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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Wigmore Primary School is stuated in the village of Wigmore in Herefordshire. 1t shares a campus
with the loca high school and there is a pre-school playgroup housed in a building nearby on the
same campus. At the time of the ingpection mgor building work was taking place to provide an
additiona classroom and enhanced staff and office accommodation. The school caters for pupils
aged 4+ to 11. There are 154 pupils on roll which is smdler than average for primary schoals.
There were six pupils under five a the time of the ingpection. There is Sgnificant variation in the
numbers of boys and girlsin the different year groups, for example there are 23 boys and 12 girls
currently in Year 6 and in the Reception and Year 1 class there are nine boys and 11 girls. Eight per
cent of pupils are digible for free school measwhich iswell below the nationa average, however,
the local education authority does not provide hot school meals and the take up of free packed
lunchesislow. The school has a Specid Education Centre catering for up to 12 full-time pupils with
moderate learning difficulties. At present there are 10 full-time and no part-time pupils attending the
centre. Asaresult of the Specid Education Centre the school attracts pupils with identified specia
educationd needs but not having statements of educationd need. There are 47 pupils on the

school’ s register for gpecia educationa needs which is above average. The schoal is organised into
sx classes and the Specid Education Centre and as aresult pupils are taught in some mixed age
classes depending upon the number of pupilsin the year group. The Specid Education Centre
catersfor pupilsin Key Stages 1 and 2.

Thisisapopular school and many pupils transfer to the schoal a times other than the normal
admission into Reception. The school servesamainly rural area and many pupilstrave to and from
the school on organised buses. In genera pupils come from the full range of backgrounds, however,
adgnificant proportion come from disadvantaged backgrounds and attainment on entry to the
school is generdly below average. There are no pupils from ethnic minority backgrounds and one
pupil for whom English is an additional language.

HOW GOOD THE SCHOOL IS

Thisisagood school where pupils make good progress and achieve well. Standards are high when
the prior atainment of pupilsistaken into account. Generally standards have been rising over recent
years athough, published data is affected by the varying numbers of pupilsin the Specid Education
Centre. The qudity of teaching is consstently good with a sSignificant proportion of very good and
outstanding teaching, which promotes good learning patterns, interested and hard working pupils.
The school iswell managed and the headteacher and governors have established good procedures
to secure the future development of the school. The school gives good value for money.
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What the school doeswell

Good teaching is a strength of the schoal.

The progress pupils make and the standards they achieve, particularly in information and
communication technology and physica education.

The very good progress that pupils in the Special Education Centre make.

The attitudes and va ues the school promotes.

The very good relationships and socia persona development of pupils.

The very wide and varied range of extra—curricular activities which are very well supported by
pupils.

The effective use of information and communication technology across the curriculum.

The effective leadership and management of the school by senior managers and governors.

What could beimproved

There are no sgnificant wesknesses.
The monitoring of the curriculum and stlandards in the foundation subjects by subject co-
ordinators.

The areas for improvement will form the basis of the governors' action plan.
HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in December 1996. Since the last ingpection effective management of
the school has ensured improvement.  All of the Key Issues identified by the previous inspection
have been addressed well. In particular the development of information and communication
technology has been particularly successful through a combination of effective teaching and
improved resources. Although the published data shows large variationsin attainment year on year
standards have been risng when the pupils from the Specia Education Centre are discounted.
Standards in 2000 show a significant improvement especidly a Key Stage 2 where hdf the pupils
attained the higher Leve 5 in English, mathematics and science. The quality of teaching has
improved so that now four fifths was judged to be good or better, and as a result the pace and
extent of pupils learning has improved. The management of the school has worked effectively and
has established systems and procedures to ensure the continued improvement in teaching, learning
and standards.

STANDARDS
The table shows the standards achieved by eleven year olds based on average point scoresin

Nationa Curriculum tests. The comparison with al schoolsincludes the data on pupils in the Specia
Education Centre whilst the comparison with Smilar schools excludes these pupils.
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compared with
Performancein: all schools similar
schools
1997 1998 1999 | 1999 Key

English B B E E well boveaverage A
above average B
mathematics B C E C average C
below average D
Cience A A C B well bdow average  E

By the age of five pupils have made sound progress, to atain standards, which overall remain below
average. By the age of seven pupils continue to make progress to attain sandards closer to those
found nationally. 1n the 1999 tests and assessments for seven year olds, pupils attained standards in
reading which are well below the nationd averages, in writing and mathematics andards were very
low. Standardsin science were well below the average. The datais mideading asthe school hasa
Specia Education Centre and these pupils with moderate learning difficulties are included within the
data. When compared with schools having asmilar proportion of pupils digible for free school
medls, sandards in reading, writing and mathematics are below average. Resultsin 2000 are
ggnificantly better with 95% of pupils attaining the nationaly expected standard.

Although in the 1999 nationd tests and assessments for eeven year olds, pupils attained standards in
English and mathematics which were well below the nationa average. Standards in science werein
line with the nationa average. Generdly, most pupils attain standards which are at least typica by
the age of deven. In comparison with smilar schools and excluding pupils in the Specid Education
Centre sandards in English were below the average, in mathematics are in line with the average and
in science they were above the average. Resultsin 2000 are significantly better with over hdf of the
pupils gaining the higher Leve 5 in the assessments.

From adetailed scrutiny of pupils work over the last year, direct observations of their work in
lessons, hearing children read and discussing their work with them, ingpectors judge that pupils are
attaining higher standards than shown by the 1999 tests and assessments. For example, inspectors
judged standards to be above those expected in at least half of the lessons observed in Years 5 and
6. Higher ataining pupilsin particular are attaining the higher levelsin the national assessments.
Pupils have made good progress to achieve these standards. Pupils enter the school with below
average atainment and by the age of six pupils are attaining standards closer to the average.
Standards over the last three years show some variation due to varying proportions of pupils with
specia educationd needs within the Specid Education Centre. The school has set appropriate and
chdlenging targets for improving pupils attainment based upon arange of assessment information.
The gtandards of work seen in information and communication technology are high and above those
normaly found in primary schools. Standards in physica education, literacy and numeracy are aso
high. Inal other subjects standards are typica of those expected.

PUPILS ATTITUDESAND VALUES
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Aspect

Comment

Attitudes to the school

Pupils are very podtive. They are eager to come to school, expect
to work hard and to be involved in lessons and the many activities
the school provides.

Behaviour, in and out of
classrooms

Good. Pupils generdly behave wdl both in lessons and generaly
around the school. Pupils who exhibit chalenging behaviour are
well managed by the teachers.

Persond development and
relationships

The very good relationships and the persond development of
pupils are a strength of the schooal.

Attendance

Good. Attendance is above average with low levels of

unauthorised absence.

Pupils persona development isvery good. They are given many opportunities to teke
respongbility. Most worthy of note is the school council where pupils show mature and responsible
attitudes when discussing school rules and behaviour. Pupils relate very wdll to their peers and their
teachers.

TEACHING AND LEARNING

Teaching of pupils:. aged 5-7 years aged 7-11 years
Lessons seen overdl Good Good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Overdl the quality of teaching isgood. In al ingpectors observed 41 whole or part lessons including
afull literacy and numeracy lesson in every class. Teaching was found to be good or better in over
three quarters of lessons with over a quarter of them judged to be very good and outstanding. No
unsatisfactory teaching was observed. Teaching in the Specid Education Centre was found to be
very good with some outstanding teaching seen. The teaching of English within the nationd literacy
programme was aways at least good and often very good. Mathematics teaching was judged to be
good with over haf the lessons observed being judged good or very good. Overdl, teachers have
good subject knowledge and use arange of appropriate methods to teach the subjects of the
curriculum. They manage their classes well and make very effective use of the classroom assgtants
particularly during afternoon lessons when pupils from the Specid Education Centre are integrated
into mainstream lessons. Teachers are well prepared and frequently encourage pupils to make good
progress. Where teaching was judged to be very good and outstanding, teachers obvious
enthusasm and love of the subject motivated pupils to make excdlent progress.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quaity andrangeof | The curriculum is broad and balanced and meets statutory
the curriculum requirements. The curriculum is enhanced by arange of educationa

vidts, avery wide and varied range of extra-curricular activities, which
often involve dmaost hdf the pupils after school and good links with the
community which extend pupils experiences il further.

Provison for pupils with
specia educationd needs

Excdlent. Pupilsin the Specid Education Centre are wdll taught and
benefit from full access to the wide range of curricular experiences
offered within the main school each afternoon. Pupils with specid
educationa needs of dl kinds are very well supported by enthusiastic
and well prepared classroom assistants.

Provison for pupils
persond, including
spiritud, mord, socid and
cultura development

Pupils persona development isvery good. Their persond
achievements are recorded very effectively in the pupils' records of
achievement. Pupils socid development isvery good, their mord and
cultural development is good and spiritua development is satisfactory.

How well the school cares
for its pupils

The school cares very effectively for pupils. There are proceduresin
place to monitor pupils persona and academic progress. Child
protection procedures are appropriate.

The school provides pupils with a curriculum which encourages them to achieve well. Pupilswith
specid educationd needs benefit significantly from the access to the subjects of the curriculum
adongsdether peers. The progressal pupils make is effectively monitored.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and management by | Good: the school iswell managed. The headteacher provides
the headteacher and other key clear direction for the future development of the school. Other
daff senior managers are effective in monitoring the work of the

school generdly, however, the role of the subject co-ordinator
in monitoring the effectiveness of teaching in the foundation
subjects is under-devel oped.
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Aspect

Comment

How wdll the governors fulfil
ther repongbilities

The governors are fully involved in the management of the
school. They ensure gatutory requirements are met and agreed
chdlenging targets for improvement after the last ingpection.
They are kept wdl informed. Governors with specific
respongihilities, such as the specia educationa needs governor,
are frequent vigitors to the school and monitor the work in thelr
areaclosdy.

The schodl’ s evauation of its
performance

The headteacher and senior managers monitor the work of the
school very effectively. They use arange of datato monitor the
progress of individua pupils and use this to inform whole school
decison making and target setting.

The strategic use of resources

The school makes very effective use of the resources available
toit.

There are sufficient appropriately quaified and experienced teachers and they are deployed
efficiently. There are adequate resources to deliver the full curriculum. The school managers
manage the school budget efficiently and seek to apply best vaue principles. However, direct
comparisons with smilar schools are difficult as this school has a specia education unit aswell as
particular school med arrangements which affect the levels of free school meals taken up. In order
to overcome this difficulty the school eva uates the progress of individud pupils as they move
through the school againgt end of key stage nationd assessments and uses this information to

evauate its effectiveness.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to see improved

High standards. Although homework is set regularly
The good progress pupils make including different teachers have different time
those with specid educational needs. alowancesfor its completion.

The very positive atitudes the school

promotes.

The very good behaviour of pupils.

The very good relationshipsin the school.
The wide range of extra— curricular activities
available to pupils and indluding insrumental

music tuition.

Theregular use of homework, particularly
reading to support pupils learning.
The good access to the headteacher and

teachers.
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The ingpection team fully agrees with the parents views. Thisis a good school where pupils make
good progress. The standards pupils attain are judged to be good when pupils earlier attainment is
taken into account. Pupilswith specia educationa needs receive good support and make very
good progress. The wide range of visits and extra—curricular activities enhances pupils learning and
makes a sgnificant contribution to their progress and persond development. This requires active
parental support as pupils who live some distance from the school have to be collected by their
parents when the activities end. Parents who live more locdly support work in classrooms as and
when they can and frequently support educational visits. Inspectors found that teachers made
effective use of homework especidly in Years 5 and 6, and dthough some variationsin practice
were found these did not indicate that some pupils were being disadvantaged.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and achievements

1

The ingpection was carried out in October 2000 before the publication of the test and
assessment results for this year were published. As aresult the data used for comparative
purposes refers to the 1999 results. This school has a Specia Education Centre for up to
twelve pupils with moderate learning difficulties. These pupils have been excluded from the
comparétive data for Key Stage 2 in the summary. The school aso has year groups, which
vary greatly in size from 20 pupils (18 mainstream and 2 specid educationd needs), in Year
2in 1999 and 30 pupils (26 mainstream and 4 special educationa needs) in Year 6in 1999.
Inspectors based their judgements on an analysis of test and assessment results, direct
observations of pupilsin lessons and a detailed scrutiny of pupils present and past work.
Discussions were held with pupils where other evidence was limited to establish what pupils
knew and could do.

The early assessment of pupils on entry to the Reception class indicates that pupils
attainment on entry is below that typica for their age. They have limited access to language
and the isolated nature of many homes often resultsin limited socia development. The
school admits these pupils in September and January each year.

By the end of their Reception Y ear pupils are ataining standards which are more typicd of
those expected except that language development is still below average. The pupils
observed had been in the school a matter of weeks and were beginning to show sound

socid development and their language use was improving. This particular group is on course
to attain average standards by the end of the year.

By the end of Key Stage 1 current pupils are on course to attain standards which are more
closdly in line with the expected standard. 1n the 1999 tests and assessments for saven year
olds, using data which includes pupilsin the Specid Education Centre, Sandards in reading
were well below average, standards in writing and mathematics were very low. Standards
in science were well below average. Results in 2000 show improving standards which
supports an underlying trend of improving standards over the last four years.

Although the proportion of boys and girls varies greatly from year to year boys attained
higher standards in reading, writing and mathematics than girls did over the last four years.
Thisisagaing the nationd trend of higher atainment by girls. Pupils with specia educationd
needs make good progress in the Specid Education Centre. For example in mathematics
they were able to identify two-dimensiona and three-dimensiona shapes and to describe
them in terms of sdes, edges, corners and faces. Pupils with specid educationa needsin
mainstream classes make good progress through well-targeted support from teachers and
learning support assstants.

By the end of Key Stage 2 inspectors judge that current pupils are on course to attain
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10

11

12

Sandards which are above the national average in English, mathematics and science. In the
1999 nationa tests and assessments for €leven year olds pupils atained standardsin English
which were well below the nationd average for the proportion of pupils attaining the
expected level 4 and the higher Leve 5. In mathematics pupils were well below nationd
averages and science standards were broadly in line with the national average. In
comparison with smilar schools and excluding pupilsin the Specia Education Centre,
gandards in English were below average, standards in mathematics were close to the
average and standards in science were above the average. Standardsin dl three-core
subjects improved sgnificantly in 2000 with 50% of pupils attaining the higher Level 5. This
reflects agenerd trend of improving standards.

Over the lagt four years the performance of boys and girls has been smilar and broadly
closeto the nationa average in English, mathematics and well above in science. Generdly
girls atain higher standards than boys do nationaly. Pupilswith specid educationd needs
make very good progress in the Specid Education Centrein English and mathematics and in
mainstream classes in the other subjects of the curriculum through very effective in class
support. Overdl, the underlying trend is of improving standards.

The school setsredligtic and challenging targets for pupil attainment based upon awide
range of assessment information. The school does not aways achieve the targets set but
effectively evaluates the progress pupils make. The managers of the school track the
performance of individua pupils as they move through the school and use this informetion to
measure the effectiveness of teaching and learning.

Pupils are attaining high standards in information and communication technology in both key
stages. For example, pupilsin Year 2 are able to programme arobot to movein a
particular direction and cover a specified distance. Pupilsin Years 5 and 6 regularly access
the Internet to gather information in support of their learning in the other subjects of the
curriculum. Pupilsin the Specid Education Centre regularly use audio equipment to support
their reading development.

Standards in religious education are sound in both key stages. Pupils are attaining the
sandards identified within the locally agreed syllabus, which are appropriate to their age

group.

Standards in the other subjects of the curriculum are generdly typical of those expected by
the end of each key stage. For example, pupilsin Year 5 including those with specia
educationa needs are able to demondtrate variations in tone using one colour and white in
at. Standardsin physical education are high as the taught curriculum is enhanced by the
wide range of sporting extra—curricular activities available to pupils of al abilities.

Standards in literacy and numeracy are high by the end of Key Stage 2. Pupils have many
opportunities to use and extend their skills across the curriculum. For example, pupilsin

Y ear 2 are encouraged to write accounts of their science experiments in avariety of
imaginative ways. Significant attention is paid to literacy and numeracy in the Specid
Education Centre where teachers use every opportunity to re-enforce pupils number and
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13

vocabulary learning.

Overdl pupils are achieving well. They enter the school with below average levels of
attainment in Reception and pupils currently in Y ear 6 are attaining sandards above the
nationd average. Standards are improving in English, mathematics and science, however,
gandardsin dl other subjects except information technology and physica education show
more limited improvement.

Pupils attitudes, values and per sonal development

14

15

16

17

18

19

20

21

Overdl, pupils have very postive attitudes to school and their persond development is very
good. Pupils are eager to come into school and quickly settle down to arange of activities
inthemornings. They show an interest in dl activities available to them and are enthusiagtic
participants in the extra—curricular activities on offer.

Pupils are clear about the high expectations concerning behaviour and show interest in their
lessons. They are keen to answer questions and participate well in lessons, particularly
when tasks are well matched to pupils needs. Some pupils can show some potentialy
difficult behaviour, but they are well managed so that no unsatisfactory behaviour was
observed.

At playtimes and moving around school pupils are consderate and sensible, and play and
co-operate well with each other. Parents are pleased with pupils behaviour, and fedl that
children are polite, confident, and friendly, and care for each other.

The decision to exclude a pupil recently was only taken after repeated attempts to manage
an increasaingly difficult Stuation.

Pupils willingly take on responsbility in school. The school coundil is an excellent
opportunity for pupils to become involved and take respongbility for anumber of aspects of
schoal life, ranging from school rules concerning behaviour to the organising of events such
as the recent Tdent Contest. Pupils are given opportunities for independent planning and
organising of their work in a number of subjectsincluding science and design and technology
which they enjoy. This contributes significantly to pupilsS very good persona development.

Relationships across the school are very good and pupils from the Specia Educationa
Centre are very well integrated with their peersin the afternoons. Pupils are supportive of
each other and older pupils supervise younger as, for example, in their bus monitor role a
the end of the school day.

Pupils are sengtive to the fedings and beliefs of others, and there is no evidence of
oppressive behaviour. Staff are very aware of the need for vigilance concerning possible
bullying and any minor instances are dedlt with straight away by teachers. The school
council aso playsacrucid rolein this area.

Attendance is above average and the importance of good attendance is emphasised to
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parents on aregular basis. Registers are generally completed in accordance with guiddines,
and the need to involve the educationa welfare officer very rarely occurs.

HOW WELL ARE PUPILSTAUGHT?

22

23

24

25

26

Overdl, the quality of teaching was judged to be good. There was some very good and
outstanding teaching. In lessons where the under fives were being taught, the teaching was
judged to be good. In the Key Stage 1 classes, the teaching was judged to be good. It was
found to be good in two-thirds of the lessons observed. In Key Stage 2, the teaching was
judged to be good. It was good, very good or excellent in three-quarters of the lessons
observed. Evidence gathered by examining pupils past work and teachers records,
supports the judgements made about the quality of teaching through classroom observation.

During the ingpection forty-one lessons or parts of |essons were observed; this equated to
just over thirty-three hours of teaching and learning. No unsatisfactory teaching was
observed. Teaching was judged to be satisfactory in eleven lessons. In nineteen lessons
teaching was good. Teaching was judged to be very good in nine lessons. In two lessons,
teaching was judged to be excdlent. These figures show an improvement on the judgements
about teaching that were made during the last ingpection when teaching was judged to be
sound or good.

Common strengths that were identified in the mgority of lessons observed were the
teachers knowledge of the pupils, their secure subject knowledge and the effectiveness of
the teechers  questioning; the good management of the pupils and the pace at which lessons
developed. The teaching of specid educationa needs pupils was very good and on one
occasion excellent. Support saff were deployed very effectively. The quality of learning for
these pupilsis of the highest sandard. The teachers expectations of the children are very
high and the pupils respond accordingly. Teachers make effective use of homework to
support pupils learning in lessons.

The pupils in the Foundation Stage are taught with agroup of Year 1 pupils. There are
currently Sx pupils at this stage of learning. The teaching of these pupils was dways at least
satisfactory and good in two lessons. The teacher planned the work carefully and often
used good questioning techniques during circle time. Questioning was less successful when
there were too many closed questions that only required one-word answers. A particularly
successful feeture of lessons was the use of games to reinforce the learning and involve dl
pupils. For example, in aliteracy lesson, the teacher introduced a game to see how quickly
the pupils could read the key words from the lesson; this encouraged an eement of
competition, which many pupils responded to with enthusiasm. Teaching is less successful
when pupils lose concentration and become restless. This happened when the teacher had
talked for too long and the pupils had to listen for an extended period of time.

The Key Stage 1 pupils are taught in two classes. The teaching overd| for these pupilsis
good. The best teaching occurs when expectations are high and lessons move at a good
pace. For example, in awdl-planned literacy lesson, the teacher successfully used avariety
of questions to encourage al pupilsto talk about the parts of abook and share their
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27

28

29

30

31

32

knowledge of fact and fiction books. The pupils responded enthusiastically and confidently
because their answers were responded to positively. Inacircle time activity at the beginning
of an art lesson, the teacher encouraged the pupils to think about their favourite place
outdoors. The pupilsrecaled their previous observations on autumn to describe and
eventually represent their favourite place in collage form.

In Key Stage 2, the pupils are taught in five classes. The Year 3 and 4 pupils are taught in
separate classes. The Year 5 and 6 pupils are taught in two mixed-age classes. The specid
educationa needs pupilsin Key Stage 2 are taught in a separate class in the mornings but
with mainstream pupilsin the afternoon.

Twenty-nine lessons were observed in Key Stage 2. There was no unsatisfactory teaching.
Teaching in seven lessons was satisfactory. 1n eleven |lessons the teaching was good.
Teaching in nine lessons was very good. In two lessons the teaching was excedllent. The
excdllent teaching was aresult of excdllent preparation for the lesson, very good pacein the
well-planned question and answer sessions and an excellent knowledge of the pupils and
their previouslearning. In anumeracy lesson on partitioning, for example, the teacher asked
the pupils to share with the class their understanding of how to partition numbers of varying
complexity. The problems were carefully distributed so thet the pupils felt securein their
responses, but a the same time challenged. The following written task was dso carefully
planned to reinforce and aso move the pupils on in their learning. A very good plenary
sesson again reaffirmed what some pupils dready knew but dso highlighted the pupils
thoughts on the new learning that had occurred.

The teaching observed in English, including literacy, was good. Intota nine lessons were
observed including two when the Foundation Stage pupils were observed developing their
language kills. Three lessonswere observed inthe Year 1 and 2 class. In these lessonsthe
teaching was dways good. In Key Stage 2, six lessons were observed. The teaching was
aways at least good. In two lessons the teaching was very good and in one lesson,
excellent teaching was observed. Overdl, the nationd strategy for literacy has been
successfully implemented; and it is having a positive impact on teaching and learning.

The teaching observed in mathematics, including numeracy, was good overdl. A tota of
nine lessons or parts of lessons were observed including one in the Foundation Stage and
Year 1 class. Theteaching of numeracy in the Foundation Stege is satisfactory. Teaching
was observed in two lessonsin Key Stage 1. 1n these lessons the teaching was satisfactory
and good. In Key Stage 2, Sx lessons were observed. The teaching in these lessons
ranged from satisfactory to excellent.

The teaching in the four science lessonsin Key Stage 2 observed was good overdl. In one
lesson teaching was judged to be satisfactory and in the three remaining lessons the teaching
was good in one lesson and very good in two.

In dl the other subjects of the curriculum, the teaching observed was judged to be good

overal. Very good teaching was observed in persona and socia educetion in the specid
educationa needs centre and in physical education and design and technology in Key Stage
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2. However, the monitoring of teaching and learning has not yet been firmly established.
The information from this process would help teechers to identify more clearly what works
well in their teaching, and what needs to be further improved.

33 The good, very good and excellent teaching is reflected in the progress those pupilsin the
specid educationa needs centre and the pupilsin Year 5 and 6 make. Thisis particularly
true in the development of literacy and numeracy skills and the good standards atained in
English and mathematics by the end of Key Stage 2.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

34 The school provides a curriculum which is broad, balanced and relevant to pupils and
successfully promotes good teaching and learning. It complies with Satutory requirements
and meets the school ams. The provision for rdligious education follows the Hereford and
Worcester locdly agreed syllabus. At present the Hereford syllabusis being reviewed and
the school will act on the advice and findings when they are made available. The provison
for pupils with specid educationa needsisvery good. The school has established a
curriculum framework, to cover dl nationa curriculum subjects a both key stages. They
have developed policies and schemes of work.

35 The school recognises the need to congantly review the curriculum in the light of new
initigtives for example the nationd drategies for literacy and numeracy. At present the
overdl time used for teaching and learning iswell within the recommendetions for the
different age groups. More time than average is spent on English, in kegping with the
schools desire to improve standards in English. However, thismeanslesstimeis available
for the foundation subjects particularly for geography and history. Consequently these
subjects are only taught for part of the year resulting in alack of continuity in learning skills
and developing understanding. Despite the reduction in time available for some subjects the
schoal is successfully maintaining at leest satisfactory provision in al subjects with good
provision in the core subjects.

36 Since the last ingpection the curriculum has been reviewed and policies written for dl
subjects. The National Numeracy Strategy has been successfully implemented. The school
has adopted some of the schemes of work, produced by the Qualifications and Curriculum
Authority (QCA) and this is supporting continuity and progression in pupils learning. These
schemes are being suitably adapted to meet the needs of the school, for example, in
geography the use of addresses and journeysto school in Year 1 isnot rdlevant as hdf the
children come by bus and use two line addresses. The ddivery and the content of the
foundation subjectsisto be reviewed at the end of the term.

37 Termly planning in English and mathematics follows the nationd drategies objectives. In
meathematics the lesson planning closdly follows the guiddines resulting in brisk, lively,
deivery with avariety of teaching methods being used. Consequently the pupils make good
progress. Currently English planning is being updated in line with the new Nationdl
Curriculum 2000 and the literacy dtrategy. Termly planning for the foundation subjectsis
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vaiable. Lesson planning in the foundation subjects rardly identifies different tasks for
different groups of children. Consequently work is too difficult for some pupils and too easy
for others. Thisis not monitored sufficiently by co-ordinators.

The school provides enrichment opportunities and extra-curricula activities. Clubs provide
for arange of interestsincluding computers, art, French, gardening, footbal, cricket, hockey
and rounders. The clubs are organised for lunchtime or after school. During the ingpection
week sixty pupils, over one third of the school, were involved in after school clubs. All
pupils are encouraged to take part and alarge proportion of pupils from the Specid
Education Centre @tend. Thisis particularly impressive as many children live adistance
from the school and parents and pupils have to make complex arrangements in order to stay
a school. The curriculum is further enriched by alarge number of educationd visits and
vigtorsto the school. For example, in geography and history the younger children make
vigtsto the locd village and church then further afield to Hereford. Older children visit
Techniquest in Cardiff as part of their sciencework. The Year 5 and Year 6 pupils have the
opportunity of residentid vidtsto York or the West Mavern Outdoor Centre. In July the
school organises two activity days. The Key Stage 1 activities are school based and Key
Stage 2 children can go further afidd. Year 6 pupils have the opportunity to camp
overnight. Pupils make their own choices and activities are changed on aralling programme
S0 pupils do not repest activities. Thiswide and varied programme has a very postive
impact on the children’s learning and their persona development.

The curricular provision for pupils with specid educationd needsis excellent and supports
the learning targets identified in the pupils individua education plans. The code of practice
isfollowed and parents are effectively involved in thelr children’slearning. The school is
aware of the need for equdity of access for al to the full curriculum and makes good
provison. The specid educationa needs co-ordinator provides very good support for both
gaff and pupils. She regularly monitors the support and individua educetion plans resulting
in pupils with specid educationa needs making very good progress. Pupilsin the Specid
Education Centre are very well integrated into the life and work of the school. They join
assembly and mainstream classes every afternoon. All teachers sengtively manage their
learning and behaviour well. Support saff are effectively planned into the lessons and work
well in encouraging and keeping their pupils on task. However, the support for high
attainersis not o secure particularly in some foundation subjects. In core subjectsthisissue
is starting to be addressed particularly in the later stages of Key Stage 1 and 2. Groups of
higher attaining pupils are identified and the timetables of classes adjusted so they can be
taught at an appropriate level. Lesson plans take account of the different groups and
provide more chalenging, open ended work for the higher attainers. A further development
is the establishment of classes for more able pupilsin mathematics, English and science.
They are organised and run by the high school and involve al the primary schoolsin the loca
cluster. The schemeisin the early stages of development and has yet to have an impact on
standards.

The school provides well for persond socid and hedlth education. The governors have
adopted the Hereford and Worcester Education Department Guidedines for Sex Education.
The policy on drugs education has been in place snce November 1996. A drugs
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programme developed by the Hereford Police Force has been introduced into the Year 6
programme of study. The school has apersona sociad and hedlth education co-ordinator
who has a clear, postive view of the sgnificance of the ‘subject’ for the development of the
pupils. Every week most classes use ‘circletime’ asaway of rasing sdf-esteem and
vauing each other. There are planned programmes to develop pupils persond qudities of
care, tolerance, thoughtfulness and citizenship.

The good links with the loca community make a sgnificant impact on learning. Thevicar is
aregular vigtor to the school and is an active participant in leading assemblies. The younger
children regularly use the village and visit the church as part of their history, geography and
religious education lessons. Pupils gain immensdy from local residents visting the school.
For example, as part of their work on the Second World War aresident talked to some of
the pupils about her experience of coming to Herefordshire as an evacuee. The school has
recently introduced ‘Life-long Learning’ courses for members of the locad community. This
promotes the school as alearning organisation for both pupils and adults and indtils the ethos
of continuing education. The school takes advantages of loca events to enhance the
curriculum. For example, by vidting the Mortimer Medievd Carniva in Wigmore village
and joining in with the village millennium celebrations and visiting a sculpture exhibition at
Croft Cadtle.

The school maintains good links with Wigmore High School and the Wigmore Pre-School
Group. It takesfull advantage of dl three organisations being on the same dte. Theliaison
and the induction programme with the pre-school group is very effective. There are regular
vidts of gaff and pupilsto and from the school. The school and pre-school group share a
number of activities for example, assemblies, picnics and fund raising events. There are
good links with the high school. The school takes advantage of their specidist facilities and
teachers. They use the high school sports hall, sports fields and science laboratories. A
number of pupils go to the high school to receive individua music tuition. Staff from the high
school vigt to prepare Year 6 pupils for transfer and the pupils make familiarisation vigts.
The school dso joinswith smilar schools in the areas to form condructive reationships. For
example, early years teachers meet regularly and the schools join together for sporting
events and competitions.

The school makes sound provision for pupils spiritual development. The school meets daily
for collective worship which is of abroadly Christian nature. The assemblies are based on
weekly theme and issues are raised through a variety of means for example, stories, poems
and vigting speskers. Children are encouraged to explore the meaning and purpose of life
but opportunities for pupilsto sef reflect on their own vaues and beiefs is sometimes
limited. Religious education aso makes an important contribution to this aspect of pupils
development. It offers pupils opportunities to extend their knowledge of other religious and
to congder their own beliefs and that of others. Occasionally opportunities, in other
subjects, are given to develop pupils spiritudly. For example, in an art lesson pupils were
encouraged to talk about a specid place and how they fdlt about it. They then made a
collage, using avariety of materids, to illustrate their idess.

Provision for pupils mora development isgood. The school promotes, well, the principles
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that digtinguish right from wrong. A new, more detailed, behaviour policy, devised after
consulting al members of the school community focuses on the encouragement of good
behaviour. By their own caring and courteous behaviour al staff, teaching and non teaching,
provide good role models. Opportunities are rarely missed, either in the classroom or
around school, to emphasise the importance of good behaviour. Pupils are encouraged to
take responghility for their own behaviour by involving them in setting class and schoal rules.
The recently introduced pupil school council isinvolved in arange of behaviourd issues, for
example, they award good behaviour certificates and can bring forward issuesfor circle
time.

The provison for socid development isvery good. Pupils are given many opportunitiesto
take respongbility, consder the needs of others and to vaue all members of the school
community. Teachers provide many occasionsin lessons for pupils to work together in
small and large groups. Pupils co-operate very well and often offer help to each other.
Teachers encourage pupils to vaue and respect one another’ s contributions during plenary
sessions at the end of lessons. All teachers provide opportunities for pupils to show initiative
indaily routines. For example, very young pupils are expected to take care of equipment
and to tidy up after activities. Older pupils are responsible for ringing bells, distributing
registers and putting physical education equipment out for younger pupils. In the weekly
awards assembly certificates are given for arange of work and good behaviour across all
age groups, giving pupils the opportunity to recognise and affirm the achievement of others.
The excdlent extra curricular activities for example, playing team games, older pupils
working with and helping younger pupilsin clubs and the viststo a variety of places extend
the pupils experiences and socid interactions. Theresidentia viststo York or West
Malvern Outdoor Educeation Centre and the two day camping activity for the older pupils
further develops their socid skills of living in acommunity. The recently eected school
council isanother very good avenue to promote the pupils socid and mora development.
Councillors are involved in reviewing incidents of poor behaviour with the headteacher and
running the school tuck shop. They support and help throughout the school, for example, by
making sure al pupils see a hymn book during assembly. The school council’s contribution
to the life of the schodl is taken very serioudy by staff and pupils. It ishaving asgnificant
impact on pupils personad development.

Provison for cultura development is good and isreflected in many aress of the curriculum.
The gtaff promote pupils appreciation of their own culture as well asthe diversity and
richness of othersthrough literature, music, art, geography, history and religious education.
For example, in ageography focused topic the children study afamily living on the idand of
S. Luciainthe West Indies. They learn about the idand landscape, climate and society and
are given opportunities to understand how that impacts on their culture. In religious
education staff help pupils become aware of the celébrations and symbols associated with
the maor religions of theworld. The pupils study their local area and celebrate traditiona
fedtivals to degpen their understanding of their own culture. However, they are given few
opportunities to understand the multicultural dimension of our present society.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?
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The gtaff of the school care very effectively for pupils. Teachers and other staff know pupils
well and are sendtive to their needs. They evauate the progress pupils make and use this
information to plan future work.

Hedth and safety is well monitored and particular care has been taken around the current
building works, and changes in emergency exit arrangements.  Evidence shows that the four
main principles of the Children Act are applied.

Careful supervison of pupils outsde lessons and at the end of the school day isin place.

Child Protection arrangements are in line with loca authority guidance and staff are aware of
the requirements upon them. Pupils with specid educationd needs are very wdl cared for,
asaredl pupils with identified needs. Properly recorded First Aid arrangements arein
place. Measures to promote good behaviour and attendance and to iminate bullying are
effective with particular emphadis on positive encouragement.

Basdline assessments are used effectively and teachers have afull picture of their pupils
strengths and weaknesses. Individua profiles are completed for pupils whose academic
progressis of concern. Marking of pupils work isregularly carried out. However,
athough pupils receive good verba comments from teachers these are rarely written on
pupils work to refer to later. Monitoring and target setting in core subjects is carried out
effectively. There are effective assessment procedures in place which ensures that statutory
assessments are secure and reliable.

Pupils persond development is monitored effectively and any concerns are recorded in
persond files. Pupils are involved in compiling arecord of achievement, and there is regular

reporting to parents.

The Code of Practice for pupils with specia educationa needsis fully complied with, and
the records of pupils with specid educationa needs are exemplary.

Thereis no ongoing analysis of attendance data, but teachers are aware of any problems
with individud pupils.

Overdl the school provides good support for pupils, with an emphasis on celebrating pupils
achievements and giving encouragement to achieve more.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

56

57

The school has worked hard to maintain and build on the good partnership it has with the
parents and the community. The school has a good range of strategies to keep the parents
fully informed about the life of the schoal, ranging from curriculum evenings and drop in
sessons to regular newdetters. These newdetters cover arange of topicsand are
welcoming and accessible to parents.

Parents are invited to meet the teachers twice ayear to discuss the work of their child and
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class. Homework and reading diaries are in operation to inform and involve parentsin their
child’s ongoing work. The school and the governors are currently looking at how they can
improve the information about the curriculum they provide for parents, as some are unable
to vigt the school regularly, due to distance or work commitments.

The parents expressed high levels of satisfaction with what the school provides for them and
vaue the school and what it does for the pupils. The saff at the school are seen as
gpproachable. Any concerns are dedlt with promptly by the headteacher and the parents
are kept fully informed about the actions taken in dealing with the mattersraised. The

school and parents co-operate very well in changing travel arrangements on Thursdays to
enable the excellent range of extra curricular activities to teke place. These provide the
pupils with cong derable opportunities for enrichment and enjoyment. Links with the parents
of pupils with specia educationd needs are very good, they are fully involved in, the annua
review of progress and setting targets for improvement.

The school consults the parents on many issues and clearly acts on thefindings. For
example, the annua reports on pupils progress to parents are currently under review. The
headteacher is at present consdering the views of the parents on the new report introduced
last year before finalising the format for the future. These reports meet statutory
requirements in giving the parents information on how their children are progressing and
include targets for improvement.

The support provided by parents and other volunteersin classrooms and with school events
isgood. Parents are made to fed welcome and asmall group of volunteers regularly
support the teachersin the classrooms.  The friends association offers va uable support in
the organisation of socid and fundraisng events.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

61
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Overdl, leadership of the school isgood. The headteacher, who isthe lead professiond,
provides the school with clear educationa direction. Her quiet style supports staff and she
has worked hard to establish common gpproaches throughout the school. This has resulted
in the schoal fully meeting its declared ams.

Thereisavery good ethos in the school with a drive towards improving standards and an
atmosphere that enables al pupilsto learn in a postive and caring school society. A
consultative approach to school development helps to promote good relationships amongst
the staff and they work very effectively as ateam. The recently gppointed teacher is
beginning to fed part of the team &fter less than half aterm. Teachers sharetherolesas
subject co-ordinators and whilst managing co-operatively they use their individual subject
expertisewdl. The programme of monitoring by subject co-ordinators needs further
development to ensure high qudlity learning experiences for pupilsin dl the foundation
subjects.

The school has a detailed development plan, based upon a detalled andysis of the impact of
earlier plans and a detailed analysis of the performance of the school, which identifies
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appropriate areas for the future development of the school. There are clear costs identified.
The planned programme meets the aim of continuing to raise sandards through improving
the quality of teaching and learning. The plan is linked closely with the ams of the school
and will enable the school to continue to meets its published ams.

The school is committed to continued development and improvement. Those with
management respongbility have demongrated that they have the knowledge and
understanding to sustain the recent improvementsin the schoal.

The governing body fully supports the school, carries out its responsibilities very effectively
and ensures that statutory requirements are fully met. They share acommon purpose with
the staff and take appropriate part in the strategic management of the school. They
effectively challenge the school and hold managers to account for the work of the school and
the standards pupils atain. They have established afive-year programme for future
development as governors. Governors regularly vist the school as hepersincluding
supporting extra-curricular sporting activity. The literacy and numeracy governors have
vidted dl classesto observe the delivery of the literacy hour and the numeracy hour. The
gpecia educationa needs governor isaregular vistor and iswell informed regarding
procedures and processes.

The school managers systematicaly evauate the performance of the school. They evauate
nationd test and assessment performance as well as monitoring the progress of individua
pupils as they move through the school. The performance information is used to evauate the
effectiveness of the school development plan and to inform its further devel opment.
Managers have a clear understanding of the strengths and weaknesses of the school. Asa
result of this approach dl the Key Issues identified in the previous ingpection report have
been fully addressed. For example, sgnificant improvements in the qudity of teaching and in
the ddivery of information and communications technology are noted in this report.

The school has effective systems established for the induction of new staff and the speed
with which the newly qudified teacher gppointed this term has settled in is testimony to thelr
effectiveness. The schoadl isinvolved with aloca consortium for theinitid training of
teachers.

The governors have established policy and procedures for the pay and performance
management of saff and are & an early stage of setting performance targets for the
headteacher.

The school makes very effective use of the resources available to it. Governors set the
budget againgt the clear school development plan and then monitor spending to ensure
targets are met.

The schoal has efficient sysems for financia control and adminigtration. The most recent
auditors report found overdl financia management to be good. The small number of areas
identified for improvement have been addressed by the school.

The school effectively uses information technology to support its financia administration and
to enable detailed financia information to be provided to managers and governors.
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The schodl is effectively gpplying the principles of best vdue. It comparesits performance
with those of other schools; targets spending to meet identified prioritiesin the development
plan and identifies awide range of additiond educationa activities which enhance pupils
learning. The schooal follows the gppropriate regul ations when making purchases and
consults saff and pupils over many spending decisons.

There are adequate well qudified saff both teaching and non-teaching to meet the demand
of teaching the curriculum and supporting pupils. Teachers are committed to improving the
quadlity of teeching and raising sandards. Support saff make a sgnificant contribution to the
learning of pupils with specid educationa needs whether in the Specia Educeation Centre or
in maingtream classes.

The schoal is housed in modern well-maintained buildings. Currently, mgor building works
arein progress to provide another classroom and enhanced office and staff accommodation.
When completed the accommodation will be very good. The school has accessto good
playing field areas, enhanced by sharing a ste with the locd high schoal.

Overdl, resources for learning are satisfactory. There are sufficient computersto give
accessto pupilsin dl classrooms. There are sufficient books to support pupils learning
across the curriculum and the school makes good use of the locd library service to enhance
book resources for project work. Pupils are regularly expected to work independently
seeking information from books or using the Internet. In generd the well looked after
resources enhance pupils learning experiences.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

76

77

In order to raise standards in the foundation subjects governors and senior managers should
further develop the role of the subject co-ordinator to monitor the work in the subjects of
the curriculum in the following aress

Teachers planning. [37, 62, 172]

The quality of teaching.[32, 62, 111, 113, 146, 169]

The standards of pupils work. [62, 111, 113, 146, 172]

In addition governors and managers may wish to include in their future plansfor the
development of the school the following area of relative weskness:

To further develop the marking of pupils work to include clearly written targets for
future attainment in addition to the good verba feedback pupils dready receive. [51]

The numbersin brackets relate to the main paragraphs of this report where these issues are
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OTHER SPECIFIED FEATURES

Special Educational Needs Centre
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All pupils within this section of the school have statements of educetiond need. Their
educationd atainment is determined againg the targets set for them within their individua
education plans. Overdl, these pupils are attaining good standards and they are making
very good progress. They are attaining their targets as shown by the regular reviews of their
work and their annud reviews. The targets they are set are challenging and are sufficiently
focused for the teachers to effectively match their planned work to individua pupil needs.

These pupils are taught as a Key Stage 1 and a Key Stage 2 group for literacy and
numeracy each morning and in the afternoons join the appropriate mainstream class with
support for the other subjects of the curriculum. This very effectively enables these pupilsto
access awide range of learning and enhances their progress.

At Key Stage 1 pupils are beginning to be able to identify and read common words and
recognise that words convey information. By the end of Key Stage 2 pupils are reading
sample stories and can identify and talk about both the story and the characters. They are
able to produce smple poems about their work in other subjects such astheir study of
planetsin their science work on space.

In mathematics pupilsin Key Stage 1 are able to count up to ten and to identify two-
dimensiona shapes such asacircle and triangle. The pupilsin this group can name and
identify some of the properties of three-dimensiona shapes. By the end of Key Stage 2
pupils are able to count on in tens and can add and subtract two digit numbers. Some
higher ataining pupils are beginning to multiply by two and ten.

Overdl, the quality of teaching these pupils receive within the centre is congstently very
good and frequently outstanding. Teachers have avery good understanding of the pupils
needs and plan work, which challenges the pupils and enables them to make good progress
in both learning and understanding. Frequently teachers re-enforce pupils literacy or
numeracy learning by excellent attention to vocabulary and number. They dso use awide
range of teaching methods which enhance pupils motivation and learning. Teachers brief
support saff effectively so that they are able to support individua pupils very well. The
support staff maintain detailed ongoing records of pupil achievement which teachers use to
plan future lessons. During the afternoon lessons, the teacher and support staff work very
effectively to enable the pupils they support to be fully involved in lessons and to learn well.

There are sufficient resources available to both teachers and pupils within the centre to
support teaching and learning. Particularly good use is made of the two lap top computers
to support learning in the subjects of the curriculum. The teaching spaceiswell organised, is
welcoming and well presented displays of work celebrate pupils atainment. The centreis
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effectively managed. The externa support available such as speech therapy and
occupationa thergpy isvery limited.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 41
Number of discussons with staff, governors, other adults and pupils 27
Summary of teaching observed during the inspection
Excdlent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
5 22 46 27 0 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make

judgements about |essons.

I nformation about the school’s pupils

Pupils on the school’srall YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 154
Number of full-time pupils digible for free school meds 14
FTE means full-time equivalent.
Special educational needs YR-Y6
Number of pupilswith statements of special educationa needs 10
Number of pupils on the school’ s specia educational needs register 47
English as an additional language No of
pupils
Number of pupils with English as an additiond language 1
Pupil mability in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 16
Pupils who left the school other than at the usud time of leaving 13
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Attendance

Authorised absence

%

School data

4

Unauthorised absence

%

Nationa comparative data

5.4

School data

0.3

Nationa comparative data

0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest

complete reporting year.

Attainment at the end of Key Stage 1

All data given includes the pupilsin the Special Education Centre

Year | Boys | Gils | Totd
Number of registered pupilsin fina year of Key Stage 1 for the 1999 11 9 20
latest reporting year
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 5 4 4
Numbers of pupils a Girls 7 7 7
NC level 2 and above Total 12 11 11
Percentage of pupils School 60 (80) 55 (85) 55 (75)
a NClevel 2 or above Nationa 82 (80) 83 (81) 87 (84)
Teachers Assessments English Mathematics Science
Boys 5 4 7
Numbers of pupils a Girls 7 7 8
NC level 2 and above Total 12 11 15
Percentage of pupils School 60 (80) 55 (85) 75 (75)
a NC level 2 or above National 82 (81) 86 (85) 87 (86)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2

All data given includes the pupils in the Special Education Centre

Year | Boys | Girls | Totd
Number of registered pupils in fina year of Key Stage 2 for the | 1999 | 22 8 30
latest reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 10 14 16
Numbers of pupils a Girls S 6 7
NC level 4 and above Total 15 20 23
Percentage of pupils School 50 (79) 67 (61) 77 (82)
at NC level 4 or above Nationa 70 (65) 69 (59) 78 (69)
Teachers Assessments English Mathematics Science
Boys 9 9 11
Numbers of pupils a Girls 5 > >
NC level 4 and above Total 14 14 16
Percentage of pupils School 52 (75) 47 (61) 53 (78)
a NC level 4 or above National 68 (65) 69 (65) 75 (71)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils Exclusionsin the last school year

No of pupils Fixed period | Permanent
Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pekigtani 0 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 153 White 3 0
Any other minority ethnic 1 Other minority ethnic 0 0
group groups
Thistablerefersto pupils of compulsory school Thistable gives the number of exclusions of pupils of
ageonly. compulsory school age, which may be different from the number

of pupils excluded.

Teachers and classes Financial information

Qualified teachersand classes. YR-Y6

Totad number of qualified teechers (FTE) 9.1 Financid year 1999-2000
Number of pupils per qualified teacher 24.6
Average classsze 28.7 £
Tota income 350,968
Education support staff: SEN Ut & YR-Y7 Totd expenditure 359,213
Tota number of education support staff 10 Expenditure per pupil 2,019
Tota aggregate hours worked per week 114 Baance brought forward from 38,643
previous year
Baance carried forward to next 30,398
year
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Results of the survey of parents and carers

Quedtionnairereturn rate

Number of questionnaires sent out 172

Number of questionnaires returned 102
Per centage of responsesin each category

Strongly | Tendto | Tendto | Strongly | Don't

agree agree | disagree | disagree | know

My child likes schooal. 51 44 4 0 1
My child is making good progress in school. 38 55 3 1 3
Behaviour in the schoal is good. 45 52 3 0 0
My child gets the right amount of work to do a 30 57 7 3 3
home.
The teaching is good. 52 45 1 0 2
| am kept well informed about how my child is 35 52 10 3 0
Qgetting on.
| would fed comfortable about approaching the 48 41 6 4 1
school with questions or a problem.
The school expects my child to work hard and 54 45 1 0 0
achieve his or her begt.
The school works closely with parents. 39 49 8 4 0
The schoal iswdl led and managed. 47 46 5 1 2
The schoal is heping my child become mature 46 46 4 1 4
and respongible.
The school provides an interesting range of 29 50 5 4 12
activities outsde lessons.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE
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The previous ingpection report did not report on under fives.

At the time of the ingpection the six pupils under five attended school full-time and shared a
classroom with the Year 1 pupils. When they start school the ability of many of the pupilsis
generdly below that expected of pupilstheir age. Some have below average spesking skills
and have difficulty in joining in with othersto play and listen. By the time they reech the end
of the Foundation Stage they have made good progressin their understanding of the world,
persona socid and emotiond development, physical development and creetive development
and reach standards smilar to those expected in these areas. Most pupils make satisfactory
progress in early reading, writing and number, but due to the below average starting point of
many pupils the standards in these areas remain below average at the end of the Reception
Year.

The accommodation for the youngest pupilsisgood. The classroom provides the staff with
aflexible teaching space and access to good outside play and work areas. Resources are
good, the school has invested wisdly in arange of gpparatus and equipment to support all
agpects of the curriculum in the Foundation Stage. At the time of the ingpection the
reception class was badly affected by the building work underway in the school. The gtaff
working in the room demondtrated a high leve of flexibility and adaptability to maintain the
best possible provison for the pupils during this difficult time.

The curriculum for the Foundation Stage is currently under development in the school. The
reception teacher is managing the processwell. The school has a clear Srategy in placeto
evauate current practice and amend the curriculum planning as necessary throughout the
year. The systems to assess the progress made by the pupilsin the Foundation Stage are
good. The teacher keeps detailed notes on each pupil and uses this and basdline assessment
information well to plan the correct work to meet the needs of the individuasin the class.

Ovedl teaching in the foundation sageis good. The smdl group of under fivesiswell
catered for by the gtaff. They join in with some whole class activities and & other times are
taught separately to adlow them to have amore practical and play based experience. The
present intake is above average for the school and the focused teaching input is aready
having a pogitive impact and progress thisterm isgood. The opportunities to observe
sructured play during the morning session were limited during the period of the ingpection
due to building work in the school.  Curriculum planning and staff discussion indicates that
the range of activities and the balance between teacher directed and puplil initisted activity is
gppropriate when the building is operating normadly. The gaff in the Foundation Stage
manage the pupils well, time is used effectively and behaviour isgood. The staff use arange
of approaches to engage and interest the pupilsin the work. On occas ons the range of
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questions used was limited and offered insufficient opportunities for the pupilsto think and
talk about what they were doing.

The following judgements are based on observation of the small group of pupils who started
school in the term of theingpection. This group is better than the average intake for the
school. Standards on entry this year are broadly in line with nationa expectations. The
group has made a good start and most pupils are on line to reach the expected leve in dll
areas with some pupils having the potentia to exceed this.

Personal, Social and Emotional Devel opment

90

On entry to the school the pupils have a positive attitude to work and most of them are keen
to do well. They make good relationships with each other and the saff. For example, a
group was observed happily sharing construction apparatus and on completing amode they
were keen to show the teacher what they had made. The pupils starting this term have
aready adapted to the need to conform to school rules and they line up and move around
the school well. Most can dress and undress themsalves and manage their own personal
hygiene effectively. They are dready well integrated into the life of the school and the
majority of them are on line to reach the expected level by the time they leave the Reception
class.

Communication, Language and Literacy

91

Pupils are offered many opportunitiesto talk. Most are hgppy to joinin and talk in asmal
group Stuation and they are beginning to appreciate that they need to listen to others as well
as gpeak themsalves. They listen well to stories and show enjoyment of rhymes and songs.
For example, the group responded very well in religious education |esson when they had to
listen to the story of Moses in the bull rushes and watch members of the class act out the
gory. All of the group maintained concentration and listened carefully. The pupils engagein
role play, during the ingpection the staff had provided both a home corner and ashop to
encourage talk through play. Pupilswere observed playing and talking about their own
houses and pretending in these and other classroom activities. The pupils are dready
beginning to recognise familiar wordsin the reading scheme and some can write their name
correctly. They handle bookswell and use the time & the start of the sesson well to browse
and share the books in the classroom. Most pupils hold their pencil correctly some having
good pencil control. They produced some good quaity work on early writing patterns.
Mogt of the group are well on line to meet the nationa expectations in this area of learning
by the time they complete their Reception Y ear.

Mathematics

92

Most of the smdl group of pupils who started this term are making good progress and
should reach the required standard by the time they complete the year. Many of them are
able to count to five and some can go beyond this to ten and more when asked. They are
beginning to recognise numerasto five and some can appreciate more and less when playing
acounting game with eephants. Limited work relaing to mathematics was observed during
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the ingpection, but the curriculum planning and resources indicate thet the pupils will have the
opportunity to experience appropriate opportunities to alow them to develop in
mathematics.

Knowledge and Under standing of the World

93

The range of activities offered in the Reception class to support the development of an
understanding of the world isgood. The pupils have many opportunities to explore and
investigate. For example, they have investigated materials and used their sensesto find out
about fruit. They are given opportunities to make choices and decide for themselves how to
build amodd or join things together. The pupils study babies and begin to identify the ways
in which they have changed asthey grow. They are exposed to the wider community and all
aress of the school ste. During the ingpection the pupils were taken on awalk around the
school to begin to recognise key landmarks and broaden their horizons. They have the
opportunity to use computers and listening centres. By the end of the year they are ableto
use a mouse with confidence and are familiar with arange of software. The school
successfully promotes an awareness of the pupil’s own culture but has limited resources to
promote an understanding of today’s multi-cultura society.

Physical Devel opment

94

Opportunities to see the pupils engaged in lessons to promote their physical development
were limited during the ingpection due to the building work underway in the school. Ina
physica education lesson the under fives were observed working with the Year 1 pupils on
goparausinthe hdl. They demondrated the ability to move safely off the ground with
growing confidence and control. They were well supported by the classroom assgtant in the
lesson and used the equipment well. The school offers many opportunities for the pupilsto
practise and improve their ability to use arange of smal gpparatus, tools and equipment.
For example, the playground is well resourced in terms of climbing and games apparatus.
The pupils draw and paint using arange of tools and brushes and the school through its
activity days and the broader curriculum provides very good opportunities to use tools to
work with clay and other malleable materids.

Creative Development

95

The schoal offers agood range of activities to extend and develop the cregtive ahilitiesin the
pupils. Already thisterm the pupils have worked with charcoal, wet chak, pastels, clay,
dough, collage and information and communication technology to produce a range of
interesting work of agood standard. The pupils are offered many opportunities to make
choices and show a growing understanding of colour and texture in their work. They play a
range of untuned instruments and with the help of the teacher improve and extend their
ability to play and repeat rhythms. Pupils were observed in role-play Stuations engaging in
good opportunities for imaginative play and story making when in the home corner, class
shop or playing with a collection of farm animals.

ENGLISH

Wigmore Primary School - 38



96

97

98

99

100

101

102

When pupils enter the school as under fives, many have limited language skills and standards
are generdly below those expected for pupils of thisage. By the age of seven, pupilsare
reaching the expected standard in all aspects of the subject. Older pupils make good
progress in reading and writing and by the age of eleven, most attain at least the expected
level and many beyond. Evidence gathered during the ingpection supports the picture
presented by the teachers' assessments and the test results. The current attainments of
pupilsin al aspects of English compare favourably with those from the last ingpection.

Overal standards have been very variable since the last ingpection. Currently English
standards in the school are rising and are now above average by the end of Key Stage 2.
Based upon the results of the tests in 2000 and the quality of the focused development that
has taken place in English as aresult of the andysis of data, the school has made good
progress since the last ingpection.

In 1999, the reading results for seven year olds were well below those expected nationdly
and very low when compared to Smilar schools. Attainment in writing was very low in
comparison with al schools and smilar schools. The results of the English tests for eeven-
year-olds were well below those of schools nationally and below when compared to smilar
schools. The 2000 test results for seven and eleven-year olds show that standardsin
English arerising. Although the results are variable the genera trend is of improvement over
the last four years. The disproportionate number of specia educational needs pupilsin the
year groups distorts these results.

Pupils with specid educationd needs make very good progress in dl aspects of English and
many atain sandards in the tests for eleven-year-olds that are only just below those
expected. Very detailed education plans provide support for the teachers of these pupils
throughout the schoal.

Thereis one French speaking pupil in the school who spesks English as an additiond
language.

The school has not identified any pupils as being gifted or talented in any aspects of English
and ingpectors agreed with this finding.

All pupils make satisfactory progress in developing the skills of spesking and listening as
they move through the school. All teaching staff provide good opportunities for the pupilsto
ask and answer questions. Thereis designated time every day in dl classes for pupilsto
share information together with the teacher. For example, in an art lessonthe Year 1 and 2
pupils willingly shared their fedings and emotions about their favourite outdoor place. Ina
Year 5 and 6 class, the pupils talked well about previous work in a design and technology
lesson by sharing with the teacher and fellow pupils, their understanding of different kinds of
shelters. Year 6 pupils demonstrated an understanding of discussion and debating skillsin
the meeting of the school council, when they talked about the stlandard of behaviour on the
schoal playground.
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The planning for gpesking and listening is lesswell structured than other aspects of English.
The schoal’ s planning does not sufficiently address the progressive development of the
associated skills and therefore does not dlow dl pupils the opportunity to attain the higher
levels. In the classroom setting, many pupils respond confidently in question and answer
sessonsin the classroom. However, when spesking to alarger audience, for examplein
assembly, pupils across the school are less confident and less willing to participate. There
are occasions in lessons when opportunities to develop confident spesking are missed. Ina
Y ear 4 lesson on ingructiond text, the remainder of the class did not hear the correct
answer given by some pupils because the responses were too quiet. Pupils with specid
educationd needs demondtrate great confidence in talking about and sharing their work with
others.

The school gives the teaching of reading a high priority. When pupils enter the school, many
have little knowledge of print and the way it works. Enthusiastic teaching and the good
deployment of caring classroom support staff is enabling current pupils to reach the
expected standards by the age of seven; some pupils are reaching ahigher levd in ther
reading. A grest dedl of time is spent with pupils on an individua basisin order to raise the
gtandard of reading in the earlier years. All pupils have areading diary, which is used
effectively by many parents when hearing their children read a home. This ensures that
learning is continuous between home and school. The pupils make good progress as they
continue through the school and by the age of eeven, many pupils are attaining standards
that are above those expected nationaly. The pupils are encouraged to handle books from

avery ealy age.

Inaliteracy lesson, Year 1 and 2 pupils demongtrated a high level of understanding about
fact, fiction and how to use the different parts of factua books to find out informetion.
Older pupilsin Years 5 and 6 confidently shared the narrative poem The Pied Piper of
Hamelin. Thiswas followed by avery well planned session on the parts of speech and a
discussion about the text. Many pupils were able to draw out inferences and make
deductions using the text and could explain the meaning of such words as quoth, quaint,
and attire. Pupils sudy awide range of texts and are becoming familiar with such authors
as William Shakespeare as well as enjoying the latest popular books. Every opportunity is
taken to make the pupils aware of the written word. The informative displays around the
school are well presented and very clearly labelled. There are many examples were learning
isreinforced by clearly presented key words from across the curriculum.

The standard of the pupils writing isgood. At the earliest opportunity the pupils are
encouraged to form letters correctly and present their work well. Good support is provided
in the early stages of development in order to help the pupils to write short phrases and
sentences independently. By the end of Y ear 2, some pupils can produce pieces of
extended writing using capita letters, fullstops and speech marks. Greet importanceis
placed upon independent writing across the curriculum. Older pupils produce very
individual pieces of written work. Thiswork often contains quite complex sentences and
good, descriptive language. Greet atention is given to the different ways of presenting work
and different styles of handwriting. For example, in science, pupils are encouraged to
present their results of practica work in avariety of ways. These include diagrams, ligts,
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charts and formaly written accounts. 'Y ounger pupils write about the lives of such people as
Mary Seacole. Good use is made of supporting work sheets for those pupils who need
them. Thereisagood ba ance between structured, more forma writing tasks and
opportunities for developing independent writing. Pupils are taught to join their handwriting
as soon asthey can form their letters correctly. Pupils are encouraged to produce their own
books and some very good examples of these were observed in the specia needs unit.

Ovedl, the teaching and learning in English isgood. During the ingpection nine English
lessons, or parts of lessons, were observed; thisincluded two lessonsin the under fives and
Year 1 class. Threelessonswere observed inthe Year 1 and 2 class. In these lessonsthe
teaching was always good. In Key Stage 2, the teaching of one lesson was excdlent. In
two lessons the teaching was judged to be very good. In the remaining lessons the teaching
was good. The very good and excellent teaching occurred when teachers made clear the
purpose of the lessons and ensured that current learning built upon that which had dready
taken place. Very good questioning techniques were used to support al the pupilsin their
learning. In the class for pupils with specia educationd needs, the teacher boosted the
confidence of the pupils by recognising their successin answvering questions in the shared-
reading activity. The congtant reinforcement and lively ddlivery by the teacher ingpired the
pupilsin wanting to do well. The pupilslearned very well in this|esson, consolidating avery
wide range of kills, knowledge and understanding about different forms of poetry.
Common to al English lessons was the high qudlity of teacher questioning and support
provided for the pupils when working in groups and individualy. Support Saff were
deployed well and very effective use was made of their time. The teachers know their pupils
well, and this knowledge is used to very good effect when planning future work.

Thereisaclear and consstent gpproach to marking pupils work. However, dthough
teachers give good verbd feedback to pupils, their written comments are more limited on
English work across the schoal.

Pupils generdly respond very well in English lessons. They are enthusiagtic about their work
and generaly complete the work that is set. Good, timely intervention by the teacher or
support staff ensures that pupils generaly are kept on task and moved forward in their
learning.

The Nationd Strategy for Literacy has been successfully implemented; it is having a pogtive
impact on teaching and learning. The school provided booster classes for literacy and the
results of these were reflected in the high levels attained in the 2000 Key Stage 2 tests. The
school has carried out a detailed analysis of the year on year test results and has adjusted its
longer-term targets accordingly.

The subject iswell led by the co-ordinator. She has attended appropriate courses and
provides training and support for dl the teaching saff; this training has had a positive impact
upon standards in reading and writing. There has been an dement of monitoring of
classroom practice but this has not been on aregular basis. The overdl monitoring of
teaching and pupils work has not yet been firmly established.
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MATHEMATICS
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During the inspection, eight mathematics |essons were observed, pupils work and displays
scrutinised and discussions held with the mathematics co-ordinator, special needs co-
ordinator and pupilsin anumber of classes. School documentation, photographs and the
school website provided further information.

Overdll, sandards in mathematics are good. In the 1999 tests for seven year oldsthe
schools' results were very low in comparison with the nationd average and smilar schoals.
During the last four years standards gppear to befdling. These figures can be mideading as
the number of pupilsin the year groups are smadl and the number of pupils with specid
educationd needs varies. The school aso has a high proportion of children with specid
educationd needs. However, the 2000 tests show a very significant improvement with
nearly nine out of ten pupils achieving at least the expected Leve 2 in mathematics.
Evidence gathered during the inspection indicates that these standards will be maintained and
support for pupils with special needs ensures they make good progress. The school has
recognised the need to support the more able pupils and this year has introduced grouping
by attainment to improve their progress. Standardsin Key Stage 1 have been maintained
since the last ingpection.

In the 1999 tests for eleven year olds the schools' results were well below the average for
al schools. The results were broadly in line with those of smilar schools. The overdl
improvement trend over the last few yearsisvarigble. The rdatively smdl number of pupils
in mogt year groups and the high proportion of pupils with specia educationa needs means
the overdl figures do not dways give afair picture. The test results for 2000, show avery
ggnificant improvement with eight out of ten pupils achieving & least the expected Leve 4,
and hdf of the pupils achieving the higher Leve 5. It is expected that these figures will
compare very favourably with other schools when the nationa results are published.
Evidence from the ingpection confirms that standards will be maintained &t this leve dthough
year on year test results may vary according to differencesin individua year groups.
Standards in mathematicsin Key Stage 2 have improved since the last ingpection.

During Key Stage 2 pupils makes at least satisfactory progress with good progress being
made towards the end of Key Stage 2. Specia educationa needs pupils make very good
progress due to the very high quality teaching received in the specid educationa needs class
and the good targeted support in other classes.

Standards of numeracy are high. Work in other subjects provides good opportunities for
pupils to use and apply their mathematical knowledge and skills. For example, younger
pupils during their physica education lesson counted aloud a set number of jJumpsand in
geography made a pictorid graph of how they cameto school. Inamusic lesson for eight
and nine year olds, counting and fractions were used when learning about rhythm and beet.
Older pupils, in science and design and technology lessons, were using rulers and
protractors to measure accurately.
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In lessons pupils are aways interested, concentrate and co-operate well. They are keen to
answer questions and can explain clearly how they have worked out their calculations.
During ora sessions of the lessons they often work at a very good pace and are eager to
learn and improve. Pupils persevere during written and group activities due to the well
planned work which matches their attainment. In plenary sessonsthe pupils are able to
explain what they have learnt and by the end of Key Stage 2 they can identify how they have
improved and what they need to work on next. The older pupilsin Key Stage 1 can reed,
write and sequence numbers to 100, count in twos and twenties, double number to ten, with
some pupils being able to double 20 and 500. Year 6 pupils can mentaly use the times
eight multiplication table to solve a variety of Smple word problems. They can use written
methods to estimate and accurately caculate long multiplication of three digit numbers. In
the last ingpection pupils attitude to mathematics was generdly satifactory. Evidence from
this inspection finds that dl children dways have a good attitude and are often enthusiagtic
about mathematics as one Year 4 pupil said ‘Mathsisfun'.

Ovedl, the teaching of mathematics is good.

In the lessons observed teaching was never |less than satisfactory with nearly three quarters
being good. Towards the end of Key Stage 2 and in the specia educationa needs class
teaching was often very good with an example of excdlence. The successful implementation
of the Nationd Numeracy Strategy has helped improve the teaching, since the last
ingpection. The lesson structure and planning has resulted in improved pace particularly a
the beginning and end of lessons. When different work is planned for different groups, al
pupils make good progress and the good pace is sustained throughout the lesson. In the
most effective lessons the teachers good mathematical knowledge resulted in good planning
with clear focused objectives which were shared with the pupils. Lively open ended,
question and answer sessons challenged the children’ s thinking and good teacher prompting
and explanations helped the pupils make good progress. Opportunities were given for the
pupils to think and assess their own, and others works. Teachers managed the pupils
behaviour well using positive encouragement and praise to create a hard working, calm
learning atmosphere. In the less effective lessons the pace of learning dackened during the
written or group activity sessons. The work set was sometimes too difficult for some pupils
and too easy for others. However, the good support by other adultsin the lessons helped to
keep the pupils on task and make progress.

The schoal is setting chalenging, end of key stage targets to improve achievement.
Teachers have started to set class, group and individual targets which are shared with the
pupils and recorded in their pupil profiles. Optional nationd test papers have been
introduced for the end of Years 3, 4 and 5. Thisinformation, together with teacher
assessments and predictive data from earlier Key Stage 1 tests are used to develop targets
and identify groups for extra support and resources. However, this process has not been
repested to target support for Key Stage 1. There are plans to introduce the use of basdine
asessments to help predict targets and focus support in Key Stage 1. During lessons
teachers mark work with the pupils and explain how they can improve. However, marking
in pupils books has only the occasional comment and award of house points. Thereisno
written feedback or target setting to help move on their learning.
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The subject co-ordinator has effectively and enthusiagtically managed the implementation of
the National Numeracy Strategy which is helping to improve sandards. Staff are postive
and have undergone appropriate training. The subject co-ordinator monitors and eva uates
meathematics through reviewing haf termly and weekly planning and lesson observations.
Individua feedback to saff in their teaching identifies quality and areas for development
which isimproving the qudity of teaching. She knows the strengths and weaknesses in
mathematics and makes gppropriate plans to address the issues. For example, extra adult
support has been alocated to year groups where test results show aweakness. New
groupings in Key Stage 2 have been introduced to take account of varying year group
numbers and the attainment of pupils. The dlocation of aloca education authority numeracy
consultant has been used to modd and support investigative maths.

Resources for the teaching of mathematics are satisfactory. Good use is made by teachers
of visud ads, for example, flip charts, large number squares and number lines, during whole
classteaching.

SCIENCE
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During this ingpection it was not possible to observe lessonsin science in Key Stage 1,
ingpectors observed science lessonsin dl four Key Stage 2 classes. In dl four lessons were
observed. The current and past work of pupilsin dl year groups was scrutinised in detall.

A discussion was held with the science co-ordinator and the science resources reviewed.

Overdl, sandards in science are improving and are now good and generdly above the
levels expected.

By the end of Key Stage 1 pupils are ataining standards which are below those typica for
seven year olds. Inthe 1999 national tests and assessments standards were well below
nationa averages for the percentage of pupils ataining the expected Leve 2 and the higher
Leve 3. Standards were well below those of smilar schools. However, these judgements
are based upon data, which includes pupils from the Special Education Centre. The results
for 2000 are sgnificantly better and above nationa averages for the proportion of pupils
ganing the expected Level 2.

From the scrutiny of pupils work inspectors judge that standards are risng and that current
attainment is closer to the nationdly expected level. Pupilsin Year 1, for example, designed
an experiment to investigate what kind of surface a snail preferred when moving towards
food. Ther descriptions showed obvious interest and enjoyment in this activity and showed
an early understanding of establishing afair test which indicates the expected leve of
attainment for this age group.

Overdl, pupils are making satisfactory progressin al aspects of science. Pupils with specid

educationa needs make good progress through the very effective in class support that they
receive.
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By the end of Key Stage 2 pupils are attaining standards which are above those found
nationaly. In the 1999 nationd assessments for eleven-year-olds 77% of pupils atained the
expected Leve 4, which was below the nationa average but the proportion attaining the
higher Leved 5 of 37% was above the nationd average. The results for 2000 show a
marked improvement with 80% of pupils attaining at least Leve 4 and 61% of pupils
ataining Level 5. When compared with smilar schools and excluding pupilsin the Specid
Education Centre standards were above average in 1999.

In lessons and from a scrutiny of pupils past and present work inspectors judge that pupils
are currently on course to attain standards smilar to those of 2000. Pupils are attaining
amilar sandardsin al four aspects of the science curriculum. For example, pupils who have
just moved into Y ear 6 were able to make and test parachutes and their results showed the
direct relationship between the surface area of the parachute and the speed a which it fdls.
In another lesson in Year 3, pupils were developing their understanding of the nature of teeth
and the need for hedlthy food to promote a healthy body

Overdl, pupils are making good progress as they move through Key Stage 2. Progress
accderates il further in Years 5 and 6. Pupils with specia educationa needs make very
good progress, achieving average stlandards in some aspects of science, through the well
targeted and very effective support they receive.

Overdl the quality of science teaching isgood. It is never less than satisfactory. Teachers
have secure subject knowledge and use a variety of teaching methods, which promote good
science learning and so pupils make good progress. In the best lessons teachers encourage
pupils to investigate thoroughly and to be confident is identifying conclusions from their
practica work. For example, inaY ear 5/6 lesson the teacher encouraged pupils to develop
their ideas about the movement of the earth round the sun to explain when and how the 24
hour day and the 24 hour night occur in the town of Tromso. The qudlity of teaching has
improved since the last ingpection and thisis contributing to the improving standards.

Pupils clearly enjoy their science lessons. They work hard and concentrate well. They are
developing the ability to work well in groups as well as to research information for
themsalves. Pupils are given the opportunity to consider the importance and the relevance
of scienceto ther lives and itsimpact on them.

The subject iswell managed and the well-organised science resources enable teachers to
plan and deliver practica science for their pupils, which makes a postive contribution to
pupils learning and progress. However, the monitoring of the quality of teaching and the
standards achieved by pupilsis under-devel oped.

The limited evidence gathered during the inspection indicates that overdl the standardsin art
throughout the school are typicd of those found in primary schools nationdly. All pupils
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make at least satisfactory progressin al aspects of the subject. The subject isled by alively
and enthusiastic co-ordinator, who leads art workshops for al the staff and pupils. The
standard and quality of the work produced on these occasionsis good. Pupilswith specid
educationa needs are taught art with their year group class and they make good progress.

During the ingpection, only three art lessons were observed. Two lessonsin Key Stage 1
and one lesson in Key Stage 2. Overall the qudlity of teaching was good. A particular
strength in the teaching was the teacher’ s good subject knowledge, which was conveyed to
the pupilsin alively and enthusiastic way. The teacher, in alesson in Key Stage 1, provided
aweslth of resources, including pictures and found materias, to simulate the pupils when
thinking of their favourite place in autumn. The lesson was extremely well planned and the
resulting collage work by the pupils was of agood standard. Good teaching was observed
in Key Stage 2 when Year 5 and 6 pupils painted studies in tone and shade. Thelesson
was well planned; the teacher used pictures of contemporary artists work to illustrate the
teaching point and good preparation for the practical work ensured that the pupils settled to
work quickly and productively. Teaching was less effective when, in aKey Stage 1 class,
the teacher did not sufficiently encourage the pupils to evauate their work and make
suggestions as to how they could make improvements.

All the teachers teach art to their own class of pupils. The co-ordinator shares her expertise
and enthusiasm with the teachers and ensures that they are well supported in their planning
for the art lessons. However, the co-ordinator has not yet had the opportunity to assess the
impact of this support upon the quality of classroom practice.

The resources for art are good. Thereis agood selection of basic materids that can be
used for awide variety of activities. The school has a good selection of posters and videos
on the artwork of well-known artists. Pupils have recently visited an exhibition of sculpture
at Croft Cadtle, resulting in pupils producing their own sculpturesin clay. Vistshave dso
been made to Worcester art gallery. Pupils study the work of famous artists such as Gustav
Klimt and Henri Matisse. The subject makes a good contribution to the spiritua and cultura
development of the pupils.

The pupils work in art is displayed very well around the school. The co-ordinator takes
timeto ensure that dl work isvaued and presented in an imaginative way.

Satisfactory progress has been made in the subject since the last inspection.

DESIGN AND TECHNOLOGY

140

Although only three lessons of design and technology were observed in Key Stage 2 during
the ingpection awide range of evidence of pupils work was scrutinised and discussons held

with many pupils.
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Overdl, gandards in design and technology are in line with those expected by the end of
both key stages.

By the end of Key Stage 1 pupils attain standards which are at least typical for their agein a
wide range of work. Pupils are able to work with arange of materias and show
appropriate making skills, for example, in Key Stage 1 when pupils desgned and made a
clay candle holder. The mgority of pupils show sound design skills, with even the youngest
pupils presenting several design idess. They are then able to evaluate their product and
suggest improvements to their designsin discussions but their evauations are not away's
recorded which reduces the impact of their learning on future work.

By the end of Key Stage 2 pupils are attaining standards at least in line with those expected
for their age. They have developed more sophisticated design skills and are able to produce
trid desgns and evauate them in order to develop them further and identify the making skills
they need to develop. For example, Y ear 5/6 pupils designed atemporary shelter then
transferred the design to a sheet of paper and made atrid product in wood showing good
skill levels and using avariety of joining techniques. From thetrid they refined their design.
Different groups helped each other with suggestions for making dements of their designs.

Pupils are making sound progress in both key stages. They work with interest and often
enthusasm and sustain their concentration to complete their designs. Pupils with specid
educationa needs made good progress being effectively supported by in class assgtants.
Pupils respond well to their design and technology lessons. They enjoy working individualy
but regularly help one another with suggestions and ideas. They concentrate well and
persevere with their work to produce some good quality finished articles.

Teaching overal in the lessons observed was judged to be good. It has improved since the
last ingpection. Lessons are well planned with arange of activity. Teachers have high
expectations and use particularly effective interventions with pupils to sustain both the
challenge and the pace of the lesson. Teachers planning records show that the full range of
the Nationa Curriculum programme for the subject will be covered and effectively ensure
progressive skill development and learning throughout each key stage.

The subject is effectively managed and the well-organised pupils resources ensure that
pupils have access to tools and materias, asthey require them. Teachers encourage pupils
to take responghbility for materias and equipment and to use tools safely, which contributes
sgnificantly to the progress they make. The co-ordinator has devel oped a scheme of work
which was identified as a weskness at the time of the last ingpection. However, the co-
ordinator does not yet monitor closely the quality of the ddivery of the subject or the
standards pupils attain.

GEOGRAPHY
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During the course of the ingpection two geography lessons were observed, onein Key
Stage 1 and onein Key Stage 2. As aresult there was insufficient evidence on which to
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make an overdl judgement about the qudity of teaching. However, examination of pupils
work in books and displays, the scrutiny of school planning and photographs plus
discussions with pupils and the co-ordinator suggest overdl pupils make satisfactory
progress. Pupils with specia educationa needs receive good support from adult assstants
in lessons and make good progress. By the end of both key stages attainment of dl pupilsis
in linewith nationa curriculum expectations. This judgement isthe same asthat found in the

last ingpection.

Discussons with pupils and the scrutiny of pupils work and teachers planning show pupils
in both key stages receive a satisfactory balance of teaching in the different aspects of
geography. Pupilsin Key Stage 1 learn about their local areaand how it differs from atown
like Hereford. They learn about maps, plans and routes through walks in the school grounds
and later in Wigmore village. By the end of Key Stage 1 most pupils can recognise the
shape of the British Ides and generdly locate where they live. They can talk about what
they like and didike about where they live using appropriate geographical words. They
know the world is spherica and have some idea of differencesin distance from their home.
For example, Wigmore is near, Hereford quite near and France far away. Pupilsin Key
Stage 2 develop their mapping and fidld work skills with a detailed study of Wigmore village
building on thework in Key Stage 1. They vist Worcester to make comparisons between
different locdities. Intheir work about afamily living on the West Indian Idand of &. Lucia
the older pupils degpen their knowledge and understanding of placesin different parts of the
world. However, their geographica enquiry and skills are not so well developed. During
lessons saff discuss pupils work with them and give them help to improve therr
understanding. Although work is marked, no written feedback is given on how they are
achieving and how to improve. Pupilswith specia educational needs receive good support
from teaching and non-teaching staff lessons. Support staff sengtively encourage them by
asking appropriate questions. They give extra explanations and keep the pupilsinterested.
Consequently pupils with specia educationa needs make good progress. Thereis good
follow up work in the specid needs unit to reinforce the mainstream lessons,

Geography is taught through a series of planned termly topics. In Key Stage 1 each topic
has a geography eement but in Key Stage 2 each topic is more subject focused. The result
isthat pupils sometimes only receive incidental geography teaching for two terms.
Consequently the continuity of learning more complex skills and degpening understanding is
interrupted. The school has recognised thisissue and is a present trialling the Qualifications
and Curriculum Authority scheme of work to ensure full coverage and progression of dl
agpects of the geography curriculum. The dlocation of time given to subjects will be
reviewed when the scheme of work is evaluated.

The geography co-ordinator providesinforma support and advice for colleagues. He
orders and maintains the resources which satisfactorily support the curriculum. Good useis
meade of the county library service who loan out boxes of books for topic work. Heis
monitoring planning for coverage and balance but no forma evauation of the teaching and
learning takes place.

HISTORY
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During the course of the ingpection two history lessons were observed, onein Key Stage 1
and onein Key Stage 2. Asaresult there was insufficient evidence on which to make an
overdl judgement about the qudity of teaching. However, examination of pupils work in
books and digplays, the scrutiny of school planning and photographs plus discussions with
pupils suggests, overdl, pupils make satisfactory progress. Pupils with specid educationa
needs receive good support from adult assistants during lessons and make good progress.
By the end of both key stages atainment isin line with nationa expectations. Since the last
ingpection, attainment in Key Stage 1 hasimproved and has been maintained in Key Stage
2.

From the evidence seen pupils receive a sound balance of teaching in the different aspects of
history. Pupilsin Key Stage 1 learn about the passage of time and can order events. For
example, younger pupils make afamily tree and use the days of the week to develop
sequencing skills. They learn about famous people from the past for example, Florence
Nightingale, Samue Pepys, Boadiceaand Neil Armstrong but have difficulty placing themin
historical order. Older Key Stage 1 pupils could eagerly recal vists they had made, for
example, they could talk about Wigmore Castle and identify similarities and differences
between long ago and present buildings in Wigmore and Hereford. Pupils were unsure of
how they could find out about the past quoting the teacher and books as their primary
source. Pupils books show they are given opportunities to record their work in different
ways. For example, written recaling of a story, comparison charts and sketching from
artefacts. However, dl pupils do the same work and lower attaining pupils have little
understanding of the work while higher attaining pupils find the work easy and just produce
agresater amount of work at the samelevel. Pupils work is marked but no written
feedback is given other than the occasond comment. However, during the one Key Stage
1 lesson observed there was good open ended questioning to chalenge dl the children’s
thinking. The teacher assessed what the children had learnt and adjusted her explanations
and discussion to help the children learn even more

Pupilsin Key Stage 2 learn about past periods and societies. For example, they study
Ancient Rome, Egypt, Greece and the Tudors and Victorians. In the one Key Stage 2
lesson observed the use of pictures and good questioning and answering gave pupils an
undergtanding of how life was lived in Ancient Egypt and the importance of the River Nile.
By the end of the lesson the children were able to talk about what they learnt and were
garting to make comparisons with modern Egypt. Pupils are given opportunities to record
their work in avariety of ways. For example, designing a programme for the ancient
Olympic Games, usng computers to download information, using a story board formet to
retell historica stories. However, dl pupils are presented with smilar tasks or activities
resulting in the lower attainers not dways completing work and the higher attainers not being
dretched. Pupils work is marked but here are very few examples of pupils being helped to
improve their work. A number of visits and visitors to the school have a higtorica focus and
enhance the children’s understanding and interest. For example, the village millennium
celebrations and vists to museums in Hereford and Y ork.
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Higtory is taught through a series of planned, termly topics. Thereisahistory dement to
every topic in Key Stage 1 but the topicsin Key Stage 2 are more sharply focused on
individua subjects. Although there is abaance of subjects over the key stage there are
times when history is only taught incidentally. Consequently the sequentia teaching of the
historical skills of interpretation, enquiry and communication is interrupted and impairs
progress. The school has recognised the curriculum is covered but not always to the depth
needed to ensure good pupil progress. At present the Qudification and Curriculum
Authority scheme of work is being piloted. The school plansto review itsimpact and dso
the alocation of time given to foundation subjectsin line with Nationa Curriculum 2000.

The curriculum co-ordinator for history has only recently been gppointed and has yet to
have an impact on the subject. Recently the school has purchased arange of non-fiction big
books some of which are history books which are used in both literacy and history lessons.
There are dso some sets of history books which smal groups of pupils can usein literacy
guided reading or as sources of historical information. The school makes good use of the
county library scheme which lends boxes of books for designated topics. The provision of
book resources is enhancing the development of pupils independent research kills.

INFORMATION TECHNOLOGY
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Only two lessons of information technology were observed during the ingpection, onein Key
Stage 1 and onein Key Stage 2. In addition awide range of evidence of pupils work was
scrutinised and the computer club observed in operation.

Overdl, pupils are attaining standards above those typica by the end of both key stages
which is sgnificantly better than a the time of the last ingpection. Pupilsin Year 2 are dble
to programme a pixie to move in specified patterns, aswell as usng smple graphics
software to present information they have collected as bar charts. Pupilsin Year 4 had
collected information regarding pupils preferences for cakes and presented the information
in avariety of wayswith higher ataining pupils usng and explaining three dimensond pie
charts. Pupilsin Years 5 and 6 regularly use information gathered from the Internet to
support their learning in other subjects such as geography. Pupilsin both key stages are
able to use word processing software to present their work in English.

In the two lessons observed inspectors judged the teaching to be satisfactory but generdly
such lessons are short and confined to developing technical knowledge and skills. Where
the lessons extended beyond these limitations teaching was judged to be good. Teachers
have good subject knowledge and are familiar with both the software and the hardware they
use. Teachers plan lessons effectively to build on pupils previouslearning. Pupils respond
well to their information technology lessons and confidently use the skills and knowledge
learned to support their learning in the other subjects of the curriculum such as when pupils
inYear 5/6 explored colour and tone usng aCD-ROM in an art lesson.

There has been sgnificant improvement in the standards and the progress pupils make in
information and communication technology since the last ingpection. Resources have
improved as has teachers planning to make more effective use of them.
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The limited evidence gathered during the inspection indicates that overal the sandardsin
music throughout the school are typicd of those found in primary schools netiondly. Mogt
pupils make generdly satisfactory progressin al aspects of the subject. The progressin
gnging is barely satisfactory. 1n assemblies the pupils do not pitch their notes well and
insufficient attention is paid to standing up straight and singing out the words clearly.

Pupils with specid educationa needs are taught music with their mainstream class and they
make good progress.

During the ingpection, only two lessons were observed. These lessons were in Key Stage 2.
In one lesson the teaching was satisfactory and in the other good. Good teaching occurred
in awd|-planned lesson that had a good baance of activities. These included learning about
and snging afolk song; practica activity composing a sequence of rhythms and recording
thelr compositionsin graphic form. A particular strength of the lesson was the way that
pupils were encouraged to evauate their work. Teaching was less successful when low-
level activities involving recognising beatsin a bar went on for too long and some pupils
began to lose interest and enthusiasm.  The teacher’ s expectations were not high enough in
this lesson and many pupils made only satisfactory progress.

All the teachers teach music to their own dlass of pupils. Theteaching is supported by a
commercidly produced scheme of work. The subject co-ordinator has not yet had the
opportunity to assess the impact of this scheme upon the standards in music throughout the
school.

The co-ordinator has carried out an audit of need and has produced a draft action plan to
address the issue of both quaity and quantity of resources.

Pupils have the opportunity to listen to music from different cultures and times in history.
This makes a good contribution to the cultural development of the pupils. There has been
limited progress in the development of the subject since the last ingpection.

There are opportunities provided for pupilsto learn to play the recorder. There are dso
very good opportunities provided for pupilsto learn to play other musica instruments, taught
by musicians from the loca education authority. Thereis currently no school choir or
orchestra, but the co-ordinator has plans for the introduction of both. Pupils sing carols for
the senior citizens a Chrigmastime. The parents expressed their desire for more cregtive
musc in the schoal.

PHYS CAL EDUCATION
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Standards in physical education have improved since the last inspection and are now well
above those normdly found. The school provides arich curriculum that addresses all
gtatutory requirements and supports the work in lessons with an excellent range of extra
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curricular ectivities that include footbal, rugby, netball, hockey, cricket, basketbal and
outdoor experiences such as camping. The gaff give willingly of their time to support this
srength of the school. The school has traditionally hosted and participated in arange of
competitive sports with other local schools and offers very good opportunities for the pupils
to participate in inter-school competitions. Consequently standards in games playing are
very high and good in gymnasgtics. No dance was seen in the period of the ingpection.

Thereisinsufficient evidence to make an overdl judgement rdating to the quaity of the
teaching in the subject. However, in the three lessons observed during the inspection the
quality of the teaching seen was never less than good and very good in one ingtance. The
lessons had many positive festures. The teachers have a good knowledge of the subject and
high expectations of the pupils. This resultsin good concentration and application in the
lessons. The pupils work hard and make good progress under the skilled direction of the
gaff. The oldest pupils are able to perform arange of chalenging movements on gpparatus
and demondirate the ability to reflect on what they do and improve their performance.
Behaviour in the lessonsis very good the pupils listen well and work quietly when asked to
do 0. Timeiswell usad in lessons: the pupils change quickly, lessons sart promptly and the
necessary emphasisis given to warm up and cool down activities. Pupilswith specid
educationa needs are very well integrated into the lessons, the teachers are very effective at
vauing their contribution and boogting their sdlf-esteem.

The curriculum dearly meets Satutory requirements and is enhanced by the links with the
High School and the sharing of some resources. The Saff effectively use what they seeto
reinforce the learning in lessons and move pupils on. The co-ordinator for physica
education has an enthusiasm for the subject and has a clear view on the curriculum offered
by the school. The school does not formally monitor lessonsin physica educetion.
Consequently there is not a mechanism to spread the good practice in the school or identify
any areasin need of further development. The school iswdl provided for in terms of games
equipment but the gymnastic gpparatusis old and somewhat heavy for the youngest pupilsto
manage.

RELIGIOUS EDUCATION
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Standards of attainment in religious education at both key stages are broadly in line with that
expected. Only two lessons were observed during the inspection but examination of
curriculum planning and the work produced by the pupils indicates that the school is
successfully delivering the programme of work outlined in the locally agreed syllabus. The
older pupilsin Key Stage 2 are able to understand the key elements of other religions and
make seng ble comparisons regarding smilarities and differences between mgor faiths. For
example, in alesson on Idam they were able to discuss the importance of pilgrimagein
religion and demondtrate their knowledge of holy books from other faiths. In Key Stage 1
the pupils know about stories from the Chrigtian tradition and study Judaismin Year 2.

The teaching observed was always at least satisfactory. The lessons are characterised by
effective whole class teaching and high expectations of behaviour. The pupils demonsrate a
good attitude to the subject and are keen to talk and discuss the issuesraised in the lessons.
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In both lessons observed the work set for the pupils lacked differentiation, which in one case
resulted in the high ataining pupils losing interest for part of the lesson.  Pupils with specid
educational needs are very well integrated and supported in the lessons. In alesson in Key
Stage 2 the support teacher was extremdly effective in the way she provided chalenge and
support that encouraged the group to participate fully in the lesson and make good progress.

The co-ordinator is currently awaiting further guidance from the local authority prior to
reviewing the planning in the subject. The school has no forma systemsin place to monitor
the work in religious education, curriculum planning is not monitored and standards are not
evauated to ensure the pupils are doing aswell asthey could. The school has no common
system to enable the teachers to assess the attainment and progress of the pupils. More
rigorous monitoring would ensure sandards are as high as they could be in the schoal.

The previous ingpection reported standards of attainment a Key Stage 2 to be above

average. The evidence from this ingpection indicates that the standards are now only
satisfactory and as such the school is not doing aswell asit did inthisarea.
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