AMENDMENT TO SECTION 10 REPORT

OVERTON GRANGE SCHOOL
15th - 19th November 1999

Please note that an amendment has been made to the report and parents' summary following its
publication.

A new sentence has been added in the Main Findings section, Standards in Subjects paragraph
(at the end), as detailed below in italics and bold:

....... that are being identified. Apart from in one attainment target in religious education and
in music composition standards in the other subjects are securely approaching, and in
many cases already exceeding, the levels expected of pupils by the end of Year 9."
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MAI N FI NDI NGS

The school is providing a good standard of education and gi ves good val ue
for nmoney. It has established itself as being popular and successful in a
relatively short time. The strengths far outwei gh the weaknesses. The
weaknesses reflect the stage of the school’s developnent. It is inportant
that the Covernors and staff bal ance the planning for the expansion of
the school with the need to address current issues which affect the
pupils on the roll now These will be addressed through the Governors
action plan.

How t he school has inproved since the |ast inspection

This is the first inspection of the school. It has established itself
wel | and has the capacity for continued inprovenent.

Standards in subjects

No pupils have yet taken national tests or GCSE exam nati ons.

Based on the evidence fromthe inspection a high proportion of pupils in
Year 9 are already working at the levels expected of themby the end of
the year in English, mathematics and science. The school’s target for
this group would put themat above national average |evels of attainnent,
and i nspectors agree with the standards that are being identified.

Quality of teaching

Years 7-9 Mat hemat i cs, English, science, nodern | anguages,
art, design and technol ogy, physical education

Years 10-11 N A N A N A

Sixth form NA N A N A

Engli sh Good
Mat hemat i cs Very Good

I nspectors nake judgenments about teaching in the range:

Excel l ent, very good, good, satisfactory, unsatisfactory, poor, very
poor .

‘Satisfactory’ means that strengths outwei gh any weaknesses.

Teaching is excellent in 10%of |lessons, it is very good in 26% good in
39% satisfactory in 20% and unsatisfactory in just 5%

Teaching is well planned. Sone departnents do this collaboratively and,
particularly where sone staff are teaching their second subject, this
general | y ensures comon standards and a secure coverage of the subject.

Teachers have hi gh expectations of pupils’ behaviour.

Teachers are skilled in using a variety of approaches during a lesson. In
mat hemati cs, for instance, pupils are given opportunities to work
practically, to discuss in pairs and snmall groups, to learn fromtheir
text books and to record their work in witing and in diagranms. In
practical |essons, such as PE, nusic, art and design technol ogy, teachers
nmake their expectations of perfornmance, or the quality of artefact
produced, very clear and pupils strive to neet these



Al'l departnents have di splays of key vocabulary relevant to the subject.
In sone, for instance science, teachers use themas active teaching aids
by noving the words relevant to the I esson into a prom nent position.
Less attention is paid to pursuing pupils’ accuracy in spelling
generally, standards are not high enough and limt the quality of pupils’
wor K.

Sone teachers set out the structure of the whole | esson with their
expectation of what the pupils will learn at the start. Pupils are clear
as to what they are expected to cover in the time available. This is good
in maintaining a pace and showi ng the expectati ons of the teacher.

Many teachers use questioning or a brief introductory summary by
thensel ves or a pupil to remnd the class of what they had done in the
previous | esson. Arecurring feature at the end of many | essons was that
the teacher carefully drew out the main points of the | esson to reinforce
the |l earning that has taken place.

Teachers know pupils well and are aware of those who may be experiencing
difficulty, based on the work they conpleted in a previous | esson

Teachers of fer additional support after school or at lunchtime to ensure
that pupils can conpl ete honework or revise parts of the |esson which
they found difficult.

Q her aspects of the school

Behavi our :
Pupi I s’ behavi our in | essons and around the school is very good

At t endance:
Good. Attendance is above the national average. The |evel of
unaut hori sed absence is one quarter of the national average.

Et hos*:

A strength of the school, excellent. Pupils and teachers share a
coomtnment to work and strive to reach high standards. Rel ationships
between pupils and all staff are based on nutual respect and are
excel | ent

Leader shi p and nmanagenent :

Very good | eadership fromthe Covernors, Headteacher and Achi evenent
coordi nators has established the school well and has set a distinctive
and wel | understood educational direction. There is very good managenent
of subject departnents. The Governors are beginning to nonitor the work
of the school nore critically.

Curricul um

Key Stage 3 only:

This is good and neets the range of pupils’ |earning needs. The work
pl anned for pupils with special education needs results in them making
good progress. In sone classes where pupils are not set by ability the
nore able pupils are not fully challenged. The provision for careers
education is inadequate at present.



Pupils with special educational needs:

The provision and support for pupils with special educational needs is
good overall. That for pupils in the Hearing Support Departnent is
excel | ent

Spiritual, noral, social and cultural devel opnent:

This is good overall, but shows wi de variation. The provision for pupils’
soci al devel opnent is excellent, but that for their spiritual devel opnment
is unsatisfactory.

Staffing, resources and accommodati on:

Good overall. Good use is nade of the availabl e acconmodation. A few
shortcom ngs, for instance the |ack of snall practice roons for nusic,

wi Il be overconme when the next phase of building is conplete. The dining
accommodation is very cranped and results in congestion and sone pupils
having to rush their neal to get into afternoon school. Books and ot her
resources in departrments are nostly good, but the provision of books in
the library and the accessibility of conputers for teaching are

unsati sfactory.

Val ue for noney:

The progress made by the pupils is good. The school has benefited by
recei ving an above average allocation of noney per pupil to invest in
establishing the school, but unit costs are now approachi ng the average
and falling. The overall value for noney provided by the school is good.

*Ethos is the climate for learning: attitudes to work, relationships and
the conmitnent to high standards.

The parents’ views of the schoo

Appr oachabl e and supportive Head and staff

Large range of opportunities for out-of —lesson activities and cl ubs

Very good attitudes pronoted by the school both socially and academ cally
Support fromtutors and subject teachers for pupils experiencing

pr obl ers.

The high level of expectation placed on the pupils by the teachers.

The setting of pupils in the sane ability group for a nunber of subjects.
There is concern when pupils are not equally good in all subjects, or may
be good in one but weaker in the others, placing themin a | ower set for
al |

Vari ations in anount of honmework set and speed of marking it.

Timing of parents consultation neetings

The |1 oss of a day' s teaching for academ c tutoring

| nspectors support the parents in the positive coments they nake about
the school. Inspectors found there are few problens for pupils who nmay be
in high sets for a nunber of subjects, but not equally good in all

t eachers provi de good support. Inspectors agree that some attention needs
to be paid to pupils who are in niddl e bands, or classes taught in m xed
ability groupings, who may be “coasting”. As the school grows and nore



teachers are enployed there are plans to nodify the systemfor placing
pupils in groups. Homework is used well and all books seen showed that
homewor k has been narked. Sone teachers set homework to cover nore than
one evening, where this is done well it is made clear that this is the
case in pupils’ diaries. Parents have good opportunities to talk with
tutors about their children’s work, twice a year. The neeting with al
subj ect teachers is timed differently for all year groups and this will
change as the school grows. Inspectors view the academ c tutoring process
as being very beneficial in that it gives pupils a clear understanding of
the |l evel at which they are working and what they need to do to nake
further progress. It is an effective use of the day. Pupils reported that
extra work was set for themto do at hone during the day.



KEY | SSUES FOR ACTI ON

In order to continue the devel opnent of the school and to raise the
standards of pupils’ attai nnent the Governors, Headteacher and staff
shoul d:

Devel op the use of ICT so that pupils experience all the strands of the
subj ect .

Devise a curriculum plan which identifies where ICT is to be used in
subj ects. This should show how pupils’ know edge and skills are to be
devel oped i n each year

In the review of curriculumensure that subject schenes of work identify
the use of ICT at appropriate points, and that it is being used at a

| evel appropriate to the stage of pupils’ devel opnent.

Revi ew the provision of ICT facilities to ensure that they natch the
needs of the curriculum

(Paragraphs 10, 46, 89, 124, 129, 133, 144, 156 and 157)

| nprove the range and quality of books in the library. (Paragraphs 94,
108, 144, 150 and 164)

| nprove the provision of Careers Educati on and gui dance. (Paragraph 50)

Ensure that opportunities for pupils to develop their spiritua
under st andi ng are i nproved.

Ensure that AT2 in Religious Education is planned for and taught
consistently.

Revi ew subj ect schenmes of work to identify where there are opportunities
for pupils to reflect and consider their response to the world and

nat ural phenonena.

Ensure that all assenblies and acts of worship include a period of

refl ection which is guided by the teacher |eading the event.

(Paragraphs 10, 11,22, 36, 55, 56, 84,180 and 185 )

Ensure that the school neets |egal requirenents by:

Hol ding a daily act of worship when pupils are not in full school or year
group assenblies.

Reporting pupils’ attendance in the school brochure.

Trai ning teachers in child protection procedures.

(Paragraphs 56, 57, 66, 68 and 83)

In addition the school will wish to pay attention to the follow ng

i ssues:

Ensuring that planned devel opnments to enable pupils to inprove their
skills in nusic conposition are inplenented quickly. (Paragraphs 18, 56
165 and 170)

I nproving the pupils’ spelling. (Paragraphs 7 and 38)

I nvol ving the | earning support assistants nore directly in planning for
pupils with special needs in nainstream subjects. (Paragraph 41)

Maki ng explicit the proportion of the school’s budget that is spent on
pupils with special education needs. (Paragraph 98)

Devel oping a policy on restraint. (Paragraph 67)

Consi dering howto deal with the limted space and resulting congestion
in the dining hall. (Paragraph 92)



| NTRCDUCTI ON
Characteristics of the school

1Overton Grange is a new school which admitted its first 180 pupils into
Year 7 in Septenber 1997. The school is being constructed in three
phases. Phase One, to hold Key Stage 3 (KS3) was conplete for the opening
of the school. Phase two will be conpleted for the commencenent of Key
Stage 4 (KS4) in Septenber 2000 and phase three will be ready for the
new y approved Sixth Formin Septenber 2002. Because of a shortage of

pl aces in the Local Authority the school was asked to admit 240 pupils in
Sept enber 1999 and 210 in each subsequent year. The nunber of pupils
currently on roll is 606, conprising Years 7 to 9. Overall there is a

bal ance in the nunber of boys and girls in years 7 and 9, but there are
35 nore boys than girls in Year 8. The first pupils will be taking the
nati onal standard assessment tests (SATs) at the age of 14 in the year
2000.

2At the time they enter the school the mgjority of pupils are already
achieving at levels which are close to the national expectation of Level
4 in the core subjects. The proportion of higher attaining pupils in the
group reaching Level 5 is slightly below the national average. The
proportion of pupils at the lower levels is broadly simlar to the
national picture. Over the last three years the proportions of pupils in
each group has remained simlar. In tests administered by the school the
picture is simlar. Overall the ability of the pupils on entry to the
school is in line with national averages.

3The school has specific targets to continue to rai se standards through
pronoting good teaching and good rel ati onshi ps between all those in the
school. It wants to establish a good KS4 curriculumin buildings which
provi de an excellent environnent for | earning.

4Key indicators

Attai nment at Key Stage 3 for |atest reporting year: N A

The school opened in Septenber 1997. The first group of pupils will take
the Key Stage 3 Tests in May 2000.

Attai nment at Key Stage 4 reporting year 1998: N A

Attainnment in the Sixth Form 1998: N A

At t endance

Absence for the latest conplete reporting year

Aut hori sed School Absense 4.2
Nati onal conparative data 7.9
Unaut hori sed School Absense 0.3
Nati onal conparative data 1.1



Excl usi ons

t he previ ous year
Fi xed period 2
Per manent 0

Quality of teaching
Very good or better 38

Satisfactory or better 95
Less than satisfactory 5



PART A: ASPECTS OF THE SCHOOL
EDUCATI ONAL STANDARDS ACH EVED BY PUPI LS AT THE SCHOOL
Attai nment and progress

5There are no end of key stage results to allow conparison with other
school s or national averages. Evidence of pupils’ attainment is based on
the work seen during the inspection, which included an extensive sanpl e
of books, files and art work which for sone pupils covered their
experience fromY7 to the current point in Y9. Teachers use Nationa
Curriculumlevels in marking books and reporting to parents, records of
these were al so used to judge the levels of attainnent.

6Pupi | s are reaching the nationally expected standards for their age in
nost subjects; in sone a significant nunber are likely to reach above
average standards by the end of the year. Attainnent is particularly good
in English, nmathematics, science, art, design and technol ogy, nodern
forei gn | anguages and physi cal educati on.

71n English, pupils participate in a wide range of speaking and |istening
activities including debating, discussing, presenting and role play, with
i ncreasing confidence and ability to adapt their talk to the demands of
the differing situations. Pupils in Year 8, for exanple, present
advertisements for favourite books, providing key information through
role play. In an extra-curricular debate, pupils fromall year groups
argue about custody of children, taking account of the views of others.
Pupils read fluently and accurately in English and in other subjects.
They can show that they understand what they have read by using the
information, or presenting it in a different way. In English | essons they
can, for exanple, support their views on texts such as Barbara Snucker's
" Underground to Canada'. Pupils produce a wi de range of witing, nost of
which is structured well. Standards in spelling are bel ow average. Boys
do not reach the sane high standards as girls.

8ln mat hematics pupils’ ability to handl e data begi ns well when they
start in year 7. This is devel oped in mathematics | essons as they nove

t hrough the school. Exceptionally good standards are achi eved in al gebra.
A der and nore abl e pupils understand the use of letters as variables and
confidently use this to learn about sinple linear functions. Even | ow
ability pupils can substitute values into sinple formul ae and under st and
what they are doing. Wrk in shape, space and nmeasures is also good, wth
ol der pupils |earning about Pythagoras’ theorem Pupils’ know edge and
use of the correct nathematical termnology is a particular strength. Al
pupils learn nultiplication tables and in year 9 alnost all pupils have

| earnt themthoroughly. Mre able pupils have very sophisticated
under st andi ng of nunber. They know how percent ages, deci mal s and vul gar
fractions can be used to describe proportions and they understand the

rel ati onshi ps between these different notations. Pupils’ nathematica

know edge i s used and devel oped well in other subjects. For exanple, in
science pupils plot graphs to record and explore the results of

i nvestigation, and in design technol ogy they design questionnaires and
neasure accurately.

9Mbst pupils have a good know edge of science and use the appropriate
vocabul ary with confidence. By the beginning of Year 9 they are able to



use sinple formul ae and equations, collect experimental data accurately
and systematically, nake accurate predictions based on prior know edge
and experience and draw concl usions. Pupils’ investigative skills are
devel oped systematically through well structured activities but their
skills of analysis end eval uati on are underdevel oped. They have a good
under st andi ng of experinmental technique and have devel oped well the
ability to judge evidence.

10l n lessons in information and conmuni cation technology (ICT) pupils
are attaining standards which are within the nationally expected | evels
in the comuni cating and handling i nformati on strand they are being
taught. In individual |essons they are now naki ng good progress in that
strand. The curriculum plan does not currently cover all strands of the
subj ect adequately. The conputer roomis now used al nost entirely for
teaching discreet ICT lessons. It is difficult for other departnents to
make full use of ICT in other subjects as the network currently supports
only one conputer in nost classroons, although there are sone stand al one
nmachi nes. This has reduced the opportunity for some departments to use as
nmuch | CT as they have planned in their schenmes of work, and contributes
to the slower progress of pupils, which is unsatisfactory overall.

11In religious education standards of attainment are bel ow those set out
in the Sutton Agreed Syllabus for RE and are erratic. Some pieces of work
neet, and occasionally even exceed expectations in attainnent target 1

(I earning about religions); but overall the nost conmon pattern is for
pupils to display linmted depth involving no nore than basic factua

know edge. Standards in attainnent target 2 (learning fromreligions)
are wel |l bel ow expectati ons.

12There are particular strengths in pupils’ ability in art, where they
show good skill at applying graphic techniques to create their design
wor k but because of building constraints they have had few opportunities
this year to explore their ideas through the use of conputers. They show
i magi nation and technical skill when maki ng scul pture and can use a wi de
range of materials creatively. Personal research is used effectively to
support class projects. Individual investigations into artists which
pupi | s undertake during the holidays are of a high standard. Pupils
confidently use a wide variety of sources to gather information and can
justify their opinions about the artist they have chosen. 1In |essons,
pupils talk clearly about their work and of fer thoughtful eval uations of
the work of their classnates

13By the first termof Year 9 in design and technol ogy, many pupils are
attai ning at above the national expectation, nost of the renainder are in
line with it, with a very small mnority of pupils who are bel ow. Overal
the level of attainnent is above average. The schenme of work ensures that
the pupils experience working in a variety of materials and techniques,
whi ch contributes significantly to the standards attai ned and t he good
overal | progress nmade by pupils.

14St andards in geography are in line with national expectations in nost
respects. The strengths in geography are that pupils can identify and
describe patterns and relate features, for instance |inking the
boundari es of tectonic plates with the occurrence of earthquakes or

vol canoes. In carrying out surveys of shopping centres they have an
under st andi ng of the hierachy of settlenents, and the probable

rel ati onship of large and snall centres. However their attainnent is



l[imted in because of their weak know edge of places, and restricted
gener al geographi cal know edge.

15In history, pupils reach standards in line with national expectations.
They show a sound know edge and under st andi ng of key historical topics
including, in Year 7, why the Romans cane to ancient Britain. In Year 8
they can descri be the causes and consequences of poverty in the sixteenth
century. The standard in Year 9 is already within the | evel expected by
the end of the year. Pupils’ witing about features of the slave trade
in the eighteenth century, gave evidence of sonme above average
attainnment. Pupils use and interpret a range of historical evidence
including artefacts in addition to visual and textual primary sources.

In a | esson on Roman artefacts, pupils showed that they coul d ask good
questions about the origins of this type of evidence.

161 n modern | anguages attai nment overall is good and confortably in line
with national expectations. It is better in listening and speaking
skills, which are particularly well devel oped. The attainment is
particularly good in Year 8 and especially in lower ability classes.
Pupi | s use the target |anguage routinely for classroom conversation
often using conpl ex sentences. They frequently try to incorporate
previously learnt |anguage into spontaneous rermarks in order to

conmmuni cate with the teacher. There was evidence of higher I|evel
attainnent in witing in some Year 9 work but no evidence was seen of
extended or higher |evel reading tasks.

17CQveral |l standards at KS3 in physical education are in line with
expectations wth higher than expected standards in volleyball, dance, Y8
gymastics, football and badm nton

18Performance in nusic is a good feature, with a [arge nunber of pupils
reachi ng good standards both in class and individually. Overall
attainnent is below the standard expected for the final year of the Key
Stage 3 course. This is because standards in conposing are bel ow t hose
expected. This elenent of the subject is not planned sufficiently into
the scheme of work. There are difficulties in pupils practising their
conpositions during | essons because snall practice roons are included in
phase two of the building plan.

19Research skills are devel oping well across subjects. For exanple, Year
8 pupils produce information books wth bibliographies in science on
topi cs such as 'Qur Solar System, in nodern | anguages about countries
such as Saudi Arabia, and in hurmanities about the River Ganges. |In
English lessons pupils in Year 9 use skills in skiming and scanni ng wel |
toretrieve informati on froma nunber of different sources.

20Pupi |l s enter the school with levels of attainnent that are close to the
nati onal average. The school expects pupils to nake progress fromthis
poi nt and sets clear targets for individuals and groups. These are
chal l enging and are resulting in the pupils nmaki ng good progress.

21ln mat hematics, pupils make very good progress. Even the nost able
pupils find there is work to challenge them Progress can be seen in

i ndi vidual |essons, across topics and across terns and years. For

i nstance in one | esson pupils expanded their know edge of pol ygons to

i ncl ude concave shapes and | earnt the correct termnology. In a | ower set
pupi | s grappl ed successfully with the concepts of line and parall el



Progress in pupils’ work in handling data is highlighted in year 7 work
where they | earn what nakes a good bar chart. High attaining pupils learn
how to sol ve al gebrai c equati ons with one unknown. They understand what
they are doi ng because earlier work in this topic was investigative —
they nove onto the technicalities afterwards. The use of ICT for
denonstration is a very good spur to progress. Pupils talk about their
work, mirror the teacher’s words and gestures to pronote understanding.

I n science, pupils nmake good progress. Through di scussing all aspects of
their work they devel op their understandi ng of concepts such as particle
theory, change of state, cause and effect, the inpact of variable factors
in investigatory work and the use of controls. In design technology in
sone projects they nake very good progress. This was evident when Year 9
pupils were involved in a task to design and nmake foods with edible
wrappers, which resulted in each pupil producing a good quality outcone,
all of which were different. Progress is good in English, history and
geogr aphy | essons because of the brisk pace of teaching and pupils’
overal|l standards of literacy which nean that they are quickly able to
under stand concepts. In nodern | anguages progress in | essons and over
time is good. There was excellent progress in two year 7 |essons. The
cl ear objectives set at the beginning of the | esson and the personalised
target setting seen in exercise books have a najor inpact on pupils'
progress and attainment. In | CT pupils nake good progress in specialist

| essons, and since the start of this term There was insufficient

evi dence to nake a secure judgenent about their progress prior to

Sept enber 1999.

22Progress is unsatisfactory overall in religious education and rmusic. In
religious education | essons progress is variable; in some lessons it is
good, but in others it is unsatisfactory. This is in contrast to the
picture in the other humanities subjects which are taught by the sane
teachers. The |l ack of a specialist to |ead the teaching of the subject
results in teachers |acking confidence in dealing with the detailed
know edge required. In music pupils do not build sufficiently upon their
conpositional skills. The tine allocated to the subject is insufficient
to allow for the delivery of the National Curriculum Pupils make
satisfactory progress in | essons where they inprove their standard of
performng. In specialist tuition | essons they nake good progress by
bui I ding well upon the guidance offered by their teachers.

23Pupils with English as an Additional Language nmake satisfactory
progress, they are known to teachers and sone have received support from
the LEA programme, though this was for only a short time. Pupils with
speci al educational needs rmake mainly good progress because work is

pl anned to nmeet the requirements of their individual education plans, and
these are reviewed as part of the whol e-school academnic tutoring
programre. Pupils in the Hearing Support Department nake very good
progress both in nmainstreaml|essons and particularly in the snmall nunber
of sessions held in the departnment. Progress is evident in nathematics

| essons with pupils nmaking significant gains. Pupils progress in the
range of curriculumsubjects is re-inforced very well in wthdrawa
sessions. Students benefit from discussing know edge, skills and
concepts in a snmall group situation

Attitudes, behavi our and personal devel opnent

24This is a strength of the school



25Parents feel very positive that the school’s values and attitudes have

a positive inpact on pupils. At the neeting for parents, they commrented

that pupils are expected to show respect for their teachers, who, in turn
show respect for pupils. |Inspectors agree with the parents’ views.

26Pupil s’ attitudes to learning and their standards of behaviour are both
very good. These features have a positive inpact on pupils’ attainnent
and progress in lessons as well as in other aspects of school life. They
are alert and attentive, concentrate well and are keen to work with their
teachers. Pupils take responsibility for their |earning through the
punctual conpletion of homework, for instance in preparing the materials
necessary to produce a gane in geography. They nake good use of persona
research to support class projects in art. They nake good use of
conputers and other facilities after school to conplete work. Pupils
listen very well to teachers, to one another and to | earning resources,
for exanple, a video tape about the First Wrld War. Were pupils have
opportunities for discussion, for exanple in English and drama, pupils
contribute very well to whol e-class and group discussion. Across the
range of special educational needs, pupils speak effectively in both

mai nstream and w t hdrawal |essons. Pupils are punctual for |essons and
do not mind | essons over-running slightly, particularly when they are

able to participate in quizzes, for exanple, in history. In design and
technol ogy, |lower attaining year 7 pupils sustain concentration well
t hr oughout doubl e period sessions. In a few | essons, for exanple in

science, if the work is not challenging pupils wait patiently until the
| esson takes off. There is a willingness to stay after school to work in
the library or use conputers for homework

27Pupi | s’ behaviour overall is very good. They show respect towards each
other, to adults and for other people’s property. The general novenent

of pupils around the school, before and after school as well as at break-
times is very orderly and efficient. Behaviour during assenblies is
particularly good. The Governors’ behaviour policy is concise, well-
structured and informative. |t seeks to reward positive behaviour and
hel p pupils to understand why sanctions mnight be inposed. The policy is
clear and is being inplenented effectively. Two pupils were given a
fixed termexclusion during the whole year prior to the inspection, this
is well bel ow average for the size of the school

28I nspectors did not observe any bullying and pupils comrented that they
had not experienced any bullying. Parents who had concerns conment ed
that the school had taken swift action and they felt supported, and
confident that the school’s systens for dealing with bullying are secure.

29Pupi | s’ personal devel opnment is very good. The school takes many
opportunities to develop its students personal qualities. Pupils serve
as librarians, prefects, help to run discos and represent their forns on
the school council. The many extra-curricular clubs serve to boost
pupi | s’ independence. For exanple, the micro-society club in which
pupils are involved in a business simulation exercise. Pupils who attend
the sign language club use this facility with hearing-inpaired pupils.

30The Debating Society provides pupils with good opportunities for public
speaking and all participants show a very good understandi ng of
procedures in a debate. Pupils also display a high level of naturity
during school council rmeetings.



31Teachers work effectively through the range of activities to support
pupi | s’ personal devel oprent.

32Year Group assenblies are hel d each week, providing opportunities to
cel ebrate and value the wi de range of pupils’ attainment, which includes
school attendance and sporting and as wel|l as acadeni c achi evenent.

At t endance

33Pupi | s’ attendance at the school is good at 95.5 per cent. The schoo
wor ks hard to reduce unauthorised absence. This has nore than hal ved from
0.3%in 1997/98 to 0.1%in the current year which is well below the

nati onal average.

34Regi stration provides an orderly start and conclusion to the school

day. Lessons begin pronptly with formal registration. Punctuality is good
and only a few instances of pupil |ateness were observed during the

i nspection. This contributes positively to pupils’ attai nment and

progr ess.

QUALI TY OF EDUCATI ON PROVI DED
Teachi ng

35The quality of teaching is very good, in sone lessons it is excellent.
The commitnent of the staff to neeting the needs and aspirations of al
pupils is excellent. Hi gh standards of work and behavi our are expected
by teachers.

36Teaching is well planned. Sone departnents do this collaboratively and,
particularly where staff are teaching their second subject, this ensures
comon standards and a secure know edge of the subject. This does not
happen in RE where there is no specialist to reinforce teachers’ subject
know edge within the otherw se effective humanities departnent.

37Teachers are skilled in using a variety of approaches during a | esson.
In mat hematics, for instance, pupils are given opportunities to work
practically, to discuss in pairs and snmall groups, to learn fromtheir
text books and to record their work in witing and in diagrans. |n many

| essons teachers are very clear in setting out the purpose of the | esson
and what pupils will be expected to learn. In the best exanpl es these

obj ectives are included in the pupils’ books. In practical |essons, such
as PE, nusic, art and design technol ogy, teachers nake their expectations
of performance, or the quality of artefact to be produced, very clear and
pupils strive to neet these high expectations.

38All departnents have di splays of key vocabulary relevant to the
subject. In sone, for instance science, teachers use themas active
teaching aids by nmoving the words relevant to the I esson into a prom nent
position. This very good practice is not consistent. Less attention is
paid to pursuing pupils’ accuracy in spelling; standards are not high
enough and limt the quality of pupils’ work.

39Sone teachers set out the structure of the |l esson so that pupils are
clear as to what they are expected to cover. This is good in nmaintaining
pace and showi ng the expectations of the teacher. Pupils are fully

i nvolved in these well paced and interesting |essons . The inportance of



good behavi our and cooperation is reinforced in nost | essons. Teachers
clearly have high expectations of pupils’ behaviour. In only a very few
| essons pupils becane restless because the pace of work or |evel of
chal | enge was unsati sfactory.

40Many teachers use questioning, or a brief introductory sunmary by
thensel ves or a pupil, to remnd the class of what they have done in the
previous lesson. A recurring feature at the end of many | essons is that
the teacher carefully draws out the nmain points of the Iesson to
reinforce the learning that has taken pl ace

41The teaching of pupils with special educational needs is good, in the
Hearing Support Departnent it is very good. In |essons nost teachers know
the pupils who have special needs and many have clear plans which relate
to the pupil’s individual education plan. In a few instances the pupils
who are working at |evels below the remai nder of the group are | ess well
catered for because the work is not set at an appropriate |evel. Learning
support assistants are skilled in hel ping pupils. They provide good
support, but their know edge of individual pupils is not always taken
into account when work is being planned. They are not always sufficiently
i nvolved in the planning of work to enable themto prepare their support
in order to nake a full contribution to the | esson

42Wthin the Hearing Support Departnent |earning tasks are broken down
well into small steps and teaching shows a very good grasp of the
different subjects of the curriculum Teaching nakes effective use of
these subjects in order to inprove significantly pupils’ standards of
literacy. Teachers make very good use of a suitable range of |earning
resources, particularly the overhead projector. Lesson planning is
detail ed and very clear about |earning objectives. There are high
expect ati ons about pupils’ standards of attai nment and honmework is used
well to reinforce what has been learnt in class. Jass teachers and

| earni ng support assistants work well together during |essons.

43Teachers assess pupils’ work effectively. They use a system of grades
consistently, they know pupils well and are aware of those who rmay be
experiencing difficulty, based on the work they conpleted in a previous

| esson. Cccasionally, where pupils are working in subjects which do not
use setting to group pupils of simlar ability quite able pupils are set
work which is not sufficiently challenging for them for instance in sone
hi story and geography | essons and proficient mnusicians in whole class
nusi ¢ | essons.

44Horrewor k is used as an integral part of |learning. In some departnents,
for instance history and geography, it is included in the overall scheme
of work. It is set at the nost appropriate point in the lesson. If it is
intended to build on and devel op points to be covered in the | esson the
teacher will set it at the beginning so that |inks can be nade with
points as they energe. Wiere there is to be preparation for the next
lesson it is set towards the end. A good exanple of setting an extended
homework to devel op pupils’ learning skills was seen in geography where
sone time was spent to ensure that pupils had established what they
needed to do, and by when, to be able to arrive fully prepared at a
future | esson.

45Most teachers set homework according to the school’s tinmetable. Parents
and pupils comrented that sone honework was set out of sequence, with



short time scales, and sone was set only intermttently. Marking
sonetines took a long tinme to be conpleted. In the inspection where
extended pi eces of work were set over a nunber of schedul ed hormewor k
sessions the teacher was careful to ensure that pupils recorded the
homewor k in each rel evant page of the diary. Some short tasks were set,
but usually to conplete a small piece of work. It is marked regularly
with constructive comments fromteachers as to how future grades may be
i mproved. Al books seen during the inspection were narked up to date,
and teachers’ record books showed a pattern of regul ar recording of
hormewor k conpl eti on and marks.

The curricul um and assessnent

46The curriculumat Key Stage 3 is broad, bal anced and soundly based.
Curriculumprovision is very good in nmathenmatics, PE, nodern foreign

| anguages, and design and technology. It is good in English, history and
geography, and unsatisfactory in RE, IT and nusic. The quality of
curriculum provision is good overall.

47The curriculum framework for Key Stage 4 has been agreed and neets
statutory requirenments. There will be a range of option subjects, and
pupils will be guided on their choice of options by their formtutors,
foll owi ng departmental advice. Curriculumplanning in departments for Key
Stage 4 is at a very early stage of the process but is satisfactory
overal | .

48l n year 7 pupils are taught in the same ability sets for mathenati cs,
science, nodern foreign | anguages and i nformati on technol ogy. Q her

subj ects are taught in mxed ability groups. In year 8 and year 9, pupils
are taught in ability sets for mathematics, science, nodern foreign

| anguages, information technol ogy and desi gn and technol ogy. They are
taught in mxed ability groups in English, humanities, art and nusic.
Setting arrangenents are satisfactory, except where an individual pupi
may be either weak or particularly strong in one subject but inline with
the rest of the class in the others. Overall, the way in which sets are
arranged has a positive inpact upon pupils' progress.

49AIl pupils follow the same curriculum and provision for equality of
access and opportunity is very good. Pupils with special educationa
needs are identified and supported in | essons either by the teacher's

pl anni ng or direct support from specialist |earning support assistants.
The provision for higher attaining pupils is not consistent across
departnents. Hi gher attaining pupils in nodern foreign | anguages are
given the opportunity to study a second foreign | anguage in extra
curricular time, and receive intensive support fromthe | anguage
assistant. In English, art, mathematics, and design and technol ogy higher
attaining pupils are identified and appropriate provision is established.
Abl e nusi ci ans receive appropriate teaching individually and in smal
groups. However, higher attaining pupils are not identified or challenged
in hurmanities.

50Formtutors deliver the PSHE curriculumto their groups, using a
framework of units of work, which includes drugs awareness for year 9
pupi |l s. The provision for careers education is under devel opnent but is
currently unsatisfactory. Year 9 pupils who are about to nmake Key Stage 4
option choi ces have had ninimal careers advice.



51Extra curricular provision is very good. All teaching staff offer sone
aspect of extra curricular provision, and all pupils participate. There
is awde variety of provision, and although sone classes for higher
attaining pupils are by invitation, there are always alternatives for
pupils who are interested in a subject but have not as yet devel oped a
high | evel of expertise. There is a particularly w de range of rmnusic
classes on offer. Al pupils are offered the opportunity to go on sone
formof residential visit during an activity week in My. Pupils and
parents speak very positively about the quality of extra curricular

provi sion. Inspectors view the provision as being particularly effective
in providing opportunities for nore able pupils to produce work of a very
hi gh standard, and good notivation for all pupils to extend their range
of experiences.

52Teachers arrange a nunber of visits during the course of the year ,
such as year 9 pupils in design and technol ogy who are involved in a
nmechani cal toy project visiting the Cabaret Mechani cal Theatre. Geography
classes visit the local town centre to carry out a shopping survey as
part of an investigation into settlement hierarchies. These effectively
support the curricul um

53Assessnent procedures are good overall. The school's assessnment policy
is applied consistently across all subject departnents. Procedures are
very good in nmathematics, art, history, geography, nodern foreign

| anguages and desi gn and technol ogy. They are good in English and
science, satisfactory in IT, nmusic and PE, and unsatisfactory in RE. The
strengths of the very good subject assessnents are the know edge it gives
teachers of the progress being made and pupils which enables themto plan
for the needs of individuals and groups. The nathenatics departnent, for
exanpl e, has clear and effective procedures for assessing pupils’

attai nnent and progress. For each topic there is a checklist of |earning
obj ectives in | anguage which the pupils understand. It is departnenta
policy, which is inplenmented, for pupils to use these for on-going self-

assessnent during each topic. . Pupils are tested at the end of each
topic and records are kept of these scores. Each termteachers sumarise
all the results and tell each pupil the National Curriculumlevel at

whi ch they are working for the whol e subject. These are used for setting
pupils into groups, alongside infornmation from other subjects. They are
al so used for setting targets for each individual pupil. Teachers are
aware of the levels and bear in mnd those pupils who are not within the
normal range for the set. In humanities, English and other subjects where
there is regul ar noderation of grades and assessnents by the whol e
departnent together it ensures a consistent approach, including newy
appoi nted staff. In REin the absence of a specialist, there is a lack of
know edge by teachers of the detail ed requirenments of parts of the Agreed
Syl I abus and of the best ways to assess pupils’ attainnment.

54Pupils are kept well informed of their grades and National Curricul um

| evel s. The system of academi c tutoring, which involves a suspension of
the tinetable for one day each term is used to provide the opportunity
for a regul ar dial ogue about attai nment and target setting between tutors
and pupils. Pupils in all years viewthis as a positive initiative and
feel that they are kept well informed of their progress. A few parents
were concerned at the loss of a day’s teaching but pupils said that they
were given additional work to do. |Inspectors viewthe process as very
beneficial in that it gives pupils a clear understanding of the |evel at
whi ch they are working and what they need to do to nmake further progress.



Pupils’ spiritual, noral, social and cultural devel oprment

55Pupil s’ nmoral, social and cultural devel opnent is good overall and
there are many strengths, notably in pupils’ noral and socia

devel opnent. Pupils’ spiritual devel opnent includes sonme positive
features but it is unsatisfactory overall

56Pupils attend two acts of collective worship each week in the schoo
hall. Some assenblies create successfully a sense of awe and wonder.
For exanpl e, on one occasion, pupils entered the hall listening to a
recording of Louis Arnstrong singing “Wat a wonderful world”. The

Headt eacher spoke about sone of the many features of our world for which
we should be grateful. Two pupils took part and, in conclusion, one read
out an Irish blessing, with pupils show ng excellent listening skills.
Pupils attend a second assenbly each week in their year groups. On these
occasions, they take part in a time of praise for a wide range of pupils’
attai nnents. These sessions contribute a great deal towards re- inforcing
the school’s ethos with pupils gaining credit fromthe school

Concluding with a time of reflection, these occasions nmake a small
contribution to pupils’ spiritual developrment. Follow ng a series of
themes, it is the school’s intention that group tutors should hold tines
for reflection on the other three days of the week; this does not happen.
Sone of these sessions contribute broadly to pupils’ devel opnent, for
exanpl e, in one session, pupils followed up on the work of UNICEF, in
ternms of transport for children. RE nmakes a sound contribution in terns
of pupils |earning about religions but less so in terns of draw ng out
their deeper significance for people today. Qher curricul um subjects do
not nmake a particular contribution to this area

57The school has recently undertaken a val uable audit of how each subject
of the curriculumcontributes to pupils’ spiritual, nmoral, social and
cultural developnent. This indicates that subjects and extra-curricul ar
activities provide positive support for pupils’ noral, social, and

cul tural devel opnent, but that opportunities for spiritual devel opnment
were limted.

58Pupi |l s’ noral devel oprment is very good. There is a strong enphasis on
working in partnership with parents, with whomthe school successfully
pronotes this aspect of its work. In all areas of its life, the school
enphasi ses the inportance of pronoting the noral devel opnent of its
pupils. Pupils show respect for property and for one another. The school

di spl ays a sense of community which benefits both adults and pupils. It
is successful in its expectation that students will “work hard and all ow
others to learn”. Pupils’ noral devel opment is supported well in

Engl i sh, nathematics, drama and RE. For exanple, in English pupils

di scuss the notives and noral behaviour of characters in fiction, and in
mat hermati cs they consider the reasons for having behaviour rules. In RE
pupi | s discuss sone of the noral dilemmas involved in the issue of
abortion.

59Pupi | s’ social developnent is excellent; it is wide ranging inits
scope. The school provides nany opportunities for pupils to take
responsibility. Having received training, year 7 students show
prospective new entrants around the school. Pupils can be prefects,
librarians, assist in discos and represent their classes on the schoo
council. The overall school ethos and practice of integrating pupils



with a wide range of special educational needs, including hearing

i mpai rment and physical disabilities, benefits all nenbers of the school
community. The school is very strong on chall engi ng stereotyping of
different groups in society. For exanple, adults with severe |earning
difficulties work with year 8 pupils in art |essons and, through
assenblies, the girls’ football is praised for its successes. Pupils
attend a signing club run by an adult with hearing inpairnent and they
use this facility with deaf pupils. Students have good opportunities to
| earn about citizenship by asking questions to visiting MPs and | oca
councillors. Pupils support a range of charities including comc relief,
an appeal for Bangl adesh and sponsor a Vietnanese child on a regul ar
basi s.

60Thr oughout the school, there is a consistent picture of pupils working
wel | together in mxed gender groups. |In art, pupils work together in
teans to solve problens. Pupils collaborate effectively in English

mat hermatics, history and PE, particularly in paired activities.

61Pupils’ cultural developnment is sound. In English, pupils study a
suitable wide range of literature, sone of which comes fromdifferent
cultures. In history, pupils undertake visits to nuseuns and

exhi bitions. The nodern foreign | anguages department provi des exchange
visits to both France and Gerrmany; pupils also undertake projects which
pronote cul tural understandi ng. Miusic plays a positive role in pronoting
cul tural understanding both in |Iessons and through extra-curricul ar
activities. Pupils consider nusic associated with the African sl ave
trade as well as nodern Cari bbean nusic. They have heard denonstrations
fromgroups of Swedish Fiddlers and African drumrers. Qher extra-
curricular activities, for exanple drana, contribute positively to
pupi I s cul tural devel oprent.

Support, guidance and pupils’ welfare

62The school shows great care and concern for the welfare of pupils. A
very good system for nonitoring academni c progress, support, guidance and
wel fare has been introduced and is effectively nonitored. Formtutors
have direct oversight of pupils throughout their tine in the school
Regul ar academnic tutoring and interimreports provide opportunities for
tutors and pupils to focus on individual target setting. This actively
pronotes pupils’ progress and | earning and nakes a significant
contribution to the standards they achieve.

63Pupi | s’ acadenic progress is recorded by subject teachers who al so
identify and negotiate targets for devel opnent. The systemis
particularly effective in those subjects where targets are di spl ayed
prominently on pupils’ work. Pupil diaries are used effectively to record
tutor agreed targets. Parents expressed satisfaction for this systemin
hel ping their children identify where inprovenents need to be nade to
their work. Achievenent assenblies held regularly in each year group and
the awarding of merit certificates encourages pupils to inprove on their
per sonal best.

64Formtutors play a central role in the delivery of the PSHE programme
whi ch incorporates drug and substance awareness. Resources and visitors
are used effectively to pronote learning but formtutors receive little
support. An evaluation process is underway involving tutors and pupils
but there is no formal nonitoring. A good programre of induction prepares



pupi |l s for secondary school education. It includes open evenings, an

i nduction pack and a tea for primary school teachers. Senior nanagers and
other staff visit or contact primary schools to liaise regarding pupils’
| earni ng needs. Subject based taster days are devel oping for Year 5
pupils. Plans for careers gui dance and preparation for the next stage of
education are at an early stage. Careers guidance is planned within the
PSHE progranme and will be supported by an external careers service
However, the current provision is unsatisfactory and uncoordi nated

65Regul ar formtime takes place each day. Mst of the sessions are

organi sed effectively to deal with routine administration and to ensure
pupils are kept well inforned of day-to-day nmatters. Sonme tutors utilise
this time beneficially to support subject based |learning tasks and to
plan tutor group assenblies. A though clearly planned and expected to
occur the links between formtime and assenbly themes are unsatisfactory
because they are too infornal

66Pupi | s’ attendance is very well nanaged. Registers are accurately

mar ked and nonitored properly. The conputerised systemis used
effectively to record pupils’ attendance throughout the school day.
Tutors, the deputy headteachers and adm nistrative staff nonitor absences
efficiently. Attendance certificates, tutor group attendance shields and
detentions are effective in pronoting pupils’ attendance and punctuality.
In order to neet statutory requirenents |evels of absence nust be
reported in the school prospectus.

67The behavi our policy sets out the processes to pronote an anti-bullying
culture. The Policy involves classroomrules and a structured system of
rewards and sanctions. These play a prom nent part in school |ife. They
are consistently inplenmented by all staff and understood well by pupils.
Pupi | s’ behavi our and invol verment in lessons is nonitored regularly
through the academic tutoring system The school |acks a policy on pupi
restraint.

68The Headt eacher is the person responsible for child protection.
Satisfactory procedures are in place but staff have not received
appropriate training and guidance with regard to child protection issues.
The school has good working relations with | ocal agencies: for exanple,
to address educational needs and school attendance.

69The school buildings and equi pment are in very good condition and
procedures are in place to nonitor pupils’ health and safety. These are
effective with the exception of public access onto the site through the
shared use of the school field. Procedures for school visits are
satisfactory. Staff, including appropriately trained personnel, are on
duty at key points of the day. However, |evels of supervision outside at
breaktine and | unchtine do not adequately cover all areas of the site.

Partnership with parents and the community

70The school s’ partnership with parents and the comunity is very good.
Parents are actively involved in school |ife. They nake val uabl e
contributions as part of the governing body. Parents are fully supportive
of children’ s |l earning and sone assist on educational visits. Special
events and the annual presentation evening are well supported. The
Parent, Teacher and Friends Association is very active in its pronotion
of fundraising, information and social events for pupils and parents. The



parents’ and teachers’ commttee is well supported by the Headteacher and
events are well supported by staff. The association produces its own
newsl etter and nmakes a very significant contribution to the life of the
school

71Regul ar newsl etters informparents about practical matters and specific
events. Detailed honmework plans and curriculuminformation is

comuni cated regularly to parents. The hone school agreenent is in place
Pupi| diaries provide a useful vehicle for home school contact. Parents
find the Headteacher and teachers approachabl e and generally feel that
conplaints are dealt with appropriately.

72Parents receive regular information about their child s progress
through interimreports each term annual reports and through

consul tation and open evenings held during the year. The interimreports
provi de subject based assessments in attainnent, effort, involvenent and
homewor k. They are used to good effect by the academ c tutoring system
whi ch invol ves targets being discussed with pupils prior to inclusion in
their pupil diaries. Parents are invited to attend the formal tutor pupi
interviews held each term Annual reports provi de subject based
assessnents and overall comrents regardi ng personal devel opnent. These
assessnents | ack | evel descriptors and consistency which nakes it
difficult for parents to gain a clear picture. Parents of pupils with
speci al educational needs are fully involved in their annual reviews.

73Links with the community are excellent. Visitors conme into the schoo
fromthe community, in particular, in connection with PHSE. A wi de range
of visits, including some overseas, are made by each year group. These
enrich the curriculumand make good use of the local environnent and
resources. Year 7 spend an activity week at Borreton Park, Birm ngham
while Year 8 canp at H gh Ashurst, Boxhill. The music departmnment nake
good use of visiting specialists and perfornmers and pupils studying PE
attend dance and drama events.

74The school has worked hard on links with the [ ocal comunity,
particularly through the public relations comrittee of the schoo
governi ng body. Links are developing with the Sutton Busi ness Federation
and pupils participate in |ocal comunity events. Very good use is nade
of busi ness sponsorship, for exanple to support pupils’ learning in

desi gn and technol ogy and sci ence, and to enhance school equiprment and
office systens. A large nunber of regular lettings pronote |oca
comunity links and the physical education departnment makes good use of
links with several major sports clubs.

75A nunber of teachers in training, work experience students and further
education coll ege students are wel coned into the school. Pupils
participate in local inter-school sports conpetitions and the Sutton
nmusi ¢ festival. The Headteacher participates in a |ocal secondary heads
forum and seni or managenent are actively developing links with | oca
primary schools. CQurriculumlinks are enbryonic at this stage although a
programe of subject based Year 5 taster days is devel opi ng. The schoo
supports several national charities particularly through the school
counci | .

THE MANAGEMENT AND EFFI CI ENCY OF THE SCHOOL

Leader shi p and nanagenent



76CGovernors were appointed to work with the LEA in establishing the
school and appoi nting the Headteacher. These Governors forned the core of
the CGoverning Body when it was formally constituted.

77The | eadership of the school is very good . 1t sets high expectations
for pupils’ behaviour, attainnent and progress which is supported by al
staff and contributes significantly to the overall quality of education
and standards achi eved. The Headteacher provi des very good | eadership,
this is recogni sed and respected by parents, staff and pupils. There is a
strong working relationship with the Governors, who have continued to
retain an interest in the detail of devel opnents.

78The CGovernors are well led by their Chair and are very effective in
setting the direction for the school, in cooperation with the Headteacher
and staff. They are increasingly well informed about the day to day work

of the school as it grows. There are some instances in sub commttee
where they become too involved in the detail of producing policies, from
the best of notives, but do not stand back enough to be critically
supportive. A good initiative in the absence of SAT and GCSE i nformation
is the use of the targets which the school has set to show to parents the
| evel of planned progress for each year group of pupils. This is being
done by setting the targets against the ability of the group when they
entered the school and indicating the added val ue which is expected. This
is a useful nove to positively hold the school to account.

79The Headteacher and senior staff, particularly the Achi evenent

coordi nators who in effect held the position of deputy heads in the

evol ving structure, have established very good systens and policies. Mst
staff held a nunber of responsibilities and have shown flexibility and
enthusiasmin following the | ead of senior colleagues. They set a clear
direction for the school and have supported the rapid change and growth
welI. This | eadership has enabl ed other staff, nmany of whomwere the only
teacher of their subject until Septenber 1999, to produce consi stent
approaches to teaching and sone very good schenes of work. The success of
the structure is evident through the ability of the school to increase

t he nunber of staff by 50% and quickly establish consistent approaches to
teaching, and discipline. Miitoring of teaching is planned and carried
out. Heads of Departmnment have neetings each termwith teachers

i ndi vidual ly. Consistent standards are established through joint planning
and noderation of work.

80The school has well presented and carefully considered ains, and is
successful in achieving them It has a clear set of values which permneate
policies and pronote hi gh achi everment, good progress and high quality
opportunities for pupils’ personal devel opnent.

81The school has planned its devel opnent carefully. There are well
prepared and presented budget papers which project spending to the point
in Septenber 2001 when all five years will be in place. These relate to
separ at e papers showi ng the devel opment of the curriculumand staffing,
including a proposal for a Sixth Form The sumrary school devel oprent
plan identifies the key areas for growh. It does not identify
consistently the tine scales for tasks or specific target dates for their
conpletion. There is insufficient clarity about the allocation of
resources to elenents of the plan. The nethods of nonitoring progress are
i nconsi stent . Wien taken together the plan with the budget and ot her



proj ections do conplenent each other. There is a growing need to
sunmari se nore clearly target dates and budget intentions together so
that Governors are in a position where they can nonitor progress towards
their conpletion and are secure in determning the efficiency of the
school . Departnental plans are clear in setting direction and intentions,
but, again, are not sufficiently clear in showing the relationship

bet ween pl anned devel opnments and the all ocation of finance.

82The school has an excellent ethos. Pupils are confident and appreciate
the support which they receive. Parents are clear that the school has
hi gh and appropriate expectations, and that there is a strong partnership
bet ween t he school and thensel ves.

83The school does not neet all statutory requirenments. There are
deficiencies in the way in which the daily act of worship is organised.
Sone informati on about pupils’ attendance is missing fromthe schoo
brochure. Training has not been given for teachers to raise their

awar eness of the requirements of Child Protection |egislation.

Staf fi ng, acconmodati on and | earni ng resources

84There is a good match between the nunber, qualifications and experience
of teaching staff to the denmands of the curriculum In sone subjects,
such as mat hemati cs, science, design and technol ogy, nodern | anguages,

art and PE it is very good. The match is unsatisfactory in RE and nusic,
where the lack of teachers’ qualifications and experience in sone aspects
of the subjects has a negative inpact upon pupils' attainment.

85The natch between the nunber, qualifications and experience of support
staff to the demands of the curriculumis very good. The high | evel of

| earning support staff in lessons has a very positive effect upon the
progress nmade by pupils with special educational needs. O her support
staff have a positive inpact upon |earning. However, there is no
techni cal support provision for IT, which is unsatisfactory.

86Arrangenents for the professional devel opnent of staff are good.
Teachers who have been on courses are expected to feedback their
experience to other staff who may benefit. For exanple, follow ng the
attendance by a mathematics teacher at a particularly useful course, and
t he subsequent in-school feedback, the tutor who had delivered the course
was contracted to deliver it to the whole of the mathenatics departnent.

87The programme for the induction of newWy qualified teachers is
carefully structured and neets the recently introduced statutory

requi rements. New staff who are not newto the profession are formally
i nducted into the phil osophy and practices of the school through a
structured progranme which has included a residential weekend.

88All nenbers of staff have professional devel opnent interviews each
term and targets are set and reviewed. This process is effective but
because action by the teachers’ unions is not pernmitting the full
apprai sal arrangenments to be followed the school does not currently neet
the statutory requirenments for appraisal, which is unsatisfactory.

89The adequacy of the accommodati on for the effective delivery of the
curriculumis good. The quality of departnental acconmodation is very
good in science, good in English, history, geography, design and



t echnol ogy, nodern | anguages and art, and satisfactory in nathenmatics, RE
and PE. It is unsatisfactory in IT, because of the |ack of specialist
facilities, and in nusic, where the |ack of practice roons has a negative
i mpact upon | earni ng.

90The quality of display in classroons and corridors is very good, and

di spl ays are often used as a teaching resource. For exanple, in English,
art and design and technol ogy key words are di spl ayed and used to
famliarise the pupils with subject specific vocabul ary.

91The accomuodation is meticulously clean and is very well naintained by
the site supervisory staff.

92The dining facilities are small, the service is slow, and sonetimes
pupi | s have to queue for an extended period and then have very little
time to eat lunch. This issue is likely to be conmpounded over the next
two years as the school expands.

93Learning resources are satisfactory for the effective delivery of the
curriculum They are very good in design and technol ogy, science and
nodern | anguages, good in mathematics, history nusic and PE, and are
satisfactory in I T, RE, geography and art. They are unsatisfactory in
Engl i sh because there are insufficient texts to support the schene of
wor k. The review of resources and their devel oprment is included in the
departnent's devel oprment pl an

94The book provision in the library is currently unsatisfactory in terns
of both quality and quantity. There are plans to devel op the provision,
which will include an Internet connection, but at the noment the library
does not adequately support pupils' |earning.

95The school is not currently connected to the Internet, which limts the
opportunities that pupils have to develop their research and
i nvestigational skills.

The efficiency of the schoo

96The CGovernors, Headteacher and Administrative Oficer have worked well
together to plan the devel opnent of the school while maintaining a secure
budget. The school devel opnent plan | acks detail with regard to financial
conmtnents and intentions. There are supporting docunents dealing with
speci fic areas of devel opment which contain links to the overall plan and
show a consistent vision of the way in which the school is planned to

gr ow.

97Departnments are required to produce devel opment pl ans whi ch support
their clains for budget support. The plans have covered both routine

al | ocations, and special projects which have been part of the capital
fundi ng provided for the opening and growh of the school. Departnental
funding for KS3 is now based on a fornula agreed by Heads of Departnent.
In this way the planning of spending is noving quickly towards the
position found in nost school s.

98The school ' s budget and current spendi ng does not match the averages
found in established schools. For instance fromthe tine the schoo

opened it was necessary to have a specialist teacher with a
responsibility point to | ead each departnent, although the early
curriculumplan did not require this. A nunber of teachers were appointed



who were qualified by training or experience to teach nore than one
subject. Simlarly the nunber of adm nistration support staff, and
caretaking and cl eaning staff could not grow slowy, as the tasks had to
be carried out. Thus for the first three years the way in which the
school allocated its finances was not directly conparable with those of

ot her schools. The anmount spent on SEN is not inmediately evident in
either the LEA allocation or the school's figures, other than that for
the Hearing Support Departrment. The school has prepared a budget plan to
cover the tinme until Septenber 2001, when the whole of the Key Stages 3
and 4 curriculumwill be in place. The planned spendi ng for Septenber
2001 is close to that found in other schools, although the spending on
books and teaching resources is bel ow average fromrevenue spending, as
the school is building up sone of its resources using devel opnent fundi ng
all ocated to enabl e the school to grow

99The spending on staff and other resources, has matched the projected
spending indicated in its plan. Good use is made of the skills and

experi ence of teachers sonme of whomteach nore than one subject. Many
staff have tenporary positions of responsibility for a nunber of elements
of the school spanning acadenic, pastoral or managenent areas, which will
be reall ocated as the school grows and new staff are appointed. This has
been the picture in the past three years. For instance it was only in
Sept enber 1999 that a single post of KS3 co- ordinator was filled, and the
substantive post of Deputy Headteacher supplanted that of Achi evenent
Coordi nator. The KS3 coordi nator was a new y appoi nted nenber of staff,
as was one of the Deputy Headteachers, the other had previously held a
post as a Head of Departrment in addition to being Achi evenent
Coordinator in the school. Good use is made of the avail able
accommodati on. Text books for the teaching of subjects are readily
avai |l abl e and used effectively. The nunber of books in the library is
unsati sfactory, and the access to conputers is |imted.

100The control of the school’s budget is good. The spendi ng has been very
slightly below the budget for the past two years. Consideration has been
given to the changi ng patterns of spending as the school grows. Fundi ng
has been built in to allow for the appointnent of experienced staff.
Predictions for the likely budget for teaching staff have been net.

101There are no National Test (SAT) or GCSE results to show externally
noderated | evel s of attainment. Inspection evidence shows that nany
pupils are already, in Novenber, approaching the nationally expected
levels for the end of Y9. More inportantly, pupils are making largely
good progress, and those with special needs and in the Hearing Support
Departrent, are nmaki ng good progress. The quality of teaching is very
good. Although the unit costs of the school are high, because of its
stage of developnment, it is providing good val ue for noney.

PART B: CURRI CULUM AREAS AND SUBJECTS

ENGLI SH, MATHEMATI CS AND SCI ENCE

Engli sh

102There are no Key Stage 3 National Curriculum Test data. The evidence
frominspecti on shows that nost pupils are already working at the

nati onal expectation. It is expected that the pupils will exceed the

nati onal average by the end of the key stage and that they will reach the
school target for English. Grls attain higher results than boys.



Attai nment of pupils with SENis good. It is sound for those with
English as an additional |anguage.

103The rate of progress across the key stage is above the nationa
average. Pupils make very good progress in speaking and listening. They
participate in a wi de range of activities including debating, discussing,
presenting and role play, with increasing confidence and ability to adapt
their talk to the demands of the differing situations. Pupils in Year 8,
for exanple, present advertisenments for favourite books, providing key
information through role play. 1In an extra-curricular debate, pupils
fromall year groups argue about custody of children, taking account of
the views of others.

104Pupi | s make good progress in reading a range of fiction and non-
fiction texts, supporting their views on texts such as Barbara Snucker's
"Underground to Canada' with rel evant quotati on and researching
information. Research skills are devel oping well across subjects, for
exanpl e, Year 8 pupils produce information books with bibliographies, in
science on topics such as 'Qur Solar Systeni, in nodern | anguages about
countries such as Saudi Arabia, and in humanities about the R ver Ganges.
In English pupils in Year 9 use skills in skimmng and scanning to
retrieve information froma range of sources.

105Most pupil s make good progress in witing, although sone | ower
attaining pupils and those with English as an additional |anguage, are
insufficiently supported in structuring | anguage for different purposes.
Where pupils, and particularly boys, are supported by nodel s of |anguage
patterns in witing frames, as in a Year 7 |l esson on poetry, and in

sci ence and design and technol ogy, they nake good progress. Skills in
not e maki ng, planning and drafting are devel oping well across the school,
although there is limted use of ICI. Pupils produce a w de range of
witing and progress is marked by nore extended and increasingly well
structured texts. Progress in the presentation of work is excellent.
There is insufficient progress in spelling.

106Pupils, and particularly boys, are notivated by col |l aborative tasks in
English, such as, in Year 7, identifying different types of text fromthe
| anguage used. They are also notivated by a systemof reading nerits,
certificates and book projects, to read each day for honework.

107The quality of teaching is good overall. A particular feature of the
many very good exanples of teaching is the use of a w de range of methods
i ncl udi ng denonstrating skills, questioning to extend the understandi ng
of all pupils in whole class and group tasks, and involving pupils in
evaluating their learning, such as, in Year 7, evaluating understanding
of the differences in style of newsreaders and storytellers. |In some

| essons, insufficient use is nade of the good assessnent procedures to
mat ch tasks and resources to the varying needs of pupils.

108Managenent of English is very good. Devel opnment planning is strong

and the curriculumand teaching are nonitored to good effect. Suitable
schermes of work are being prepared but as yet are not linked explicitly
to the conprehensive curriculummap. Resources are in need of further

devel opnent, both within the departnment and in the library, to support
the schemes and the continuing success of the departnent.



Mat hemati cs

109Pupi | s standards of attainnent in mathematics are good. There are no
end of Key Stage test results to enable conparison with national figures.
Despite this, inspection evidence shows that standards are above average
for many pupils. Pupils enter the school with results fromprinary school
which are broadly in line with national averages, though slightly | ower
for the first cohort into the school. Pupils nake very good progress and
many pupils are working at high | evels. The school is likely to exceed
the targets it has set itself for end of Key Stage 3 nathenatics nationa
tests. Pupils learn to handle data well when they start in year 7. This

i s devel oped in mat hematics | essons as they nove up through the school.
Exceptional |y good standards are achieved in algebra. Ader and nore able
pupi I s understand the use of letters as variables and confidently use
this to learn about sinple linear functions. Even low ability pupils can
substitute values into sinple fornulae and understand what they are

doi ng. Work in shape, space and neasures is al so good, with ol der pupils
| earni ng about Pythagoras’ theorem Pupils’ know edge and use of the
correct mathematical termnology is a particular strength. Al pupils
learn rmultiplication tables and in year 9 al nost all pupils have | earnt

t hem t horoughly. More abl e pupils have very sophi sticated understandi ngs
of nunber. They know how percent ages, decimals and vul gar fractions can
be used to describe proportions and they understand the rel ati onshi ps
between these different notations. Pupils’ mathematical know edge is
used and devel oped well in other subjects. For exanple, in science pupils
pl ot graphs to record and explore the results of investigation, and in
desi gn technol ogy they design questionnaires and nmeasure accurately.

110Pupi | s have very positive attitudes to | earning mathematics. They are
very well behaved in | essons, listen to their teachers and concentrate.
The school is exceptional in that in al most every lesson all pupils were
on task all of the time. They take an active part in | essons, asking
qguestions when they do not understand. They explain their nethods to
other pupils in the class, often coming to the front to denonstrate a

t echni que on the board. The pupils’ very good progress is firmy grounded
i n understanding. This is achieved by a high proportion of investigative
work. Pupils explore a situation, for exanple the squares on the sides of
right-angled triangles and make their own di scoveries. They then go on to
learn and practice efficient techniques. Pupils with special educationa
needs, and those with English as an additional |anguage nake good
progress, which in sone |essons is very good because of the quality of
support fromlearning support staff.

111Teaching is very good. Al the teachers know t he subject very well and
al so how best pupils learn. Every lesson has a clear structure which
engages and notivates the pupils. Pupils are taught in a variety of ways,
including listening to exposition fromtheir teachers. They are given
opportunities to work practically, to discuss in pairs and snall groups,
to learn fromtheir text books and to record their work in witing and in
di agrans. Every l|lesson finishes with a clear sunmary fromthe pupils of
what they have learnt. There are, however, limted opportunities for
pupils to use conputers in mathematics. The departnment is aware of this
and has plans to increase access. Appropriate homework is set according
to the school’s timetable. There is a very high rate of successfu
conpl eti on of honmework.

112Pupil s are organi sed into teaching groups according to prior



attainnment. Wthin these sets there is still a range of needs which
teachers manage very well. Pupils with special educational needs are

i ncluded very well in lessons. Al pupils have equal access and
opportunities to the |learning. The inclusion of pupils with a hearing

i mpai rment or other physical disability is excellent. The nost able
pupils, in the top sets are encouraged to excel. They are challenged in
class and through witten coments in their exercise books. Less able
pupils in mathematics, including those with special needs, nmake very
good progress with the things they are taught. There is however an
anonmaly in the curriculumfor these pupils. Athough they are effectively
taught multiplication facts, sone of themdo not know basic addition
facts. Nuneracy is included in the departnent’s devel oprment plan. There
is not sufficient liaison with the |earning support departnent at
present. Top sets contain a higher proportion of girls, while [ ower sets
contain nore boys. This reflects the unsatisfactory difference in

attai nnent between girls and boys which exists nationally.

113The departnent is very well managed. There are clear policies, for
exanpl e, for assessing pupils. Each mathenmatical topic has a checklist of
| earni ng obj ectives which pupils use to guide sel f-assessnent. Al
teachers agree with and inplenent all departnmental policies. Teamwork and
consi stency are particular strengths of the departnent. The depart nment
has good resources to support teaching.

Sci ence

1141 n the absence of KS3 SATs data, the evidence frominspection shows
that attainment is at national standards in all year groups. A nunber of
pupils in each year are working at |evels which are above average. The
pupi | s have good scientific know edge and use the appropriate vocabul ary
with confidence. This is reinforced by the teachers’ effective use of key
wor ds, an approach which coul d be used nore consistently across the
departnent. By the beginning of Year 9 they are able to use sinple
formul ae and equations, collect experimental data accurately and
systematically, make accurate predictions based on prior know edge and
experi ence and draw concl usions. They have a good under st andi ng of
experimental techni que and have well devel oped ability to judge evidence

115Progress is good throughout the Key Stage. Gven their current rate of
progress it is likely that the departnment's targets will be net and be in
line with national expectations. |Investigative skills are devel oped
systematically through well structured activities but pupils' skills of
anal ysis and eval uati on are underdevel oped. Results are presented
accurately with the correct use of appropriate units. Pupils are able to
di scuss all aspects of their work and this helps themto develop their
under st andi ng of concepts such as particle theory, change of state, cause
and effect, the inpact of variable factors in investigatory work and the
use of controls.

116AIl pupils are encouraged to plan and performexperinments and to think
critically about the value and accuracy of their results. They learn to
recogni se the key factors in the experinents and use their existing

know edge to predict the outcones. Pupils are given sonme opportunities to
use ICT for exanple with data logging in Year 9, but there is
insufficient access to hardware for their skills of data anal ysis and
nodel I ing to be devel oped progressively throughout the Key Stage. Al
pupils learn how to work safely.



117Pupils with special needs nake good progress. Al staff plan
effectively for these pupils and the focussed invol verent of support
staff is a strength of the departnent.

118Pupils respond well in Iessons. They behave sensi bly and thi nk
careful |y about their work. They work well together and experimental work
is conducted safely. Cpportunities for group work and the use

coll aboration to ensure the active involvenent of all pupils and to

gat her a wider range of experinental results could be nore consistently
adopt ed across the departnent. Pupils show a good regard for apparatus
and equi prent .

119Teaching i s good throughout the departnment and is a major factor in
ensuring pupils nake good progress throughout the Key Stage. Lessons are
wel | planned, with high expectations and good pace. The teachers’ clear
exposi tions hel ped pupils’ understandi ng but opportunities for nore
chal |l enge and consolidation of |earning could be achieved through a nore
systemati ¢ approach to questioning the pupils and ensuring all are

i nvol ved. The range of activities and the use of 'Thinking Science
materials is having a positive inpact on pupils' progress. The teachers
are involved in extra curricular activities which the pupils enjoy and
whi ch enhance their progress and interest in the subject.

120Pupi |l s regul arly recei ve homework which is linked to work in class and
is effective in consolidating and extending their |earning and devel opi ng
their literacy and nuneracy skills.

121Assessnent and marking is regular, conprehensive and provi des usefu
feedback to the pupils, helping themto nmake inprovenents. Teachers have
a good know edge of all the pupils, their current attainnent and
potential which results in effective individual target setting which
pupils find hel pful and devel opnent al .

122AIl teachers are well qualified and have a very good know edge of the
subj ect. The departnent has researched and planned for introducing Key
Stage 4 but consideration needs to be given to the range of teachers
expertise and the need to offer a full GCSE programme. There is good

t echni cal support which contributes to the quality of pupils' |earning

t hrough i nvestigatory work.

123The department is very well nmanaged. There is a strong ethos of

achi evenent supported by detail ed planning, effective nonitoring and high
expect ati ons. Teachers support one another and strive successfully to

i nprove pupils' attai nnent.

124The accomodation is good and resources are well nanaged. There is

i nsufficient access to I CT hardware which limts pupils' opportunities to
anal yse, nodel and present experinental data.

OTHER SUBJECTS OR COURSES

Art

125Cveral |l standards of attainnent in art are good. The depart nment
offers a high quality art education for all its pupils.

126By the end of Key Stage 3, the nmajority of pupils attain levels in art



whi ch are above national expectations. Basic skills such as drawi ng and
painting are systematically devel oped over the key stage so pupils’
ability to use a variety of nedia to nake visual responses, particularly
when wor ki ng from observation, is good. Painting is lively and vivid,;
pupi | s tackl e col our work with confidence and ent husi asm

127Pupils in year 7 are producing exciting and imaginative designs for a
project on futuristic nmachines, showing their ability to collaborate in
teans and use their drawing skills effectively.

128l n year 8, the standard of observational drawi ng is above the |evel
expected. Pupils were observed using a variety of drawing materials to
make expressive self portraits. 1In year 9, pupils can draw confidently
using the | aws of perspective and nmake i nagi native surrealistic
conposi ti ons.

129Pupil s are skilled at applying graphic techniques to create their
design work. At present further devel opnent of this is limted because,
due to building constraints, they have had few opportunities this year to
explore their ideas through the use of conputers. They show i nmagi nation
and technical skill when nmaking scul pture and can use a w de range of
materials creatively. Personal research is used effectively to support
class projects. They are exposed to a great deal of information about
art and artists and nmost have acquired a sound grasp of the chronol ogy,
style and genre of art fromdifferent periods and cultures. Persona

i nvestigations into artists which pupils undertake during the holidays
are of a high standard. Pupils use a wide variety of sources to gather
information confidently and can justify their opinions about the artist
they have chosen. In lessons, pupils talk clearly about their work and
of fer thoughtful evaluations of the work of their classnates.

130AlI I pupils, including those on the SEN register, are making at |east
good progress in lessons. |In sone |essons progress is very good; pupils
thensel ves are delighted at the progress they have nade especial ly when
they can see a significant inprovenent in their work. The very good
teachi ng ensures that progress is steady over the key stage; assessment
procedures allow for tracking pupils to ensure that individuals do not
fall behind.

131Pupils are notivated, show interest in their work and concentrate
well. They are well prepared for their |essons and conplete their
hormewor k assignments on tine. Al pupils are respectful of their
environnent and take responsibility for their materials. They show
initiative in using various sources to find out about artists.

132Teaching i s purposeful and dynamic. In all lessons it is at |east
good and in nearly half of the |essons seen it is excellent. Teachers
trust and believe in their pupils and al ways expect themto do their

best. In return, pupils work extrenely hard and show pride in their

wor k. Teachers have a very good know edge of the subject. Wirk is
sufficiently challenging, time and resources are very well used and
teachers supply a rich and stinulating range of supporting materials. In
all lessons teachers ensure that the ains are very clear to pupils and
encourage themto use and understand specialist |anguage. Planning is
excel l ent and the teaching nethods used ensure that all pupils
concentrate well and understand the concepts being taught. Very good use
is made of presentations about art and artists and the denonstration of



art techni ques. Teachers nake full use of pupils’ own experiences and
interests to ensure that |essons are pertinent and neani ngful .
Expect ati ons of behavi our are high and good cl assroomroutines are well
establi shed. There are very good procedures for assessing pupils work.
These are used consistently by teachers and explained carefully to the
pupils. Homework is regularly set and nmarked and the tasks are
appropri ate.

1330veral | managenent is excellent and | eadership provides a clear vision
for the devel opnent of the department. The curriculummneets statutory
requi rements, ensures a good bal ance of both attainment targets and

provi des an excellent preparation for Key Stage 4. To enhance the
curriculumsome use is made of local artists and galleries but this is an
area which needs further devel opnment. Resources such as books, including
i brary books, slides and videos are fairly limted in range and will
need augnenting to ensure that they nmeet the demands of the Key Stage 4
curricul um next year.

Desi gn and Technol ogy

134There are wide variations in pupils' attainment when they enter year
7, generally because of the very different experiences they have had at
Key Stage 2. Pupils' standards of attainment on entry are in line with
those expected nationally. By the first termof year 9, many pupils are
attai ning at above national expectation, and the renainder are in |line
with national expectation, with a very small mnority of pupils bel ow.
Overall the level of attainment is above average. The curricul um devi sed
and delivered by the teachers in the departnment ensures that the pupils
experience working in a variety of materials and techni ques, which
contributes significantly to the rise in standards. For exanple, pupils
in year 8 learn how to mani pul ate al um ni um sheet when desi gni ng and
maki ng Post-it note holders, and year 9 pupils use a conputer controlled
mlling nmachine to cut out plywood profiles for CD racks.

135Pupils, including those with special needs, nake good progress across
the key stage. In some projects and during sone | essons they make very
good progress. This was evident when year 9 pupils were involved in a
task to design and nake foods with edi ble wappers, which resulted in
each pupil producing a good quality outcone, all of which were different.
Pupi | s' progress is supported by the strong curriculum the high quality
of the teaching, and the pupils' own commtment to the task

136Across the key stage, pupils' response to learning is very good. They
enjoy their design and technol ogy work and are keen to | earn nore about
it. They are excited by the diversity of skills that they learn, and are
proud of the high quality outcomes that they achieve. For exanple, a
group of year 9 pupils who were involved in a nechanical toy project had
produced sonme highly functional products, and were keen to denonstrate
how t hey worked. Pupils work well in pairs and share tools and equi prent
sensibly and with a due regard for safety.

137The quality of teaching is good overall, and there are many instances
of very good teachi ng. Teachers have very good subject know edge, explain
tasks and activities clearly, and have high expectations of pupils. There
is an evident focus on accuracy and quality, which challenges the pupils
to achi eve hi gher standards. For exanple, year 8 pupils in a textiles

| esson were making hats. The teacher explained very clearly what was
expected, and what was unacceptable in terns of quality, which left the



pupils in no doubt about the standard of work they had to produce.
Assessnent is very good with a conbination of pupils’ self assessnent,
formal assessnments by teachers during and at the end of projects and a
clear link with the school’s acaden c tutoring progranme.

138The facilities in the departnent are very good, although the second
resistant materials roomis yet to be fully conm ssioned, which has a
smal | i mpact upon pupils' | earning.

139The head of departnent denonstrates outstanding | eadership skills. She
has an excellent grasp of the demands of the curriculum and the nost
appropriate nethods of delivery. Teachers in the departnent set

t hensel ves hi gh standards, and there is a very consistent approach to the
del i very of the subject across all |essons.

Ceogr aphy

140Based on evidence fromthe inspection of work in [ essons and sanpl es
of work pupils are approaching the nationally expected | evels of
attainnent in Year 9; nost should reach the expected | evel by the end of
the year. They can describe significant geographical features, for

i nstance how the earth’s crust is divided into plates. They can rel ate
these to events which inpact on the lives of people in different parts of
the worl d, through earthquakes and vol canoes. In younger classes they can
describe the features which result fromthe erosional effect of rivers,
and can relate these to a | andscape. They have difficulty in relating
information to maps and atl ases, for instances knowi ng that the Pacific
Ccean is contained within the "Ring of Fire” or the countries, as opposed
to the continents, which are affected by earthquakes in South Aneri ca.

141Pupil s make satisfactory progress in Years 7 and 8, this inproves in
Year 9 when work becones nore chal l enging. Overall progress is
satisfactory. By Year 9 they can link ideas together to show how peopl e

i npact on their environment and change it. Mre-able pupils nmake nore
limted progress since in nost |essons they are set work which is simlar
to that set to the remainder of the class. Pupils with special

educati onal needs are well-known to the teachers and are supported
effectively to nake good progress.

142Pupi | s show very good attitudes to their work. They arrive ready to
learn, with all the necessary equipnent. |In one class where they were to
devi se a gane they had prepared before the I esson, to the extent of
bringing naterials fromhonme, and drafting i deas ready to discuss in
their group. They support each other well in nost instances, and listen
to each other and the teacher in a mature fashion. This hel ps | essons to
progress at a good pace as the pupils help the teacher to devel op ideas.

143Teaching i s good. The schene of work is well devel oped and shows what
is to be done in each lesson in sone detail. Teachers adapt this to neet
t he needs of each class recogni sing where particular pupils or groups nay
have difficulty with vocabulary or other parts of the |l esson. The timng
for each section of the Iesson is contained in the plan and teachers use

this to sustain pace well. This only fails when pupils do not have
sufficient know edge to conplete tasks in the time allowed, for instance
when they have to fill details on a nmap but |ack the necessary

prelimnary know edge. Teachers set out the purpose of the |esson clearly
and in the best lessons they also set out what is to be covered, so that



pupils are learning howto pace the work to neet all the objectives. In
sone pupils’ books the objective of the | esson or homework is included
with the title. This helps pupils to refer back to previous work and

revi se what they have | earned. The rel ationship between teachers and
pupils is very good. Teachers set an exanple with regard to the setting
and conpl eti on of homework by maki ng t hemsel ves available after school to
support those who may be experiencing difficulty.

144The departnent is well nanaged. The schene of work is used to naintain
consi stency between cl asses, and work is nonitored. Assessnent procedures
are good, particularly where departnental neetings are used to conpare

pi eces of work fromdifferent classes. This contributes to a consistent
and hi gh standard, and al so supports teachers who are not specialists in
geogr aphy. The subject has adequate resources in the formof text books
and videos. There are just enough atlases, though they are not used
enough. There are sone ordnance survey maps but they are not used. The
departnent has access to one networked conputer in each room and sone
addi ti onal stand al one nmachi nes were used in one classroom This is a
worse position than | ast year because use of the ICT roomw th whol e
classes is planned into the scheme of work, and the roomis not

avail abl e. Teachers nake effective use of the avail abl e nachi nes by
adapting | essons and offer after-school sessions where they will help
pupi I s with homewor k using conputers in the library. The provision of
books in the library is inadequate to provide additional naterial,
particularly for nore able pupils.

H story

145At Key Stage 3, pupils reach standards in line with nationa
expectations. Pupils show a sound know edge and understandi ng of key

hi storical topics including why the Romans cane to ancient Britain, the
causes and consequences of poverty in the sixteenth century as well as
features of the slave trade in the eighteenth century. Pupils use and
interpret a range of historical evidence including artefacts in addition
to visual and textual primary sources. 1In a |lesson on Roman artefacts,
pupi | s showed that they coul d ask good questions about the origins of
this type of evidence.

146Pupi | s make good progress, both in | essons and during the Key Stage.
In one |l esson, Year 8 pupils nmade good gains in their understandi ng of
the causes of poverty in the sixteenth century before considering how
this problem m ght be tackled. Pupils adopted the role of being an

advi ser to the Tudor governnent before witing up their findings for
homewor k. Progress is good because of the brisk pace of |earning and
overall standards of literacy which nmean that pupils are quickly able to
understand hi storical concepts. For exanple, in nost |essons, pupils
take part well in effective speaking and listening work, particularly in
whol e-cl ass | essons. The departnent is achieving its aimof pronoting
cl assroom di scussion with students learning to listen as well as
expressing their own viewpoint. Cccasionally, progress is
unsatisfactory; this is because pupils are not sufficiently clear about
what they have to do. Pupils with special educational needs make good
progress because teachers target themwth extra support in order to
expl ain the work

147Pupil s’ attitudes to learning are good. Their enjoynent of history
was clear in a followup lesson to a visit to a local nuseum Pupils



work well in pairs and show consideration for others. Their behaviour
and attitudes were inpressive in a |l esson where they handl ed Roman
artefacts. In particular, pupils contribute well to plenary sessions.
For exanple, in one year 8 | esson, some pupils used the whiteboard
effectively to explain aspects of the changing fortunes of the nonarchy
and parliament in the Mddle Ages. Cccasionally, pupils do not
concentrate sufficiently in | essons.

148The qual ity of teaching is good. Teachers display good subject

know edge about a wide range of historical topics and have high
expect ati ons about the level of application they want pupils to show.
Teachers manage pupils well and | essons proceed at a brisk pace, with
suitable tinme limts being set for students to conplete tasks. Learning
obj ectives are nostly well tackled. For exanple, in one year 8 | esson
about the Tudors, the teacher set out the learning intention clearly at
the begi nning of the | esson and explained that this would lead on to a
suitabl e homework exercise. During the lesson itself, the tasks set
provi ded pupils with the know edge and understandi ng needed to tackle the
hormewor k.  Teachi ng provi des extra support for pupils with SEN by neans
of extra explanations and reinforcenent. The main weakness of teaching
is that | esson planning does not neet sufficiently well the needs of

hi gher attaining pupils and, sonetines, there is a lack of clarity about
| ear ni ng obj ecti ves.

149The departnent nakes good use of assessment data in order to nonitor
pupi |l s’ attainment and progress as well as for setting out strategies for
under - att ai nnent .

150The quality of managenent is good. There is a detailed and well -
structured devel opment plan and the quality of planning for Key Stage 4
is good. There are clear procedures for nonitoring the work of the
departnent. The quality of conmmunication is very good and nenbers of the
hurmani ti es departnent work well together as a team The provision and use
of resources for teaching, including the use of nmuseum | oan coll ections,
is good within the departnent. The provision of books in the library is
unsati sfactory.

I nformati on and Comuni cati on Technol ogy

151I nformati on technol ogy is delivered through one dedicated | esson in
the conputer room each week, and subject specific use of ICT in other
subj ect s.

152When conmuni cati ng and handling infornmation, pupils' attainnent in

| essons is at national expectation overall. Year 7 pupils can use Excel
software to enter information and sort it into categories. Year 9 pupils
can present information in a variety of fornms to suit different purposes,
and use the software package to solve nunber problens. Year 8 pupils in
sci ence | essons use conputers to track information, for exanple on the
changes in tenperature during the school day in various parts of the
bui I ding. Pupils in design and technol ogy | essons use conputers to
control sew ng nachines and mlling nachi nes, and achi eve high quality
out comes. Year 8 pupils in geography | essons use conputers effectively
for nodelling to determ ne areas that woul d nake the nost appropriate
industrial sites.

153Pupi | s have nmade good progress in | CT | essons over the course of this



academ c year, and some pupils have made very good progress. Pupils'
progress is evident in the gains in know edge that they nake in | essons,
and the way they apply that know edge to the other subjects of the
curriculum Pupils with special educational needs al so nake good progress
in lessons. There is limted evidence about pupils' progress prior to
this academ c year.

154Pupils' attitudes to learning are very good overall, and excellent at
times. The pupils are very keen to learn and are curious about the new
skills that they are able to develop. They listen attentively and work
well in pairs to achieve a common out come when conputers have to be
shared. They are confident in their use of the machines, which is hel ped
by the fact that the najority of the pupils have conmputers at hore.

155The quality of teaching is satisfactory overall. Teachers have secure
subj ect know edge, set tasks that challenge and stinulate the pupils,
resource |l essons effectively, and use the equiprment to its fullest
potential. There are, however, inconsistencies in |esson planning and
approach that sonetines have a negative inpact on |earning. For exanple,
| earni ng objectives are not always nade clear which results in some
pupi I s bei ng unsure about what they are being asked to do.

156There is no schene of work at present, which is unsatisfactory, and
the new head of department has not yet carried out a curricul um napping
exercise to see where the National Curriculumis being delivered in other
areas of the school..

157Access to the conputer roomis very limted for other subject areas,
whi ch is unsatisfactory. The schedul ed setting up of just one additiona
conputer roomis unlikely to ease the situation as the school expands.
The network supports only one conputer in each teaching room though
there are sone stand al one machi nes of suitable quality.

158Currently there is no technical support in information technol ogy,

whi ch is unsatisfactory because the head of departnment has to conm ssion
new nmachi nes and nai ntai ns exi sting ones. This added burden has had a
negative inpact upon curricul umdevel opnent in the subject.

159The school is not on the Internet, which linmts the devel opnent of
pupi |l s' research and investigational skills.

Moder n Forei gn Languages

160At t ai nnent overall is good and confortably in line with nationa
expectations. It is better in listening and speaking skills, which are
particularly well devel oped. The attainnent is particularly good in Year
8 and especially in lower ability classes. Pupils cope well with the
teacher using the target |anguage, rarely having difficulties in
under st andi ng i nstructions and having strategies if they need to ask for
further explanations. They use the target |anguage routinely for

cl assroom conversation, often using conplex sentences. They frequently
try to incorporate previously |learnt |anguage into spontaneous remarks in
order to comunicate with the teacher. There was evi dence of higher I|evel
attainnent in witing in some Year 9 work but no evidence seen of
extended or higher |evel reading tasks. Many pupils shoul d exceed

nati onal expectations in at |least |istening and speaking by the end of
KS3.



161Progress in |l essons and over tine is good. There was excell ent
progress in two year 7 |lessons. The clear objectives set at the

begi nning of the I esson and the personalised target setting seen in
exerci se books have a major inpact on pupils' progress and attai nnment.

162Attitudes to learning are very good and in nost | essons excellent.
Pupi | s are courteous, well behaved and thoroughly engaged in the | essons.
They want to learn. The high I evel of notivation was inpressive. The
pupils were treated very well and in turn they treated each other very
wel | .

163Teaching in general is very good and in nmany | essons excellent.
Expectations are high for pupils of all levels of ability and they
respond accordi ngly. The teachers enjoy teaching. The target |anguage is
used systematically throughout the I esson, including for the teaching of
grammar. A nulti- sensory approach is used to help pupils |earn and
retain vocabul ary and a wi de range of activities; chosen for their
notivational as well as |earning benefit, ensure concentration, enjoynent
and achi evenment. Assessnent is used effectively, especially during

| essons where tasks are well targeted to neet the needs of pupils. In a
small mnority of |essons where teaching was not so effective, the
teacher was | ess confident, the target |anguage was not used consistently
and the range of activities offered was rather narrow

164The departnent is very well led. The Head of Departnent has
establ i shed a good curriculumfor KS3. The teachers ensure that it works
by wor ki ng together and consulting with each other. The departnent has
trialled, evaluated and adjusted the Schene of Wirk to the point where it
now works very well, with very good assessnent procedures. The chall enge
nowis to create an equally effective curriculumfor KS4. Resources in

cl asses are very good, and have a wi de range of first hand nmaterials in
the target |anguages. Provision of books in the library is inadequate.

Musi ¢

165The department achi eves good | evels of attainnent in pupils’
performance but the unsatisfactory coverage of conposition and anal ysis
results in Year 9 pupils' overall attainnent in nusic being bel ow

nati onal the expectation for the final year of the Key Stage 3 course.
Year 9 pupils show good technical control when playing nusica

i nstruments, for exanple when playing an arrangenent of “ Arribba” and
those that receive specialist instrunental tuition play their instruments
conpetently and confidently in class activities. Wen perfornmng as a
class orchestra pupils keep well together, reflecting good |istening
skills. Year 9 pupils' conposing skills are unsatisfactory. They are
able to inprovise short nusically-Iogical phrases but do not conpose
their own pieces. Their know edge of music of different times and pl aces
is superficial and unsatisfactory in relation to national expectation.

166l nstrumentalists attain satisfactory, and in sone instances good,

pl ayi ng standards for the lengths of tine they have been | earning.

Pupi | s attain good standards in performance. Recordings of concerts
indicate that pupils performconfidently and with nusical conviction when
pl ayi ng to audi ences.

167The extent of pupils' progress across the Key Stage 3 nusic course is



unsatisfactory. Year 7 pupils produce some imaginative creative work,
such as 'Bunps and O ashes', though they do not build upon these good
begi nni ngs to produce nore refined conpositions over tinme. Pupils,

i ncludi ng those with special needs, nake satisfactory progress in

| essons, where they use their appraising skills to inprove the standard
of their playing. Too frequently nore able mnusicians are not sufficiently
chal l enged by the work they are given and so nake limted progress for
their ability. In specialist tuition | essons they build well upon the

gui dance of fered by teachers and nake good progress.

168Pupils' attitude is good in class nusic | essons, instrumental |essons
and extra-curricular activities. They are keen to |l earn and engage
enthusiastically in activities. Standards of behaviour are good,
allowing pupils to work productively. Wen engaged in practical work,
pupils work well independently and, where opportunities arise, share
expertise well to help each other to inprove.

169The quality of teaching at Key Stage 3 is satisfactory. [Initial

t eacher expositions are concise, naximsing the tine available for nusic-
maki ng. Good technical expertise across a w de range of instrunents is
used well to assist pupils to develop their performng skills. Lesson
planning is satisfactory. There is an appropriate enphasis on practica

i nvol venent and pl ans gi ve sone indication of extension tasks for nore
abl e pupils. Lesson plans and the useful assessnent infornation gathered
on pupils' performng skills are not used in a sufficiently focused way
to address effectively pupils' needs at their different stages of nusical
devel opnent. d ass nanagenent is good, with well-established codes of
nmusi cal discipline established within an environnent where pupils are
encouraged to participate. Relevant homework tasks are set regularly.
These are al nost exclusively of a practical nature. This pronotes the
devel opnent of pupils' performng skills though homework is not used to
extend pupils' nusical know edge and understanding, for exanple, through
mni-research activities. The quality of instrunental teaching is good
Lessons are well paced and teacher expectation in nost is high. Teachers
use their instrunental expertise and experience well to identify suitable
strategies to assist pupils in inproving their playing. The quality of
teaching in extra-curricular activities is good, and at best, as in the
rock/jazz groups, is very good. The departnent has very good resources in
the form of keyboards and instrunents to enable pupils to inprove their
performance. The | ack of snall roons, at present, to enable pupils to
work in groups to refine and devel op conpositions is contributing to

bel ow average standards in this part of the curricul um

170Four key factors contribute to pupils' standards bei ng bel ow nati ona
expectation at Key Stage 3. The total time available for delivering the
course is insufficient to allow the National Curriculum programres of
study to be covered in suitable depth. Lack of professional devel opnment
focusing on delivery of the Key Stage 3 nusic course has resulted in a
schene of work that |acks progression and continuity in devel opi ng
pupi I s' comnposing skills and their know edge of nusic. The |ack of
practice areas in the imrediate vicinity of the nusic room has inposed
restrictions on the way activities have had to be organised. This has
adversely affected pupils' attai nnent.

171The departnent offers a good range of extra-curricular activities
across a broad range of nusical styles, ranging fromstring quartet to
jazzl/rock groups. These are well supported by pupils. Pupils have good



opportunities to performin concerts and occasionally in assenblies,
though there are few opportunities for themto performon | ess-formal
platforns, such as to groups of friends at |unchtines. Pupils have been
provided with a nunber of good opportunities to listen to other nusicians
perform though as yet, no visits have been organi sed to nusica

entertai nments.

Physi cal Educati on

172Cverall standards at KS3 are in line with expectations w th higher

t han expected standards in volleyball, dance, Y8 gymmastics, football and
badmi nton. In gymastics pupils can junp froma bench show ng hei ght,
control and a variety of body shapes although some find difficulty in
linking actions fluently; they support each others' weight confidently.
In rhythm c gymmastics pupils control a ball with their hands but are

| ess skilful when using other body parts. In netball pupils show good
control when throwi ng and catchi ng, understand possession tactics but
cannot apply themconfidently. In football they performa half-volley in
both co-operative and pressurised situations. They can dig and snash
effectively in volleyball in both co-operative and conpetitive
situations. Pupils can push and stop a hockey ball with control, some
can bl ock tackl e and show good spati al awareness when playing ganes. In
badnmi nton they understand and apply sinple attack and defence strokes

I n dance pupils good know edge of dynamics hel ps themto change speed
and levels of their action. Their novenent vocabulary is good and they
nove sensitively to the nmusic. Pupils ability to evaluate their own and
others' work is good.

173Pupi |l s' very good capacity to recall and retain information leads to
the majority maki ng good progress and a few make very good progress.
Pupi | s who have special educational needs are fully integrated into

| essons and nake good progress.

174Pupils attitudes to work are very good and occasionally excellent.
They concentrate and work very hard. They collaborate well, showi ng
respect and trust for each other. Their answers to questions show good
dept h of understanding, particularly in dance.

175Teaching is good with some very good features. Planning is good,

subj ect expertise is used well to provide very effective teaching points.
Feedback to pupils is positive and hel pful. Al teachers recap on
previous work and recall the main points of the | esson. Relationships
bet ween staff and pupils are very good.

176Curriculumprovision is very good. Schemes of work and | esson
framewor ks provide a good base for planning. Assessment procedures are
sound. Evaluations of |essons are not sufficiently focused on the next
stage of learning. Extra-curricular provision is very good and provides a
wi de range of activities. Teans and individuals have been successful in
local and county events particularly in cross- country and girls
football. Coaches fromlocal clubs supplenent the progranme giving
pupils an introduction to comunity provision. Visits to dance
performances are often |inked appropriately to curricul umwork.

177Managenent is good. The head of department has worked very hard to



devel op his staff. Regular nonitoring of planning and teaching is
effective, leading to a consistent approach. The department is in a
solid position to nove forward.

178Resources are good although limted for gymmastics, book provision in
the library is poor. Accommodation is well maintained and adequate for
the existing programre.

Rel i gi ous Educati on

179St andards of attai nment are bel ow those set out in the Sutton Agreed
Syl | abus for RE

180St andards are erratic and sone pieces of work meet, and occasionally
even exceed expectations in attainment target 1 (Iearning about
religions); but overall the nost conmon pattern is for pupils to display
a limted depth of understanding involving no nore than basic factua
know edge. Standards in attainnent target 2 (learning fromreligions)
are wel |l bel ow expectati ons.

181Cccasionally, standards in the first attainment target are good; for
exanpl e, an extended account of the simlarities and differences of three
Christian denom nations by sone pupils in year 8. In sone |lessons in
year 7, work on the origin of the Christian gospels neets the expected
standard but in other |lessons it does not do so.

182In the later part of the key stage, standards are bel ow expectations

in both attai nment targets. Pupils can express a personal viewpoint on

the issue of abortion but this is not grounded sufficiently in religious
beliefs or their inplications.

183Pupil s, including those with special educational needs, nake
unsatisfactory progress; it is variable and inconsistent across the Key
Stage. In lessons, progress ranges fromgood to unsatisfactory but with
weaknesses out wei ghing strengths overall. Progress is good when pupils
are clear about how to performa task and when they use their speaking
and listening skills well in order to deepen their understanding.
Progress is unsatisfactory when pupils are uncertain about the purpose of
the work and when | earning | acks sufficient pace.

184Pupils’ attitudes to learning are sound overall and are good in sone

| essons. Pupils work well in pairs or small groups and they are keen to
be involved in oral work. They are eager to volunteer ideas and to make
hel pful suggestions. Pupils’ personal developnment is often restricted by
l[imted opportunities to discuss issues or to wite personal responses in
the light of religious beliefs and practices.

185The quality of teaching is sound. The strengths are that in some

| essons teaching shows good expectations about pupils’ behaviour and
application to tasks and good cl assroom nmanagenent skills. In sone

i nstances, teachers use enterprising nmethods to explain conplex ideas.
For exanple, in two | essons, teaching used lively and interesting nethods
in order to help pupils understand the origins of the gospels in
Christianity; one of these involved nodern day soap-operas. |In another

| esson, teaching nade suitable use of tine deadlines so that pupils were
aware how rmuch time they had in order to conplete a small piece of
research into Christian communion. The main weakness is that teaching



di spl ays insufficient subject know edge and understanding in some aspects
of the first attainment target, and particularly in relation to the
second attai nment target. Teaching denonstrates a weak match between the
work set and the range of pupils’ |earning needs.

186Managenent shows both strengths and weaknesses but it is

unsati sfactory overall. Humanities teachers work well together and plan
to use skills and concepts common to history, geography and RE. At tines
this works well but, on other occasions, it does not. The main weakness
rel ates to understanding and inplenenting the particular requirenents of
the LEA's Agreed Syllabus for RE. In respect of the contribution of REto
pupils’ spiritual developnent it makes a sound contribution in terns of
their learning about religions but less so in terms of draw ng out the
deeper significance for people today. There adequate books wi thin the
departnment to support the teaching, but the provision of books in the
library is unsatisfactory.

Heari ng Support Depart nent

187The Hearing Support Departnent is a strength of the school; it
provi des excellent support for its pupils. Students are integrated very
well into the everyday life of the school

188Pupil s’ attainnent is bel ow average in relation to the expectations of
the subjects of the National Curriculum However, in relation to pupils’
prior attainnent, standards are good and pupils nake very good progress.

189St andards in literacy are very good. Reading standards are close to
nati onal averages and pupils read alnost fluently. Pupils use extended
speech very effectively, for exanple, in discussing noral dil emas.

190St andards in numeracy are al so very good; they are just bel ow national
expectations for all pupils. Younger students know “the order of
operations” and have strategies to work out correct answers. d der
pupi | s have a sound know edge and under st andi ng about shape, area,

wei ghts and neasures.

191Attai nment in science and food technology is good and close to
nati onal standards. In rnusic, standards are above average in percussion,
for exanple, using a drumkit.

192Pupi | s make very good progress both in mainstreaml| essons and
particularly in the small nunber of sessions held in the Hearing Support
Department. Progress is strong in mathematics | essons with pupils naking
significant gains. Pupils’ progress in the range of curricul um subjects
is re-inforced very well in withdrawal sessions. Students benefit from
di scussi ng know edge, skills and concepts in a small group situation.

193Pupil s’ attitudes to learning are excellent. Pupils enjoy their work
and di spl ay adm rabl e perseverance in their determ nation to overcone
obstacles to learning. Wen it is inportant to read a | ot of text,
pupi | s show very good application. Wien discussion work is vital to a

| esson, pupils speak clearly and al nost fluently, even when this inposes
a consi derabl e chal | enge

194The quality of teaching is very good. Teaching shows a high |evel of
subj ect know edge and under st andi ng about the | earning needs of pupils



with hearing inpairment. For exanple, |learning tasks are broken down
well into small steps and teaching shows a very good grasp of the
different subjects of the curriculum Teachi ng makes effective use of
these subjects in order to inmprove significantly pupils’ standards of
literacy. Teachers make very good use of a suitable range of |earning
resources, particularly the overhead projector. Lesson planning is
detail ed and very clear about |earning objectives. There are high
expect ati ons about pupils’ standards of attai nment and honmework is used
well to reinforce what has been learnt in class. dass teachers and

| earni ng support assistants work well together during |essons.

195The curriculumis excellent. The curriculumnodel of providing pupils
wi th subject expertise and | earning support in mainstream/|essons
reinforced by a small nunber of withdrawal sessions is working very
effectively.

196Pupi | s’ statenents of special educational need are well organi sed and
students’ individual education plans (1EPs) are excellent. Pupils are
set very specific targets to attain. There are al so separate subject
specific plans for each student in each subject; these are revi ewed each
term

197Managenent of the unit is excellent. There are conprehensive

devel opnent plans using a well-structured pro-forma; these are broken
down into short- and long-termplans. There is an extrenely good
departnental policy docunent which is conprehensive and set out in clear

| anguage. Conmuni cation with the Governing Body is very good; the head
of departnment nmeets with a designated |ink governor. The departnent also
undertakes a nonitoring exercise and gives feedback to teachers on

cl assroom observations. It provides in-service training for all teachers
on how best to teach pupils with hearing inpairnent.

198Communi cation with parents is very good; this includes a regular

newsl etter. The departnment reports strong support from outside agencies,
particularly the Educational Psychol ogy Service though there is a
tenporary shortage of support for speech therapy.

PART C. | NSPECTI ON DATA
SUMVARY CF | NSPECTI ON EVI DENCE

199The Regi stered I nspector and Support I|nspector nmet with the

Headt eacher and Chair of Covernors to explain the inspection and begin
the collection of evidence. They then met 34 parents and received their
comment s about aspects of the school. The school distributed 606 copies
of a questionnaire for parents, 151 were returned and anal ysed by

i nspectors.

200AlIl the inspectors reviewed the policies, schemes of work and ot her
docunent s presented by the school, and wote a pre-inspection conmentary
and identified issues for the inspection.

201El even inspectors spent a total of 36.5 days in the school over 4
days. During that time they observed 144 | essons or parts of |essons.
They inspected the work of 6 pupils fromeach year group and intervi ened
themin groups for 50 minutes about their work and vi ews about the



school . They interviewed the Headteacher, deputy headteachers, Heads of
Departnent and other teaching staff with responsibilities. There was an
extended interviewwith the Chair of Governors and the chairs of the
governi ng body’s sub-conmittees. Interviews were al so conducted with the
Senior Adm nistrator and secretaries, with |learning support staff,

wel fare assistants and neal supervisors. Pupils were tested to ascertain
thei r know edge i n mat hemati cs.



202 DATA AND | NDI CATORS

Pupi | data

Y7 — Y9 606 21 117
Teachers and cl asses

Qualified teachers (Y7- Y9)

Nurber of pupils per qualified teacher:

Educati on support staff (Y7 — Y9)

Total aggregate hours worked each week:

Fi nanci al data (£)

Total Incone
Total Expenditure
Expendi t ure per pupil

55

17.31:1

294.5

Bal ance brought forward from previous year
Bal ance carried forward to next year

955343
927904
3156
61458
88897



PARENTAL SURVEY
Nurber of questionnaires returned: 151
Responses (percentage of answers in each category):

Strongly | Agree | Neither | D sagree| Strongly
Agr ee Di sagree

| feel the school 23.1 61.9 |10.2 4.8 0
encourages parents to
pl ay an active part
inthe life of the
school

| would find it easy 39.5 50.3 |[6.8 2.0 1.4
to approach the
school with questions
or problens to do
with nmy child(ren)

The school handl es 20.9 41.8 |32.8 2.2 2.2
conplaints from
parents wel |

The school gives me a | 34.2 54.4 |10.1 1.3 0
cl ear under st andi ng
of what is taught

The school keeps ne 45.7 41.4 |10.7 2.1 0
wel | informed about
ny child(ren)’s

pr ogr ess

The school enables ny | 48.3 44.8 |5.5 1.4 0
child(ren) to achieve
a good standard of
wor k

The school encourages | 53.0 42.4 | 3.3 1.3 0
children to get

i nvol ved in nore than
just their daily

| essons

| amsatisfied with 30.5 50.3 |[11.9 6.6 0.7
the work that ny

child(ren) is/are
expected to do at
home

The school ' s val ues 45. 6 46. 9 6.1 1.4 0
and attitudes have a
positive effect on ny
chil d(ren)

The school achieves 38.8 56.5 (4.1 0.7 0
hi gh standards of
good behavi our

My child(ren) like(s) 53.6 42.4 4.0 0 0
school




