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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Stanville primary school is bigger than most primary schools. There are currently 274 children on roll. Mot of
the children come from the Sheldon ward of Birmingham which isin the north east of the city. Thirty three per
cent of children take free school medls and thisis higher than the national average. Three per cent of the pupils
peek English as an additiond language and again thisis higher than average. Thirty two per cent of pupils have
specid generd learning needs, including statements, and again this is above average. The children enter the
reception class at four years old with awide range of abilities dthough the generd leve is below average.

HOW GOOD THE SCHOOL IS

Thisis an effective school. The teaching is good overal dthough it ranges from sound to excdlent in different
classes. Asaresult of the very good teaching, the pupils achievement grows steadily as they move through the
school and is faster in some classes than others. By the time they reach Year 6, most of the pupils reach above
average standards in mathematics and science but below average standards in English.  The headteacher has
been a the school for two terms and has dready made several successful changes. Her style of leadership is
thoughtful and clear. The cost of running the school is high but it gives sstisfactory value for money.

What the school does well

Standards at 7 and 11 years old are above average in mathematics and science.

The very good teaching in Year 2 motivates the children to work hard and leads to good achievement.
Good and very good teaching in some other classes helps the older pupils set a good pace to their
learning. Good teaching in the nursery means that the children settle well in to their new routines.

There is very good support for the children with specid educationd needs and these children make good
progress.

The school uses the community well to support the children’s learning and provides well for their persond,
socia and moral development.

The new headteacher has made a strong impact in the school through good financid control and by setting
up arrangements to improve the teaching and learning.

What could beimproved

- Sandards in English in Key Stage 2, paticulaly boys writing and sandards in information
communications technology.

The provison for design technology.

The way the senior teachers and the subjects co-ordinators support other teachers in improving the
teaching and learning.

Asessment as ameans of checking how wel individua children are doing.

The opportunities for the children to learn about people from other cultures.
The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was previoudy inspected in January 1997. It isnow abetter school in severd aress. The standards
reached by 11 year olds is higher in mathematics and science. This is confirmed by test results and the work
seen in classes. There are more very good lessons than at the time of the last ingpection and they are making
the children enthusiagtic and eager to learn. Long-term planning is in place but design technology has not been
aufficiently improved. Standards remain low in information communications technology athough the equipment
and fadilities are much improved. The provision for children with specid educationd needs is much better. The

Stanville Primary School - 5



headteacher has congderably improved the management of finances and has controlled the overspending which
had taken place since the last ingpection. Since the previous inspection the school has made satisfactory
progress.

STANDARDS

The table shows the standards achieved by 11 year olds based on average point scoresin Nationd Curriculum
tests.

Compared with:
Performancein: all schools smilar Key:
schools
1997 1998 1999 1999 very high A*
English D E E D well above average A
above average B
mathemétics D E C B average C
below average D
science C E C B well below average E
very low E*

The results show that by the time the children leave the school they have achieved the standards expected in
mathematics and science. Results in English are well below average and too few of the pupils are reaching the
expected leve, particularly in writing. The results are better when compared with smilar schools, especidly in
mathematics and science.  Since these results were published there has been another set of tests which the
children took in May 2000. In mathematics and science the results are higher than in 1999 particularly in
science.  The children’s achievements are improving year on year because of the teachers knowledge and
experience in the subjects. In English the trend is of faling results and there are till too few children reaching
the average Nationd Curriculum levels, especidly boys in writing. In Key Stage 1 the progress from year to
year has been smooth and in the test results in 1999 the standards remained a a high leve in writing and
mathematics. In 2000 the children achieved a higher level in reading than in 1999 and kept up the above
average achievement in the other subjects. These are very good test results for the seven-year-old children.
This provides a firm foundation for good progress in Key Stage 2. The targets set by the school for this and
future years in English and mathematics suitably reflect what the children are likely to achieve. They are high for
mathematics but remain fairly low for English.

In most other subjects, including rdigious education, the children reach average standards. In information
communications technology the stlandards are below average and in design technology the curriculum has not
provided sufficient opportunities for the children to make satisfactory progress.

Mogt of the children in the reception class are not achieving what is expected of them in the early learning goals.

Even though they made good progress in the nursery, their standards are till lower than expected in language
and literacy, mathematics, knowledge and understanding of the world and socid and emotiona development.
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Satisfactory overdl.  Vey good in some classes but sometimes
unsatisfactory in classes where the children do not keep up ther
concentration in the lessons.

Behaviour, in and out of Saidfactory.  The children behave well in the playground and around the
classrooms school. In most classes behaviour is good or very good but in others the
children are noisy and sometimes naughty.

Persond development and Good. Most pupils respect each other and work well together. The

relationships children get on wdl with their teechers.
Attendance Unsatisfactory. Attendance isimproving but is still below average.

TEACHING AND LEARNING

Teaching of pupils:. aged up to5 years aged 5-7 years aged 7-11 years
L essons seen overall good good good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very poor.
‘Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The teaching is better than it was at the time of the previous ingpection. Almogt dl of the lessons seen were
satisfactory or better. Only four lessons were unsatisfactory.  In 39% of lessons the teaching was satisfactory,
in 34% it was good, in 12% it was very good and in 9% it was excellent. The teaching isamost dways good in
the nursery and in Years 5 and 6 and is usudly very good or better in Year 2. In the Reception classes and in
Y ears 3 and 4 the teaching is satisfactory with some teaching that is good or better, some more ordinary lessons
and an occasond unsatisfactory one. In Year 1 it is generdly satisfactory. Basic <kills are taught wel for
mathematics but in severd of the junior classes the children are not motivated strongly enough in English.

The teaching is good in science and there is some good teaching in mathematics and English.  In menta
arithmetic the teachers are good at helping the children improve their calculating skills. In English the teaching of
reading is satisfactory but too little atention is given to improving the children’'s spesking and lisening skills
across the school. Writing is not taught well enough in most of the junior classes and the teaching of handwriting
isunsatisfactory. The pupils with specia needs are taught well both in classes and in groups. The specid needs
teacher and support assistants are particularly good at helping these pupils.

There were a number of particular strengths in the teaching and learning seen, most noticegbly in Year 2 and
Year 5 where the teachers grong relationships with the children boost their confidence and fire ther
enthusasm. In the nursery the good teaching is heping the new children settle into the class extremey well. In
the best lessons across the school, much is demanded of the children and there is very good classroom
management. Lessons are purposeful and no time is wasted.  Activities are interesting and chdlenging and the
teachers give clear indructions. The children are able to concentrate well and complete their tasks properly.
Where the teaching is not S0 effective the class management is not dways successful and the children become
noisy and easly distracted from their work. On afew rare occasions they are unkind to each other.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of the Satidfactory. The new arrangement for teaching the foundation subjects is
curriculum effective in mogt cases but information communications technology is not

taught often enough to raise the sandards and is not given enough
importance as a core subject. The resdentia vigtsfor the childrenin Year
2 and above bring great benefit.

Provision for pupils with specid
educational needs

Very good. The children are well provided for and make good progress.

Provison for pupils with English
as an additiond language

Satisfactory. The few pupils concerned are given appropriate support and
make satisfactory progress.

Provison for pupils persond,
including spiritud, mord, socid
and cultura development

Ovedl providon is satisfactory. The provison for socid and mord
development is good because the school trains the children to take
respongbility for themsdves and each other. The cdlass rules are clearly
displayed and the children know the difference between right and wrong.
There is not enough attention given to introducing the children to culturd
diversty.

How well the school caresfor
its pupils

The school cares for its pupils to a satisfactory level. The procedures for
child protection and monitoring attendance are good. There is not enough
information recorded about how well each child is doing in their work.

Statutory requirements for the curriculum are met overdl gpart from coverage of the programmes of study for
information communications technology. In Key Stages 1 and 2 there is a strong emphasis on English and
mathematics. The new arrangements to teach the foundation curriculum in blocks ensure that each recaives an
appropriate time but when core subjects are included in this arrangement it is less successful. In the Foundation
Stage there is a suitable emphasis on most areas of learning but more attention needs to be given to spesking

and ligening.

The school has a satisfactory partnership with its parents. It tries hard to accommodate the wide views and
opinions parents express and the formation of a Friends Association is a sensible devel opment.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

L eadership and management by | Developing well. The new headteacher has identified clear priorities for
the headteacher and other key | improvement in the Sandards and qudity of the teaching and learning. She
daff has made a strong impact in the short time she has been in the schoal.

New adminigiration procedures are effective. Key teachers advise and
support the others but thisis not developed enough.

How wdl the governors fulfil
thar respongbilities

The governors fulfil their statutory responghbilities.  They question and
check reports and know what the school does well and what the
weaknesses are.

The school’ s evauation of its
performance

The school has a clear view of what needs to be done and work has
dready started in some aspects. More needs to be done to identify the
role of key teachers.
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The gtrategic use of resources | The financid deficit inherited by the new headteacher causes the school
concern as it limits developments. The headteacher and the loca authority
have controlled the overspend and returned the school to an even baance.
Severd successful bids for funding are supporting developments in the
school.

There are enough gaff and resources are used efficiently and to the benefit of the pupils. There are not enough
resources for science and design technology and there are too few library books. The accommodation is very
spacious and clean. Itisused wel. The school gppliesthe principles of best vaue to a satifactory level.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved

- The children are happy to come to school and |- The amount of homework children are given.
they make good progress. - The range of activities offered to the pupils beyond
The teaching is good. their daily lessons.

The school expects the children to work hard |- The closeness of the school’ s work with the parents.
and achieve their best.

The school is heping the children become
mature and responsible.

Very few parents returned the questionnaire so the views are not truly representative. The inspectors agree
with their positive views. However, the inspectors adso agree that the range of activities outsde school hoursis
andl. There is a new policy for homework and parents have just recaived a letter tdling them what their
children will be doing. This is a good development as there was some uncertainty. The school works
gppropriately with the parents and provides a satisfactory range of information.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?

The school’sresults and achievements

1 Children who are in the Foundation Stage are likely to attain the early learning gods in mathematics,
physica development and cregtive development by the time they leave the reception class.  Ther sandards are
lower in language and literacy, persond and socid development and knowledge and understanding of the world.
They enter the nursery with standards well below average, except in physical development which is average, and
they make good progress in much of their learning but their sandards are gtill below average when they enter the
reception class. In the reception class the children make good progress in mathematics and satisfactory progress
in the other areas of learning. In previous years more time has been given to English and mathematics and less
work has been planned in the other areas of learning. The school has revised the planning and the learning for the
reception children and thisis giving them better opportunities to work in al the areas of learning through practical
activities

2. At the end of Key Stage 1, the 1999 test reaults for pupils aged seven give a mixed picture. The
children’s achievements were above average in writing and mathematics. In reading the results were below
average. Compared with amilar schools, results in writing and mathematics were well above average and
reading was average. In 1997 and 1998 the results varied from subject to subject without showing any clear
pettern dthough they were lower, overdl, than in 1999. At the time of the ingpection comparative data was not
available for the 2000 test results but these show that slandards have been maintained in writing and mathematics.
In reading the standard has improved and is now the same as the other two subjects. This shows that over time
the standards are improving in Key Stage 1. The work of the present Y ear 2 children seen during the inspection
shows that their reading and writing are average and their mathematics is above average. The class has fewer
children with well above average atainment than is typicd but their very enthusiagtic response to their lessons
enables them to make good progress and it is likely that they will reach above average sandards by the time they
take the testsin May 2001.

3. The 1999 test results for the pupils aged eleven dso give a mixed picture. The standards are average in
mathematics and science but well below average in English. 1n 1998 the results in dl three subjects dropped to
well below average but have risen since then. In the 2000 tests the mathemeatics and science results have risen
agan but have fdlen further in English. The school’s very thorough andysis of the English results show that the
boys scored very badly in the writing test with only 15% of them reaching the average levd for their age.
Compared with smilar schools, results for 1999 are above average in mathematics and science and below
average in English.  The work of the Year 6 children seen during the ingpection shows their English to be below
average and their mathematics and science to be above average. The higher standards in mathematics and
science reflect better teaching. For example the teachers show more confidence in choosing imaginative and
dimulating activities which will retch the children and quickly move them forward in their learning.

4, The targets set for the pupils in mathematics in 1999 and 2000 have been eadily achieved and more
chalenging targets have been set for 2001. In English the targets have not been achieved and have been
reassessed for 2001. Thetargets are now set by analysing what the children are likely to achieve if they are given
the right support. They are now st in consultation with the teachers of the Year 6 children and truly reflect what
the children can do.

5. The children’s progress in English, mathematics and science in Key Stage 1 in 1999 was good and it was
satisfactory in Key Stage 2, gpart from writing which was unsatisfactory. In September 2000 the teachers in
reception and Key Stage 1 were new to these age groups and their knowledge of what the children had already

Stanville Primary School - 10



achieved was hampered by the lack of an assessment system showing the attainments of individua children. This
interrupts the children’s progress. In Key Stage 2 most of the teachers are experienced at working with their
year groups and build effectively on what has gone before in mathematics and science. In English they are less
effective and this hinders progress.  In 1999 the teachers in Key Stage 1 raised the children’s attainment from
below average in reception to above average in Year 2 in writing and mathematics. In 2000 the progress in
reading showed sSmilar success.

6. The pupils with specia educationa needs achieve well for their abilities and those with individua learning
plans make good progress towards their targets. The range of very good provison ensures that the children’s
work is carefully monitored and evaluated and this is better than at the time of the last ingpection. The children
who need extra support in ther literacy and numeracy lessons are helped effectively. The children with English as
an additiona language make satisfactory progress, they are given sound support and their standards are
satisfactory. The higher achieving children are supported well in Key Stage 1 in mathematics and in Key Stage 2
in mathematics and science. In English there is lower achievement and fewer children are reaching the higher
levels in the tests than is typica. In Key Stage 1 boys and girls achieve equaly well. In Key Stage 2 the
achievement of boys and girls is the same for mathematics and science but very different for English. The girls
achieve high scores for reading (92% &t the average level) and low scores for writing (38%). The boys achieve
lower scores for reading (55% at the average level) and extremely low scores for writing (15%).

7. The children reach average standards for most of the other subjects of the curriculum. The standards for
at, music, history, geography, religious education and physica education are in line with Nationd Curriculum
expectations. In information communications technology the sandards are unsatisfactory athough the school has
recently fitted out its computer room and is ready to receive training for the teachers. In design technology too
little work was seen to judge the standards but there have been few planned developments to improve the
subject since it was found to be unsatisfactory during the last inspection in 1997.

Pupils attitudes, values and per sonal development

8. The school has continued to achieve sound standards in these areas of its work since the time of the last
ingpection. Mogt of the pupils have positive attitudes to the school. They enjoy being a school, they come to
school eagerly and they settle quickly in their classes. Mogt are attentive and interested in lessons and many are
keen to take up the opportunities and responsibilities offered by the school, as monitors, prefects, mediators or
school councillors, for example.

9. The pupils behaviour too is satisfactory. The mgority of pupils obey ingtructionsin class and around the
school and do asthey aretold straightaway. There are often high levels of noise as pupils tak while they work or
move about the building and this can disturb the concentration of themselves and others. Mogt of the pupils
know the standards of behaviour expected of them and have the salf-control to meet these standards. There are
asmndl number of children in some classes who have difficulties doing this. Behaviour in the playground at bresk
and lunchtime is dso satifactory. Although there are some arguments and disagreements between pupils, others
show concern for one another or help resolve differences. There was no evidence of bullying or racist behaviour
during the inspection and any ingtances of this are handled firmly by the school. There have been three temporary
exclusons in the last year. The children concerned are recelving a gresat deal of specidist support to help them
manage their behaviour.

10.  Thepupils persond development and relationships are good. They are given an unusualy wide range of
opportunities to develop their socid skills and sense of responsibility for the school community and they take
these up enthusiadticaly. Mediators and litter pickers, for example, are committed to their tasks, while members
of the school council mix easily with older and younger pupils and take their views serioudy. Mog of the pupils
are polite and friendly and get on well with one another and with adults. They are pleased to hear about others
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successes and often show concern for the fedings of others. In the infant playground, for example, Year 6 pupils
help the staff look after the younger pupils, bringing them in for trestment if they require firgt ad.

11.  Thelevd of the pupils attendance at the school is below the nationd average, dthough it is higher than it
was a the time of the last ingpection. Mot absence is caused by illness but some is due to families taking
holidays during term time. Many families do not provide a reason for their children’s absence and this has
resulted in an above average level of unauthorised absence being recorded. The pupils punctudity is
satisfactory. Mogt arrive promptly every morning, although there are anumber of persistent latecomers each day
who disrupt the start of lessons.

HOW WELL ARE PUPILSTAUGHT?

12.  Since the lagt ingpection there has been a significant improvement in the teaching. It is now good overal
and 20 per cent isvery good or excellent. Only four lessons were judged to be unsatisfactory.

13.  Inthe Foundation Stage the teaching is good overdl dthough it ranges from unsatisfactory to good. The
senior teacher, in the nursery, has a good understanding of the children’s needs and this encourages them to have
confidence. In the reception classes the teachers have less experience and are not always sure how to stimulate
the children effectively. In the nursery the children were having their first sesson when the inspection arted.
The teacher and nursery nurse give them good encouragement and provide a wide range of equipment for the
children to explore. This helps the children to experiment with resources and learn through investigation and
sampling a range of new Stuations. In the reception classes the teachers share many sessons and both aready
know the children well. They work from a planning system based on the nursery style and this provides very
good continuity for the children dthough it will not adeguately support the higher ataining children for long. The
teachers are good at much of the basic skills work. For example, in the nursery the children became very
involved in astory and in reception they enthusiagticaly joined in a counting rhyme. The teaching of spesking and
lisening is underdevel oped and the children make too little progressin this area.

14. InKey Stage 1 the teaching is mixed in qudity. It is good overdl though it ranges from unsatisfactory to
excdlent. The Year 1 class contains a very high proportion of children with specid educationd needs, including
some boys with behaviour difficulties. The supply teacher, who is with the class for this half term, has established
good class routines and is developing satisfactory relationships with most of the children. There are a few
occasions when the teaching and learning is interrupted by the bad behaviour of afew individuds. In Year 2, the
teacher is new to this age group but has made an excdlent beginning and is dready enabling the children to make
very good progress in dmogt dl of their lessons. His manner relaxes the children and his very high expectations
rase thar pace of learning. In a literacy lesson, for example, the children struggled successfully with difficult
levels of punctuation and the order of words in their sentences after an enthusiagtic yet very effective introduction
by the teacher. In both classes the basic skills of mathematics, reading and writing are taught properly but more
attention needs to be given to handwriting.

15. Mo of the teaching in Key Stage 2 is good though it ranges from unsatisfactory to excdlent. In some
classes the management is very good and the children listen and respond extremely well. In other lessons the
children begin to chatter at every opportunity and in some cases they do not quieten properly when the teacher
asks them to. Where the teaching is very good or excedlent the expectations are high and, athough the work is
chdlenging, the children confidently tackle it and explain clearly whet they are doing. This was seen in a science
lesson in Year 5 where the children described the processes used in testing fabrics for durability and waterproof
qudities. The teachers plan carefully, for example, in geography in Year 6, and thisis used to inform the children
about the lesson and ensure they are well motivated. When the teaching is good the children are questioned to
help them understand what is happening. In physica education in a Year 5/6 lesson the teecher helped the
children judge the qudity of their work by asking careful questions. Interesting activities that build on earlier
learning, for example, in the Year 3 history lesson, help the children degpen their understanding. In the lessons
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that were satisfactory the class management was not aways good enough and the children became noisy. In
some lessons the teachers did not use interesting or chdlenging activities and the children did not make enough
progress.

16.  There are opportunities for the children to work collaboratively and they organise themsaves well. In
science the Year 5 children worked in small groups to test and evauate the properties of various fabrics. They

managed this task very efficiently.

17.  Theteachers are good a developing the pupils skillsin numeracy through mentd arithmetic sessons and
in many cases the lessons build accurately on the children’s earlier learning.  The teachers help the children use
correct mathematica vocabulary and show them how to use the basic kills they are learning in new caculations.
The sKkills of literacy are not dways taught so well. The teaching of reading is better than writing. The group
reading sessons support the children well and help them develop new word skills. In writing lessons there is
sharply focused teaching in some classes which introduces new ideas or builds on earlier ones through lively
discussons and interesting tasks.  In other lessons the tasks are sometimes undemanding and the children are
eadly distracted. Some of the teachers do not provide the right level of work to chalenge the children and speed
their progress.

18.  The pupils with specid educationd needs have a suitable curriculum in line with ther individud
educationd programmes. These focus gppropriately on aspects of literacy and numeracy and on the
improvement of behaviour and concentration.  The teachers work in collaboration with the specid educeationa
needs co-ordinator to provide appropriate work. The class teachers oversee this work, which is sometimes
supported by the classroom assistants and sometimes by pupils being withdrawn to work with the co-ordinator
or the specia educationa needs assistant. There is very good liaison between the class teachers and the specid
educationd needs saff. The pupils recelve very good support from the specid educationd needs staff and this
alows them to gain in confidence and make good progress.

19.  Thehigher ataining pupils needs are often met well in both key stages but thisis not dways a successful
focus in lessons. Many lessons have a good pace and chalenging tasks are set to extend the learning of the
higher attaining children. For example, in many mathematics lessons the tasks are different for groups of children
depending on their earlier learning and this speeds their progress. In other lessons the pace drops and the
opportunities to sretch the higher attaining children are missed. Occasionaly opportunities are lost because the
teachers do not build on the enthusiasm or the knowledge of the children.

20.  Teaching that is good or better was seen in most subjects.  High quality teaching occurs in English,
mathematics, history, geography, science, physical education, design technology and information communications
technology. Some of the teachers are good in many subjects while others are good in some subjects and weaker
in others.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO PUPILS?

21.  The school meets its atutory requirements and teaches al subjects, including religious education,
athough some programmes of study for information communications technology are insufficiently developed. The
curriculum has been reorganised since the last ingpection as the coverage had become less thorough during recent
years. There were few schemes of work at the time of the previous ingpection and these are now in place. The
schoal fills out its own schemes with the schemes provided nationdly. Although there are dill some weaknesses
to be managed, the overdl qudity of the curriculum is satisfactory and the needs of the pupils are met.

22.  Thereis an appropriate emphasis given to the core subjects of English, mathematics and science and the
rest of the curriculum is dso given adequate time. The timetabling of literacy and numeracy lessons to follow
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immediately upon one ancther, producing two solid hours of concentrated effort, is afactor in the flagging pace in
some of the lessons. The other subjects are taught in short blocks of severd lessons a week and then left for a
number of weeks before being taught again. This system is working effectively for most of the subjects but does
not provide frequent enough lessons in information communications technology for the unsatisfactory sandards to
be improved. The provison for information communications technology is much improved since the lagt
ingpection as a new computer room has been opened and there are sufficient computers for the children. The
school iswaiting to join the Nationa Grid for Learning and this scheme will fund new resources. However, there
are many children with below average skills and understanding in this subject who need regular and frequent
opportunities to use the computers in order to raise their sandards. The provision for design technology, which
was unsatisfactory a the time of the last ingpection, has not been sufficiently developed and remans
unsatisfactory.

23.  The sthool has successfully adapted the nationally recommended strategies for literacy and numeracy in
Key Stage 1 and is providing an effective programme of activities to develop key skills in reading writing and
number work. In Key Stage 2 the numeracy drategy is effective but the literacy Strategy has had insufficient
impact in writing. The activities used to teach dl the core Kkills are particularly rich in Year 2 and in the teaching
of numeracy in Years5 and 6.

24.  The foundation curriculum for the children in the nursery and reception classes has been reorganised to
take account of the new early learning gods. The curriculum is chalenging for the children dthough the style of
learning, which is based on the nursery provision, may soon become insufficiently challenging for dl the reception
children as they gain in maturity and learning. The school’s new early years department is planning many
opportunities to build smoothly on the good nursery provison. The provison for language and literacy is sound
but more attention needs to be given to speaking and ligening. Persona and socia development is provided for
appropriately through the teaching. The provison for mathematics and physical development is good and it is
sound for creative development and knowledge and understanding of the world.

25.  The school provides a limited range of extra-curricular activities, dmost al sport, but there is very good
provison for the children before and after school in a club provided by the school and paid for by the parents.
The range of extra activities is small and a number of parents expressed their concern through the questionnaires
and at the meeting with the registered inspector. There are new plans for homework and parents have been
informed of the work the children are expected to do. The plans include an appropriate range of work.

Per sonal development

26.  The school makes sound provision for the pupils persona, socid and hedth educetion, as it did at the
time of the last ingpection. There isagood, new programme for citizenship and hedlth education which has been
introduced this term and circle time provides regular opportunities to discuss many topics. There is appropriate
provision for sex education across the school and there are plans for work on drugs awareness.

27.  Thereisagood range of links with the community, which are often of benefit not only to the children but
aso to those adults involved.  Through the volunteer readers scheme, for example, the pupils gain vauable
additiona help with their reading and get to hear first hand accounts of the volunteers experiences such as life
during the war. Some volunteers too are able to use their work in school as part of courses to gain additiond
quaifications. The school takes advantage of local facilities and businesses as well as the culturd opportunities
available in Birmingham to broaden the curriculum for its pupils.

28.  The schoal liaises gopropriately with receiving secondary schools to enable its pupils to settle smoothly
into the next stage of their education. There s little communication between the nursery and the playgroup on the
school’s dte but there are good links with the children’s families and these enable the youngest children to
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transfer easly. Good relationships have been developed with those colleges whose students work at the schoal,
so that teachers are provided with a good source of support in their classrooms.

Spiritual, moral, social and cultural development

29.  Ovedl the gandards of the spiritual, moral, sociad and cultural aspects of the school are sound. The
mora and socid aspects are good and stronger than the spiritual and cultural aspects. The last ingpection report
indicated that there was good provision in dl these aress.

30.  Spiritud development is promoted appropriately through the daily act of collective worship. There is a
programme for worship that effectively links the key stage assemblies with the classroom acts of worship. In
some ingtances the pupils recollections of previous acts of worship are used successfully to provide continuity
and progression. There were few ingtances of spirituality observed during these sessions and generdly the pupils
were given insufficient opportunities to reflect. In one Year 3's collective worship session the children were given
the opportunity to think quietly about opportunities to say thank you to someone during the day. The vast
majority of assemblies are Chrigtian in character and emphasise vaues such as belief, caring, sharing and respect.
There are some ingtances of visitors leading assemblies, such as the clergy, who enable pupils to see how faith
influences people's lives. The assembly programme shows very few references to other cultures or world
religions.  The effective links which the school has developed with some loca churches make a postive
contribution to the pupils spiritua development. Some lessons provide opportunities for children to develop
Spiritual moments and opportunities to ‘wonder’ and there are examples of thisin history, geography and religious
education lessons.

31. Thefogering of amora codeis well developed in most classes by an effective school code of behaviour
that is promoted and reinforced consistently. Each class reflects upon the school’s code and creates its own
classsoom code. Rewards and sanctions are also discussed by the classes and restated on classroom notice
boards. In the classes of the older pupils, work relating to citizenship and personal and socid education has
resulted in the pupils devisng rules for ther own families The rewards and punishments are farly and
consstently gpplied. The emphasis is upon pogtive reinforcement of good behaviour and pupils enjoy having
good work and acts acknowledged by their teachers and their peers. This is undertaken within the classroom
and at a weekly assembly which celebrates good work. Opportunities are dso provided for the pupils to reflect
on their behaviour and its effect upon others. The rdigious education and the persond and sociad education
programmes are also structured to teach the children about mora issues, fairness and justice.  Through their
behaviour in class and about the school, as well as in discusson of mord issues, the children show that they
understand the differences between right and wrong. They generdly treet each other and adults with courtesy and
respect. They co-operate well together. Some of the higher attaining pupils help other children spontaneoudy and
show kindness. The school has aso recently introduced a mediation project to give pupils the skills to reduce
conflict.

32.  The pupils socid development is promoted and developed through a broad range of school activities.
They are given many opportunities to take on responshilities, such as becoming a prefect or classroom monitor,
mediating to improve playground behaviour, setting up assemblies and, in particular, through membership of the
school council.  The children take these responsibilities serioudy and are pleased to discuss ther roles and
responghilities with vigtors. The schoal is currently developing further initiatives such as the anti-bullying policy.
Some curriculum activities are used successfully to foster the pupils socid development. The Year 5 and 6
classes have created interesting displays to celebrate interests and aspects of ‘About M€ which raises their sdif
eseem. The school has an extensve programme of residentid vists from Year 2 to Year 6 which help to
develop independence. There is a smdl range of before and after-school clubs and activities, which are mainly
sporting but include a computer club and reading support. The school runs various seasona sports teams. The
broad range of groupings employed by teachers in the classroom is used successfully to promote socid and co-
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operative kills. The school has developed good links with the community. The police and fire service vist
school and there are links with senior citizens, who are visited and vist the school to share their experiences with
the pupils. The community uses the school buildings and parents come to school to share educationa activities
through the ‘Inspiré project. Each year the children are actively involved in supporting a wide range of
charitable organisations through activities and functions to raise money. Saff relationships with the pupils are
good. The schoal isacommunity where al children are vaued.

33.  The school has made sound provision for the pupils to develop their experience of the loca cultura
tradition through vigits to the theetre and visits from peripatetic actors. Many visits to locations for learning are
included in the curriculum, such as museums, gdleries, historica locations and geographica fidd trips, both localy
and further afield. Some opportunities are provided for the pupils to examine works of famous artists. They are
introduced to the works of famous composers through listening to music in lessons and sometimes in assemblies
and hearing live peformances. Insufficient use is made of music in assemblies and some opportunities are
missed. Some opportunities are provided for the pupils wider cultural development through aspects of rdligious
education where other world religions are studied but the children’'s awareness of the range of cultures
represented in our society is under devel oped and opportunities are not provided for the children to develop their
understanding. The schoal’s resources for multi culture and other world religions are of good qudity and are
being extended but are not currently used to creste displays in public aress to show the bdliefs, traditions and
religious artefacts from other faiths.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

34.  Sincethelast ingpection, the school has continued to work hard to ensure the well-being of its pupils and
this is done effectively. One of its strengths in this work is the use of the specia needs co-ordinator to oversee
concerns and to cal on the services of outsde agencies when necessary. This is very successful. Many of the
policies for pastord care are outdated and no longer reflect nor guide practice in the school, but those which
have been recently revised are good and helpful. The attendance policy, for example, is known to staff, parents
and pupils and is closdly followed in the school’ s daily life. This means that saff are able to monitor abosence and
lateness accurately and target the help of the educationd welfare officer where it is most needed. The schodl is
currently focusing on improving the management of behaviour in class and in the playground. It has introduced
some good, imaginative new initiatives, such as the mediation scheme which helps pupils to help one ancther in
sorting out their differences. At present most staff manage behaviour effectively and conggtently, athough in
some classes the drategies used are not dways successful in motivating and controlling dl the children. The
school responds quickly and firmly to any instances of bullying or racism and makes good use of specidist
support such as the welfare officer to do this.

35.  The school’s daily routines run smoothly. Lunchtimes are efficiently organised and the young children in
the reception class are given very caring and attentive support from the midday and kitchen staff to enable them
to get used to the occason. Similar concern for the youngest children in the school is aso evident in the nursery.
There are good induction procedures for the new children including staggered entry and home vidits. This means
that the children can quickly settle in and fed a home. The school has only just begun to build up files on al the
pupils persona and academic development but most of the teachers and support staff know their children and
are aware of their strengths and weaknesses.

36.  Procedures for child protection are satisfactory. There is a named responsible teacher and loca
guidelines are followed. The headteacher has dso carried out training this term for dl the saff. The children are
taught about keeping safe through their persond, socia and hedlth education and in assemblies.  Arrangements
for adminigtering first aid are approprite. Good new procedures for hedth and safety have been recently
introduced and the school is kept very clean and is well maintained by the caretaker and his cleaning aff. The
types of locks and bolts on the outer doors in each corridor, while offering good security from intruders, present
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problemsif children need to get out of the building in an emergency.

37.  The school has improved its procedures for the assessment of the pupils attainment and progress but
there are still wesknesses. There are effective systems to track the children’s progress over time by comparing
test results a the end of each year. The information collected is used in Key Stage 2 to place the children in sets
for English and mathematics. The results of the nationd testsfor Year 2 and Y ear 6 are closgly examined and the
school has recently drawn vauable conclusons from this. Detailed andysis has reveded that the low test results
for English are due to serious underachievement by the boys. The school has acted quickly on these findings and
secured funding to improve the standards reached by boys.

38.  The mathematics co-ordinator has introduced an effective system to set the children targets in numeracy
and check if the targets are achieved. Thisinformation is to be used to set further targets. It will aso be used to
check if the children understood their work and if more help is needed. The school plansto extend this system to
support the literacy curriculum. There are no other strategies in place to assess the attainment and progress of
individua children as they move through the school. As areault thereis little information to help the teachers set
work of the right standards at the beginning of the year. The reading records kept by the teachers give
insufficient detail about how the children are learning to read and what they need to learn next. The teachers
marking is usudly up to date but rarely gives the children advice on how to improve their work.

39.  The school’s provison for specid educationd needs is very good. Contacts with externd agencies are
very good and dl the gaff are very well informed about individua pupil needs. The documentation shows that
the annua and trangtiona reviews are rigoroudy carried out. The parents are well informed by the school of
their child's progress and the provison that the school makes. Parents contribute to assessments and attend
annud reviews of statements.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

40.  Sincethetime of the last ingpection the school has maintained positive relationships with the maority of its
parents. They fed that their children are happy at school, that they are making progress and that the school is
gpproachable. These views are well founded. The pupils enjoy ther lessons and the other activities offered by
the school and they learn effectively. The teachers, support staff, adminigtrative saff and the headteacher are dl
readily accessible to parents and ded with them cheerfully and sympatheticdly. Some parents have concerns
about the use of homework and about the links the school has with them but these concerns are not found to be
judtified by the inspection evidence. Homework is used well to extend classwork in some classrooms and new
information for parents about homework has just been made available. The school works hard to establish good
links with its parent community. The worries expressed by some parents about behaviour, particularly in the
playground, are partly upheld by the ingpection but the school takes these worries serioudy and is taking postive
seps to diminate unacceptable behaviour. A very smal number of parents have very negative views about many
aspects of schoal life but these were found to be unjudtified by the ingpection team and are unhelpful to the
school.

41.  The school has developed some good dtrategies to involve the parents in its work and in their children’s
learning. The‘Inspire workshops are avery good example of thisin which parents and children study aspects of
the curriculum together, with the support of saff. The school dso makes efforts to involve parents in initiatives
such as its work on mediation and drugs awareness. The before and after school club indicates how the school
triesto be of useto the parents. Thisfacility isvery vauable to those parents with jobs outside the home.

42.  The school provides the parents with a satisfactory range and amount of information, athough it is
planning to overhaul a number of its documents, such as the prospectus and the governors annud report. The
prospectus contains al the details required by law, dthough there are afew minor omissons from the governors
report. The topic letters sent out this term are a good idea as they tdll the parents what their children will be
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covering and suggest ways they can help them. Reports to the parents on their children’s progress are
satidfactory overdl. They explain in detail the skills the children have learned in each subject and make some
suggestions for improvement. However, there is no consistent target setting and standards achieved are not
made clear. Consequently, the parents do not know exactly how well their children are doing or what they need
to do to improve. The parents of pupils with specid educationd needs are given every opportunity to find out
how their children are progressing and to be involved in their future development.

43.  The parents make a satisfactory contribution to the work of the school and their children’s learning. A
amal core of committed individuas works regularly in classes, while a good number has volunteered to become
involved with the newly formed Friends of Stanville School. Many attend parent teacher consultations, hear their
children read and ensure that homework is completed. This supports the efforts of the teachers and helps the
children to make progress. The negative influence of a very few parentsis well deflected by the school, dthough
this can be time-consuming and detracts from the school’ s everyday priorities,

HOW WELL ISTHE SCHOOL LED AND MANAGED?

44.  There has been a change in the leadership of the school since the last ingpection. The new headteacher
has been at the schoal for only two terms and she has dready achieved much in this short period of time. She
has a dear focus on improving the qudity of teaching and learning and the recent emphas's on gtaff training and
development in numeracy has dready led to higher andards of atainment in mathematics. Despite the over-
riding problem of the school’s financid difficulties, the headteacher has made a good dart in improving
management and communicetion gructures.  She has refined the school development planning process,
monitored and evaluated the work in classrooms and managed the budget. She has been capably supported by
the senior management team and by the governing body, who are committed and hard working. The governors
successtully fulfil the respongbilities required by law, apart from agpects of information communications
technology, and have an accurate picture of the school’s strengths and weaknesses. They andyse the schoal’s
results with the headteacher, for example, and discuss the reasons for the under-achievement of boys. The
specid needs governor plays a very strong and supportive role in the school, working closdly with the specid
needs co-ordinator. Specid needs provision is very well led in the school. The co-ordinator focuses on raising
standards of attainment and behaviour and liaises very well with class teachers about the pupilsin their charge.

45.  Therole of the curriculum co-ordinatorsin the school has been partly developed since the time of the last
ingpection, when it was a key issue for improvement. They now al have their own budgets to manage and are
required to contribute subject plans to the school development plan. The headteacher is keen to alow individuas
to take on respongbility for standards and qudity through delegation. She intends to strengthen the roles of both
co-ordinators and members of the senior management team in this way. However, job descriptions and
individual targets are not yet clear enough to enable key saff to take extra responshility with confidence and in
some aress, such as the dructuring of the timetables or the composition of classes, this has not worked
effectively. The headteacher has made a good start in evaluating the qudity of teaching in every class and is now
well placed to acknowledge some of the very good practice within the school. She is planning to share the best
work throughout the school. The staff are committed to school improvement and the headteacher has begun to
creste a sense of unity and shared ams.  There is now an effective system of staff briefings, staff meetings and
senior management team mestings, providing an gppropriate sructure for communication. There is dso a
planned programme of training. The school development planning process has been successfully opened out for
consultation amongst dl members of the school community, including pupils, using the school council, parents and
governors. The priorities contained in the school development plan are chosen well and are rdevant to the
school’ s needs, such as assessment, self-evaluation and behaviour management.

46.  The schodl’sfinancid management isnow good. The headteacher, with the support of the loca authority
finance officer, has got to grips with the school’ s deficit and has brought spending under control. As aresult the
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school’ s budget is due to baance this year, with only the historical deficit to be carried forward. All expenditure
is grictly monitored and al avenues of additiond funding are fully explored. The standards fund and specid
needs funding are used well to help improve the standards and provison. The many recommendations of last
year's audit report have been steadily and systematicdly tackled so that the school now has proper and
workable financid systems and the staff involved are fully accountable. The governors are now kept very well
up-to-date with the school’s financia podtion to enable them to make informed spending decisons.
Adminigrative saff provide good support to the schoal, liasing wel with gaff, pupils, parents and vistors. The
school applies the principles of best vdue well. As aresult of the budgetary difficulties, the school has become
accustomed to consdering the value for money obtained in every decison made. Results are compared with
other smilar schools, services offered by the school are assessed for feasibility and the parents are consulted on
school matters such as the school development plan and the quality of the nursery provision.

47.  The schoal is gppropriatdy staffed by suitably trained and qudified teachers to meet the needs of the
National Curriculum. Recent changes in gaffing have resulted in some internd reorganisation and temporary
gppointments in which the teachers expertise is not well matched to the pupils needs. It has aso been
necessary to arrange temporary leadership of some curriculum areas. The temporary posts are due to be
permanently filled soon. The teaching and support staff who work with pupils with specid educationa needs are
experienced and wel quaified and make a sgnificant contribution to the pupils progress. The number of
classroom support staff hours for the Size of the school is below average but these staff have a positive impact on
the school’ s work. Both classroom support staff and specia needs support staff are effectively inducted into the
school’s work by the specid needs co-ordinator. The staff with responsibility for administration, caretaking and
deaning make very effective contributions to the running of the school.

48.  There has been some training for lunchtime supervisors and more is planned. In line with performance
management policy, the new headteacher has conducted classroom observations of most of the teachers and
followed these with persond interviews and updated job descriptions. The newly qudified teacher has an
induction programme that meets the requirements. Much of the recent inservice training for the teachers has
concentrated on the introduction of the nationd numeracy srategy, to beneficid effect. There is a history of
teachers and support staff undertaking substantia further training to enhance their expertise, for example, support
gaff who have undertaken nationa vocationa qudifications and curriculum leaders who took part in leadership
courses. The record of the school in encouraging parent helpers to study for qudifications and become
classroom assigtants is good. The school received an Investors in People award for its training programmes in
1998.

49.  The school’s accommodation is very good overdl. It is spacious and provides rooms for specidist

teaching. Some classrooms are cramped and sometimes made more so by the furniture arrangements. Neither

the library nor the information and communications technology suite are timetabled for use by dasses and as a
result they are much under used. The under use of the library was criticised in the previous ingpection report.

Access to the hdl is congrained by the adlocation of too much time, by the catering managers, to lunchtime
preparation and clearing up. The internal decoration of the school is in good order and it is kept very clean.

Good use is made of classroom and corridor wals for displaying and celebrating the pupils work and for
recording eventsin the life of the school. The grounds are dso pacious, providing ample hard and grassed areas
for breeks and for physical education including an adventure playground for the younger children and some sedts.

A pair of temporary classrooms provides facilities for a pre- and post-school club for pupils and for a playgroup.

The school has plans to improve upon the bleskness of the larger playground. The externa decoration of the
building isin apoor Sate and the surface of the larger playground isin need of attention.

50. Thereisasatisfactory range of resources for most subjects and these are mostly well organised. Thereis
unsatisfactory provison for science and design technology. This redtricts the children’s access to the full range of
activities needed for these subjects. The library has a barely adequate non-fiction collection for the size of the
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school and some of these books are out of date. The fiction collection in the library and for more advanced
reeders is unsatisfactory. The information and communications technology suite is equipped with mostly second-
hand computers but these are adequate until the school qualifies for grants under the nationd grid for learning
scheme. Good use is made of externa resources, for example, visiting sports coaches, the loca swimming pool
and library and educationd vigits that enhance the school’ s curriculum.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

51.  In order to maintain the improvements aready put in place by the school the following points should be
included in their action plan by the headteacher, saff and governors:

D raise the standards and improve the pace of progressin Englishin Key Stage 2 by:
expecting clearer and longer answers from the children and teaching them how to use subject
terminology more accurately and confidently; (paragraphs 67, 81)
improving the teaching of spelling, grammar, punctuation and handwriting and ensure the children write
a greater length and to a higher standard in the extended writing lessons, (paragraph 73)

2 improve the sandards in information communications technology in Key Stages 1 and 2 by:
- implementing the key issuesfor action from the last ingpection;
ensuring al classes use the computer room and the resources regularly to learn and develop thelr
skills, knowledge and understanding; (paragraphs 105,106)
providing training for the teachers in using the current resources; (paragraphs 105, 108)
developing ways of usng information communications technology appropriately in the curriculum
subjects; (paragraphs 84, 89, 106)

3 srengthen and clarify therole of key teachers by:
ensuring targets and timescales ae included in job descriptions and pinpointing  required
developments; (paragraph 45)
providing increased opportunities for subject co-ordinators to disseminate the best practice throughout
the school; (paragraph 45)

4 improve the assessment procedures by:
checking and analysing and recording the children’s stlandards and progress as they move through the
school, especialy in the core subjects of English and science; (paragraph 38)
developing ways of informing the next teacher about each child's standards and progress. (paragraph
38)

(5) improve the provision for developing an understanding of culturd diverdty by:
widening the scope of assemblies to consder other religions as wdll as Chridtianity; (paragraph 30)
including greater opportunities in religious education lessons to compare world religions, (paragraphs
33, 121)
displaying more widdly the range of artefacts that represent different cultures. (paragraph 33)

In addition to the issues above, the following are less significant wesknesses that should be considered for
incluson in the action plan:

improve the provision for design technology and ensure satisfactory standards of attainment by:
providing arange of basic and essentia resources to support the subject; (paragraph 97)
providing appropriate training and support for teachers to improve their subject knowledge;
(paragraph 108);
develop the provison for the children’s socid and emotional development, spesking, listening and writing in
the reception classes; (paragraphs 55, 57, 58 )
improve the emergency exitsin the school; (paragraph 36)
improve resources in science (paragraph 90) and in the library; (paragraph 71)
improve the children’s attendance figures. (paragraph 11)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 65
Number of discussions with staff, governors, other adults and pupils 56
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor
9 12 34 39 6 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’sroll Nursery YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 15 259
Number of full-time pupils eligible for free school meals 0 92
FTE means full-time equivalent.
Special educational needs Nursery YR-Y6
Number of pupils with statements of special educational needs 0 3
Number of pupils on the school’s special educational needs register 1 91
English as an additional language No of pupils
Number of pupils with English as an additional language 9
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 18
Pupils who left the school other than at the usual time of leaving 18
Attendance
Authorised absence Unauthorised absence

% %
School data 92.9 School data 1.0
National comparative data 94.1 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1

Year Boys Girls Total
Number of registered pupilsin final year of Key Stage 1 for the latest reporting year 1999 23 20 43
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 19 19 20
Numbers of pupils at NC level 2 Girls 19 19 19
and above
Total 38 38 39
Percentage of pupils School 88 (72) 88 (81) 91 (72)
at NC level 2 or ahove National 82 (80) 83 (81) 87 (84)
Teachers' Assessments English Mathematics Science
Boys 17 18 19
Numbers of pupils at NC level 2 Girls 19 19 19
and above
Total 36 37 38
Percentage of pupils School 84 (81) 86 (60) 88 (81)
aNC level 2 or above National 82 (81) 86 (85) 87 (86)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Y ear Boys Girls Total
Number of registered pupilsin final year of Key Stage 2 for the |atest reporting year 1999 22 21 43
National Curriculum Test/Task Results English Mathematics Science
Boys 8 10 16
Numbers of pupils at NC level 4 Girls 15 18 17
and above
Total 23 28 33
Percentage of pupils School 53 (47) 65 (43) 77 (56)
at NC level 4 or above National 70 (64) 69 (58) 78 (69)
Teachers' Assessments English Mathematics Science
Boys 9 13 18
Numbers of pupils at NC level 4 Girls 17 18 18
and above
Total 26 31 36
Percentage of pupils School 59 (54) 70 (49) 82 (56)
at NC level 4 or above National 68 (64) 69 (64) 75 (70)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils Fixed period Permanent
Black — Caribbean heritage 5 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 2 Indian 0 0
Pakistani 4 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 218 White 3
Any other minority ethnic group 15 Other minority ethnic groups 0

Thistable refersto pupils of compulsory school age only.

Teachers and classes

Qualified teachers and classes: YR -Y6

This table gives the number of exclusions of pupils of
compulsory school age, which may be different fromthe

number of pupils excluded.

Financial information

Total number of qualified teachers (FTE) 13 Financial year 1999

Number of pupils per qualified teacher 20

Average class size 27 £
Total income 651582

Education support staff: YR-Y6 Total expenditure 661533

Total number of education support staff 5 Expenditure per pupil 2121

Total aggregate hours worked per week 100 Balance brought forward from previous year -11596
Balance carried forward to next year -21547

Qualified teachers and support staff: nursery

Total number of qualified teachers (FTE) 1
Number of pupils per qualified teacher 32
Total number of education support staff 1
Total aggregate hours worked per week 30
Number of pupils per FTE adult 15

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

Theteaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.
The school is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Number of questionnaires sent out 220
Number of questionnaires returned 26
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
65 23 8 4 0
61 27 8 4 0
46 39 1 4 0
42 31 15 12 0
4 38 8 0 0
50 35 1 4 0
65 23 8 4 0
50 23 8 4 0
35 42 19 4 0
35 39 11 4 11
38 46 11 0 4
46 31 8 11 4
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

52. The overdl atanment of the vast mgority of the children in the Foundation Stage is unsatisfactory, as it
was a the time of the last ingpection.  Although the children come into the nursery with a range of attainment,
their overdl leved of ahility is well below average except in aspects of physcd development which is average.
In the reception class the children’s overdl leve is below average. They make good progress in both classes
and |leave reception with average attainment in mathematics, cregtive development, physica development, early
reading and aspects of knowledge and understanding of the world. Ther atainment in socid and emotiond
development, spesking and listening and early writing is unsatisfactory and these areas do not receive enough
emphasis. The main factor in the children’s good rate of progress has been the good teaching they receive from
the teachers and nursery nurses but therr unsatisfactory attainment in speeking and listening reduces the
children’ s success in the other arees.

53. Atthetime of the ingpection the nursery children were beginning their induction into the school and had all
arived by the end of the ingpection week. The reception children are in two classes with teachers new to the
age group. The Foundation Stage curriculum is planned adong identical lines for al three classes which includes
a good baance of directed activities and opportunities for investigation and play. There is a draft policy that
gives good guidance and dearly identifies the way the children will learn. There is insufficient information about
how the older or higher attaining children will work towards the Nationa Curriculum during the year.

54. There are good resources in the nursery class but the reception class has fewer resources and the
children have less choice. Thereislittle use made of natura or everyday objects, which would be familiar to the
children and would usefully increase the range of resources. The teaching and learning in the outsde aress is
under developed and concentrates amost entirely on physica development.

Per sonal, social and emotional development

55. Thisareaof learning is given appropriate attention but many of the children are unlikely to reach the early
learning god's by the time they leave the foundation stage. In the nursery the new children play by themsdves
exploring the classroom. They usudly play near others and watch each other but rarely work together. On one
occasion however one boy helped another lift a pushchair over the train set in order for him to push his toy
away. The nursery children have drinks and a biscuit together and amost dl of them understand they can only
have one biscuit. They wait so that they can dl begin together and St comfortably with the gtaff. In the
reception class the children are interested in each other and play nearby each other happily but there is very little
co-operation. The children tend to look after their own needs rather than consider others. For example, when
playing together they sometimes take the nearest bdl rather than run after their own and push each other off
resources if they want aturn. They are aware of the classroom rules and routines but many of the children are
dow in responding to ingructions and show very immature behaviour. For example, in whole class sessons
children try to concentrate but have difficulty in dtting dill for many minutes and are very easly digtracted.
Some of the children in reception try to play together but do not know how to respond to the immature
behaviour of others.

56. Theteachinginthisareais satisfactory overdl with some good teaching in both the nursery and reception.
The staff respond gppropriately to most situations and show the children how to behave. They are encouraged
to gt together and shown how to share. The teachers ingg that the children listen and encourage them to
contribute to lessons.  Sometimes the teacher’s questioning is not clear enough for the children to respond
confidently and the children often remain dlent or point rather than speeking. The reception children are not
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expected to pour their own drinks or pass the biscuits round and so they lose this opportunity to develop thelr
socid ills
Communications, language and literacy

57. The pupils datanments in this area are mixed. The children's spesking and listening and writing
development is below average and they are unlikely to achieve the expected gods. They are likely to reach
them in reading. Many of the children in dl three classes have unclear speech and it is hard to understand them.
In play activities they usualy spesk confidently to the adults and a minority of them speek at length. However,
many of the children communicate with very short statements or actions and often respond to questions with
single words. When one boy was asked what he liked about the outside play area he was unable to respond
but showed his preferences by running around a track repeatedly calling “Seel” meaning, “Look a me because
thisiswhat | like” The children confuse tenses and use a smdl range of nouns and verbs. There are areas for
the children to play write but they do not often choose to play there. In the nursery the children are able to use
the pencils and make scribble patterns but there is little understanding of the purposes of writing. In the
reception classes the children are beginning to copy their teachers writing and attempt some of their own but
thisisdill a avery early sage. They understand the meaning of writing and know that words are different from
pictures. The children respond well to books. They enjoy stories and listen to each other’s replies to
questions. They are able to relate to the events in the story and link stories with their own experiences.

58. Theteachers show good skillsin telling and reading tories to the classes. The lessons are interesting and
the children are encouraged to contribute. In the reception classes the children look at the words and learn to
follow astoryline. The children are given many opportunities to speak and listen but this weeker area does not
receive sufficient attention. The daff often accept single word answers and do not demondtrate longer
responses.  There are occasons when the children are not provided with clear enough questions and they
become confused and reluctant to answer.  Writing is taught systematicaly and the teachers provide work for
the children to copy but there are few occasions when the teachers demongtrate and explain the processes of
writing. The records for the children from the nursery have been midaid so the teachers in the reception classes
cannot identify the early stage of skill and understanding reached by the children.

Mathematical development

59. The children’s overd| atanment in mathemdtics is average and they are likely to meet the nationdly
expected gods. Mos of the children arrive in the school with well below average development in mathematics
but they make good progress during the Foundation Stage. In the nursery they listen closely when the teacher
talks about how many biscuits there are and checks with them if enough drinks have been poured. During their
play activities many of the children explore the mathematica resources such as shaped bricks which fit precisdy
into holes on a board and toy tape measures. Many children have poor spatial avareness. For example, they
will try and push toys through gaps that are much too narrow. In reception the children try hard to match
fingers to numbers in counting rhymes and a few are able to count forwards and backwards to five during the
songs. They can copy repesating patterns of two colours but are unable to explain what they have done.

60. The teaching of mathematics is satisfactory and sometimes good. In the nursery there are many
appropriate activities provided that challenge the children’s thinking. There are fewer resources in reception
and the teachers show less experience but the direct teaching chalenges the children appropriately. The
teachers question the children and show what is to be done, for example, in creating dternate patterns, but
sometimes the resources are insufficiently stimulating.  Good teaching was seen when the children were given
colours to hold and asked to rearrange each other to form the correct pattern. This captured everyone's
interest and good learning occurred.
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Knowledge and under sanding of the world

61. The children’s atanment in this area is mixed but it is below average overdl. Although some of the
children arrive in the nursery with an appropriate awareness of the world around them, the mgority of the
children are unfamiliar with paint, crayons and congruction toys and have little awareness of ther own
neighbourhood. They use a range of musica instruments to make and repeet sounds and find this interesting
and exciting. In the reception class the children show an average understanding when using the computer and
are able to contral the mouse properly when making pictures. They can describe how they travel to school but
have alimited range of vocabulary when talking about trangport. During a story session the children understood
that pictures of snow meant that the story was about a cold day but had little more to contribute. By the end of
reception the children can draw pictures of plants they have seen and seeds they have planted but the range of
work islimited.

62. Theteachinginthisareais satisfactory overdl and it is good with the computers. Mogt of the learning in
the nursery comes from the good discussions with the teacher and nursery nurse and the group sessons in
reception. The gtaff draw information from the children through careful questioning and remind them about what
has dready been said. When the children work in smaller groups the learning is sometimes less successful as
the groups are very smdl, sometimes two children, and thereislittle discusson.  The teachers show sengtivity in
encouraging the children and helping them to recdl the discusson. The play activities support this areawell in
the nursery and the children explore and investigate the resources. In the reception classes there is unsupported
play that sometimes does not extend the children’s learning and the children repest earlier activities.

Creative development

63. The children’s attainment is in line with the expected standards for their age but the programme of
activities is limited in the scope it gives them for individua expresson. Much of the work in the nursery is
directed by the staff and the children follow earlier designs or contribute smal parts to alarger picture. When
the children paint fredy they show an interest in the colours and pleasure in using the resources but their
attainment is below average. In the reception classes the children show a satisfactory control of the resources
as they fill in their own shapes with blocks of colour. They concentrate well on these task but do not talk much
about their work when the staff join them. The teachers support the crestive tasks well. They ask questions
and enable the children to increase the detall of their work. A computer program supports the children’s art
work but, as yet, the children are Smply exploring the resource and making sweeping random patterns as they
learn to control the mouse. In the nursery the children have free access to a range of musica instruments and
they use these to investigate sound.

Physical development

64. The children have a satisfactory level of physical skills linked to their movements. They are active and
use gppropriate control. In their outsde play they move with awareness of space and avoid collisons well.
They move with care and precison. The nursery children can direct ther bikes and scooters well and co-
ordinated themselves effectively to use the toys with a partner. The reception children use the climbing
equipment gppropriately and they show satisfactory balance and poise. They can throw and kick balls and are
beginning to learn how to catch them. When using smdl tools the children in the nursery show less ill than is
typica but in reception the children have learned to use the resources confidently and to control them carefully.
The gaff provide frequent opportunities for the development of physical skills and offer a range of resources.
The outsde sessons in the reception classes focus entirely on physica development and are ingppropriately
regarded as extra playtime. This Stuation is under review and greater teacher intervention is planned.
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ENGLISH

65. By the end of Key Stagel the pupils have made good progress and begun to catch up with nationa
averages in reading and to exceed them in writing. When compared with smilar schoals, the 1999 figures show
the pupils atainments in reading to be in line with the average and in writing to be well above average. These
are good results for the pupils, many of whom enter Key Stage 1 with well below average killsin English. At
the time of the ingpection, comparative data was not available for the 2000 tests but the indications are that the
sandards in Key Stage 1 have been maintained. The overdl trend for Key Stage 1 is upwards but the
percentage of pupils reaching the higher level 3 in reading is well below the nationd figure, epecidly for boys.
Whilg the overdl percentage of pupils reaching level 3 in writing is above average, this is not true for the girls.
At the end of Key Stage 2, the 1999 nationa test figures showed well below nationd average attainments in the
English tests, especidly for boys. When compared with smilar schools, the results are dill below the average.
The 2000 figures indicate some improvement upon 1999. Since the last ingpection, standards in Key Stage 1
have been maintained but not in Key Stage 2 in writing.

66. As measured by the National Curriculum tests and supported by the evidence of this inspection, Key
Stage 2 does not build well enough upon Key Stage 1, especidly in writing. The test results a the time of the
previous ingpection were smilar to those reported now for Key Stage 1 and better for Key Stage 2. The
nationdl trend is of annual improvement in the test scores but the school’ s results in Key Stage 2 have not kept
pace with those improvements, especidly for the boys.

Speaking and listening

67. The children’s ligening skills are satisfactory in both key stages. They mostly pay close atention to their
teachers but are less good at listening to other children. This is often because the teachers ask most of the
questions and the responses are directed at them, rather than the rest of the class. The children’s spesking skills
are mogtly unsatisfactory. They too often communicate in one-word answers and are not often expected by
their teachers to develop sufficiently accurate or extended speech. In lessons where the teachers demand fuller
responses and correct speech, the children’s speaking skills are much improved. When reading aloud, some
children are developing an expressive tone to enliven the text, but this is not the expectation of dl of the
teachers. The school has recognised these wesaknesses and introduced “circle time” in part to promote
improvements in spesking and listening. The children do not lack confidence and are happy to participate in the
lessons and in group work and to volunteer ideas and answers.

Reading

68. Mog of the children make steady progress in their reading through both key stages. Reading skills are
successfully taught during the dally literacy lessons and through the group reading sessons.  Reeding is
supported by collections of group and individud reading books which, except for the find dages ae
appropriately graded. The children’s knowledge of phonics is satisfactory and they have good levels of
confidence and interest. The overdl picture is of many children reading a about the expected levels for ther
ages but of few exceeding those levels.

69. A reading programme encourages children to read a home and some parents give good support. There
are very effective support structures for children who are reading at below average levels and need extra help.
The specid needs co-ordinator and her team of support saff are very well organised and skilled and their pupils
make good progress. Some children cheerfully attend for extra help before school starts in the morning and
severd volunteers from a nationa organisation vist weekly to work with other individuds. Records of the
children’s progress in reading are sparse and the receiving teachers a the beginning of this academic year were
not well enough informed about the levels the pupils have attained.
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70. The school’s higher ataining, older readers are not sufficiently challenged at the top end of the colour
coding system which includes too few of the more demanding books that these pupils need. The fiction
collection in the library does not support these readers because it is of poor qudity and disorganised and with
very limited access. The children do make regular viststo the loca public library, however.

71. The schoal is fortunate in having space for alibrary. This is furnished with suitable book cases and the
non-fiction collection is organised according to the standard Dewey system. The non-fiction collection is bardly
adequate for a school of this Sze and some of the books are out of date. It is augmented for some subjects by
books in topic collections in the teachers resources room but these books are not accessible to the children,

other than when the topic is being taught. The fiction collection in the library is in a poor date. There is a
computerised loan system for the non-fiction that has yet to be extended to include the fiction and which,

reportedly, has not been in operation for some time. The library is not timetabled for use by classes in the
school and, as areault, is rarely visted by pupils. The library co-ordinator has worked hard to ensure that the
non-fiction is properly organised and thereis no reason for the library to be so little used.

Writing

72. The standard of children’s writing in Key Stage 1 is good. It is well above the average for smilar
schools.  Writing is not well enough developed in Key Stage 2 and the standard reached by Year 6 is
unsatisfactory. Few of the current Year 6 pupils appear to be on course for average levels of attainment in the
Nationd Curriculum tests in the summer 2001, unless they make condderable improvements in the time
remaning.

73.  Inboth key stages, the school has rightly built into its timetables extra sessons for the children to develop
their skills in extended writing. These are more successful in Key Stage 1 than in Key Stage 2. In Key Stage
1, the purpose of the sessonsis capitalised upon so that the children have more opportunities to write at grester
length than can be provided in the dally literacy lessons. In Key Stage 2, some of these sessons are merely
extensons to the literacy lessons, with too much ingtruction from the teacher and too little time for the children
to write. Samples of extended writing from last year show some good examples but the extent of the teachers
intervention is not always clear. During the ingpection, many of the Years 5 and 6 pupils, when unaided,
demondrated inadequate skills of spdling, grammar and punctuation. Their handwriting is often poor.
Opportunities for extended writing in other subjects are not aways grasped. There are some good examples
from some rdigious education lessons but the work in history and geography from last year, reveds few
examples of sugtained argument, description or analyss. There is little evidence of word processing in the
pupils books from lagt year.

74. The standard of handwriting is satisfactory at the end of key stage 1 but the children are not taught a
joined hand. In Key Stage 2, the teaching of handwriting is spasmodic and too few children adopt joined
writing. Many are ill a level 2 (the expected leve for Year 2) in Year 6. Even where a class does some
hanawriting practice, the teachers do not ingst on this better writing in everyday work, ether by the pupilsor, in
some cases, by the teachers themselves.

General

75. Mo children work hard and behave well in their English lessons and most teachers are able to maintain
areasonable pace. The quality of teaching in the literacy lessons ranges from satisfactory to excellent and the
average overdl is close to good. In these lessons the teachers are effectively implementing the Strategies of the
nationd literacy programme. In both key stages, the best lessons were characterised by high expectations of
what the children should be able to do and the pupils responded by working hard and meeting their teachers
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expectations. The teachers introduce texts to the children in a simulating manner and plan interesting activities.
As aresult the pupils are enthusiastic and make good progress. There are some wesknesses in some of these
lessons, including not maiching well enough the group tasks to the atainments of the pupils. In the more
ordinary lessons there is a tendency for some teachers to talk too much in the opening sections which reduces
the time available for the pupils to do their part of the work. The need for more accurately matching the work
to the range of pupils prior attainments is not dways recognised in Key Stage 2 despite the sets containing
wide differences in attainment. Homework is set regularly, including spelling and reading and, for the older
children, tasks from a homework textbook. It has not been possble to judge the effectiveness of the
homework as the ingpection has falen too early in the academic yesr.

76. The teachers day-to-day assessments are not generaly focused on Nationa Curriculum levels so the
extent of the children’s learning needs as measured by National Curriculum expectations is not well enough
known. The marking of children’s work is done regularly but varies in quality between the teechers, asit did at
the time of the last ingpection. The best marking helps the children to see what they need to do to improve their
work. The less helpful marking gives praise without explaining why. Records are adequate but not sufficiently
used to inform the planning of lessons. During the ingpection, severd teachers in Key Stage 2 had no
information on the attainments of individua children in their dlasses or sets.

77. Theco-ordinator for English is a knowledgesable and expert teacher and a good model for her colleagues.
She is keen to promote improvements but has had no non-contact time in which to observe and guide
colleagues or to monitor and evaluate standards in the subject dthough thisis planned for later in the term. She
collects samples of work but these give but alimited view. There is a separate co-ordinator for the library who
has put a great dedl of timeinto its organisation. The two co-ordinators liaise with one another but the roles are
too separate.

78. Resources for the teaching of English include a sound range of books for learning to read and an
adequate collection of dictionaries and textbooks but a barely adequate non-fiction library collection and
unsatisfactory provision of fiction for the more cagpable readers. The subject is enhanced by thestre trips and
vigting authors.

MATHEMATICS

79. The standards achieved by the children at the end of both key stages are above average and they are
above average in severd of the other classes. Mogt of the children enter Key Stage 1 with average skills in
mathematics. For example, they can count to ten and sometimes beyond and can write the numbers and are
beginning early addition and subtraction. Mogt of them have completed work naming smple shapes and have
completed early forms of measurement.

80. By the end of Key Stage 1 the children have made good progress. In the 1999 natiord teds their
attainment was above the nationa average and well above the average for smilar schools. The nationd trends,
over the past four years, are upwards. The school’s results in Key Stage 1 have fluctuated above and below
the nationd picture but show an improving standard. In the tests for 2000 the high standards have been
maintained with a larger proportion of the children reaching a higher than average level. In 1999 the boys did
less well than the girls but the school has largely corrected this. There is till atendency for the girlsto do alittle
better than the boys which is different from the nationa picture in which boys and girls reach the samelevd. At
the end of Key Stage 2, the 1999 nationd tests show a dightly weaker picture than in Key Stage 1, indicating a
dower rate of progress. The results matched the nationa average and were above the average for smilar
schools. The overdl trend in Key Stage 2 is of strong improvement. Until 1999 the results were below or well
below average and they have risen sharply during the past year. In the tests for 2000 the results have risen
again and are especidly good for the higher attaining children but a the time of the ingpection there were no
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nationa comparative figures available.

81. The previous inspection reported that the standards of attainment were average in Key Stage 1 and
above average in Key Stage 2. The current ingpection evidence shows that standards are above average for
both the Year 2 and Year 6 children and this particularly highlights the improvements in Key Stage 1.
Throughout the schoal the children are developing confidence in identifying how to work out number problems
and caculations and are able to explain what they are doing. In the Year 2 class the children are able to use
their numeracy skills to arrange confidently two digit numbers in vertical and horizontal patterns representing
parts of a hundred square. They can order random numbers according to vaue. They are less confident when
using mathematics terminology and are just beginning to follow their teacher’ s example when making reference
to terms such as digit, order, value. In the Year 6 class the mgority of the children use numbers competently
and can play complex games recognising the answers to caculations including fractions, decimals, squares and
square roots. They choose a range of methods when deciding how to work out answers and most can use thelr
timestables.

82. Thequdity of the teaching is satisfactory overdl with particularly good teaching in Years 2 and 6. Where
the teaching is very good the teachers are very clear about what the children are to learn and they know exactly
how to teach it. They have very good knowledge of mathematics themsdaves and are able to see quickly any
difficulties and help the children. The work is chalenging and the teachers plan interesting ways of developing
the tasks to keep the children well maotivated. As a result, the children are becoming confident, particularly in
Year 2, about explaining their caculations or number patterns and they work very hard to try to succeed with
their tasks. In the more ordinary lessons the children are sometimes not managed so well and often begin
chatting together, the work is not always designed for the range of ability groups in the sets and some of the
children are not chalenged enough. As a result, the children do not make fast enough progress and their
dandards are not as high as they could be. Where the teaching is unsatisfactory the management of the classis
week and there is too much noise, the children do not listen properly to the teacher and they miss some of the
important information. In the lessons they do not work with gppropriate attention and make Sow progress.

83. All of the teachers prepare their lessons well and plan tasks that are appropriate for most children in the
group. In Key Stage 2 the children work in mixed age sets. This means that there are wide age groups and
levels of attainment in each set and the work does not always suit the needs of dl the children. In addition there
are high numbers of children with specia educationd needs gathered together in some sets and this crestes
difficulties on occasion. The support saff are very experienced and work very well dongside the teachers to
help the children. This arrangement works very wel. The children with specia needs generally make sound,
and sometimes good progress as aresult of the careful support they receive.

84. The co-ordinator works well to support mathematics. She is knowledgeable and teaches the subject
very well. She has introduced a detailed and useful assessment scheme for mathematics which ensures that
there are targets for each class or set to work towards and these are checked regularly to find out how well the
children are doing. The teaching has been monitored by both the co-ordinator and the headteacher as a means
of rasing the dandards. The very good teaching that was identified has yet to be disseminated throughout the
school. There is very little evidence that other subjects, including information communicetions technology, are
used to support the mathematics curriculum and thisis an area dready identified by the school for development.

SCIENCE
85. By the end of both key stages, te pupils atanments in science are above the naiondly expected

gandards dthough they are less secure in experimental and investigative science in both key dages. The
teachers have dready recognised this and are working to raise standards in scientific investigation.
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86. Andyssof the national tests results for the past four years shows that standards in science in Key Stage
2 have risen from very low in 1996 to above average in 1999. The test results for 2000 show that dl the girls
achieved the expected level and 30 per cent of them went on to achieve a higher than average level; 80 per cent
of the boys achieved the average level with 50 per cent going on to alevel 5. Performance at Key Stage 1 in
1999, based upon teacher assessment, indicates that the proportion of pupils achieving level 2 was at the
nationa average but the proportion of children achieving level 3 was below the nationd average. This is an
improvement on the last ingpection but the pupils written work is variable in quality and the presentation is often
unsatisfactory.

87. Scienceistaught wel in both key stages. The teaching is good by the end of Key Stage 1 and generdly
good or very good in Key Stage 2. A characteristic of the teaching of sciencein both key stagesisthe practical
nature of much of the learning and the simulating contexts that support the work. The pupils enjoy this
approach. They concentrate well and work with an gppropriate pace dthough in afew classes participation in
practica activitiesistoo noisy. A Year 2 class used data-capture software together with probes to measure the
levels of sound produced by musica instruments. Years 5 and 6 investigated the properties of fabrics to sdlect
appropriate materials to make climbing wear. A Y ear 3 class ate some samples of food to test whether incisors,
canine or molar teeth were used to prepare food for digestion. These contexts and others resulted in the pupils
being very motivated in their learning. They generdly collaborate well in practicd tasks and the older pupils
demondrate an ability to organise themsalves well in group activities.

88. The teachers have good subject knowledge. The scientific knowledge and understanding are taught
securely and the detailed scheme of work ensures coverage of the Nationa Curriculum. Thisis an improvement
gnce the lagt ingpection.  The pupils are taught gppropriate scientific language. The scientific recording of
investigation methods and findings is generdly wel taught. The children are taught to use gpparatus and
equipment correctly and to measure with precison. In experimentd and investigative science, the skills of
observing, predicting, testing and recording are taught well but the task is frequently illugtrative rather than
investigative, with the teacher exerciang too much control, for example, sdecting equipment, structuring
experiments and providing the framework for planning and recording the work. These practices limit the pupils
progress in exploring their own ideas, making choices and presenting information in different ways. The
curriculum leaders are aware of this weakness and the development of investigetive science is a current priority.

89. The lesson dructure is based upon the literacy lesson's format and is proving to be effective. The
knowledge and skills are clearly identified and the pupils know the purpose of the sesson. The activity is
clearly defined with a time-target and the find session darifies the learning and consolidates the children’s
understanding. As aresult, the planning is sound and often good. This approach is contributing successfully to
the raising of standards. Those pupils with specia educationd needs are effectively supported in class by well-
targeted planning and good specia needs teaching and they make good progress. Insufficient opportunities are
provided in science for pupils to use computers for data handling and presenting scientific information. The
schoal is now wel resourced with data-logging equipment and the work seen in Year 2 illugtrates how
effectively it can be employed. There are dso insufficient opportunities for pupils to use computers for
information retrievd, for example, from CD ROMs.

90. The school is moving towards using the optiona nationdly provided science scheme. In those classes
where the scheme has been adopted, the pupils are given more scope to write up accounts and present findings
in their own way. Since the lagt ingpection, planning for the long term has improved and is now stisfactory.
The schoal is successfully using results from previous national and other tests to modify teaching and to raise
dandards. The resources for science are inadequate. This particularly affects the development of investigative
science where pupils are expected to salect and use resources independently.

91. Thesubjectiscurrently led by two temporary co-ordinators following the recent departure of the science
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subject leader. These co-ordinators have good subject knowledge, high expectations for raising standards and
clear intentions for developing investigative science.

ART

92. The pupils gandards of attainment in art in both key stages are average. Displays around the school
show that the pupils have developed satisfactory skills in a range of techniques and media  Standards overal
have been maintained since the previous ingpection, dthough there is ill insufficient three-dimensiond work.
Only one art lesson was observed.  Judgements on the children’s attainment are based on teachers planning,
work on display and discussion with teachers and pupils.

93. In the one lesson seen, the activity was well supervised and timely interventions were made when the
pupils needed advice. The children showed a sound understanding of the need to evauate their work.
Improvements were seen during the lesson as they learned to mix and blend colours straight onto the paper,
producing different hues and tones of hot and cold colours which formed a background to their skeletd tree
collages. A drength of the art curriculum is the range of work done in the style of well known arttists. The
pupilsin Year 6 have produced good quality portrait work in the style of Picasso. In Year 2, the pupils base
some of their work on that of Matisse and Warhol. Thiswork is of a particularly high sandard. Effective links
are made with other curriculum aress, for example, pupilsin Years 3 and 4 paint portraits of Tudor monarchs
as part of their work in higtory. Younger pupilsin Year 1 make prints using leaves and sponges. The pupils
show a keen sense of colour and tone through their art work. There are, however, too few opportunities for
them to use clay or to work in three dimensions. The children are introduced to the use of sketchbooks but
there are inconggtenciesin their use and in the qudity of the work contained in them throughout the school.

94. The co-ordinator has recently revised the school’s policy for art. The policy and the scheme of work
give support to teachers when planning their work. The co-ordinator is beginning to make a collection of the
pupils work that is ussful when checking the standards that the pupils achieve. There is not yet enough
checking of the amount and variety of pupilsS work to ensure both consgtent progress and that levels of
attainment are maintained as children move through the school.

DESIGN AND TECHNOLOGY

95. Asonly one lesson was observed during the inspection and very little work retained from the previous
yedr, it is not possible to form a judgement on standards or on the qudlity of teaching and learning in design and
technology.

96. The previous inspection reported that attainment in desgn and technology was below nationd
expectations at the end of both key stages and the mgjority of pupils showed unsatisfactory progress. As other
subjects have been given priority since then, the school has taken very little action to improve the provision for
design technology.

97. The co-ordinator is able to lead the subject successfully. He has good subject knowledge, which was
demongrated in the one lesson observed. He has correctly identified the training needs for staff and the
insufficient and poor quality resources for congtruction, food and textile technology. He hasrightly replaced the
school’s inadequate scheme of work with the nationally provided scheme and has demondrated in his own
practice how it can be adapted to meet the needs of the school. The work undertaken on shelters, with Years
5 and 6, was well integrated into the history study of the Second World War. 1t was well planned to ensure
congruction skills, knowledge and understanding were developed in focused practica tasks. The pupils
demongtrated enjoyment and understanding in thislesson. The use of the new ‘blocked’ timetable provides the
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pupils with sufficient time to design, make and evauate successtully.  This is an improvement on the previous
timetable and will ensure that the subject is taught regularly in al classes.

GEOGRAPHY

98. The pupils standards of atainment have been maintained in geography since the last ingpection.  They
remain average in both key stages.

99. Only two lessons were observed in Key Stage 2 and none in Key Stage 1. The inspection judgements
are made from an andysis of the pupils work, the teechers planning and discussion with pupils and teachers.
The pupilsin Year 2 show a good knowledge of weather patterns and can use smple maps to find information.
The Year 1 pupils make plans of their bedroom and an imaginary play garden. In their lesson on weather
patterns in Year 3 and Year 4, the pupils learn to use gppropriate vocabulary to describe climatic conditions.
Through their study of India, the pupils in Year 5 have a good understanding of how the environment affects
people' slives. By the timethe pupilsarein Year 6 they are able to extract information from brochures, atlases,
ordinance survey and relief maps and postcards to form opinions about the climate, economy and activities of
people working or living in amountain environment. In thislesson the children gpplied their literacy skillswell to
produce posters and leaflets to promote safety awareness for visitors to the Lake District Nationd Park. Good
links are made with the mathematics and higtory curriculum, for example, when caculating distances from
Birmingham airport to other mgor cities in the United Kingdom and when drawing a detalled plan of
Tutankhamun's tomb.  All the children, including those with specid educationa needs, make satisfactory
progress.

100. In the two lessons observed the teaching was at least satisfactory and in one lesson it was very good.
The pupils responses aso were at least satisfactory and in one of the lessons they were very good. In that
lesson, in Year 6, the pupils were highly motivated, worked quickly and behaved very well. The teacher made
high demands of the children to extend and accelerate their learning. Very good rel ationships contributed to the
confident and positive atmosphere established in the class.

101. The policy and scheme of work are helpful to teachers in ensuring that each year’s work builds on that
covered the previous year. The co-ordinator is temporary and there is not yet sufficient checking of the
sandards that pupils attain as they move through the school. Overal there are sufficient resources to support
the teaching of geography, except for the provison of globes. The pupils vigt Stes of interest, for example,
Year 2 pupils visted Birmingham arport. From time to time pupils make resdentid vigts as part of ther
environmenta work.

HISTORY

102. The pupils attainment and their progress are satisfactory. Since the last inspection, the standards have
remained the same. Only two lessons in Key Stage 2 were observed during the ingpection. In addition to
lesson observation, judgements are based on a scrutiny of the pupils work, resources, displays of work in
classrooms and teachers planning and on discussion with the teachers and pupils.

103. In the two lessons observed, the teaching in one was good and in the other, in Year 6, it was excellent.
In that lesson the teacher had excellent subject knowledge and used resources well to maximise the pupils
interest. The pupils learning was further accderated by skilful questioning which both consolidated and
developed their knowledge and understanding of what life was like during the second world war. The pupils
enjoy their history work and are fascinated by the way the pattern of peopl€'s lives changes according to the
period of time they live in. By the end of Year 2, through their work on the Victorians, the children are
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beginning to develop a sense of chronology. Pupilsin Year 3 and 4 can explain how the lives of peoplein the
past are different from their own. Their studies of the Tudor period show the development of their skills of
enquiry as they find out about laws, crime and punishment.  Through their study of the Ancient Greeks, the
pupils in Year 5 show good understanding of the development of democracy and know about legends and
myths. The pupils with specid educationd needs participate fully in the planned activities and make satisfactory
progress in both key stages. Some good application of literacy skills is seen in the work of Year 5 and 6 as
they describe the Jarrow marches. Good links with the history curriculum are dso made during the teaching of
the literacy hour through studying the story of ‘ Friend and Foe' by Michael Morpurgo.

104. The co-ordinator for history is temporary. The policy and scheme of work support the teachers
planning. Currently, the qudity of the teaching and learning is not monitored, therefore, there are no checks on
the standards that the pupils attain as they progress through the school. This is an underdeveloped part of the
co-ordinator’ srole. Good use is made of educationd vists, for example, to Aston Hall as part of work on the
Tudors. Resources are adequate overdl, with good topic boxes to support the teaching and learning.

INFORMATION TECHNOLOGY

105. Standards in information communications technology are below the national expectations in both key
stages. The current work of the Year 2 pupilsis of a high standard but the pupils records and previous work
show that they have not learned enough overdl to reach satisfactory standards. In Key Stage 2 the pupils
previous work and records show that not enough time is given to the subject and the requirements of the
programme of study are not met. This is very smilar to the findings of the last ingpection. The school has not
improved the unsatisfactory standards found in Key Stage 2 during the last ingpection and the standards overadl
in Key Stage 1 have fdlen. Thisisin part due to insufficient funds but information communications technology
has not received proper atention and it is not identified with sufficient priority in the school development plan.

106. Only one lesson was seen in Key Stage 1 and none were seen in Key Stage 2. The quality of teaching in
the Year 2 lesson was excellent. The teacher uses the recently acquired resources within the information
communications technology suite to good effect. During the lesson the projector was used to show the class
how to control the on-screen turtle within a Logo environment and then pairs of pupils collaborated to create
control programs. They were well supported by additiona adults. The pupils are very enthusiastic and make
rapid gains in knowledge and understanding. Information communications technology is occasiondly used to
support learning in other subjects but the skill levels required to manage the resources are not demanding
enough. The tasks for which the technology is employed could often be more easily completed using paper and
pencils. The blocked timetable does not properly support information communications technology as the
children do not use the resources often enough to improve their skills and understanding at a satisfactory rate.

107. The school is now in a srong postion to make rgpid headway in developing the information
communications technology curriculum. The subject is led well. The co-ordinator has involved the school with
svead outsde agencies, commercid organisations and information technology initiatives. The sengble
purchase of some second hand computers and a projector means that the staff can now use the computer suite
to teach skills knowledge and understanding to the whole class. Classroom based equipment is available to
apply those skillsin other subjects. The recent acquisition of some hand-held computers has meant that pupils
have more access to keyboards and applications to develop their competence. The co-ordinator has good
subject knowledge.

108. The record keeping system that was introduced last year is helpful in showing the frequency of use and
the range of activities the children experience. The school has yet to include skill acquisition or standards of
performance in these records. The scheme of work needs to include information retrieva, in particular the use
of CD-ROM, and communication. Within the next year the schooal is due to receive new computers under the
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National Grid for Learning project and will be linked to the Birmingham Grid for Learning. The s&ff are to
receive training for the teaching of information communications technology in the following year. There are
aufficient resources in place for some gaff training to begin & once. There is urgency, as the criticiams of the
1997 inspection have not yet been corrected in this core area of the curriculum.

MUSIC

109. It was possble to view only three music lessons during the ingpection, providing insufficient evidence
upon which to judge the overal standards. One of these lessons, in Key Stage 1, was excdllent, with such a
high leve of teacher expertise and enthusiasm that the pupils achieved above average sandards of singing and
knowledge of musica notation. Another lesson, in Key Stage 2, was successful because of the teacher’s good
subject knowledge which promoted satisfactory learning about rhythm, pulse and composition.  The third
lesson, involving three Key Stage 2 classes and a vidting pianist, concentrated upon the learning of songs for a
harvest festival. This was satisfactory. There is no evidence in the pupils work from last year of any written
tasks in compogition or about composers or insruments. Reportedly, the school’s productions are very
popular with parents.

110. Resources for music teaching are adequate, with a range of tuned and untuned percussion instruments
avallable. The musc room offers a useful space for lessons. The vigiting pianist brings congderable kil to the
accompaniment of Snging.

111. Opportunities to enhance the culturd life of the school through music in assemblies are not grasped.
There isno snging or playing of instruments and the recorded music played to children as they enter and leave
is not aways referred to.

112. In the previous ingpection, music was described as satisfactory, with some good teaching. The few
lessons obsarved this time indicate thet this has been maintained. Since the earlier ingpection, insrumental
teaching has been organised for those pupils whose parents wish it. The school offers lessons in strings, brass
and woodwind instruments. Thisisagood step forward.

113. The co-ordinator is keen to promote music in the school. Using tape recordings and teachers
evauations, she seeks to keep in touch with standards. The co-ordinator has an inadequate budget from which
to maintain the teaching resources.

PHYS CAL EDUCATION

114. It was not possible to observe more than a very few physica education lessons during the inspection.
These indicate that overdl standards are satisfactory and that there is some good and very good work.
Reportedly, about 90% of last year's Year 6 pupils could swim the required 25 metres, which, judged by the
standards reached in schools generdly, is alower than average figure.

115. The lessons observed included indoor work, for example, to develop sequences of movement, a good
sesson in which older pupils were required to solve problems that required teamwork and outdoor lessons
incorporating games skills. In the best lessons, the teachers expertise enabled them to lead at a good pace,
making the pupils work hard and achieve sound and sometimes good standards with little or no time wasted on
inappropriate behaviour. For example, in a Year 2 class, the above average attainments of the pupils resulted
from the teacher’s purposeful and demanding teaching which had very clear learning objectives. This lesson
was aided by the enthusiagtic participation of the support staff and the pace ensured that the pupils made full use
of every minute. By the end, these pupils were well exercised. In the less good lessons, the pace was
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sometimes dow because the teachers were unsure how to move the teaching forward. As a result, the pupils
were insufficiently chalenged and noise and behaviour problems surfaced.

116. There are two temporary co-ordinators for the subject until a new appointment is made. Meanwhile, the
teachers are working from the school’s scheme of work which considerably pre-detes the latest requirements.
Current standards also reflect the reduction in attention the subject received in the recent past whilst the
Nationa Curriculum requirements were rlaxed. The school’s new timetable provides gppropriate amounts of
time for the standards to improve but the smultaneous scheduling of four classes a a time when the hdl is not
available produces unreasonable demands upon the available equipment and, during the ingpection, three
classes were disturbing one another on the playground.

117. In most lessons observed, both the staff and the pupils were appropriately and safely dressed for physical
education but in some lessons this was not the case. In addition, some children did not have suitable kit and, as
result, missed the lessons and therefore missed their entitlement to part of the National Curriculum.

118. Standardsin physical education have been maintained since the last ingpection when they were described
as satisfactory. At that time, no out of school physica education activities were reported but there are now
severd, including visting sports coaches, football for girls and some inter-school matches, which are temporarily
curtailed until the new co-ordinator is appointed. The schoal is planning to set up an orienteering course in the
grounds, which will be a good deve opment.

RELIGIOUSEDUCATION

119. The pupils atanments are in line with the expectations of the local Agreed Syllabus for both key stages.
This is the same as a the time of the previous ingpection. No lessons were observed at Key Stage 1 and
judgements on the standards were made by talking with the pupils, looking at the teechers planning, the pupils
earlier work and the school’ s scheme of work

120. The school usesthe localy Agreed Syllabus and there is an effective scheme to support the continuity and
coverage of work. The curriculum is, a times, enhanced by the classsoom acts of worship, when these
incorporate moments to wonder and reflect.

121. Theteachingissound. The knowledge of the Chrigtian religion is taught appropriately but the knowledge
and understanding of other mgor world faiths is taught less securdly dthough thisis better in Year 6. InaYear
4 class a pupil from the Skh faith was intrigued to find a symbol of her rdigion and this prompted some
research into the symbols to be found within the Gurdwara. This was insufficiently supported or developed by
the teacher. The teachers generdly have a sound knowledge of the Chrigtian faith and are developing their
knowledge of other mgor world faiths.  In the Year 6 lesson the pupils compared different versons of the life
of Mohammed and considered why he is regarded as a messenger and not a deity. The lesson was effective
because of the teacher’ s sound subject knowledge.

122. In some lessons there is a tendency to impart the facts with insufficient time for pupils to reflect upon the
content and there are some missed opportunities for wonder to be drawn from the content. When reflective
time is alowed, the children have the confidence to consder deeper issues. In a Year 3/ 4 class a puplil
wondered why God let Jesus get hurt and in a Year 3 class some pupils expressed wonder at the shape and
beauty of a scalop shel. Pupils in both key stages enjoy their religious education lessons, especialy when
artefacts, symbols and illugtrations are employed, and the work is presented in an interesting fashion. The pupils
have a good dttitude to the subject. They contribute readily to discusson. They can recount stories they have
been told, restate information that they have been given and apply previous learning. The presentation of their
work is varied and at times marred by poor handwriting. In those classes where the work is systematically
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collated into afile, pupils are able to recal previous work and to build upon it.

123. The resources are used dfectively to illugtrate and illuminate lessons but insufficient use is mede of the
collections to create digplays around school to develop pupils awareness of the multi-cultural and multi-faith
society in which they live. The resources for religious education are good with artefacts, photographs and
posters of good quaity and these are being further developed. Visgtors to schoal, in particular representatives
of loca churches, and visits to places of worship enhance the resources for religious education.

124. The co-ordinator has provided sound guidance and a ussful scheme of work that is firmly rooted in the
agreed syllabus. She has created a good range of resources and a programme for the school’ s Act of Worship
athough this needs to take greater account of a wider range of faiths. After an absence from school for a
sabbatical year, she is now re-establishing an overview of the gaff’s subject knowledge and how closely the
scheme of work is being followed.
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