smilar proportion of pupils who are eigible for free school medsthe test
results for 2000 were well below average for reading, below average for writing and in line with the
average for mathematics. Standards were below average in information and communication
technology skills and understanding. However, given the exceptiondly high proportion of pupils who
are on the specid educationa needs register and the low standards of attainment that pupils have
when they enter the Reception year, these results show that pupils make considerable progress
during Key Stage 1, especialy in mathematics and science.

In comparison to nationd standards in the end of Key Stage 2 tests the performance of pupilsin this
school iswel below average in English and mathematics and just below average in science. In
comparison with schools that have asimilar proportion of pupilswho are digible for free school
mesls the test results for 2000 were well below average in English, in line with the average for
meathematics but below average in science. When additiona congderation is given to the very high
proportion of pupilswith specia educational needs and the levels of atainment at the Sart of the key
stage, progressis good in science and mathematics but bardy satisfactory in English. Standards
were judged to be in line with nationa expectations by the end of Key Stage 2 in history, art and
design and physicad education but below this leve in information and communication technology,
geography and design and technology. Insufficient music was available to be seen to judge

sandardsin this subject.

Pupils with specia educationa needs often make good progress. Almost athird have improved
aufficiently over the last year to move a stage down the register or off the register completely.

The targets set for standards of attainment at the end of Key Stage 2 in 2001 are suitably
chdlenging, given the known capabilities of the pupils.

PUPILS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

These are good. Pupils generaly have very positive attitudes to the school and
many show agreet ded of enthusasm and astrong desire to learn.

Behaviour, in and out
of cdlassrooms

Thisisinvariably good, even for pupils who have identified behaviourd
difficulties. Thereisahigh degree of friendliness, good manners and
consderation for others. Pupils work and play well together. However, the
number of pupils who are excluded for fixed lengths of timeis gregter than in
most primary schools of thissize. The school makes sure that exclusons are
used as a positive action to help pupils to learn how to overcome their
behaviourd difficulties

Persond devel opment

Thisis an important strength of the school. The persona development of pupilsis

and reationships good, thanks to the thoughtful and energetic work of members of staff. The
rel ationships within this school, especialy between pupils, are very good.
Attendance The attendance rate fell in 1999-2000 to below 90%, which makes it

unsatisfactory. There has been improvement since September 2000, but this
needs to be sustained. The school isworking very hard to do this. Parents need
to ensure that pupils arrive at school on time, and pupils need to arrive a lessons
more punctudly to avoid learning time being los.
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The very good relationships, positive attitudes to learning and good behaviour dl contribute to the
substantia progress that most pupils make. A very specid feature of this school isthe remarkable
way in which children from Chrigtian, Hindu and Idamic communities work and worship together in a
true sense of partnership.

TEACHING AND LEARNING

Teaching of pupils: aged up to5years aged 5-7 years aged 7-11 years
L essons seen overal Satisfactory Satisfactory Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The overdl qudlity of teaching is satisfactory, with notable strengths in both key stages. Examples of
good teaching can be found in every class. Good and very good teaching was a particular feature of
the end of Key Stage 1 and the first half of Key Stage 2. Ninety eight per cent of the teaching seen
was satisfactory or better and 52% was good or better. Twelve per cent of teaching was very good
or excellent. Teaching in 2% of lessons was unsatisfactory. The teaching of mathematics and
numeracy is good overal, but there are some weaknesses in the teaching of English that need to be
addressed in order to improve standards of reading and writing further. The teaching of science, art,
history and physical education is generdly good. No specific design and technology, geography or
information and communication technology teaching took place during the ingpection and only one
music lesson could be seen. Lessons are carefully planned with avariety of learning activities. Class
control isvery good and pupils who are on the specid educationd needs register are given intensive
and effective support. Teachers meet the basic learning needs of dl pupils well, but there is scope
for some pupils to be given more challenging tasks to do to extend their thinking skills further and to
give them opportunities to write at greeter length for awider range of purposes. Thereisinsufficient
information and communication technology equipment available for teachers to use new technology
to enrich classroom learning to any marked degree. Pupils know what they are expected to do in
each lesson, but in many cases they do not have a sufficiently clear picture of their own learning
targets or how well they are progressing.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and range of the | An appropriate curriculum is provided for children aged under five.
curriculum At Key Stages 1 and 2 al subjects of the National Curriculum are
taught, but there is insufficient coverage of information and
communication technology, geography, and design and technology.
The length of the taught day is shorter than in most primary schools.
These weaknesses make the overdl provision unsatisfactory.

Provison for pupils with The provisonisgood. Nearly two thirds of pupils have specid
pecid educational needs educationd needs. They areintensvely supported by learning
support assstants and the learning support co-ordinator. They have
accessto the full curriculum offered by the school and to suitably
pitched books and worksheets. Their individua educationd plans are
accurately drawn up and are used wdll to help guide lesson planning.
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Aspect

Comment

Provison for pupils with
English as an additiond
languege

The provisonis satisfactory. Just over aquarter of pupils are learning
English as an additiond language. They have accessto the fulll
curriculum and to ateacher and a trained assistant when they need

specific help.

Provison for pupils
persond, including spiritud,
mord, socid and culturd
development

Opportunities are very good for pupils spiritua and mora
development, good for their social development and satisfactory for
their cultural development. Teacherswork hard to include dl pupilsin
al activities and to raise their confidence and self-esteem.

How well the school cares
for its pupils

Support for pupils welfare, hedth and safety isgood. There are
good arrangements for monitoring behaviour and rewarding success.
Staff respond very well to the occasiond incidents of bullying, and
parents have confidence in the way in which thisis handled. The
school works hard to try to overcome the barriers to good
attendance. Greater attention needs to be given to ways of marking
work more thoroughly and collecting more precise information about
pupils progressin order to plan and teach the next stepsin learning
effectively.

Steps are being taken to help parents to become more involved in their children’ s learning, including
an imaginative course caled “parents as educators’. More needs to be done to provide parents with
afuller picture about what their child is learning and the progress being made. A good range of
activitiesis offered outsde lesson times.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and management | Good leadership and management ensures a clear direction for

by the headteacher and continuing improvement. Staff, governors and senior managers work
other key dtaff extremely wel asateam. Staff with aresponsbility for subject

leadership are working hard to develop improved schemes of work
that meet newly published guidelines.

How well the governors fulfil
their repongibilities

Governors fulfil their roleswell. They understand the strengths of the
school and what ese has to be done to improve it further. They are
fully involved in srategic and financid planning and are becoming more
experienced in monitoring how well plans are progressng.

The school’ s evauation of

Staff and governors have access to some very detailed performance

its performance datato be used to inform future action. There is a systematic
monitoring of the qudity of teaching.

The drategic use of Financia resources are very well used to support learning.  Specific

resources grants are used for thelr intended purposes. Thereisaneed to

increase the stock of booksin the library and to introduce more
information and communication technology equipment that can be usd
in each classroom to support learning in dl subjects.
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The schoal is benefiting from additiona staffing and technica support provided by the Education
Action Zone. Inthe last two years most of the interior of the school has been completely refurbished
to produce a vasily improved environment for learning. This has been amgjor undertaking that has
taken agreat ded of skilful management. The school has ateam of teaching assistants who offer
useful help to specific pupils during practica and group activities. The budget is extremely well
adminigered. Governors are beginning to make judgements in relation to best vaue, particularly by
assessing the impact of expenditure on meeting improvement targets. All of these factors, linked with
improved teaching and generadly risng standards, means that the overdl effectiveness of the schoadl is
good.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved

improving results - theinadequate outdoor play areas

high standards of behaviour and the generd | - traffic congestion outside the school entrance
absence of bullying when pupils were arriving at or departing from
asdfe, caring and dtractive learning school

environment

agtrong emphasis on promoting high mora
standards

the positive and purposeful way in which
the schoal isled

the gpproachability and friendliness of
members of Saff

the high qudlity of teaching

the substantid building improvements

Ingpection evidence confirmed the strengths of the school identified by parents. The very postive
endorsement of the work of the schoaol by parentsisitsaf another strength. The things that most
concern parents are largely a product of the restricted Site of the school. Governors have plansto
ded with these problems, which should be pursued with urgency.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and achievements

Context of the inspection

1.

The school is smdler than the mgority of primary schools, so care has to be taken in
consdering the results of the rdatively small numbers of pupilsin each year group who take the
tests. With under 20 pupils being entered for the end of Key Stage 2 tests, each pupil counts
for just over five percentage pointsin the tables. Resultsin 1999 and 2000 have been
depressed by a higher than usua number of pupils who were absent during the time of the
tests. A consderable proportion of pupilsjoined the school in 1998 from a neighbouring
school that closed. Thelr results were influenced by the different learning conditions in that
schoal. The proportion of pupils with specid educational needsis very high compared to most
primary schools. This proportion hasincreased over the last year from 49% to 59% of pupils
within the school. Recently some pupils who have identified specia educationa needs who
live outside the normd area served by the school have been admitted. The percentage of
pupils who are learning English as an additiond language is aso high. Ten percent of children
come from Traveller backgrounds, and some of these attend the school for only parts of a
year. A very high proportion of the pupils are digible for free school meds. Locd deata
indicates that the school serves areas of rdatively high socid and educationa disadvantage
where conditions for learning outsde school hours can often be difficult. All of these factors
are important influences on the stlandards that are reached.

The school’ s results and other performance data

2.

The ability leve of children on entry to the Reception year iswell below average for their age
in terms of their language and literacy skills. Compared to other primary schoolsin centra
Preston, these ability levels (as measured in basdine tests) are declining significantly. The
weekest area on entry is reading, with two thirds of pupils performing below the average level
of attainment for children aged under five. More boys than girls currently enter the school with
reading and spesking difficulties. The standards of attainment for children aged under five have
risen congderably since the time of the last ingpection, thanks to a much improved curriculum
and teaching that is now focused on reaching more precise objectives. The following
comments summarise the extent to which children are on course to reach the early learning
gods by the end of the Reception year in each of the following areas of learning:

Personal, social and emotional development

Overdl standards are good, and most children reach or exceed expected standards. Children
gain greetly from the rich opportunities made available to them to develop their socid, listening
and learning kills, to settle into stable routines and to devel op sdlf-confidence,

Communication, language and literacy

Given the generdly low basdine that children start from, satisfactory progressis made. Even
30, by the time they enter Year 1 the mgority of children are till performing a standards that

St. Ignatius Primary School - Page 14



arewd| below average in this area of learning, especiadly in reading, writing and using language
to organise thar thinking.

Mathematical development

Their mathematica development is satisfactory, with sandards being reached in counting,
caculating, shape and space that are in line with the nationa expectation.

Knowledge and under standing of the world

Overd| standards are unsatisfactory. Pupils have too few opportunities to improve their
designing and making skills or to use computers and programmable toys. They are more
successful at learning about time and about the vaues and beliefs of others, but have a
relatively poor sense of place and direction.

Physical devel opment
The standards achieved are good, especidly in movement and spatia awareness.
Creative devel opment

The standards achieved are satisfactory, with particular strengthsin singing, imaginative play
and using colour and textures. Some vauable computer handling skills are established.

The standards reached in English by the end of Key Stage 1 are below the national average.
Thisis evident both from the recent test results and from standards seen in lessons during the
ingpection. However, they represent the outcome of satisfactory progress from avery low
garting point at the beginning of the key stage. Standards at the end of Key Stage 1 in reading
have remained well below the nationa average since the last ingpection. The 2000 results
show asmal improvement on those of 1999. In writing standards have improved
consderably since 1998 when they were a avery low point. This upward trend in standards
has been secured againgt afaling trend in the levels of attainment of pupils entering the
Reception year since 1998.

The standards reached in tests in mathematics by the end of Key Stage 1 are now close to the
national expectation, having risen substantialy from 1998. This represents good progress from
the start of the key stage. In comparison with al schools nationdly, atainment hasrisen
dramaticaly from 1998 to 2000, and lesson observations confirm that this trend is il
continuing. Thisisafine success sory, especidly consdering that there were notable
wesknesses in mathemétics at the time of the last ingpection.

The standards reached in science by the end of Key Stage 1 are just below the national
expectation. The strongest area of performance isin investigative science and physica
processes, both of which were areas of weakness a the time of the last ingpection.

In 2000, boys achieved less highly than girlsin tests a the end of Key Stage 1. There was no

evidence of pupils from different ethnic backgrounds performing differently, but in generd
those who were entitled to take free school meds performed less well than the other pupils.
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10.

Pupils with identified learning needs made good progress with the hep of teaching assistants.
In generd pupils made the greatest progressin agpects of learning that involved them in
practica and experimenta activities such as mathematics, science, art and design and physica
education. When given the opportunity to use new technology to enhance their learning,
outcomes are good, but these opportunities are not prolific enough.

The standards reached in tests in English by the end of Key Stage 2 are well below the
nationa average. The percentage of pupils who reached or exceeded Leve 4 in the English
test dipped from 55% in 1999 to 42% in 2000. Even alowing for dl of the circumstances
outlined in paragraph 1, and taking into account the pupils previous Key Stage 1 resultsasa
benchmark, this result was lower than it should have been by at least Sx percentage points. A
positive feature, however, is the fact that the proportion of pupils who reached Level 5wasin
line with the other primary schools in the Preston Education Action Zone. It ismainly boys
who perform a the lower levesin English. A much higher proportion of girlsreech Levels4
and 5 than boys. The teacher assessment scores for 2000 do not correlate sufficiently well
with the test scores, with an underestimation of the percentage of pupils getting less than a
Leve 4 and an overestimation of those getting aLeve 5. The need to improve English results
isthe mogt pressing thing to be done in the school. Important Strategies for this include
providing more opportunities for pupils to use their reading and writing skillsin a broader range
of contexts and raising the status of reading for information and enjoyment. In the ‘literacy
hour’ each day there is an excessive emphasis on rehearsing technicd skillsin relaive isolation
from the uses of literacy in the other subjects of the curriculum.

The standards reached in tests in mathematics by the end of Key Stage 2 are in line with those
expected nationaly. The proportion of pupils reaching or exceeding Level 4 a 58% isnow in
line with the nationa average but the proportion reaching Leve 5 at 11% is below average.
The average point score for mathematics (caculated by converting level grades into points)
showed avery big increase for the second year running in 2000. Boys have outperformed
girlsin mathematics in each year up to 2000, when there was no gender gep. An early
involvement by the schoal in tridling the Nationa Numeracy Strategy materids was an
important factor in the success gory. In comparison with schools nationdly that have asmilar
proportion of pupils entitled to free school medls, the atainment in mathematics at St. Ignatius
is above average. The progress made from the end of Year 2 to the end of Year 6 isvery
good. The need to make such improvement in mathematics was a key issue for action in the
last inspection. Thereisample proof that this has been done successfully.

The overall standards reached in tests in science by the end of Key Stage 2 are dightly below
the nationd averagein terms of point scores. The proportion of pupils reaching or exceeding
Level 4 isabove average at 79%, but the proportion reaching Level 5 at 16% is below
average. Asin mathematics, the progress made from the end of Year 2totheend of Year 6is
very good. The trend over time shows a dramétic improvement with both boys and girls both
performing well. All girls reeched Leve 4 in 2000.

The great mgjority of pupils with specid educationd needs achieve results that are in line with
the targets set for them in their individua education plans. Pupils who are learning English as
an additiond language reach a comparable standard to other pupilsin the school. In generd,
the pupils who tend to under achieve are those on the free school meds register regardless of
ethnicity. Until 1999, girls performed less well than boys, but the reverse is the case in 2000.
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The standards reached by the most able pupilsin the school could be raised further by giving
them more chdlenging tasks to perform and alowing them more scope to develop their
thinking kills.

Trends in results over time

11. The progress made by pupils a the Foundation stage has improved since the last inspection,
when it was congtrained by an inappropriate curriculum. This problem has now been dedlt
with, and children have benefited accordingly. Thereis still more to be done to raise sandards
of reading and to establish the basis for more ambitious writing targets. Children’s knowledge
and understanding of the world remains below average, but standards in physical and cregtive
development have moved upwards. Since the last inspection the overdl ability of children
entering the Reception year has declined according to basdline test scores. This means that
each year teachers have more to do to keep standards constant by the end of the Foundation
dage. Thisisbeng achieved.

12. Sincethelast ingpection the standards reached in reading at the end of Key Stage 1 have
remained a ardatively congtant level below the nationd average. Slightly better test scores
were gained in 1997 and 2000. Further intervention is needed to raise standards in reading,
with more opportunities for independent reading being akey priority. Since the last ingpection
gandardsin writing at the end of Key Stage 1 fdll to avery low leve in 1998 and then
recovered in 1999 and 2000. They are now much better than in 1997, athough they remain
below average. Standards in mathemeatics are now much higher than at the time of the last
ingpection and have been close to the nationa average in 1999 and 2000. Over the same
period standards in science have aso improved from well below average in 1996 to well
above average in 2000. There has been some improvement in sandardsin history, art and
design and physical education, but a decline in standards in geography. Standardsin design
and technology remain very low. Thereis evidence of improved information and
communication technology skills, but from avery low leve in 1997 to a standard that is il
below what it should be. There is insufficient ingpection evidence to judge whether sandards
have changed in music.

13. Sincethe last ingpection the standards reached in English at the end of Key Stage 2 have
remained well below the national average, athough there were pesksin 1997 and 1999 when
the test results were better. Since the last ingpection the proportion of pupils with specia
educationa needs has risen from 36% to 59%. This factor done means that much greater
progress has been required just to keep standards constant. However, even allowing for this,
and for other factors, standards in English could be higher. In contrast, sandardsin
meathematics and science have risen considerably despite the doubling in the proportion of
pupils who have identified learning difficulties Shce 1997. The changesin the Sandards
achieved in the other subjects of the curriculum a Key Stage 2 are Smilar to those at Key
Stage 1.

The school’ s progress towards its targets
14. Thetarget for the proportion of pupils expected to reach or exceed Leved 4 in English a the

end of Key Stage 2in 2001 is60%. Thisisa chdlenging target consdering that 42% of pupils
reached this stlandard in 2000. Ingpection evidence shows that intensive support and
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imagindtive teaching will be needed to lift results up to thisfigure. The provison of additiond
teaching support for this purpose by the Education Action Zone is very vauable, dthough this
support needs to be more closaly integrated with the work of the class teacher for Year 6.
This figure of 60% is achievableif dl pupils reach the sandards predicted from their past test
scores. 1n 2000 the target for mathematics was exceeded and the school is on track to meet
its 2001 target of 60%. The 2000 target for science was greatly exceeded and pupils are well
on track to reach the 2001 target of 75%.

Sandards of work seen

15.

16.

17.

18.

19.

The standards of work seen in lessonsin the core subjects at Key Stage 1 reflected the
patterns of attainment shown in the recent test results, with greater strengths in numeracy and
science than in literacy. Standards of listening were good, but opportunities for pupilsto give
articulate and considered spoken answers to questions were too infrequent. Whilst pupils
were often seen to read with accuracy, they often lacked fluency and good expression.
Opportunities for extended writing were limited, with the consequence that pupils were often
engaged only inwriting brief statements or phrases. In mathematics lessons pupils were
working productively a standards that were appropriate for their ages and abilities. In science
many pupils were able to demonstrate a good understanding of concepts, processes and
outcomes.

The standards of work seen in lessonsin the core subjects at Key Stage 2 were below
expected levesin English, but in line with them in mathematics and science. In English pupils
made satisfactory progress dthough standards of reading were sometimes restricted by
insufficient access to a broad enough range of books and articles. Higher order reading skills
were not sufficiently encouraged. Older pupils were not seen to be writing with expected
levels of fluency and indght. In mathematics the pace, anount and standard of work wasin
line with the recommendations in the Nationa Numeracy Strategy. In science pupils were
progressing well. Mogt of the older pupils had a secure understanding of the concept of fair
testing and how it is necessary to control some variables within a scientific experiment.

The standards of work seen in information and communication technology were in generd
below those expected of pupils a both Key Stages 1 and 2. This was mostly because of the
limited opportunities provided. Instances were seen of small groups of pupils using computers
productively, but no lesson planned to develop pupils information and communication
technology skillsin a methodica way was taught during the ingpection period.

The standards of work seen in lessons in the foundation subjects of the Nationa Curriculum at
Key Stage 1 were satisfactory in art and design, history and physica education. Only one
music lesson could be seen during the ingpection and standards here were good. No lessons
that specificaly involved the teaching of geography or design and technology were available to
be seen.

The standards of work seen in the foundation subjects of the National Curriculum at Key
Stage 2 were good in art and design, and satisfactory in history and physical education. No
lessons involving design and technology, geography or music could be seen during the
ingpection.
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21.

22.

illsin literacy are applied well in some science lessons where pupils write down their
observations accurately using the correct terminology. There are often good opportunities for
ora work in history, but writing is frequently restricted to the completion of short statements on
worksheets or in an exercise book. Some pupils use information and communication
technology successfully to help them present their writing attractively, athough errors of
spelling and syntax are sometimes left uncorrected.  Thereis scope for using the contexts of
subjects such as geography and history within English lessons as away of developing subject
and language skillstogether. Thiswould help to raise gandards in literacy whilst easing the
time restraints on the foundation subjects.

Numeracy skills are less evidently taught through other subjects. In science pupils use charts
to present findings, but measurement and graphica data are insufficiently used. InaYear 3 art
and design lesson geometric patterns were reproduced well using printed shapes, showing an
emerging undergtanding of symmetry. Evidence from pupils written work in geography
suggests that the use of maps, plans and calculation is under-developed. InaYear 1 music
lesson pupils could count a beat and clap to it successfully.

All pupils with specid educationa needs make satisfactory progress and many make good
progress from the levels of attainment that they reached at the start of Key Stage 1. They
benefit from intensive and often effective support from teaching assgtants. Sometimesthis
support is o intensive that they become rather dependent upon it and do not aways develop
their independent thinking and enquiry skills sufficiently. Pupils who are learning English as an
additional language make comparable progress to other pupilsin the school. The higher level
of absence of some of the children from Traveler communities impedes their progress and
attainment to some degree. Boys and girls make equa progress, but boys start at Year 1 and
finisha Year 6 a& lower levels. Approximately 15% of pupilsin each year have high leves of
literacy, numeracy and reasoning skills as shown by tests. These pupils do not, in generd,
meake enough progress, mainly because they are not given sufficient scope to extend their
thinking and problem-solving skills by applying them to more demanding tasks. More learning
support needs to be directed at the needs of these gifted and talented pupils. At the time of
the last ingpection some pupils progress was impeded by the poor behaviour of a minority of
children. Thisisno longer the case asthere is now very good classroom control in every class.

Conclusion

23.

Taking dl contextud factors into account, pupils overdl leve of atanment isin line with
expected standards in the Foundation stage and at both Key Stages 1 and 2. Attainment is
above the standards expected in mathematics and science, but below in English. Work isin
hand to rectify this. Attainment isin line with expectation in higtory, art and design and physica
education, but below expectation in design and technology, geography and information and
communication technology. Insufficient evidence was available to judge overal sandardsin
music. The weaknessesin some of the foundation subjects are largdly the product of
insufficient teaching time. Improving attainment in English, information and communication
technology, geography and design and technology are key priorities for the school to tackle.

Pupils attitudes, values and per sonal development

24,

Pupils are keen to come to school. They enjoy lessons and play well together at break and
lunchtimes. They are developing very positive attitudes to school and many show agreat ded
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26.

27.

of enthusiasm and astrong desire to learn. Behaviour in lessonsisinvariably good, even for
pupils who have identified behavioura difficulties. Pupils under five years of age behave well,
are happy and quickly become secure in the school’ sroutines. The high qudity of the
provison for pupils persond and socid development is akey factor in achieving this positive
outcome. Thereisahigh degree of friendliness, good manners and congderation for othersto
be seen during lessons, in assemblies and within the generd life of the school. Pupils spesk
confidently to vigitors about their work and persond interests. Pupils persond development is
actively supported and promoted using arange of well-designed policies. These are
consstently operated and very well managed by al staff who have the best interests of pupils
very much at heart. High standards reflect closdly the school’s Chrigtian aims and ethos.
Thereisaschool council whose members work in avery responsible and thoughtful manner to
discuss and consider matters raised by fellow pupils.

The school has a higher level than norma of exclusons. In the academic year 1999-2000
there were thirteen fixed period exclusons, twelve of which involved boys. Evidence from the
ingpection shows clearly that the school had acted consistently in using this sanction in support
of its clearly established standards. Careis taken to ensure that thereis avery carefully
structured programme of support to enable the reintegration of pupils to school after such
actions have taken place. Parents express confidence in the school’ s approach to the
promotion of good behaviour and the high levels of care shown to pupils. No evidence of
bullying or harassment was seen during the ingpection. The procedures to deal with any such
incidents are very effective. Parents expressed a high leve of confidencein the school’s
capacity to handle these mattersin afair and speedy manner.

Reationships within the school are very good. Thereisahigh level of mutua respect. A very
specid feature is the remarkable way in which pupils from Chrigtian, Hindu and Idamic
communities work and worship together in atrue sense of partnership. The staff, led by the
clear example of the headteacher, work very hard to foster and promote these relationshipsin
away which reflects grest credit on them. Teachers dso know pupils well and use this
knowledge to support their persona development effectively. Whilst there are examples of
opportunities being given for pupils to develop independence and to take initiative, asfor
example by helping as monitorsin classrooms and in assemblies, these opportunities are
generdly too few. Smilarly pupils are not sufficiently involved in establishing their own learning
targets or in understanding how they are progressing towards them.

Leves of attendance in 1999-2000 fell to below 90%, which is unsatisfactory. The schoal is
keenly aware of this and isworking in partnership with others, including the Education Welfare
Officer, to tackle cases of unauthorised and condoned absence. With the support of the
Education Action Zone, the underlying factors have been identified and action is now in hand
to bring about improvement. Much work has been done, with some success, to impress on
parents the need for not only regular attendance but to ensure that the school is made aware of
any absence and is given a proper reason for it. There have been recent improvements as a
result of these actions. The overdl picture now shows the position to be above 90% from
September 2000. On occasion, pupils punctuaity both at the beginning of sessonsand at the
dart of lessonsis unsatisfactory. It isimportant to continue to ensure that parents are
reminded of the need for regular and punctud attendance and aso to maintain and extend such
initiatives as the breskfast club and rewards for improved attendance. Registration procedures
are dedt with promptly and efficiently.
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The last ingpection noted that there were a number of aspects of pupils attendance, behaviour
and persond development that required attention and improvement. Evidence from this
ingpection shows that much has been achieved. The very good relationships, positive atitudes
to learning and good behaviour are dl now contributing to the subgtantia progress that most
pupils make. These features are now a congderable strength of the school when formerly they
were aweakness.

HOW WELL ARE PUPILSTAUGHT?

29.

30.

31.

32.

33.

There are 9x classesin the school. Pupilsin the Reception year and each of Years 1to 3 are
taught as separate year groups. Pupilsin Y ear 4 are taught together with some Y ear 5 pupils.
The remaining Year 5 pupils are taught dongsde dl Year 6 pupils. The Six classteachers
include the deputy headteacher, who is released for a day each week to undertake
management roles. The headteacher does not have aregular teaching commitment. There are
three other full-time teachers who provide support for pupils with specid educationa needs,
pupils learning English as an additiona language and outreach work. A further part-time
teacher is employed by the Education Action Zone to support Key Stage 2 literacy work.

The overdl qudlity of teaching is stisfactory. There are many good fegtures, including careful
planning, amethodica emphass on skills acquisition and capable class control. There are il
features to be improved, especidly related to the teaching of literacy, offering greater levels of
intellectua chalenge to some pupils, and marking work more thoroughly. The qudlity of
teaching is satisfactory for children aged under five and & Key Stage 1. It isgood a Key
Stage 2.

Forty seven lessons were observed involving al teachers other than the headteacher. During
the ingpection no lessons took place involving the teaching of geography or specific dements of
the information and communication technology or design and technology curriculum. Only one
music lesson could be observed. Of the lessons seen, the teaching was satisfactory or better in
98% of lessons and very good or excdllent in 12%. It was good or better in 52% of lessons.
This represents a significant improvement since the last ingpection where 86% of lessons were
judged to be satisfactory or better and only 6% very good. The improvements have been
most marked at Key Stage 2. Examples of good teaching can be found in every class. Good
and very good teaching is a particular feature of the end of Key Stage 1 and the first half of
Key Stage 2. Helpful ideas about improving teaching strategies have come from alink with a
Beacon school in Preston.

The teaching of pupils who are aged under five has more strengths than wesknesses. Children
are managed well and relaionships are very good. The teaching successfully enables children
to srengthen their salf-confidence and their readiness for learning. All children, including those
who enter the Reception year with wesk literacy and language skills, make good overdl
progress. Teaching assstants make an important contribution to this,

The overdl qudity of teaching at both Key Stages 1 and 2 in English, mathematics and science
is satisfactory, dthough there are many good aspects. There are particular strengthsin lesson
planning, setting objectives that pupils understand, teaching phonics and other basic kills,
explaining things carefully, managing pupils wel and using time efficiently. Agpectsthat are
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36.

37.

38.

wesker include expecting too little from more able pupils, making insufficient use of information
and communication technology, and not using assessment accurately enough to encourage
pupils to overcome difficulties. In the mgority of cases the strengths outweighed the
weeknesses. The quality of teaching in the core subjectswas at itsbest in Years 2 to 4.

Teachers competency in teaching literacy throughout the schoal is satisfactory overdl with
some good festures particularly at Key Stage 2. Lessons have well-defined learning
objectives and are suitably planned to meet the needs of different abilities. However, the
eement of challengefor dl pupilsis not dways sufficient. In the better lessons teechers have
higher expectations of what pupils can do, as demonstrated by a higher quality of discusson
which draws out pupils ideaswell. The teaching strategies used enable dl pupils to make
broadly satisfactory progress in most aspects of their learning and in relation to their prior
attainment. The lack of proper advice about how to improve their performance restricts pupils
from making satisfactory or good progressin dl strands of literacy.

Teachers competency in teaching numeracy throughout the schoal is good in numeracy
lessons, science and music. They are confident in the use of the nationaly designed
programme for the teaching of mathematics which is used in conjunction with the Lancashire
scheme of work for mathematics. Lessons are well prepared and many offer scope for
investigation and conceptud development. More opportunities to gpply numeracy skillsin
other subjects need to be sought.

Theimpact on pupils learning of the teaching of information and communication technology is
lower than it should be. At the time of the last ingpection there was minima use made of
information and communication technology in teaching. Evidence from schemes of work and
wall displays shows that the position has improved alittle, and during the ingpection small
groups of pupils were seen to be usng computers to access information or to practice their
skills. There was no whole-class teaching using information and communication technology
provided during the ingpection week, and few references to such events are made in the
schemes of work of any subject. More opportunities for whole-class learning using
information and communication technology are required. Thiswould be greetly helped if an
electronic whiteboard or adigita projector were to be available, backed up with sufficient
teacher expertise.

Teachers knowledge of the lesson content is particularly good in mathematics, science,
history, art and design and physica education. There are some shortcomingsin their
understanding of how to teach writing to higher standards, and how to encourage more
extensvereading. Teachers technica expertise in teaching phonicsis satisfactory. Their
teaching of investigative skillsin science and mathematicsis good. Teachers expectations of
conduct, attentiveness and work output are invariably good in dl years. Their expectations of
average and below average atainers are also good, but there are some shortcomings in their
expectations of the cgpability of more able pupils to achieve more advanced outcomes.
Examples of where teachers did have high expectations for dl of their pupils were found in art
and designin Year 3 and history in Years 4 to 6.

There are srengths in the way in which teachers use methods that enable al pupilsto reach

basic levels of knowledge and understanding in dl subjects. The standard approach of an
introductory session taught using inter-active questioning and ingtruction enables pupilsto
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40.

41.

42.

proceed purposefully with individua or group activities before the teacher summarises points at
theend. This approach successfully consolidates earlier learning. There is a strong reliance on
pupils listening to teacher expositions and questioning which sometimes needs to be
supplemented by more visual materias, more reference to books and a greater access to
information and communication technology based learning materids. Thisis particularly
gpparent when pupils are learning about things that are outside their direct experience, such as
lifein past times or distant places. Asa the time of the last inspection, pupils are sometimes
constrained by the use of closed questions and worksheets that have restricted tasks to
complete. Sometimes lessons are so tightly programmed as to leave insufficient scope for
extended reading, writing or enquiry work that involves persond initiative. The management of
pupils behaviour isvery good and there is plenty of encouragement offered, including rewards
for good work and co-operative attitudes.

Some lessons would benefit from amore punctua start. Once under way, timeis used
intensively and activities proceed at a brisk pace. In many instances more use could be made
of teaching assigtants, who sometimes Sit passively during the introductory and plenary parts of
alesson. Some cases were observed where teaching assistants worked too intensvely with a
small group of pupils, encouraging some over-dependency by doing too much for them.
Equally, some support work is very effective, asin Year 3 where the teaching assistant works
well as a partner with the classroom teacher to support the learning of dl pupils. In generd,
teachers need to increase the leve of chalenge that they provide for those pupils who are
capable of more sophidticated thinking by inspiring them to learn from a wider range of
resources and to respond with deeper levels of andysis. For example, in a science lesson
involving the identification of materids that conduct eectricity, some pupils wished to go on to
explore which metals were good or bad conductors and why, but no opportunities were
provided for them to do this. The support given for pupils with specia educationa needs and
those learning English as an additiond language is effective in enabling them to gain essentia
key skills and concepts. Pupilsin al years have some work set for them to do at home, and
teachers make use of this where appropriate in subsequent lessons.

The overdl quality of marking is unsatisfactory and many of the concerns sated in the last
ingpection report about this aspect of teaching remain to be addressed. Although books are
frequently checked, marking and spoken feedback is not sufficiently related to learning targets
or to advice about how to improve. This makesit harder for pupils to know just how well
they are doing or to take more persond responghility for their learning. The sarting point for
improving this feature of teaching isto ensure that pupils have a greater knowledge of their
own learning targets and what achieving them involves.

The enthusiastic and friendly teaching approaches used hel ps pupils to sustain concentration
well. Good behaviour and rdationships in lessons have been achieved through encouragement
and praise rather than by threst or punishment. Pupils gain grestly from working in awell
ordered, safe and pleasant classroom environment. This helps pupils to develop their self-
confidence and to establish organised work habits. Some pupils receive smal group teaching
in agpecidly equipped learning support room for part of aday. Here they are able to receive
specific hep linked directly to the targets within their individua education plans.

The school usesits Ethnic Minority Achievement Grant (EMAG,) to purchase support for
pupils who have English as an additiond language (EAL). There are 66 pupils on the school
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roll who come from homes where English is not the first language spoken. These pupils are
provided with additiona timetabled support from ateacher of EAL who works at the school
on apat-timebass. There are detalled generd plansfor the waysin which dl targeted pupils
in each class will be supported, but as yet no specific individua action plans.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

The quality and range of the curriculum

43.

45.

46.

The curriculum meets statutory requirements by providing teaching time for al subjects of the
Nationa Curriculum. The curriculum offered is equally accessible to every pupil and is
followed by dl, regardiess of ahility. The length of the taught day is shorter than in 95% of
primary schools nationdly. By using most of each morning for teaching literacy and numeracy
skills, some other subjects have insufficient time alocated to them to cover dl parts of the
intended programme of study. There is an adequate coverage of science, art and design,
music and physica education. Geography and history are taught in dternate half-termly units
for gpproximately an hour aweek. Thisis bardy enough time to teach the basic minimum
curriculum. In the case of history some additiona learning takes place in rdigious education
time. Geographical education is poorly provided for, in part because there is alack of
expertise among the teachers. The under-provision for geography, and to alesser extent
history, leaves pupils short of information and ideas that would enrich their socid and cultura
development.

Information and communication technology is used principdly to support the learning of
individud pupils and smal groups of pupils. Thereisvery little time alocated for the
systemdic learning of informeation and communication technology skills. The curriculum
coverage for information and communication technology has improved, but it is not yet
satisfactory. Thereistoo little provison for desgn and technology, especidly projects that
take pupils through the full designing, making and evauation processes. Thereis scope for
some aspects of some subjects to be featured in literacy and numeracy time, such as
interpreting written meaning in historical texts or using fidldwork datain geography as a context
for number skills devel opment.

The school is adopting the mgority of components of schemes of work published in 2000 by
the Qudifications and Curriculum Authority. This has strengthened some subjects such as
higtory very considerably by improving the continuity and progresson of pupils learning and
by identifying ways in which the different needs of pupils a different levels of atainment may
be met. These schemes of work are aso helping teachers to find new ways of applying key
skillsto subject contexts. By July 2001 it is intended that the curriculum offered by the school
will be grestly strengthened by the routine use of these Qudifications and Curriculum Authority
schemes of work.

At the time of the last ingpection the curriculum provided for children aged under five was
ingppropriate. Since then it has been completely revised and now supports pupils far better in
working towards the achievement of the early learning gods. Asin other years, thereis gill a
lack of emphasis on aknowledge and understanding of the world and on cregtive
development.
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48.

49,

The schoal’ s drategies for teaching literacy skills have both strengths and shortcomings. The
systematic development of aspects of word and sentence structures, spelling, grammar, syntax
and other technica skillsis good, but pupils do not have sufficient scope to employ and
experiment with these skillsin arange of contexts. There are weaknesses in the Strategies
being used to teach reading and writing, especidly to average and above average ability pupils.
Books do not have a high enough status in the school. There isinsufficient opportunity for, or
encouragement of, reading and writing for pleasure. Thereis an under-emphasis on literature,
drama, individud reading and the use of information and communication technology for drafting
and publishing.

The grategies used for teaching numeracy skills have been very successful in raising atainment.
The 70 minutes each day that is provided for this purpose at Key Stage 2 isardatively
generoustime alocation. Fuller use could be made of thistime if aspects of other subjects,
such as plans, graphs, co-ordinates, three-dimensional shapes and smple Satistica data, were
to be used as a context within numeracy teaching time.

The enrichment of the curriculum by additiona out-of-hours learning opportunitiesisgood. As
much as could be expected is done to increase pupils learning opportunities outside lessons,
given the circumstances of the school. Thereisaloca historica and geographical trail that
uses the surrounding streets and apark. The Education Action Zone is funding free travel for
some educationd vigits and is dso underwriting the cost of aresidentia course for older pupils.
There are some successful and popular after-school clubs for such activities as chess,
newspaper writing, badminton, netbal, football and recorder playing.

The provision for pupils personal, social and health education

50.

Sl

The provision for pupils persond, socid and hedlth education, including sex education and
attention to drug misuseisgood. Much of thiswork takes place within the teaching of rdigious
education and science. It is coherent, well planned and appropriate to the ages and the needs
of pupils. Parents approve of the approach adopted by the school.

The curriculum is congderably strengthened by the links that the school has with other local
schools through the Education Action Zone. This partnership is establishing a helpful network
for the exchange of good practice and documentation. Contacts with a partner secondary
school are leading to a better continuity of learning from Years 6 to 7. Some community
resources are tapped, as seen when aretired former teacher provided pupilsin Class 6 with a
firgt hand account of life in Preston haf acentury ago. At present the schoal is unable to
establish links beyond the locdity using the Internet.

How well the school cultivates pupils personal development

52.

53.

Opportunities are very good for pupils spiritua and mora development, good for their socid
development and satisfactory for their cultural development. Teachers work hard to ensure
that dll pupils areincluded in dl activities and to raise their confidence and sdlf-esteem.

Pupils are provided with rich and numerous opportunities to strengthen their indghts into their
own bdiefsand values. They dso develop ingghtsinto the beliefs and vaues of others,
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especidly those of pupilsin the school who come from different faith communities. A very
gpecid feature of this schodl is the remarkable way in which children from Chrigtian, Hindu and
Idamic communities work and worship together in atrue sense of partnership. Acts of
worship held in the hall and dso in classrooms are very well conducted and are inspirationd.
Pupils dso learn by example from the adultsin the school. Thereisaquiet prayer room that
some pupils like to use for short periods of reflection.

The school has a highly effective mord code that is promoted consistently throughout its daily
work. Pupils are taught from an early age to be consderate, unselfish and helpful. They are
encouraged to act positively by receiving agreat dedl of praise for doing thingswell. They
quickly gain a secure understanding of the principles that distinguish right from wrong. These
principles are used both to guide persond actions and aso as areference point for discussing
wider ethica issues. For example, pupilsin Years 4 and 5 were debating how they might have
reacted if they were farmers whose land, crops and livestock had been seized by Viking
invaders. They consdered whether in such circumstancesit would be right to kill in sdf-
defence.

The schoal isavery secure, orderly and caring community. It offersacam socid and
emotiona environment for pupils to develop good rel ationships with other pupils and with
adults working in the school. They quickly appreciate the distinctive ethos of the school and
soon develop a sense of belonging to its community. As a consequence they grow visibly in
sdf-esteem and sdf-confidence. Parents have remarked about the positive changes that they
have seen in their children once they started to attend this school. Thereisavery well
organised and effective school council composed of delegates from each class. During a
meeting of this council, pupil representatives argued a cogent case for improved outdoor play
conditions. However, in lessons teachers are sometimes inclined to be too protective and to
do too much for pupils without |etting them take enough persond respongbility. Thereis
plenty of scope for enabling pupils to show more initiative and to develop their independent
learning skills further.

Pupils are successfully taught to appreciate the cultura traditions represented within the school
and thelocdity. There are thoughtful displays that celebrate the traditions of the Traveller
communities and the Chrigtian, Idamic and Jewish faiths. In ahistory lesson pupilsin Years 5
and 6 were asking very well prepared questions about life fifty years ago in central Preston to
aretired teacher. This event both sharpened their understanding of the local heritage and led
them to appreciate the experiences of senior citizens. Pupilsin Year 3 were gaining vauable
indghtsinto the beauty of Idamic art by seeking to replicate some of the patterns they had
observed, using paint and stamped shapes. These examples are a pointer to the waysin which
opportunities to promote pupils cultural development could be enlarged if more time was
available for humanities and creetive arts subjectsin the curriculum.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

S7.

A safe and secure environment is provided for al pupils. Good arrangements are in place to
enable the school to meet its respongibilitiesin relation to health and safety practice.
Appropriate security safeguards are in operation to assure that pupils remain safe during the
working day. Medica arrangements for such maiters asfirst aid and the care of pupils who
are unwell during the working day are aso well handled. Effective procedures are in place for
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60.

61.

62.

such things as the keeping of relevant records, risk assessments and fire drills. Child
protection procedures have been properly established using advice from the Local Educeation
Authority. These procedures work well, with the headteacher acting as the ‘ named person’ in
co-operation with personnel from the appropriate local agencies.

A successful behaviour policy has been devel oped which adopts a positive approach to
rewards and sanctions. Members of staff know it well and useit consstently. Thishas
resulted in a significant improvement in atitudes and behaviour, both in and out of lessons,
sncethe last ingpection. The school tends to exclude more pupils than most primary schools
of the same sze. Evidence from the ingpection shows, however, that the school only usesthis
sanction as alast resort and takes greet care to ensure that appropriate advice and planning
goes into arrangements for the pupils return into school. In recent months the number of
pupils who have been excluded hasfdlen. The school actively promotes and rewards good
behaviour. Pupils have responded well to this gpproach and particularly value the public
recognition of their successes in assemblies.

Thereisardevant range of policiesin place to promote the persond development and welfare
of pupils. Theseinclude a policy for sex education which is thoughtfully integrated into the
curriculum in such away as to meet the individua needs of pupils asthey arise. Condderable
attention has been given to the monitoring and promotion of improved levels of attendance and
punctuality, with the active support of the Education Welfare Officer and personnd from the
Education Action Zone. Whilgt leves of attendance over the past year have been
unsatisfactory, there is evidence of some recent improvement. The school should continue to
place ahigh priority on encouraging parents and pupils to strive for better attendance and
punctudity.

The provision for pupils with specia educational needsisgood. Individua education plans are
in place and are reviewed appropriately. Parents are kept well-informed of the progress that
their children are making and are strongly encouraged to be involved in the forma reviews of
their progress asrequired. Pupils with statements of specid educationa needs are especialy
well supported and this enables them to be fully included in whole-class activities and so to
make appropriate progress.

The results from a basdine assessment of the ability and skills of pupils who are aged under
five on entry into the school are used carefully to help teachers plan for their specific learning
needs. A considerable amount of datais collected about pupils attainment at the end of Key
Stages 1 and 2, which is carefully andlysed. The Education Action Zone has recently asssted
the school by providing a very thorough statistica survey of . Ignatius results in comparison
to other locd schools and the nationd picture. Thisinformation has been used to set future
performance targets that are directly related to the potentia achievements of the pupils taking
the end of Key Stage 2 testsin 2001 and 2002, based upon predictions linked to their
previous results.

There is therefore arich source of information about past performance and future predicted
test results. However thereis, in comparison, far less diagnostic information about how well
pupils are currently performing within lessons and during ayear. The problem stems from a
lack of precison in the setting of learning targets thet are linked to Nationa Curriculum level
descriptions. Pupils work is checked frequently and is annotated with marks and comments,
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but these often fail to give them enough guidance about how well they are doing and what they
have to do next to improve further. Teachers need to keep amore exact record of the
sandards that each pupil in their classis reaching throughout ayear. Thisinformation can then
be used to help the class teacher, support teachers and teaching ass stants to focus attention on
those aspects that will make the greatest difference to the progress of each individua pupil.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

63.

64.

65.

66.

67.

Parents say very clearly that their children like coming to school and that staff know them well
and have their best interests a heart. Parents have a very high degree of confidence in the
school’ s capability to take greet care of their children. They also say that the schodl is helping
their children to develop positive attitudes to work, and that standards of behaviour have much
improved since the time of the last ingpection. A smal number of parents have, however,
expressed concern about the inadequate outdoor play area and traffic congestion at the school
entrance when pupils are arriving and leaving. Both of these are largely a product of the
restricted Site and its location in a conservation area. Governors have plans to ded with these
matters. These should be vigoroudly pursued so asto provide dl pupilswith a safe and
gppropriate areafor both informa play and physica education. Evidence from thisinspection
supports dl of these parental views.

Prospective parents are provided with useful information about how the school is organised
and the ways in which they can support their child’slearning. The prospectus fully meets
datutory requirements. The arrangements for the induction of pupils aged under five are good.
Parents are gppreciative of these arrangements. These pupils settle in quickly to the school’s
routines and soon develop a positive gpproach to learning. Grest care is dso taken to ensure
that parents of pupils who transfer from other schools understand the policies and procedures.

The school keeps dl parents well-informed about its activities, including routine adminigtrative
matters, in an effective manner. A clear and helpful home-school agreement has been adopted
which has been well received by the mgjority of parents, athough it has yet to be actively
responded to by al of them. The school ams to see more parents becoming involved in
supporting their children’slearning and is working hard to encourage this. An example of
positive action to achieve thisaim is the use of an imaginative course cdled “ Parents as
Educators’ which has been greatly appreciated by those parents who have taken part in it.
The annud report made by governorsto parents meets dl requirements and provides a useful
indght into the school’ swork.

Annua written reports to parents about individua pupils attainment and progress meet
requirements. However, they contain insufficient information about the targets thet are being
st for the next steps of learning and how well pupils are approaching them. Parents have
frequent opportunities to meet with members of staff to discuss their child's progress, on both
aplanned and informa basis. Parents welcome dl of these opportunities and comment
favourably on the gpproachability and friendliness of members of staff. Parents of pupils with
speciad educationa needs receive regular reports on progress and are fully involved in the
reviews of pupils needs.

Opportunities for homework are provided for al pupils, using a suitable range of activities.
These include work on reading, writing and mathematics. Many pupils complete the work set
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68.

69.

on time asrequested. There are, however, a number of parents who do not actively support
pupilsin working & home. Examples of the consstent setting of work and its marking were
seen during the ingpection. Of particular note was the good practice seenin Year 3 where the
teacher routingly set tasks to do that helped pupilsto prepare for the next stepsin learning.
Parents who responded to the ingpection questionnaire strongly supported the school’s
approach to homework.

Parentd support iswelcomed and asmall number of parents offer help in classes and vists.
Though limited, this support is grestly valued by teachers and is used well to promote pupils
development. Similarly, the work of asmall group of parents has resulted in the school being
able to enhance learning by the purchase of books and contributing to the setting up of the
library, the purchase of mathematica games and information and communication technology
equipment. The work of these parents encourages pupils and teachers greetly.

There are active links with arange of local organisations as well as close ties with the Church
and the Parish. A useful partnership with the Education Action Zone is being used to
srengthen existing links with parents. Vauable curriculum and accommodation advice has
been received from the Loca Education Authority. Whilgt thereis scope for further
development of working with parents, much has been achieved since the last inspection. In
particular the very positive endorsement of the work of the school by parentsis of itself a
Srength.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

70.

71.

The school is very wdll led by the headteacher who has created the conditions for othersto
perform well as ateam, so enabling the school to move forward rapidly during the last three
years. Sheiswdl supported by a newly appointed deputy head and a very efficient
adminigtrator. Staff, senior managers and governors work very well as ateam to ensure that
the school continually gets stronger. The ethos and sense of purpose is superb. The resources
and accommodeation are well managed. Subject coordinators are working hard to upgrade
schemes of work to incorporate the features set out in the nationa guidelines from the
Qudifications and Curriculum Authority. The schoal isinvolved with many sgnificant locd
initiatives and partnerships thet collectively strengthen it further. The most notable examples
are links with the Preston Education Action Zone, a Beacon school and a partnership of small
schools. Thereisthe prospect of further investment in the school from European Union
money. The main management issues a present are to raise atainment in English, increase
opportunities for usng information and communication technology, chalenge pupils further in
some of thelr lessons, improve attendance and ded with imbaancesin the curriculum.

The improvements to the building, the ethos, the standards of behaviour and the levels of
attainment in mathematics and science are examples of the positive impact of good |eadership.
The school development plan identifies important areas for further improvement and links them
to detailed action strategies that are costed and able to be measured. Staff and governors are
dosdy involved with the production of the school development plan through their contribution
to the evauation of current strengths and weaknesses and their collective determination to
work together to achieve future improvement. Thereis aclear understanding of what more
needs to be done to raise standards further. As a consegquence thereis the capacity for
sugtained future school improvement.
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72.

73.

74.

75.

76.

7.

There are well-defined aims and values which are warmly applauded by parents. Thereisa
strong commitment to good relationships and equdlity of opportunity which is manifestly
evident in practice.

The headteacher has taken direct persond charge of alarge number of initiatives snce her
gppointment in January 1998. She has aso undertaken an effective and systematic monitoring
of teaching, asgnificant factor in the improved qudity of teaching since the last ingpection.
This intensive leadership and management work hasled her to a point of near exhaustion a
times. The appointment of a new deputy headteacher has enabled some delegation of
responsibilities to occur, particularly with respect to the curriculum and assessment. Thereis
scope for afurther devolution of some of her adminigtrative roles in order to dlow moretime
to ded with raisng standards in literacy, information and communication technology and some
of the foundation subjects.

The learning support coordinator plays a significant and vauable role in organising way's of
mesting the individual education plans of pupils with specid educationd needs. Good subject
co-ordination has played a subgtantia part in the successes in mathematics and science. The
drategy for teaching literacy is efficiently managed in terms of planning, training and resource
provision, but requires more attention to ways of boogting levels of attainment. Information
and communication co-ordination has led to some helpful but isolated improvements since the
last ingpection. Thetimeisright for amgor initiative to raise the importance of information and
communication technology throughout the curriculum as a means of extending and enriching
learning. Whilst thiswill require new equipment and software, there is dso scope for making
fuller use of the potentia of the computers that are dready in the school. Recently the history
coordinator has made considerable progress in modernising the scheme of work, with positive
effects on standards of attainment and progress. Similar work is waiting to be done for

geography.

Governorsfulfil their statutory duties well and bring va uable expertise to complement the work
of the professonas. They understand the strengths of the school well and have a secure
overview of what else hasto be done to improve it further. They take appropriate
responghility for the schools strengths and wesknesses. Many give generous amounts of time
in order to meet their responghilities thoroughly. They are fully involved in Strategic and
financid planning and are becoming more experienced in contributing to the creetion of
development plans and to monitoring how well these plans are progressing. The governors
have responded well to the points for action set out in the previous inspection report.

The headteacher, staff and governors are making increasing use of test and teacher assessment
datato identify where successful and less successful practice lies, and whet to do with this
knowledge. The high leve of indght into the state of the school’ s performance is evident in the
annual report to parents and some of the statements made to support the ingpection. There
are dill ggnificant wesknessesin the availability of rdiable and vaid information about how
well individud pupils are progressing within Key Stages 1 and 2 which can be used to focus
support where it would prove to be most beneficid.

The arrangements for the induction of new members of aff are good. They are well briefed
about the policies, routines and ethos of the school and quickly become valued members of a
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79.

80.

81.

very co-operative team. One teacher spoke about the high level of confidence experienced
after working in the school for afew weeks. The foundations for effective performance
management have been laid. Further care however needs to be given to the induction needs of
amember of staff employed by the Education Action Zone who works for part of the week
within the school, asthe lines of responghility for her professond development are not fully
defined.

The statutory performance targets for attainment at the end of Key Stage 2 have been set by
the governing body after consderation of information supplied by the DfEE which shows the
predicted test results for pupils based on their performance at Key Stage 1. The targets for
2000 were exceeded by 6 percentage points in mathematics and 11 in science, but were
missed by 6 percentage points in English. Based upon prior attainment scores, 60% of pupils
are expected to reach Leve 4 or above in English and mathemétics. The target for Englishis
chalenging but achievable. The 2001 target for mathematics was nearly reached in 2000. The
2002 target for the percentage of pupils who are expected to reach Leve 4 or abovein
English is 43% and for mathematicsis 56%. The Szegble dip in the 2002 targets, especidly
for English, reflects the low overdl ability of the cohort, with two thirds of pupils on the specia
educationa needs register. These figures are correctly matched to the information available
from DfEE produced tables that predict future performance on the basis of Key Stage 1 test
scores. Thus, dthough targets are set at figures that are well below the national average they
accurately reflect the anticipated progress that pupils should make based on nationd trends
from the end of Key Stage 1.

The priorities for improvement within the school development plan have been appropriately
costed. Specific grants, including Standards Fund money, have been spent on their intended
purposes. Pupils have benefited from wisdly targeted spending. There is aneed to increase the
gock of booksin the library and to introduce more information and communication technology
equipment that can be used in each classroom to support learning in dl subjects. Nearly
£25,000 has been kept in reserve because of a continuing threat of compulsory expenditure on
windows and outside areas to comply with Conservation Area planning requirements. Itis
important to have this matter resolved quickly so that more money can be spent on resources
for learning, epecialy books and new technology equipment. The effectiveness of financid
control and administration is excellent.

The best vaue principles of comparison, challenge, consultation and competition have al been
gpplied wdl within the management of financid resources. This has been particularly gpparent
when dedling with building contractors. Careis taken to compare stlandards with other
schools and to consult widdy before purchasing resources. Asset management planning is
suitably linked to school improvement drategies.

The number, qudifications and experience of the teachers and support staff match the
demands of the curriculum except for Saff expertise in the teaching of information and
communication technology, design and technology and geography. The standards that pupils
reach are enhanced by the quality of the teaching provision except in these three subjects and
In some aspects of literacy. At present, more cost-effective use could be made of teaching
ass stants during whole-class teaching sessons. Pupils with specid educationd needs and
those learning English as an additiond |anguage have suitable and generdly effective support.
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83.

Recent substantial improvement to the interior of the building has transformed it into a pleasant
and gimulating environment for learning. Rooms and corridors are bright and have good
displays of pupils work. The only interior space not to be upgraded is alarge but isolated
room that is reached by along stone staircase. Thisroom is not used for any purpose other
than storage, but could be refurbished to become another classroom or a community learning
area. A seventh classroom would make it possible for al year groups to be taught separately,
s0 avoiding the splitting of Year 5 pupils into two groups, one of which is taught ongsde
Year 4 and onedongside Year 6. Having Year 5 and 6 pupilsin the same class makes it
harder for the class teacher to give concentrated attention to pupils preparing for their end of
Key Stage 2 tests. The school grounds are small and cannot be expanded. Thereisalack of
al wesather play space. This causes great concern amongst pupils and parents. A new
protected play areafor children under five is being constructed.

Much has been done since the last ingpection to improve the resources for learning. These
improvements have particularly affected the core subjects, physical education, art and design
and music. The number of computers has increased from avery low leve in 1997 to aleve
that, though better, is ill inadequate. Thereis no provison for usng information and
communicetion technology for whole-class teaching, so computers tend to be used only for
individua or small group work. In generd, insufficient use is made of audio-visua resources,
especidly video programmes, as a means of providing pupils with a better understanding of
things that are outsde their direct experience. Pupils with language difficulties would especidly
benefit from seeing more pictures, diagrams, graphs and modds. The book stock in the library
had been added to in the last two years from alow level. The library remains under resourced
and is at present under-used for independent reading and enquiry work. Therelatively low
level of investment in books and information and communication technology equipment is
having a predictable detrimenta effect on standards in reading and information and
communication technology. It isaso reducing opportunities for pupils to learn independently
and to beindividuadly challenged by the content of books, CD ROMs and software programs.

Although thereis ill much to do, S. Ignatius Catholic Primary School has subgtantialy
improved since the last inspection whilst the overal ability levels of its pupils have reduced.
Strengths outwei gh weaknesses, even alowing for some under-achievement in the key areas of
English and information and communication technology. The overdl standard of pupils
atainment isrisng asisthe quality of teaching. Leadership and management is strong and the
school has the capacity to improve further despite increasingly adverse contextual
circumgtances. For dl of these reasons the overal effectiveness of the school isjudged to be
good. Given the current levels of attainment and the rdatively high cost of educating each
pupil, the school offers satisfactory vaue for money.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

85.

K. Ignatius Catholic Primary School has improved considerably since the last ingpection in
March 1997. In order to continue this improvement the headteacher, staff and governors
should address the following issues as a matter of priority:
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I.  Improve standards of attainment in reading and writing by:
providing more opportunities for pupils to use their reading and writing skillsin a
broader range of contexts, especidly a Key Stage 2;
(see paragraphs 16, 20, 34, 101, 102, 103, 106)

raising the status of books and reading for information and enjoymen.
(see paragraphs 6, 12, 101)

ii. Provide appropriately chalenging work for dl pupilsin dl years, and especidly more able

pupils, by:

- providing pupils with more opportunities to develop their thinking and enquiry skillsin
al subjects;
(see paragraphs 16, 22, 26, 115, 119, 121)
helping pupils to set and understand their persond learning targets and giving them
more respongbility for reaching them;
(see paragraphs 62, 104)
providing training for teaching staff to make fuller use of teaching assstants, and for
these assstants to contribute more fully to the extension of pupils learning activities.
(see paragraphs 39, 116, 124)

lii. Providing more opportunities for pupils to develop and use their information and

communicetion technology skills by:

- placing a greater emphasis on the teaching of basic information and communication
technology skillsin al years;
(see paragraphs 17, 44, 147, 151)
identify places within the schemes of work of al subjects where information and
communication technology can accelerate and enrich learning;
(see paragraphs 20, 74, 151)

acquire more equipment to meet these needs;
(see paragraphs 36, 150)

identify and meet daff training needs.

(see paragraphs 36, 38, 81, 151)

Iv. Increasing the time for teaching during the week, so creating more space for the foundation
subjects, especialy design and technology and geography where standards are currently
too low, by

lengthening the taught day to provide more time for the teaching of foundation subjects;
(see paragraph 43)

rasing sandards of atanment in design and technology and geography.
(see paragraphs 134, 137)

V. Teachers should mark pupils work better and track their progress more precisaly in order
to help them reach ambitious persond learning targets.
(see paragraphs 40, 62, 106, 116, 119)

vi. Continue the drive to raise the current levels of attendance and punctudity.
(see paragraph 27)

St. Ignatius Primary School - Page 33



PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 47
Number of discussons with staff, governors, other adults and pupils 37
Summary of teaching observed during the inspection

Excdlent Very good Good Satisfactory Unsatisfactory Poor Very Poor

2 10 40 44 2 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.
I nformation about the school’ s pupils
Pupils on the school’sroll Nursery YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) na 168
Number of full-time pupils digible for free school meds na 74
FTE means full-time equivalent.
Special educational needs Nursery YR-Y6
Number of pupils with statements of specia educationa needs na 10
Number of pupils on the school’ s specid educational needs register na 89
English asan additional language No of pupils
Number of pupils with English as an additiona language 46
Pupil mability in the last school year No of pupils
Pupils who joined the school other than at the usud time of first admisson 20
Pupils who left the school other than at the usud time of leaving 15
Attendance
Authorised absence % Unauthorised absence %
School data 8.3 School data 25
Nationa comparative data 5.2 Nationd comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1

Year | Boys | Girls | Totd
Number of registered pupilsin find year of Key Stage 1 for the 2000 14 14 28
latest reporting year
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 8 8 14
Numbers of pupils at Girls 12 12 13
NC level 2 and above Total 20 20 27
Percentage of pupils School 71 (63) 71 (54) 96 (67)
a NC leve 2 or above National 84 (82 85 (83) 90 (87)
Teachers Assessments English Mathematics Science
Boys 6 13 14
Numbers of pupils a Girls 11 13 14
NC level 2 and above Total 17 26 28
Percentage of pupils School 61 (63) 93 (93) 100 (63)
at NC level 2 or above National 84 (82) 88 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year [ie 1999].
Attainment at the end of Key Stage 2
Year | Boys | Girls | Totd
Number of registered pupilsin find year of Key Stage 2 for the 2000 12 7 19
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 4 7 8
Numbers of pupils at Girls 4 4 7
NC level 4 and above Tota 8 11 15
Percentage of pupils School 42 (55) 58 (55) 79 (64)
a NC leve 4 or above National 75 (70) 72 (69) 85 (78)
Teachers Assessments English Mathematics Science
Boys 7 9 9
Numbers of pupils a Girls 4 5 7
NC level 4 and above Total 11 14 16
Percentage of pupils School 58 (23) 74 (55) 84 (64)
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a NC leve 4 or above National 70 (68) 72 (69) 80 (75)

Percentages in brackets refer to the year before the latest reporting year [ie 1999].

Ethnic background of pupils Exclusionsin the last school year
No of pupils Fixed period | Permanent
Black — Caribbean heritage 5 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 54 Indian 0 0
Pakistani 0 Paki stani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 82 White 13 0
Any other minority ethnic 0 Other minority ethnic 0 0
group groups
This table refers to pupils of compulsory school age This table gives the number of exclusions of pupils of compulsory school
only. age, which may be different from the number of pupils excluded.
Teachers and classes Financial information
Qualified teachersand classes. YR -Y6
Tota number of qualified teachers (FTE) 7 Financia year 1999
Number of pupils per qualified teacher 26
Average class size 28 £
Total income 337,784
Education support staff: YR-Y6 Totd expenditure 332,944
Total number of education support staff 13 Expenditure per pupil 2,006
Total aggregate hours worked per week 198 Balance brought forward from 35,948
previous year
FTE means full-time equivalent. Balance carried forward to next 40,788
year
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Results of the survey of parentsand carers

Quedtionnairereturn rate
Number of questionnaires sent out
Number of questionnaires returned

Per centage of responsesin each category

168

26

Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know

My child likes schooal. 65 35 0 0 0
My child is making good progressin school. 58 38 0 0 4
Behaviour in the schoal is good. 59 27 0 0 4
My child gets the right amount of work to do at 46 35 12 8 0
home.
Theteaching is good. 68 32 0 0 0
| am kept well informed about how my child is a4 36 3 4 3
Qgetting on.
| would fed comfortable about gpproaching the 73 27 0 0 0
school with questions or a problem.
The schoal expects my child to work hard and 50 46 0 0 4
achieve hisor her best.
The school works closely with parents. 65 27 4 0 4
The school iswell led and managed. 75 21 0 0 4
The schooal is heping my child become mature 58 35 0 0 3
and responsible.
The school provides an interesting range of 50 33 12 0 4
activities outsde lessons.

Summary of parents and carers responses

86. Although the sampleisrdatively smal, these questionnaire responses indicate a high level of

parental satisfaction with the work of the school. Particularly sgnificant isthe hi

gh proportion

of pupilswho are said to strongly enjoy coming to school, the confidence that parents have in
the way the school is managed and how well their children are taught and the standards of

behaviour.

Other issuesraised by parents
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87. Inwritten and ord replies, some parents expressed concern about the limited outdoor play
gpace and the possible hazards caused by traffic congestion outside the school gate at the end

of the taught day.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

88.

89.

90.

Children in the Reception class make good progress and most of them are on course to reach
the nationdly expected early learning gods by the end of the Foundation Stage. Overal
standards in persond, socia and emotional development and physica development are good
and give children a secure base for ther future learning. Their developing listening and socid
skills and pogitive attitudes to schoal life are astrength. Low attaining children make good
progress through effective support and clear teacher explanation. Children who have specid
educationa needs are included in al aspects of learning in the Foundation Stage and make
good progress in relation to their prior attainment. The school’ s ethos supports young children
very wdll in heping them to have afeding of confidence and security in their surroundings and
asense of wel-being. The pattern of progress made by children aged under fiveis adirect
reflection of the considerable areas of strength and the fewer areas of weaknessin the
teaching.

The standard achieved in the per sonal, social and emotional development area of learning
isgood. Most pupils reach or exceed the expected goa's by the end of the Foundation stage.
Children are interested and enthusiagtic and behave well. They quickly learn the routines,
share and play together successfully and enjoy each other’s company. Relationships between
children and staff are very good which helps them to gain confidence and make good progress.
Teachers help them to listen carefully to ingtructions and in this way children gain agood
understanding of right and wrong, how to behave and how to use the different work and play
areas. Teaching supports children to sustain good levels of concentration. Thisis evident
when they work together in teacher-led activities and during group work where they are not
under the immediate supervision of an adult.

The standard of attainment in the area of learning of communication, language and literacy
is broadly satisfactory. Children make satisfactory gains over time and in some lessons
progressisgood. Whilst the mgority arein line to meet the early learning goals, some are
expected to exceed them. In generd they do not have well-developed speaking skills athough
lisening skillsimprove quickly. Some of the children who have English as an additiond
language have limited vocabulary and fluency. The previous ingpection report said that
‘children can only concentrate for short periods of time'. Thisis not the case now. Teaching
has clearly supported them well to sustain their concentration, as has children’s own keen
desreto learn. Teaching makes a strong point of ensuring children learn the names and
sounds of the letters of the dphabet. They successfully learn to read specific words linked to
topics and charactersin familiar stories. Teaching helps children to develop reading well by
using disolays in the dassroom imaginatively and interactively. Children who enter the room
promptly for the morning session demondirate a keen interest in the displayed work to see
what has changed. When they notice something different they are very sureto tell their
teacher. Children who arrive later miss the opportunity to develop their observation and
gpeeking skillsin thisway. Some children begin to form letters correctly, while many are a the
stage of making marks. During group work they listen to a cassette keenly and successfully
identify sounds linked to trangport, such as, an aeroplane, a bicycle bell and amotor car. They
confidently talk about their own experiences of using their bicycle or travelling in an aeroplane.
When teachers ask questions, the children are not aways clear about how they should reply.
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92.

93.

94,

Teachers persevere and enable children to return to the origind question, understand what is
meant by it and respond to it appropriately.

Children who aready have agood idea of reading demonstrate a developing interest in books.
Average learners make broadly satisfactory progress, dthough key words learnt earlier are not
well remembered. The low attaining children are confused by three letter words and assign a
word to each letter. The sounding out of initid lettersis used to an extent that words such as
‘the’ and ‘I’ cannot be read using this strategy. The over-use of this strategy restricts fluency
and continues to hold back development in reading as children move from the Foundation
stage to Nationd Curriculum work. All children develop a satisfactory understanding and
gppreciation of rhyme when they work with the teacher using the big book ‘ Pass the Jant'.
Teaching supports them very well in helping to recognise and name items in the pictures and
meatch rhyming words.

The standard reached in the area of learning of mathematical development is stisfactory.
The great mgority of children in lessons are on track towards meeting the early learning goals.
Teaching makes good use of resources that enable children to have arange of experiencesto
support work in number and shape. They count accurately from zero to five and many are
secure in counting up to fifteen and some beyond. Counting from a high to alower number
presents a problem for afew, but al persevere and support each other cheerfully. When they
play number gamesthey are not a al concerned when it isther turn to ‘missago’ and teke
turns to throw the dice and count on in group work well. Teaching supports them well in co-
operative play. They count the spots on the dominoes with accuracy, taking care to match the
dominoes before placing them next to each other, and in thisway develop their counting and
observation well. They have experience of working with two and three-dimensiona shapes
and some recognise squares and circles, while others know properties of the cuboids and
cylinders, such as, faces, corners and straight edges. They use the ‘fedey bag’ and ask and
answer questions appropriately before reaching their decison of what the shape could be. In
thiswork some demongtrate sophigtication in their questioning and deduction.

The standard reached in the area of learning of knowledge and under standing of the world
isunsatisfactory. The mgority of children in lessons are not on track to achieve the expected
early learning gods. They have limited experiences of the world around them and require
more access to images of different places, events and environments. They would aso benefit
from usng more images from computer software. Such improvements would strengthen
children’s cultural development. Where opportunities are provided, children use them well.
For example, children gain an understanding that Sgns and words convey meaning and often
important information. Teaching encourages children to think about ‘time’, such asin the sory
‘Jasper’ s Beanstalk’. The story iswell told and this enables children to develop a sense of
time over a short period and to sequence events.

The standard achieved in the area of learning of physical development isgood. Many pupils
are reaching or exceeding the expected early learning goals. They develop spatid awareness
well asthey learn how to use spacein ‘free’ movement, such as, walking, skipping, jumping
and changing direction, and in ‘limited” movement using hoops. Children choose different
methods of travelling in and out of hoops well and help put them away quickly and sensibly.
Teaching ensures children have experience of gppropriate physica activity before the main
lesson and clearly the * cat and mouse game' isafavourite. Children develop their skills further
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asthey join with the teacher to play ‘What' s the time Mr. Wolf" and athough become excited
are sufficiently controlled to enjoy and learn from the work. Teaching ensures dl adults
support children well through encouragement, demonstration and positive feedback about their
developing skills. The well-planned lesson endgbles children to cam down by engaging them in
curling and stretching activities. It is evident that children and adults enjoy working together.
The school has purchased some suitable outdoor resources for children of this age and eagerly
awaits the completion of the outdoor play area.

The standard of attainment in the cr eative development areaof learning is satisfactory. Most
pupils are working towards reaching the expected early learning goas. Children make
productive use of opportunities for imaginative and exploratory play. For example, they shape
playdough well to make cakes, buns and biscuits, using rolling pins and cutting tools. They
stick pasta onto a paper plate carefully and afew add a bit of design asthey stick pasta bows
around the rim of the plate. They develop skills of cutting and sticking reasonably well. They
successfully build towers and bridges using building blocks. Some begin to develop an
understanding that some building blocks will not balance safely or a dl and that placing the
blocks evenly and carefully is necessary if atower isto remaintal. They use, with help, a
computer to create an image of acake with candles. These are dl examples of good practice.

The quality of teaching is satisfactory with some good features. Children are managed well
and relationships are very good. Teaching supports children well in developing their
confidence and through clear ingtruction guides them in what they need to do throughout the
day. However, more atention is needed to meet the learning requirements of al children,
particularly those who are high attainers, even though these needs have been identified through
early assessment. On-going assessment is an areafor further development. The induction
initiative using an activity pack, meeting parents and home visits clearly support children well
when they first begin school and helps establish sound links with parents. Teaching assistants
make a satisfactory contribution to the work in the Foundation stage. However, the school
needs to consder more carefully their deployment and leve of involvement through better
planned activities. Thereis scope for thisin the afternoon when sessions are presently too
ungructured. Thereisaneed for the requirements of the Foundation stage to be familiar to dl
gaff who work with this age group.

Children under five who have English as an additiond language (EAL) make broadly
satisfactory gainsin developing their language skills. Teaching makes reasonable use of
children’s persona knowledge and offers them opportunity to express themselvesin an
informal setting. They very quickly offer their own ideas about a topic but sometimes use
incorrect names. They areimmediately helped to use a correct name and to repest it severa
times. The qudity of support varies within whole-class lessons. Class teachers and the EAL
teacher need to consder how they can combine their skills more effectively to provide better
opportunities for pupils to develop essentid skillsin literacy.

ENGLISH

98.

In the national tests and assessments for pupils at the end of Key Stage 1 in 2000, pupils
attained standards in reading which were well below the nationa average and also well below
the average for schools with asimilar proportion of pupils entitled to free school medls. This
has been the trend since 1997. The pictureis Smilar for writing athough in 1998 and 1999
standards in writing declined further. Although there has been some recovery in the proportion
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of pupilsreaching Leve 2 in 2000, standards are still well below the nationa average and the
average for smilar schools. No pupilsreached Level 3in 2000. By the end of Key Stage 2,
attainment in English was sufficiently low to place the school within the lowest 5% of schoolsin
England in comparison with the nationd average. The trend since the last ingpection shows
dternating rises and fallsin the proportion of pupilsreaching Level 4. There are many adverse
factors to take into account. A significant number of pupils come into school with low basdine
scoresin literacy skills. The proportion of pupils identified as having a specid educationd
need is far above average and the percentage of pupils with statements of specia educationd
needsis high. The percentage of pupils who spesk English as an additiond languageis very
high. Given dl of these factors, thereis il evidence that some pupils are not making as much
progressin English as they could.

The previous ingpection report said that “ pupils with special educationa needs were supported
well and make good progress’. Thisremainsthe case, and is particularly remarkable given the
doubling of the proportion of pupils with identified learning difficulties Snce the last ingpection.
Pupils with statements of specia educationd needs are particularly well supported, with a
conseguence that they make satisfactory progress. Throughout the school, in reading, pupils
have few useful strategies to help them to read fluently. Inwriting there are too few
opportunities for pupilsto gpply their writing skills, practise handwriting and develop essential
spelling skills. All pupils make broadly satisfactory progress in some aspects of their learning
and in relation to ther prior attainment but some could reach higher levels of attainment. The
lack of proper advice about how to improve their performance restricts pupils from making
satisfactory or good progressin al strands of literacy.

Standardsin listening are good across both key stages. Pupils listen to their teachers well and
follow ingructions carefully. Standards in speaking are less well developed mainly because
opportunities for pupilsto give extended replies are too limited. When pupils get the chance to
offer their ideas and ask questionsiit is clear that they have some interesting thingsto say. For
example, inaYear 1 lesson, pupils demongtrated satisfactory understanding of a range of
vocabulary linked to the weeather. They knew that ‘glare and ‘bright’ are linked to the sun
and that glare dso meansto stare. They adso knew that a‘glare’ from ateacher would be
enough to tell them what to do without the need for any words. Older pupils discuss
persuasive text in an advertisement and identify aliteration, imperatives and extravagant
adjectives, such as ‘you mustn't miss this opportunity’, with keen interest.

Attainment in reading is below average by the end of Key Stage 1 and well below average by
the end of Key Stage 2. By the end of Key Stage 1, pupils demondirate an interest in reading
but do not have enough reading experiences with which to develop fluency and expression.
They need more opportunities to develop an understanding of chalenging texts and to use
information books, including dictionaries. High attainers use reading strategies such as phonics
and picture cues successfully. However, even for these pupils, over-use of initid letter sounds
prevents them from deve oping fluency and expresson. While the mgority read with good
levels of accuracy, they do not take account of punctuation either to pause for bresth or to use
expression for dramatic effect. By the end of Key Stage 2, accuracy is gill very muchin
evidence and some have interest in particular authors. From ayoung age pupils learn about
fiction and non-fiction, authors, titles and illugtrators, but thisis not developed systematicaly.
Higher order reading skills, such asinterpretation and deduction, are developed poorly.
Although older pupils generdly offer aclear explanation in connection with the purpose of a
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contents page and index, they have limited experiences of actudly using them. Pupilsread in
school during the ‘literacy hour’ and within groups, but they do not have sufficient opportunity
to discuss texts, look up the meaning of unfamiliar words and apply their ideas using inference,
deduction and prediction. Books do not have a particularly high profile in classrooms and too
little use is made of the library.

Standards in writing are below average by the end of Key Stage 1 and well below average by
the end of Key Stage 2. While teachers' lesson plans are generdly satisfactory, often too
much time istaken up by ord work which is generaly heavily led by the teecher. This
gpproach leaves too little time for writing activities. It is clear from the nationd tests that
writing isamgor weekness, yet teaching fails to take this properly into account when planning
lessons. Consequently, the opportunity to record in writing new knowledge gained through
lisgening is sometimes missed. Overdl, pupils have an unsatisfactory knowledge of spelling and
punctuation. The over-emphasis on initid letter sounds tends to be used throughout Key Stage
1 and wdll into Key Stage 2. This strategy does not support spelling well. When pupils
attempt to spell aword, they tend to sound rather than name the letter. From the way in which
they spdll wordsit is clear that essentid skills have not been taught sufficiently well. Y ounger
pupils develop unsatisfactory skillsin handwriting. Many pupils form letters poorly. The size
and shape of letters and the spacing between wordsisirregular. There are overall weaknesses
in presentation of written work.

As pupils move on into Key Stage 2, writing opportunities are till too limited. Pupils do not
have enough scope to develop their skills and many examples of handwriting remain
unsatisfactory and, for many, poor. Pupils learn about sentence congtruction and smple
punctuation well. Older pupils learn about persuasive texts, and how to write interesting
opening paragraphs for agtory to atract the interest of the generd public or a specific group.
Older pupils do not use joined script regularly and when they do, it does not have the fluency
and style that could be expected of them. Pupils word processing skills are weaker than they
should be. Where they have been used to support written work, presentation improves
greetly, dthough spdling errors are sometimes il glaringly in evidence.

Pupils attitudes and behaviour are generdly satisfactory and often good in Key Stage 2. Their
good relationships and the generd feeling of well-being created by the school, supports them
well. They are keen to be involved in individua and group tasks and generdly sustain
concentration well. However, their knowledge of their own learning isa‘ closed book’ to
them as marking does not dert them to their errors and so they do not have an understanding
that they could do better.

Class teechersidentify pupils and notify the English as an Additional Language (EAL ) teacher
and also make use of areading test conducted for Preston Education Action Zone.  Although
there is some liaison and the group and support work is closely linked to classwork,
information gethering is rather informa and relies too much on the outcomes of brief
conversations between teachers at odd moments. In view of the part-time work of the EAL
teacher, and to ensure more diagnogtic assessment, the school needs to introduce methodical
ways to collect important information about what pupils know, their specific learning needs,
and the rate at which they make progress. Thiswould help the EAL teacher to respond more
systematicaly to pupils and so enable them to reach higher standards in the short term.
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The quality of teaching of the National Literacy Strategy is satisfactory overdl with some good
features, particularly at Key Stage 2. Pupils are generaly managed well. Lessons have
gpecific learning objectives and are planned to meet the needs of different abilities. However,
the dement of chalenge for dl pupilsis not dways sufficient. The over-use of worksheets and
the short dlocation of time for writing limits opportunity for further chalenge and too little
account is taken of the specific needs of higher attaining pupils. Resources are organised to
meet the needs of the lesson well, although this does not support pupils in making choices for
themsdves. Dictionaries are rarely used and there is a strong tendency for teachers and adults
to explain the meaning of unfamiliar words and give spdlings readily. In the better lessons,
teachers have higher expectations of what pupils can do, as evidenced in the improved quality
of discusson which draws out pupils ideaswell. However, too often in both key stages,
teachers tend to remain the centre of the activity long after they have conveyed the purpose of
the lesson and essentid details which would be sufficient to enable pupilsto use therr initiative
and begin working on their own. A mgor weakness in teaching is the poor qudity of marking.
Although written work is generaly checked, with comments from time to time, it is clear from
the pupils exercise books and worksheets that they are not supported well enough in making
adjustments and corrections to their work. In generd, they do not re-write or re-draft work
or make notes. Teachers use texts from letters and adverts to explain and demonstrate how
text can be changed for a specific purpose, but pupils do not have opportunity to do thisfor
themsdves. The school believes that * skilled teaching assstants are essentia to raise
standards.” However, both teachers and teaching assistants sometimes tend to create an
atmosphere of dependency which needs to be relaxed so as to enable pupils to tackle more of
the work for themselves. The management of English and literacy has been successful in
establishing a systematic approach to the teaching of many basic skills across the school.
However, there are mgor management chalenges il to be met in raisng standards further.

MATHEMATICS

107.

108.

Reaults of the Nationd Curriculum tests at the end of Key Stage 1 in 2000 showed that the
number of pupils who attained the expected target of Leve 2 was well above the nationa
average. However the number of pupils who attained the higher levels of 2B and above was
below the nationa average. The number of pupils achieving the nationaly expected Leve 4 a
the end of Key Stage 2 was well below average when compared with dl schools nationdly,
but was average when compared to Smilar schools. When taking pupils prior atainment into
condderation, pupils performance in the tests was above average. This indicates good
progress from Key Stage 1 to Key Stage 2. Apart from 1998, when attainment dipped,
pupils attainment in mathematics has been on an upward trend since the last ingpection and is
now closeto the national average. An analysis of test data over the past three years shows
that boys at the age of even perform better than girls, athough the gap has greetly narrowed.
Year 5 pupils are on track to meet the target set by the school of 60% of pupils reaching or
exceeding Levd 4 in mathematicsin 2001

Evidence gathered during the ingpection largely concurs with the recent test results and
indicates that standards in mathematics are close to the nationd average by the end of Key
Stage 2. Currently very few pupils atain Level 3 a the end of Key Stage 1 or Levd 5 at the
end of Key Stage 2. The headteacher and mathematics coordinator have conducted an
analysis of test results, have observed the quality of teaching and have drawn up Strategiesto
improve pupils attainment further. For example, an andyss of Key Stage 2 test data
indicated a weskness in data handling and the mathematics coordinator has taken steps to
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rectify this. Ingpection findings suggest that there are more Year 2 and Year 6 pupilslikey to
atain Level 3at Key Stage 1 and Leve 5 at Key Stage 2 in 2001 than in 2000.

Discussion with the pupils and classroom observations indicate the very positive impact of the
Nationa Numeracy Strategy on pupils attainment. The school was used to trid the National
Numeracy Strategy and the teachers have successfully implemented many of the planning and
teaching approaches recommended by it. Evidence gained from examining the pupils books
indicates that their written recording and caculating strategies, which underpin mental and ora
kills, are practised regularly by the pupils.

By Year 2 many of the pupils can identify odd and even numbers, explore relationshipsin
number patterns, add and subtract, measure using metres and centimetres, identify haves and
quarters and understand the value of hundreds, tens and units. They are dso developing an
awareness of the passage of time, and some pupils can describe the main features of a clock.
Pupils are very competent in naming regular two- and three-dimensiona shapes and use terms
such as ‘faces, ‘edges and ‘corners accurately. In a mathematics game pupils were required
to describe the features of athree dimensiona shape to their peers before disclosingit. In
describing a cylinder the pupil perceptively said ‘Its got two circles, no corners, two round
edges and a curved surface’. Full and accurate descriptions were given by many of the
pupilsin this activity. Some of the higher attaining pupils understand the vaue of numbersto
1000 and can explain the value of negative numbers. Thereis an appropriate emphasisin most
classes on explaining the menta processes used to arrive a an answer. By Year 2, pupils can
use a computer art package to congtruct rectangular patterns. All pupils, including those with
specid educationd needs and those for whom English is an additiona language, make
satisfactory progress throughout the key stage.

Pupils numeracy skills are successtully developed in some other areas of the curriculum. For
example, measurement was used purposefully in adesign and technology activity that involved
making greetings cards and in drawing of graphsin science. However, linksto other areas of
the curriculum are largdly incidental and are not dways planned sysematicaly. In some
classes opportunities to use mathematics for practical investigations are too infrequent.

Good progress is seen when lessons are carefully tailored to meet the needs of different ability
groups. For example agroup of Year 4 and 5 pupils were congtructing ca culations using the
inverse operaions of - and +. The higher attaining pupils were given opportunities to construct
thelr own number sentences using five digit numbers. This open-ended activity enadbled the
pupils to demongtrate clearly what they knew and understood abouit the relationship between
addition and subtraction.

InaYear 5/6 lesson on problem solving the pupils ably extracted the relevant mathemetica
operations from the text, disregarded unnecessary information and calculated accurately. The
higher attaining pupils congtructed their own problems and demonstrated ingenious methods of
caculation. They were highly motivated by ther tasks and enjoyed the chalenge of sharing
their work with a partner. In thislesson al pupils were provided with appropriate work and
were well supported by teaching assistants and a volunteer helper. Completed work indicates
that those pupils who are currently in Y ear 6 are on track towards meeting the school’ s targets
for mathemeatics by the end of Key Stage 2 in 2001. By Year 6, pupils have undertaken
cdculaions using decimd fractions, multiplication using three digit numbers, data handling and
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caculaions using thousands. They have a reasonable understanding of retios, equivaent
fractions and symmetry. The pace and amount of work covered during the current termisin
line with the recommendetions in the Nationa Numeracy Strategy.

114. Throughout the school, most pupils make satisfactory progress. The vast mgority of pupils
are prepared to work hard and have developed aliking for the subject. Their positive
attitudes, good behaviour and genera eagerness al contribute to the effectiveness of their
learning in asignificant way. They enjoy ‘quick-fire menta caculation sessons and respond
well when given atime limit in which to finish their work. The higher attaining pupils enjoy the
chdlenge of extension activities when these are provided.

115. Overdl, the quaity of mathematics and numeracy teaching observed during the ingpection was
satisfactory, with some examples of good and very good teaching, especialy a Key Stage 2.
Examples of good teaching were seen in both key stages. In alesson where the teaching was
very good the teacher shared the key objectives for the lesson and the key vocabulary with the
children. The pupils were highly motivated and responded well to searching questions which
probed their understanding and challenged their thinking. In this Stuation the teacher was
clearly aware of the standards the pupils were reaching and knew how they could improve
further. A common characteristic of the good teaching was the brisk pace of the ora/menta
work and well resourced activities.

116. In most cases activities were matched gppropriatdy to the different levels of ahility within the
group. On afew occasions the higher attaining pupils could have responded well to an even
greater chdlenge. All lessons were planned gppropriately with very clear and precise
objectives and in afew cases an evaluation of the lesson enabled teachers to readjust the
teaching of the subsequent lesson to take account of what the pupils knew and could do.
Satisfactory teaching could be improved further by increasing the pace of the work and by
ensuring that pupils finish the planned work. In dmost al cases the plenary sessons were used
imaginatively to review and reinforce the main points of the lesson. Teachers are confident in
the use of the nationdly designed programme for the teaching of mathemetics, whichisused in
conjunction with the Lancashire scheme of work for mathematics. However ascrutiny of the
pupils booksindicates that whilst teachers mark work frequently, the marking does not often
indicate what they need to do to improve their work. Teaching assistants provide vauable
support for pupils with specia educationd needs throughout the school. However, their
deployment during whole class teaching sessonsis not always maximised to the full.

117. The mathematics curriculum is generaly broad and balanced. Short term planning is brief, but
is manageable and useful. The mathematics coordinator has an appropriate understanding of
the subject. Sheisusing her knowledge to good effect, has monitored the teaching of
mathematics and has given feedback to colleagues on the quality of teaching and learning.
Adequate procedures are in place to assess pupils understanding of the work covered and
haf-termly assessments are used to inform curriculum planning. Thereis a satisfactory range
of resources, but the use of information and communication technology to support the teaching
of mathematicsis at an early stage of development. In conclusion, significant progress has
been made in the teaching of mathematics and in the pupils attainment since the last ingpection
in 1997.

SCIENCE
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Standards of attainment in science have improved consderably since the last inspection. The
percentage of pupils attaining Level 2 and above in the teacher assessed tasks at the end of
Key Stage 1 has risen from well below the nationa average in 1999 to well above it in 2000.
However, the percentage of pupils ataining Level 3 was below the nationd average, but was
in line with the average for smilar schools. Resultsin the end of Key Stage 2 tests have been
well below average during the period 1997 to 1999 but have improved in 2000 to be close to
the nationd average. When pupils prior attainment is taken into congderation, the number of
pupils attaining the nationally expected Level 4 is above average which indicates good
progress from Key Stage 1 to Key Stage 2. The attainment of boys has, over the past four
years, generaly been higher thet that of girls. However, in the 2000 tests thereislittle
difference between the performance of boys and girls.

Findings from the ingpection support the judgement that the overdl trend of atainment in
science isimproving sgnificantly, from being well below average in 1996 to just below average
in 2000. Many Year 2 pupils are dready working a Level 2 and arein line to achieve the
nationally expected leved at the end of theyear. Likewisg, if the good progressthet is currently
being made in Key Stage 2 is maintained, many pupils are likely to achieve Level 4 and afew
pupils could achieve Leve 5. Even so, the number of pupils attaining the higher levels a the
end of both key stages could be improved till further. In order to achieve this, the work
needs to be more closely matched to the specific needs of more able pupils. Marking needsto
be improved to ensure that dl pupils are clear about what they need to do to improve their
work.

Pupils learning throughout Key Stage 1 is generally good, including those pupils with specid
educationa needs and pupils for whom English is an additiona language. By Year 1, pupils
can link the intendity of areflection to the brightness of the light source and the reflective nature
of the surface. They can discuss ther findings and record their observations and are beginning
to develop skills of observation and prediction. By Y ear 2, pupils have made good progress
and can explain some of the characteristics of living and non-living things and can discuss
heathy and non-hedthy foods. They know how to make an dectrica circuit and many of the
children can identify the reason why an dectricd device will not work if thereisabregk in the
circuit. These pupils use the appropriate technica vocabulary very well and refer accurately to
‘circuit’, ‘battery’, ‘crocodile-clip’, ‘wire and ‘bulb’. In thislesson most of the pupils were
able to explain what prediction meant... ‘It'sathought in my head'... ‘It'swhat | think
will happen’. The pupils scientific knowledge is a least in line with national expectations and
afew pupils exceed thislevd. However, asgnificant number of them find difficulty in
recording their observations because their writing skills are below average.

By the end of Key Stage 2, pupils have an understanding of what congtitutes afair test and
know why it is hecessary to control avariable in an experiment. They build on what they have
learnt in Key Stage 1 well and many pupils record their findings appropriately. For example,
Y ear 3 pupils developed their understanding of circuits by devising and including switchesin
their circuits. In Years4 to 6, most pupils knew how to increase the power supply to make a
bulb brighter or to change the speed of amotor. Key Stage 2 pupils aso talk with confidence
about the importance of a hedlthy diet, have investigated the importance of cleaning their teeth
and have explored the effect which micro-organisms have on decaying food. Mogt pupils
provide clear accounts of what they have found out, and use their knowledge to evauate the
results. In afew cases some of the higher attaining pupils are not receiving sufficient chalenge
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in their work and their good powers of reasoning are not used to the full. For example, in an
investigation which required some pupils to test arange of materias which would conduct
electricity, afew pupils stated at the outset that some types of meta were the only things which
conducted dectricity. This could have been the starting point for their investigetion. More
accurate use of assessment and marking could have enabled these pupils to develop their
knowledge at afaster rate.

The teaching of science makes a satisfactory contribution to the development of literacy and
numeracy skills. In dl classes pupils have opportunities to discuss their idess with each other
and with the teacher and teaching assistants. Teachers use appropriate subject specific
vocabulary and structure pupils recording processeswell. Charts are used to present
findings, but measurement and graphica datais not used sufficiently in either key sage. The
lack of data-logging equipment minimises the use of information and communication
technology.

Teaching is never less than satisfactory and much of it isgood or very good. There are
examples of very good teaching in both key stages. Al teachers plan their work carefully.
Lesson plans record what pupils are expected to learn and, in the best examples, indicate
appropriate activities to cater for the needs of al pupils. In the best cases teachers evaluate
their planning and use their findings to inform the planning of their next lesson. Where teaching
IS very good, expectations are high and are matched well to the next stage of learning. For
example, inaYear 2 class, pupils were asked to look at an incomplete eectrica circuit and
decide why it didn’t work. Questions such as*Why do you think that? ‘What will you
need?’ and ‘1 don’t know, you try it!" were used very well to chalenge pupils thinking. In
this case the pupils' responses provided the teacher with a clear understanding about what
they needed to learn next.

In the main, teaching assistants provide effective support for pupils with specid educationd
needs, but in some cases lower attaining pupils are too dependent on adult help to provide
answers and for completing tasks. 1n some instances the technica vocabulary involved in an
investigation istoo complex for these pupils.

Almog al pupils enjoy their science lessons and are thrilled when their prediction is verified
following an investigation. Pupils behaviour is very good. They persevere well and work
together effectively. They show particular interest and involvement when they are given some
respongbility for organisng some of their own learning. For example, when Year 2 pupils
identify and salect equipment they think they need to complete an eectrical circuit.

The school development plan identifies clear objectivesto improve pupils atainment further in
science. Two science coordinators, who work jointly, have produced an appropriate scheme
of work and along-term plan based on the Qudlifications and Curriculum Authority and Loca
Education Authority guidance. They have aclear view of how the subject is planned in each
class and recaive evauation reports from teachers at the end of each unit of work. The next
stage in the monitoring of science is to undertake observations of teaching and to ensure that
the agreed school policy isevident in practice. The coordinators are aso planning to introduce
gppropriate targets for different groups of pupils.
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The school has made considerable progress in science since the last ingpection. Pupils
attainment has risen consderably and the qudity of teaching hasimproved sgnificantly.
Almogt dl of the points for development in science identified in the last report have been
addressed well. The only outstanding issue is to develop further the ability of pupils at Key
Stage 2 to gpply concepts of measurement and to use data handling in awider variety of ways
in science investigations. Pupils aso need to be provided with more frequent opportunities to
use information and communication technology to gather information and to present their

findings

ART AND DESIGN

128.
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Only two art and design lessons were available to be seen during the inspection. From the
evidence from these lessons plus the scrutiny of previoudy completed work and from
discussons with pupils, it is clear that standards of attainment in art and design in the school
arein line with those expected for pupils at the end of both key stages. Pupils make good
progress in developing art and design killsin Key Stage 1 and variable progress as they move
through Key Stage 2. Standardsin art and design have improved since the last ingpection.

At Key Stage 1, pupils use awide range of mediaincluding, paint, pastel, pencils and printing
ink to create imaginative and observationd art work. They mix paint and explore shape,
texture, line and tone with an gppropriate leve of skill for their age. For example, some Y ear
1 pupils used chalk and pagtels to make pictures which illustrated their ideas about night and
the dark. These pupils have adso looked carefully at the festures of portraits by Van Gogh and
Picasso. They have observed skin tones and have used oil pastels and paint to produce
pictures of ahigh quaity. They organise resources well and take great care when mixing paint.
Year 2 pupils used charcoa to produce observationd drawings of leaves and have used paint
to make illustrations of eectrical appliances used in science activities. An information and
communication technology art and design package was used by these pupils to produce
designs which were imaginatively linked with shape work in mathematics. Some of the
younger Key Stage 1 pupils have used clay to make thumb pots. However, three-dimensiond
work using resources such as clay and papier mache is currently under-devel oped.

InYear 3, pupils have undertaken il life drawings of two people. Thiswork was of ahigh
qudity and emphasised the importance of the relationship between two figures. These pupils
have dso completed Rangoli patternsto celebrate Diwdi. This activity was one way in which
the school successfully includes arange of culturd traditions celebrated by pupils within the
school community. Year 3 pupils dso undertook a printing activity which focused on the
intricacies of Idamic design and produced their own high quality designs. Activities such as
these provide pupils with vauable opportunities for their spiritual and culturd development.

Progressin Years 4 to 6 is dower because insufficient emphasisis given to observationa work
and the use of paint. Pupils have alimited range of resources to choose from. At the time of
the ingpection, pupils in these three year groups were designing pop-up cards to celebrate
Chrigian and Mudim fedtivals. This activity was linked to a design and technology project and
pupils atainment was in line with age-related expectations. Some attractive displays of
previoudy completed art work are used well to celebrate the pupils achievements. For
example, Key Stage 1 pupils had looked closely a arange of fabric designs and had used
them as a simulus for congtructing their own carefully executed designs.
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The qudity of teaching in the two art lessons observed during the inspection ranged from very
good to good. Curriculum planning clearly identified whet it was that the children wereto learn
in the lessons. Resources were organised very well. Pupils were encouraged to observe very
carefully and to think about what they were doing. The teachers communicated the purpose of
the lesson well and gave clear explanations about the resources available and how they should
be used. For example, inaYear 1 lesson on portraiture, the teacher provided arange of
examples of thework of other artists and asked the pupils what colours they could seein the
skintones. Thisled on to clear ingtructions about the processes involved in mixing paint.
Careful open-ended questioning enabled pupils to make their own decisions about what
happens when different colours mix. Pupils enjoy art and design activities, concentrate well
and take a pride in their accomplishments. When required to do so the pupilswork very well
together, manage resources carefully and make considered choices from a range of media

Resources for art and design are adequate except for three-dimensional work. Somework in
art and design islinked well to the science syllabusin Years 1 and 2. The use of sketchbooks
is under-developed. The co-ordinator has produced a useful draft scheme of work based on
the Qualifications and Curriculum Authority’ s guidance which focuses on learning objectives,
key skills and assessment opportunities.

DESIGN AND TECHNOLOGY

134.

135.

136.

No specific design and technology lessons took place during the inspection. However, some
elements of design and technology were covered within art and design lessons. The overdl
standard of attainment, as deduced from the examination of pupils work and teachers
documentetion, is unsatisfactory at the end of both key stages. Thisis mainly because of an
Inadequite coverage of the subject within the curriculum and insufficient opportunities for
pupils to work with tools, equipment, materials and components to make quality products.

At Key Stage 1, pupils dso have relatively few opportunities to use avariety of congtructiond
equipment to design, make and disassemble artefacts. In alesson seen during the ingpection, a
group of Year 1 pupils were designing and making greetings cards and were involved in
making prototypes by folding and cutting paper in different ways to make ‘pop-up’ cards. In
this case the teaching was good because the teacher demonstrated a variety of ways of making
folds and how scissors should be used correctly. The pupils were also asked if they could
improve their design. During the inspection some pupilsin Years 5 and 6 were undertaking a
very smilar greetings card making activity, but were not demondirating skills thet were
sgnificantly more advanced than those being employed by Year 1 pupils.

The school is aware that this area of the curriculum isin urgent need of improvement. The
design and technology action plan indicates that the construction of a scheme of work,
improvements in teachers subject knowledge and improved resources are essentid itemsto
be developed. The recently appointed coordinator is currently undertaking training on an
Loca Education Authority course for design and technology coordinators and has produced a
draft policy, adraft long-term curriculum plan and a scheme of work based on the
Qudifications and Curriculum Authority’s and Loca Education Authority’s guidance. The
school has undertaken these devel opments recently, and now has the capacity and the
determination to make the necessary improvements to this area of the curriculum as a matter of

urgency.
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GEOGRAPHY

137.

138.

139.

140.

Geography is taught for gpproximately an hour per week during aternate haf-termly units. No
geography was being taught within the school during the six-week period that included the
ingpection week. Consequently the judgements made in this report have been based only on
the sampling of pupils work and the evidence in teachers records. At the time of the
previous ingpection in 1997, pupils attainment was well below average in geography at the
end of Key Stage 1. Thisremains the case, mainly because of an under-emphasis on the
subject within the curriculum. In 1997, pupils made good progress to reach standards that
were in line with the nationa average by the end of Key Stage 2. However, since then the
subject has been given lesstime and alower emphasis has been placed on the acquigition of
geographica skills and concepts. Consequently, standards in the subject as revealed through
pupils written work have declined at Key Stage 2 since the last ingpection and are now below
expected levels.

By the end of Key Stage 1, some pupils are beginning to gain an awareness of where some
countries and towns are from activities such as“ Where in the world is Shap?” (the imaginary
travels of a soft toy), but this knowledge isweak. Thereislittle evidence of evolving map skills
or of the use of information and communication technology to begin to develop spatid
understanding.

The class teacher of Year 3 has discovered that most pupilsin her class have aminima
knowledge of distance, direction or where places are located. She has begun to counteract
this by using computer-generated weeather maps to help pupils describe what wegther a
location is experiencing from its symbol. She has aso secured a higher leve of understanding
about the seasons and how people respond to different weather conditions. By the end of
Year 4, pupils have alimited ability to identify where important places are on amap. This
ability needs to be strengthened by more frequent reference to maps within genera class
teaching. In Years4 and 5, pupils have been involved in making decisions about the best
place to Ste a settlement. Thisincluded some useful deductive reasoning. However, they had
problemsin goplying their generd principlesto the red life case of Preston. All dlasses have
an opportunity to follow alocd trail that includes arange of urban environments as a means of
gppreciating some of the geographica factors that shape a neighbourhood.

Although these activities help to develop some useful geographica skills and concepts, they do
not in themsalves add up to a coherent and progressive scheme of work. Therefore, by the
end of Key Stage 2, pupils understanding of what places are like and how peoplelivein
different environmentsis il rdaively weak. They have a quite poorly developed
understanding of patterns and processes in physica and human geography and are not used to
using Ordnance Survey maps or aeria photographs. Their understanding of environmenta
change and sugtainable development is dso lower than average. New Qudlifications and
Curriculum Authority model schemes of work are just beginning to be used to form the basis
of an improved geography syllabus. In addition to this, more curriculum space will be needed
to redise the proper potentia of the subject, as well as some additional investment in staff
training and more teaching resources, including information and communication technology
software.
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HISTORY

141.

142.

143.

144.

145.

146.

By the end of both key stages standards of attainment in history are in line with those expected
for pupils of their age. Thiswas ds0 the case at the time of the previous ingpection. Pupils
have a satisfactory knowledge and understanding of the topics covered in the syllabus, but
their overal knowledge of key historical people and eventsis less secure than it should be. Al
pupils make satisfactory progress, athough some are capable of making faster progress
towards more ambitious outcomes.

Year 1 pupils are ableto look at old and new toys and identify some of the features that
characterise them. Year 2 pupils can recdl parts of the story of Forence Nightingdein
consderable detail and some have gained a basic understanding of where the Crimean War
took place and approximately when. For many pupils the maps of Europe that they coloured
in their books showing Florence Nightinga € s journeys proved to be difficult to interpret.

InYear 3, pupils successfully develop the ability to describe life in Roman times using different
resources. Pupilsin Years4 and 5 are able to discuss with consderable insght the difference
between settlers and invaders and can empathise with the settlers whose land was seized by
the Vikings. Thereisevidence at this point in Key Stage 2 of some good conceptud thinking,
athough thisthinking is yet to be captured in any sustained writing. Y ear 6 pupils have
undertaken some perceptive enquiry work on ways in which the everyday life of loca people
has changed over the last haf century. They demonstrated some good questioning skills when
aretired teacher came into their lesson to act as a historica witness.

In the lessons observed the qudity of teaching was never less than satisfactory and in haf of
them it was good or very good. Ina ear 5/6 lesson, the teacher managed pupils’ firgt-hand
questioning of a person who had avivid memory of the locdity asit wasin the past very
effectively. Inadassdiscusson with Years 4 and 5 on the reasons why the Vikings left
Scandinaviato plunder the settlersin Britain, the teaching used relatively sophisticated
terminology and concepts that chalenged more able pupils. In thislesson dl pupils were gble
to understand some of the passions that drove both invaders and settlersto act asthey did. In
aYear 3 lesson the teacher successfully encouraged pupils to explain how life changed during
Roman times using materials seen on avideo programme. Where teaching was satisfactory
rather than good, more able pupils were not given sufficient scope to develop their reasoning
or enquiry skills. In some cases too much time was spent using worksheets that had limited
information on them and which required only one leve of response.

Inal cases, pupils responded positively to the lesson content, although they became more
involved when they had practical things to do or could engage in discusson and questioning.
Behaviour was aways good, and where opportunities were available for smal group working,
pupils conducted themselves responsibly, as when investigeting different generations of toys.

Since the last ingpection the time available for history has been reduced, mostly because of the
expangon of literacy and numeracy work. Asyet there is not enough interaction between
literacy and history teaching. Until July 2000 the curriculum was very redtricted, with al of the
pupilsin Years 3 to 6 sudying Henry VIII. Overal coverage of history was very patchy and
pupils had large gapsin their knowledge. Since September 2000 a new subject coordinator
has worked hard to upgrade the schemes of work to bring them in line with the Qualifications
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and Curriculum Authority guiddiines. Thiswork is aready yieding results, with improved
standards of attainment being evident within samples of written work. There are il some
important things to be done, which include alocating more teaching time to the subject, giving a
greater emphasisto using historica source materia, encouraging pupils to understand more
fully the causes and conseguences of historical events, and making more use of audio-visud
materials. Pupils work also needs to be marked in away that helps them to understand how
well they have donein relation to their learning targets, and how they could improve further.

INFORMATION AND COMMUNICATION TECHNOLOGY

147.

148.

149.

150.

By the end of both key stages, pupils atainment in information and communication technology
is below the nationd average. Thiswasthe case at the time of the last ingpection, and athough
sandards have improved alittle, they remain unsatisfactory. Progressin both key stages by dl
pupilsis unsatisfactory. Thisis due to the limited opportunities to develop essentid skills
sysematicaly. Far more emphasis needs to be placed on developing information and
communication technology skillsin al years. There is a serious abosence of sufficient focus on
the subject. At Key Stage 1, pupils demongrate early skillsin mouse control and begin to
learn how to use specific keys reasonably well. They learn how to print their work. They use
the * colour box’ to fill in the different rectangles and create attractive pieces of work linked to
their shape work in mathematics.

At Key Stage 2, some pupils acquire skills in some aspects of word processing a a
satisfactory level and have a reasonable understanding that information and communication
technology can be used to assst with learning when they write sentences about their vist to
Bluebell Wood. Pupilsin Year 3 useit to creste the opening paragraph of astory. From the
work that is displayed it is clear that the computer assists them well in the presentation of work
as handwriting skills are generdly weak. However, the spdlling errors which are many and
varied in handwritten work are il evident in word processed work. Pupils knowledge and
killsin control technology and data handling are wesk.

Pupils respond well to the work and willingly use computers when they are asked to do so.
They work on their own and with a partner agreesbly. Pupils are confident in seeking
assstance and gpply indructions accurately. The activities are quickly completed. These
experiences are too short-lived, infrequent and insufficiently integrated into the curriculum to
benefit pupils as well as they should do.

Lessonsinvolving the spedific teaching of information and communication technology skills
were not available to be observed, so the quality of teaching could not be judged. Itisclear
from documentation that planning to teach skills and knowledge is unsatisfactory and that
teachers have only alimited understanding of what isinvolved. The infrequent and short inputs
of information and indruction are barely useful in the long term, athough successful in engbling
pupils to complete the activity. Satisfactory use of software to support sentence work, for
example, was observed but, in generd, the work is not linked to the curriculum well enough to
enable pupilsto apply it to their wider learning. The previous ingpection report said thet ‘the
lack of regular and systematic teaching of afull range of information technology skills and
knowledge serioudy redtricts progress and atainment’ and thisis ill the case.
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151.

Although schemes of work exist for each key stage which take account of pupils few useful
prior learning experiences, the school does not dlocate specific teaching time to the subject.
Thereisalack of monitoring to ensure that the subject is properly integrated into planning.
The coordinator is knowledgeable and has produced easy-to follow manuals for the guidance
of both pupils and teachers. At thisearly stage in her career gppropriate guidance on how to
better manage the subject is necessary. The school knows there is urgent work to be done.
The gtarting point isto increase opportunities for teaching basic information and communication
technology skillsto dl pupils on amore sysematic basis. The next step isto identify places
within the schemes of work of al subjects where these skills can be gpplied to extend learning
opportunities. Thereisaneed to increase the number of persona computers available for
pupils to use, and also the range of educationd software. To support these moves, saff’s
expertise in the use of information and communication technology will need to be increased
through in-service traning.

MUSIC

152.

153.

154.

155.

Only one music lesson was available to be seen during the ingpection period, which means that
there isinsufficient evidence to make ajudgement on standards of attainment and the quality of
teaching. However, in the lesson observed the qudity of teaching was good. Pupils of dl ages
sang in tune with clear diction in assemblies. In the previous inspection report, standards by
the end of Key Stage 2 in music were below national expectations.

Pupils attitude to musicisgood. InaYear 1 lesson, pupils responded well to improving their
performance and made good progress. They clapped and chanted to a steady beat. They
developed an understanding of how to creste musical pattern. They linked the short and long
clapswell to the ‘yellow’ and ‘red’ balloons. They offered their ideas on how to read the
music when the baloons were removed. One pupil suggested they use silence to indicate the
gap by spacing hands apart. Thiswas agood idea, but no opportunity was provided for
pupilsto try it. They sustained good interest in the work and successfully redlised a sense of
collaborative accomplishment. In assemblies, pupils sng pleasantly and dearly. They sngin
loca community settings, such as the Preston music festiva and the locd radio ation.

The lesson was planned and structured effectively. There was appropriate chalenge and
guidance and this successfully enthused pupils for the work. Good account was taken of the
skills and knowledge acquired previoudy. The pace of the lesson was brisk and it had a sense
of purpose. There were sufficient opportunities for pupils to practise and improve their
performance. Good use was made of questioning which enabled many pupilsto offer their
ideas and opinions, adthough these were not alwaystried out. The attention given to counting
the beat helped to strengthen numeracy skills. Pupils were managed very well and dl were
encouraged to participate fully and this enabled them to work confidently.

Although music is regarded as being an important means of raising pupils sdf-esteem, it has
not been taught with any rigour. The provision for the subject is due for a planned review next
term. Thereis much to do and the coordinator clearly looks forward to devel oping the subject
in line with the requirements of Curriculum 2000. The coordinator fedls confident in the quality
support available from the Local Education Authority and the Preston Education Action Zone.
Resources, except for information and communication technology, are adequate and of good
qudlity, but are generdly not used extensvely enough.
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PHYS CAL EDUCATION

156.

157.

158.

159.

160.

By the end of both key stages, sandards in physica education are in line with those expected
for pupils of their age. Despite the limited externa grassed areas, pupils experience the full
breadth of the programme of study in physical education which includes dance, gymnastics and
games. Only Year 6 pupils undertake swvimming activities, and not dl these pupilslearn to
swim the nationally recommended distance of 25 metres. The school is consdering waysin
which swimming provision could be rearranged to cater for the needs of Y ear 5 pupils.

By the age of seven, pupils are aware of the need to change appropriately for physical
education and they know why they warm-up and cool-down before and after physicd activity.
They are developing good body control by illugtrating different ways of travelling and refining
their movements and have an increasing awareness of aspects of hedth reated fitness. They
work safely, use space well and work purposefully to improve their skills. The youngest Key
Stage 1 pupils confidently remember and repeat smple skills with increasing control and co-
ordination when they demondirate different ways to move across ahoop. They remember and
execute Smple movement phrases. By the end of Key Stage 1, pupils describe what they
have done and observe and copy what others have done well. 1n some cases the pupils use
what they have learnt to improve their movements. Pupils make satisfactory progress
throughout the key stage.

By the end of Key Stage 2, pupils demonstrate an awareness of the importance of correct
posture and the relevance of hedth and safety issues. They dso understand some of the
benefits of strenuous activity. All pupils are dressed gppropriatey for physica education. Ina
Year 3 lesson on throwing and catching the pupils were reminded about the correct ways of
catching and were aso encouraged to give each other tips about how they could improve their
performance. Many pupils demongrated that they were cgpable of varying the height and
speed of their throw and could put these skillsinto a sequence. Year 4/5 pupils extend their
skills of throwing and catching by practisng and refining their work. Pupils with specid
educationa needs make satisfactory progress in physica education, they are supported well by
their class teachers and by teaching assistants who are frequently present in lessons.
Extra-curricular games activities are provided on a seasond basis for some of the Key Stage 2

pupils.

In the lessons observed, the quality of teaching was at least satisfactory and often good. In dl
cases the lessons were planned appropriately and structured to meet the needs of al pupilsin
the class. The good teaching used teacher demondtration well to set high levels of expectation.
For example, ina Y ear 3 lesson the teacher led the warm-up by limbering up, running on the
spot and stretching with the children. Where the teaching was good the teacher established a
very well controlled learning environment where basic hedth and safety rules were gpplied
meticuloudy and where children received very positive but constructive feedback about how
they could improve their work. Satisfactory teaching could be improved further by reducing
the time spent in teacher ingtruction and by dlocating more time for pupilsto be actively
involved in physica activity.

The physica education coordinator has observed the teaching of physica education throughout
the school, has made useful observations and has given constructive feedback to colleagues.
The physica education curriculum is underpinned by awell-structured and helpful scheme of
work. The school has an appropriate action plan for future developmentsin physicad
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education and is keen to raise the profile of the school as an active sports community. The
school has abasic range of equipment and apparatus for physica education and the
coordinator is aware that an improvement in provision would provide further opportunities for
the pupils to extend their gymnastics kills.
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