INSPECTION REPORT

HALLOW C of E PRIMARY SCHOOL

Hallow, Worcester

LEA arear Worcestershire

Unique reference number: 116882

Headteacher: Mrs S Foster-Agg

Reporting inspector: Mr Clive Drake
2442

Dates of inspection: 18 - 22 February 2002

[ ngpection number: 222021




Full ingpection carried out under section 10 of the School Inspections Act 1996



© Crown copyright 2002

This report may be reproduced in whole or in part for non-commercia educational purposes, provided
that al extracts quoted are reproduced verbatim without adaptation and on condition that the source
and date thereof are stated.

Further copies of this report are obtainable from the school. Under the School Inspections Act 1996,
the school must provide a copy of this report and/or its summary free of charge to certain categories
of people. A charge not exceeding the full cost of reproduction may be made for any other copies
upplied.



INFORMATION ABOUT THE SCHOOL

Type of school:
School category:
Agerange of pupils.

Gender of pupils

School address;

Postcode:
Telephone number:

Fax number:

Appropriate authority:

Name of char of governors.

Date of previous ingpection:

Infant and Junior
Voluntary Aided
5to11

Mixed

Main Road
Hallow
Worcester
WR2 6LD
01905 640354

01905 640354

The governing body

Mr P Jackson

February 2000

Hallow C of E Primary School - 4



INFORMATION ABOUT THE INSPECTION TEAM

Team members Subject responsibilities Asp_e(?t_ _
responsibilities
2442 | Clive Drake Registered English What sort of schoal is
Inspector Informetion and It?
communicetion The school'sresults and
technology pupils achievements
Design and technology How wdl isthe school
Geography led and managed?
History What _shoul d the school
do to improve further?
Music
9417 | Elizabeth Owen | Lay inspector Pupils attitudes, vaues
and persond
development
How well doesthe
school carefor its
pupils?
How well doesthe
school work in
partnership with
parents?
18346 | Rod Bristow Team ingpector Mathematics How wdl are pupils
Science taught?
Art and design Hovy good are the
. . curricular and other
Physical education opportunities offered to
Foundation Stage pupils?

Equa opportunities
Specia educational needs

Hallow C of E Primary School - 5




The ingpection contractor was.
Staffordshire and Midlands Consortium

The Kingston Centre
Fairway

Stafford

ST16 3TW

Any concerns or complaints about the ingpection or the report should be raised with the inspection
contractor. Complaints that are not satisfactorily resolved by the contractor should be raised with
OFSTED by writing to:

The Complaints Manager

Ingpection Qudity Divison

The Office for Standards in Education
Alexandra House

33 Kingsway

London WC2B 6SE

Hallow C of E Primary School - 6



REPORT CONTENTS

PART A: SUMMARY OF THE REPORT

Information about the school
How good the schoal is
What the school doeswell
What could be improved

How the school has improved since its last ingpection

Standards

Pupils attitudes and vaues

Teaching and learning

Other aspects of the school

How wél the schoal isled and managed
Parents and carers views of the school

PART B: COMMENTARY
HOW HIGH ARE STANDARDS?

The schoal’ s results and pupils achievements

Pupils attitudes, values and persond devel opment

HOW WELL ARE PUPILSTAUGHT?

HOW GOOD ARE THE CURRICULAR AND OTHER

OPPORTUNITIESOFFERED TO PUPILS?

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

HOW WELL DOESTHE SCHOOL WORK IN

PARTNERSHIP WITH PARENTS

HOW WELL ISTHE SCHOOL LED AND MANAGED?

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

PART C: SCHOOL DATA AND INDICATORS

PART D: THE STANDARDSAND QUALITY OF TEACHING IN

Hallow C of E Primary School - 7

Page

13

18

21

25

26
27

32

33



AREASOF THE CURRICULUM, SUBJECTSAND COURSES 39

Hallow C of E Primary School - 8



PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Hallow isa Church of England Aided Primary School for boys and girls aged between four and 11.
The schoal is Stuated in the village of Halow, near Worcester. Pupils come from Hallow, other
nearby villages and suburbsin the north of Worcester. It is smdler than average for a primary
school, having 134 pupils on rall, 19 of whom were under five at the gart of the school year. The
number on roll shows a small reduction of seven pupils since the previous inspection in February
2000. With an admission limit of 30, the school appearsto be under-subscribed. However, the
building of two additiona classrooms has led to the admission limit being raised as from September
2001 and numbers on roll have not yet had time to increase to reflect the capacity of the building.
Pupils are organised into five mixed age-group classes. There are no pupils from minority ethnic
backgrounds. Just over 13 per cent of pupils are on the school’ s register of specia educationa
needs and none has a stlatement of specia educationa need. Both these figures are below the
nationa average for primary schools. The nature of pupils specid educationa needs varies, but
includes specific learning difficulties, sensory impairment and autistic tendencies

Children’ s attainment on entry to the reception classis around average overdl, dthough it varies
from year to year because of the comparatively small numbers of pupilsin each year group. The
percentage of pupils who are entitled to free school mealsis below two per cent. Thisfigureisvery
low, but is not an accurate indicator of socio-economic circumstances because the loca education
authority does not supply ahot meals service and the school believes that many parents do not clam
their entittement. The school experiences a high leve of pupil mobility, so the pupilsin an age group
can dter Sgnificantly asthey move through the school. Since the last ingpection, haf of the teaching
daff has changed. Changes include the appointment of a new headteacher in April 2001. Currently
the post of deputy headteacher is vacant and a member of staff isfilling the post on atemporary
basis.

HOW GOOD THE SCHOOL IS

Thisisarapidly improving school. The leadership exercised by the headteacher and governorsis
very good and the management of the school has a clear focus on improvement. The school has
developed an effective programme for analysing and evauating what does and does not work well.
It is successfully using this information to improve the quality of provison and raise dandards. The
school’ s srategies for ensuring educational incluson and equdity of opportunity are very good.
Teaching and learning are now consistently good and standards at the age of 11 are average or
better, and risng. At the time of the last ingpection, the school was identified as having serious
weaknesses. These no longer exist and the strengths of the school far outweigh the areas for
development. The school provides satisfactory value for money.

What the school doeswedll

Very good leadership and management by the headteacher and governors are effectivein
supporting teamwork and promoting improving standards.

The vast mgority of teaching is good or better, o pupilslearn effectively.

Pupils attitudes towards school and their learning are both very good.

The pupils mord, socia and cultura development is very good and relationships are strong.
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What could be improved

Standards in information and communication technology throughout the schoal.

The monitoring and evauation of subjects other than English, mathematics and science so that
provison and standards can be improved further.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has improved well sinceit was last inspected in February 2000 and was identified as
having serious weaknesses. Improvement since April 2001, when the current headteacher took
over the management of the school, has been very good. Practicdly dl of the key issuesfor action
identified by the last ingpection have been addressed successfully. The leadership and management
of the school have been improved and are now strengths, although monitoring in some subjects
requires further development. One consequence of the very effective management has been the
sgnificant improvement in the quadlity of teaching throughout the school, which is now very good for
children under five and good in the rest of the school. This recent development has been effectivein
rasing standards, especially for older pupils. Procedures for making, recording and using
assessments and for managing behaviour have been developed wdl. All pupils now have equdity of
access to the curriculum and the school’ s accommodation has been considerably enhanced.
However, gandards in information and communication technology are still too low across the school
and remain akey issuein thisingpection. The school iswell placed to manage its own improvement
further.

STANDARDS

The table shows the standards achieved by pupils a the end of Y ear 6 based on average point
scoresin Nationa Curriculum tests.

compared with
Performancein: all schools similar Key
schools
1999 2000 2001 2001

English D D D E well above average

above average
mathematics A B D E average

below average
science D D C D well below average

moO @>»

Halow Schoal is smaller than most other primary schools and the number of pupilsin each year
group is comparaivey low. This meansthat the results of one or two pupils who do particularly
well or badly can move resultsto either above or below nationd averages. This needs to be borne
in mind when interpreting the school’ sresults for asingle year. Peatterns of results over a period of
two or more years provide a more accurate picture of standards overdll.

The combined evidence over the last three years indicates that standards for 11 year olds are below
the nationd average and have improved a a much dower rate than schools nationdly. The standards
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for 11 year oldsin 2001 measured by nationd tests were below the nationd average in English and
mathematics and broadly average in science. When compared to schools that have alow
proportion of pupils eigible for free school medls, sandards were well below average in English and
mathematics and below average in science. However, as the take-up of free school meals may be
influenced by the local education authority’s policy of not supplying ahot meals service, these
comparisons need to be viewed with caution.

I nspection evidence shows that standards for older pupilsin the schoal are rising in the three core
subjects of English, mathematics and science as aresult of determined and concerted effort by the
leadership and management of the school. Standards for 11 year olds are now around average in
English and above average in mathematics and science. Although targets set for English and
mathemétics are very demanding, they should be met in 2003 if improvement continues at the same
pace asis currently the case. Standards of work in information and communication technology are
unsatisfactory for 11 year olds because the digtribution of computers around the schooal inhibits
progress. No judgements could be made about attainment in design and technology, music and art
and design because insufficient evidence was collected. In geography, history and physica
education standards are typicd of those expected for 11 year olds.

The performance of pupils aged seven in nationd assessments in 2001 was well above averagein
reading and writing and very high in mathematics, being in the top five per cent of schools nationdly.
In teacher assessmentsin science, attainment was aso very high. Pupilswho are currently in Year 2
are performing above nationaly expected levelsin dl three core subjects. The differencein
comparative attainment a Hallow, with saven year old pupils performing better for their age than the
11 year olds, isof long standing. It is beginning to be eroded by the recent improvements that have
taken placein the qudlity of teaching for older pupils.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils attitudes are very good. They enjoy coming to school and
respond positively in lessons. They are well motivated, keen to learn
and want to do their best.

Behaviour, in and out of Pupils behaviour is good both in lessons and around school. They

classrooms are polite, well mannered and helpful.

Persond development and | Personal and socid development are both good. Relationships
relationships throughout the school are good.

Attendance Attendance is excdlent and punctudlity is very good.

Attitudes, behaviour and persona development are mgjor strengths of the school and contribute
ggnificantly to the pupils learning and the standards they achieve.
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TEACHING AND LEARNING

Teaching of pupilsin: Nursery and Reception Years1l-2 Years3—-6
L essons seen overdl Very good Good Good

Teaching and learning are good overdl and literacy and numeracy kills are taught well. The qudity
of teaching was satisfactory or better in dl the lessons seen. In 35 per cent of lessons teaching was
very good and in three per cent teaching was excellent. Teaching was judged to be very good for
children under five and good in the ret of the school. Overal, the teaching of mathematics was very
good and in English teaching was good. The qudity of learning matches dosdly the qudlity of
teaching observed, with dl pupils, including those who have been identified as having specid
educationa needs, making at least good progress.

The best teaching is characterised by planning which includes very clear objectives for what pupils
are intended to learn that are shared with the class and activities that meet the needs of dl pupils. In
these lessons, teachers have high expectations and the effectiveness of their direct teaching and
skilful questioning move al pupils on & agood raein ther learning. Relationships between teachers
and pupils are good and behaviour iswel managed. The qudity of teachers marking is consstently
very good and hel ps pupils understand what they do well and what they need to do to improve. The

school meets the needs of dl pupils, including those with specid educationd needs, well. Where
teaching was not quite so effective, teachers subject knowledge was less secure, activities did not
build so well on learning and the pace for lessons set by teachers was less chdlenging.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment
The quality and range of the | The school offers abroad curriculum, with al pupils receiving their
curriculum full entittement. The curriculum is enriched by very strong community

links, particularly with schools abroad.

Provison for pupils with
Specid educationa needs

The school makes good provision for these pupils. Thereisan early
identification of need and effective programmes of support are
planned to match individua requirements.

Provison for pupils
persond, including spiritud,
moral, socid and culturdl
development

Very good overdl. The school promotes persond devel opment well.
Internationa links that the school are developing are enriching the
culturd provison to an unusud extent. Staff and pupils worked
together to create schoal rules and an effective behaviour palicy.
Pupils enjoy routine tasks and carry them out responsibly. The
school makes very good provision for socid, mora and cultura
development. Opportunities for promoting spiritual development are
good.

How wdll the school cares
for its pupils

Thisisacaring school that takes effective steps to ensure the pupils
well-being and safety. Procedures for assessment are good and the
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school is adept at using the information it gethersto plan for future
developments.

The school has, correctly, focused on improving provison in English, mathematics and science and a
subgtantia proportion of curriculum timeis dlocated to them. This has limited opportunities for
development in some other subjects and provison does not reach the high sandardsin evidence in
the core subjects. Teachers know their pupils well and assess their progress very thoroughly.

Linkswith parents are good. Parents are satisfied with the effectiveness of the school and
gppreciate the recent improvements that have taken place in the qudity of provision and the school’s
ethos. They now fed very welcome in schooal.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- | The headteacher provides very strong and effective leadership, and a
ment by the head teacher | clear sense of purpose that creates a strong sense of teamwork among
and other key gaff gaff, pupils, governors and parents. Together, these have led to
recent but marked improvement in many areas. Coordingtion in some
subjectsis not as effective asit is in English, mathematics and science.

Very good. Governors are particularly well informed about and fully
involved in the management of the school. They provide very strong
and active support for the headteacher and staff. The governors fulfil
thelr statutory respongibilities.

How wdll the governors
fulfil their respongbilities

The school’s evaluation of | The school has developed good systems for gathering and analysing
its performance information about how well it is doing in English, mathematics and
science and has an accurate view of its strengths and the areas where
it needs to improve. Evauation in most other subjectsis not so well
developed.

The drategic use of Thg schgol makes good use of the resources available to it in order to
achieveits plans for development.

resources

The school isvery well led by the headteacher and governors. The school’ s response to the
concernsraised in the last ingpection has led to considerable improvements being made. Staff and
governors have developed a clear focus on improving what the school does. Developments have
been of such ahigh qudity that areas that were serious weaknesses at the time of the previous
ingpection are now strengths. The school applies the principles of best vaue to dl areas of school
life. Learning resources are adequate. The good match of teachers and support staff to the
demands of the curriculum and the very good accommodation are factors that contribute to the
school’ s success.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved

the strong leadership of the headteacher - therange of out-of-school activities
pupils like coming to school

the gpproachability of the staff

the good qudity of the teaching

the high expectations of work and behaviour

The schoal has the support and confidence of parents. The findings of the inspection team confirm
the positive views of parents. The team disagrees with parents regarding their views on the range of
activities outsde lessons and believes that, given the limited number of gaff, the range of such
activitiesisimpressve.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

The school was ingpected hafway through the spring term when pupils had been in ther
present classes for dmost haf of the school year. Most of the pupils had had the timeto
become very settled in their classes and with their teachers. Work that had been completed
during the current academic year was available for examination. However, the curriculum
framework that has been adopted by the school comprises haf term units, often with some
subjects, such as higtory and geography, dternating in emphasis. This resulted in the amount
of work in specific subjects available for scrutiny from each class being dependant upon which
topic cycle was being followed. This, and the way that the school’ s timetable was organised,
led to insufficient information being collected in some subjects to enable the team to make a
secure judgement about teaching, learning and standards.  Judgements are based on the
andlysis of the school’ s performance data, scrutiny of pupils work, both in their books and on
display, observation of forty lessons, discussions with pupils and hearing them read, and
discussons with staff and governors. Hallow School is smdler than most other primary
schools and the number of pupilsin each year group is comparatively low. This means that
the standards achieved by one or two pupils who do particularly well or badly can influence
the overal performance of ayear group and so the attainment profile islikely to change from
one year group to the next. This aso needs to be borne in mind when interpreting the

school’ s data, and the andlysis of results from asingle year needs to be trested with some
caution.

Although the progress made by pupils as they move through the schoal is good overdl, there
are varidions in the rdative standards attained by different year groups, often reflecting the
attainment of the smal number of pupilsin each cohort when they entered the school. The
children in Reception make very good progress and the current pupils will exceed standards
expected of five year olds by the end of the school year. Good progressis maintained
throughout the school. This has moved the current Y ear 2 pupils on from levels of atainment
that were judged to be typica for their age group at the end of Reception to above average
levels by the time they are seven. The good progressin the juniors is the result of recent
improvements in the quality of teaching. However, pupils are il catching up from ahigtory of
underachievement that was created during the period following the previous ingpection when
teaching in the juniors was week as a result of gaffing ingtability and ineffective monitoring and
evauation procedures. Ther overadl atainment now istypica for their age group and risng.

Assessments carried out by the school in the first few weeks of the year indicate that overal
the achievements of children under five in the school are broadly typica for this age group of
children. Ingpection findings confirm this picture, dthough there is a group of children who are
well abovethislevel. During their time in school, children make very good progress and by
the time that they enter Year 1 most children will have achieved the nationaly expected
sandardsin dl areas of the curriculum and be ready to meet the challenges of the Nationa
Curriculum. The very good rete of learning is attributable to the very good teaching that pupils
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receive in the Reception class.

The nationd arrangements for assessing pupils attainment are based on a scae with eight
levels. Thetarget for seven year oldsis Leve 2 of the scale; higher ataining pupils should
reech Level 3. Thetarget for deven year oldsis Leve 4, with higher attaining pupils reaching
Leve 5or 6. The proportion of pupils reaching each level can be compared to figures for
schools nationdly. They are a'so compared to that of schoolsin asmilar context —that is
schools with asimilar proportion of pupils who take free school meals. However, as the take
up of free school medls a Hallow may be influenced by the loca education authority’s policy
of not supplying a hot medls service, this comparison needs to be viewed with caution.

When the performance of the school’ s seven year old pupilsin 2001 is compared with that of
schools nationally, standards in reading and writing are well above average. In both reading
and writing, the proportion of pupils who attain Level 2 or aboveis very high, whilst the
numbers who reach the higher Leve 3 iswel above average in reading and very highin
writing. Performance in mathematics in the same year was very high, being in the top five per
cent of schools nationally. The proportion of pupilswho attain Leve 2 or aboveis very high
as are the numbersreaching Level 3. In science, where teachers assess attainment, the
proportion of pupils reaching the expected level was very high. When the school’ sresults are
compared with schoolsin asmilar context results in mathematics remain very high, writing
remains well above average whilst reading falls comparatively to above average. Although
results have fluctuated a little during the last five years, with a particular dip in 1999, overdl
the trend of improvement at the school has been at afaster rate than the nationd average.

Inspection findings confirm these high standards at the end of the infants. Standardsin
mathemeatics are judged to be well above that expected, whilst stlandardsin English and
science are above the expected levels. These are improvements since the last inspection
when standards were judged to be averagein al three subjects. The ingpection findings are
not quite as positive as the results of national assessmentsin 2001, but do not condtitute a
significant change in standards because cohorts are smal and variations from year to year can
be expected. The school’ s records suggest that, overdl, the current cohort is unlikely to do
aswell in nationa assessments as the cohort of 2001 becauise of lower prior attainment when
they entered the school. In the report of the previous inspection, the attainment of this same
group of pupils was judged to be at the expected leve at the end of their timein the Reception
class. Their current above average standards of work reflect the overall good progress that
they have made in the intervening period, reflecting the good teaching that they benefit from
during their time in the infants.

Standards in spesking and listening, reading and writing are now al above average. Thisisan
improvement since the last ingpection when they were judged to be average. Pupilslisten
carefully when teachers are talking, answer questions well and are able to use discussion
effectively in groups. In Year 2, dmog dl pupils can read smple texts accurately. They have
developed alove of books and speak with understanding about authors and illustrators.
Many use information on the cover to help them select abook that they are likely to enjoy.
Older infant pupils structure longer pieces of writing, write in sentences and use the
commonest forms of punctuation. In mathematics, pupils have developed a good
understanding of number and use it to solve problems mentdly. They use mathematica
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10.

language confidently and can explain what they are doing in detail. 1n science pupils cover
and are knowledgeabl e about the gppropriate range of content and have developed the skills
that enable them to carry out scientific investigations effectively.

When the performance of the school’ s eeven year old pupilsin 2001 is compared with that of
schools nationdly, standards in English and mathematics are below average and those in
science are broadly average. Although the school achieved above average results at the
higher Leve 5 in English the figures for Leve 4 were low, being well below the nationa
average. |n science the opposite was true with very high numbersfor Leve 4, too few of
whom moved on to Leve 5, figures for which were below the nationa average. In
mathemeatics, the proportion of pupils who reached Level 4 was below the national average,
whilgt the numbers that reached Leve 5 were broadly average. When the school’ s results are
compared with those of schoolsin asimilar context, results in English and mathematics are
well below average and those in science are below average. Furthermore, the figures suggest
that the cohort of 2001 did not make the progress in the juniors that they should have done.
Over the last five years, the test results of even year olds in the school have varied from year
to year and within subjects. Overdl, since 1997 there has been atrend of static resultsat a
time when nationdly figures have been improving. Although the results in science have
improved since the last ingpection, those in English and mathematics have not. The previous
ingoection highlighted thisissue and it is clear that not enough had been done to reverse this
trend by the time that the 2001 tests were taken.

The ingpections findings indicate that now provison and standards have improved sgnificantly
for older pupils. Standards in English are around that expected of pupils who are eeven, in
science they are above that expected and in mathematics, they are well above expected
levels. The recent improvements in standards are the result of very effective leedership and
management of the subjects. Comprehengve programmes of monitoring and evaluation
introduced by the headteacher have highlighted areas that required development. Rigorous
action has been taken which has been successful in improving the qudity of provison,
particularly that of teaching. Teaching is now good overdl in dl three subjects, pupils are
making good progress and standards are rising.

Standards in speaking and listening and reading are above that expected of eleven year olds.
Pupils are confident speakers, using an extensve and mature vocabulary and often make
sustained contributions to discussons during lessons. They enjoy reading and discuss books
with enthusaam. They use skills of inference and prediction with maturity when discussing
characters and plots. Many use their reading effectively when conducting research as part of
their work. Standards in spesking and listening and reading have improved since the last
ingpection. Standards in writing are typica of those expected of eleven year olds. Pupilsare
able to apply the skills that they acquirein literacy lessonsin extended pieces of writing and in
their writing in other subjects such as history and geography. In mathematics, pupilsuse a
range of drategies for solving problems and have a good understanding of number that they
can extend to work in gatigtics, the interpretation of data and fractions. By thetimethey are
eleven, pupils have good subject knowledge in science and have built on previoudy acquired
skills to enable them to confidently plan, carry out and record investigations for themselves.
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11.

12.

13.

Inspection findings indicate that Standards in information and communicetion technology are
unsatisfactory. Thisis because both the time lag between the teaching input and pupils
working on computers and the lack of teacher intervention during pupils work inhibits
progress. No judgements can be made about attainment in design and technology, music and
art and design because insufficient evidence was collected. In dl other Nationd Curriculum
subjects, standards are in line with those expected for seven and eleven year olds. No
judgements were made about standards in religious education as this subject was not
ingpected in this Church Aided school. A separate ingpection of this aspect of the school’s
work has been undertaken and the ingpection report is available from the school .

The overdl good qudlity of teaching resultsin pupils making good progress throughout the
school. The very postive attitudes to learning and good behaviour aso have a positive impact
on the rate of progress. Throughout the school, pupils with specid educationa needs make
good progress in relaion their targets, thanks to the effective support that they receive from
teachers and support staff. Taking into account variations between cohorts because of the
smdl numbers of pupilsin each, there is no Sgnificant difference between the atainment of
girlsand boys. The standards that pupils achieve are generdly good in Reception and in the
infants. However, dthough the ingpection evidence indicates that the teaching of older pupils
has improved sgnificantly during the last twelve months, this follows a decline in qudity after
the previous inspection. In the juniors, especidly in English, the history of week teaching has
led to abacklog of underachievement that has till to be overcome despite these recent
improvementsin the quality of teaching and the rate of progress. In addition, the school has
focused, wisdly, on improving the quality of provison and rasing sandards in the core
subjects of English, mathematics and science, and attainment in other subjectsislagging
behind. Although the staff and governors have proposed atimetable that identifies each
subject in turn for focused development, the school needs now to prioritise the improvement
of the curriculum for the foundation subjects so that attainment can be raised further.

The school makes good use of group and individua pupil targetsin its gpproach to rassing
attainment. This success is based upon teachers having an accurate picture of the attainment
of pupils and afirm understanding of what detailed action needs to be taken to improve
performance. Detalled andyss of the pupil level datathat the school is creeting for this
purpose a so enables staff to predict attainment at the end of the school year. The statutory
targets for year groups that have been set are congiderably higher than the current predictions
of performance. They reflect the aspirations of the determined |eadership and management of
the school and are redigtic and achievable, dthough very chalenging.

Pupils attitudes, values and per sonal development

14.

Pupils come into schoal in the morning with eagerness and enthusiasm because they enjoy the
lessons and other planned activities. Pupils spoke with enthusiasm about much of the work
that they do. Their very positive attitudes to school are demongtrated by their concentration in
lessons, keenness to answer questions, and, particularly with the younger pupils, their
reluctance to leave the classroom at the end of the day. Pupils take a pride in showing their
work in books and on display. They enjoy explaining their work, and are not shy to “have a
go” when faced with a chalenge. These very positive attitudes begin in the Reception Class
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15.

16.

17.

18.

and continue throughout the school for dl pupils, regardiess of age, attainment level or specid
educationd need. Pupils appreciate and eagerly take part in the range of extracurricular
activitiesthat the school provides. Almost dl the parents who responded to the questionnaire
dated that their children enjoyed coming to school.

Pupils behaviour in lessonsis typicaly very good, enabling them to benefit from the learning
opportunities provided. The very good behaviour present in more than haf the lessons
observed was often directly linked to the teechers' effective classroom management skills.
Although in avery smdl number of lessons pupils got excited and alittle noisy, their teecher
was able to contral the Situation promptly and effectively. Around the school pupils move
very sensbly and behave wdl in potentialy difficult areas, such as cloakroom spaces and
doors onto the play areas. They enter and leave assembliesin avery orderly fashion. Pupils
are polite and courteous to vistors, and open and friendly in lunchtime conversation.
Behaviour a lunch and playtimesis satisfactory, and pupils respond immediately to a teacher
presence. Pupilstake a pride in the school and are very appreciative of the recent
improvements. There have been two pupils excluded on a short term basis on a number of
occasions during the past year. Thiswasin response to extreme incidents and both were
successfully reinstated with appropriate support. Parents believe that there has been a
marked improvement in behaviour snce the last ingpection, and the vast mgority fed it is
good, paticularly in lessons. The overal good behaviour of pupilsin and around the schoadl is
an improvement since the previous ingpection when behaviour management was a key issue
for development.

Pupils persond development is good. Pupilswillingly take on respongbility across the school
and many opportunities are provided for them to be involved in routine but important tasks.
Pupils ddliver and return registers to the office and prepare the hal for assembly, including
Setting up the overhead projector and screen and organising the music. They assist in clearing
the hal at the end of lunchtime. A recently established School Council has arepresentetive
from each class and is able to influence decisions about the school. The School Council
consults pupils regarding recommendations that it is proposing and this endbles dl to
participate and exercise persond initiative. Pupils help those less fortunate than themselves by
regularly fund raising for charities. They respond well to the school’ s planned programme of
opportunities to discuss issues surrounding their own welfare, for example, when Year 1
pupils were involved in writing dass rules. Pupils confidence grows as they go through the
school and take on more respongbility for their work.

Relationships between teachers and pupils are good, and teachers have high expectations of
pupils behaviour and academic progress. Pupils work and play together well and have a
growing understanding of the fedings and values of others. Pupilsfed confident that adultsin
school will ded with any bullying incidentsin an gppropriate way. Pupils agree that everyone
istreated fairly and equally by teachers, which establishes a good mode for pupils to follow.
Although never disobedient, pupils do not aways respond to midday supervisors as eagerly
as they do toward teachers and other support staff.

Attendance in schodl is very high compared to other schools, and the level of unauthorised
absenceislow. Measures are in place to encourage thisto continue.
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HOW WELL ARE PUPILSTAUGHT?

19.

20.

21.

22.

The school has six full-time teachers, including the headteacher. There are five dassesin the
schoal, dl of which cater for mixed age groups of children. In the infants there are two
classes, one of which contains twenty-seven pupils aged six and seven. A class of younger
pupils caters for even Year 1 pupils and nineteen children who will be five by the end of the
academic year. These nineteen younger children are in the Foundation Stage. There are three
junior classes, each of which has mixed age groups. The older pupils are divided into sSingle
age groups for English and mathematics.

During the ingpection, forty lessons were observed. All class teachers and the headteacher
were observed teaching. The teaching observed was judged to be good overdl, ranging from
satisfactory to excdlent. Teaching was judged to be very good or better in fifteen lessons,
good in nineteen lessons and satisfactory in the remaining six lessons. Very good teaching
was observed in each of the three stages of education, with one excellent lesson at the end of
the infants. No unsatisfactory teaching was observed. An examination of teachers planning,
together with a scrutiny of pupils work and discussion with pupils, indicates that over alonger
period of time teaching has dso been consstently of agood qudlity.

In over hdf of the lessons seen, teaching was judged be good. In these lessons, teaching was
characterised by high expectations and very good planning which matched activities to the
needs of al pupils, including those with specid educationd needs. This good teaching
included effective direct teaching using awide range of srategies to motivate pupils, very
good use of questioning to check what pupils knew and understood and sharing with pupils
what they should be learning during their work. 1n these lessons, there were good

rel ationships between pupils and staff and teachers vaued the contributions of pupils. Thisnot
only raised pupils sdf-esteem but aso their sdf-confidence, so they were willing to tackle
difficult work. In the thirty per cent of lessons where teaching was very good or better, the
pace was more chalenging and the summing up at the end of the lesson was used not only to
check gainsin skills, knowledge and understanding but also to introduce new learning by
preparing pupils for the next lesson. In lessons where teaching was judged to be satisfactory,
there were some common weaknesses. Teacher subject knowledge was less secure,
activities did not dways build on previous learning and the pace of lessons was less

chdlenging.

The qudlity of teaching and learning in the Foundation Stage was very good in the lessons
observed. All children now attend school full time and sixteen out of the nineteen children
have done s0 since they started school in the autumn term. This contributed significantly to the
very good quality of teaching and learning observed because the teachers and support staff
knew the pupils well and could plan activities for them that were very chalenging & an
individual level. The teacher’s expectations are high and activities are planned to build on
what children dready know, so that they learn & a quick rate. Teaching strategies use higher
ataining and older pupils effectively to support learning in Reception, whether it be by sharing
reading books with pupils from Year 2, or by younger children working with the Year 1 pupils
indl or parts of lessons. This raises the children’s expectations of themsalves and encourages
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them to gtrive harder in their work. The teacher provides children with awide range of
opportunities to develop their language skills. The teacher uses assessment very well and
systematicaly monitor the progress of the children so that the strengths and wesknessesin
their learning are identified as they move through the Foundation Stage. The teacher’s
planning can then be adjusted to ensure that effective learning takes place. The curriculum
that is planned is very good overdl in the Sx areas of learning, and contributes effectively to
the progress children make in working towards achieving the early learning gods.
Reationships are dways very good and children grow in confidence during their time in the
class.

The quality of teaching and learning in the infantsis good overall. However, thereis some
variability between subjects, with teaching in English, mathematics and science being generdly
of ahigher qudity than that in other subjects. When teaching is at its best, lessons are well
planned, a good range of srategies motivates pupils, timeis used effectively and pupils are
given good support to advance their skills. In these lessons, the pace of work set by the
teacher is conggtently chalenging and pupils rise to the chdlenge. In the excdllent
mathematics lesson in Year 2, activities were closdly matched to pupils needs and learning
built upon previoudy acquired skills, knowledge and understanding. In the mental and ord
introduction to the lesson, pupils of al &bilities could not contain their enjoyment and
enthusiasm for learning and competed to respond to excellent questioning. The quality of
teaching is matched by the qudity of learning and the progress made. Where teaching was
only satisfactory, in information and communication technology, the teecher did not have
access to the resources that would have enabled her to improve the rate of learning and pupils
did not have the range of skills or experiences which are expected for pupils of this age.

The qudlity of teaching and learning in the juniorsis good overdl. Very good teaching was
observed in anumber of subjects. English, mathematics and science are taught consstently
well and some very good teaching was observed in art and design and dance. Lessons are
planned in very grest detail and effective Strategies guide pupils to make important gainsin
their learning. For example, in achdlenging Y ear 6 mathematics lesson pupils estimated and
measured angles before using thair skillsto condruct angles. In this activity, and in many
others, pupils used the very effective srategy of discussing their answers with their ‘learning
partners . Pupils are paired and they readily discuss ideas together and help each other with
solutionsto problems. Teachers dso use the summing up at the end of lessons effectively.
Pupils are encouraged to share what they have learnt and explain if they sill do not understand
aparticular piece of work. Pupils are confident in this gpproach and it provides the teachers
with useful information about the understanding of individua pupils that helps them make
specific plans for progressin the future.

The teaching observed in both English and mathematics lessons was very good overdl.
Eighteen lessons were observed where these important aspects of pupils development were
being taught. In eight out of every nine lessons, teaching was good or better, with seven
lessons being very good and one being excdlent. The school’ s programme for monitoring
teaching is making an effective contribution to improvements in the quality of teaching,
especidly for older pupils, and through thisto the raising of standards in the two subjects a
theend of Year 6. The school is making good use of the national guidance for teaching
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literacy and numeracy skills. In English, the concentration on basic killsis contributing to
improvements in spelling and punctuation. Learning that has taken place in shared writing
sessonsis often followed up in the extended writing that takes place weekly in each class.
This consolidates the learning that has taken place and enables pupilsto use the skills that they
have learned. In mathematics, teaching and learning of mental skills has contributed to a
deeper understanding of number and improved progress.

Over the period since the gart of the current academic year teaching in the school isjudged to
be consgtently good in English, mathematics and science. This judgement is based on an
examination of the teachers planning records, together with a close scrutiny of the pupils
books and discussion with pupils in addition to the lessons observed. The school has abroad
curriculum framework that shows how the nationaly prescribed programmes of work will be
delivered. This broad plan is supported by detailed teachers plans. In English, mathematics
and science, teachers analyse pupils past learning and achievements in school and nationa
testing before using this information to plan for further progress. The move towards individua
and group targets in these subject areas rather than whole dlass targetsis successful in giving a
sharper focus to teaching and learning.

Since the lagt ingpection, a high priority has been given to planning opportunities for pupilsto
use their skills, knowledge and understanding to investigate and explore in science and
mathematics prior to recording their findings and explaining the strategiesthey used. This
gpproach was particularly successful in a'Y ear 2 science activity when pupils investigated
vibraion, and in a'Year 3 mathematics activity when using ‘rounding’ numbersto add and
subtract numbers such as 11 and 19. The consstently good teaching in English, mathematics
and science is not matched by teaching in other subjects, which istypicaly satisfactory in
quaity. Thisisespecidly truein practica subjects such as design and technology and art and
design where kills development is not so evident term on term and year on year.

The qudlity of learning matches closdy the qudity of teaching observed in each of the three
sages with dl pupils making at least good progress including those who have been identified
as having specid educationd needs. The provision for these pupilsis good and individuals are
provided with agood leve of support. When pupils talk about the work, they display a good
level of understanding of what they have done. For examplein science, Year 2 pupilsexplain
that vibrations cause sound, and Y ear 6 pupils predict why results are less reliable as dagtic
bands lose their dadticity. The most effective learning occurred where teachers had the
highest expectations and activities were both chalenging and enjoyable. Work in the pupils
books shows that during the current school year they have made good progressin many
subjects and that the rate of progress has accelerated in the junior classes from what it wasin
the past.

Overdl, these judgements show considerable improvements over those reported after the last
ingpection, with many more lessons observed where the quality of teaching was judged very
good or better. Theimprovement in teaching is the result of the school’ s recent very clear
focus on improving teaching and learning in order to raise sandards. Improving the
effectiveness of teaching has been the top priority of the school and the inspection findings
indicate that actions taken have met with considerable success, particularly in the core
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subjects of English, mathematics and science. This supports the parents views that teeching
has improved, particularly recently and particularly in the juniors.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

30.

31.

32.

33.

The qudity and range of the curriculum provided for dl pupilsisgood. Nationa Curriculum
requirements are fully met, including religious education and collective worship. There are
now clear guidelinesfor al subjects which identify what pupils are to be taught each year and
each hdf term. The use of nationd guidance in dl subject areas when condructing this
guidance ensures coverage of dl requirements. The curriculum, which is both broad and
baanced, is now planned consstently wel with al pupils receiving their full entittement. Pupils
have access to the required range of curriculum experiences, and with the exception of
information and communication technology, skills, knowledge and understanding are taught in
asystematic and progressve way.

The learning opportunities provided for children in the Foundation Stage are very good, giving
children avery good start to their schoal life and preparing them wel for the demands of the
Nationa Curriculum. The needs of dl children are being met through arange of first-hand
experiences that challenge them appropriately. Activities are exciting and varied and follow
the recommendations for children in their early years at school.

Nationd Strategies for the teaching of literacy and numeracy have been given due emphasis
and are implemented effectively. Since the last inspection, the school has correctly focused its
efforts on improving provison and raisng atainment in the core subjects of English,
mathematics and science. This appropriate and necessary emphasis on the time and energy
alocated for developments in the core subjects has limited the opportunities for the congstent
development of skillsin other areas, which are once again part of statutory Nationa
Curriculum requirements. Although provison is satisfactory in these aress, it does not reach
the good standards in evidence in the core subjects. The school now needs to extend the
programme for monitoring and evaluation into non-core subjects, in order to check that gaps
in coverage do not occur which prevent pupils from building on skills, knowledge and
understanding in a systemétic and regular way.

Teachers medium and short term planning has improved since the last inspection. Teachers
have clear targets for each learning activity, and these are appropriate for each group of
pupils. Thisthoroughnessin planning is often further strengthened because teachers use the
information gained about learning that has just taken place in order to amend the planning for
the next activity. Teachers planning takes good account of pupils with specid educationa
needs whose individua education plans clearly provide for gainsin skills, understanding and
knowledge in arange of subjects, including mathematics. Work is planned effectively for
higher attaining pupils and advanced skills are taught well. Arrangements for homework are
satisfactory and in discussions the oldest pupils believe the amount isright and that they get
good feedback from teachers on the quality of the work they have done at home.
Arrangements for promoting persona and socia education are good. Teaching and non-
teaching assistants respond to any inappropriate behaviour consistently well and pogtive
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Srategies are used effectively to ensure that any distractions are kept to aminimum.  Pupils
are given opportunities to share their experiences, views and opinions in groups during ‘cirdle
time'. Health education, which includes sex education and the raising of awareness about the
use and misuse of drugs, isvery good, linked asit isto the programmes of study for science.

The ams of the schodl give the highest priority to providing equa opportunitiesfor dl and a
policy satement isin place which vaues dl abilities and backgrounds. The provison for
pupils with specia educationa needs is good, with activities planned and matched to their
needs. The needs of pupils are identified early and there is a good programme of support
available. All pupils enjoy the same access to the curriculum and the school ensures that
smilar opportunities are available to dl pupils. Since the last inspection, the use of teaching
assistants and visiting specidists has been modified so that, when they are supporting groups,
pupils do not lose their entitlement to the full range of curricular opportunities provided. For
example, arange of instrumenta work is planned outside the school day, and additiona
support in literacy is arranged during the literacy lessons.

There are very strong community links and opportunities are sought to extend and enrich the
quality of the curriculum through use of the community. Pupils are taken out to investigate the
locality, making well-planned visits to churches, theatres and museums. There are strong links
with other schools within the ‘ cluster’ which leads to the organisation of joint projects for
occasions such as Science Week. Residentia experiences with pupils from other schools
provide vauable persond, socid and academic learning experiences for older pupils. Of
particular note is the excdlent use of European funding to network with teachers and pupilsin
Spain and Italy with plans for pupil-exchange.

Pupils are very well prepared for the next stage of learning. There are very good links with
the loca playgroup. Children from the group have taken part in ports days and have been
involved in a schoal production. Arrangements are made for children and parents to vist
before pupils start school, and parents are so given the choice as to whether they wish their
children to be involved part-time or full-time during the autumn term. There are very good
links to effect a smooth trangtion to secondary education. There are opportunities for
teachers to exchange and discuss records and information about pupils who are transferring
and for the pupils themselves to make visits to the secondary school to experience and
familiarise themsaves with routines before they officidly transfer. This smoothes trandfer,
especidly for those pupils with specid educationd needs.

The provison of out-of-school activities during the period of the ingpection was good and
included sports, arange of musical and art activities, drama and stamp clubs. The activities
were scheduled to take place at lunchtime and after school to enable as many pupils as
possible to participate. Committed teachers and other volunteers give generoudy of their time
for aschoal of thissize. In discussion, pupilsin Years 5 and 6 were enthusiastic about the
wide range of activities offered by the school and enjoyed the competitive nature of some,
such asthe art competition.

Pupils benefit from a good range of vistorsinduding the ‘anima man’, members of the loca
community and church representatives. Citizenship is promoted through a wide range of
curricular and non-curricular activities. The recent introduction of persond, socid and hedth
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education and the use of Strategies such as circle time encourages pupils not only to reflect on
their own actions, but aso on the effects of their actions on others. Pupils are encouraged to
make decisons and choices and use ther initiative. They discuss and debate issues such as
children’ srights and how to improve their loca environment. Representatives from each class
were dected and then met together to form a School Council where they discuss issues and
then make recommendations to the headteacher.

Overdl, the provison for pupils spiritud, mora, socia and culturd development is very good,
and hasimproved since the last ingpection. Mord, socia and cultural development are now
very good, and spiritual development is good.

Provison for pupils spiritual development is good, with some planned opportunities for pupils
to reflect on their experiences during daily acts of worship as when congdering ‘forgiveness
during awhole school assembly. Pupils are often challenged to reflect on their activities as
when pupilsin Class 5 spoke of ther vist to the Anne Frank Exhibition with sengtivity and
empathy or when a child in the reception class burst out with: *It's happened again’ when
investigating pattern in odd and even numbers. The school has close links with the church and
clergy of different denominations. Planning indicates that provison in reigious educetion plays
asengtive part in rasing an understanding and awareness of a child's place in amulti-faith
society and that pupils are given experience of beliefs and festivas other than their own.
Pupils congder and reflect on issues that are significant to human experiences such aslove,
caring and suffering. Opportunities are provided for al members of the school community to
contribute to the ‘ Prayer Tree', with prayers chosen for sharing during collective worship.

Provision for pupils mora development is now very good. It hasimproved sgnificantly Snce
the last ingpection and a commitment to developing very good consstent strategies to make
pupils more responsible for their own standards of behaviour has been effective. Thereis
now awhole school gpproach to behaviour management, based on praise and reward with
pupilsinvolved in setting class rules. Behaviour within the classroom was consstently very
good with isolated incidents of inappropriate behaviour responded to promptly and positively.
The *traffic light” system for recording behaviour was well understood by pupils and teachers
and conggtently provided opportunities for pupilsto reflect on their actions. During the period
of the ingpection, the behaviour outside the classroom was good and free from oppressve
behaviour and there were no incidents of bullying. Pupils are reminded regularly of the need
to show respect, be well mannered, helpful, caring and polite by al members of the school
community. The programme of persond, socid and hedlth education, school assemblies and
circletime al contribute to this very good provision.

Provison for pupils socid development is very good. Relationships are good and are a
grength of the school. They contribute significantly to the very good behaviour observed
during lessons. Inspection findings agree with parents views that the teaching and non-
teaching staff set very good examples of persond and socid skills, especidly in promoting
teamwork. Pupils enjoy the company of each other and from an early age share and value the
contributions and fedlings of others. Pupils with particular learning needs or disabilities are
fully included in dl activities and pupils respond positively to them. Pupils have agood
understanding of how to relate to others in society and how to become good citizens. Studies
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of past societies in Ancient Greece and Ancient Egypt, have enabled pupilsto consder
aspects such as ‘democracy and the role of women in society’ and pupils have experienced
‘elections in their family groups as well as when setting up the School Council. Class5 has
visited the Council Hall and discussed the role of councillors.

They have observed the local vicar carrying out a smulation of awedding, and experienced
vidts by the fire, police and hedlth services. Pupils have planned ‘table top’ salesand ‘bring
and buy’ events to respond to the needs of animals and other children. They are generous
when adopting charities to respond to the needs of others. In dl classes, pupils work
independently and are given respongbilities by teachers. Pupils areinvolved in their own
learning in many different ways. They are invited to include their own comments on school
reports and they are made aware of their individua and group targets for learning. Pupils are
encouraged and alowed to use their initiative, as when a group of older pupils chose to use
their own methods to record an investigation on ‘forces or when a seven year old pupil chose
his own way to solve a subtraction problem. For the oldest pupils, residentia experience with
other pupils from the ‘cluster-group’ of schools contributes sgnificantly to the provision for
socid development.

Provision for pupils culturd development isvery good. In addition to the experiences linked
to citizenship thereis a very good awareness of pupils own culture and there are strong links
with the church and the community. Pupils participate in community festivals of dance and
flowers, and celebrate the festivals of Christmas, Easter and May-time.  Vidts out-of-school
arewe| planned such asthe vist to the Anne Frank Exhibition and the theatre to see James
and the Giant Peach. Vigtors are welcomed to enhance learning and include members of
the Scripture Union, the puppet theatre, the ‘anima man’ and grandparents to share wartime
experiences. Legacies are introduced through a study of past societies and civilisations and
myths and legends are experienced in literacy lessons. International networking with teechers
and pupilsin Spain and Italy provide exciting opportunities for the development of European
understanding. Pupilsin Year 2 are excited and proud to demongtrate their conversational
French.

Thereis greater opportunity to develop knowledge and understanding of the experiences,
beliefs and cultures of others than at the time of the last inspection. Evidence substantiates
parents views that the school successfully makes pupils aware of other countries and cultures
and hdlps to compensate for the mono-ethnic community served by the school. Pupils have
consdered the prayers of different faiths and through visitors to the school have a greater
understanding of Jewish, Skh and Modem traditions. Pupils have compared festivals and
have cdebrated the Hindu and Sikh Festiva of Light —Divai. The ‘Indian Week’ enabled
pupils to explore traditions including the richness of textiles and technique of batik, food,
culture, dress and worship. Pupils have experienced Japanese artists, emulated the style of
Ito Jakuchiain Class 4 and the cubism of Picassoin Class 5. Pupilsin Class 4 have been
taught origami by a Japanese vidtor. All these experiences help to promote a grester
understanding of the multi-faith and multi-culturd society in which pupilswill live.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?
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The school works well with parents and other partners to safeguard the welfare of pupils.
Pupils are well known by their teechers and by the headteacher. Governors take their
responsbilities for health and safety serioudy and monitor the quaity of the accommodation
and any risks the buildings and site may present. Child protection procedures comply with
local agreements and the designated staff member has received recent training and has
experience in deding with cases in previous schools. Staff are aware of possible indicators
and note any concerns for discussion with the designated staff member.

The programme for persond, socid and hedth education includes an eement on protective
behaviour and has a positive impact on pupils awareness about themsalves and about healthy
and safeliving. Pupils are well supervisaed throughout the school day and when they arrive
and leave school at the end of sessons.

The school promotes attendance effectively. Attendanceis very high. Even so, the school
seeks further improvements. The head teacher works closaly with the education welfare
officer to follow up the occasond problem, and plans to monitor the level of holidays taken in
term time over the current year. A small amount of lateness occurs but pupils are made well
aware that thisis not acceptable.

An agreed behaviour policy has been introduced and is used consstently across the school.
This fosters good behaviour very well. The school rules, developed and agreed by the pupils,
are prominently displayed. Teachers attitudes and responses provide a good example and
pupils are regularly praised and rewarded for examples of good behaviour. Pupils spoke with
enthusiasm about the way that good behaviour and positive attitudes are rewarded. The
school policy is clear about oppressive behaviour and that thisis not accepted. No
oppressive behaviour or bullying was observed during the inspection but, should they arise,
there are good arrangements for dealing with and resolving incidents quickly

At the time of the last ingpection, assessment procedures were unsatisfactory and were not
used consigtently to give a sharp focus to teaching and learning. Now, procedures are good,
with statutory requirements being met fully in both teacher assessment and Satutory testing at
the ages of seven and dleven. Achievements and areas of concern are recorded when
children start school in the Reception Class and good records are maintained which track the
progress of each pupil as they move through the school. Gains made in skills, knowledge and
understanding are assessed and recorded at the end of each unit of work in every subject.
The recording system is smple to complete and easy to read. These procedures enable the
school to check what pupils understand and can do. Thisinformation is then andlysed to plan
for the next stages of learning for each of the attainment groups. Staff use the information well
to plan work according to the needs of groups of pupils and to meet particular individua
needs. For example, this rategy is helping to plan chalenging and gppropriate activities for
the higher ataining pupils.

Procedures for ng the needs of the pupils with specid educational needs are good and
individual educationa plans detall what experiences are likely to enable pupils to make good
progress. The school has responded well to individua pupils who have specific problems and
has taken a flexible and sympathetic approach.
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53. Assessment information is used to set group and individua targets for pupils. Teachersrefer
to the targets when introducing work and use the summary at the end of lessonsto check
progress againg them. Marking is used consgtently well to remind pupils of the skillsthey
have learned and to inform them when they have achieved their targets.

54.  Procedures for monitoring standards and academic progress have improved since the last
ingpection and are now effective in the core subjects. The results of national and optiond
tests are andysed in detail to monitor the school’ s performance and to check the differences
in atainment between year groups. The information is aso used to compare patterns of
results againgt national averages and expectations and to predict future achievement. The
results of the andysis of tests are compared with the school’ s picture of performance gained
through its own assessment, recording and curriculum monitoring procedures. The school
then produces detailed accounts of what pupils can and cannot do by year groups and by
gender in English, mathematics and science. Thisinformation is shared with governors and
has informed decisions about where and how attainment needs to beraised. It has influenced
drategic decisions, such as the one to organise the teaching of literacy and numeracy in the
juniorsinto sngle age groups. Procedures for monitoring attainment in subjects other than
English, mathematics and science have not yet been developed.

55.  Pupils behaviour, persona development and generd welfare are effectively monitored and
supported. Satisfactory pastora arrangements are provided based on good staff knowledge
of pupils. Although thereis no systematic forma monitoring of al pupils, informa monitoring
is carried out throughout the year, and each class teacher records any concerns about
individua pupils. The school provides effective support and guidance which assst pupils
progress and their confidence. Pupils commitment, salf-esteem and enthusiasm for learning
are encouraged well and successesin their work are effectively encouraged and praised.

56. The school regularly recognises and celebrates pupils’ achievements and pupils respond with
enthusasm. The end of day rewarding of achievement in the infantsis a highlight for pupils.
Assemblies are used well to recognise and celebrate both achievement and responsible
behaviour.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

57. Parents views about the school have improved consderably since the last ingpection and al
the parenta questionnaire responsesindicated that they would fee comfortable about
gpproaching the school with aproblem. Overdl, parents are very satisfied with the quality
and effectiveness of the school and have noticed and approved of recent developments. They
have particularly noticed the improvements in the leadership of the school that have followed
the gppointment of the present headteacher. Parents aso recognise and endorse the move
towards greater teamwork amongst the staff.

58. Theeffectiveness of the school’ s links with parentsis very good. The relationship between
school and parents begins with good induction procedures in the Reception Class. The
school builds on this good start and develops effective links with parents. Many parents come
into schooal in the morning with their children and are made welcome by the teeching staff.
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Each week the school produces alively and informative newdetter about events that have
taken place or are planned. The newdetter is circulated each Friday and staff and governors
try asfar as possible to redtrict |etters home to the same day so that parents know when to
expect information through the pupil post. Thisis much appreciated by parents. A parents
notice board in the foyer includes up to date information for parents, including the day’s
extracurricular activities. An gppropriate home-school agreement isin place. The governors
have ensured that their annud report to parents meets al statutory requirements and thisis an
improvement since the last inspection. In addition, the annud report to parentsis both
interesting and informative. The governors arrange a meeting once a term during which
parents can discuss the school’ s provison and raise any issues that they wish.

The quality of information that parents receive about their children’s progressis satifactory.
Each summer they receive very informative written reports that cover the slandards achieved
in each subject, the progress that has been made and targets for the coming year. The school
organises consultation meetings in the autumn and summer terms during which parents meset
their children’ s teachers to discuss standards of work, progress and any relevant other issues.
Parents find these meetings very useful but some would wish to be better informed. In
particular, parents are not told about the curriculum targets that pupils are set other than those
provided in the annual written reports.

The school has introduced a number of Strategies to involve parents more with their children’s
learning, which are proving effective. Of particular note are the reading diaries in the infants,
where parents report fully on children’ s reading at home, and use the diary to raise concerns,
ask questions, and make suggestions, which are responded to by teachers. Reading diaries
throughout the school indicate that pupils of dl agesread regularly a home, often with their
parent or an older relative. Parents are encouraged to support their children with homework.
Parents are keen to do so, but many fed that they would benefit from further guidance about
how best to do this. The school has started to provide open afternoons for parentsin school
time when children can show and talk about their work to them. Parents so have the
opportunity to attend evening sessions about areas of the curriculum designed to provide a
fuller understanding of the approach used by the school. A number of parents help in school
and some areinvolved in activities such as supporting after school clubs.

The school iswell supported by the Friends of the School, a group that organises arange of
socid and fund raising activities. The money raised is used to support the work of the school
inavariety of ways. For example, the group is paying for the modifications to the building
that are required for the planned suite of computers.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

62.

The school has gone through a period of change since the last ingpection. There has been the
equivaent of afifty per cent turnover of teaching staff in the last two years. This hasincluded
both headteacher and deputy headteacher posts. The staffing turnover was associated with
long periods of gaff absence owing to iliness. The ingtahility of saffing had a damaging
impact on the qudity of teaching, especidly in the juniors, and on leadership and management.
The appointment of the current headteacher, in April 2001, heralded a new erain the life of
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65.

66.

the schoal.

The leadership of the headteacher is of avery high qudity. She provides clear and focused
leadership with a strong sense of purpose that is concerned primarily with improving provision
and raising standards.  She has introduced management procedures and programmes that
have trandated these intentions into action. The direction and drive that she has brought with
her to the school was commented on positively by staff, governors, parents and, sgnificantly,
by pupils. She has communicated the vision that she has for the school effectivdy and it is
now shared by the staff and governors who actively support her in planning, implementing and
monitoring actions for improvement. Staff, governors, parents and pupils have the utmost
respect for a headteacher who has been instrumenta in turning around a school which was
judged to have serious weaknesses in leadership and management when it was last ingpected.
L eadership and management have improved sgnificantly snce her appointment and everyone
connected with the school is determined to provide the highest quality of education and to
raise standards. The serious wesknesses identified by the previous ingpection no longer exist
and the strengths of the school far outweigh the areas for devel opment

Working together, the headteacher, staff and governors have developed a Mission Statement
that sets out the long term aims of the school. The statement reflects the school’ s Chrigtian
vaues and articulates the intention to provide pupils with achalenging curriculum in order to
maximize individua potentia. The very good management of the school is based upon a
comprehensve understanding of what the school does well and whét it needsto do to
improve set againgt theseams. Since the last inspection, and most noticeably during the last
twelve months under the leadership of the current headteacher, the school has worked
systematicaly to eradicate the most important wesknesses in provison and to improve less
sgnificant, but ill important, areas. The substantia progress that has been made in such a
relatively short period of time can be atributed to the high qudity of management by staff and
governors who are seeking to transform the Mission Statement into aredlity for the pupils at
the schooal.

The Misson Statement refers to meeting the needs of the individua and creating a caring
community where dl are vdued. The schodl isintroducing initiatives to support thisam. The
most notable has been the modifications to the curriculum for personal, socid and hedlth
education that have been embraced enthusiastically by staff. Good qudity relaionshipsare a
strength of teaching and are afeature of the interactions of the headteacher and staff with
parents and vigitors. The school has successfully addressed a key issue from the previous
ingpection report which referred to problems regarding equdity of opportunity for pupils.
Staff are determined to ensure this does not arise as an issue again and check carefully to
ensure that equality of opportunity is reflected in the work of the schoal.

The high aff turnover has resulted in coordination responghilities being inequitably distributed
amongst teachers, with a particularly heavy responghility falling on the headteacher and acting
deputy headteacher. Despite this workload, the headteacher and acting deputy headteacher
work together well on school development. Thisis an improvement since the last ingpection
when the ineffectiveness of collaboration between the headteacher and deputy headteacher
wasakey issue. All gaff with management responghilities recognise that the key eements
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within that role are improving provison and raising andards. The school has, correctly,
focused initidly upon improving provision within the core subjects of English, mathematics and
science and the areas mentioned in the key issues of the previous ingpection report.  Effective
coordination has resulted in rapid improvements in core subjects, particularly in the juniors
where it was most needed. Coordination in English, mathematics, science and geography has
been successful because awhole-school programme of action was developed by the staff and
because the programme was adequately resourced by the headteacher and governors.
Coordination in information and communication technology has not been successful because
the role was not filled during a period of long term staff absence. Coordination of other
subjectsis not as effective as for the core subjects and geography because it was not a
priority in the development of the school and so less action has been taken.

The shortcomings that were documented in the previous inspection report about the way that
the governors of the school carried out their functions has been described by them as: “coming
like abolt out of the blug’. The report galvanized them into action and they now play an
appropriate and valuable role in the management of the school. They have ensured that they
are fulfilling their gatutory duties and have striven to improve the quality and impact of their
work with the school. The governors have reorganized the committee structure and have
developed new remits that allocate considerable delegated powers to committees.
Committees meet regularly and report on their work to the full governing body through
minutes and an agendaitem at each meeting. Governors are kept well informed about
provision and developments by reports from the headteacher and coordinators, and have
started to develop their own monitoring procedures. As aresult, the governors have avery
accurate picture of the strengths and weaknesses of the school. They are well aware of the
priority issues facing the school and are determined that they are addressed, indicated, for
example, by their commitment to establishing a Single age group structure for the teaching of
literacy and numeracy in the juniors and the improvements to the physicd fabric of the
buildings that they have arranged. They are resolved that they should never again merit the
criticisms of their work contained in the previous inspection report. The governors are
involved with the headteacher in planning for school improvement. Their role in shaping the
direction of the school isinformed by their visits to school, reports they receive and
attendance at courses. They have been involved in the evolution of the School Development
Plan and receive atermly report of the monitoring and evauation in progress. However, they
wish for greeter involvement in the future and have aready started to work more closdy with
gaff in the development of the next phase of school improvement planning. The school now
has the cgpacity to continue to improve and to meet the challenging targets that it has set itsdlf.

The need to develop the monitoring of teaching throughout the school was identified in the
previous ingpection report. The school has gpproached thisissue in arigorous and
determined manner. The headteacher and governors combine the detailed analysis of data
with a programme of classroom observationsin order to identify areas for improvemen.
Once identified, action points and plans are recorded and implemented at individua teacher
and whole-school level. The success of actionsis evaluated, new targets identified and the
cycle of improvement is sarted over again. A grength of thisimpressive programmeisthe
meticulous approach to detall, so that deficiencies in teaching, resources and curriculum
congtruction can be identified and acted upon. Its successis reflected by the improvement in
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teaching Since the previous ingpection.

The programme for monitoring and evauating the curriculum in English, mathematics and
science has been extengvely developed in the period since the last ingpection. Thisincludes
detailed data analysis of national and school based assessments, reports from curriculum
coordinators on the findings of their monitoring, the outcomes of the evauation and
development of teaching and the views of externd evauators, often officers of the local
education authority. The programme provides a comprehensive and accurate picture of the
quality of the school’s provision in the three core subjects. This, dong with the outcomes of
the programme for monitoring teaching, is the basis for school improvement planning. The
current School Development Plan is proving to be effective in improving most of the aress
identified as priorities and the need to improve provision and raise andards underpins the
whole of the plan. Itsimplementation is monitored each term, so that governors and staff can
be certain that it isbeing implemented.  Its effectivenessis evaluated, but evauation would be
improved if the success criteria were sharper and, where possible, quantifiable. Action that is
needed to achieve the statutory targets for improved pupil performance is dso built into the
plan. These targets are both redistic and aspirationa because the school has developed more
detailed pupil-level datathat acts as the basis for predictions. Performance Management has
been built into the school improvement cycle and the targets of individual teachers reflect
priorities within the School Development Plan. It istoo early to judge whether Performance
Management has been effective in gaining school improvement, but its introduction has been
satisfactorily managed by the headteacher and governing body.

The budget is congtructed by the headteacher and governors who work together to ensure
that the School Development Plan underpins the decisions that they make about funding.
Ovedl, they manage thiswell. Thisis an improvement since the previous ingpection when
ineffective financid planning for educationd priorities formed part of akey issue. Currently
the school budget isin deficit, but thisisthe result of unexpected and prolonged staff absence
and not mismanagement. The school isimplementing a plan to bring the budget back in
balance within two years. Thefinancid adminigration by the office manager is effective and
efficient, so that the headteacher and governors can aways be quickly informed of the current
financid Stuation. Specific grants, for example those for specid educationa needs and
booster groups, are targeted appropriately at classroom support. The school aso benefits
froma Trust Fund that has contributed subgtantialy to the improvement in school
accommodeation during the last two years.

The governors apply the principles of best vaue in relation to the school’ s use of resources
and are conscientious in seeking the best combination of cost and qudity when making mgjor
spending decisons. They are acutely aware of the need to compare performance and unit
cogs with those of other smilar schools and use this as a means of judging the effectiveness of
the efforts of the school. The headteacher and governors make good use of information and
communication technology in their work for the schoal. In particular, the governorskeep in
touch usng e-mail and discover much informetion thét is appogite to their role from the
Internet.

Thesmdl number of teachers are agppropriately qualified, but lack the range of subject
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expertise that is possblein larger schools. Whilst saff have specidist expertise in English,
science, rdigious education, and humanities, none have qudifications in mathematics or
information and communication technology. However, dl teachers engage in school-based
professional development activities and most have attended courses provided by the local
education authority, especidly those relaing to recently implemented nationd strategies for
literacy and numeracy. Their subject knowledge now is often good, and is aways sufficient to
meet the demands of the curriculum. The governors have dso attended recent and relevant
training and have negotiated training that met their specific needs. At present the induction
programme for new gaff is mainly informa and the headteacher recognizes the need to
document the process. The governors have dmost completed awelcome booklet for new
governorstheat is of ahigh quaity and which should prove to be very useful in the future,

The accommodetion available to the school is now of ahigh qudity. Thisisacondderable
improvement since the last ingpection when accommodation was found to be unsatisfactory
and itsimprovement became a key issue. Two new classrooms have been added and the
building has been extensively repaired and redecorated. Much of the cost of improvements
was borne by the governors who made wise use of the capital and revenue of the Trust Fund
available to the school. The schoal isnow clean, safe, secure and well decorated. The two
classrooms not currently needed as class bases are used well — one for the under fives and
one as aliteracy and numeracy basefor Year 5. The building and grounds provide avery
good level of accommodation for the numbers of pupils attending the school. The learning
resources available to the school are satisfactory. Some resources are in need of replacement
and some units in the curriculum framework will require some further investment before they
can be taught effectively. The school will meet the pupil:computer ratio target of August 2002
and has plans to reorganize the distribution and infrastructure that at present result in the
provison for information and communication technology being unsatisfactory.

Financid planning in the schooal is effective. The governors are well informed of the school’s
priorities and are concerned to get the best value. The schoal is beginning to consult parents
about its proposed developments and indeed many have become directly involved in
improving the school Site and accommodetion. The recently formed School Council provides
achannd for pupils to comment on the school’ s development and their views are taken into
account by the headteacher and governors. Procedures for financid control are effective and
day-to-day adminigtration isgood. Taking into account the costs associated with running the
school, the attainment of most pupils on entry and when they leave the school, the progress
they make, and the qudity of the education provided, the school provides satisfactory vaue

for money.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

75.  The headteacher, staff and governors should address the following key issues to further
improve the quality of education provided by:

1. improving Sandards in information and communication technology and in the use of
information and communication technology to raise sandards across the curriculum by
creating and implementing a plan for development that focuses particularly upon
improving teaching and learning as well as covering equipment, infrastructure and
software.

(see paragraphs 11, 30, 130-136,)

2. rasng sandardsin the foundation subjects by developing a comprehensive monitoring
and evaluation programme for each subject that:
» usesthefull range of drategies available, including classroom observation;
» focuses and reports back on what works well and what needs to improve;
»  makes recommendations to senior managers and governors about what specific
actions are needed to improve provison;
* builds on the exigting good practice that exists in the school.
(see paragraphs 11, 32, 66, 135, 143, 149, 153, 156)

The school is dready consdering parts of these key issuesin its plans for improvement.

76.  Additiondly, in order to address minor wesknesses, the school should include the following in
their action plan

ensure that the plans for school improvement includes criteria for successful

implementation that are clear, specific and, wherever possible, quantifiable,
(see paragraph 69)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 40
Number of discussons with staff, governors, other adults and pupils 24
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 1 14 19 6 0 0 0
Percentage 3 35 48 15 0 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than two percentage points.

I nformation about the school’ s pupils

Pupils on the school’sroll Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) na 14
Number of full-time pupils known to be eigible for free school meds na 2
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupils with statements of specid educational needs na 0
Number of pupils on the school’s specid educational needs register na 18
English as an additional language No of
pupils
Number of pupils with English as an additiond language 1
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 11
Pupils who left the school other than at the usual time of leaving 13
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Attendance

Authorised absence

%

Unauthorised absence

%

School data 3.2 School data 0.1
National comparative data 5.6 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 1 for the latest | 2001 8 11 19
reporting year
National Curriculum Test/Task Results Reading Writing M athematics

Boys 8 8 8
Numbers of pupilsa NC Girls 1 1 1
level 2 and above

Total 19 19 19
Percentage of pupils Schoal 100 (87) 100 (100) 100 (100)
at NC leve 2 or above National 84 (83) 86 (84) 91 (90)

Teachers Assessments English Mathematics Science

Boys 8 8 8
Numbers of pupilsa NC Girls 1 1 1
level 2 and above

Total 19 19 19
Percentage of pupils Schooal 100 (100) 100 (96) 100 (74)
a NC level 2 or ebove National 85 (84) 89 (88) 89 (88)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 2 for the latest | 2001 7 12 19
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 3 3 7
Numbers of pupils at NC Girls 9 10 12
level 4 and above
Total 12 13 19
Percentage of pupils School 63 (80) 638 (87) 100 (93)
a NC level 4 or above National 75 (75) 71 (72) 87 (85)
Teachers Assessments English Mathematics Science
Boys 4 5 7
Numbers of pupils at NC Girls 9 10 12
level 4 and above
Total 13 15 19
Percentage of pupils School 638 (73 79 (87) 100 (93)
a NClevel 4 or above National 72 (70) 74 (72) 82 (79)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin the last school year

Fixed
period

Permane
nt

Black — Caribbean 0
heritage

Black — African heritage

Black — other

Indian

Pakistani

Bangladeshi

Chinese

White

No of

pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 0
Indian 0
Pekistani 0
Bangladeshi 0
Chinese 0
White 116
Any other minority ethnic group 0

o|lhdhlO|J]O|]O|O|O|O

Other minority ethnic
groups

oO|lo|lo|j]o|lo|lo|oOo| o

This table refers to pupils of compulsory school age only.

Teachers and classes

Qualified teachersand classes: YR -Y6

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the

number of pupils excluded.

Financial information

Tota number of qualified teachers 6.1
(FTE)

Number of pupils per qualified 22
teacher

Average class size 26.8
Education support staff: YR-Y6

Tota number of education support 5
staff

Total aggregate hours worked per 67

week

FTE means full-time equivalent.

Financia year 2000/1
£

Tota income 310502
Tota expenditure 325940
Expenditure per pupil 2470
Balance brought forward from 6483
previous year

Balance carried forward to next year -8955
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Recruitment of teachers

Number of teachers who left the school during the last two years 4
Number of teachers appointed to the school during the last two years 4
Total number of vacant teaching posts (FTE) 1
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 14
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Number of questionnaires sent out 134
Number of questionnaires returned 67
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
66 30 3 1 0
37 57 4 0 1
A 57 7 0 1
43 48 6 3 0
55 40 0 0 4
36 46 13 1 3
67 33 0 0 0
67 31 1 0 0
A 52 13 0 0
62 35 0 0 3
46 43 7 0 3
A 40 17 6 3
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

77.

78.

79.

80.

81.

82.

Ovedl, the curriculum planned for children below the age of fiveis very good in the
Reception Year. Thisisaggnificant improvement since the last ingpection when dl areas of
learning were congdered to be only satisfactory. Many children make very good progress
including those with specia educationa needs.

There are nineteen children in Reception, al of whom are now full time. They areinadass
with eleven Year 1 pupils and are taught by afull time class teacher and anursery nurse
whose hours have been increased since the last ingpection from five mornings to five mornings
and three afternoons per week. In addition, thereis ateaching assistant for a pupil with
speciad educationa needs.

Children enter the class during the early part of the autumn term. Good written information for
parents and frequent planned visits for children to sample daily routines ensure that children
have a smooth trangition into the Reception Class. They have a staged entry to school
according to age. The school works closdy with parents and there are very good links with
the locd playgroup, the mgority of whom attend the school when they are old enough.

During the children’ sfirst few weeks in Reception the staff collate and record informeation
about what children know, understand and can do when they start school. Thisinformation is
then communi cated with parents during a Parents Evening and any concerns are shared then
and asthey arise later. The assessments taken shortly after children start school indicate that
overdl atainment on entry is broadly typical for this age group of children. This evidence aso
indicates that thereis a proportion of children who bring experiences with them that are above
thislevel. Children are re-assessed at the end of the school year and the progress measured,
iscadculated. This evidence indicates that children make very good progress. Theinformation
gained compares the rate of improvement in skills and knowledge with that of other
Worcestershire schools and is dso used effectively to plan for the next stages of learning in
Year 1

The evidence indicates that progress accelerates during the children's time in the Reception
class and that by the time they enter Year 1, most will have achieved the nationaly expected
dandardsin al areas of the curriculum. Asaresult of the generdly very good provison most
children will be ready to meet the chalenges of the Nationa Curriculum before the end of the
school year. The organisation of the mixed age class enables higher ataining children to be
extended beyond this. The small proportion of children who will not achieve the typica levels
of attainment receive very good support and are guided step by step through the early stages
of learning.

During the week of the ingpection, athough the nursery nurse was absent, support in the

Reception Class was good with full-time teaching assstance, a part-time student and
voluntary staff contributing well to the very good qudlity of learning. The teaching that was
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observed was never less than good, and often very good. Where teaching was at its most
effective, activities were planned which promoted learning experiences that built on previous
skills, knowledge and understanding. There was a sengtive baance between direct teaching
and opportunities for children to play, explore, investigate and learn from each other. The
quality of learning is mogt effective when the adults are focused on one of the specific
curricular aress, which isthen later interlinked to other areas of learning.

The accommodation for the Foundation Stage is good, with two rooms available. This
enables some activities to be shared with Year 1 pupils and some to be for Reception children
only, as saff decide is gppropriate. Rooms are colourful and displays contribute well to the
bright and welcoming learning environment. The rooms are divided into learning zones where
children are encouraged to work collaboratively, play musica insruments, write, paint and
look at books. Good clear notices and labels are available to identify the Six areas of early
learning. This helps children to gppreciate the value of words and being able to read them.
Learning resources are well organised and accessible to children.

Personal, social and emotional development

84.

The provison for children’s personal, socid and emotiona development provides a very good
basis for the very good qudlity of learning which is evident for children in the Reception Class.
A dgnificant proportion of children enter the school with above average skills. They make
good progress and, by the time they leave a the end of the year, their levels of achievement
are very good. Children soon fed safe and secure and thrive on excellent relationships that
vaue ther contributions to learning. Mogt are at ease and confident with the increasing
number of known adults they work with. Even the least confident are devel oping good
relationships and are eeger and enthusiagtic to learn. Children learn the routines quickly. They
are encouraged to develop friendships, share and work together and are developing respect
for each other. They are very well behaved, know what is right and wrong, and why. Most
listen to, and are sensitive to the needs of others. The quality of teaching isvery good. The
teacher has high expectations and plans activities so that children develop responghility and
learn not to rely on adult assstance. Instead, children are learning to concentrate and
persevere with their learning and to seek help when required. They are provided with
elements of choicein ther learning to develop respongibility. Children enjoy ther activities
and develop positive attitudes which contribute to the qudity of their learning.

Communication, language and literacy

85.

Communication, language and literacy skills are variable on entry to the Reception class, with
aggnificant group of children whose standards are high, but overdl are typical for children of
thisage. Overdl, the qudity of teaching and learning in thisareais good. When teaching is at
its best, adults not only plan for the development of communication skills, such as providing
aticlesfor thes table, but dso recognise the benefit of capitalisng on children’s
contributions. Listening and spesking skills were particularly good when exploring * Senses..
One boy was pleased with his contribution of ‘taste buds as was the girl who described how
aman could show his annoyance by ‘standing with his hands on his hips. One recognised
what he cdled a‘chugging’ sound and claimed ‘must be atractor’. Lower attaining children,
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when blindfolded, recognised common sounds such as knocking on the door, and atoilet
flushing. When volunteering a description of their crocodiles, the richness of their language
was evident ‘ Thisred is blood, he has been attacked by alion’, *He's been scratched by a
tiger’ and, ‘Look he'sgot apirate’ shat on’. The dinosaur display, and the search for
‘dinosaur bones’, provide an excellent areafor role-play and promoted good language
development. Children with speech difficulties are only too eager to contribute and are
included in al activities. Writing skills are encouraged and most children hold pencils
correctly. All are aware of the need to write from left to right, and most children can write
their own names. Severad copied words accurately such as‘Lived in North America in their
dinosaur book. Reading skills are generdly well developed with most children recognising
initid letter sounds and knowing the strategies of ‘left to right’ and ‘top to botton’. A
growing number recognise letter blends. One in three children recognised smple words in the
group reading book Noisy Farm whilst al enjoyed talking about the pictures and predicting
what might happen next. Mog high attainers knew that sentences and names started with a
capita letter and knew that the author’s name was on the front. Early reading Strategies are
well developed, especidly when sharing books with ‘Buddies from Year 2. Children are
developing alove of books. They handle them with care and are well motivated by stories
and poems. The quality of teaching and learning in reading is very good and consequently
children make very good progress.

Mathematical development

86.

Mathematical development is very good. Most children recognise and count to 10 with lower
ataining children counting to 5. When lining up for other activities children counted
confidently to 17. Teaching for the development and awareness of mathematica language is
good. Singing games such as ‘Five Currant Buns help to reinforce number and make learning
fun. One child was overheard to say ‘Oh | get it!" and another *Look it's happening again’
when investigating number patterns. A smal number were able to count backwards from 10
when snging ‘TeninaBed'. Many children identified Smple shapes such as circles, squares
and triangles on the * Shgpes Man’ and use mathematical language such as ‘bigger and

smdler’ and ‘heavier and lighter’ correctly. Computer programs, which encourage children to
sequence numbers and explore patternsto 10, reinforce learning. Children have made a
‘mouse’ usng aconeasabase. The teacher has high expectations and activities are
chdlenging. The qudity of both teaching and learning in this areais very good.

Knowledge and understanding of the world

87.

Children’s knowledge and understanding of the world is above average for their age. They
start the Reception Class with reasonable levels of generadl knowledge and good teaching
moves them on. Teachers build on children’s natura curiogity and help them to understand
the world in which they live. The school environment is used very well and opportunities are
planned to promote the use of dl the senses. Vistors such as the fire service and the crossing
patrol lady, develop an understanding of peoples occupations. Children are aware of famous
people and what makes them famous. Children have a very good understanding of pre-
recorded sounds and were able to sort them into natural sounds and ‘machines’ such as
telephone, keyboard and photocopier. Although children use computersin some of their
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work, computer skills are less well devel oped than they should be because of the lack of
resources. Children are well absorbed in their own culture such as when celebrating
Christmas and Easter and they have aso developed an understanding about other cultures and
beliefs through ligtening to stories about Diwali, Holi, and Hanukkah.

Physical development

88.

A wide range of opportunitiesis planned for physica development. Children in the Reception
Class share an appropriate range of outdoor equipment including good fixed climbing
equipment, a sdlection of bicyces and tricycdes and large wheded toys. Planning highlights
focused skill development but thisis restricted to when the westher dlows. Although the
timetable did not dlow an observation of activitiesin the hall, children used space safely inthe
playground and enjoyed arange of skipping and running games. Fine motor killsare
developing through handling smal objects such as glue-gticks, knives to spread jam and
clicking the computer mouse. They explore different textures, manage jigsaws, and work with
congruction sets. Children used scissors safely. Pencils and arange of mediasuch as
crayons, playdough, pastels and paints are used well to record pictoridly. Children are
achieving satisfactorily in developing physical control, mobility and awareness of space.

Creative development

89.

The children’s cregtive development is generaly above average for their age.  Good teaching
encourages children to develop alove of music. All the children enjoyed singing Nursery
rhymes and songs from memory such as *Humpty Dumpty’ and ‘ Bob the Builder’. The
mgority of children can recognise arhythm and clgp it. They enjoyed joining in poems and
suggested actions which eventudly dl joined in. Opportunities have been created for children
to experience colour through the medium of paint but they have not yet experimented with
mixing. Textureis explored when using different resources and children are developing a
good range of skillsfor exploring different materids and using them to express their own ideas
and fedings. Children are well motivated by these activities and they are most eager to talk
about their experiences, ‘Look, | have drawn therain’.

ENGLISH

90.

91.

Inspection findings indicate that, overal, standards in English for the pupils aged seven are
above those considered typica for their age group. This represents an improvement since the
previous ingpection report, when standards were judged to be average. By the age of eleven,
standards in school are typicd for the age group, much as they were at the time of the
schoal’slast ingpection. No significant differences between the attainment of boys and girls
were noted during the ingpection.  Pupils, including those with specid educationd needs,
make good progress throughout the school.

In the national tests for seven year oldsin 2001, overall standardsin reading and writing were
well above average. In this age group, the proportion of pupils who attained the threshold
Leve 2 (100%) was very high, being in the top 5 per cent of schools. The figuresfor the
higher Level 3 were dso very high for writing and well above average for reading. When
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compared to the results of amilar schools, the results at Hallow for this age group are very
high for Leve 2 and well above average in writing and above average in reading a Leve 3.
Although the smdl number of pupilsin each cohort requires caution when interpreting results,
figuresfor the lagt five years suggest atrend of improvement in both reading and writing in the
infants thet is faster than the nationd trend.

The results of the 2001 statutory tests for 11 year olds in English indicate that overal
attainment was below the nationd average and well below that of Smilar schools. Attainment
at the threshold Leve 4+ waswell below the nationa average and very low in comparison to
amilar schools. Although attainment at the higher Level 5 was better, being above the nationd
average and just below the average for smilar schools, the figures indicate that this cohort of
pupils did not make the progress that they should have done during their time in the juniors.
During the last three years, the results of 11 year olds at the school have been rlaively static
during atime when standards in English in schools nationaly have been improving. Thistrend
of comparative deterioration in standards has resulted in a gradua movement from above
average in 1997 to below average in 2001. The good progress that the older pupils are
making now is enabling them to catch up from a backlog of underachievement thet has
occurred in English since the previous ingpection. This backlog was caused by weak teaching
resulting from gaffing ingtability and ineffective procedures for monitoring, evaluaing and
improving provison.

Thereisno sgnificant difference between the ingpection findings regarding the attainment of
seven year olds and the performance data provided by national assessment results. The
school’ s records suggest that overall the current Year 2 is unlikely to do aswell asthe cohort
of 2001, having entered the school with lower levels of atainment. Year groups are small and
variations from year to year can be expected. The ingpection findings regarding standards of
eleven year olds indicate a substantia improvement and do reflect asgnificant changein
attainment. Thisis because the wesknessesin teaching that led to poor performancein
English have been addressed with vigour by the leadership of the school and so the quality of
provision, the rate of pupilsS progress and pupils attainment has improved accordingly.

Standards in speaking and listening are above average throughout the school and thisis an
improvement since the previous ingpection when they were judged to be in line with nationa
expectations. Pupils of al age groups are very good listeners both to adults and to each
other. During direct teaching, pupils listen carefully so that when they move to sart their work
they know precisely what they must do and often what the teacher wants them to learn. They
answer questions well and older pupils often make sustained contributions to discussions.
Year 2 pupils listened to atape recording of a story and were able to recount it accurately the
following day, remembering and embellishing details with confidence and good humour. Year
1 pupils used spesking and listening impressively well when working as agroup to decide
what details of Princess Diand slife should form the focus for their adult-guided research on
the Internet. By the age of seven, many pupils have developed aworking vocabulary of
subject specific technical terms that increases appropriately asthey get older. Year 3 pupils
used terms such as verb, noun and adjective whilst older pupils talked about subordinate and
conditional clauses when discussing the structure of complex sentences. Older pupils discuss
well, for example, when working in groups in science and geography. They are confident
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speakers, exploring ideas with good attention to detail and using an extensive and mature
vocabulary. Speaking and listening skills are promoted effectively by al teechersin all
subjects of the curriculum.

By the age of seven standards in reading are above that typically expected of this age group.
Thisis an improvement on the previous ingpection report when standards were judged to be
average. Almogt dl pupils can read smple texts accurately and with understanding. They
know about authors and illustrators and know how to use the *blurb’ when selecting a book
to read. They have agood sght vocabulary and work out unknown words using their
knowledge of sounds and the likely meaning of the word from its context in the surrounding
text. The school il places an emphasis on individud reading and pupils have reading diaries
that show that they read regularly at home. Thisregular practice supports progress. All
pupils, including lower attainers, have favourite books and spoke in an informed way about
favourite authors. Higher attaining pupils read quite complex texts fluently and accurately and
often salf-correct any mistakes that they have made. They are also able to read slently and
recal the main events that they have covered.

By the age of dleven sandards in reading are above the nationa average. Thisisan
improvement since the previous inspection. Pupils become progressively more skilful readers
as they move through the school. Almogt al continue to read regularly a home, often to an
adult. They use phrasing and intonation well and are aware of the conventional impact of
common punctuation when reading aloud and thisincreases their fluency. Older pupils are
able to infer and deduce meaning from what they have read and support their views by
referring to the text. They enjoy reading and al have favourite authors, such as Road Dahl,
Anne Fineand JK Rowling. Year 6 pupils are confident using the Dewey system in the
schoal library and are familiar with the use of the glossary, contents and index pagesto find
information. They are familiar with the terms fiction and non-fiction and can recount their use
of books in research work to access information.

Standards in writing are above those typically expected by the time pupils are seven. Thisis
an improvement since the previous ingpection when standards were judged to be average.
Year 2 pupils writein an gppropriate variety of genres. They structure longer pieces of
writing S0 that thereis abeginning, amiddie and an end. All write in sentences and the vast
magority use capita letters and full sops consstently. Many have developed their punctuation
skills further and make regular and gppropriate use of speech, exclamation and question
marks. A few use gpostrophes for contractions. In their handwriting, letters are generaly
clearly shaped and many higher atainers are able to use joined up writing. Most can spell
common words correctly and are able to use their knowledge of sounds to have a good
attempt at spdlling unfamiliar words, for example ‘maree for marry and ‘frend’ for friend. As
pupils progress through Year 2, they create longer and more complex pieces of writing. For
example, Year 2 pupils planned and constructed a big book of impressive quality about
dinosaurs. Some examples of writing contain words that have been carefully selected for
effect. Inagory about Little Red Riding Hood, for example, many pupils used language
carefully to create tenson and a sense of anticipeation.

By the age of dleven standards in writing are broadly average, so the school has maintained
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the standards st at the time of the previous ingpection. Acrossdl the classesin the juniors
there is a good baance between the acquisition of skills and the opportunity for pupilsto
apply them in their own writing. Pupils write in a broad range of genres, including narrative,
poetry, drama, letters and journalistic forms. Longer pieces of writing are organised into
paragraphs, often using complex sentences. Most pupils can use common forms of
punctuation correctly and are aware of, and can use, spelling conventions. Some pieces of
extended writing are of very impressive qudlity, but too much of the writing that older pupils
do is short, with insufficient opportunities for them to improve on their firg efforts.

Across the schoal, literacy is developed successfully through links with other subjects.  Inal
classes, research work makes use of different sources for written work, including booksin the
school library and sometimes the Internet. Written work in history and geography is often
used effectively as avehicle for extended writing. A particularly good example of thiswas a
Year 6 pupil’s condruction of an intricate and moving account of the Blitz on Coventry, as
though he were a child actudly involved in the event. Although al teachers plan for the use of
information and communication technology in English, its contribution to raisng Sandardsis
redricted by the limited skills of pupils.

The qudity of teaching and learning is good in both throughout the school. Thisisan
improvement since the last ingpection when teaching was judged to be sound. However,
information provided by the school and confirmed by the views of parents indicates thet the
quality of teaching in the juniors deteriorated sgnificantly after the ingpection leading to older
pupils underachieving. Thiswas largely the consequence of staffing ingtability resulting from
long term gtaff illness and inconsstencies in the goplication of key whole-school paolicies
leading to wesk progress. The improvement in the quality of teaching that has taken placein
the last twelve months is the result of the determined action that the school has taken to
improve provision and to raise sandards.

The headteacher is responsible for teaching the additiond group. This arrangement, which
aso ensures smdller teaching groups, is having a beneficid effect on improving sandards and
the rate of pupils progress. This commitment of time on the part of the headteacher reflects
the school’ s determination to improve the quality of provison in English.

No unsatisfactory teaching was observed during the ingpection and in the vast mgjority of
lessons seen teaching was good or better. Teachers follow the guidance set out in the national
programme for teaching literacy and apply the principles of the programme to good effect.
Teachers plan very well, so that lessons have clear learning objectives that are always shared
with pupils. This, and the dear and informative direct teaching of literacy, enables pupilsto
know what they have to do and what it is they are expected to learn. This encourages pupils
to concentrate on the important aspects of activities and supports good progress. Teachers
classroom management skills and their relationships with pupils are very good. This supports
good behaviour, good time on task and agood pace of work. On many occasions teachers
st clear expectations about the quality and quantity of work that they want and the amount of
time that is available for completion. Generdly, this increases the pace of work. Resources
are chosen well to match the learning objectives and older pupils have the opportunity to
study long pieces of text for aperiod of time rather than use brief extracts. This provides
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motivation, because pupils become interested and involved in the text, and it provides red
indght into the genre, so that pupils understand that The Silver Sword isahigtorica nove and
not aworkshest.

Teachers of both older and younger pupils produce carefully written responses to pupils
work. These dways comment on positive features of work and aways contain advice about
how it can be improved. This grategy isimplemented consstently in al dlasses and
contributes to the good rate of progress throughout the school. Teachers use time at the end
of the lesson to review and consolidate what has been learned, and to extend pupils learning.
Regular homework is set in dl classesto reinforce and extend what is learned at school.
Pupils aso regularly take reading books home and for younger pupils their reading diary is
used very effectively to communicate information about progress between home and school.
This motivates pupils and helps parents fed more confident about helping their children.

When planning their work teachers take account of the needs of the different groups of pupils
inther class. Where additiona support is availableit is used well, usualy to support pupils
with specia educationa needs. Often details of an activity are adjusted to ensure thet it is
chdlenging for the higher attainers and within the capabilities of less able pupils. Overdl, these
arrangements are effective. All pupils are equaly well provided for and make good progress.
When teaching was not quite so effective, the teacher did not make aclear link between the
skills being taught and how they would benefit pupils reading or writing. On one occasion, a
teacher dlowed pupils excitement to continue for alittle too long and this held back progress
by redtricting the quantity of work completed.

Attitudes to work in English are good. Pupils enjoy their lessons and work hard. They
continue working at a good pace when their teacher is engaged with a group other than their
own. They use resources sensibly and their behaviour in lessonsis generdly very good.
Pupils work well together and participate actively in class and group discussons. Older pupils
occasondly exhibited minor elements of off-task behaviour until reminded by their teacher
what they should be doing.

Coordination of English is very good across the school. The coordinator has held this
responsbility for a comparatively short period. She manages and leads the subject very well.
She has worked with staff and governors to andyse the strengths and weaknesses of the
subject. This hasinvolved the development of a comprehensive and rigorous programme of
monitoring and evauation. She has involved governors in examining pupils work and
observing lessons so that they can better understand the analysis that the school has made.
The outcomes of monitoring are fedback to the individuas concerned and, when appropriate,
to the whole taff and governing body. Action is taken to eradicate any sgnificant
weaknesses that are identified and the impact of action taken is evaluated a an appropriate
later date. The monitoring and evaluation programme has sometimes identified the need for
very precise action on the part of individuds, for example by identifying the need to improve
agpects of handwriting, and sometimes the need for whole-schoal initiatives, for example the
development of amarking policy. The actions taken as aresult of the findings of the
monitoring and evauation programme in English have been effective in improving the qudity of
teaching and raising sandards from the low levels of recent years. Although standards
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attained by the eleven year olds now are only typica for their age group thisis a congderable
improvement on previous years and the rate of progress has improved sgnificantly in the last
twelve months. The coordinator has also exercised very effective leadership by
communicating her commitment to raising standards to both staff and governors. They, too,
are very determined to improve provison in English. The ingpection findings confirm thet the
school has made good progress recently especidly in the juniors, which isa priority for
development because of the comparative deterioration in provison and standards following
the previous ingpection.

107. Inaddition to the development and implementation of the programme for monitoring and
evauation, the coordinator has ensured that the school has good policies for al aspects of
English that support the broad and balanced range of learning opportunities provided. All
agpects of provison, including individua reading time and extended writing, are applied
consstently throughout the school. Funding for booster groups has been well focused on
supporting pupils who are at risk of achieving lower than average levels of atainmen.
Accommodation for the subject is good and supports teachers in implementing the structure of
the literacy hour, for example, by providing easy trangtion from whole class to group and
individua tasks. Resources are sufficient and are of a satisfactory quality. The resources that
have been acquired recently to support teaching in the literacy hour have been particularly well
chosen and support learning by promoting the interests of pupils. English has a strong focus
around the school with support materids and pupils work in literacy festuring in many
displays. The subject fully meets statutory requirements.

MATHEMATICS

108. Standardsin mathemeatics are presently well above those considered typica by the age of
seven and have improved to be above those considered typical by the age of eleven. Inthe
2001 nationd tests and assessments, standards in mathematics were judged to be very high
for pupils by the age of seven when compared with those nationally and with those of schools
considered to be of asmilar nature. When using smilar comparisons for pupils at the age of
eleven, standards were below the nationa average and well below the average for pupilsin
smilar schools.

109. After avery good start when they first enter school, pupils make very good progress and by
the age of seven dl pupils are expected to reach the threshold Level 2 and a Significant
proportion to reach the higher Level 3. Recently the quality of teaching in mathemeatics has
improved sgnificantly for older pupils and good progress is now maintained in the juniors and
accderaesin Years5 and 6. By the age of deven, pupils are using their skills, knowledge
and understanding effectively. It is anticipated thet a higher proportion of pupilswill achieve
the higher Leve 5 in 2002 compared with the onein five in 2001. Pupils presently working at
the lower Level 3 arereceiving ‘booster’ activities and arein line to achieve sandards that are
more typicd for their age. The quality of support they receive, together with work well
matched to their needs, enables pupils with specia educationa needs to progress a a good
rate.

110. By thetimethey are seven, most pupils understand place vaue of number to hundreds, tens
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and units, can mentally recall table factsto 3, 4 and 5 times and begin to explore numbers
over 100. Lower attaining pupils recognise and use number to 100, understand place vaue to
tens and units and recognise patterns relating to the 2, 5 and 10 times tables. Most Year 2
pupils identify common two and three-dimensiona shapes and have begun to identify
properties such as corners, sdes and faces. They have good mental skills and solve money
problems using sound strategies such as counting on from the largest coin. They recognise
odd and even numbers, and use doubles and near doubles to solve addition problems. Pupils
use standard units to record time in hours, halves and quarters and measure accurately in
centimetres. Pupils are accurate when interpreting information shown in Smple pictograms
and bar charts. Lower attaining pupils, including those with specid educationd needsarein
line to achieve the expected Levd 2 by the age of seven. Higher ataining pupils refer to
vertices when discussing shapes, round numbers to tens and hundreds, and have a very good
understanding of number in excess of 100.

By the time they are deven, most pupils have avery good understanding of place vaueto
more than 1000 and compare fractions and percentages confidently. Pupils multiply and
divide decimals to two places, and know how to use and interpret co-ordinates. They

cd culate the mode, mean and median, and have a good understanding of ratio and
proportion. Low attaining pupils have accessto dl activities experienced by othersbut at a
level matched to their abilities. They develop sound strategies to add, multiply and subtract.
They caculate perimeters and areas by using the formula‘length x breadth *, compare times
using the 24 hour clock; and understand lines of symmetry. All pupils experience line graphs
and pie charts, and are accurate when interpreting the information they have collected and
recorded. Higher attaining pupils have very good mental and ord recal, estimate and
measure angles accurately and use brackets to calculate Ssmple equations.

Of particular note is the emphasis placed upon the development and use of mathematical kills
throughout the school. From an early age pupils are taught arange of Strategiesto solve
problems and are expected to explain how they have reached their solutions. For examplein
Year 1, two thirds of the pupils explained the patterns of odd and even numbersto at least
twenty. InYear 2, pupils explored missng numbers on a 100 square by investigeting
horizonta or vertica patterns, and were then expected to use higher order skillsto check their
answers by using other patterns. Higher attaining pupils have begun to develop their own
strategies and used diagond patterns on a 200 square. In Years 5 and 6 pupils have
developed good strategies to estimate before caculating or constructing acute or obtuse
angles. They demondrate very good speaking and reasoning skills when challenged to explain
their processes. However, little useis made of information and communication technology to
raise atainment in mathemetics.

Effective in-service training has raised the knowledge and understanding of the requirements
of the Nationa Numeracy Strategy and has created a better balance to the mathematics
curriculum overdl. The concentration on developing mental and ord skills and then using
these skills has enabled pupils to work at agreater pace, giving a better rate of progress. The
ingstence that pupils explain the dtrategies they have chosen to solve their problems has
contributed effectively to raising stlandards. Homework is used consistently to support
teaching and learning in mathematics,
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Teachers throughout the school have implemented the National Numeracy Strategy very well
and there is consstency in al three stages of each lesson. Overdl, the menta and ora
introductions are good. Pupils are then set tasks which are well matched to their abilities and
then the summing up period is used to check gainsin knowledge and understanding. At its
best, this part of the lesson is used to introduce new learning and to inform pupils about the
next Sage of learning.

Ovedl, the teaching of mathematicsis very good throughout the school, with some excellent
teaching of younger pupils. Pupils are well behaved in class and they have very good attitudes
to learning. Asareault, the qudity of learning isaso very good. The current very good
quality of teaching of older pupils has not yet led to such high standards, despite the very good
progress that is now being made. Thisis because many older pupils were underachieving
ealier inther career because of the hitory of provision in the school since the previous
ingpection. They made dower progress than they should have done because teaching was
weeker. Thisisnow being turned round through determined action by the staff and
governors.

Ovedl, the qudity of teaching and learning in mathematics has improved since the last
ingoection. Thisis particularly the case in the juniors, where recent developments have had a
sgnificantly postive impact on the quality of provison. Therewas evidence in dl lessons that
teachers plan effectively to chalenge the differing ability groups, including those pupils with
speciad educationa needs. Teachers know their pupils very well and the use of questioning to
check knowledge and understanding was of a high qudity. Checks are made of pupils
achievements after units of work and this information is then used to chalenge pupils to build
on their previous skills, knowledge and understanding.

Where teaching is of the highest quality, the pace of lessonsisimpressive, with arange of
Srategies used including encouraging pupils to share their answers with their partners. This
drategy involves dl pupilsin answering questions and aso enables teaching assgtants to
support pupils who are less confident. The information collected from termly school tests,
together with information gained by andysing previous strengths and wesknessesin nationa
testing is used to match what is planned to the needs of groups of pupils. Marking is
consstently good and is used to best effect when informing pupils of the progress they have
made and what they need to do to improve their work.

The relationships between adults and pupils are very good and are a strength in the teaching of
mathematics. Pupils respond positively when teachers value their contributions. Their sdif-
esteem is high when caring teachers praise them for trying - ‘Oh that's so close’ rather than
‘No, that’swrong!” Pupils enjoy their mathematics and collaborate well in thelr investigations.
Pupils thrive on the enthusiasm of their teachers, and respond positively to their teachers high
expectations. They responded positively to challenge, and are atentive and eager to
contribute to lessons and use their skills and strategies. Work in books reflects the high
expectations of teachers and the effort of pupils. Pupils were consstently well behaved and
any ingppropriate behaviour was resolved promptly.
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The coordination of mathematicsis very good. The coordinator has analysed the results of
national and school testing and the data has been used to set clear class, group and individua
targets which match chalenge more closgly to the needs of theindividud pupil and aids
progress. Initiatives such as‘ Springboard’ and * Booster Groups' have concentrated on
raisng attainment for specific groups of pupils. The schooal isimplementing an ongoing
programme for monitoring and evauating the quaity of teaching and provision in mathematics.
Thisincludes observing specific parts of lessons, examining teschers planning and the work of
pupils and then providing feedback on what should be improved and how. The action taken
as a consequence of this feedback is contributing well to improving the quality of teaching and
rasing sandards. The numeracy governor has observed lessons and reports findings back to
the governing body so that they are kept fully informed. The coordinator has responded
positively to changes in gaff by ensuring that the overdl quality of teacher subject knowledge
is maintained through the provison of good in-service training both within school and through
the local education authority.

SCIENCE

120.
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Standards for pupils aged seven and eeven have improved significantly snce the last
ingpection when they were judged typical for the age group. Presently, there are a greater
proportion of pupils achieving the higher levels and ingpection findings indicate that Sandards
at the ages of seven and eleven are above those typically expected.

In 2001, standards in science for seven year olds in the school judged by teacher assessment
were very high when compared with schools nationdly at the typica Leve 2, and above
average a the higher Level 3. Comparisons with smilar schools were very high at the typica
level and broadly average at the higher Leve 3. In the nationd tests for pupils aged eleven,
overdl standards were near the national average and below the average for smilar schools.
Standards at the expected Leve 4 were very high when compared to schools nationally and
to smilar schools. However, standards at the higher Leve 5 are less favourable, being below
average compared to national averages and well below average when compared with smilar
schools. In neither infants nor juniors was there a Sgnificant difference between the sandards
achieved by boys and girls.

Pupilsin Year 1 investigate the topic ‘sound’. They use their good range of experiencesto
identify pre-recorded sounds that include the voices of other adults and pupils. Pupils have no
difficulties when sorting sounds into those that are created by machines or produced naturaly.
This knowledge and understanding is extended in Y ear 2, where pupils investigate sound
further by exploring activities planned to demonsrate how different kinds of sound are
produced. Pupils are able to draw on their previous experiences to use terminology such as
‘vibration’. Pupils make accurate observations and explain whether happenings are as they
expect. Evidence from pupils previous work indicates that pupilsin the infants cover the full
range of required experiences and have developed skills that enable them to carry out arange
of investigations effectively. They have investigated circuits and how to make a bulb work
and show a good understanding when classifying food into proteins, mineras, carbohydrates
and fats.
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InYears 3 and 4, pupilslook at light sources, shadows and how to make changes by using
mirrors. They can explain in scientific terms whet they are doing and how mirrors can be used
to reflect light, and then record their experiencesin avariety of ways. By the age of eeven,
pupils have built on previous skills, and carry out investigations with confidence and very good
understanding. They are expected to evaluate their activities and comment on how they could
improve their investigations. Pupils have experienced a good range of physica processes.
They have explored the effects of gravity on motion, investigated circuits and the brightness of
bulbs in series and studied the planets. Y ounger pupils have collaborated when devising
methods to classify rocks and pupilsin Years 5 and 6, have investigated different powders,
observed them in solution and then predicted their origins. Indl four year groups, pupils
demongtrate a good understanding of fair testing with one variable. The use of atwo-year
cycle ensures that pupils do not repeet their experiences whilst in the same class and that dl
requirements of the National Curriculum are met.

The very good use and gpplication of skills, knowledge and understanding has been given a
high priority since the last ingpection, resulting in pupils learning science by exploring and
investigating, rather than being given information and being told whet is going to happen.
Since the last ingpection, pupils have developed avariety of ways in which they record their
investigations.

Numeracy skills are used effectively when recording in science. Charts and tables are used
well in the infants and by the age of éeven pupils use and interpret line graphs and pie charts
in their work in science and are encouraged to analyse thelr findings. Literacy skills are very
well developed. Very good reading skills enable pupilsto read work cards and research
information, and ligtening and spesking skills fadilitate the sharing of information alowing pupils
to learn from each other. During the period of the ingpection, the distribution of resourcesto
promote information and communication technology resulted in computers being underused to
support learning in science.

Overdl, teaching is congstently good throughout the school. The best teaching is
characterised by very good teacher subject knowledge, the sharing of what is to be learned
with pupils and abrisk paceto lessons. Teachers make consistent use of questioning to
check what pupils understand and can do. In the best lessons, support staff are used
effectively and pupils are given enough time to complete the process of investigating, exploring
and then recording their findings. Experiences are closdly matched to prior attainment
including those of pupils with specia educationa needs. Pupils enjoy their lessons and are
esger to share their ideas. They collaborate very well in group activities, thrive on the
opportunities given to explore and investigate and gain in confidence because teachers value
their contributions.

Teachers know ther pupilswell and relationships are very good. This adds sgnificantly to the
quadlity of learning for al pupils, particularly those with specia educationa needs. Self-esteem
and confidenceis high. Thisisadirect result of the value which teachers place on the
contributions of pupils, the very good Strategy to base new learning on every day experiences
and by building on what pupils aready know. Assessment procedures have been introduced
recently, and the information collected is used to plan activities that are chalenging for
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particular groups of pupils. Marking is carried out conscientioudy and is used consstently
well to inform pupils when they have achieved their targets and then prepare them for further
chdlenges.

Curriculum planning has improved, and is now good, with activities more closdly matched to
the needs of pupils, including those with specid educationd needs. All pupils make a least
good progress as they build on their skills, knowledge and understanding term on term and
year on year, including those with specid educationd needs.

Coordination and management of scienceisvery good. Science is managed enthusiastically
by the subject co-ordinator, who was appointed since the last ingpection. Curriculum
guidelines, based on nationaly produced materids, are effective in securing progression
throughout the school. The coordinator monitors all stages of planning, reviews work in
pupils books, and monitors teaching and learning in lessons in order to identify, then share,
what is going well and what needs to be improved. Thisinformation is used effectively to
rase dandardsin science. He has dso andysed in great detail the weaknesses in science that
pupils demongtrate in nationa and school testing and has amended provision accordingly. The
coordinator has a clear action plan for raising attainment in the future, which includes the
development of technology to promote teaching and learning and the setting of individua and
group targets to provide a greeter focus to teaching and learning.

INFORMATION AND COMMUNICATION TECHNOLOGY

130.

131.

132.

Standards of work in information and communication technology (ICT) are below nationa
expectations a seven and deven. Thisislargdy because, dthough there is access to two
computersin each classroom, these are insufficient for al pupils to follow up the teaching in
whole-classlessons. This cregtes atime lag between the teaching of ICT in lessons and the
opportunity for pupilsto work on associated activities. Thistime lag inhibits the rate of pupils
progress and the standards that they achieve. Overal, pupils progressin ICT is
unsatisfactory throughout the schooal. Insufficient evidence was available to make a judgement
about the progress of pupils with specia educationa needs.

By the age of seven, most pupils are competent in using the mouse and are beginning to
develop typing skills using the keyboard. For example, they can identify |etters, use upper
and lower case letters, use the space bar, and some can delete and insert text. Y ounger pupils
used aword bank confidently to write a story, three or four linesin length, about dinosaurs.
They are dso aware of the different aspects of ICT, such as answer phones, mobile phones,
video recorders and tape recorders. Pupils are taught an appropriate range of graphics, data
handling, control and moddling skillsin line with their age but too few reach the same levels of
confidence and competence in these areas as they do in word processing. Thisis because
they are provided with fewer opportunities to use what they have been taught in these aspects
than they are word processing which is used in work across the curriculum, especidly in

English.

Older pupils make satisfactory progressin word processing and this reflects the strengthsin
the teaching of this aspect of ICT. By age eleven, they can manipulate text and pictures
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effectively and save their work to disks and folders. Word processing is often used to
support learning across the curriculum. However, pupils are often frustrated by their lack of
keyboard skills and many pupils type with index finger only. This dows them down and so
they complete lesswork than other pupils who are using pens and paper. Standards and
progressin other aspects of ICT are lower and dower than those in word processing. Ona
resdential educationa vist, older pupils created smulated web Stes, recording their
adventures whilst away from home. The Stes contained links between pages and were
informative and colourful, but the layout and use of graphics were disappointingly poor. A
class of older pupils followed some effective direct teaching by creating a smple oreadshest
that caculated the cost of items. Only four pupils were able to use acomputer for thistask,
the rest of the class creating their work on paper. This restricted the feedback on the
accuracy of formulae that those using a computer were able to experience and dowed down
the rate of learning of most of the class. The curriculum for ICT offered covers dl gppropriate
aspects of ICT but restrictions caused by the number of computers available to each class at
any one time restricts attainment. The contribution of other subjects to the development of
pupils ICT capability islimited. Although teachers plan for the use of ICT acrossthe
curriculum, pupils experiences are constrained by the restricted access to computers and the
lack of feedback from teachers who are busy supervising other activities.

Pupils attitudes and behaviour during ICT lessons and when using ICT are good. They ligten
carefully and pay close atention to what the teacher is demondrating, even when it is difficult
to see because of reflections on the monitor screen. When working in pairs on the computers
they stay on task well and help each other when appropriate. They trest the equipment with
respect even though they receive very little teacher atention. Both boys and girls are equaly
confident in usng computers and are given equal access to them.

Only two lessons were observed during the inspection and, in these, teaching was satisfactory.
The school has developed a good scheme of work to ensure that skills are taught ina
systematic way and the lessons are managed well. Staff knowledge has improved since the
last ingpection and dl teachers are confident in what they are required to teach. Lessons are
carefully planned and the plans clearly identify what it is that the pupilswill learn. Overdl, the
teaching of ICT sKkillsis satisfactory. However, the quaity of learning is unsatisfactory
because of the time lag between the teaching of ICT and the related pupil activity thet is
caused by insufficient computers being available to one class smultaneoudy. Learning isaso
inhibited by the fact that when pupils are working on the computers their teacher isworking
with the rest of the class on another subject and cannot provide the subject specific feedback
on performance thet is effective in raising attainment.

The management of the subject has unsatisfactory features, but hasimproved since the last
ingpection. The school has adopted the nationally recommended scheme of work and has
sensibly adapted it where necessary to suit the context of the school. The number of
computers has risen and the school will now meet the pupil:computer ratio of 11:1 by August
2002. A framework for assessment and recording has been adopted across the school and is
implemented consstently by al teachers. The systemislinked to the scheme of work and is
efficient and informative. Monitoring and evauation of the qudity of provison is aweskness
in the management of the subject. Although the quality and quantity of equipment has
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improved, little has been done specificaly to improve the qudlity of teaching and learning in
ICT. Mog gaff have benefited from the New Opportunities Funded ICT training, but this
concentrates upon the use of ICT and not upon teaching ICT capability. However, the
biggest obstacle to improvement liesin the organization of the resourcesfor ICT. The gaff
and governors have redlized this and plans are underway to provide a suite where computers
can be clustered and networked. When completed thiswill enable teachers to introduce new
work to the dlass and follow it up immediately with work on the computers. Thiswill be the
firgt phase of the implementation of an ICT development plan that is Hill in the process of
congtruction but which will map out developmentsin the subject over the next three years.
The embryonic plan iswel thought through and has the potentia to improve ICT in the
school. The gt&ff al see the need for thisinitiative and governors are determined to ensure
that adequate funding is provided for it. At present, the document that guides the
development of ICT isthe School Development Plan. This has not been effectivein
improving provision because it does not ded with the development of ICT in sufficient detall
and, crucidly, does not pay sufficient attention to improving teaching and learning.

At the time of the last inspection, pupils standards were below national expectations at seven
and deven and the ingpectors identified weaknesses in the management of the subject, and in
teaching and learning. Although there have been some improvements, progressin this key
issue has been unsatisfactory and ICT provision il requires urgent atention to ensure that it
improves.

GEOGRAPHY AND HISTORY

137.

138.

History and geography are taught through study units organized in atwo-year cycle. These
are designed to ensure that al the essentia e ements of the programme of study for each
subject are covered at least once during each pupil’ stime at the school. Some study units
cover one subject in depth - for example, Weather and Climate — whilst others - for example,
A Loca Study — cover both subjects in an integrated gpproach. At any one time geography
and higtory units may be implemented in different parts of the schoal, limiting the amount of
first-hand evidence that was available for each subject during the period of the inspection. As
aresult of the curriculum structure and the timetabling of the subjects, only two history lessons
and one geography lesson could be seen during the ingpection. Judgments are based,
therefore, on an analysis of pupils work, wal displays, teachers planning documents and
discussons with pupils and teachers. Standards in geography are typica of those found
nationdly at seven and deven. Thisis an improvement since the last ingpection when
attainment at eleven was judged to be below that expected for that age group. Standards of
atainment in history aretypical at seven and eeven, and have been maintained since the

previous inspection.

Y ounger pupils have a sound understanding of the concepts and knowledge of geography and
higtory. By the age of saven, pupils have developed an gppropriate geographical vocabulary.
They can explain the difference between weather and climate and understand the impact of
wesgther on their own and others’ lives. Most can describe landscapes by using terms such as
hills and rivers and they understand the use of smple plansand maps. Year 2 pupils draw
and labd ample maps of the journey of Little Red Riding Hood to her grandmother’ s house
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and begin to use the compass points and symbols on maps to provide and use written
directions. In history, pupils can compare the smilarities and differences between shopping
now and shopping one hundred years ago. They are able to relate some of the differencesin
shopping to other historica devel opments such as changes in transport and leisure time.
Through studying these changes they are beginning to develop a sense of chronology that they
can gpply in other historical contexts. For example, Year 1 pupils were able to place
Shakespeare, Eingtein and Princess Diana in the correct chronologica order and judtify their
decisons.

By the age of eleven pupils are able to plan their own geographica and historical enquiries.
The kills of enquiry are developed throughout the juniors and include using and interpreting
information from primary sources, books, pictures and the Internet. For example, Year 3
pupils research and write about the Iron Age and the local area. Y ear 6 pupils research and
record their findings regarding both the geography and recent history of Coventry using a
broad range of sources of evidence. During their time in the juniors pupils develop thar
understanding of chronology and are able to find and link information from a variety of
sources, for example maps, fidd work and interviews during aloca study of Hallow. They
use atimeline with confidence. Pupils' literacy skills are further developed through work in
both history and geography, particularly through extended writing in which they display a good
understanding of the period and places that they are studying and exhibit an ability to put
themsavesin the shoes of someonein the past or in adifferent locdlity.

In the three lessons observed, the quality of teaching was good. However, the scrutiny of
pupils work indicates varighility in the effectiveness of teaching and overdl the quality of
teaching in both history and geography is satisfactory. The introduction to lessons was
generdly very clear and authoritative, providing pupils with good background knowledge and
a precise understanding of what they had to do. The teachers observed had sound subject
knowledge and this enabled them to plan effectively and provide resources that sustained
pupils interests and supported the activity that had been planned. Teachers plan for the
different needs of groups of pupils, including those with specia educationd needs, and this
supports a satisfactory rate of learning. In the lessons observed, teachers ensured that a good
pace was maintained, but the frequency of incomplete or too brief records of work in some
pupils books indicates thet thisis not the casein all lessons,

Pupils attitudes towards their work in history and geography were very good in the lessons
observed. They worked with concentration on tasks and were keen to contribute to lessons
by providing answers or comments. When required to, they worked well together in pairsto
support and learn from one another. Behaviour in lessons was invariably very good. The
positive attitudes and very good behaviour supported the qudity of learning taking placein the
lessons observed.

Vigts are used well to enhance the provision in both geography and history. These include
use of the loca environment in Hallow and vidts to more distant locations such as Coventry
and Gloucegter. Although information and communication technology is used occasondly in
both subjects, the lack of accessto suitable hardware and software restricts its value and
impedes the progress that pupils could make.
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143. Sincethe last ingpection, the school has used nationd guidance to help staff congtruct a
curriculum framework that supports continuity and progresson in both subjects. Alongside
this guidance, the coordinators have devel oped assessment and recording procedures that
document attainment and provide the information that enables teachers to plan work that
matches the needs of pupils. The geography curriculum has been enriched by the recent
development of links with schools and communities doroad. Thisis an exciting initigtive thet is
meaking an effective contribution to pupils understanding of cultures and societies different
from their own. The resources of both history and geography have been audited against the
requirements of the new curriculum framework and any gaps have been identified so that
deficiencies can be addressed. In history, teachers plans are monitored, but there are no
opportunities for the coordinator to observe teaching in classrooms.  Although coordination
overdl is satisfactory, thisis a weakness in the management of the subject because the school
does not know precisdly what are the strengths and weaknesses in history and what needs to
be done to improve provison. In geography, the coordinator has been provided with the
resources to monitor and evauate provison. She has provided feedback at an individua
teacher and whole-school level. The impact of the programme has been to improve the
quality of provision, especidly in the juniors, and successfully address the issues identified for
geography in the previous ingpection report. However, atainment in history and geography
lags behind that of the core subjects, and a programme of more regular, comprehensive and
rigorous review of practice isrequired to raise stlandards.

ART AND DESIGN, DESIGN AND TECHNOLOGY, MUSIC AND PHY S CAL
EDUCATION

144. Thelimited time dlocated to the ingpection and the organisation of the school’ stimetable
resulted in few lessons being observed in art and design, design and technology, music and
physica education. Evidence was collected through an analysis of pupils work, wal displays,
teachers planning documents and discussions with pupils and teachers. Even so, there was
insufficient evidence upon which to make sound judgements about attainment, progress and
the qudity of teaching in any of the above subjects with the exception of physical education.

145. Itisnot possible to make ajudgement on standards for art and design due to only two
lessons being observed during the ingpection. Evidence from examples of previous work on
display, planning, discussions with teachers and pupils indicates that there are some examples
of pupils work which istypica for the age group concerned. However, this evidence
indicates that, overal, insufficient atention is given to skill development, and knowledge and
understanding term on term and year on year. In the two lessons seen, teachers introduced
pupilsto arange of media In the onelesson seenin Year 3, pupils trandated designsin two-
dimensgonsinto athree dimensond murd. Ther work wasimagindive, of avery good quaity
and pupils developed very good practica skills. The teacher had very good subject
knowledge and planning indicated clear learning objectives that she promoted with avery
good pace. Resources were varied and readily available for pupilsto make their choices. In
the Year 1 lesson, pupils demonstrated good observationa skills when drawing and shading
portraits of themselves. Pupils used mirrors to promote very good discussions about the
shapes of heads and colour for their complexions. Pupils were given the choice of pastels,
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charcod and crayons and began to develop good strategies for applying colour, particularly
when ‘smudging’ with charcoa and pastels. Sketchbooks are used in each year but there is
little evidence of direct teaching or the progression of skills. The art club enabled pupilsto
experience arange of techniques including collage and the mixing of colour.

In the one design and technology lesson observed agroup of Year 4 and Year 5 pupils
were a an early stage of their work on the topic ‘ Bread around the World'. They displayed a
good understanding of the ways that afood product could be changed by modifying texture,
colour and taste and they understood that the final product was the result of a combination of
the ingredients used and the making process. A discussion about the place of bread ina
balanced diet contributed towards persond, socia and hedth education and the content of the
topic extends pupils cultura development through raising their awareness of food from other
cultures. During their discussions the pupils used awide ranging vocabulary to describe the
products.

As part of their topic work, older pupils had investigated food during the Second World War.
Their work showed that they had adapted a basic biscuit recipe to meet the needs of wartime,
planned an order of work and evaluated the fina product. Puppets made by the younger
pupils showed that they are able to use atemplate and can join materials using appropriate
techniques. The qudity of the limited amount of work available for examination indicates
attainment around the level normaly found, but the lack of evidence regarding design and
evauation suggedts that insufficient attention is given to development in these two aress.

A curriculum framework for design and technology has been produced, based on the nationa
scheme of work. It ensures coverage and supports progression in skills, knowledge and
understanding. The framework and assessment procedures are relatively recent innovations.
Taken together they provide agppropriate support for teachers in planning work in design and
technology. These structures that support consstency in planning, implementation and
assessment conditute an improvement since the previous ingpection when too much was |eft
to the discretion of individua teachers.

The management of the subject hasimproved alittle, but till remains only satisfactory overdl.
In addition to the development of support for planning and assessment, the coordinator has
conducted an audit of resources and identified any deficiencies. Resource provision for
design and technology is satisfactory. However, monitoring and evaluation is awesknessin
the coordination of the subject. Teachers medium term plans are scrutinised to ensure
compliance with the whole-school framework and advice and support is provided if
appropriate, but there has been no scrutiny of work or lesson observations, so the school has
yet to develop an informed view about what it does well and what it needs to do to improve
the subject.

In the one music lesson observed during the ingpection older pupils were developing their
skillsinmusic. The pupils showed that they were able to use arange of different insruments
to creste amood. Many could evaluate the work of others and suggest waysthat it could be
improved. In school assemblies, the pupils sing enthusiagticaly and in tune,

The schoal has created a curriculum framework for music that makes good use of the nationa
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scheme of work. This framework ensures coverage and continuity within the subject. A
structure has been developed for ng and recording attainment. This reflectsthe
curriculum framework that has been developed and helps teachers plan work that matches the
needs of the pupilsin their care.

Pupils have regular timetabled music lessons and the school provides arange of
extracurricular musica provison. Thisincludes group and individud instrumenta tuition on
flute, brass and strings. The school also supports recorder groups and a school orchestra that
isaccessibleto dl. Thereisan annua programme of musica events during which pupils
perform for parents and members of the community. All these activities take place amost
wholly out of school hours and there are no issues regarding equaity of accessto the
curriculum. Thisis an improvement since the previous ingpection when equdity of accessto
the curriculum was akey issue.

Resources for music are adequate and well maintained. Coordination in music has been
difficult because the long term illness of the postholder has required the need of atemporary
replacement. In view of the importance of railsing sandards in other subjects, epecidly in the
juniors, music has not festured significantly in recent school curriculum initiatives. However,
music has been dlocated a high priority for development in 2003/04. The school will now
need to gppoint a permanent coordinator for music and implement a programme of monitoring
and evaluation in order to improve the provision in the subject and to raise standards.

Overdl sandardsin physical education aretypica of those found nationdly. Inthe
gymnastic lesson in Year 2, pupils used space well, moved apparatus safely, and made good
progress. Pupils were involved in evauating the qudity of movement and what could make it
better. In thislesson and in the two dance lessons seen in the juniors, pupils were generdly
well behaved and any inappropriate behaviour was dealt with promptly. In the Class 4 dance
lesson, pupils made very good progress and body shapes and limb extension were refined as
the lesson developed. There was evidence of good teacher subject knowledge and planning
which included activities for dl pupils regardiess of age and ability. Pupils enjoyed each
other’s company and collaborated together well when performing in groups. Although no
swimming was observed, the evidence available indicates that al deven year old pupils will be
able to swim twenty five metres unaided by the time that they |eave the school.

Pupils are provided with regular opportunities to improve their performance in al aspects of
physical education. There are good facilities for physica education including aspacious hall
with appropriate gpparatus containing levels of chalenge for pupils of al ages and &hilities.
There are good outdoor play surfaces, including a structured play area, and afield.

Records indicate that teachers keep very good accounts of what pupils know understand and
can do, and use thisinformation to plan for progress. Planning indicates that pupils experience
the full range of requirements for physical education including those with specia educationa
need. A range of sporting activities after school for both boys and girls supports physica
development, including competitive games with Smilar Szed nearby schools. Staff and
volunteers give generoudy of their time and the skills practised contribute well to pupils
physical and persond development. A wide range of additiona experiencesis provided using
outside sources, such astheloca leisure services. The coordinator supports planning by
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making suggestions as to how it could be improved and he has audited resources to ensure
that there are no deficiencies. However, there have been no opportunities for him to evauate
provison and identify what the school does well and what it needs to do to improve because
physica education was not amongst the school’ s priorities for development. This deficiency
has placed alimit on the standards in physica education, which are lower than thosein
English, mathematics and science.
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