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Please substitute page 30 as follows:

Ethnic background of pupils

Exclusionsin the last school year

Fixed

period

Permanent

Black — Caribbean 0
heritage

0

Black — African 0
heritage

Black — other

Indian

Pakigtani

Bangladeshi

Chinese

White

O, |O|0|FL,[O|O

Other minority ethnic
groups

OO0 |O0(O|O

Thistable gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

No of
pupils
Black — Caribbean heritage 27
Black — African heritage 4
Black — other 15
Indian 19
Pakistani 6
Bangladeshi 0
Chinese 2
White 301
Any cther minority ethnic group 28
Teachers and classes
Qualified teachersand classes:
YN-Y7
Totd number of qudified 19.0
teachers (FTE)
Number of pupils per qudified 250:1
teacher
Average classsize 25.8
Education support staff:
YN-Y7
Total number of education 14.0
support staff
Tota aggregate hours worked 252

per week

Financid year 1999/2000
£

Tota income 1003674.00

Totd expenditure 995531.00

Expenditure per pupil 2004.00

Baance brought forward from 10008.00

previous year




FTE means full-time
equivalent.

Bdance carried forward to next
year

18151.00
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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Timbercroft is alarge primary school on the borders of the London boroughs of Greenwich and
Bexley. At thetime of the inspection there were 501 pupils aged from three to 11 taught in 15
classes, with 50 children attending the nursery part-time. The school was formed by the
amagamation in 1997 of the separate infant and junior schools on the same site. Pupils come from a
wide range of backgrounds with many differing needs. There are 47 pupils with English as an
additiond language. The percentage of pupils known to be eigible for free school medsiswel
above the nationd average, asis the percentage identified as having specid educationd needs.
Children enter the school digplaying awide range of attainment, but overdl it matches that expected
nationaly for children of ther age.

HOW GOOD THE SCHOOL IS

The headteacher, senior gaff and governors have introduced a number of important changesin the
last 18 months and the school is set on a clear path of improvement. There were examples of good
teaching throughout the school. The schoal provides a satisfactory education for dl its pupils. The
improvements, particularly in management, have not, however, had sufficient time to have a pogtive
effect on standards which are well below those expected nationdly, for pupils aged 11, in English,
mathematics, science and information technology. When account is taken of dl these factors, the
school provides satisfactory value for money.

WHAT THE SCHOOL DOESWELL

The headteacher, in partnership with her deputy, provides good leadership to ensure clear
educationa objectivesin alearning environment where al have equa access to the curriculum.
Children get agood start to their education in the nursery.

Pupils have good atitudes to their learning and, in most cases, behave well in classes and
around the school.

The pagtord care for pupils remains good and their socia and culturd development is very
good.

Good provison is made for pupils with specia educationd needs.

Pupils with English as an additiona language make good progress in their learning.

WHAT COULD BE IMPROVED

Standards in English, mathematics, science and information technology.
The provision for information technology.

Attendance.

The use of homework.

The areas for improvement will form the basis of the governors' action plan.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in June 1998 when it was judged to have serious wesknessesin its
management. Thisisno longer the case. Good leadership and management is now provided by the
headteacher and her deputy, who were both appointed in 1999, and governors now have accurate
and prompt information which enables them to make informed decisons. The school has addressed
al the key issues of the last report, many of them successfully. Standardsin English remain low.
Information technology does not meet statutory requirements.

STANDARDS

The table shows the standards achieved by 11 year olds based on average point scores in National
Curriculum tests.

compared with Key
Performance all schools similar schools Well above average A
in: 1997 | 1998 | 1999 1999 Above average
English E E E D B
Mathematics D E E E Average C
Science D | D E D Below average
D
Well below average E

Theresults of the nationd tests for 11 year oldsin 1999 in English, mathematics and science were
well below the nationa averages. In comparison with smilar schools the results were below in
English and science, and well below in mathematics. The school did not meet its targets.
Unconfirmed results for 2000 show an improvement in English. The science results are broadly
amilar to last year, while there has been adrop in the results for mathematics. Evidence gathered
during the ingpection found that tandards are beginning to improve in English, mathematics and
science, dthough they remain below the nationd expectations. Standards in information and
communication technology (ICT) are well below what is expected for children of their age, largely
because of inadequate resources. Standards in religious education match those required by the
locally Agreed Syllabus.
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school The children are enthusiagtic about school and have positive attitudes
to their learning.

Behaviour, in and out of Pupils behave well in classrooms, around the school and when on

classrooms trips. Inafew lessons, some pupils become restless disturbing the
learning of others.

Persond development and | Relationships are good and the persona development of pupilsis

relaionships satisfectory.

Attendance Unsatisfactory, with a high rate of unauthorised absence.

The attitudes and behaviour of pupils observed during the ingpection was nearly dways satisfactory
and often better. In asmal number of cases, attitudes and behaviour fell below those expected by
the school. Thiswas usudly linked to inadequaciesin the teaching. They were satisfactory or better
in 93 per cent of lessons seen.

TEACHING AND LEARNING

Teaching of pupils. aged up to 5 years aged 5-7 years Aged 7-11 years
Lessons seen: 94 Good Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good,;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adeguate and strengths outweigh weaknesses.

Examples of good teaching were seen throughout the school. Of the lessons observed, 96 per cent
were satisfactory or better, 28 per cent were satisfactory, 51 per cent good, and 17 per cent were
very good. Four per cent (four lessons) were unsatisfactory. All the teaching for the under-fives
was good or very good, with 75 per cent good and 25 per cent very good. There were no
unsatisfactory lessons. In Key Stage 1, 35 per cent of lessons were satisfactory, 48 per cent good
and 10 per cent very good. Six per cent (two lessons) were unsatisfactory. 1n Key Stage 2, 27 per
cent of lessons were satisfactory, 49 per cent good and 20 per cent very good. Four per cent (two
lessons) were unsatisfactory. The teaching of literacy and numeracy during the ingpection was good.
The good teaching observed enabled pupils to make good progressin lessons. Pupils progress
over time, however, has been unsatisfactory due to disruptions in the teaching, which have now been
addressed.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
Thequaity andrangeof | Whilgt the focusis on literacy and numeracy, the curriculum is broad
the curriculum and balanced. Provison for the under-fivesis very good. Information

and communi cations technology does not meet statutory requirements.

Provison for pupils with
specid educationa needs

Pupils with specia educationa needs make satisfactory progress.
Provigon has been improved recently and is now good.

Provison for pupils with
English as an additiond

language

Good provison is made for pupils with English as an additiona
language and they make good progress.

Provison for pupils
persond,, including
Spiritud, mord, socid and
cultura development

The persond development of pupilsisgood. Their socid and cultura
development is very good, their mora development good, and thelr
Spiritual development is satisfactory.

How well the school cares
for its pupils

The school continues to provide good care for its pupils.
Arrangements for gathering information on what pupils know and can
do are satisfactory and the information is beginning to be used to meet
individua needs,

The school makes every effort to create a partnership with parents, is open to their suggestions and
ligensto their concerns. Information and communications technology is unsatisfactory, largely
because of inadequate resources and shortcomings in the accommodation.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The new headteacher, who has devel oped a good working partnership
management by the with her deputy, has the active support of the governing body in setting
headteacher and other aclear educationa direction for the school. The clearly stated priority
key daff isto raise sandards as a matter of urgency.

How well the With the exception of information technology, the governing body
appropriate authority mests dl its Satutory requirements.

fulfilsits responghilities

The school’ s evduation
of its performance

The school has good procedures for monitoring its performance, but
has yet to focus clearly on the learning of pupils.

The drategic use of
resources

Satisfactory use is made of the resources available to it, dthough best
useis not aways made of support staff in classrooms.

The school iswell staffed with satisfactory resources in al subjects except informeation technology.
The accommodation is adequate athough re-wiring to alow the wider use of computers is not
complete and sound-proofing in classes and between roomsis in need of improvement to alow
classes to be taught undisturbed by what is happening around them. The schoal is beginning to
apply the principles of best value.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to see improved

The school expects their children to

work hard.

They fed comfortable in goproaching the

school.

Their children enjoy coming to school.

The teaching.
The behaviour.

The leadership and management of the

school.

Therange of out-of-school activities.

The quantity of homework.

The information available to parents on how
ther children are getting on.

The partnership with parents.

Evidence gathered during the ingpection supports the positive views of the mgority of parents. The
school makes every effort to build agood partnership with parents and is open to their concerns and
questions. Inspectors found that the information provided to parents, including the reports on the
progress their children were making, are good, and that while out-of-school activities are limited,
they are satisfactory. Inspection evidence, however, dso found that homework was used

inconggently.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’sresults and achievements

1.  Theattanment of children on entry to the school covers awide range of abilities but, overdl,
reaches that expected nationdly for children of their age. By thetimethey are ready to dart in Year
1 the mgjority of children achieve well and attain the early learning gods. Standards achieved in the
nationa tests in English, mathematics and science in both key stages are below that expected
nationaly. Thisisin part dueto the large number of pupils with specia educationa needs or with
English as an additiona language. In addition, the school has been through a period of change since
the last ingpection, which caused disruption to the pupils learning. The school now has astable
gaff. The new headteacher and her deputy, who have been working as ateam since January 2000,
have introduced alarge number of changes designed to raise attainment and ensure consistently
good teaching. Signs of improvement were evident during the inspection, but these changes have yet
to have a sgnificant impact on standards. The school did not meet its targets for the year 2000.

2. Inthe 1999 nationd testsin English for pupils aged seven, the number reaching Level 2 or
higher was well below the nationd average in reading and writing. In writing, the number reaching
Levd 3 was beow average, while it waswell below in reading. When compared with smilar
schoals, the results were below average in writing and well below in reading.  The unconfirmed
results for 2000 show no improvement in reading. They were lower in writing and no pupil reached
Leve 3. Standardsin reading and writing have been below average for the last four years.
Evidence gathered during the ingpection confirms that attainment is below average in spesking and
ligening and well below in reading and writing.

3. Inthetedtsfor 11 year olds, the proportion reaching Level 4 or higher was well below the
average and below the average of smilar schools. For the last four years, sandards have been well
below the average, but they are improving, particularly in reading. Unconfirmed results for 2000
show an improvement over 1999, but they il fall below the school’ starget. Three pupilsin four
reached Leve 4 in reading and onein four reeched Leve 5. There was less improvement in
writing, and the number reaching the higher level was very low. Evidence from the inspection
shows that atainment is average in speaking and listening, but below average in reading and writing.

4. By thetimethey are seven, pupils generaly have a satisfactory command of sandard English,
but many lack confidence in class discussons and their speech is quiet and indigtinct. By the age of
11, pupilsuse of standard English is satisfactory.

5.  Pupilsin Key Stage 1 make unsatisfactory progressin reading because most reading
materids are not graded for their language difficulty. By the age of saven, few pupils read fluently
with understanding. Pupils make better progressin Key Stage 2 asthey learn to recognise more
words at sght and become more secure in sounding out new words. Whilst graded reading
materid is provided for lower-attaining pupils, there are fill occasions when pupils choose books
that do not match their level of attainment. By the time they leave school, most pupils read longer
texts Slently and their skills in reading non-fiction are satifactory.
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6. By theageof seven, few pupils achieve ajoined, legible writing style. Poor letter formation
and word spacing makes much of the writing of lower atainers difficult to read. The pace of writing
isdow, so most achieve less than expected in lessons.  Pupils make satisfactory progress in writing
in Key Stage 2. By the age of 11, the mogt significant weskness is the high leve of inaccuracy in
spdling, punctuation and grammar in dally writing in dl subjects.

7.  Reaultsinthe 1999 nationd tests for mathematics for seven and 11 year olds are well below
the nationd average. When compared with smilar schools, sandards are below average. The
unconfirmed results for 2000 show a dight improvement in Key Stage 1, but there was adeclinein
Key Stage 2, after a significant improvement in 1998. Inspection evidence shows that pupils
throughout the school now make satisfactory progress in using and applying mathemetica skills and
knowledge, particularly in problem-solving and in their number work. They do not make enough
progress, however, in developing their knowledge and understanding of space, shape and
measuring, and data handling. Despite the improvements observed, the attainment of pupils remains
below what is expected nationdly for children of their age.

8.  Instience, atainment for seven year olds was well below the nationa average and below the
average for amilar schools. The unconfirmed results of teacher assessment in 2000 show that
gandards remain below the nationd average. Evidence gathered during the inspection shows that
whilst slandards are risng, they remain below the national average.

9. Reaultsinthe 1999 nationd science tests for 11 year olds were well below the nationd
average, with the percentage achieving Leve 5 below the nationa average. In comparison with
amilar schoals, the results were below the average. The unconfirmed results in the tests for 2000
were dightly lower thanin 1999. The percentage of pupils achieving the higher grade was very low.

I nspection evidence shows that athough standards are rising, they remain below the nationa average
but are improving.

10. Standardsin information and communications technology are well below nationd expectations
in both key stages. There have been some improvements since the last ingpection, but information
and communication technology does not meet statutory requirements. The progress of pupilsis
severely limited by the lack of resources, both in computers and in suitable programs to run on them.
Standards in rdligious education are in line with the requirements of the locally Agreed Syllabus.

11. Pupilswith specid educationd needs make satisfactory progress. They have individua
educationd programmes. These are in the process of being revised by the new specia educationa
needs co-ordinator. New targets are being set and this will involve teachers making sure that pupils
make good progress by providing targets that are redistic and regularly reviewed. Pupilswith
English as an additiond language make good progress. There are good systems for tracking the
progress of individua pupils.
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Pupils attitudes, values and per sonal development

12.  Pupilshave good and postive attitudes to the school and its activities. They are enthusiastic
about what they do, both insde and outside the classroom, and eager to participate. During the
ingpection, the attitudes and behaviour of pupils were nearly dways satisfactory and often better.

On the few occasions where attitudes and behaviour were judged to be unsatisfactory, thiswas
usudly linked to shortcomings in the teaching. The attitudes and behaviour of pupils were
satisfactory or better in 93 per cent of the lessons seen. They were satisfactory in 24 per cent, good
in 53 per cent and very good in 15 per cent. They were unsatisfactory in 7 per cent (seven lessons).

13. Pupilshave good attitudes to school and are enthusiastic about it. Nine out of ten parents
who responded to the ingpection questionnaire said that their children enjoyed coming to schoal.
Pupils take part in the activities offered and most have good attitudes to their work, co-operating
with their teachers and enjoying their learning. In avery good Year 1 religious education lesson,
pupils responded very well to the teacher’ s own enthusiasm and were full of ideas about belonging.

14. Behaviour isgood in classrooms, around the school and on trips, as was observed during a
swimming lesson during the ingpection. The very good behaviour seen throughout a Y ear 4 science
lesson enabled the teacher to concentrate on teaching the whole class, groups and individuas.

Pupils are aware of the unacceptability of al oppressive behaviour such as bullying, racism and
sexism, and are able to congder their actions and how they affect others. In the lessons where the
pupils attitudes and behaviour were judged to be unsatisfactory, pupils were either not well
managed by their teacher or were given work that was not matched to their prior attainment. Asa
result, they failed to focus on the task, showed little interest in their learning, and made unsatisfactory
progress.

15. The persond development of pupilsis satisfactory. They enjoy taking responghbilities that are
offered to them, for example as members of the school council, as classroom monitors, or helping
younger children with reading and with games during playtimes. They do not, however, have enough
opportunities to show their own initiative, for example in planning and researching independently.

16. Pupilsgenerdly listen carefully to each other and to the teacher, repecting the different views
and fedings expressed. Inavery good Year 5 literacy lesson, there was alively discussion about
the story of Cinderella, but pupils took their turn, putting their hands up and waiting to beinvited to
givetheir views. InaYear 5 religious education lesson, pupils were keen to learn about other
religions and discussed them sengbly.

17. There are good relationships throughout the school which are used to encourage pupilsto
think for themsalves and expand and explain their ideas. Inavery good Year 6 numeracy lesson,
the friendly atmosphere and positive relationship with pupils provoked an imaginative response and
enabled them to make good progress in their learning. Pupils are courteous and show kindness and
consderation to each other.
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18. Thelatest published figures for attendance are below the nationa average and the most recent
figures show afurther decline, with increasesin both authorised and unauthorised absence.
Attendance is unsatisfactory and adversdly affects the attainment of pupils. Pupils are dso frequently
late for school, as was observed during the ingpection, with neither they nor their parents showing
any sense of urgency to arrive on time.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

19. Examples of good teaching were seen throughout the school, which enabled pupils to make
good progressin their lessons. Thelr progress over time, however, has been unsatisfactory due to
disruptionsin the teaching caused by a number of changes in the management and staffing of the
school and to some shortcomings in the teaching. Staffing is now more settled and the new
management team has introduced a new teaching and learning policy. These changes, however, are
al recently introduced and have not yet had time to have a positive impact on standards over time.

20. During the inspection, 96 per cent of the lessons observed were satisfactory or better, with 28
per cent satisfactory, 51 per cent good, and 17 per cent very good. Four lessons were
unsatisfactory. All the teaching for the under-fives was good or very good, with 75 per cent good
and 25 per cent very good. There were no unsatisfactory lessons. In Key Stage 1, 35 per cent of
lessons were satisfactory, 48 per cent good and 10 per cent very good. There were two
unsatisfactory lessons (6 per cent). In Key Stage 2, 27 per cent of lessons were satisfactory, 49 per
cent good and 20 per cent very good. Two lessons were unsatisfactory (4 per cent). The teaching
of literacy and numeracy during the ingpection was good.

21. Thegood and very good teaching for the under-fives was characterised by very good
planning, behaviour management and subject knowledge. Teachers use awide range of well-
organised activities and have high expectations of what the children can do. They make good very
good use of the resources available to them. Asareault, children in both the nursery and the
reception class make good progress in their learning.

22. Inboth key stages, teachers had sound knowledge and understanding. Pupils made the best
progress where the lesson was underpinned by very good subject knowledge, aswas seeninaYear
1 art lesson. The teacher’s own skills were used well to enable the pupils to develop their skillsin
using drawings for recording, investigating and developing idess. In otherwise satisfactory lessons,
for example in geography and music, teechers' effectiveness was limited by insecure subject
knowledge.

23. Teachers planned their lessons carefully in both key stages and used a sound range of teaching
methods. In avery good Year 4 numeracy lesson, the teacher’ s lively introduction captured the
imagination of pupils, enabling them to extend their knowledge of numbers. In a number of
otherwise satisfactory lessons, the planning did not always take into account what pupils had
previoudy learnt.

24.  Whilst most teachers had high expectations of behaviour which were made clear to pupils,
their expectations of what their pupils could do, whilst satisfactory overal, were not dways high
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enough. Inavery good, Year 4 religious education lesson, the pupils responded
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very well to the teacher’s calm, sengitive but demanding gpproach, in which he made his high
expectations for that year group abundantly clear. There were, however, examples in most subjects
where the work set was insufficiently chalenging, which limited the progress made by pupils.

25. The management of pupils a Key Stage 1 and Key Stage 2 was good in most cases, enabling
teachers to teach and pupilsto learn. InaYear 5 literacy lesson the pupils were kept on task by the
teacher’ slively, focused manner, making her high expectations of behaviour clesr.

26. Whilst teachers throughout the school made satisfactory use of dl the resources available to
them, there were occasions, particularly in literacy and numeracy lessons, when support staff were
not dwayswell used. In many lessons, good use was made of time. Inavery good Year 1
religious educeation lesson, for example, the brisk pace alowed a range of ideas to be discussed
about belonging to different groups and ensured that the work planned for the lesson was
completed.

27. Teachersin both key stages used questioning throughout the lessons to establish what pupils
had learned and adjusted their teaching accordingly. Inavery good, Year 6 numeracy lesson, the
teacher used questions not only to check pupils understanding, but to support their learning of how
to round up, using a set of rules which they devised for themselves. In anumber of otherwise
satisfactory lessons, teachers did not dways make good use of the fina review session to check and
reinforce what pupils had learned, or whether the learning objectives had been achieved.

28. The school has recently reviewed its homework policy and a structured programme has been
introduced in Years 5 and 6. The policy has yet to be applied consstently and homework is not
well used to support learning in the classroom, or to encourage pupils to undertake independent
research.

29. Theunsatisfactory teaching was characterised by a poor match of work to the pupils prior
attainment, tasks that failed to engage the pupils interest, alack of confidence in some subjects,
particularly in teaching to the literacy and numeracy strategies, and unsatisfactory behaviour
management. In these lessons, pupils became restless, showing little interest in ther learning and,
therefore, made unsatisfactory progress.

30. Thelearning of pupils with specid educationd needsis satisfactory. In most lessons the work
issuitable and chalenging. On occasions, tasks are not planned to meet the needs of al pupils with
gpecia educationa needs. New arrangements, introduced in September, provide improved support
for pupils with specid educationa needs.

31. Pupilswith English as an additiond language learn well within dl lessons. The teacher with
responsibility for these pupils works in partnership with class teachers during literacy and numeracy
lessons, and this gives good support for pupils learning. Bi-lingua support ass stants provide good
support for pupils at the early stages of English language acquistion.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

32. Theschool offersabroad and generdly baanced curriculum. The provision for information
and communications technology, however, does not meet statutory requirements. Thereisa
programme of study for the subject, but coverage is neither complete nor consstent. The use of
information and communication technology is not regularly planned into other subjects. In other
respects, there have been significant improvements in the curriculum since the last ingpection. A
very good programme has been developed for the Foundation Stage, with good attention paid to
outdoor activities.

33. Thendiond drategiesfor literacy and numeracy are in place, and planning is guided by the
officid frameworks. Standards in reading continue to be affected by alack of structurein the
reading programme, and writing opportunities in other subjects are not fully co-ordinated with the
provison made in English. There are aso too few planned opportunities to apply numeracy in other
subjects. The scheme of work for religious education is based on the locally Agreed Syllabus.
Panning in dl other subjects has been improved by the adoption of official recommendations and
guiddines.

34. Thereisagood programme for pupils persona, socid and health education, including hedth
education and drugs awareness. The programme has been well planned so that pupils
understanding is developed evenly throughout the school. There is a citizenship programme for
pupilsin Year 6.

35. Theprovison for pupils with specia educationa needsisgood. Pupils specid needs are
recognised a an early stage in their schooling. Pupils identified as having mild learning difficulties are
catered for within the classcoom. They are supported by the newly-appointed learning support
assgants. These pupils are provided with good individua education plans, with specific targets to
guide their development in language and mathemetics. Their targets are regularly reviewed and
updated so that the pupils make consistent progress. Those with statements of specid educationa
needs recelve additiona support from outsde agencies, as well as from the school.

36. The newly-gppointed co-ordinator for equa opportunities has combined the good e ements of
the various policies which the school dready had into a comprehensive equa opportunities policy.
There are clear satements on anti-racism, anti-sexism and anti-bullying. Within each sectionisa
statement on practice and how incidents should be dedlt with. The school records any reported
incident, together with the outcome, in a designated book. There are equa opportunities statements
in dl the schemes of work and planning sheets have a section for teachers to note areas where they
can be promoted. During the ingpection no incidents were seen which reflected alack of avareness
of equa opportunitiesin any form.

37. Morethan hdf the parents who responded to the ingpection questionnaire fdlt that there were
too few out-of-schoal activities. Evidence gathered during the inspection, however, showed that
whilgt extra-curricular activities are limited, they are satisfactory. Many pupils take an active part in
these activities, which include singing, badminton and gardening. Pupils occasiondly take part in
gports competitions and arts events. They aso benefit from sporting contacts with professiona
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footbal and Rugby League clubs.
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38. Theschool carnivd isafoca point for cregtive activities, with a multi-cultural dimension,
involving the whole school and the local community. Out-of-school vists are used to stimulate
pupils interest and raise attainment in the subjects concerned. They include vigitsto loca places of
worship, cultura and study centres, with aresidentid visgit for Year 6. Satisfactory use is made of
the local community to support fieldwork in geography and history, and visitors from churches and
other walks of life present role models of citizenship.

39. Thereare dso established relations with other schools and colleges, including the main
receiving high school, which provide opportunities for children to enjoy awider curricular
experience.

Per sonal Development

40. Theprovison for pupils persona development, including spiritua, mord, socid and culturd
development, isgood. Very good provison is made for pupils culturd and socia development.
Good provision is made for their moral development. Provision for spiritua development is
satisfactory.

41. Asmbliesplay alarge part in pupils spiritua development, which represents a considerable
improvement since the last ingpection. Despite the large numbers involved, assemblies, including
collective acts of worship, are calm occasons. All teachers develop weekly themes, and time for
reflectionis provided. Opportunities for reflection within other areas of the curriculum are limited.

42. Very good relationships exist between adults and pupils. All adults set good examplesto
support pupils mora development, which is underpinned by the school’saims. All classes have
developed and display their own classroom rules. Teachersrefer to these rules during lessons and
they are known and understood by pupils. Work on display illustrates that pupilsin Key Stage 2
have had the opportunity to express opinions on racism and bullying. Their knowledge and
understanding have been increased by a visiting theatre group which undertakes workshops on

responghilities, particularly bullying.

43. The schoal actively encourages the development of very good socid skills. Assembliesare
well used to promote afeding of community. Each week, pupils share their achievements, in and
out of school, at a celebration assembly. All pupils have the opportunity to take on duties that
support the day—to-day running of the class. Older pupils are given the opportunity to take on
respongbilities outside their own classroom. For 30 minutes each week, pupilsin Years5 and 6
share reading activities with pupilsin Years 1 and 2. During the lunch breek, Y ear 6 pupilstake
turnsto help care for younger pupilsin the playground.

44. The School Council meets each week at lunch time. Classesfrom Year 1 to Year 6 dect two
members each. Two teachers help to support the council. Pupils have talked about issues relating
to play time and have been able to purchase additional playground equipment. They are currently
examining the way lunch time is organised, in order to make it an even more sociable occasion.
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45. Pupils are dso offered opportunities to contribute to the wider community at home and
abroad through donating to charities, such as Jeans for Genes, Red Nose Day and Water Aid. The
schoal has links with the local environmenta group, which has involved pupilsin issues relating to
greffiti. The school organises a citizenship programme for Y ear 6 pupils, in conjunction with the

police.

46. Pupils are encouraged to appreciate and develop their knowledge of British culture and
traditions. Thereisgood coverage of western artistsin the art curriculum and classica and popular
music are well used at the beginning and end of assemblies. The school has made visits to the
Millennium Dome. The school works hard to support al the cultures represented in the school.
Thereisavery good range of dud language books and these are used in story telling sessions. The
carniva organised by the school in the summer term included an African art workshop, Chinese
dancing, Indian orytelling and African drumming. The school celebrates the mgor religious
fedivasof dl faiths. Within the curriculum there are many opportunities for pupilsto sudy art,
music, dance and literature from other cultures aswell astheir own. Pupils own languages and
cultures are celébrated within the school community.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

47. The school continues to provide good care of its pupils and has good arrangements for child
protection, which are well understood by al adultsin the school, who have received appropriate
training. The school has recently put substantia effort into developing its arrangements for gathering
information on what pupils know and can do. These procedures are now good and a significant
improvement since the last ingpection, when they were judged to be unsatisfactory. Children’'s
attainment is assessed on entry.

48. Theinformation isused well to guide provision in the Foundation Stage, and children’s
progress towards the early learning goasis carefully monitored. The assessment co-ordinator has
andysed the results of the most recent nationd tests for pupils aged seven and deven, enabling
subject co-ordinators to consider how teaching might be modified. Pupilsin Years 3, 4 and 5 take
the optiond officid tests, and the school is now able to compare progress with national standards on
aregular bass.

49. There are good assessment procedures in English, mathematics and science, which give
teachers clear information about current achievement. There are standardised record sheets
through the school, which, once established, will dlow pupils progress to be tracked through the
school. Samples of each pupil’ swork are collected at intervasto illustrate their progress. Staff
have begun to meet formally to compare their sandards of marking with officia benchmarksto
bring their judgements closer to those of national tests. Assessment procedures in other subjects
arelesswell developed, but they are satisfactory in relating pupils achievement to the expectations
of the Nationd Curriculum.

50. Satidfactory useis made of the information gathered on what pupils know and can do. Pupils

are placed in groups in each class according to their atainment in English. Tasks generdly match
pupils needs and the school has begun to set targets for each pupil. Learning support assistants
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generdly help pupilsin lower-attaining groups. Assessment information is used to identify pupils
who need additiona literacy support, and teachers without class responsbility teach groupsin
Years4 and 6. In mathematics, older pupils are taught in either the upper or lower set, according
to their attainment, rather than in their usud class, and each sat is further divided into groups, so that
tasks match different levels of attainment. Work is not so closdly targeted in other subjects, though
pupils with lower attainment are generaly given smpler versons of the same tasks as other pupils.

51. Themonitoring of pupils with specid educationd needsis satisfactory. The new
arrangements, which were established in September 2000, provide the SENCO with adequate time
to monitor the progress of pupils. The pupils individua education plans are reviewed every term
and new targets set. Parents or carers are invited to the termly review and are expected to play
their part in supporting the pupilsin achieving their targets. Specidist agencies keep good records of
vidgts and record the progress of individud pupils. Pupilswith statements of specia educationa
needs receive the daily or weekly provison that is set out in their satements. Thisincludes working
closaly with the locd specid schooal.

52. The pastora care of pupilsisgood. There are good arrangements for child protection and the
pupils generd welfare and hedlth and safety. Pupils are actively involved in the good procedures
for monitoring and diminating al types of harassment and bullying. Good behaviour is promoted
through a variety of drategies, which are satisfactorily applied by teachers and support staff.
Teachers and support saff know the pupils asindividuas and are aware of their individua needs.
The procedures for monitoring and supporting their persona development are good.

53. Theschool uses awide range of measures to monitor and promote the attendance and
punctudity of the minority of pupils who consstently cause concern. It dso rewards those whose
attendance isgood. Nevertheless, the lack of a sense of urgency was noted in most pupils and
parents who were late, together with alack of immediate remedia action by the class teacher.
Regigters are not dways accurately completed by the class teachers in accordance with the
published guidance,

54. Regular ingpections and assessments are carried out in the school to identify potential hedth
and safety risks and appropriate action istaken. At the time of the inspection, however, the
datutory testing of dectrica equipment had not been fully implemented nor documented.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

55. The school makes every effort to create a good partnership with parents and is, in most cases,
successful. It is open to their concerns and questions and parents fed welcomein school. There are
both forma and informa opportunities for parents to receive information regarding their children’'s
education and the progress they are making. Curriculum workshops are also arranged to enable
parents to become familiar with educational developments. Parents gppreciate these arrangements.
They are generaly supportive of the school and are satisfied with the quaity of education it provides
for their children.

56. Parents are encouraged to contribute to their children’s learning through the home-school
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agreement and by helping in school and with their children’swork at home. A number of parents
give vauable help in the classroom, with school events and on trips. Nearly hdf the parents who
responded to the inspection questionnaire, and many who attended the parents’ mesting, were,
however, unhappy with the quantity and qudity of homework that was set. Evidence gathered
during the ingpection supported these views, dthough improvements are now being made. The
school isreviewing the setting of homework and a structured programme has been introduced into
Years5 and 6.

57. Arrangements for induction into the nursery and the reception class are very good. The
parents of new children are visited a home prior to the child's entry into school. Vidts and meetings
are arranged where parents and children are welcomed and where the curriculum and routines are
explained. Parents are encouraged to come into the nursery and reception class a any time and to
play an active part in their children’s learning by listening to their children read each night and
commenting on progress on the children’ s reading cards. They are kept well informed about the
curriculum and their child's progress. The impact of parents’ involvement on the work of the school
and their contribution to children’slearning a home and a school isgood. Parents of pupils with
gpecid educationa needs, or having English as an additiona language, are fully involved in ther
children’s education.

58. Nearly aquarter of the parents who responded to the inspection questionnaire had concerns
about the information they received on how their children were getting on a schoal. Inspection
evidence, however, showed that there were many opportunities for parents to discuss their
children’s progress with teachers and that the annua reports on their children were informative and
useful, containing targets for improvement. Parents and children are encouraged to add their own
written comments. Parents are kept well informed of events through newdetters, and about school
developments and issues through an informative progpectus and |etters.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

59. Therdatively new headteacher, who has developed a good working partnership with her
deputy, has the active support of the governing body in setting a clear educationd direction for the
school. The clearly stated priority isto raise Standards as a matter of urgency.

60. The headteacher has successfully, and sengitively, overseen a series of much-needed and
sometimes difficult changes to address the key issues of the last ingpection report, particularly in
management, which was judged to be a serious weakness. Thisisno longer the case and the
management and leadership provided by the head and her deputy are strengths of the schoal.

61. Inaroot and branch review of priorities, polices and strategies, the head and deputy have
introduced arange of well-written policies to improve both the management and the qudity of
teaching and learning. The views of those involved in the schoal, dl staff, governors, parents and
children, were sought to guide the writing of the new policies. These important changes have not
yet, however, had sufficient time to make a sSgnificant impact on sandards. Whilst there hasbeen a
sgnificant improvement in the quality of teaching, Sandards in English remain low.
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62. The school has clear ams designed to support the personal and academic development of dl
itspupils. Itis particularly successful in promoting persond development and provides good
pastord care, but it ill has much work to do to ensure pupils consistent academic progress.

63. The senior management team has been re-formed and all members of it have specific areas of
responsbilities. Theroles of the co-ordinators have been strengthened and al levels of management
are now better placed to influence the direction of the school. The subject co-ordinators’ roles,
however, are not yet fully developed in, for example, monitoring teaching and learning and in taking
full responghility for the running of their subjects.

64. With the exception of the curriculum for information and communications technology, the
governors now fulfil dl their satutory duties. They are developing a clear role in shaping the
direction of the school. They had a particular responghility in, for example, the gppointment of a
new headteacher and her deputy. The governing body now receives accurate information on which
to make informed decisons concerning the financia running of the school and the quality of
education it provides. The use of thisinformation, however, is not yet fully effective.

65. Governors are kept well informed about the work of the school and the progress of pupils,
and have a growing understanding of the strengths and weaknesses of the school through regular
vidts and reports from the headteacher and other senior aff. They have yet to develop ways of
using thisinformation to help them monitor and evauate the qudity of education the schodl is

providing.

66. The governing body monitors the school againgt the post-Ofsted action plans and the draft
School Improvement Plan.  The curriculum committee meets regularly to monitor and review
policies. The literacy and numeracy co-ordinators feed back on the progressin each area at termly
meetings. Other co-ordinators are invited on arota basisto report on progress with their subject
areas.

67. Medium and short-term plans are monitored by the senior management team and subject co-
ordinators. The qudity of teaching and learning is monitored by the head and deputy. Lesson
observations have aso been carried out by some subject co-ordinators and local authority
ingpectors. Thefindings are dways discussed with teachers and used to inform future training
requirements, both for the whole school and individua needs. The observations, however, do not
yet take enough account of the quality of learning.

68. The headteacher has conducted professional development interviews with each teacher to
address strengths, agree areas of development, short-term targets and areview date. Asaresult, an
action plan has been written for each area of the curriculum. Plans are in hand for the introduction of
Performance Management.

69. Thedraft school improvement plan is detailed for one year and is a useful working document,

with clear priorities, time scales, costings and priorities, and the over-arching am of raisng
gandards. The school has strategies and appropriate policies in place to mest its
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targets. It now hasto ensure that these work in practice and that their effectivenessis monitored.
The senior management team, subject co-ordinators and governors have a shared commitment to
improvement, which is beginning to permesate dl those involved in the schoal.

70. Thereisnow good control of the school’ s finances. The governors are now provided with
accurate information and have a good oversight of the budget, which is set to meet educationa
needs. The school reviews the cogt-effectiveness of its spending decisions and is beginning to apply
the principles of best value. There are procedures for ensuring value for money when purchases are
made, and the recommendations of the 1998 auditor’ s report have been followed. Satisfactory use
is made of accommodation, resources, and staff, although good use is not aways made of support
g&ff in lessons.

71. The school iswell affed with sufficient teachers and support staff to meet the requirements of
the curriculum, and good provision is made for their further training and professiond devel opment.
The accommodeation is adequate, although bad acoustics, lack of sufficient power points for
computers and lack of a grassed area adversely affect pupils learning. With the exception of
information and communications technology, the school is adequatdly resourced to teach the
Nationa Curriculum and rdligious educetion.
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WHAT THE SCHOOL SHOULD DO TO IMPROVE FURTHER?
KEY ISSUES
72. The headteacher, governors and staff should:

raise gandards in atainment, in particular in English, mathematics, science and information and
communications technology by:

* increasing teachers expectations for the quaity and quantity of pupils written work
in al subjects,

* enauring that tasks chalenge the full range of attainment in each dlass
*  improving the condstency of teaching by identifying and sharing good practice;
* making pupils more responsible for the accuracy of their work;

*  providing amore structured reading programme based on carefully graded reading
materids,

*  enauring that al aspects of mathematics are taught, for example space, shape and
measures and handling data;

*  enauring that al agpects of information and communications technology (ICT) are
taught throughout the schoal;

*  improving resources in information and communication technology;
* udng information and communication technology in dl subjects.
improve levels of attendance by:

*  rasng the profile of regular attendance and punctudity to ensure that dl staff,
parents and pupils recognise their importance;

*  enauring that dl procedures are used consgtently;

*  improve the provison of homework and use it consstently.
*All these areas have been recognised by the school as priorities for development.
73. Thegovernors might aso like to review the use of support saff so that they can work more
effectively with teachers, consder ways of improving the sound proofing between and within

classrooms, so that pupils can work undisturbed, and extend the existing opportunities for pupilsto
become independent learners.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 94
Number of discussons with staff, governors, other adults and pupils 102

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor

0 17 51 28 4 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make
judgements about |essons.

I nformation about the school’ s pupils

Pupilson the schoal’sroll No of
pupils
Number of pupils on the school’sroll 489
Number of full-time pupils digible for free school meds 157
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y 6
Number of pupils with statements of specia educational needs 0 14
Number of pupils on the school’ s specia educational needs register 6 153
English as an additional language No of
pupils
| Number of pupils with English as an additiond language 47
Pupil mability in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admisson 25
Pupils who left the school other than at the usud time of leaving 41
Attendance
Authorised absence Unauthorised absence
% %
| School data 5.4 | School data 11

Timbercroft Primary School 21



| National comparative data | 5.4 | | National comparative data | 0.6 |
Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stage 1

Number of registered pupilsin find year of Key Stage 1 Year | Boys | Girls | Total
for the latest reporting year 1999 | 40 34 74
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils at Boys 26 30 32
NC Leve 2 and above Girls 28 32 31
Tota 54 62 63
Percentage of pupils School 73 (76) 84 (81) 85 (93)
a NC Leve 2 or above National 82 (80) 83(81) 87 (86)
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 27 26 32
NC Leve 2 and above Girls 32 30 31
Total 59 56 63
Percentage of pupils School 80 (86) 76 (83) 85 (82
a NC Leve 2 or above Nationa 82 (80) 86 (85) 87 (86)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Number of registered pupilsin find year of Key Stage 2 Year | Boys | Girls | Total
for the latest reporting year 1999 33 37 70
National Curriculum Test/Task Results English Mathematics Science
Numbers of pupils a Boys 20 18 24
NC Leve 4 and above Girls 20 17 22
Tota 40 35 46
Percentage of pupils School 57 (44) 50 (36) 66 (54)
a NC Leve 4 or above National 70 (65) 69 (59) 78 (69)
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 20 21 26
NC Leved 4 and above Girls 22 19 27
Tota 42 40 53
Percentage of pupils School 60 (42 57 (42) 76 (54)
At NC Levd 4 or above National 68 (65) 69 (59) 75 (71)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

No of
pupils
Black — Caribbean heritage 27
Black — African heritage 4
Black — other 15
Indian 19
Pakigtani 6
Bangladeshi 0
Chinese 2
White 301
Any other minority ethnic group 28
Teachers and classes
Qualified teachersand classes:
YN-Y7
Tota number of qudified 19.0
teachers (FTE)
Number of pupils per qudified 25.0:1
teacher
Average classsze 25.8
Education support staff:
YN-Y7
Tota number of education 14.0
support staff
Tota aggregate hours worked 252
per week
FTE means full-time
equivalent.
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Exclusionsin the last school year

Fixed

period

Permanent

Black — Caribbean 0
heritage

Black — African 0
heritage

Black — other

Indian

Pakigani

Bangladeshi

Chinese

White

ORr[O|O0|FRL|O|O

Other minority ethnic
groups

o0 |O0 |0 (OO

This table gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

Financid year 1999/2000
£

Totd income 57727.00
Totd expenditure 57704.00
Expenditure per pupil 2004.00
Baance brought forward from 10008.00
previous year

Baance carried forward to next 18151.00

year




Results of the survey of parents and carer

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.

My child is making good progressin school.

Behaviour in the schoal is good.

My child gets the right amount of work to
do a home.

Theteaching is good.

| am kept well informed about how my child
IS getting on.

| would fed comfortable about approaching
the school with questions or a problem.

The school expects my child to work hard
and achieve his or her best.

The school works closgly with parents.

The school iswell led and managed.

The schoal is heping my child become
mature and responsible.

The school provides an interesting range of
activities outsde lessons.

Number of questionnaires sent out 489
Number of questionnaires returned 106
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
53 36 8 1 2
32 53 9 4 2
24 62 10 2 2
16 33 34 14 3
38 52 5 1 4
26 48 19 5 2
45 46 8 0 1
46 47 4 0 3
31 47 14 3 5
39 45 7 3 6
34 55 3 1 7
5 25 34 18 18
25
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

74.  There have been congderable improvementsin the provision for children in the foundation
stage since the previous ingpection. 1t isnow very good. All the teaching observed in the foundation
stage during the ingpection was ether good or very good. The overdl good teaching is having a
positive impact on children’slearning. The attainment of children on entry to the school matches that
expected nationdly for children of their age. By thetime they start in Year 1 the mgority of children
achieve wdl and attain the early learning goals.

75.  Children enter the nursery a the age of three. They attend part-time: 25 in both the morning
and afternoon sessons. In line with the borough policy, the school has three reception intakes.
There are currently 20 children in the reception class.

76. Children make avery postive start to their education in al areas of learning. They listen
carefully to ingtructions and behave very well. They are engaged in activities which are carefully
matched to their individual needs. They concentrate on the work set for them and, when they are
given freedom of choice, remain on their chosen activity for sometime.

Per sonal, social and emotional development

77. Pupils stle very quickly into the routines of the nursery and reception classes and enjoy
coming to school. Despite the fact that 20 per cent of the pupils enter the nursery with poorly
developed persond, socia and emotiona skills, by the time they enter the reception class, most
pupils achieve the early learning goalsin thisarea.

78. Inboth year groups, children work and play together well. They are considerate towards one
another and respect the contributions that others make in discussons. They are helped to know the
difference between right and wrong and between acceptable and unacceptable behaviour.

79. Adults provide positive encouragement and praise and are good role models in behaviour,
gpeech, attitudes to others, enthusiasm and interaction with others. Asaresult, children grow in
confidence as learners and fed proud of their achievements. Adults also promote pupils persona
development effectively by ensuring that the resources and equipment that the children use are
reedily accessible to them and that the children understand the need for care in using them, thus
helping them to become independent learners in a secure and safe environment.
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Communication, language and literacy

80. Inboth the nursery and the reception class, there are daily opportunities for children to spesk
and listen to each other and to adults. Children’s efforts at communicating are supported and
valued. Nearly al children achieve the early learning god in communication, language and literacy
and some children exceed it.

81. Daily story times provide children with soriesthat excite, interest and inform them. Children
in the nursery and the reception class listen attentively to favourite nursery rhymes, stories and songs,
join in repeated refrains and anticipate key events and important phrases. Children in the reception
class can identify anumber of rhyming words, such as‘beg’, ‘me and ‘tree’, and make good
progressin learning 25 key words.

82.  In both the nursery and the reception class, children enjoy sounds and learning the meaning of
new words. The listening areaiin each class, which is equipped with a tape recorder, tapes and
books, is popular with the children. Elements of the literacy hour are used well by teachersin the
reception class. The gpproach to literacy is explained to parents and receives their support. Most
children can name sounds in words that they use frequently and make a good attempt a writing a
gory independently.

83. Inboth classes, pupils with specia educational needs or who have English as an additional
language receive additional support and make good progress. Classroom support includes dua
language signs, multicultura resources, role play clothes and cooking equipment and recipes.
Children with speech difficulties dso receive regular additiona support.

Mathematical development

84. By theend of the reception year, most children achieve or exceed the early learning gods. All
children in the reception class can count to ten and many can count well beyond. Children use
mathematica language with confidence. In amathematics activity in the nursery, they match, count
and develop vocabulary, such as ‘enough’, ‘more’, ‘less and “how many’ and count money and
ticketsin their busrole play. In the reception class, they know how many more they need to make
ten and how many they need to take away.

85. From the nursery onwards, mathematics is made meaningful throughout the day and is part of
red life gtuations. The emphagisin both classes, is on understanding and using numbersin practicd
contexts. Parentsin the reception class are introduced to the Nationa Numeracy Strategy and are
encouraged to support their children at home.

Knowledge and under sanding of the world
86. Children enter the nursery with abasic generd knowledge. They build on this knowledge to

help them to understand more about the world they live in and the people they encounter. In both
the nursery and the reception class, children plant their own seeds and bulbs and use the school
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garden and Plumstead Common to study habitats. These experiences are extended during indoor
play by looking at plants and crestures with magnifiers or making amode of a building encountered
on ajourney. They match their findings to picturesin books and listen to tapes of anima sounds.
They are encouraged to look closdly at smilarities, differences, patterns and change. They tak
about the changes in ingredients as they mix them together to make cakes and are curious about
how the cakes rise in the cooker.

87. Children are encouraged to raise questions and suggest solutions and answers. They build
and congtruct with awide range of objects, selecting appropriate resources and modifying their
ideas as they experiment. They are very interested in information and communications technology.
They use the tape recorder and headphones, and programmable toys independently. In their role
play in the shop, children in both classes use cash regigters. In the nursery, they can complete a
smple program on the computer independently. 1n the reception class, children use the animated
aphabet program and word process their stories independently.

Physical development

88. Inphysicd development, children meet and, in some cases, exceed the early learning goals.
They are given plenty of time to explore, experiment and refine movements and skills in the safe,
separate outdoor play areas for the nursery and the reception class. They gain in confidence as they
develop control over their bodies and the way they move, such as when they ride wheded toys,
change direction to avoid obstacles and climb over, under, through and around apparatus. The
extensve, well-planned and resourced outdoor areas which support and extend learning in every
area of the curriculum are amagor factor in helping children to make good progress in developing
their physica <kills,

89. Thechildren in the nursery and the reception class have opportunities to use the school hdl on
aregular bass. In the reception class, children gain confidence in moving imaginatively with
increasing control, co-ordination and awareness of space and others. Teachers make good use of
the language of movement to encourage pupilsin their physical responses. In the reception class,
pupils recognise the importance of keegping hedthy and the need for fresh air, exercise, food and
water. They are beginning to understand which foods are hedthy and why. They recognise the
changes that happen to their bodies when they are active, for example that their hearts are beating
faster.

Creative development

90. Children meet and, in many cases, exceed the early learning gods. Ther credtivity is
developed productively within arich learning environment. Children are given time to explore and
experiment with ideas, materids and activities. They confidently explore colour and texture through
arange of resources and sensory experiences and talk about their observations. In both classes,
children explore form and shape in two and three dimensions and produce interesting models and
collages using arange of well-chosen resources.
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91. They recognise and explore how musicd instruments can be played in avariety of waysto
produce different sounds. They respond to sound with body movements and enjoy dancing and
games. They sng familiar nursery rhymes and songs with enthusiasm, tap out repeated rhythms and
compose and tape music. They are particularly good at using their imagination in art and design,
music, dance, role play and stories.

92. Adultsgive good support in developing the children’s creetive ability by taking on arolein
many stories while the children pretend to be other characters. In the nursery, children play happily
in the home corner, ironing, taking the baby to the shops, going on abus ride, and listening and
joining in taped music with enthusiasm and enjoyment.

93. Theprovison for children in the foundation stage is very good. Led by an experienced and
skilled co-ordination, the children receive a broad, balanced and relevant curriculum. The quality
and range of learning opportunitiesis very good. The nursery and reception staff work asateam to
plan and assess pupils progressin the early learning gods. The issues raised by the basdine
assessment in the reception class are addressed effectively. The saff work very effectively together
for the benefit of dl the children in ther care,

ENGLISH

94. Inthe 1999 Nationa Curriculum tests for pupils aged seven, the number reaching Leve 2 or
higher was well below the nationd average in reading and writing. The number reaching Level 3
was below average in writing, and well below average in reading. Compared with schools whose
pupils are from amilar backgrounds, results were below average in writing and well below in
reading. Unconfirmed results of the testsin 2000 show no improvement in reading, while resultsin
writing are lower and no pupil reached the higher level. Standards in reading and writing have been
below the nationd average over the last four years. Ingpection evidence confirms that the
attainment of the present Year 2 is below average in spesking and listening, and well below average
in reading and writing.

95. Inthe 1999 nationa tests for pupils aged 11, the number reaching the expected Level 4 or
higher was wdll below the national average and below the average of Smilar schools. Standards
have been well below the national average for the last four years overdl, but they are improving,
particularly in reading. Unconfirmed results of the nationd tests in 2000 are better than those of
1999, but the improvement was much less than that needed to meet the school’ s agreed target.
Three out of four pupils reached Leve 4 in reading and one in four reached Leve 5. Therewas
less improvement in writing, and the number reaching the higher level was very low. Inspection
evidence indicates that the attainment of pupilsin the present Year 6 is average in spesking and
ligening, but below average in reading and writing.

96. Many pupilsin Key Stage 1 do not listen carefully enough during indruction. Teechers have
to work hard to keep dl pupilsinvolved and at a pace that will hold the attention of dl. Whena
pupil speaks hesitantly, otherslose interest. A few choose not to join in activities such as chord
reading, and speak only when directly questioned. By the age of seven, pupils
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generdly have asatisfactory commeand of standard English, but many lack confidence in class
discussons and their speech is quiet and indistinct. Contributions are generdly brief and hesitant.
Pupils spesk more reedily when there is a competitive challenge and their interest is caught, or when
their learning is secure and their answers are more likely to be correct.

97. Pupils make good progressin Key Stage 2 as their experience of literacy hour routines
develops. Collaboration in class discussonsis good in most classes, and pupils respond well when
teachers ask them to explain their ideas in more detail. Collaboration in group activitiesis generdly
successful in dl subjects. By age 11, pupils use of standard English is satisfactory in forma
Stuations, and they use technical terms correctly. They become more confident in spesking to
larger audiences for different purposes. Many read their work confidently in assembly, and those
elected as school council members respond well to the challenge of discussing school issues. There
are some opportunities to perform in end-of-term productions, but no regular programme of drama.

98. Pupils make unsatisfactory progressin reading in Key Stage 1 because most reading
materias are not graded for their language difficulty. Many pupils show interest in browsing through
class collections of children’s fiction to choose books for homework, but their choices do not
aways match their attainment and are often too difficult. Pupils with average attainment and below
do not have the expected skills in sounding out new words to find their meaning, so they do not
build confidence steadily through repested success. By age seven, few pupils read fluently with
understanding. The large number with low attainment recognise many frequent words and some
smple sentences, but struggle to read sories independently. Those with higher atainment
understand what they read, but are not confident enough to read aoud with expression.

99. Therate of progressincreasesin Key Stage 2, as pupilslearn to recognise more words on
sght and become more secure in sounding out new words. Those with the lowest atainment are
given additiona help, based on more carefully graded materias, so that they make satisfactory
progressin line with that of other pupils. Nevertheless, there remain instances where pupils choose
books which do not match their level of attainment because class reading resources are not graded
for difficulty. Books named as favourites by older pupils tend to be easier than generdly found for
their age group. By the age of 11, most pupils read longer texts slently and with satisfactory
concentration. Many have favourite authors and give sound reasons for their preferences. Most
pupils understand what they have read, and read doud accurately, though without expression.
Skills in reading non-fiction are adequate for independent study in other subjects. Library skills are
satisfactory, but independent research tasks are not regularly used to chalenge higher-attaining

pupils.

100. Pupilsin Key Stage 1 write fewer longer piecesthan is generdly found. They atempt stories,
books reviews and accounts of events such as sports day. Standards of accuracy are very low.
Pupils generdly do not develop a secure base of frequent words they can spell correctly. By age
seven, few achieve ajoined, legible style. Poor letter formation and word spacing makes much of
the writing of lower atainers difficult to read. The pace of writing is dow, so most achieve less than
expected in lessons.
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101. Through Key Stage 2 pupils make satisfactory progress in writing for an incressingly wide
range of purposes and audiences, though they write fewer longer pieces than generally found.
Handwriting developswell in Year 3 S0 that most pupils achieve ajoined legible style, though
standards of presentation are inconsstent and generaly below average throughout the schoal.
Higher attaining pupils produce some good work, such asthe stories by Year 5, using didogue for
dramatic effect. Formal letters of thanks written by Y ear 6 after a school vist are corrected to a
good standard and well presented.

102. By the age of 11, the mogt Sgnificant wesknessis the high leve of inaccuracy in spdling,
punctuation and grammear in daily writing in dl subjects. Teachers marking identifies some basic
errors, but others become established over time and therefore difficult to correct. Pupils' lack of
independent study skillsis reveaed very clearly when they write without adult support, and
underachievement is evident &t dl levels, including pupils with specid needs and those with higher
attainmen.

103. Inthelessons seen, the qudity of teaching was good overdl, which is an improvement since
the last ingpection when it was satisfactory. In the eight lessons seen in Key Stage 1, one was very
good, four were good, two were satisfactory and one was unsatisfactory. Additiondly, a group of
pupils was withdrawn for intengve ingtruction in two lessons; teaching was good in one and very
good in the other. In the better lessons, basic skills are taught thoroughly then reinforced through
practica tasks. Many pupils do not concentrate well unless their attention is held by compelling
techniques. One very good example was the use of a puppet, Percy the Pig, who cannot spdll and
needed the help of the class. Percy’s mistakes motivated pupils a dl levesto tel him the spellings
they had learned earlier in the lesson. Pupils behaviour improves when they are set clear targets
and alimited time to complete practica work, which makes them work hard to reach the goal.
Weaknessesin other lessonsinclude adow pace in ingruction, faillure to involve dl pupils, low
expectations for achievement in independent tasks, and alack of determination in ensuring that
pupils learn the planned materid.

104. Inthe 11 lessons seen in Key Stage 2, two were very good, seven were good and two were
satisfactory. In the very good lessons, pupils were well motivated and a strong sense of purpose led
to good quality writing of story openings. Overal, teechers have good subject knowledge and their
planning is securely based on the specific targets of the nationd literacy framework.

105. Theformat used for lesson plansin Key Stage 1 does not give enough detail on what groups
of pupils a different levels of atainment are expected to achieve. Teachers generaly read doud
well, helping pupils to understand and raising their interest in books. Pupils co-operate well in
discussions of the shared text, particularly in the best lessonsin Key Stage 2, where lively inter
actions chalenged pupilsto listen carefully, take an active part and give full answers. Independent
tasks are generdly well organised. Classroom assstants give good help to lower-attaining groupsin
this part of the lesson, though they generaly play no active part in the firgt half.

106. Pupils know the routines, so they settle quickly but many do not work well independently,
particularly in Key Stage 1. In the best lessons, tasks are well matched to the needs of different
attalnment groups, though they do not dways build on the main points taught earlier in the lesson or
on weaknesses identified when previous work was marked. The fina whole classreview is often

Timbercroft Primary School 31



too brief to develop pupils spesking skills and reinforce learning of the language target. More
consistent use needs to be made of weekly rotas to ensure that each group regularly takes the lead
inthisreview.

107. In spite of the good teaching in lessons seen, there are wesknesses that combine to affect
pupils progress over time. Language tasks are not dways focused on improving the quaity of
writing for ared purpose. Pupils do not learn to take responsbility for checking the accuracy of
their written work. Teachers do not have consstently high expectations for standards, and some
over-praise spoken and written contributions. The marking of pupils work is generaly thorough,
but much of itsimpact is lost because pupils do not routingly do corrections afterwards or further
work to improve their stlandards. Writing opportunitiesin other subjects are not co-ordinated with
those in English to give further practice.

108. Management of the subject is satisfactory, with good improvements made recently. Teaching
has improved following monitoring of the National Literacy Strategy. Good practices developed by
individua teachers now need to be identified and shared. Planning has improved since the last
report and is regularly checked againgt the targets of the officiad framework. Vauable additiona
support is now given to targeted groups by learning support assistants and additiond teachers.

109. A scheme of work for speaking and ligtening, including drama, is needed to draw together
elements of present provison. Further work is needed on the programme for writing to give pupils
regular practice in mgjor forms such as letters, stories and factud accounts, in English and in other
subjects. A key eement of the reading programme has been improved, in that groups of smilar
attainment read with their teacher each week, and books for each group have been carefully chosen
to match pupils needs. Booksfor reading at other times, however, are not graded carefully enough
to guide teachers or pupilsin making the best choice. Thisweekness remains asignificant factor in
dowing pupils progress, particularly in Key Stage 1. I1n other repects, there have been good
developments in the reading programme. Parents are invited into school to read with their children
each week, older pupils regularly read with younger pupils, and books and print of al kinds are well
displayed to raise pupils interest.

MATHEMATICS

110. Resultsfrom the nationd testsin 1999 show that standards in mathematics at the end of both
key stages are well below the nationd average. When compared with similar schools, Sandards are
below average. Standards at the last ingpection were reported as being in line with nationa
expectaions. Unconfirmed results for 2000 show a dight improvement in Key Stage 1, reversing a
downward trend in previous years. In Key Stage 2 there was a decline after a sgnificant
improvement in the previous year. Boys and girls, a the end of both key stages were achieving
gmilar results. Evidence gathered during the ingpection showed sgns of improvement throughout the
school.

111. There are anumber of reasons for the low rate of progress over time. The school has been

through a congderable number of saff changes. which hasled to some disruption in the children’s
learning, and there are large numbers of pupils with specia educationa needs or
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with English as an additiond language. Assessment was not being used accurately to match work to
pupils prior attainment and there were aso some shortcomingsin the teaching. Both these agpects
of the school’ swork have been reviewed and new policies put into effect.

112. Pupils now make satisfactory progress in the use and gpplication of their mathematica skills
and knowledge, particularly in problem solving, and in their number work. Where pupils do not
develop so wdl isin their acquisition of skillsin their space, shape and measuring, and data-handling
tasks. Asaresult, the mgority have only basic numeracy skills by thetimethey are 11. They can
calculate numbers up to and beyond 1000, including decimals, using al four types of computation
accurately and efficiently, both mentally and with pencil and paper.

113. They make sound progress in menta mathematics, through arange of activities. In Year 2,
for example, pupils were seen successfully counting forwards and backwards to 20. In Year 4, they
could count in hundreds. In Year 6, pupils can round up numbers, including decimals, to 1,000 and

beyond.

114. Pupils are beginning to make gainsin their learning during lessons because they are taught
consgtently well. Where the teaching is of good qudity, pupils have a positive attitude, tasks set are
demanding but achievable, and questions are sufficiently probing to develop understanding further.
InaYear 4 class, pupils were recording additions of 10 or 100 to numbers up to 10,000, playing a
counting game based on arelay racein the hall.

115. IntheYear 6 top set, good teaching supported the pupils investigation of short and long
multiplication. Where teaching was unsatisfactory, pupils made little progress as the work they were
being asked to do did not match their prior attainment and the lesson proceeded dowly.

116. Pupilswith specid educational needs make satisfactory progress towards the targets set for
them. Those pupils with English as an additiona language make good progress. Provision for these
pupilsisgood. Many of these pupils cope well with the pace and demands of the introductory
mental mathematics sesson.

117. By theend of Key Stage 1, pupils are gradudly developing their own Strategies for problem
solving, and this continuesin Key Stage 2. Pupils with average or above average ability can add
and subtract confidently and show a developing knowledge of fractions. They do not, however, use
gandard units for measuring length, mass and time consistently to reinforce their learning. Neither
do they have a satisfactory understanding of the properties of basic two- and three-dimensiona
shapes. They are uncertain when sorting objects using a variety of classfications. Thereisvery little
evidence of the use of computers in the subject and pupils do not consistently use their mathemeatical
skillsin other subjects of the curriculum.

118. The qudlity of teaching is good overdl, and thisis a sgnificant improvement since the lagt
ingpection. Of the seven lessons seen in Key Stage 1, five were good and two were satisfactory.
Of the eight lessons seen in Key stage 2, two were very good, three were good, two were
satisfactory and one was unsatisfactory. All teachers have a least a satisfactory understanding and
knowledge of the subject and, as aresult, questioning is used effectively to check and extend pupils
understanding. Thisis an improvement since the last report.
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119. Lessonsare planned in accordance with the numeracy strategy, and objectives to be achieved
in the lesson are invariably explained to the pupils. Thereis clear and consstent indicetion in the
teachers planning, which shows how tasks are to be assessed, but thisis till being developed. It
does not indicate how those pupils with specia educationa needs and those with English as an
additional language are to be supported. 1n most lessons, the teaching islively and the lessons are
conducted at agood pace. Pupilsare, in nearly al cases, well managed and as a result the teaching
has a good impact on pupils learning. In the mgority of lessons, pupils are kept on task and they
make satifactory progress. There are some examples of congructive and informative marking to
help pupils improve, but this is not used consistently across the school.

120. Teachers promote good attitudes towards mathematics. Nearly al pupils listen attentively,
sustain concentration, and work hard to complete tasks. For example, in al but one of the
numeracy lessons, amgority of pupils were clearly interested and involved; as a result they
successfully gpplied their skills and made progress. When given the opportunity, pupils work well
both on their own, and in pairs and small groups. The presentation of work, either on aworksheet
or in their books, is generdly satisfactory. The quality improves as the pupils progress through the
school.

121. The school uses nationd and commercia tests to assess pupils development from term to
term and year to year. Theresults of these tests, plus assessments of pupils work, are then
effectively employed in the organisation of class attainment groupings. Literacy skills are developed
in the subject with the reinforcement of terminology in lessons, and the prominent display of
mathematica terms has a positive impact on pupils learning. Learning is supported through
adequate resources thet are easly accessble. Computers are of varying qudity and there are not
enough programs to support learning in al areas of mathematics.

122. The reasonsfor the improvement identified during the inspection stem from the introduction of
the National Numeracy Strategy and the strategies for improvement introduced by the co-ordinator.
Appointed just over ayear ago, she has quickly reviewed the Situation and has introduced € ements
of recognised good practice designed to halt the downward trend.

123. With the deputy headteacher, she has analysed test results to measure how pupils progress
from year to year and to identify areas of the curriculum that need improvement. The main aress for
development are in the teaching of space, shape and measures, and handling data. To ensure that
the staff, in their teaching, develop these areas and that the National Numeracy Strategy is
implemented successfully, she has been supportive and promoted staff training. Further to this she
has reviewed staff planning and observed staff teaching mathematicsin their classroom.

124. Pupils atempts a completing areas of the curriculum are recorded on the weekly planning
sheets and on newly introduced record sheets. In thisway teachers can keep track of apupil’s
progress. Thisterm for thefirgt time, pupils are being set individua targets to help them develop
their knowledge and skillsin the subject. Streaming in Years 5 and 6 has been introduced so that
teachers can more efficiently set tasks that match pupils levels of attainment. A more consistent
approach to homework, has just been ingtigated. The positive impact of these new methods can
aready be seen.
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125. The work undertaken by pupils last year shows that they were working at aleve below rather
than well below nationd average. In the lessons observed, pupils were achieving asimilar level of
work.

SCIENCE

126. Attainment at the end of Key Stage 1 in 1999, based on teacher assessments, was well below
the nationd average and below the average for smilar schools. Unconfirmed assessment results for
2000 show that standards remain below the nationa average. This represents a decline since the
last ingpection when standards were broadly in line with the nationa average. The findings of the
ingpection confirm that standards remain below the nationd average but are improving.

127. Attainment at the end of Key Stage 2 in the 1999 Nationa Curriculum tests was well below
the nationa average and below the average for smilar schools. The percentage of pupils achieving
the higher grade was dso below the nationa average. Unconfirmed results in the Nationd
Curriculum tests for 2000 were dightly lower than in 1999 and well below the nationa average. The
percentage of pupils achieving the higher grade was very low. At the time of the last ingpection,
gandards were below the average for al schools and in comparison with smilar schools. Thereis
no comparative data available for 2000 for schoolsin smilar contexts. Standards in science
declined in 1999 in relation to the nationd average.

128. When pupils enter the school their levd of atainment isin line with that expected nationaly.
By the time they leave Key Stage 1 it iswell below the average, asit is when they leave the schoal in
Year 6. Consequently, pupils leve of achievement is unsatisfactory in both key stages over time.

In the previous report progress was satisfactory.

129. Standards observed in lessons are beginning to improve. Important changes have been
introduced over the past 18 months and the school is set on aclear path of improvement, with anew
headteacher, senior management team and a more stable staffing structure. There has not ye,
however, been sufficient time for the changes to have an impact on sandards. Leves of atainment
are affected by anumber of factors. The percentage of pupils identified as having specid
educationa needs is well above the nationa average and dmaost 10 per cent of pupils have English
as an additiond language. There have aso been anumber of changes which have affected the
congstency of teaching. Asaresult, pupils have not been achieving satisfectorily over time. A
review of teaching and learning across the school has taken place recently and, in the lessons
observed, pupils achieved well when teaching was good or very good.

130. Pupilsin Year 2 can group foods according to whether they taste sweet, sdty or sour and
enter their findings on achart. They know the advantages of being healthy and what sort of food
and drink, together with exercise and ret, they need to stay dive, hedthy and fit. Pupils know the
main food groups and are able to assign food to each group. They successfully predict to which
food group avariety of foods belong.
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131. Pupilsin Year 6 can carry out an investigation on dissolving. They discover that solids remain
in the solution when they dissolve and can be recovered by evaporation. They recognise that there
isalimit to how much solid will dissolvein aliquid. They identify the factors thet affect the rate a
which a solid dissolves and investigate how to separate sdt, sugar and gravel from aliquid. They
understand why it isimportant to repest measurements. Most pupils make good progressin refining
ther investigative skills, but only satisfactory progressin recording their results.

132. Pupilsdtitudesto science are good. They areinterested in their learning. They work well
individualy and collaboratively. Pupilsin Year 4 work productively in groups as designers of a
specific product and produce an advertisement based on its properties to persuade people to buy it.
Good attitudes and behaviour enable the teacher to concentrate on giving guidance and support to
pupils who need it. Pupils generaly work harmonioudy together, sharing ideas and resources well.
They are attentive and respond well to questions. They generdly remain on task and maintain
concentration athough there are isolated incidents of disruptive behaviour by afew pupils. Their

rel ationships with one another and with teachers and other adults are good. They show respect for
the contribution of others. They are willing to take respongbility and they treat resources with care.

133. Thequdlity of teaching is satisfactory overdl and isimproving. During the ingpection, teaching
in the one lesson seen a Key Stage 1 was good. 1n the seven lessons seen in Key Stage 2, teaching
was good overdl. It was satisfactory in three, good in three and very good in one. Teachers
knowledge and understanding is good and enables pupils to make progressin lessons. Their
attainment over time, however, is ill below nationa expectations. Teachers planning and the
teaching of scientific skillsis satisfactory. Ther expectations are not dways high enough with the
result that higher attainers are not sufficiently challenged. Teaching methods are satisfactory, asis
the use of time and resources, but time is not used rigoroudy. The quality and use of ongoing
assessment is satisfactory. Opportunities to consolidate and extend the learning in the lesson through
homework are not utilised consistently.

134. Pupils learning is satisfactory overdl and, good in some lessons where teaching is good or
very good. Pupils own knowledge of their learning is satisfactory but opportunities for pupilsto
andlyse their own performance within alesson are missed. Thelearning of pupils with specia
educationa needsis satisfactory. Pupilswith English as an additiona language make good progress
inthar learing.

135. All requirements of the National Curriculum are met. Thereisa science policy and the
scheme of work is currently being revised. The subject iswell led and has begun to improve since
the school achieved greater Sability. Scienceisapriority in the school development plan. An action
plan has been drawn up and plans to raise achievement, particularly amongst higher-attaining pupils
have been put into action this year and are beginning to show improved results.

136. There are no group or individud targetsin science and pupils are not yet encouraged to devise
their own tests. Assessment procedures are currently under review. There are plans to incorporate
information and communications technology into the new scheme of work and to update resources
by purchasing sensors and other resources needed to deliver the curriculum.

137. The curriculum is enriched through an annua residentia vist by pupilsin Year 6 and annua
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vigtsby Years 1, 3 and 5 to an environmenta centre. The school istaking part in alocd initiative to
use Plumstead Common as a scientific resource. The improved woodland area has aready proved
auseful source of learning. The school grounds are used to study root systems and habitats. Pupils
in Year 6 vist aloca centre to sudy anima and plant habitats and to learn through landscape. Most
classes have sessons in the school garden and grow plants. A regular vigitor to the school enthrals
pupils of al ageswith his birds, animals and reptiles.

138. The management of the subject is satisfactory and the work of teachersis beginning to be
monitored and evaluated to build on the good practice that exists and raise standards.

INFORMATION AND COMMUNICATION TECHNOLOGY

139. A key issue of the last ingpection report was to raise sandards in information and
communications technology, to introduce a scheme of work, carry out assessment, and meet
gatutory requirements. Whilst there have been some improvements, standards are till well below
nationa expectations and statutory requirements are not met.

140. Pupils atainment variesin different aspects of the programmes of study of the Nationd
Curriculum. Attainment in word processing and use of graphicsiswell below nationa expectations
a the end of both key stages. Attainment in other aspects, such as storage and analysi's of
information, contralling, monitoring and modelling, cannot be judged due to the lack of evidence.

141. The purchase of new equipment and programs, and the recently introduced class teaching,
where teachers concentrate on one skill, are beginning to have an impact on pupils atanment. By
the end of Key Stage 1 pupils are beginning to develop sufficient mouse control to use some toolsin
agraphics program. Independently, some pupilsin Key Stage 1 can produce images by choosing
colours, effects, and brushes and manipul ate shagpes within the program. Invariably these are very
basicin desgn. They use the keyboard and word processing to create smple text, but not
Spreadsheets. Pupils are not able to rearrange the text and change fonts. They handle equipment
with alimited degree of confidence, and need help to open programs.

142. By the end of Key Stage 2, pupils create texts with different fonts and colours. Pupils
progress in using information technology for research is limited as there are not enough opportunities
for pupilsto use CD-ROMSsto retrieve information for their work in other areas of the curriculum.
All pupils have access to some other agpects of information and communications technology
including data, photographs, televison and video. Pupils have limited accessto the Internet, and as
aresult are unable to locate an gppropriate search engine to retrieve information. There are
insufficient materias to support learning for pupils with speciad educationd needs.

143. Thelast ingpection reported that pupils made unsatisfactory progress, and this remains so.
Progressin word processing and graphicsis developing a abasic level in both key stages, adight
improvement. In Key Stage 1, however, pupils make insufficient progress in using the technology to
sort and classify information, control other devices or investigate Smulations through lack of
practice. In Key Stage 2, pupils make limited progressin the use of complex enquiries, controlling
events through smple programming or using the computer to monitor externd events. Thisislargey
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due to the lack of hardware and an extengve range of programs and also alack of confidence on
the part of the teachers. Pupils are unable to develop the range of skillsthey need in order to use
information and communication technology in other subjects of the curriculum.

144. Inthefive lessons observed the qudity of teaching was good overdl, with four good and one
satisfactory. Teachers subject knowledge and competence in these lessons was good and they
used gppropriate terminology well. Since the last report, teachers have put alot of time and effort
into improving their own knowledge and understanding of the subject.

145. The best features of teaching are good management and pace to ensure that pupils
concentrate, and the use of good questioning to ensure that pupils understand and are not just
following a procedure. From these lessons, and in discussion with pupils, it is clear that their
attitudes to information and technology are good, an improvement since the last inspection.

146. Pupils areinterested in the subject and are enthusiagtic to gain first-hand experience with the
equipment. Teachers do not, however, fully encourage pupils independent use of information and
communication technology. Pupils listen to the teacher or adult well and sustain their concentration.
They are motivated despite very limited time on the computer. The gpproach to teaching one kill a
week to the whole classis ardatively recent innovation and is beginning to be effective.
Arrangements for assessment are unsatisfactory and work is not systematically planned from an
assessment of what pupils aready know, understand and can do. All these issues are currently
under review by the schoal.

147. Management of the subject isimproving. Despite the retrictions of finance and equipment,
and the change of emphasisin the curriculum for the subject, the schoal is attempting to make
progress and raise standards in some aspects of the subject. The school has adopted a national
scheme of work to support teachers medium and short-term planning, with clear guidance on
assessment and expectations in each year group to enable knowledge, understanding and skillsto be
sysematicaly taught.

148. Sincethe last report, there have been sgnificant changesin staffing, school management and
the nationa curriculum and, as a result, information and communication technology has not aways
been a priority in the school’ s development. A start, however, has been made. Whilst the number
of computersin school is till well below the nationd average, there has been a significant purchase
of equipment in the last two years. Parts of the school have been rewired and other areas have been
connected to the Internet. Overdl, however, accommodation and resources remain are
unsatisfactory and are a significant factor in the low standards achieved.

149. The co-ordinator has enthusiagticdly tried to promote and devel op the curriculum throughout
the school with varying degrees of success. Statutory requirements, however, are not being met as
pupils are not receiving coherent, continuous teaching in dl the dements of the curriculum that will
ensure that they develop their knowledge, skills, and understanding. The monitoring of teaching and
learning in the subject isin the early stages of development.

RELIGIOUS EDUCATION
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150. Standardsin rdigious education match the requirements of the localy Agreed Syllabus at the
end of both key stages. Throughout the schoal, pupils are increasing their knowledge and
understanding of Chrigtianity and other faiths. By the end of Key Stage 1, pupils display basic
knowledge of some features of Chridianity, Idam, Hinduism and Skhism. They understand, for
example, the importance of belonging to various groups and the ways people are accepted into a
faith through birth rites and naming ceremonies. Pupils know that a mgor dement in many fathsis
caring for one another and for the environment. The mgjor festivas, such as Christmas, Easter and
Divdi are celebrated by the schooal.

151. By theend of Key Stage 2, pupils can relate some of the concepts of different faithsto their
own experiences and go beyond this to discover more about religious beliefs, ideas and structures.
They build on their knowledge of Chridtianity, Idam, Skhism and Hinduism, as well as developing
knowledge and understanding about Judaism and Buddhism. Pupils dso know that each faith hasa
holy text, for example the Bible and the Torah, and that they contain rules for living. They know that
the Torah isthe Jewish holy text and that it tells the story of the Jewish people, as doesthe Old
Testament. They gpply lessons learnt in religious education to their own lives and the lives of others
in their community. In alesson on Buddhism, pupilsin Y ear 6 discuss the implications of The Four
Noble Truths with its emphasis on suffering. Pupils throughout the key stage consder basic religious
concepts and ways in which they have been expressed in sacred books, daily living, and rituals.

152. The qudity of learning is supported by good teaching and by the positive attitudes shown by
most pupils. The quality of teaching seen was very good in three lessons, good in three, satisfactory
in one and unsatisfactory in one. Teachers are confident in teaching the subject and when possible
they draw on the knowledge of individud pupils. Thiswaswel illusrated in alesson on Skhism. In
good and very good lessons lively discussions and activities motivate pupils. Year 1 pupils are
taught what it means to belong to a group through the use of * Timmy the Clown’ who isjoining the
cdass. Theteacher movesthem on to consder the wider issues of joining agroup. Moving from the
known to the unknown is encapsulated in asimpleidea. Year 3 pupils congruct their own scroll
containing the first four commandments reinforcing their understanding of the Torah. The
unsatisfactory feature of one lesson involved low expectations and insufficient challenge to keep
pupilsinterested and on task.

153. Teaching is used wel to reinforce mord vaues and to provide recognition of pupilsS own
vadueasindividuds. Learning isaso wel supported by the good behaviour and attitudes to learning
which most pupils display. Most pupilsin both key stages listen attentively to teachers and to each
other. They work well together, and most are keen to answer questions and to take part in
discussons.

154. The subject iswell managed, and the school ensuresthat it contributes to pupils spiritud,
mord, socid and cultural development. Teachers encourage respect and understanding for dl faiths
and cultures. Assemblies, vigtsto the loca church and Gudwara, support the teaching of religious
education. Thereisagood range of stimulating artefacts, which are well used to support teaching
and learning. Rdigious education makes a sound contribution to the development of pupils writing
skills. A gart has been made in the monitoring of teaching and learning in the subject.

ART AND DESIGN
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155. Opportunities to observe art being taught during the ingpection were limited. Only one lesson
was observed in Key Stage 2 and threein Key Stage 1. Additiona evidence was obtained from
pupils past and present work, teachers' planning, discussions with teachers and displays around the
school. This evidence shows that attainment at both key stages is satisfactory, with gpproximately
20 per cent of pupils attaining standards which are good. This represents an improvement since the
last ingpection when attainment was in line with nationa expectations at the end of Key Stage 1, but
below nationa expectations at the end of Key Stage 2.

156. Teachersin Key Stage 1 build on the skills developed in the Foundation Stage. In Year 2,
pupils study pictures by Van Gogh. They observe the different shades of green in avariety of
vegetables, and investigate how the shades are achieved by adding black or white paint. They
discover which primary colours make green lighter or darker and use a computer program to
produce a shade card of greens.

157. Skills and knowledge are devel oped throughout Key Stage 2. In Year 6, pupils use artefacts
of the ancient Greeks. They show awareness of the effects of light on form through tone and focus
on a picture of a sculpture of ahand holding adiscus, an ided of physica perfection. They sketch
their own hands and emulate the discus thrower in holding a discus or plate for modelling purposes.
They are helped to notice different features of their hands and to put in shading. They are ableto
explain terms such as artefact and sculpture and discuss shading techniques.

158. Pupilsenjoy at. They tak enthusasticaly about their work, willingly contributing idess and
opinions, responding positively to each other’ swork. They try hard to emulate the work of great
artist's and are keen to learn new techniques. They use resources with greeat care and appreciate the
help and guidance given to them by their teechers. Their behaviour is good and their rdationships
with adults and one another are good.

159. When account is taken of the work seen around the school, the qudlity of teaching is
satisfactory overdl. The one lesson seen in Key Stage 2 was very good. Of the three seenin Key
Stage 1, one was very good and two were good. Teachers knowledge and understanding is good
overdl and enables pupils to make good progressin their learning. Teachers planning and the
teaching of basic skills are satisfactory, with some good examples seen.

160. Pupils learning is satisfactory overdl and is good in lessons where teaching is good or very
good. Intheselessons, pupils apply credtive effort to their work and their productivity and pace of
working isgood. Pupils own knowledge of their learning is satisfactory overdl, but is good where
they are encouraged to evauate their work. The learning of pupils with specia educationa needsis
satisfactory. Pupilswith English as an additiond language make good progress in their learning.

161. All requirements of the Nationa Curriculum are met and the subject iswell led by an
enthusiagtic new co-ordinator, adthough her role does not yet include the monitoring of teaching and
learning. An action plan has been drawn up to raise achievement among higher-attaining pupils by
raising expectations and the profile of art in the school. These moves are beginning
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to show improved results. Assessment procedures are being improved and art portfolios are to be
further developed to provide a benchmark for good work. There are some very good displays of
close obsarvationa drawings, environmental work and the carnival.

DESIGN AND TECHNOLOGY

162. Pupilsthroughout the school attain standards which are in line with nationa expectations.
They dl have the opportunity to design and make products. Thisis an improvement since the last
ingpection, when progress at Key Stage 2 was described as erratic with little continuity and
progression. The subject now has a co-ordinator and the scheme of work provides a strong
foundation.

163. Pupilsin Key Stage 1 learn to make model s based on designs they have created. As part of
ther preliminary designs, pupils have to list the materids they require. This was gpparent from work
undertaken last year, such as the design for amode of Canary Wharf. Pupilsin Year 2, design and
make cards for Easter. Work seen from last year shows that some pupils are able to describe how
to make a chicken and egg card. Thisincludes full ingtructions for requirements and asmple
andyds of the making process. Other modelsincluded an ‘insy winsy spider’ that redly dimbsup a
gpout. Pupilsin both key stages were involved in the summer term in the design and making of
costumes, masks and garlands for the Millennium Carnivd.

164. InKey Stage 2, pupils expand their range of design and technology activities and make
satisfactory progress. Pupilsin Years 3 and 4 learn about packaging. They are able to disassemble
abox and understand that it Sartsasanet. They creete their own boxes and consider designing
labels. They are able to use the computer to make labelsin arange of fonts, Szesand colours.
Pupilsin Year 5 make a sandwich that hasto be tasty, nutritious and hedthy. Work seen in books
and on display showed that over last year a number of activities took place, many of them linked to
other areas of the curriculum. Theseincluded Tudor houses, modds of a mosque, designing and
making money containers and making musica insruments. Work in books from last year shows that
a the end of a project pupils are expected to evduate what they have done and suggest ways they
could have improved their work.

165. During the ingpection it was not possible to see any teaching in Key Stage 1. Five lessons
were seen in Key Stage 2. Teaching was very good in two, good in two and satisfactory in one.
Teachers show good knowledge and understanding of the subject. They support pupils learning by
using subject vocabulary and continually reinforcing the process of designing and making. Very
good teaching creates and sustains pupils concentration. It is purposeful, has clear objectives and
makes good use of arange of teaching styles. Teachers have high expectations and pupils are
expected to complete tasks in agiven time. Good use is made of first hand experience, for example
the opportunity to examine arange of different types of bread.
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166. Pupils show good levels of concentration and are keen and enthusiastic about the subject.
They work hard to complete tasks and in most cases they succeed. They use tools and materids
sensibly and where required share resources with others. The co-ordinator provides sound
leadership for the subject and is beginning to monitor the qudity of teaching and learning.

GEOGRAPHY

167. Standardsin geography are satisfactory at the ages of seven and 11, asthey were at the time
of the previous inspection. In Key Stage 1 pupils begin to make maps of their locd area. After a
walk round the area near the school they discuss what they have seen and locate well known
features, such as schools and churches, on amap. They have a good understanding of what a map
isand how it can be helpful. The excitement of going on the walk and the relevance of the work
provided a good learning experience for the pupils. They worked together with enthusiasm and
produced alocal map of good qudlity.

168. By the age of seven, pupils compare Plumstead with the imaginary idand of Struay. They
glean geographica information about settlement and trangport from the stories set on Struay. They
then use their prior knowledge of Plumstead to talk about the reasons for the differences and
amilarities. Teachers plan the questions carefully, so that pupils are made to think rather than to
guessthe answers. There were interesting discussions as to whether a cow could be aform of
trangport and how Plumstead could be on an idand if you couldn’t see the sea.

169. The geographica skills and knowledge are developed through Key Stage 2. In Years 3 and
4 when pupils extend their data collection of churches, schools, shops and public housesto include
services and recregtiond facilities, they are clearly taught to use akey and accurately mark al these
features on their own map. Some of the more able pupils have an idea of scae and rdate the Sze
on the map to their knowledge of sizeinred life. In Years 5 and 6, pupils compare London with
Grasmere in Cumbria. They know the climatic and geographica variations between the two aress.
Teachers use maps of various scaes as well as globes to help pupils learn about place and
geographical features.

170. Theteaching of geography is satisfactory. The two lessons seen in Key Stage 1 and the three
seen in Key Stage 2 were satisfactory. Teachers are given good support by the co-ordinator but
lack confidencein the subject. They are beginning to plan in line with the requirements for the new
curriculum, to teach geographica enquiry and skills across two year groups.

171. Pupils have satisfactory attitudes to geography. The unsatisfactory attitudes in one Key Stage
1 dlass semmed from the inability of the teacher to keep the attention of the pupils during the initial
discusson. Pupilswere unsure of what they had to do and lost interest. Good attitudes were seen
inaYear 4 class, where the relationship between teacher and pupils was good. The tasks were
carefully explained and the pupils totaly focused on doing the task as well asthey could. Sound
leadership of the subject is provided by the co-ordinator and a start is being made on monitoring the
quality of teeching and learning.
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HISTORY

172. Standardsin history are satisfactory at the ages of seven and eeven, as there were a thetime
of the previous ingpection. No history was being taught in Key Stage 1 during the ingpection,
therefore judgements have been made through looking &t teachers plans and pupils past work. By
the time they are seven, pupils understand that life was different in the past. They look at picturesto
identify the differences and smilarities between ‘then’ and ‘now’. Scenesfrom a Victorian seesde
give them opportunities to identify differencesin clothes and trangport. They hear ories about
famous events and people such as the Greet Fire of London and Florence Nightingale. They begin
to understand that events change peopl€ s lives and that these changes affect people today. They
can identify objects as being used ‘now’, ‘long ago’ and ‘very long ago'.

173. By thetimethey are 11, pupils show agood knowledge of life in ancient Greece. They are
able to recount some of the legends, understand the differences between lifein Athensand lifein
Sparta, and identify the main geographica festures of the country. Their written work shows that
they research topics prior to lessons and share their findings with the class. To do thisthey use
reference books and computer programs. They show a good knowledge of lifein Victorian times,
when they devise a questionnaire to ask avariety of Victorian people such as arich man, achimney
sweep and aflower sdller about their lives. Some higher-attaining pupils show good use of humour
in their accounts of lifein the past. They have built on their prior knowledge of chronology and
make good attempts at putting events into the correct century.

174. Thepupils attitudes varied acrossthe classes. Most were interested in the topic, but those
who were keenest had been fired by the way the teacher ddlivered the lesson and made it relevant
to them. The good teaching helped them make connections between the life and timesin Ancient
Greece and the impact the Greek civilisation had on other cultures. Pupilsin one class were
particularly interested by the number of words they knew which originaly came from the Greek.
They were entranced when told how the word *aphabet’ came into being and severd wanted to
learn to recite the whole Greek aphabet

175. Of threelessons seen in Key stage 2, one was good and two were satisfactory. Teachers
planned interesting lessons and made good use of atlases, travel brochures and information sheets
they had prepared. Most pupils were interested in the topic and tried to answer the teacher’s
questions by using these resources. Teachers stressed the terms ‘location’, ‘ climate’ and ‘terrain’
and the mgority of pupils could use the terms correctly by the end of the lesson. Learning
objectives were explained to pupils but not dways discussed at the end of the lesson. Asaresult,
pupils were not ways sure of what they had learnt or were meant to have learnt.

176. Intwo of the lessons teaching was satisfactory and in the third it was good. Good teaching
was characterised by afast pace, good understanding of key skills and a good use of questions
which encouraged the more able pupils return to their reference sources to search for reasons.

177. Teachersare beginning to plan in line with the requirements for the new curricullum. They are
more used to planning with the emphasis on the content of the lesson, and are having to adjust to
teaching the key skills of the subject such as chronology and using primary and secondary sources.
The co-ordinator is knowledgeable and supportive of the teachers. Teachers plan to teach the key
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skills across two year groups and this lets them share ideas and supports those who fedl less
confident. Teachers enjoy teaching the subject. Resources are well organised and sufficient to
deliver the curriculum. The co-ordinator is beginning to monitor teaching and learning.

MUSIC

178. Inthe previous ingpection atainment in music was below nationa expectations. By the age of
seven, pupils now achieve the standards expected for their age, but pupils aged 11 are ill
performing below the levels expected nationdly for children of their age. There was insufficient
evidence to make a judgement about the standards of composing and throughout the school.

179. Previoudy the school had employed a music specidist to teach music to dl dassesand thisis
the first term that class teachers have had to teach the subject. The new co-ordinator is supporting

teachers by writing an gppropriate scheme of work, but generdly they lack confidence. Thereisan
adequate range of teachers books, taped music and instruments from many countries.

180. Pupilsenjoy singing. They have opportunities to sing in assemblies, lessons and concerts or
gpecid occasons. They sing tunefully in assemblies and in lessons but teachers lack the knowledge
needed to improve the quaity of the singing. They concentrate on pupils learning the words of the
songs rather than the tune. Teachers use arange of recorded music for the pupilsto sing dong to,
but the poor acoudtics make it difficult for pupilsto hear the music well enough for it to help them.
Music is played as pupils enter and leave assemblies. Thetitle and composer is displayed in the hall,
but insufficient use is made of this experience to develop pupils listening skills or their knowledge of
styles and composers across time and place.

181. By the age of seven, pupils Sng ample songs, mainly in tune and in time accompanied by the
teacher. They sing in different voices such asa‘crossvoice, a‘slly voice, a‘big voice' and hear
and understand the difference in the pitch. Y ounger pupils use un-pitched percussion indruments to
accompany their anging. They sometimes make instruments such as shakers, which they usein the
lessons. They clgp in time to music and can clap the rhythm of their names.

182. Older pupils use awider range of ingruments to accompany their Snging a concertsand in
class assemblies. Pupilsin Year 3 and 4 are given the chance to learn the recorder. The standard
of attainment for the Y ear 4 pupils who had been learning for ayear was good. They correctly
finger the notes from middle C to top D, including F sharp. They sight-read music reasonably
accurately and have some knowledge of key and time signatures. Clarinet and flute lessons are
avalablefor Key Stage 2 pupils.

183. By theage of 11 pupils have alarge repertoire of hymns and songs from around the world,
which they Sng with enjoyment. Pupils who attend the lunch time singing club are taught about
correct breathing and stance, but do not have enough opportunity to practice. They are given the
chanceto sing doneor in smal groups and they do so with confidence.

184. Thetwo lessons seen in Key Stage 1 were satisfactory, but the unsatisfactory attitudes seen in
one lesson led to them making dow progress. Of the three lessons seen in Key Stage 2, one was
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good, one was satisfactory and one was unsatisfactory. Whilst teachers plan well, their lack of
confidence prevents some of them using the activities to improve sandards. In the good lesson seen
the teacher used awell-known hymn as the starting point for composing lyrics.

PHYS CAL EDUCATION

185. The school continues to provide a satisfactory curriculum in dl areas of physica education.
Most pupils achieve satisfactory standards in the development of dance, gymnastics and games
skills. The standards achieved in swimming are satisfactory. Many pupils achieve the Nationd
Curriculum target of swimming at least 25 metres by the end of Key Stage 2. The school aso
provides opportunities for pupils to undertake orienteering activities during visits to the locdl
environmenta centre.

186. Year 1 pupilsare adleto put together a sequence of movements including jumping using mats
and abench. Year 2 pupils are able to demongtrate that they can control their body movements
well when moving from stretched to curled positions. They are cgpable of improving the quality of
their movement during the lesson.  Pupils show good proficiency in the ability to move around in a
very confined space. They show good use of space when undertaking fast movements around the
hall.

187. Year 3 pupilsare able to dance with adegree of control. They use movement to express
different moods, including the interpretation of happiness and anger. Year 5 pupils develop good
games skills. They learn to attack and defend. Their learning devel ops from a one-to-one Stuation
to asmall team game involving passing and shooting. They practice throwing skills, learning to pass
the ball to a partner and developing chest and shoulder passes.

188. Pupilsrespond well to their physical education lessons. They behave well, and are
enthusiagtic about their learning. Pupils clearly understand the methods used by the teacher to regain
control of the sesson, and respond immediately. When working with bals in a confined space, they
concentrate hard in difficult circumstances. InaYear 3 dance lesson, they collaborated, followed
ingtructions and supported each other. Behaviour observed at the swimming pool and on the bus
was very good.

189. Seven lessons were observed during the ingpection. Teaching in one lesson was very good; it
was good in four and satisfactory intwo. The good standard of teaching has a very positive effect
on pupils learning. Teachers use demongrations to illustrate good practice. Thisis an improvement
on the last inspection. Teachers have good knowledge and understanding of the subject. Each
lesson starts with a short warm-up session and during this time teachers reinforce the importance of
exercise to good hedlth. Lessons have pace and the good relationships aready established between
teachers and pupils mean that little time is wasted on behaviour management.
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190. Resourcesfor physica education are satisfactory. Some of the large apparatus used in Key
Stage 2 israther dated and in need of replacement. The lack of aplaying fidd hinders the full
development of some areas of the curriculum. The co-ordinator provides sound leadership, but has

yet to undertake formal, monitoring of teaching and learning.
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