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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Saint George' s Church of England First School is Situated in the Lodge Park ward of Redditch,
close to the town centre. The school has just over two hundred and twenty pupils on roll, between
the age of three and nine years. This makes it an average sized school compared with the size of
primary schools nationdly. The pupils come from homes in the immediate area of the school. This
isamixture of low cost owner occupied accommodation, and rented accommodation. The
percentage of pupils entitled to free school medsis above the nationd average. The percentage of
pupils who have English as their second language is very high compared with nationd figures. Itis
currently close to forty per cent. The percentage of pupils with statements of speciad educationa
needs is Smilar to that typicaly found nationdly. Pupils enter the school as under-fives with varying
levels of atainment. Overdl, atainment on entry is much lower than that typicaly found for the age
group, asubgtantia minority of pupils have very low attainment.

HOW GOOD THE SCHOOL IS

The school has effectively addressed the issues that were identified as serious weaknesses during the
last ingpection.

Thisis an improving school where the sandards attained by pupils are showing steedy improvement.
Pupils join the school with standards thet are very low, particularly in language. Up to forty per cent
of pupils have English as their second language. Pupils make good progress as they move through
the school to attain standards that are generdly close to the average for pupils aged nineyears. The
very good provision for pupils with English as a second language enables this group to make very
good progress. The hard work of the headteacher, teaching and support staff has led to the steady
improvement in sandards. Standards in English and mathematics have improved in recent years.
Since the last ingpection the quality of education provided by the school has improved.

The headteacher isagood leader. Heis supported by a hard working staff who know the pupils
well. Many of the governors are new to the role but they are keen to be fully involved in the generd
management of the school. The governing body has established satisfactory procedures that enable
it to fulfil dl agpects of itsrole; it uses money to good effect and numerous specific grants are
sensbly used to help raise sandards. The extensive range of help provided for pupilsis used
effectively. The school provides satisfactory vaue for money.
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WHAT THE SCHOOL DOESWELL

Pupils gtandardsin the important skills of reading, writing and number work are steadily improving.

New nationd drategies for developing the pupils skillsin literacy and numeracy have been effectively
established into the work of the school.

Pupils with English is a second language make very good progress as they move through the school.
Relationships in the school are good. Pupils from different cultures are successfully integrated and they
respect each other’ sviews. Racid harmony in the school is very good.

Overdl, behaviour throughout the school isgood. In lessons this has a positive impact on the way pupils
learn.

The school has made good progress in strengthening relationships with the local Mudim community.

WHAT COULD BE IMPROVED

Information about pupils levels of attainment could be used to better effect to plan new learning.

The headteacher’ s programme for monitoring teaching and learning needs to be more regular and should
focus on further improving the qudity of teeching.

Leves of attendance among particular groups of pupils are too low, this affects the progress they make.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Since the last inspection in 1998, the school has made good progress in addressing the issues that
were identified as being in needed further development:
Standards in English, mathematics, science and informeation technology have improved.
Thisisaresult of improved teaching.
A coherent plan isin place that shows how the curriculum will be delivered.
Arrangements for using assessment information to sharpen lesson planning are il in
need of further work.
The school’ s management team is now more effective. More work gill needs to be
done on monitoring pupils attainment and using the information that is collected.

The quality of teaching has improved. The number of lessons observed in thisingpection where

teaching was unsatisfactory was low. Much of the teaching isgood. The schoal ison courseto
mest its targets for attainment in English and mathemétics.
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STANDARDS

The table shows the standards achieved by seven-year-olds based on Nationa Curriculum test
results.

compared with
Performancein: all schools smilar Key
schools
1997 1998 1999 1999

Reading E* E E D well above average
above average

Writing E E D D average
below average

Mathematics Ex E* E D well below average
very low in comparison

mmoom>

In the last three years standards have improved. Although the school’ s results for 2000 have not
been published they show further improvement. The school is meeting the targetsiit set for end of
Key Stage 1 assessments.

The 1999 results for writing were below the nationd average. In reading and mathematics the
results were well below the nationd average. When compared with Smilar schoals, the results were
below the average in dl three of these aspects of the pupils development. The results are affected
by the pupils very low levels of attainment when they enter the school asfive-year-olds. The
assessment results do not reflect the good progress pupils make as they move through the school.

The test results for 2000 show further improvement, with a higher percentage of pupils reaching both
the expected level and the higher leved of attainment. The work of the Year 2 pupils indicates the
school’ s results will be lower in 2001, but results will till be close to the nationa average.

Standards in other subjects show variaion. Higher attaining pupils generaly reach aleved of
attainment typical of that expected for seven-year-olds and by the age of nine they attain Sandards
typica for the age group. However, in most subjects there are alarge number of pupils who reach
dandardsthat are on the low sde. Thisislargdly due to the emphasis the school has rightly placed
on raisng sandards in English and mathematics. Although there are variations in the Sandards
atained by pupils, overdl, pupils age seven and nine attain Sandards that are typicd for the

respective age groups.

Pupils enter the Nursery with language skills that are much lower than those typicd for the age
group. Many pupils have no spoken English, this limits their performance in many subjects. Asa
result of good well-planned teaching, pupils make at least good progress in their learning as they
move through the school. Pupils for whom English is a second language make very good progress.
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PUPILS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

Attitudes to work are good. In most lessons pupils are keen to be involved in
activities and they want to succeed. In the best |essons teachers use praise to
very good effect.

Behaviour, in and out of
classrooms

Behaviour in the schoal isgood. When pupils behaviour is unsatisfactory it is
generdly wedl managed by teechers.

Persond development and
relationships

The persond development of pupilsisgood. Reationshipsin the school are
good. When pupils are provided with the opportunity to take responsibility
they respond well.

Attendance

Attendance levels are lower than those typicdly found in primary schools.
Those pupils who have long periods of absence make dow progressin
learning.

The postive reationships in the school play an important part in helping pupils to develop good
attitudes to their work. Pupils are keen to take responsibility but opportunities for this aspect of
their development are too limited.

TEACHING AND LEARNING

Teaching of pupils:.

aged up to5 years Aged 5-7 years Aged 7-9 years

Lessons seen overdl

Good Good Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Overdl, the teaching observed in the ingpection was good. During the ingpection, forty-eight lessons
were observed. In ninety-four per cent of lessons teaching was judged to be satisfactory or better.
In fifty-three per cent of lessons teaching was judged to be very good or better. In six per cent of
lessons teaching was judged to be unsatisfactory; this was just three lessons.

Where the teaching was a its best the lessons were well planned and teachers used good
questioning techniques to help pupils think carefully about answers. Where the teaching was
unsatisfactory the teachers were not in complete control of the class. The unsatisfactory behaviour
of asmal number of pupils affected the progress of the mgority.

Overdl, good teaching was observed in English lessons where pupils were developing skillsin
reading and writing (literacy skills). In mathematics lessons, where pupils were developing their
skillsin number (numeracy skills) the teaching was good overdl, but varied from being very good to

unsatisfactory.

In al other subjects of the curriculum the teaching observed was generdly of agood qudity.

Evidence collected through talking to pupils, and through examining their books, shows that they
make good progress as they move through the school. Pupils for whom English is a second
language make very good progress. The lesson observations made during the ingpection supported
the view about the longer-term good progress made by pupils in their learning.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quality andrangeof | The curriculum provided by the school is satisfactory. The school gives
the curriculum gopropriate emphassto developing the pupils skillsin reading, writing and

number work. The provison of activities outsde of teaching timeis
satisfactory.

Provison for pupils with
specid educationa needs

Overdl, provisonisgood. Teachers and classroom assistants, who help small
groups with dl aspects of their work, provide pupils with good support.

Provison for pupils
persond, including
spiritua, mord, socid and
culturd development

Overdl provisonisgood. Opportunities for socia and culturd development
aregood. Opportunities for spiritua and mora development are satisfactory.
The multi-culturd diversity in the school is used to good effect to help pupils

understand diversity in society.

How well the school cares
for its pupils

The arrangements for monitoring aspects of pupils well-being and academic
development are satisfactory.

Although good records of pupils attainment are kept, these are not sufficiently related to nationaly

agreed standards and are not

consstently used to plan new learning. The school makes satisfactory

arrangements to involve parentsin their children’s education.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and L eadership and management are good. Under the leadership of the
management by the headteacher and the senior management team the school has made steady
headteacher and other key | progressin providing pupils with agood standard of educetion. Therole of the
daff subject co-ordinators is well developed.

How well the governors
fulfil their respongibilities

Many of the governors are new to therole. They areinvolved in a satisfactory
way in the generd management of the school. They have satisfactory
procedures in places that enable them to hold the school to account for its
actions. They are totally supportive of the school’ swork.

The school’ s evaluation of

There are satisfactory procedures for the school to evauate its work.

its performance Although test results are andlysed thoroughly they are not used to st targets
for pupils learning.

The drategic use of The school governors make good use of the financid resources available.

resources Numerous specid grants are targeted effectively to support particular groups of

pupils.

The leve of gaffing in the school isvery good. Aswel as good levels of teaching aff, the school
has an extensive range of support staff, particularly staff who help pupils for whom Englishisa
second language. The school has a very good range of suitable accommodation. Resources are
generdly good. The governing body and headteacher work very well together and use financia
resources effectively. The governors understiand and apply the principles of best vaue when making

decisions about expenditure.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved
Parents fed that they can approach membersof | - Ananayss of the questionnaires, and the
Seff. response a the parents meeting, did not identify
Parents report thet their children like coming to any areas where parents would like to see
school. improvement.
Parents judge that the school iswell led and
managed.
Parents judge that the school is hdping their
children to mature.

Parents returned thirty-four questionnaires. Two parents attended the meeting with the registered
inspector.

The ingpection team supports the pogtive views identified by the parents.
OTHER INFORMATION
The governing body is respongble for drawing up an action plan within forty days of receiving the

inspection report, showing how the school will tackle the improvements needed. This action plan
will be circulated to dl parents at the schoal.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and achievements

1

Pupils enter the Nursery with standards of attainment that are much lower than
those typically found for the age group. The number of pupils who have little
English when they enter the Nursery is higher than that typically found
nationally. By the age of seven years standards have improved. Evidence from the
1999 assessments for seven-year-olds indicates that the pupils' performancein
reading and mathematics was well below the national average. In writing
standards were below the national average. By the age of nine, the majority of
pupils attain the standard in English and mathematics that are typical for this age
group. Standardsin science are lower than that typically expected for pupils age
nine. Pupils make at least good progress as they move through the school.

The nationd arrangement for assessing pupils atainment is based on a scale with eight
levels. Thetarget for seven-year-oldsis Leve 2 of the scde; higher attaining pupils should
reech Level 3. Aswel as comparing the school’ s results with the nationa pictureit is
possible to make comparisons with schoolsthat are ‘in asimilar context’, that is, schools
who have asimilar proportion of pupils entitled to free school meds. When the school’s
results in the 1999 tests are compared with this group of schools, then the pupils resultsin
reading, writing and mathematics were below the average for smilar schoals.

The 1999 results for reading show that the percentage of pupils attaining the expected
standard for seven-year-olds (Level 2) was well below the nationd average. The
percentage of pupils attaining a a higher level (Leve 3) was well below the nationd average.
Thereaults for writing and mathematics show asmilar pattern. A relatively high proportion
of pupils has English as a second language, this can be close to forty per cent of pupils, and
this has a sgnificant impact on the school’ s overd| performance in netiona tests.

There are no national tests for science a age seven. In this subject the class teachers make
an asessment of the pupils attainment, as they reach the end of their timein the schoal.

The 1999 assessments indicate that the percentage of pupils attaining the expected level was
well below the nationd average. The percentage attaining at the higher level wasin line with
the nationd average. When compared with smilar schools, the school’ s results show that
the percentage of pupils attaining at the expected level was well below the average for
gmilar schools, the percentage attaining at the higher level was above the average for this
group of schools.

The schoal’ s results for 2000 indicate a further improvement in performance. The
percentage of pupils who attained the expected Leve 2 hasincreased. Similarly the
percentage that attained the higher Level 3 hasincreased. Standards attained in nationa
testsareimproving. However, the evidence gathered through examining the pupils books,
and through discussion with pupils, indicates that the 2001 results are unlikely to be as good.
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10.

11.

An examination of the Year 2 pupils English and mathemeatics books indicates that the
magority will atain the nationally expected standard by the end of this school year. The
standard of work seen suggests that the number of pupils attaining the higher leve will be
gmadler than in 2000. Work in the books of the Y ear 4 pupils indicates that the mgority will
reach the level of atainment expected of nine-year-olds. Thework inthe Year 2 and Year
4 stience books, indicates that standards are lower than that typica for pupils age seven and

nine years respectively.

The headteacher has undertaken a thorough analysis of the school’ stest results. This
information is being used to make predictions about the school’ s future results. However,
aufficient use is not being made of the data to help teachers set targets for individua pupils,
then plan learning to help them reach the goals set. This gpproach is enabling the school to
mest the targets it has sat for levels of attainment in the nationd assessments for seven-year-
olds.

The ingpection was early in the new school year, only limited evidence was available for a
range of other subjects. The evidence indicatesthat in art and design, information and
communication technology, music and physica education standards are Smilar to those
typicaly found for pupilsin afirst school. Standards in geography, design and technology
and higtory are lower than that typicaly found for the age group. In religious education the
pupils attain sandards thet are in line with those expected in the localy agreed syllabus for
the subject. The low standards are largely the result of the focus the school has given to
rasing sandards in English and mathemétics.

When the performance of boys and girlsis compared over the period of the last two years,
the variation in the resultsissmadl. In reading, the boys have performed dightly better than
the girls. Inwriting and mathematics, the girls have performed dightly better than the boys.
The school has undertaken some andysis of the results; this shows that pupils for whom
English is a second language are doing as well as those pupils for whom English isthe first

language.

Pupils enter the Nursery class with attainment that is much lower than that found
nationally, by the age of five pupils they have made good progress to attain
standards that are still lower than those typically expected for this age group. By
the end of their timein the Key Stage 1 classes most pupils have attained standards
that aretypical for seven-year-olds; they have made good progress. By the age of
nine pupils have attained standards typical for this age group; they continueto
make satisfactory progress.

In reading and writing al pupils make good progress. By the age of seven years the pupils
gandards are typica of the nationa standard, they have done redly well. A smal number of
higher attaining pupils are generdly working at alevel above that expected for seven-year-
olds, they too have made good progress. Pupils who have little English when they enter the
school make particularly good progress. Thisisthe result of the teaching that makes very
good use of the high quality support saff. Progressin mathematics shows asimilar picture.
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12.

13.

14.

15.

16.

Many pupils enter the Nursery with no skillsin number work. By the age of seven the
majority are working e the nationally expected level.

When pupils enter the school very few have any pre-reading skills. Asthey move through
the school they make good progress in reading, so that by the time they reach the age of
seven many are performing a the nationaly expected level. The steady improvement in the
pupils reading skillsisaresult of the way the teachers use every opportunity to involve the
pupilsin reading. For example, during the ingpection the teachers made very good use of
books in ascience lesson to help Y ear 4 pupils with reading, linking the science work to
work in literacy lessons.

In number work (numeracy skills) pupils generdly make good progress. Most pupilsjoin
the school with little knowledge of numbers and how they operate. By the age of seven the
majority of pupils can do smple caculations quickly and accurately. In other aspects of
mathematics pupils attain the nationally expected standard. For example, they have a
satisfactory understanding of shape and money. The staff are making very good use of the
nationa guidance for teaching reading, writing and number work. The approach ishaving a
positive impact on the pupils standards of attainment. Progressin the Key Stage 2 classes
is satisfactory, so that pupils atain the standard typically found nationaly for nine-year-olds.

A particular srength of the school is the progress made by pupils who have English asa
second language. Most pupils enter the Nursery with little or no spoken English. Asa
group, they make very good progress so that their resultsin the Y ear 2 national assessments
aretypicd for the school. Inthe Key Stage 2 classes pupils continue to make good
progress.

Pupils with particular learning difficulties achieve sandards gppropriate for their age and
ability. They make good progressin developing skillsin reading and number work. The
pupils are well supported in lessons by adults who are clear about pupils needs. Support
gaff provide opportunities for pupils to develop their sdf-confidencein their learning.

The evidence gathered during this ingpection, shows that there has been a steady
improvement in standards in English and mathemétics, from that reported following the last

ingoection.

Pupils attitudes, values and per sonal development

17.

18.

Pupils’ attitudesto learning are good throughout the school. Behaviour in lessons
israrely lessthan good. Behaviour around the school is good, characterised by the
good quality of relationships. Pupils know what is expected of them, and respond
well to the praise and encouragement given to them. The school has a positive,
friendly ethos, which provides a good basis for learning. Attendanceis
unsatisfactory.

In the maority of the lessons observed, pupils were interested in the work and their attitude
to learning was postive. Pupils generdly concentrate very well, dthough the ability of some

St Georges CE First School - 15



19.

20.

21.

22.

23.

24,

25.

26.

to sustain concentration is limited. When pupils become restless, it is often because the
work they are doing is not sufficiently chalenging, or that they have not understood the
indructions given to them.

Pupils know the difference between right and wrong, and most enjoy pleasing their teachers.
They enjoy the opportunity to present good work to others during the weekly Good Work
assemblies.

Pupils who have specid educationa needs respond positively to help from both teachers
and support gaff. Pupils with English as an additiond language have positive attitudes to
their work and become fully involved in dl dass activities. Pupils discuss beliefs held by
people of other faiths. Pupils own experiences reating to their particular cultura
background are valued and shared.

Pupils form congructive friendships, and relationships between pupils of different cultura
backgrounds are very good. There are afew pupils who are not well behaved, do not listen
to their teachers well, and sometimes disrupt others who wish to work. Generaly
ingppropriate behaviour iswell managed. No evidence of bullying was seen during the
ingpection. There were no exclusons during the last school year.

When pupils who have behaviour problems have been attending the loca Pupil Referra
Unit, there is good liaison to support a successful integration into the schoal.

Pupils persona development isgood. The youngest pupils respond well to the teachers
and support staff in the Foundation Stage. They settle into the routines of school quickly
and steadily gain in confidence, salf-esteem and language kills.

Pupils respond well to the opportunities given to show initiative and responsibility. They
deliver regigters, help with classroom routines, and clear plates a lunchtimes. In generd,
however, opportunities for independent learning and for pupils to take responsibility are too
limited.

Attendance levelsfor the last academic year were well below the average nationdly.
Although the atendance record of most pupilsis good, a substantial number of pupils are
taken for extended vigits abroad. These long periods of absence have a detrimentd effect
on the progress of pupils for whom English is an additiond language. Therearedso a
number of parents who do not appreciate fully the importance of regular attendance at
school. Liaison with the education wefare officer is satisfactory, and legd procedures are
ingtituted when necessary. The attendance record of some pupilsis regularly affected by
illness, partly caused by poor living conditions.

Most pupils arrive in school punctudly, ensuring a prompt and effective start to the school
day.
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HOW WELL ARE PUPILSTAUGHT?

27.

28.

29.

30.

31.

32.

33.

The teaching observed during the inspection was of a good standard. 1n lessons
where the under-fives were being taught as a group (Foundation Stage), teaching
was judged to be good. In the Key Stage 1 classes, teaching was also judged to be
good. In the Key Stage 2 classes, teaching was judged to be satisfactory. Evidence
gathered by examining pupils past work and teachers' records, supportsthe
judgements made about the quality of teaching through classroom observation.
Over the longer period of time teaching isjudged to be good.

There are nine classes in the school. The Nursery and two Reception classes make up the
Foundation Stage of education. Three classes make up Key Stage 1. Thereisone Year 1
class, one Year 2 class and one class with both age groups. Three classes make up Key
Stage 2; thereisone Year 3 class, one Y ear 4 class and one class with both age groups.

During the inspection, forty-eight lessons or part essons were observed, in tota thirty-nine
and a half hours of teaching and learning was ingpected. Teaching was judged to be very
good in sx lessons, good in nineteen lessons, satisfactory in twenty lessons and
unsatisfactory in the remaining three lessons. Teaching that was at least of agood quaity
was observed in al three stages of education. These figures show a clear improvement on
the judgements about teaching that were made during the last inspection.

Common strengths that were identified in the lessons observed where teaching was judged
to be at its best were:
- thedetall in the teachers planning;
the way teachers used questions to help pupils develop their idess;
the use made of support staff, who were aways clear about their role;
the way the staff supporting pupils for whom English is a second language helped and
encouraged this group of pupilsto give answers.

These strengths played amagjor part in the good progress made by the pupils.

In the three lessons where teaching was unsatisfactory, not enough attention was paid to
ensuring that pupils were ontask. Asaresult, asmal number of pupils disrupted the flow of
the lesson and the progress made was too dow.

The quality of teaching observed in the Foundation Stage was good. In total,
eleven lessons were observed; this equated to just over nine hours of teaching. In
three of the lessons the teaching was judged to be very good. Teaching was judged
to be good in four lessons and satisfactory in the remaining six lessons.

Teaching in the Nursery unit is shared by two teachers, one teacher worksin the morning
sessions the second, in the afternoon sessions. The teacher and the support staff showed
that they had a clear understanding of the needs of individua pupils. They had identified the
need to develop the language skills of the pupils and used every opportunity to do this. For
example, in alesson where pupils were using arange of materials to make models, the
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35.

36.

37.

38.

39.

teacher and other adults used the opportunity to increase the range of language used by
pupils. Teachers make very good use of praise to help pupils with their learning. Ina
physica education lesson, pupils performance was used to help others improve their work;
this was effective. Six sessons were observed in the Nursery, teaching was consistently
good and in three lessons it was very good. Teaching in the Reception classes was
satisfactory overdl, in one lesson it was good. The good teaching was observed in a
physical education lesson where pupils were being encouraged to develop arange of
movements over mats. The lesson went with a swing, and there was clear evidence of
pupilsimproving the quality of their movement, whilst enjoying the work.

Overall, the quality of teaching that was observed in the Key Stage 1 classes was
good. In total, twenty lessons were observed; this equated to sixteen hours of
teaching and learning. In two lessons teaching was judged to be very good, in
twel ve lessons teaching was judged to be good, in five lessons teaching was judged
to be satisfactory and in one lesson it was unsatisfactory.

Good and very good teaching was observed across a number of subjects, including English,
mathematics and science. The teachers made very good use of the new nationa Strategy for
teaching reading, writing and number work. During English lessons the teachers made very
good use of the pupils first efforts at spelling words before they were given an accurate
peling. For example, inaYear 1 classwhere pupils were having ago at spelling arange of
words they were praised when they made an attempt at aword. The teacher and support
gaff then provided them with sensible Strategies to help them correct their spellings. Very
good teaching was observed in a 'Y ear 2 mathematics lesson where pupils develop a clear
understanding of the ways numbers operate. The teacher used very good strategies to
include dl pupilsin the activity. When asmal number of pupils started to go off task, she
made effective use of a quiet voice to help them concentrate again. The detailed planning
helped the lesson go with a swing; pupils made clear progressin their learning.

Indl classes there are a number of pupils with English astheir second language. The
support staff were used to very good effect in dl lessons. Where their work is most tdlling
they St close to the pupils and encourage them to have ago at giving answers, often
checking the answer before the pupil puts up ahand. This approach provides the pupils
with confidence and they fed afull member of the class.

Overall, the quality of teaching that was observed in the Key Stage 2 classes was
satisfactory. In total, seventeen were observed; this equated to fourteen hours of
teaching and learning. In one lesson teaching was judged to be very good, in three
lessons teaching was judged to be good, in eleven lessons teaching was judged to be
satisfactory and in two lessons it was unsatisfactory.

Very good teaching was observed in a mathematics lesson where pupils were developing
sengble strategies to find the double of different numbers. The lesson was planned in detall
and the range of activities provided for pupilswas well linked to their past learning. There
was a cam and orderly atmosphere throughout the session, this enabled pupils to make very
good progressin their learning. Good teaching was observed in an English lesson where the
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40.

41.

42.

43.

45.

46.

47.

teachers had made good use of the new nationa guidance for teaching the subject. The
pupils found the work interesting and they concentrated for good lengths of time on the
activities. The unsatisfactory teaching occurred in the Year 3 class. In both a mathematics
lesson and a science lesson the behaviour of pupils was unacceptable and meant that they
did not make sufficient progress.

Theteaching observed in English was good.

Twelve lessons were observed where pupils were developing their language skills. Teaching
was judged to be very good in one lesson, good in seven lessons and satisfactory in the
remainder. The school is making good use of the new drategy for raising standardsin
reading and writing. Lessons are well planned by teachers and the pupils find the materids
provided simulating. Teachers make particularly good use of the strategy when teaching

sodling.
The teaching observed in mathematics was good.

Twelve lessons or part lessons were observed in mathematics. Teaching was judged to be
very good in two lessons, good in five lessons, satisfactory in three lessons and
unsatisfactory in the remaining two lessons. A common characterigtic of the very good
teaching was the way the teachers used questions that made pupils think about their
answers. In the best lessons, plans are detailed and the work provided for the pupilsis
gimulating and relevant to their lives outside school.

Ovedl, in dl the other subjects of the curriculum, the teaching observed was judged to be
satisfactory. Good teaching was observed in science lessons and a history lesson. A
particular strength of the good science teaching was the way the teacher encouraged pupils
to explore how they could make an eectric circuit before giving them any advice. Asa
result the pupils were excited when they findly got the bulb to light.

As pupils move through the school they make good progressin their learning.
Many pupils enter the Nursery with no knowledge of English; this group of pupils
makes very good progress so that by the age of seven many have attained the
standard typical for the age group.

The good teaching is reflected in the way the pupils are making progress. Work in the
pupils books shows that over a period of time they are developing their knowledge, skills
and understanding across many subjects. The school hasrightly concentrated on developing
skillsin reading, writing and number work and progress in these areas is particularly strong.
The good progress pupils make is aso apparent in the school’ simproved results in nationa
tests for seven-year-olds.

In over haf of the lessons observed during the ingpection the pupils were judged to have

made good, or very good, progressin their learning. Very good progress was observed in
the Nursery where pupils with little English were seen to develop language quickly. In
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English lessons pupils were observed to make good progress, this was often due to the way
the lesson was Structured, enabling different groups of pupilsto get on with their work.

Pupils who have been identified as having specid educationa needs made good progressin
lessons building on their past learning; they are well supported. Pupils for whom Englishisa
second language made very good progressin lessons; the way they are supported is very
effective. A very smal number of pupils who show high levels of attainment did not dways
make the necessary progressin al lessons. Too often the work provided for this group did
not recognise their level of attainment and did not build on their past learning.

These judgements are a clear improvement on those recorded following the last ingpection.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

50.

51

52.

53.

55.

The school provides a satisfactory range of worthwhile learning opportunities for
pupils. All aspects of the National Curriculum are taught along with religious
education, personal, social and health education, sex and drugs education. The
curriculum is generally broad and balanced. However, both the planning and
teaching of design and technology barely meet requirements. The school has
rightly focused on raising the pupils' standardsin the skills of English and
mathematics.

Teachers have worked very hard to give greater depth and consistency to the curriculum.
The new planning for English and mathematics takes full account of the nationd Srategies for
literacy and numeracy; it is making agood impact on teaching and learning. Thisisacdear
improvement on the findings reported following the last ingpection.

With the exception of design and technology, other subjects of the National Curriculum, and
religious education, are satisfactorily planned. Mogt subjects have sufficient time alocated
for the nationa programme of work to be covered.

In the Foundation Stage, learning opportunities are stimulating and effective across most
aress of learning. The school has worked hard to adapt the nationd literacy and numeracy
initiatives for pupils in the Reception classes, so that this builds on work in the Foundation
Stage.

In both Key Stage 1 and Key Stage 2, curriculum opportunities are sensibly planned to
emphasise basic skills and ensure pupils progress in learning year-on-year. The two-year
rolling programme for ddlivering the subjects of the curriculum takes account of mixed-age
classes. Teachers are able to plan the work in teams, this ensures that there are
opportunities for pupils to build on past learning.

Good links are made between subjects, this help to reinforce the pupils understanding, in

particular it strengthens their understanding of language. For example, inaYear 1 lesson on
electricity pupils were sequencing and talking about objects used to iron clothes, both now
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57.

58.

59.

60.

61.

and inthe past. IntheYear 4 history topic pupils write with empathy about a Saxon sea
crossing, “ At first we pulled our heavy oars strongly and then our journey began. The
wind was howling and the rain was falling...”

A vistto alocad study centre at Bishopswood was used well during the inspection week,
and was clearly developing learning for Year 4 pupils. They returned from the vist full of
ideas about Saxon times and had clearly enjoyed their day.

New nationa guidance is being used to good effect to plan for history and geography;
However, more thought needs to be given to using the cultura diversity in the school to
enhance pupils learning, particularly in geography. The locally agreed syllabus for religious
education provides the school with agood structure for the subject; the syllabus is used well
by the school. Arrangements for sex and drugs education are satisfactory. Persond, social
and health education has recently benefited from an injection of new resources and further
planning is needed and scheduled.

Learning opportunities are generaly well matched to the abilities of different groups of
pupils. Teachers have a good knowledge of the backgrounds of pupils learning English for
the first time, and those with specia educational needs. This means that appropriate stepsin
learning are planned and ddlivered. Asaresult pupils make at least good progress.
Teaching methods, especidly the clear structure set out in the Nationd Literacy and
Numeracy Strategies, enable pupils to make good progress as they move through the
school. However, asmal number of very high ataining pupils need greater chalenge in their
work, S0 that they can get to the very high levels of which they are capable,

The school enjoys avery high level of additiona adult support, particularly to help pupils for
whom English as asecond language. Extra support for pupils with specific learning needsis
adso available. Thissupport iswell planned and used to ensure pupils can access the
curriculum and make good progressin their learning. A concentration of resources,
including teaching time, for English and mathematicsis appropriate for the school. The
breadth of the curriculum is generdly satisfactory. A regular audit of time spent on the
foundation subjects, particularly design and technology, is needed to make sure the
nationally prescribed programmes of work are covered.

Displays around the school are of good quality and add to pupils learning, by asking
questions. Displays aso encourage pupils to reflect on their achievements and aim for higher
dandards. Of particular note are the displays of well-known storiesin the hal. Class
reference banks such asthose in Year 4 on Adjectives For Sale and Adverbs Wanted,
add to the pupils learning. There are many examples of the school’ s environment
supporting the curriculum, most notably in the Nursery.

Provison for out of school activitiesis satisfactory. Though no after-school clubs were
operating during ingpection week, there was photographic evidence of school plays,
concerts staged by the school choir and games activities run by local sports coaches. Vidts
to nearby centres are enhancing the curriculum. There is agood range of vistorsto school,
including representatives of loca communities. With the support of a school governor,
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63.

65.

66.

pupils vist the local Mosgue and there are very strong links with St George's Church.

Provision for pupils' spiritual and moral development is satisfactory. Provision for
social and cultural development is good.

Provison for pupils spiritua development is satisfactory. The work is enhanced by lively
gorytdling in assembly. Timeisaso provided for prayer and reflection, and music is played
to create a suitable atmosphere. In Key Stage 1 assemblies birthdays are celebrated and
the dignity of theindividud is highlighted. Pupils are invited to use a moment or two to
reflect on their own bdliefs. Thisisimportant in this multiethnic school. Acts of collective
worship are planned and well supported by links with the community. In lessons, pupils
occasiondly experience a sense of wonder. For example, pupils in the Nursery commented
excitedly on ice melting and the fed of cabbage leaves. Digplays encourage Key Stage 1
pupilsto look at the patterns in shells and peacock’ s feathers and then to reflect on their

natura beauty.

Satisfactory provison is made for pupils mora development. Teachers emphasise pupils
successes in their work. The Good Work assembly reinforces the value of working hard to
succeed. The Gold Book ligts pupils who have completed “lovely work” and pupils value
an entry in the book. The Behaviour Policy recommends ways of dedling with
misdemeanours and encourages staff to use praise and reward. House points and choice
time are also used asincentives. However, the gpproach is not systematic nor consistently
used across the school to make a strong impact on behaviour, and to foster sustained
positive attitudes to learning.

Provision for socia development isgood. Pupils and teachers generdly get on well
together. Each pupil is valued and encouraged to participate, even when avery smadll
number are disruptive. The school’ s gpproach to partnership teaching gives pupilsa
working model of co-operation. The Good Work assembly is calm and supportive with
pupils encouraged to vaue the work of their peers and gpplauding their achievements. At
lunchtimes and playtimes pupils learn to play together without tensons. Lunchtimesin the
hal provide good contexts for socid development. At these times pupils Sit in mixed ethnic
and gender groupsin acadm and safe environment. Thisis helping to integrate the different
culturesin the school. Adultswalk in and out and speek to pupils on asocid leve. Pupils
are pleased to see their teachersin this setting.  Pupils have good relationships with
lunchtime gtaff and one or two pupils take respongbility for moving chairs and collecting
plates. Pupils are not rushed outside and they make the most of lunchtimes time for socia
interaction. Fundraising for Children in Need is undertaken. The programme for persond,
socia and heslth education is due to be revised.

Provision for the pupils cultural development isgood. Thereisaclear cdebration of the
school’ s cultura diverdty through displays, policies, resources and in parts of the curriculum.
There are welcomes in different languages and posters to promote the world' s ethnic
diverdity. Teaching resources range from dollsin different ethnic clothing to dud language
storybooks. The school provides some information for parentsin Urdu. Places of culturd
interest are vidted. Appreciation of culturd and sporting achievement is encouraged through
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displays such as those of the artist Klimt, and posters of Olympic athletesin action.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

67.

68.

69.

70.

71.

72.

73.

Relationships within the school are good. Teachers and support staff provide
caring and thoughtful support to pupils; they are accessible and responsive to
pupils needs. The good relationships throughout the school are a significant
strength, and have a positive impact on pupils' learning. Support for pupils for
whom English isan additional language is very good, and helps them to make
good progress throughout the school. Information collected through the
assessment of pupils work is not used, in a consistent way to plan the next stage of
learning

The school successfully creetes a climate for good behaviour by having high expectations.
Most pupils respond well to the praise and encouragement given, athough praiseis not
aways used consstently by dl teachers. A minority of pupils present chalenging behaviour,
and in most of the lessons observed the poor behaviour was well managed. Inasmal
number of lessons the ingppropriate behaviour of afew pupils hindered the progress of the
other pupils. In these lessons teaching was judged to be unsatisfactory.

Behaviour at lunchtimeisgood. The school consdersitsinitiative of making hot meds
available for pupils has been beneficia, and results in pupils displaying better concentration
and behaviour in the afternoon lessons.

The school’ s procedures for monitoring pupils socid development areinformal, but very
effective. Teachers know their pupils well, and any concerns are discussed at regular staff
mestings.

Pupils assessment files record the work covered by pupils during the school year. The lack
of assessment againg nationd standards limits the effectiveness of the files as a means of
monitoring pupilS academic progress.

Assessment of pupils attainment in the Nursery is very good, and is used well by teachers
when planning future lessons.  There continues to be good monitoring of pupils progressin
the Reception classes. The monitoring of pupils with specid educationa needs and those for
whom English is an additiond language is d <o effective.

The requirements for recording and reporting pupils attendance are met. Registers are
marked in accordance with statutory requirements, and parents know the procedures to
inform the school of the reason for pupils absence. Arrangements to monitor the
attendance of pupils are good, and there is satisfactory liaison with the education welfare
officer. The school is making good efforts to ensure that parents are aware of the
detrimental effect on their child's progress of long periods spent abroad. The school is
endeavouring to support pupils who are absent for along period by providing school work
to be completed while away. In addition, there are some parents who do not fully
gppreciate the importance of regular and sustained attendance at school.

St Georges CE First School - 23



74,

75.

76.

Child protection procedures are satisfactory, and meet Satutory requirements. Teachers
and support saff are regularly reminded of the importance of being vigilant about child
protection issues. The school nurse provides vauable support when thereis cause for
concern. Liaison with socid services, when necessary, is satisfactory. The hedlth, wellbeing
and safety of pupils are given an appropriately high priority. Regular safety checks are
regularly carried out, and a governor with appropriate experience is effectively involved in
hedth and safety matters.

Overdl, the school provides satisfactory support, advice and guidance for its pupils.

These judgements are Ssmilar to those reported following the last ingpection.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

77.

78.

79.

80.

81.

The school encourages parents to be involved in the education of their children,
and isincreasingly successful in so doing, despite the continuing reluctance of
some parents to come into the school. Parents confirm that they are welcome in
school, and that support and guidance is freely offered and available. An analysis
of the parents' questionnaires provided a very positive view of the school.

The schoal isworking hard to involve parentsin their children’s education, but the support
from parentsis not reciprocated. For example, only two parents attended the parents
mesting for thisingpection. However, attendance at parents' evenings has increased,
following the provison of creche facilities. Parents are able to have informa discussons
with teachers a the start and end of the school day.

There are very good arrangements to inform the parents of children who are just starting at
the school. The teacher identified as having responsibility for home-school liaisonis
successfully extending the links between the families of the youngest pupils and the schoal.
The school is making every effort to develop links with the parents of pupils from the local
Asian community. A project that encourages parents to become involved in pupils
education (SHARE project) is making a vauable contribution to the help parents are able to
give their children. Parents have welcomed the recently introduced family numeracy project.
Parents are able to be involved in their child's education by hearing them read, and by
supporting learning activities, for example spdlings to be learned.

The school prospectus gives parents awide range of useful information. However, it does
not fully meet requirements as it does not give nationa assessment results, so that parents
are able to compare the attainment of their own children with those nationdly. The
Governors Annua Report to Parents, which is published in Urdu as well as English, gives
parents a good picture of the school’s activities. 1t does not give sufficient information
regarding the school’ s policy for pupils with specia educationa needs, nor details of the
implementation of that policy during the yeer.

Overdl, the annua reports of pupils work are satisfactory. The reports give parents a
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satisfactory range of information concerning what their child knows and can do, and gives
details of the work covered during the year. Reportstel parents how their child has
progressed, but as at the last inspection, the lack of assessment of pupils attainment
compared with nationa standards limits their effectiveness.

A smdl number of parents help in the classrooms on aregular bas's, others are regularly in
school to participate in the SHARE project and the family numeracy project. Parent
governors from the Asan community have been dected, strengthening the school’ s links
with the local Adan community. The"Friends of St. George's' provide useful support
through ther fundraising activities.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

83.

85.

Overall, the leadership and management of the school are good. The headteacher
provides the school with good leadership. He has undertaken a thorough analysis
of the school’ stest results and is starting to use them to raise standards to an even
higher level. Many of the governors are new to the role; they are very supportive of
the headteacher and the teaching staff. They are beginning to develop clear
procedures that will help them to manage the school very effectively. The serious
weaknesses that were identified during the last inspection have been successfully
overcome.

The headteacher iswell respected by dl those connected with the school. Sincethe last
ingpection, the senior management team has been strengthened and is now more effective
and thereis evidence of their work improving the quality of teaching and learning. The
headteacher has undertaken a detailed andysis of the pupils attainment; the data gathered
from thisis not being used to best effect to ensure that teaching aways meets the needs of
pupils. In particular, the learning needs of asmal group of higher ataining pupils are not
aways consdered. The headteacher has effectively delegated respongbility to staff for a
range of subjects, including the new and important nationa strategies for teaching reading
and number work. The members of staff who have respongbility for these areas of the
curriculum have aso undertaken classroom observations, these visits have enabled them to
help and guide other members of gaff. All the Saff take their responghbilities serioudy and
cary out their duties efficiently.

Overdl, the work of the school governorsis satisfactory. In the past there have been
difficulties gppointing governors. Asaresult, a the time of thisingpection many of the
governors were new to therole. Two of the new governors are from thelocal Asan
community, their inclusion is helping to strengthen relationships between the school and the
community; thisis awelcome development. The governors are beginning to establish a set
of procedures that will enable them to be fully involved in the management of the schoal.
They have established a clear committee structure that enables them to meet the many
nationd requirements of school governors. Individua governors have taken respongbility
for particular aspects of the school’ s work, for example, work in reading, writing, number
and specia educationd needs provison. These governors take their responghilities very
serioudy; they have attended training to help them understand the new methods of teaching.
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The governors can demondtrate the need to use the principle of best vaue when spending
money. For example, they have explored arange of options regarding the most effective
way of usng specific grants, so that the money is used to support pupils.

The staff and governors have written good, and detailed, plans for the school’ s further
development. The priorities they have identified are gppropriate for afirst school. The
plans show how the priorities are to be addressed in agiven time scale. The governors
review the targets on aregular basis and make adjustments to the plan as the need arises.
The governors are fully involved in setting the school’ s budget. Future planning regarding
the budget is effective. The governors use grants given for particular purposes very
effectively. For example, the money provided to support pupils with specid educationa
needs has been used well to provide extra support in the classes. Although the day-to-day
classroom provision for these pupilsis of agood qudity, the education plans that support the
teachers work do not contain sufficient detail. The money allocated to support pupils for
whom English is a second language is used to very good effect. Asaresult this group of
pupils make very good progress. Thisisworking well and helping to raise sandards for
these pupils.

Clear procedures are in place to enable the school to meet requirements regarding staff
gopraisa. There aretwo newly quaified teachersin the school, they are being given good
support and their programme of induction meets the criteriathat have been set out in nationd
guidance.

In the period since the last ingpection the school has made good progress in addressing the
issues identified for its further development. Standards in English, mathematics and
information and communication technology have improved. Thisisthe result of better
planning and improved teaching. Detailed plans are in place that show how al aspects of
the Nationa Curriculum will be covered. The work of the senior management team has
been strengthened so that it makes a poditive contribution to the school’ s work.

Analysis of past nationa assessments have been used to help the school set targets for
improvement. Thiswork is a an early sage, it does not yet involve the pupils sufficiently.
Pupils are not clear about what they need to do to reach a particular level in the nationdly
Set assessments.

Staffing levelsin the school are very good. Therange and size of the school’s
accommodation are very good. The school has a good range of learning resources.

The teachers are suitably qualified to teach the age group in the school. Their work is
enhanced by the effective deployment of very good support staff. All the adults show a
good understanding of the way young pupils learn; this knowledge is having a positive
impact on sandards in the school. The classrooms are of a good size and enable teachers
to provide pupils with agood range of learning experiences. The school hall isagood sze
and is equipped with a suitable range of gymnastics equipment. The facility iswell used by
the pupils and has a pogitive impact on standards in physica education. The play areas
outside the school are satisfactory. The area provided for pupilsin the Foundation Stage is
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93.

94.

95.

96.

97.

98.

imaginative and of very good qudity, it provides the pupils with arange of simulating
chdlenges. A temporary classroom that isnot in use is a hedth and safety hazard. During
the inspection the area was fenced off, but until the building is removed and the ground
reindtated the potentid for accidents remains.

The schoal iswel maintained and very clean. The caretaker and cleaning staff make every
effort to provide the pupils with a clean environmen.

Resources in the school are at agood level. The number of fiction books is good; non-
fiction materid is plentiful. The computers available in the schoal are of varying qudity; they
are dl used to good effect to help pupils with the development of their computer skills.

The ethosin the school isgood. It runs smoothly and efficiently

In classes the teachers encourage and support pupils to work hard. As aresult the pupils
generdly show positive attitudes to their work and are able to sustain their levels of
concentration for long periods of time; this enables them to make good progress in lessons.
There are anumber of pupils with challenging behaviour. Where gaff use praiseto help
pupils the behaviour is managed effectivey.

The day-to-day management of the school is good, being both effective and efficient. The
school secretary is making good use of information technology to support her in her work.
Routine day-to-day budgetary, adminigtrative and organisationa procedures are good.
The school complies with dl statutory requirements.

These judgementsindicate a dear improvement in the management of the school snceits
ingpection in 1998.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

99.

The school governors, in conjunction with the headteacher and staff, should take the
following actions to raise standards further in the school. (Further reference to these issues
can be found in the numbered paragraphs of the full report).

l. Ensure that information about pupils levels of atainment is used when planning new
learning by:

Anaysing what pupils can aready do;

Rdating this attainment to the nationdly agreed standards, in dl subjects;
Deciding whet level of atainment each pupil should attain;

Devisng sepsin learning programmes thet will move pupils from their present
levels of atainment to their target levd;

Panning lessons that enable pupils to make the necessary stepsin ther learning;
Explaining to pupils the learning gods they are being st.

(Paragraphs: 7,58, 71, 81, 83, 84, 86, 89, 132 and 162)
Il. Further develop the quality of teaching by:

Extending the programme for monitoring teaching and learning;

Providing teachers with clear gods for higher qudity teeching resulting from the
observations,

Using the indghts gained to design learning programmes that enable individud
pupils to move forward with learning;

Using praise, encouragement and rewards more systematicaly in promoting
good behaviour and attitudes to learning.

(Paragraphs: 32, 39, 58, 64, 81, 84, 86, 131, 145 and 155)
. Improve levels of attendance by:
Helping the locad communities to understand the importance of regular
attendance at school;

Congdering areward system for regular attendance at schoal.

(Paragraphs. 17 and 25)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 48
Number of discussons with staff, governors, other adults and pupils 30
Summary of teaching observed during the inspection
Excdlent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
0 12 40 42 6 0 0
The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.
I nformation about the school’s pupils
Pupils on the school’sroll Nursery | YR-Y4
Number of pupils on the school’sroll (FTE for part-time pupils) 21 203
Number of full-time pupils digible for free school meds 0 67
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y4
Number of pupils with statements of specia educational needs 0 1
Number of pupils on the school’ s specia educational needs register 9 69
English as an additional language No of
pupils
| Number of pupils with English as an additional language 90
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 18
Pupils who left the school other than at the usud time of leaving 15
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Attendance
Authorised absence

%

Unauthorised absence

%

School data 89.8 School data 0.3
Nationa comparative data 94.4 Nationa comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1
Year | Boys | Girls | Totd
Number of registered pupilsin find year of Key Stage 1 for the 2000 23 20 43
latest reporting year
National Curriculum Test/Task Results Reading Writing Mathematics

Boys 17 20 22
Numbers of pupils a Girls 17 19 20
NC level 2 and above Tota 43 43 43
Percentage of pupils School 79 (73) 91 (79) 97 (81)
at NC level 2 or above Nationa 83(82) 84 (83) 90 (86)

Teachers Assessments English Mathematics Science

Boys 18 21 19
Numbers of pupils a Girls 16 16 15
NC leve 2 and above Totd 43 43 43
Percentage of pupils School 79 (67) 86 (71) 79 (72)
at NC level 2 or above Nationa 84 (82) 88 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year.
Ethnic background of pupils Exclusionsin the last school year

No of pupils Fixed period | Permanent

Black — Caribbean heritage | O Black — Caribbean heritage | O 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 5 Black — other 0 0
Indian 1 Indian 0 0
Pakistani 62 Pakistani 0 0
Bangladeshi 2 Bangladeshi 0 0
Chinese 1 Chinese 0 0
White 84 White 0 0
Any other minority ethnic 1 Other minority ethnic 0 0
group groups

This table refers to pupils of compulsory school age only.

This table gives the number of exclusions of pupils of compulsory school

age, which may be different from the number of pupils excluded.
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Teachers and classes Financial information
Qualified teachersand classes. YR -Y4

Total number of qualified teachers (FTE) | 13.0 | Financial year | 1999/2000 |
Number of pupils per qualified teecher 19.8
Average classSze 26.0 £
Totd income 566403
Education support staff: YR-Y4 Totd expenditure 575377
Tota number of education support staff 12 Expenditure per pupil 2568
Tota aggregate hours worked per week 140 Bdance brought forward from 11943
previous year
Baance carried forward to 2969
next year

Quialified teachersand support saff: nursery
Tota number of quaified teechers (FTE) 15
Number of pupils per qualified teacher 14

Tota number of education support staff 2
Tota aggregate hours worked per week 25

| Number of pupils per FTE aduit | 6 |

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Number of questionnaires sent out 224

Number of questionnaires returned 38
Per centage of responsesin each category

Srongly | Tendto | Tendto | Strongly | Don't

agree agree | disagree | disagree | know

My child likes schooal. 24 13 1 0 0
My child is making good progressin schoal. 18 20 0 0 0
Behaviour in the schoal is good. 16 18 2 0 2
My child gets the right amount of work to do 22 14 1 0 1
a home.
The teaching is good. 22 14 0 1 1
| am kept wdl informed about how my child is 17 15 4 0 2
Qgetting on.
| would fed comfortable about gpproaching 27 10 1 0 0
the school with questions or a problem.
The school expects my child to work hard and 19 17 0 0 2
achieve his or her best.
The school works closgly with parents. 18 16 1 1 2
The school iswell led and managed. 21 12 3 0 1
The schoal is heping my child become mature 21 15 1 0 1
and responsible.
The school provides an interesting range of 16 10 5 0 6
activities outsde lessons.
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

100.

101.

102.

103.

104.

105.

Overall the provision for children in the Foundation Stage isgood. In Nursery it
isvery good and children make good progress. By thetime they enter Year 1,
although children make at least sound progressin Reception, a significant number
are below the standard expected of a typical five-year-old. Work on the new
national Foundation Stage curriculum is still under development and staff
appreciate the current organisation in the Reception Year does not fully take
account of the learning needs of young children.

The under-fives are taught in three classes. A Nursery unit provides education for forty-two
children on a part-time bag's, either in the morning or afternoon sesson. Two Reception
classes provide full-time education for forty-eight children.

Very good provison is made for children when they start school. In the Nursery parents are
invited to complete a profile of their child's persona details and interests, they can draw on
the support of a bilingual speaker to help completion of the form. In Reception classes,
parents are invited to take advantage of a home visit, with the support of a bilingual spesker
if necessary. There are anumber of opportunities for parents to visit Nursery and Reception
classes and take part in workshop sessions to become partnersin their children’slearning.

On entry to the Nursery standards of attainment are well below those typicd of thisage
group. The mgority of children have poorly developed skills in most aspects of the
nationdly defined Sx areas of learning. Many of the children have little or no English.
Children make very good progress in the Nursery unit. However, the attainment of the
mgority when they enter the Reception Year is ill well below that typicaly expected for
the age group. Children continue to make at least sound and often good progressin
Reception classes. When they transfer to Year 1, the number of children reaching the level
expected a agefiveis dill lower than that typically found nationdly. The mgority of pupils
have not attained the standards expected for pupils leaving a Reception class.

The Nursery unit is part of the main school building and provides a good range of
accommodation. The outdoor area available to Nursery and Reception classes, isvery
good, with some excellent features. In Nursery the space is used as an outdoor classroom
to plan activities to support al sx areas of learning; this approach has a pogtive impact on
children’s persond, socia and emotiond development as well astheir physica development.

Overdl teaching observed in the Foundation Stage was good. In Nursery teaching was at
least good and often very good. In Reception teaching was sound and sometimes good.
Particularly good teaching occurred when pupils were developing their skillsin language, and
their physica <kills,
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Personal social and emotional development

106.

The mgority of children enter Nursery with immature skillsin persona, socid and emotiondl
development. The school gives Sgnificant attention to this area of learning. By thetime
children reach the age of five the mgority have developed skillstypical for their age.
Progress reflects the very good start in Nursery, where children are sengitively encouraged
‘to have ago’ and fed confident and pleased with their achievements. This approach
continues when the children enter the Reception classes. Good and often very good
relationships between adults and children develops an atmosphere of trust and nurture
children’s confidence. It encourages the desire to share talk and reflect on work. For
example in Nursery a child shared her amusement and laughter with the teacher about bath-
time experiences.

Communication, language and literacy

107.

108.

The vagt mgority of children enter Nursery with poor spesking and lisening skills. Through
the use of a structured play-based curriculum and by nurturing relationships that emphasise
the importance of developing spoken language, children make very good progress,
paticularly inlistening. In Reception classes, dements of the nationd guidance for literacy
teaching are used well to help children learn about books and the sounds that |etters make.
However, the use of an hour for literacy lessons does not meet the learning needs of young
children, as the sessons are often too long. One of the consequences of this organisation is
the need for ‘finishing off’ time, and in these sessons some of the activities do not have a
clear focusfor learning. By the time children join Year 1 a sgnificant proportion of children
dill have language skills below those typicdly found in this age group.

When pupils come into the Nursery ther language skills are very low for their age. Many
find it difficult to communicate and a Significant number of pupils are a the early stages of
learning English as an additiond language. Skilful teaching, support and organisation in the
Nursery gives pupils avery good start.

Mathematical development

109.

Standards on entry to Nursery are well below those expected for children of this age.
Children make very good progress in Nursery in acquiring the language needed to talk about
numbers, and shape. Carefully planned activities and skilled explanations and questioning by
adults, are amgjor factor in the rate of progress. In Reception classes children make sound
progress overdl. Elements of the nationa guidance for numeracy are used well to ensure
good progress in counting. Some children recite number names without secure
understanding of the correspondence to quantity. Many count within the range one to five
and recognise some numeras. A few more able children count irregular arrangements of
numbers up to ten and identify numerasto five. However, the organisation of a discrete
hour for numeracy means the range of learning needs for young children are not fully met.

For example, when children are provided with opportunities to learn through play, the
purpose of the activity is not dways clearly thought through. By the time they enter Year 1 a
sgnificant proportion of children have number skills below those typically expected of this
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age group.

Knowledge and understanding of the world

110.

Children enter Nursery with poor generd knowledge. They make very good progressin the
Nursery unit and continue to make sound progressin Reception classes. A well-planned
curriculum and purposeful activities enable children to build progressvely on their previous
learning. They learn to explore the world around them, both within the school environment
and further afidd, including avidgt to afarm. They begin to observe carefully. They handle
objectsin everyday life. Good adult support helps children reflect on, and begin to
describe, the properties of materids. For example, they were fascinated by what happens
toice and jelly in water, they thoroughly enjoyed the experience talking about it with gusto.
Some children are beginning to project into the future; they share the anticipation of events,
such birthdays and festivas, with a growing awareness of the passage of time. Children
select resources and use equipment safely to construct and build. Childrenlearnto usea
mouse and enjoy Smple computer programs. 1n Reception classes children learn about
colours and the sounds fireworks make. They continue to develop their skillsin usng the
computer mouse.

Physical development

111.

Standards on entry to Nursery are lower than those typicaly expected for children of this
age. During ther timein Nursery children make very good progress. The provison for
outdoor play, and the use of the hall and Physical Education equipment is having avery
positive effect on children’s attainment and rate of progress. The opportunities for outdoor
play are planned well, activitiesin the hal ensure that children develop confidence and skill.
They learn to move around their environment with increasing safety and regard for others.
Children ride their bikes with due care. They move aong benches with increasing
confidence and balance. Some refuse the offer of a helping hand and others copy the
example and advice of the nursery nurse to improve their skill in jumping and landing.
Children make good progress in manipulating and controlling Smple tools such as scissors,
knives and Seves and in painting and drawing. In Reception classes, children continue to
develop therr ability to handle arange of smpletools.

Creative development

112.

Most children enter Nursery with poorly developed creative skills. They make very good
progress in the Nursery unit, the progress continuesin the Reception classes. However, a
sgnificant proportion are till below the standard typicaly expected of this age group by
Year 1. Inthe Nursery, children are given the opportunity to explore and use arange of
materias such as paint, dough, and shaving foam. Very effective planning ensuresthereisa
bal ance between adult-directed activities and opportunities for children to explore, to
experiment and be creative. Children can recognise primary colours. They draw picturesto
represent specia peoplein ther lives. In Reception classes, children learn the names of
colours such as purple and orange; they paint bears and introduce first-hand experiences
into role-play, for example going shopping.
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These judgements confirm those reported following the last ingpection.

ENGLISH

113.

114.

115.

116.

117.

118.

119.

In the 1999 tests for English for seven-year-olds the school’ sresultsin reading
were well below the national average. Resultsin writing were better but still
below the national average. When compared with similar schools, resultsin both
reading and writing were below the average for this group of schools. There has
been steady improvement in standards, especially in writing. Over four years, the
results from national tests show that, by age seven, pupils attainment has improved
at a faster rate than the national average. At age ninein the 1999 non-statutory
end of year English assessments, pupils’ standards were well below national
standards across reading, writing and spelling. However, the picture is one of
improvement over the last two years. Evidence gathered during the inspection
reflects that standards continue to rise across the school and are now close to those
expected for both seven and nine-year olds.

The results for the 2000 tests for seven-year-olds are available and indicate a substantia
improvement in reeding and writing, with pupils performing well, in comparison to Smilar
schoals, especidly inwriting. Evidence gathered during the ingpection regarding the
attainment and progress of the current Y ear 2 pupils suggests the 2000 results will be
difficult to match in 2001. However, the evidence indicates that the mgority of pupils are
working close to the standard typicaly found for their age.

The 2000 end-of-year assessments in English for nine-year-olds show improvement on
those for 1999, but standards were till lower than that expected for the age group. The
present Year 4 pupils atainment isjudged to be broadly in line with national expectations.

There are no notable differencesin levels of atainment by gender. Girls outperformed boys
in 1999, reflecting the nationd picture, whilst in previous years the boys did better than the
girls. Thereisno gender difference in atainment for pupils with English as an additiond

language.

Overdl, though good progress is made across the school, attainment a age seven and nine
issatisfactory in ligtening skills and bardy satisfactory in spesking skills.

The school as awhole works very hard to hep pupilsimprove their language skills, through
planning high levels of language enrichment work supported by additiond staff, including
those with bilingual expertise. Since September 2000, Key Stage 2 pupils have dso
benefited from additiond staff to help targeted pupils improve ther language skills.

The very good ratio of teachers and adults to the numbers of pupils in the school, and their

effective deployment, is dearly raisng sandards. Pupils with specid educationa needs and
those with English as an additiondl language clearly bendfit from the high leve of provision.
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120.

121.

122.

123.

124.

In the Key Stage 1 classes, teachers and language ass stants use every opportunity to
encourage pupils to develop vocabulary and talk in longer phrases and sentences. By the
age of seven mogt pupils have moved from avery low base to being able to listen carefully in
the literacy hour and make suitable responses, though their vocabulary is sometimes limited.
The additiond staff employed to support pupils in rehearsng and developing spoken English,
helps both bilingud pupils and those with specid educationa needs to take part confidently
inlessons. A few pupils respond fluently and reflectively when they are selected to
contribute.

In the Key Stage 2 classes, the picture is smilar with most pupils able to offer dightly more
extended answers to questions and talk to visitors about their reading choices and their
fedings about school. A handful of pupils have a good sense of audience and adapt their
gpeech patterns to respond well to teachers, peers and visitors. They read adoud with verve
and expression in the literacy hour. Mogt children have developed quite considerable
ligtening staminaand wait patiently to be asked for their views. On the rare occasons during
the ingpection when more creative ways of developing spesking and listening were used, for
example, when pupils were talking about their fedings about light during alesson on Divdi

or re-enacting a Saxon seajourney in history, responses were much improved.

Overdl, atanment in reading at Key Stage 1 is very close to that typical for pupilswho are
seven yearsold. Whilst the lower ataining pupils are il struggling with very smple
sentencesin their reading, the highest attaining group can read books and pass opinions on
them, talking about favourite authors and their enjoyment of reading. Pupils can work out
unknown words by using phonics, meaning and picture cues. They read enthusiagticaly
from the Big Book during literacy sessons but have greater difficulty with reading for deeper
meaning. Given their Sarting point this represents good progress from a point below the
expected standard at the beginning of the key stage. Most pupils can explain the difference
between fiction and nonfiction.

InYears 3 and 4, pupils are well provided with individua reading books. The average and
higher attaining pupils read confidently and talk smply about whét they have just read. A
very smal number of pupils can give a mature response to books they haveread. Thisis
often well above the standard expected for their age. The lower ataining pupils are till
having difficulty with attempting new words. When asked, pupilsin Key Stage 2 were able
to use reference booksto find information. Overdl, pupils make satisfactory progress.

Attainment in writing across the schoal is better than the tandard of reading. Thisisto be
commended, asthere is nationa concern about standards in writing. An examination of a
sample of English books of Year 2 pupilsillustrated impressive extended writing, though this
was mogtly descriptive or retdling of stories. However, the regularity of writing is clearly
improving ths sandards in writing. The independence of much of the writing, even with its
idiosyncratic spellings and congtructions is devel oping confidence in the pupils. For
example, the library display of images of dragons labelled with “ gruesome claws” , “ hot
nostrils’ and “ spiky scales’ servesto extend vocabulary. Computer aided ingtruction
writing was well used in aliteracy lesson. In Year 1 classes, teachers sensbly emphasise the
phonic nature of English to develop the spelling of smple key words and support early
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125.

126.

127.

128.

129.

130.

131.

writing.

In Key Stage 2 pupils continue to make good progress in writing. They write structured and
imagindive piecesin Year 3, though basic errors such as ‘had bring’ and ‘we was’ are
sometimes evident. The less able write shorter pieces and focus on basic sentence
condruction. By thefirg term in Y ear 4 the highest ataining pupils are dready attaining well
within the level expected for this age group. Some of the writing shows a good fed for
language. For example, ‘| explored with my torch. All of a sudden, in the spotlight, |
saw the dragon’. The experiences provided for pupils, together with good planning for the
literacy hour, are enabling pupils of dl levels of atainment to make good progress with their
writing.

By the age of seven and nine, pupils atain standardsin the important skills of literacy that
aretypica of those found nationdly for the respective age groups.

Pupils make good progress in developing a handwriting style. A whole school approach
and the use of awell-practised script ensures that pupils make good progress. By Year 2,
pupils are introduced to the school’ sjoined style of handwriting. In Year 3, systematic
teaching resultsin awidely used impressive cursive style being used.  Pupils make good
progress.

The high qudity of provision for pupils with English as an additiond language heps them
generdly to make very good progressin English. Pupils with specid educationd needs
make good progress. Careful planning by teachers enables pupilsto build on their past
learning.

Overdl, the quality of teaching observed in English lessonswas good. In tota twelve
lessons were observed, this equated to just under ten hours of teaching. In one lesson
teaching was judged to be very good, in seven lesson teaching was judged to be good, and
in the remaining lessons teaching was judged to be satisfactory.

In the Key Stage 1 classes, teachers use the literacy hour to good effect. They place the
appropriate emphasis on helping pupils to develop an understanding of words, sentences
and generd text. Both planning and the use of resources, including additiond adults, are
srengthening teaching and enhancing gainsin learning. Lessons are most effective when
clear planning centres on alively topic and pupils different language needs are taken into
account. For instance, inaYear 2 class, pupils and teacher shared the writing of How to
make a Tree House. A variety of examples of materidsincluding plastic, wood, and carpet
were skilfully used to dicit suggestions and enrich vocabulary. The class teacher and her
support teachers managed different groups of pupils so that al made good progress.
Smilarly, inaYear 1 class lively, partnership teaching between the class teacher and the
language support teacher provided pupils with smdl stepsin ther learning. At the end of the
lesson the pupils had produced an amusing rhymes based on the Little Miss Muffett

nursery rhyme.

In the Key Stage 2 classes, the implementation and management of the literacy hour has
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132.

133.

134.

135.

been successful. Teachers make good use of their planning to underline whet it is they want
pupilsto learn. Targetsfor particular lessons are clearly displayed and shared with the
pupils. Teachers experiment with different techniques for involving the whole class. For
example, an overhead projector was used to good effect to help pupils understand how a
play isset out. Generdly, smal group work is planned appropriately and the plenary
session of the literacy hour reinforces learning. In Y ear 4, aparticularly print-rich
environment and displays of writing make a further good contribution to learning. On
occasons, paceislog when only a handful of pupils make direct contributions to the whole
class session and pupils movement to smal group work islesurdly.

Assessment in the subject is extensive. Systems such as Milestones, group records, class
targets, and detailed data andyss are used. In Key Stage 1, profilesfor bilingud pupils are
comprehensve and effective. Marking comments are encouraging to pupils. Work is
collected and portfolios are being built up. Thereis now aneed for the evauation of what is
manageable and useful. More specific targets and learning programmes, especidly for
pupils capable of the higher levels of work, would help to drive atainment even higher.

Thelibrary islocated in a pleasant centrd ares, it iswell socked and used by pupils.
Reading resources are usefully arranged in easily accessed levels of difficulty. Appeding Big
Books, some used across subjects are stored effectively. Classroom and corridor displays
reinforce language development with key words, class targets and celebrations of pupils
work al having an important role to play.

The subject co-ordinator has made good use of advice from the Loca Education

Authority’ s consultant. The co-ordinator has worked successfully to implement the National
Literacy Strategy across the school, and the school management has rightly given priority to
this agpect of the curriculum.

All these judgements show clear improvement on those reported after the last ingpection.

MATHEMATICS

136.

137.

In the 1999 tests for seven-year-olds the school’ s results were well below the
national average. When compared with similar schools, the school’ s results were
below the average for this group of schools. Taking the resultsfor the last four
yearstogether, the pupils performance in mathematics was very low compared
with the national average. Overall, by the time pupils leave the school, standards
in mathematics are broadly in line with those expected for nine-year-olds.
Evidence gathered during the inspection indicates that standards in mathematics
are improving.

Evidence gathered during the ingpection indicates that the school’ s results are improving.
The 2000 test results for pupils age seven are available and they indicate further
improvement in standards in mathematics. The percentage of pupils who attained the
expected Level 2 hasincreased. Similarly the percentage of pupils attaining the higher Level
3 hasincreased. The evidence gathered during the ingpection indicates that test results for
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138.

139.

140.

141.

142.

143.

2001 may not be quite so good as those for 2000.

A scrutiny of the work in pupils books supports the results of assessments made through
nationa tests. By the end of Key Stage 1, pupils generally produce work typicd of that
found nationally for saven-year-olds. By the end of Year 4 pupils attain standardsin
mathematics that are typica for this age group.

Y ear 2 pupils began the year learning about odd and even numbers. Currently, they are
learning to count on or back in ones and tens from any number up to a hundred; they are
able to order numbersto ahundred. The mgority of pupils are able to use centimetresto
messure objects. Pupils who are identified as being of average attainment are able to add
and subtract numbersto ahundred in their head; lower ataining pupils are less secure with
this standard of work and they find it difficult to use arange of srategiesto find answers.
The higher attaining pupils use their knowledge of numbers to solve problems. For example,
they can work out the cost of a pesr if it was eight pence more than an apple; however, they
are less sure in estimating ten centimetres or working out mental multiplication. Lower
attaining pupils are likely to make random guesses and mix up addition and subtraction.
Pupils for whom English is an additiond language often need support in ther first language to
understand the specific mathematical language. The support provided is of ahigh qudity
and enables the pupils to make good progressin lessons.

In'Year 4, pupils began the school year ordering numbers up to athousand and working out
change from five pounds. Currently, they are developing strategies that enable them to
double numbers to a thousand; learning about two-dimensiona shapes such as hexagon and
octagon. They have aso been involved in work to help them see patterns in numbers,
including negative numbers.

By the age of seven and nine, pupils atain sandards in the important skills of numeracy that
aretypica of those found nationdly for the respective age groups.

The evidence gathered through talking to pupilsin different year groups shows that they
make good progress in mathematics as they move through the school. 1n the Nursery many
pupils cannot recognise numbers. By thetime pupilsarein Year 2 they are able to add and
subtract numbers between one and a hundred. The same progress is made in other aspects
of mathematics. Pupilsin Year 2 can name and explain the properties of a number of
mathematica shapes. Progressin the Key Stage 1 classesisgood. Therate of progressin
the Key Stage 2 classesis satisfactory but not as good asin the Key Stage 1 classes. Too
often the work in these classes lacks the necessary chdlenge. In asmall minority of lessons
observed, pupils became bored and behaviour was unsatisfactory.

Pupils who have specid educationa needs make good progress as they move through the
school. They are well-supported in lessons and the support staff are generdly clear about
the purpose of the lessons. Pupils who have English as a second language make particularly
good progress. Teachers and support staff work together to ensure that this group of pupils
understands mathematical language and what is being taught.
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144.

145.

146.

147.

148.

149.

In the lessons observed, progress was at its best when teaching was carefully planned to
build on previous learning. Resources and high quality classroom support for pupils for
whom English is an additiond language, were used to very good effect to help individua
pupils move forward with their learning. A smadl number of higher attaining pupils did not
always make the progress that could be expected. Thiswas usudly because work was
inaufficiently chalenging. Overal, teaching was carefully structured to meet the needs of
pupils and made good use of suggestions in the nationa guidance for teaching numeracy.
For example, pupils made good progressin aY ear 2 lesson when they were being asked to
put events in order, first, second, third and so on, they were aso able to read the words.

Overdl, the teaching of mathematics observed during the ingpection was judged to be good.
Twelve lessons or part lessons were observed in mathematics. Teaching was judged to be
satisfactory in three lessons, good in five lessons and very good in two lessons. Two
unsatisfactory lessons were observed. All the teaching followed the structure set out in the
nationa programme for teaching mathematics and it was generdly used to good effect.
Teaching was usudly well planned, with interesting, purposeful activities and good
resources. A common characteristic of good teaching was the qudity of teachers
explanations and demondtration. This approach enabled pupils to move to independent or
supported work with confidence and understanding of what they had to do. For example, in
aYear 1lesson, pupilslistened carefully to the teacher’ s explanation of how to combine
numbersto Sx, practised using their individual counters and plates, before going back to
their tables to record the combinations they could make. Good relationships and
expectations of pupils behaviour encouraged pupils to have positive dtitudes to learning;
they behaved well. In many lessons, good adult-pupil ratios and the qudity of additiona
language or specia educationd needs support enhanced the quality of teaching. For
example, inaYear 2 lesson the bilingua assstant was able to use pupils first language to
check their mathematical understanding and then support them in making and ordering
numbersto ahundred. Where teaching was unsatisfactory, the teachers did not ensure that
al pupils were listening and paying attention; they often continued trying to teach over pupils
who were caling out, chatting or restless. Sometimes work was not well matched to pupils
previous learning; explanations were confusing; or demondrations were insufficient to enable
pupils to work independently.

There are some useful examples of teachers effectively usng mathematics to support work in
other subjects. For example, in geography pupils learn to use co-ordinates in map work
and in art they make patterns with two-dimensiona shapes.

The mathemetics co-ordinator has been able to observe other staff teaching numeracy, she
has given time to analysing answers to questions in test papers. The co-ordinator has some
understanding of what needs to be done to further raise standards.

The school has a good range of equipment that hel ps pupils understand their work in
mathematics.

The judgements recorded following this ingpection show that the school has made good
progress in teaching mathematics since the last ingpection. Standards in the subject are
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improving.

SCIENCE

150.

151

152.

153.

154.

155.

Standards in science, although below average, areimproving. Pupils experience a
good range of activities based on the national programme of work for science.
They generally make good progress throughout the school.

In the national assessments of pupils up to the end of Year 2, based on teachers
judgements of each pupil’ slevel of attainment, the results for pupils reaching the nationa
target of Leve 2 have in recent years, including 2000, been well below the nationa
averages. They have dso been below the average for schools with smilar numbers of pupils
having free school meals. However, the gap between the school’ s results and those for
nationa and ‘similar schools has narrowed markedly in the last two years. The proportions
of pupils attaining the higher Level 3 in the last two years have been much doser to nationd
averages, and dso to those for ‘smilar schools. These results represent an overall
improvement in recent years, although science results are till below those for English and
mathematics. A scrutiny of teachers collections of marked work indicates thet they are
applying appropriate standards in their judgements.

Discussons with Year 2 pupils and examination of recent pupils work suggest an overal
gtandard that is lower than that typical for the age group.

There are no formd nationa tests at the end of Y ear 4, and teachers have not made formd,
detalled assessments of their pupils science levels when they leave the school. Their
recorded judgements suggest that in recent years standards have risen but are overal below
national averages. Discussons with current Y ear 4 pupils, scrutiny of their work and limited
observations of lessons bear out this picture. The standards of work seen are below
average overdl, but show awide range of attainment, with some above average.

The range of work done and planned covers the nationa programme for science well.
Pupils enjoy their work, and their books and discussions show good progressin developing
their scientific skillsand ideas. Pupils with learning and language difficulties are well heped
by their teachers and classroom assistants, to make satisfactory progress and show
worthwhile achievement. The relative weakness in scientific investigations identified in the
last ingpection is now less obvious. Some older pupils, for example, have made impressive
tests of the strength of magnets, and the overdl programme for investigationsis ambitious.
At times, the ambition taxes the scientific capability of some teachers, for example in how to
explain the unexpected findings in arather complex series of experiments on plant growth in
Years 3 and 4. Pupilsand their teachers had to draw on some advanced ideas about plant
growth and nutrition that were difficult, and to relate them to practica ideas and tests. Some
pupils not surprisingly got confused and failed to grasp key points.

Overdl, however, the programme of work iswell structured to build up pupils knowledge

and skill from their early years onwards. Teschers assessment of their pupilsS progressis
based on auseful set of Milestones specifying a sequence of key learning points across
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157.

158.

Years1to4. These are not specifically related to nationa standards. Also, in practice,
teechers use of these Milestones for recording pupils learning and using the information to
set quitably challenging work for each pupil is variable and overall capable of considerable
development.

The quality of the science teaching observed during the ingpection was satisfactory. During
the ingpection six lessons were observed. Teaching was judged to be good in two lessons,
satisfactory in three lessons and unsatisfactory in the sixth lesson. Good teaching was
observed in aYear 1 class when pupils were developing their knowledge of theway a
battery can be used in an eectric circuit. The teacher gave the pupils every opportunity to
explore different ways of making acircuit. She used effective questioning techniques to help
pupils come up with asolution. InaYear 3 lesson where the teaching was unsatisfactory,
the behaviour of pupils was unsatisfactory, the lesson was too noisy and as aresult pupils
made little progress.

The subject is enthusiastically led by a co-ordinator who has had appropriate training and
some opportunities to monitor the quality of teaching and learning across the school. The
quadlity of work in science is enhanced by a sound range of resources, and by some effective
use of computers and the Internet.

These judgements are a clear improvement on those reported following the last ingpection.

INFORMATION AND COMMUNICATION TECHNOLOGY

159.

160.

161.

By the age of seven and nine pupils attain standardsin information and
communication technology (1 CT) that are generally in line with those expected for
pupils of thisage group. As pupils move through the school, they make good
progress in developing their knowledge and skills, and are mostly confident users
of ICT. Teachingisat least satisfactory. Teachers are making good use of
computersto support pupils’ work in a number of subjects.

Pupilsin dl years are having good opportunities to become familiar with computers and
some of their uses. From an early age most pupils become confident users of keyboard and
mouse. They are taught an appropriate range of graphics and word-processing skills, and
respond well. They aso have some opportunities to record datain databases and to
manipulate and digplay the information gained. Many older pupils are confident in logging-
on to the computer network, saving and retrieving files, and in beginning to understand these
procedures. Some initid ideas in programming are soundly introduced from Year 2
onwards through the use of a programmeable robot. Pupils have some knowledge and
experience of finding information using CD-ROMSs, and some older pupils are beginning to
make use of the Internet for communications and finding information. These aspects are
relatively under-developed, largely because of limited resources and facilities.

The schooal is making good uses of specific grants and its own budget in building up its ICT

facilities and in developing the knowledge and expertise of staff, both teachers and
classroom assigtants, in using ICT. The deputy headteacher co-ordinates the subject

St Georges CE First School - 43



162.

163.

purposefully, and iswell placed to monitor what goes on and what needsto be done. The
school’ s resources, dthough not extensive, are well deployed. Staff are generaly managing
well to ensure that dl pupils recelve adequate individua and small-group attention to
develop their skills. These skills are well used and reinforced through a variety of tasksin
other subjects. Good examples were seen of graphics work linked to an art study of the
work of Mondrian. ICT iswell used to support pupils with specid educationa needs, and
in developing some pupils basc English kills.

Pupils progressin ICT is monitored with a useful checklist of learning Milestones. These
set agenerd expectation of what typicaly might be achieved in each year-group. A
portfolio of pupils work s being developed to exemplify what teachers might expect of
pupils. Whilst useful and positive, these features are rdaively informal. They lack aclear
relationship to nationa standards and expectations. It isnot clear to teachers how best to
use the Milestones system in deciding chalenging further work for each pupil. These
approaches represent a good system capable of further devel opment.

Ovedl, ICT isan aspect of the curriculum in which there has been improvement since the
last ingpection.

RELIGIOUS EDUCATION

164.

165.

166.

Pupilsreceive a well-structured course in Religious Education (RE), take their
work seriously, and make at least satisfactory progress through the school. By the
age of seven pupils attain standards that are typical for the age group. Standards
by Year 4 are broadly in line with those expected for their age by the locally agreed
syllabusfor RE. Links between topics studied and pupils’ other knowledge and
their understanding of local faith traditions are capable of further development.

The course followed by pupilsis cosgly linked to the structure laid down in the
Worcegtershire local syllabus. Teachers make use of a very thorough scheme of work, and
have access to a good range of teaching resources, including collections of rdigious artefacts
for the main religions studied in the course. Since the last ingpection, the school has
extended its links with faith communities outside the school. Older pupils have visted the
loca church, and have regular contact with its vicar, who is chair of governors. They have
a0 vigted a synagogue and a Hindu temple as part of their work in RE.

In addition to work on broad themes, such as‘sgns and symbols and ‘journeys, pupils
study severd aspects of Chrigtianity, Judaism and Hinduism. Although over athird of pupils
come from a Mudim background, with many families active in the local Mudim faith
community, Idam is not systematically sudied. Some important aspects do feature, such as
learning about the Hajj in work on ‘journeys . There is aso some evidence that teachersin
practice are generdly sengtive to pupils faith backgrounds and relate to them in their
lessons. Thereis aso evidence that the school has had some productive discussions with
the loca Mudim faith community, particularly through school governors, about worship and
religious education; and has considerable support for itswork in these areas.
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167. Only onelesson in RE was observed during the inspection.  This was well taught, and pupils
showed awillingness to relate the story of Rama and Sitato their understanding of good and
evil. Discussonswith pupils and scrutiny of their work indicate thet pupils, by Year 4, are
developing a sound, factud basis of the topics they have studied. They have agood fed for
the key messagesin rdigious stories they have heard, and some grasp of therole of signs,
symbols and rituals in peopl€ s beliefs and their response to the world. They are less secure
in relating the factuad aspects of the religions they have studied to their geographicd and
historical knowledge, for example in knowing where and to whom Hinduism and Judaism
areimportant. Some generdly knowledgesble Y ear 4 pupils were aso unsure as to whether
an important religion in the loca community was ‘ Pakistani’ or ‘Mudiny’.

168. Ovedl, however, the subject has maintained the strengths reported in the last ingpection. It
has made some important steps, capable of further development, in relating the subject more
firmly in pupils own experiences and family traditions; and linking it to work in other
subjects.

ART AND DESIGN, DESIGN AND TECHNOLOGY, GEOGRAPHY, HISTORY,
MUSI C AND PHYSCIAL EDUCATION

169. Thegovernorsand headteacher have raising standardsin English and
mathematicsasa priority. Asaresult, standardsin other subjects are variable.
The limited evidence gathered during the inspection indicates that in art and
design, history, music and physical education, standards arein line with those
typically found for the age group. In design and technology and geography
standards are lower than those typically found for the age group.

170. By the age of saven and nine pupils attain standardsin art and design that are typical of
that seen for the age groups. There are many artwork displays of satisfactory quality around
the school that show the range of work undertaken in this subject. Scrutiny of planning
documents and discussion with teachers shows how the complete nationaly prescribed
programme for art will be covered over aperiod of time.

171. Good use has been made of range of techniques, so that pupils can express themsalves
fredy. For example, work using collage techniques has enabled pupils to develop ideas
about a city skyline. Pupilsin the Key Stage 1 classes have made careful line drawings of a
range of everyday objects. The standard of some of thiswork is very high. For example,
the work of one pupil who had drawn a coffee machine showed a very good understanding
of size and proportion.

172. Sensblelinks are made between this subject and othersin the curriculum o that pupils
make best good progress.

173. Resourcesfor art are good.
174.  Thelimited evidence available indicates that Sandardsin design and technology (D& T)

are below average, mainly because there has been too little systematic teaching in the
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175.

176.

177.

178.

179.

180.

181.

subject. Pupils experiences do not adequately cover the full range of the national
programme in this subject.

During the ingpection, no teaching of D& T was observed, and none was planned.
Teachers teaching plans for this academic year indicate that, in most classes, pupils are
likely to do little systematic work in developing their knowledge and skillsin designing and
making things, and in evaluating the qudity of what have make. The co-ordinator for the
subject is on maternity leave. A clear and thorough policy and an outline scheme of work
for D& T have yet to be trandated into a practical, detailed teaching scheme for each class.
The subject is one of the last due for monitoring and review in the school’ sinternd review

cycle.

There is some evidence that pupils have made, and enjoyed making, objects and models
such as purses, model houses and cars, using fabric, paper, card, straws and occasiondly
basa-wood. They have had some involvement in planning their designs and evaluating the
outcomes. Some have learned some simple skills of food preparation. Thereisless
evidence of their planning or making working mechanica or dectrica devices, dthough the
school is adequately resourced for such work. The limited work done has mainly been
linked to scientific and other topics. Year 4 pupils talked with grest enthusasm of building a
full-scae shelter using willow and other naturad materias as part of their * Saxon’ fieldwork.

The school has not recently given priority to developing this subject. Pupils are hence not
recelving the range of experienceslaid down in the nationd programmes of work for D&T.
This showsllittle change in this area Since the last inspection.

Thelimited evidence gathered during the inspection indicates that Sandards in geography
are below those typically expected for the age group. In Year 1, pupils draw a story map
illugtrating the action in agtory. In Year 2, pupils have drawn sketch maps of the scene from
the mobile classroom. InYear 3 and Year 4, pupils are learning to describe the main
features of towns, cities and villages. They are using appropriate geographica terms such as
‘man-made’, ‘natural’ and ‘river’. They use an alasto labe maps, identifying the location
of the capitd cities of the British Ides. Pupils draw smple sketch maps and some pupils
have the opportunity to use letter and number co-ordinates to identify features on their

maps. Since the beginning of term pupilsin Year 3 and Y ear 4 have made satisfactory
progress.

No geography lessons were observed during the week of ingpection.

Teachers have a plan for atwo-year cycle for teaching geography. The long-term plan does
not take account of the specia context of the schoadl in its choice for sudying a different
locdlity; it does not make full use of the opportunities offered though having ahigh
percentage of pupils from Pakistan.

Overdl, gandardsin history are typica for pupils of thisage group. Pupils are developing

asense of change acrosstime. They are able to answer questions about the past using a
variety of sources, including avigt to aloca ste of higtorica interest. They aredso ableto
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182.

183.

184.

185.

186.

187.

188.

189.

explain the mgor differences between Saxon and modern day lifestyles. Whilst their
knowledge of events, people and changes in the past are developing well, the opportunities
for practisng the skills of higtorical enquiry are less evident.

By the age of saven pupils attain standards that are typica for the age group. In Key Stage
2, the stlandard of work seen was close to what is expected for nine-year-olds, though it
comprised only one study unit on the Saxons.

In the two lessons observed responses from pupils were poditive. They enjoy history and
described the Saxon experience at the locd study centre at Bishopswood as “exciting’.
They were enthusiagtic about discovering the sea routes of the Saxon invaders and imagining
the hazards of the journey. Questioning with pupils confirmed that there was a good
understanding, even amongst the lower ataining group of the terms “invaders’ and “ settlers”

The limited evidence gather indicates that in music pupils attain standards that are typica for
this age group. In Key Stage 1 pupils enjoy singing in assembly and they sing in tune. No
musi ¢ lessons were observed during the week of inspection and so no judgements were
made about the progress pupils make in developing their skills in the subject.

Resources for music are good. There are displays around school, including tabla and
dholak drums that celebrate music-making in different cultures. Other displays provide an
indght into the outcomes of pupils making and using their own ingruments. In Year 1 pupils
have made shakers, scrapers, guitars and rattlers and explore the sounds they make.

Because limited evidence was gathered in physical education, it isdifficult to make secure
judgements about the standards attained by pupils. Informal observations gathered through
observing pupils a playtimes indicates that they are attaining standards typicd for the age
group in aspects of their development. For example, pupils are able to throw and catch
bals and show arange of other movement typical for the age group.

In the two physical education lessons that were observed the standards attained by pupils
were in line with those expected for the age group. 1n both lessons pupils made satisfactory
progressin their learning.

The teachers planning is clear and covers dl aspects of the subject. The good range of
resources available to pupils, including the school hall that has a range of good gymnagtics
equipment, would enable them to attain standards typical of those found nationaly.

During the ingpection six lesson were observed covering the full range of subjectsin this
section of the report. Overal, the teaching observed was judged to be satisfactory. One
lesson was observed in art and design, two lessons were observed in history, and two
lessons were observed in physica education. In one of the history lessons teaching was
judged to be good, in the other five lessons teaching was judged to be of a satisfactory
standard.
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Provision for pupilswith English as an additional language

190.

191.

192.

193.

194.

195.

196.

Provision for pupilswith English as an additional languageis very good. Pupils
are very well supported in lessons and they make very good progress.

Seventy-eight pupils, representing forty per cent of the school population, come from ethnic
minority groups where English is not the home language. Of these pupils eghty-seven per
cent are Pakigtani children who arrive in Nursery lacking confidence in basic communication
ills.

The pupils needs are identified through comprehensive assessments that include home vists
and school-based interviews, usudly with staff present who can spesk to parentsin their
mother tongue. Members of the support team are well led by the team co-ordinator. Inthe
school there is considerable knowledge of the language patterns and cultural heritage of the

pupils who “live in two languages’.

Provison for pupilsin the Foundation Stageis effective. Gainsin language learning were
evident during ingpection. Of particular note are the bilingua story sessons where the use of
both Urdu and English encourages pupils to participate. For example, in an end-of-day
session alanguage assstant read the story of “ Lima’'s Red Hot Chilli”, usng both Urdu
and English. This gpproach motivated the pupils, their level of concentration was very high.
After reading the story the assstant used skilful questioning to encourage pupils to use key
words and phrasesin English, to recal parts of the story. Gainsin both learning and
confidence were clear.

In the Key Stage 1 classes, pupils continue to make very good progress. The very good
provision is strengthened by the partnership between teachers and classroom ass stants.
Adults work together in an effective manner focusing on the language needs of individua
pupils. The best practice occurs when language assistants Sit close to particular pupils and
encourage them to answer questions, pupils can be seen to grow in confidence. In the 2000
nationdl tests for seven-year-olds pupils with English as a second language attained results
comparable to those of their peers. This represents considerable improvement over time
and has prompted the school to extend ethnic minority support into Key Stage 2, as part of
aloca project to support pupilsin thiskey stage.

The new provision a Key Stage 2 is dready making a difference to confidence and
atainment, though it is too early to evaluate how far it accelerates progress.

The support team is committed to improvement in standards for the pupils it supports.

There are clear and detailed policies for bilingua and multicultura education. These
underline the commitment to raise standards. The policies are trandated into practice that
helps teachers understand the effect of ethnic background on teaching and learning. Full
records based on national advice are kept. With thisinformation, targets are devised to fit
individua pupil needs. On occasions extended visits abroad interrupt progress in developing

Englich.
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197. Thesejudgements suggest that the provison for pupils learning English as an additiond
language is a continuing strength of the schoal.
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