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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The Curnow isamixed, day, community specid school catering for 117 pupils with severe learning
difficulties and profound and multiple learning difficulties (PMLD). The agerangeis2 to 19, and
there are dmogt twice as many boys as girls. The proportion of pupils eigible for free school meals
is higher than smilar schools nationdly. All pupils come from English spesking families, and dl have
statements of special educational need, or are being assessed for one. The school forms part of an
Education Action Zone caled the Success Zone, and this has brought a number of benefitsto the
pupils and gtaff.

HOW GOOD THE SCHOOL IS
Thisis an effective school. Children in the nursery achieve wdl in dl aress of learning. Good
teaching and learning ensure that most pupils achieve well. Standards of attainment for Sudents are

satisfactory. The school iswell led and managed, and achieves good standards at arelatively low
cost per pupil. It therefore gives good value for money.

WHAT THE SCHOOL DOESWELL

Good teaching and learning promote good standards of achievement. There are good

rel ationships between al members of the school’s community; pupils and students behave
well, and their attitudes, behaviour and attendance are good.

The school iswdl led and managed. Staff are hard working, work well together, and share
adetermination to improve the school.

Strengths of the curriculum include excdllent links with the community, very good provison
for careers and work related learning, a very good range of extra-curricular activities, and
high qudity provison to develop pupils cultural avareness.

Thereisvery good provison for children in the nursery.

Financid adminigration is good; the school usesits financia resources wisdly, and appliesthe
principles of best vaue well.

There are congructive links with parents, who have pogtive views of the schoal.
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WHAT COULD BE IMPROVED

Teaching of persond, socia and health education a Key Stage 3.
Panning for pupils of dl ahilities, particularly those with profound and multiple learning
difficulties, autism, and chalenging behaviour.
Assessment in some non-core subjects is not well developed, and recording arrangements
are cumbersome. Pupils individua targets are not dways measurable.
Thereistoo little administrative support in the schoal.
- Therecording of incidentsis not carried out correctly, and incidents are not monitored.
The areas for improvement will form the basis of the action plan prepared by the
appropriate authority.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last inspected in November 1998, when it was found to have serious weaknessesin
gandards, quality of teaching, and the curriculum, including access for pupilswith PMLD. Despite
condderable gaffing difficulties, including alack of continuity in the senior management team, the
school has raised standards, improved the curriculum, and improved teaching, in ardativey short
time. The school’s organisation is now much more inclusive, with pupils and students taught in
groups of the same age. Teachers have improved their skillsin teaching pupils of dl abilities, and
athough further improvement is needed in this respect, improvement overal is good.

STANDARDS

The table summarisesingpectors judgements about how wdl pupils achieve in relation to their
individua targets by the time they leave the schoal.

Progressin: byage | byage | byage | byage

5 11 16 19 Key
gpesking and listening B B B B
reading B B B C very good
writing B B B C good
mathematics B B B C satisfactory
persond, socia and hedlth B C B B unsatisfactory
education poor
other persond targets set B C B C
a annud reviewsor in
|EPs*

mooOw>»

* |EPs are individual education plans for pupilswith special educational needs.
The school has reached, or exceeded, most of the targets it set last year to improve standards.

Standards are highest in the nursery, where children achieve well in al the areas of learning. Thisis
because they are well taught and have avery broad range of learning experiences, and detailed
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records are kept on them. For pupils from five to 16, standards of achievement are highest in
physica education. They are good in English and design and technology, and in mathematics and
science at Key Stages 1, 2 and 4. Standards of achievement in persond, socid and hedlth
education vary across the school. They are very good for the youngest pupils, and good for the
oldest ones, but unsatisfactory for those between 11 and 14, where teachers do not plan their
lessons well enough. In genera, standards are not as good for pupils between 11 and 14 asthey
arefor others. Students over 16 achieve best in communication, persona and socia development,
and physicad education. Their achievementsin literacy, numeracy, and dl other aress of the
curriculum are satifactory. In afew lessons, sudents with PMLD do not achieve as well asthose
with severe learning difficulties, because teachers do not plan enough suitable activities for them.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils and students enjoy coming to school. Their postive attitudes to
their work help them to achieve well.

Behaviour, inand out of | Pupils are well behaved in dlasses, around school, and when they go

classrooms to other schoolsfor classes.

Persond devel opment Good relationships create a harmonious learning environment.

and relationships Persona development is good: pupils and students take increasing
respongbility asthey get older, and become more self-assured and
independent.

Attendance Good; atendance compares wel with that of amilar schools
nationally, and has improved since the school was last ingpected.

Pupils are highly motivated, and work particularly hard in physica education sessions. They are
keen to do well, and pleased to celebrate the success of others. Pupils and students behave well
when they visit other schools and colleges, and grow in confidence as aresult of their contact with
othersin mainstream. Students take responghility for working in agroup to plan, prepare, and sl
snacks to the staff one lunchtime each week, and willingly help to clear away afterwards.

TEACHING AND LEARNING

Teaching of pupils: aged upto 5 aged 5-11 aged 11-16 | aged over 16

Lessons seen overal Good Good Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Teaching and learning are good overdl. Altogether, 113 lessons were seen; teaching was excellent
in three (three per cent), very good in 27 (24 per cent), good in 44 (39 per cent), satisfactory in 30
(26 per cent), and unsatisfactory in nine (eight per cent). Teaching is best in the nursery, whereit is
at least good in every lesson, and sometimes very good. Teaching of English is good across the

school; teaching of mathematics and science are good at Key Stages 1, 2 and 4, and satisfactory at
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Key Stage 3. The structure of the literacy and numeracy strategies has been adapted well for
primary-aged pupils. Communication, literacy and numeracy are taught well, and there are
satisfactory opportunities to practise literacy and numeracy skillsin other subjects. Teaching of
personal and socia development is very good for pupils at Key Stage 1, good at Key Stages 2 and
4, but unsatisfactory a Key Stage 3, where planning is very weak. Teachers have improved their
expertisein planning for pupils of al abilities, and support staff make a strong contribution to
teaching and learning. Sensory methods are used to good effect, but there are till afew lessons
when pupils with profound and multiple learning difficulties, those with autism, and those with
challenging behaviour are not catered for well throughout the lesson. As aresult, there are times
when these pupils are not involved enough in activities.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and range of | The curriculum in the nursery isvery good. Pupils and students have a

the curriculum broad range of learning experiences, enriched by excdlent links with
the community, and very good extra-curricular activities.

Provison for pupils Arrangements to develop cultura awareness are very good, and

persond, including include regular whole-school culture days. Thereis good provison

spiritua, mord, socid for socid and mora development. Arrangements to encourage

and cultura development | spiritud development are satisfactory.

How well the school The school makes good provision for the welfare, support and

caresfor its pupils guidance of pupils. Arrangements to ensure pupils and students
hedlth, safety, well being and protection are good.

The school works wdl in partnership with parents. It provides them with good quality information,
and strongly encourages contact with them. Severd parents help in the school, and parents are
made welcome when they visit.

The school has worked hard to include dl pupilsin the full range of Nationa Curriculum subjects,
whilst continuing to meet their individual needs. This has increased pupils and sudents
opportunities for socidising with others of their age. Although staff are close to making al activities
meaningful for these pupils, thereis il further work needed before thisis aredlity for dl pupils with
PMLD, autism and chdlenging behaviour.

A particular strength of pupils and students care is the congtructive way in which the school works
with externd agencies. Annud reviews are well managed, and are wdl| attended by parents and
professonas. Very good support is provided to ease the trangtion from school to adult life.
Teachers collect awedth of information about how well pupils are getting on, but thisis not easy to
manage and could be streamlined. Students leave with very good qudity records of achievement,
which are meaningful to them and show clearly how they have progressed through the school.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good. Despite alack of continuity in the senior management team,

management by the | leadership has secured good improvement since the last inspection.

headteacher and Senior gaff have shown ahigh degree of flexihbility in regrouping to ensure

other key dtaff that priorities for development have been well supported. In generd,
subject co-ordination is good.

How wdll the Satisfactory. Through their curriculum committee, governors are

appropriate authority | developing a better understanding of this key area, and they have begun to

fulfilsits monitor pupils progress. This aspect could be improved further if

respongbilities governors had a sharper focus for their viststo classrooms.

The school’s Satisfactory. The school development plan review shows that the school

evauation of its isaware of the priorities for further development. Targetsto improve

performance standards have been set, and the school can demonstrate its successin
these areas. The success criteriain the school development plan are not
aways measurable, which makes evauation difficult.

Thedrategicuseof | The school usesits resources well, to improve both standards and

resources provison. It investswisdy in developing staff skills, devotes funding to
areas that are development priorities, and takes good advantage of grants,
advice, and training from other sources.

Staffing, accommodation and learning resources are satisfactory. The schoal is limited in the extent
to which it can remedy the few weaknesses that exist in the accommodation, mainly because of lack
of space outdoors. It compensates well for the unsuitability of the hdl for physical education by
making good use of externd resources. The principles of best value are applied well.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to seeimproved
The children like schoal; - Children getting the right amount of
The school iswell led and managed homework;
Teaching isgood; - Moreinteregting activities outside lessons,
Children are expected to work hard and do | - Information to parents about how their
their best; children are getting on;
Behaviour in the schoal is good. - Children making better progress.

Inspectors support al parents postive views of the school. They find the arrangements for
homework are satisfactory; homework is given when parents request it. Extra-curricular activities
are judged to be very good, reports to parents are good, and home-school books are informative
and used well. Ingpectors found that the school welcomes parents, and encourages them to work in
partnership with the schoal. In afew lessons, inspectors found that pupils could have made more
progress if they had been set more suitable tasks and had been managed better.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

1.  Thecharacterigtics of the pupils and students for whom the school caters make it
inappropriate to judge the standards they achieve againgt age related expectations or averages. In
this report, therefore, judgements about standards of achievement take account of information
contained in pupils annua reviews and their progress towards the targets set for them. The report
aso gives examples of what pupils and students know, understand and can do.

2.  Standards of achievement are good overdl, and this is a consderable improvement since the
last ingpection, when standards were unsatisfactory. Children at the Foundation Stage achieve well
indl areas of learning. Standards are good for pupils of primary age (Key Stages 1 and 2) and
good for pupils aged 14 to 16 (Key Stage 4). For pupils aged 11 to 14 (Key Stage 3), and
students over 16, standards are satisfactory.

3.  There are some differencesin how well different groups of pupils achieve a the different
stages of educetion, dthough thisis not a congstent weakness. In asmall number of lessons, pupils
with profound and multiple learning difficulties, with autism, or with chalenging behaviour, were not
included well throughout the sesson. In an even smaller number of lessons, higher ataining pupils
were not given sufficiently chalenging tasks, and could have achieved more than they did in the time.

4. Ladt year, the school set somefairly chalenging targets for improving standards of
achievement. Most of these targets were achieved, and some were exceeded. For example, the
target for 20 per cent of pupils aged 14 to 16 to achieve one accredited module was exceeded, as
50 per cent succeeded in this. In the nursery, atarget for 80 per cent of children to improve their
socidly acceptable behaviour was reached. There was particular successin literacy targets for
younger pupils, where haf of the pupils aged seven reached Levd 1 in reading in the nationd testsin
1999 and thisrose to 75 per cent in 2000. By the end of that year, dl pupils and students at Key
Stages 4 and Post 16 achieved nationdly recognised accreditation, and in the case of students over
16 this covered dl aspects of their curriculum. Pupils dso achieve avariety of externa awards for
gporting and leisure activities such as horse riding, swimming, trampolining and athletics.
Comparisons of Curnow’s results with the achievement levels of pupils and sudentsin smilar
schools has not yet been attempted, though there are plans to do this through the local education
authority (LEA).

5. Childrenin the nursery achieve well in dl aress of learning. They soon sdttle in, begin to take
turns, work in pairs, and become aware of the needs of other children. Astheir confidence grows,
they start to play with other children. They make good progress againg targets for persona care,
such asfeeding and toileting. Children’s communication skills develop well; whether in spesking and
ligening, Sgning, or communicating in another way, such as pressng a switch to activate arecording,
of Hello, for example. Many show an interest in books, learn about different sounds, and redise
that pictures and text have meaning. They begin to develop the skillsto write, and some make
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marks on paper. Children begin to count aong with number rhymes and songs, lower atainers
participating by pressing a Big Mac switch to activate arecording. Higher attaining children count
five objects, such as‘ducks’, and distinguish between light and heavy objects. They develop
knowledge and understanding, such as of different materials, and use their senses to explore these.
Physical development is evident in the Duckling Awards children get for their achievementsin
swvimming. They aso develop their fine motor skills when they use tools, such as brushes.
Achievement in this area of learning is good, but could be further improved if children had accessto
an outdoor play areawith large toys and climbing apparatus. Children enjoy music, and some move
toit; higher attainers distinguish between loud and soft. All enjoy making pictures by usng arange
of materials such as corn flakes, paper and glue.

6.  Standards of achievement in English are good across the school. They are promoted well by
good teaching and learning, and the literacy strategy has been modified well to suit pupils individud
needs. Pupils achieve well in speaking and ligening. Y ounger pupils describe the wesather, using
sngle words, and as their vocabulary increases they talk about characters and events. Lower
ataining pupils begin to use symbols to communicate. By the time they are seven, pupils follow
graightforward ingtructions, and talk in Smple sentences about what they are doing. Secondary
aged pupils ask and answer questions, and they gradualy use awider vocabulary, including that
associated with the subjects they study. By the time they are 16, higher attaining pupils hold a
conversation, contribute in discussions, and express opinions. They are confident enough to speak
to unfamiliar people on schoal trips and vigts.

7.  Puplsachievewdl inreading. Higher ataining pupilsreach Levd 1 of the Nationd
Curriculum, and dl pupils make good progress towards their individud literacy targets. By thetime
they are seven, higher attaining pupils read words and phrases. They retell stories with some
prompting, and their knowledge of letter sounds increases. By the time pupils are 16, they can retell
gtories from more chalenging texts, such as‘ The Rime of the Ancient Mariner’, and show a good
undergtanding of them.

8.  Standards of achievement in writing are good. 'Y ounger pupils begin to control a pencil, and
make marks on paper. Older, higher attaining pupils, write their names, and copy letters and words
accurately. By 16, higher ataining pupils write in aneat script, and use the computer to write and
gpdl accurately.

9.  Pupilswith profound and multiple learning difficulties make good progress againgt their
communication targets. They make arange of responses to adults who communicate with them;
some eye point in answer to questions, while others vocdise, smile, gesture or change their facia
expression. Some begin to anticipate, such as a particular repeated phrasein astory. They show
enjoyment of stories read aoud, particularly those accompanied by sensory stimuli, such as noises,
or actions.

10. Standardsof achievement in mathematics are good for primary pupils and for pupils from 14
to 16; they are satisfactory for pupils from 11 to 14. High standards are linked to the introduction of
the numeracy strategy, and to the imaginative and enthusiagtic teaching in the primary department.
Lower standards are linked to less successful teaching. By seven, higher attaining pupils count from
zero to 15, and backwards from ten. They recognise coins up to ten pence, recognise and name a
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triangle, square and cirdle, and use mathematical language, such astaller and smaller. Lower
attaining pupils count to ten, play shopping games where they exchange coins for items, and are
beginning to understand that money can be exchanged for goods. By deven, higher attainers add
and subtract to ten, recognise three-dimensional shapes, and can make smple block graphs. Lower
attainers can count one and two. By 14, higher attainers add coins together, and know some
fractions, such asahaf and aquarter. Lower attaining pupils name asquare, circle and triangle.
With support, they will exchange money for goods, and they colour halves and quarters. By 16,
higher attainers use the language of three-dimensiona shapes, such asface, corner and edge. They
recognise awider range of three-dimensiona shapes, such as a pentagon and hexagon. Lower
attainers successfully sort coins up to 50 penceinto sets. Pupils with PMLD become aware of
cause and effect, such as a switch activating ablender. They develop an awareness of shapein the
environment, and begin to anticipate events.

11. Standards of achievement in persond, socia and health education (PSHE) vary acrossthe
school. They are very good for the youngest pupils, up to seven. Here, the qudity of planning,
assessment and recording promotes progress well. Standards are good for pupils from 14 to 16,
where pupils are awarded nationally recognised accreditation for their achievements. Standards are
satisfactory for pupils from seven to 11, but unsatisfactory for pupils from 11 to 14. Low standards
are associated with the lack of planning for sessions which are timetabled for pupils to work towards
ther individud targets. They aso derive from weak planning and preparation in other sessons,
where the PSHE programme is taught.

12. Standardsin physical education are very good across the school. This successis associated
with the wide range of learning opportunities that are given to pupils, and skilful teaching. Pupils
achieve many awards for their achievements, and older pupils rise to the demanding physica
chalenges of the Duke of Edinburgh Award, and participate in the Specid Olympics.

13. Standards of achievement are good in science for primary pupils and pupils from 14 to 16,
and are stisfactory for pupilsfrom 11 to 14. Differences are related to variation in the quality of
teaching, which is less effective for pupilsfrom 11 to 14. Standards of achievement are good in
design and technology across the school, and thisis associated with good teaching, and with the use
of the design and make process as part of other subjects. In al other subjects, Sandards are
satisfactory. In severd of the non-core subjects, like history and geography, standards could be
further improved by developing better assessment procedures.

14. Sandards of achievement are satisfactory for sudents over 16. All students achieve well in
communication, persona and socid development, and physica education. Standards in literacy,
numeracy and other areas of the curriculum are satisfactory. Although students with PMLD achieve
well in the key skill of communication, they are not dways provided with meaningful tasks in other
lessons, or ways of demongtrating their knowledge or understanding of these aress. In generd,
sudents with severe learning difficulties, who are higher attainers, achieve better because they are
provided with avery broad range of suitable learning experiences. All students are assessed well,
and achieve nationally recognised accreditation before they leave school, in al areas of their
curriculum.
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Pupils attitudes, values and per sonal development

15. Pupilsand students have good attitudes to their learning, and this was aso commented on
during the last ingpection. Parents say their children look forward to coming to school, and thisis
very evident in lessons, where they consstently concentrate and play afull part, particularly when
they are given suitable activities. An example occurred in amathematics lesson in Year 7, where dl
the pupils quickly settled down, took turnsin their groups, were polite to each other and were very
proud of their results. In aYear 4 mathematics lesson, pupils worked consistently throughout the
lesson, showing good concentration right to the end. Pupils and students with profound and multiple
learning difficulties are generdly integrated well into lessons; they co-operate well with adults
supporting them, and try hard to make responses.

16. Behaviour a the school is good, as was the case at the last ingpection. This good behaviour is
evident not just in lessons, but throughout the schooal, including at arriva and departure times.
Parents are pleased with this good standard of behaviour. Very occasondly, when some
chdlenging behaviour hgppens in the classroom, thereis evidence of alack of consstency in saff
reaction. Sometimes, thereisaso alack of consstency in the use of an appropriate method of
intervention, but such instances are rare. Most pupils and students behave maturely and sensibly
and follow ingructions carefully. For example, ina 'Y ear 9 design and technology lesson, pupils
used wire-cutters to cut wire netting for amodel, whilst wearing safety gloves, in avery responsible
manner. Pupils dso behave well when they go to other schools for their lessons. During their time
at Curnow, they develop good levels of sdf-control and learn to act appropriately towards others.
There has been one recent exclusion, on atemporary bas's, of a pupil who has experienced
behaviour difficulties associated with amedica condition.

17. Reationshipswere judged to be a strength of the school during the last ingpection and they
are dill consstently good. Pupils and students regularly show consideration for each other, and
towards aff and vigtors. They socidise well together during bresks and a lunchtime, and whilst
waiting for transport at the end of the school day. Thelir gppreciation of each other’s efforts was
seen to best effect in anumber of physical education lessonsin the hdl. Pupils co-operated well in
pairs and groups, despite the limited space, and applauded generoudy each time a classmate tried
his or her best to jump and roll forwards.

18. The school ensures that pupils and students are encouraged to become independent and to
take on a growing number of extraresponghilities asthey mature. This process sarts in the nursery,
and older pupils are expected to take responsbility as class monitors, to take registers to the office,
and eventudly to become school prefects. At lunchtime, even the youngest pupils take respongbility
for collecting food, and they clear avay when they have eaten. Pupils and students with profound
and multiple learning difficulties (PMLD) are included in the taking of responsibilities, and they are
helped by an able-bodied pupil or student; they al take great pride in the trust placed in them to fulfil
their tasks responsbly.

19. Rewardsand praise are at the core of the school’ s successful efforts to raise self-esteem, and
the response to the presentation of achievement awards at assembliesis a genuine delight in the
achievements of others. Parents are pleased with this provision and the recognition of their
children’s achievements. Staff, pupils and students are seen as one big family, and al members of
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the school community take pleasure in the celebration of each other’ s achievements on such
occasons. The schoal isinvolved in anumber of initiatives with maingtream schools and collegesto
develop and integrate its pupils and students, and these links are working well. The pupils and
sudentsinvolved are making good progress, and are gaining in confidence.

20. Attendanceisgood. It hasimproved since the last ingpection, owing to the school’ s efforts,
and is above the nationd average for special schools. There is no unauthorised absence, and
authorised absence is mainly due to medica trestment. Most pupils and students are trangported to
and from school, and any latenessis usudly dueto late transport.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

21. Teaching and learning are good overal. Altogether, 113 lessons were seen; teaching was
excdllent in three (three per cent), very good in 27 (24 per cent), good in 44 (39 per cent),
satisfactory in 30 (26 per cent), and unsatisfactory in nine (eight per cent).

22. Inthe nursery, teaching and learning are at least good in dl lessons, and very good in those
that promote physical development. Particular strengths of teaching are the language-rich
environment, which helps children to understand and learn new vocabulary. Other strengths are the
detailed planning that takes into account children’sindividua needs, and the well kept records, that
help st&ff to identify what children have grasped, and what needs further work.

23. Teaching and learning in English are good across the school. The mogt telling improvement
has been the improved planning, which takes account of the individua needs of dl pupils, aswell as
the requirements of the National Curriculum. In this subject, teachers make good use of sensory
approaches to encourage communicetion. Basdline assessment is used well to set suitable targets
for pupils, who make good progress against them. Some of these targets could be improved by
meaking them more specific. Good opportunities are provided for pupilsto spesk and listen,
throughout the schoal.

24. Theliteracy dsrategy has been well adapted to meet pupils needs. Lessons are well planned
to include work at text, sentence and word levels, and teachers successfully group pupils with smilar
ability levelsas away of providing activities suited to pupils individua needs. Good relaionships
help to create an atmosphere in which pupils fed well supported and valued. Resources are good
and are sufficiently varied to maintain pupils interest and enthusasm. Teachers make every effort to
include al pupilsin shared text work. Learning support assistants provide effective support for
individuas and groups, supporting pupils learning and behaviour. All staff make good use of
suitable praise, and there is no shortage of encouragement. All this helps to motivate pupils, who are
keen to do well and enjoy their literacy sessons.

25. Teaching and learning in mathematicsis good overdl, though it is satisfactory a Key Stage 3.
Particular strengths include teachers enthusiasm, which is contagious and secures pupils' interest.
Thereisusudly alively, prompt Sart to lessons, and a chalenging mental exercise which gets pupils
thinking. Good teamwork between teachers and support staff ensuresthat al pupils are engaged
well throughout sessions. At the end, the plenary is
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usualy used well to praise and reward pupils for their efforts, but occasondly lessons are not well
timed, s0 the plenary is rushed or missed atogether. Numeracy is promoted satisfactorily across the
curriculum. Examples were seen in regidration, religious education, history, geography and design
and technology.

26. Teaching and learning in science are good at Key Stages 1, 2 and 4, and satisfactory at Key
Stage 3, where there is aweakness in planning for pupils with profound and multiple learning
difficulties. A particularly good science lesson was seen at Key Stage 1, where the teacher
successfully encouraged a sense of awe and wonder in pupils, who were looking at how plants had
grown since their last lesson. She dso reinforced literacy skillswell, by carefully pointing out labels
on apparatus and words on seed packets; she repeated scientific words, such as experiment, so
that pupils developed an understanding of them.

27. Teaching of persona and socid development is very good for pupils a Key Stage 1, good at
Key Stages 2 and 4, but unsatisfactory at Key Stage 3, where planning is very weak. Most
teachers plan less forma sessons well, to take account of pupils' individud targets for persona and
socid development, and they also record pupils progress towards these. Circle time is used well,
too, with teachers showing clear learning objectivesin their plans. For example, in one successtul
lesson, pupils made clear progress in recognising emotions by looking &t facia expressons and
listening to the tone of an adult’svoice. However, a Key Stage 3, some teachers have no planning
for these less formal sessions, and no recording. Inamore formal lesson at this key stage, where
pupils were learning about recycling, the planning and preparation did not help to support learning.
Pupils were faced with the task of designing an object from used materias, and there was not
enough support to enable them to do what was a very demanding task. Resources were not readily
accessible, so pupils had to wait, and they became unsettled.

28. Teachers have improved ther expertise in planning for pupils of al ahilities, and in information
and communication technology pupils with PMLD were catered for particularly well. Support staff
make a strong contribution to teaching and learning. For example, they often take small groups of
pupils for considerable parts of lessons. Sensory methods are used to good effect, but there are il
afew lessons when pupils with profound and multiple learning difficulties, those with autism, and
those with chalenging behaviour are not catered for well throughout the lesson. As aresult, there
are times when these pupils are not involved well enough, or for long enough in activities. In generd,
teachers have too few drategies for engaging pupils with autism, and few have received specific
training in teaching these pupils. The same applies to the teaching of pupils with chalenging
behaviour.

29. Teaching and learning in physica education are very good. Lessons are well planned to
include avery broad range of suitable activities for pupils of al abilities, and skilful teaching
chalenges pupils physically. For example, pupils are often out of breeth by the end of the vigorous
part of alesson. Teachers make good use of demongtration; they have high expectations, and pupils
riseto these. Asaresult, pupils and students show clear progress during lessons; for example, one
group progressed from controlling abdl to the more difficult task of controlling a puck.

30. At Pogt 16, the teaching of communication skills, physica education, and persond and socid
development isgood. Strengths of teaching at this stage lie in the very broad range of learning
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opportunitiesthat is provided for students with severe learning difficulties, and the good assessment
which ensures that dl students receive externaly recognised accreditation for their achievements.
However, the key to further improvement isin using more successful methods for ensuring that
sudents with PMLD are fully involved in dl activities. For example, in aliteracy sesson, sudents
with PMLD were very well catered for; the use of sensory methods ensured that they were
congtantly stimulated during the reading of abook. This gave them opportunities to respond, and
thus achieve communication targets. In a geography session, good use was made of smilar
approaches, by alowing students to taste American foods. However, later on in the lesson, PMLD
Students were shown maps of the various American states from a geography book, and this did not
promote their understanding of Americaat al.

31. Inseverd subjects, such asmusic, at, modern foreign languages, religious education,
geography and higtory there are no forma arrangements for assessment. Teachers know pupils
well, and they question them during lessons to assess their knowledge and understanding. However,
they do not keep ongoing records, which would be helpful if a different teacher needed to take over.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

32. Learning opportunities for children a the foundation stage are good, preparing them well for
when they enter Key Stage 1. The curriculum is very well planned, with a good range of practica
activities and tasks to cover the Six areas of learning. Children are provided with stimulating and
interesting experiences, well matched to their needs and abilities. There is an emphasis on learning
through play and on developing language, communication and literacy sKills.

33.  Thecurriculum provides pupilsin Key Stages 1 to 4 with a satisfactory range of broad and
baanced learning experiences overdl. Thisisan improvement since the last ingpection, when the
curriculum was unsatisfactory. The senior management team work well together to provide a
drategic overview of the whole curriculum, making sure thet it meets statutory requirements and that
planning ensures that pupils cover broad range of learning experiences, and continue to build on their
knowledge, skills and understanding, without repeeting topics unnecessarily. The curriculum is
relevant to the needs of al pupils but there is need for further work to enable pupils with profound
and multiple difficulties to experience full involvement. All subjects required by the Nationd
Curriculum are studied at Key Stages 1, 2 and 3. Pupils a Key Stage 4 are disapplied from a
modern foreign language and design and technology, to provide the time for one day aweek to be
spent on work-related activities, the acquisition of key skills, and preparation for adult life.

34. Theschool places astrong emphasis on persond socid and health education, which is taught
as adiscrete subject and underpinsthe curriculum. Timeis alocated at the beginning and end of the
school day and at break times for pupilsto develop and practise persond skills. Thistimeis not
aways used well, particularly at Key Stage 3. Sex education and information regarding drug misuse
are handled senstively. Following lessons on drug misuse, the local police support the school well in
offering advice and guidance on the subject. Sex education lessons are structured to match the
physical and emotiond stage of pupils development, and are well planned to thisend. Pupils benefit
from anumber of opportunities to develop a sense of respongbility and to work on their own
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initiative. They are entrusted to take messages, undertake errands around the school, help give out
equipment, and clear up after lessons.

35. Theplanning to enable pupils to make progress is good in English, mathemetics, science and
religious education. It isvery good in physica education and design and technology and is
satisfactory in al other subjects except persona socia and headlth education. Here, it is
unsatisfactory overdl, athough there are examples of very good planning, particularly a Key Stage
1. Schemes of work are mostly well developed, matching the requirements of the curriculum with
pupils needs and abilities. However, planning to meet the needs of pupils with profound and
multiple difficulties requires further development.

36. Information communication technology (ICT) is satisfactorily planned, promoted, and used
throughout the school. Pupils are familiar with computers and generdly usethemwell. Thereare
some missed opportunities for older pupilsto use ICT in the presentation of their work. The new
library provides an excellent resource for the school. It has awide range of equipment and
materias, including computers, height adjustable trolleys and a good variety of visud ads.

37. Theliteracy and numeracy strategies are well implemented at Key Stage 1 and 2, and are
being developed at Key Stage 3. Good knowledge and planning provide teachers with the
confidence and expertise to adapt and refine these Strategies to meet the needs and abilities of the

pupils.

38. Pupilsa Key Stage 4 and students at Post 16 have excellent opportunities to develop an
understanding of the wider community through well-planned programmes of activities. At Key
Stage 4 pupils have been successfully involved in a project to develop key skills and business links.
The interest and encouragement of mentors has assisted pupils in reaching persond targets, and
helped to raise their self-esteem and confidence. Viststo places of interest in the locd areagive
pupils good opportunities to extend their learning in curriculum subjects and in vocationa aress.
Studentsin the post 16 unit follow a separate curriculum, which prepares them very well for both the
trangition to the next stage of their education and for when they leave school. They complete
practica work, both around the school and in the community and successfully extend their skillsina
broad and relevant range of contexts. All leave school with nationaly recognised accreditation.

39. The education business partnership works well with the school in promoting school-business
links and in providing work experience for sudents. Such placements help to give sudents ared
understanding of the wider community and the world of work. Parents, pupils and students also
meet the careers officer, who attends dl trangtiond reviews, giving advice and guidance on the
range of opportunities available to pupils when they leave school. This helpsto prepare pupils and
Sudents well.
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40. Opportunities for extra-curricular activities are very good. Thereisawide range of lunchtime
clubs for primary and secondary pupils dike, attendance at which benefits pupils both physicaly and
mentally. Extended day activities, including leisure and sporting activities, thegtre vists and
resdential experiences, help pupilsto grow in their persona, socid and crestive kills, develop
independence, build relationships and learn to share.

41. The school has developed excdlent links with local mainstream schools, colleges and day
centres. A carefully planned and staged programme is designed for pupils who might benefit from
integration into amainstream school. This has proved very successful. In addition, asmal group of
pupils attend classes for part of aday each week in aloca school. This gives them opportunitiesto
develop their socid and communication skills, aswell as a positive experience of learning in a
different environment. All schoolsinvolved in these links say that saff and pupils dike benefit from
the sharing of resources and expertise, and from the development of a greater understanding of
pupils differing needs and interests. Pupils are invited to a number of events, such as a story day
workshop, which are held in mainstream schools. They enjoy these occasions, mix well with other
pupils and are proud of the certificates they receive for participating. Staff from dl link schools vaue
meeting and sharing teaching expertise and examples of good practice. The school iswell supported
by the Education Action Zone, or Success Zone, which has provided the impetus and funding for the
links to be developed and maintained.

42.  Opportunities to develop pupils and students' cultural awareness are very good and are a
strength of the school. There are many opportunities to experience some of the customs of other
peoples, linked to geography, religious education, history, art, literacy and drama, music and dance.
Provison for mora development is good, and rel ationships between adults and pupils are a strong
feature, which helps pupils persona esteem. Social development isgood. Thereisawide range of
extra-curricular activities and links with the local community, which are effective in promoting
citizenship and persond development. Spiritual development is satisfactory, and helpsto promote a
feding of sdf worth and an awareness of persona achievement.

43. Theschool has an impressive photographic record of cultura days for many countries of the
world, such as Spain, Greece, America, Italy and France. Thereisaso aregular recurring focus on
aspects of British, French, German and Cornish culture. Visitsto museums, theetre, historic Sites,
and places of worship offer awide range of first hand experiences, which broaden experience and
help pupils develop interedts.

44. Rdationships between staff and pupils and between staff, provide positive role models for the
pupils and students. Pupils have an awareness of right and wrong. They learn from an early age
what is socidly acceptable behaviour and the importance of sharing and taking turns. Pupils took
part in a sponsored silence in order to raise money for UNICEF, thus hel ping othersless fortunate
than themsdves. There are suitable Strategies in place to dedl with bullying and aggression towards
others. In assembly, staff, pupils and students enthusiastically share and applaud the successes of
others, and those who receive awards fed valued for their achievements.
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45. There are good opportunitiesto socidise. For example, there are extra-curricular activities
within lunch times, such as a mathematics club, and astretch club for five to eeven year olds only.
There are clubs and after-school activities, such as computer, hedlth, beauty, relaxation, music,
sports, hydrotherapy and dance clubs. There are aso extended day activities such as bowling,
disco, thestre, barbecues, deepovers, and dry dope skiing and ice-skating. In class, pupils
collaborate and share resources, help each other, and show respect for one another, for example
when someonein classhasasaizure. Students integrate into loca colleges and take part in work
placements, and some pupils have persona mentors from the community, giving them awide range
of settings in which to operate with some persond autonomy and independence. The Bishops
Forum Outward Bound centre offers val uable experiences which encourage pupils and students
dike to attempt more adventurous pursuits and to discover capabilities they were unaware of.
Students can go on to work towards the Duke of Edinburgh Award and afew went onto gain a
Gold Award.

46. Provison for spiritua development is satisfactory. The main focus of the school has been
through providing experiences which build sdf-esteem and confidence, as well as recognising and
celebrating achievement. Pupils are encouraged in religious education lessons and in assemblies to
think about others and to celebrate success. However, opportunities for spiritual enrichment are
missed and are absent from teachers' planning. Examples of experiences which raise pupils
experiences above the mundane were seen in lessons such as science, where pupils were quite
amazed by the growth of roots on an onion. In information and communication technology, pupils
were astonished when their names were transformed into photographs of themselves by a touch of
the screen. PMLD pupils became very relaxed in aromathergpy when they had a hand massage
with coconut oil; the soothing music and quiet voice of the adult helped to create a quite, reflective
amosphere.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

47. Theschool has maintained improvement in this agpect and continues to make good provision
for the welfare, support and guidance of al pupils, in a caring and supportive environment. A high
priority is given to the welfare of pupils and this has a beneficid effect upon their learning.
Reationships are congstently good throughout, ensuring that pupils fee confident, secure and
vaued. The school attaches great importance to the persond dignity of pupils. Parents are pleased
with the level of support in the school. They seeit as a caring community where staff are
gpproachable and in which their children fed hgppy and safe. Ingpection findings support these
views,

48. Good arrangements are made to ensure pupils  hedlth, safety, well-being and protection. The
designated people responsible for child protection are suitably trained. All saff receive regular
training and briefing on the procedures to be followed, supported by a suitable policy and guiddines.
All members of saff are vigilant in their care. Emergency evacuation procedures are practised with
aufficient frequency. Members of Saff are avare of safety issues relating to pupils, through an
individud risk assessment which takes account of al lessons, and they know the steps necessary to
ensure that the correct procedures are followed. These are especidly useful when pupils make off-
gtevigts.
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49. The school has very good relationships with awide range of support services and makes
effective use of them where needed. The provison for firg ad is very good, with anurse available
throughout the school day. Vidting medica professonds are dways willing to tak with gaff, which
helps g&ff to have a good understanding of the medica needs of pupils. The designated governor,
headteacher and caretaker make regular ingpections of the Site. These are supplemented by the
day-to-day observations of saff to ensure a safe environment for the pupils.

50. The school has good procedures for monitoring and promoting good behaviour. All gaff have
high expectations and help pupils to understand and meet these by consistently reinforcing clear
routines. They tak about behaviour in lessons, in assemblies, and on other occasi ons when the need
arises. For pupils who have specific difficulties there are behaviour management plans, which are
generdly effective, and these are usudly drawn up in consultation with parents. They are used
successfully to support improvement, and are regularly reviewed and updated as needed. Asa
result of this, and generdly effective dassroom management, the school maintains a positive learning
environment that is only occasondly disrupted. Pupils are clear that, on the few occasions when
there are difficulties, they dl have an adult in whom they can confide, and that the school tekes
appropriate action.

51. Theeducationd and persond support and guidance given to pupils are effective in rasing
achievement throughout the school. The support for pupils with more complex learning difficultiesis
good; the school works very closaly with al agencies and specidist teachers. However, difficulties
do occur with some pupils who have autism and chalenging behaviour and, as yet, the procedures
for recording such incidents are not incorporated into the routine of al staff, nor monitored by senior
management. Regular meetings, with afull spectrum of support specidids, st redigtic targets,
which are monitored against educationa progress. This liaison resultsin a consstent gpproach to
the support and guidance given.

52.  Very good support is provided to ease the trangition from school to the next step. It includes
the use of externad agencies, such asthe careers service, the close involvement of parents, and links
with establishments which may become the destinations of school leavers.

53. Themonitoring of progressis good, particularly in English, mathematics and persond and
socid development, where there are good arrangements for assessment. Individua education plans
(IEPs) have a condggtent format across the school. The school maintains detailed individua records
of progress based on Equals, ‘P Levels (Pre-Level 1 Nationa Curriculum), and National
Curriculum attainment levels as appropriate. There are suitable accredited courses for pupils a Key
Stage 4 and for students over sixteen.

54. Assessment isvery good for children at the Foundation Stage. Basdline assessment helps set
suitable individua targets for these children, and detailed records are compiled, which help teachers
to identify what children know, understand and do. Thisinformation is used well to plan the next
gepsin learning.
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55. The school has satisfactory procedures in place for assessng how well pupils achieve. A
greet ded of information is carefully collected and filed. Much of thisinformation isin the form of
photographs which have been taken during or at the end of lessons. Staff make very good use of
the digita camerafor immediate recording of evidence which can be stored on compuiter, or printed

for display purposes.

56. Theannud reviews are well managed and are well attended by parents and professionals who
areinvolved in the care and education of pupils. At these reviews, targets are set for the pupil and
gaff, both short term and long term. These targets are transferred directly on to each pupil’s
individua education plan and are carefully considered by teachers as they plan most lessons. This
good practice does not extend to al lessons of persond, social and hedlth education, and some
important learning opportunities are lost asaresult. Some of the targets that are written on pupils
annud review forms are not measurable, and this makes it more difficult to assess when targets have
been reached. The school is aware of this weakness and is working on improving target setting.

57. From the wide variety of information that has been collected on each pupil, the school
prepares records of achievement which are ready for pupils as they leave the primary part of the
school and move into secondary education. When pupils complete the secondary part of their
education, another record of achievement is prepared. Both records of achievement contain
samples of pupils best work and are highly valued by the pupils. When students leave the school
they take with them ahigh quality National Record of Achievement which iswell supplemented with
video and audio evidence. Good quality photographs make the records meaningful to dl pupils,
whatever ther ability.

58. Inmog of the foundation subjects, assessment is not well developed. Subject managers are
aware of this, but the further development of assessment is not a priority in the current school
development plan.

59. Theschool’s procedures for checking the progress pupils make are satisfactory but arein
need of amplifying. At the moment it is difficult to get aquick and clear picture of the progress
being made by individua pupilsin each subject, without trawling through alot of evidence that has
been collected. The schoal is aware that its system isin need of rationdisation. There has been
satisfactory improvement since the last ingpection.

60. Attendance procedures are very good. The school does not monitor non-attendance, but it
makes contact with the parents of al pupils who do not arrive on the transport provided, if there has
been no previous notice or no reason for absence given to the escort. The late arrival of trangport is
carefully monitored and appropriate action taken if necessary.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?
61. Parentshold postive views of the school, as was the case during the last inspection.

However, a that time the school was found wanting in its provison of information for parents, which
was felt to be unsatisfactory. Thisis no longer the case.
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62. The school provides good qudity information in avariety of ways, and caters well for parents
inthisrespect. The comprehensive, key stage information booklets are very informative, and they
are regularly reviewed to ensure accuracy and relevance. Pupil and student reports and individua
educationa plans, as well as behaviour management plans, are shared with parents, who have an
opportunity to contribute to them. Pupils individua targets are negotiated with parents. Parents are
pleased with the improved quality of information, and find the certificates of achievement, which
show clearly what their children have achieved, a source of particular stisfaction.

63. Homevists, particularly for younger pupils, are made regularly, and workshops have been
held at school on numeracy and literacy, when parents were given the opportunity to vist
classrooms. Speech and language therapists, and teachers of the hearing impaired, have explained
their speciaist input to parents, and some parents have received help from staff on how computers
can support children’slearning a home. The school sends home afortnightly bulletin, restricted to
one sheet of paper, which reports the latest news and achievements by pupils and students. Parents
sad they appreciated this information and felt they are being kept up to date. Home-school diaries
are used to good effect and are a useful line of communication. Reading books are sent home
regularly. Careers guidanceis of good quality, and is particularly useful to senior school pupils and
students over sixteen, and to their parents.

64. A number of parents come into school and help in classrooms on aregular bass, and more
turn out for specia events and to help out on occasions such as swvimming and resdentid vidts. The
school associetion isvery active. It organises fund raising events, which are very successful and
provide vauable extraresources. The association also runs socid events and coffee mornings which
new parents find supportive, through meeting other parents with smilar problems.

65. A few parentsfet that homework and activities outside lessons could be improved, but the
ingpection found that the schoal’ s provison for homework is stisfactory, and provision for extra
curricular activitiesis even better. Indeed, the variety and take-up of extra-curricular activitiesis
very good. The key stage information booklets clearly set out the schoal’ s policy on homework for
parents.

66. A very few parents expressed their general misgivings about the relevance of the Nationa
Curriculum to specia schools, and other changes, such as the principle of educationd inclusion for
al pupils, which have taken place snce the last ingpection. Ingpectors found that the inclusion of
pupils with PMLD with others has been beneficid to dl, and that the schoadl is close to making the
Nationa Curriculum accessible to pupils with PMLD whilst ensuring that their individua needs are
aso met.

67. The school has recognised the need for better information for all parents, and has addressed

thisin its development plan. A number of measures to keep parents well informed are dready in
place.
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68. Parentsare strongly encouraged to visit or telephone, and teachers or the secretary often
telephone parents during the day, especidly when it isimportant for them to be aware of sgnificant
developments. Thereis good atendance by parents at key events in the school caendar, and
teachers regularly discuss with parents the srategies which will help their children. The school
places great importance on the need to spesk regularly with parents and does dl it can to maintain
contact, despite the congtraints of its large catchment area.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

69. The school iswell led and managed. Since the last inspection in November 1998, there has
been good improvement, despite considerable affing difficulties. In the past two years, the
headteacher has suffered deteriorating health, and was on Sick leave at the time of the inspection.
Both the deputy headteacher and the assistant headteacher have been away, following surgery, for
ggnificant periods of time. Despite this, staff have worked hard to address the significant
weaknesses identified at the last ingpection, and senior staff have regrouped to ensure that staff are
well supported in continuing improvement. Members of the present senior management team have
demongtrated considerable flexibility, and good teamwork, in doing this.

70.  All gaff with management responsibilities have played their part. The headteacher has
undertaken arigorous programme of monitoring of teaching, and has set targets for improvemen.
There has been a consderable improvement in the quality of teaching asaresult. Departmenta
heads have provided support for colleagues, and curriculum co-ordinators have tackled the
development of their subject areas. They have been well supported in this by the deputy and
assgant headteachers, loca education authority subject advisers, and externa consultants who have
been caled upon for assstance in specific areas. For example, a mathematics consultant has helped
in the training of staff to put into practice the numeracy strategy. Throughout this period of rapid
development, the school has continued to build on its strengths, and has taken afull part in the
weslth of opportunities offered through the Success Zone. This has enabled it to extend
opportunities for pupils to learn dongside their mainstream peers, for example.

71. Theamsof the school are reflected wdl initslife and work, and this represents an
improvement since the lagt ingpection. The schoal is particularly successful in uniting parents and
professonds, in celebrating success, nurturing self-esteem and vauing the individua, and in working
onincluson into society.

72. Governors are very supportive, and one regularly helpsinlessons. They have aso played a
part in school improvement. For example, since the last ingpection, they have formed a curriculum
committee, which has set out to keep curriculum development under review. This committee does
not have terms of reference, though, and some of the vigits governors make to classes do not have a
clear enough focus, which reduces their effectiveness. Nonetheless, governors have achieved one
important god, which they identified in their action plan, and that isto raise their own awareness of
the curriculum. Governors meet dl their statutory responghilities, and thisis an improvement since
the last ingpection.
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73. The school development plan sensibly continues to prioritise areas of weekness identified
since the last ingpection, and the recent evauation shows that there is a good awareness of what
needs to be done to improve provison further. For example, the review identifies the need for
improved planning to fully include pupils with profound and multiple learning difficultiesin al Nationd
Curriculum programmes of study. The school development plan has been successful in supporting
school improvement, but it is less effective in providing a means of evauating developments, as the
criteriafor success are not dways measurable. Thereis better practice in the setting of targets for
improving standards, as these set precise numbers of pupils or sudents who are expected to reach
certain levels of achievement. The school development plan does not include dl that the school aims
to achieve, asit does not feature co-ordinators action plans.

74. Financid planning isgood. It hasimproved since the last ingpection, and subject co-
ordinators now take afull part in the financid planning process, they each have budgets, for which
they bid annualy. A particular strength of the school’s commitment to best value principlesisthe
way subject co-ordinators keep detailed logs of their use of non-teaching time.

75. The headteacher has firm control over planning the budget and linking proposed spending on
priority areas within the school development plan. Suitable delegation takes place. The finance
committee holds regular monthly meetings and monitors the budget closdy, together with the
headteacher and the bursar, whose services are purchased from the LEA. Although the school had
alarge surplus at the end of the last full financid year, thisis set to reduce to asensble leve (5.7 per
cent) in the current financid year, which isamost a an end. The school uses the advice of the
finance team adviser very effectively. Heisinvolved a each planning stage, and guides governors,
head teacher and senior management team through the process of planning and monitoring.
However, financid planning is focused on the short to medium term, and thereisllittle evidence of a
longer term gtrategy by the school. Now that the school’ s budget is determined by an audit, carried
out by the LEA, the schoal isin a better position to consider longer term financia planning.

76.  Specific grants made to the school are used well to extend the curriculum and to raise
gandards, particularly in literacy, numeracy and information and communication technology (ICT).
The school’ s participation in the Education Action Zone, or Success Zone, and in Education
Business Partnership initiatives, provides essentia resources and opportunities for its pupils. This
funding is spent wisdly and evauated by the school to ensure maximum vaue.

77.  The school appliesthe principles of best value well. All purchasing proposds are examined
for cogt effectiveness; before orders are placed, several loca authority consortiaand private
businesses are compared, and the suppliers are regularly reviewed during the year to ensure value
for money. There are plans for comparisons of standards to be made with other smilar specid
schools. Governors have carried out a‘ customer satisfaction survey’ amongst parents, and are to
act on the outcomes.
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78. Thereisgood day-to-day management of the finances of the school and of school
adminigration in generd. The last loca Education Authority audit recommendations, which were of
aminor nature, have al been implemented. However, thelevel of adminigirative assstance &t the
schoal islow, in relation to the number of pupils, and does not compare favourably with smilar
schools nationdlly. Of greater concern isthe fact that so much rests with one person, whose
efficiency and kill are such that sheis relied upon for many key tasks, and no-one else on the
school’ s staff would be able to take over if she were absent for any reason. The school has taken
advantage of funding available to smdl schools and is employing a part time adminidtrative assgant,
who is being gradualy trained in dl tasks. This needs to be accelerated as a matter of urgency.

79. Theschool usesinformation technology (IT) well for management purposes. In addition to its
use by adminigrative saff for financid management, IT is employed well to enhance the day-to-day
working of the school. For instance, good use is made of the Internet for email and to research
classroom projects, and pupils and students throughout the school regularly use CD-ROMSs.

80. Seffingissatisfactory. There are sufficient teachers, dthough the average class sizeis
relatively large, good use is made of supply teachers, and those without full time class
reponsihilities, to give subject co-ordinators time to carry out their manageria roles. The mgority
of teachers have long experience and additional qualificationsin the area of gpecial educationd
needs. Haf have had previous experience in the teaching of pupils with profound and multiple
learning difficulties. There are two members of saff trained to teach pupils with autism, and one with
experience of this. However, not al teachers have sufficient skills in teaching pupils with profound
and multiple learning difficulties, autism or challenging behaviour, and this does affect sandards
adversdly.

81. Thegenerous number of experienced and quaified learning support assstants work well with
the teaching saff. They are confident and knowledgesble about their work with pupils who
experience severe and complex difficultiesin learning. Thereis good and regular gppraisa of their
work by senior teaching staff. Staff who are newly qualified, or new to the school, are given an
gppropriate induction time, during which they are assgned a mentor who reviews and reports on
their work at least every hdf term. There are suitable arrangements for the performance
management of teaching staff. The school has recently been successful in achieving the Investorsin
People Award.

82. Theaccommodation is satisfactory. It has many positive features, notably the recently
upgraded library and computer suite, and the well-maintained hydrotherapy pool. There are
excdlent toileting facilities for pupils, affording them privacy and dignity. Thereisgood
accommodation for physiotherapy, currently being upgraded with a gatic hoist. The open plan
accommodeation for Post-16 students is separate from the lower school and affords good, flexible
provison. The main hall has many uses, and it enables a suitable programme of physica education
(PE) to be offered to pupils. The use of the PE facilities a a nearby primary school helpsto
broaden the curriculum. The hdl is athoroughfare, and this intrudes on al activities that take place
there. The storage of PE equipment, dong with dining furniture and stage equipment, reduces
available hal space. The nursery department does not have an outdoor play area, and the very
limited outdoor space, long with the position of the nursery at the edge of the Site, imposes a redl
restriction on any such development.
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83. Ovedl, the accommodation is attractive, simulating, internaly spacious and well maintained.
Apart from the hal, there are no subject specidist rooms available. The Post 16 accommodation is
used for food technology, but the lack of other speciaist accommodation does limit the range of
learning experiences that can be provided. For example, it means that pupils cannot work on certain
materialsin desgn and technology, because it would not be safe to do so without specidist facilities.
Thereis space available on the firgt floor of the building, but thisis not accessible to most pupils
because thereis no lift.

84. Learning resources are satisfactory. The books and computer resources in the library are
very good and are well used by the pupils. The wall-mounted computer touch screen isavery high
quelity resource which improves access to informeation communication technology for pupils with
severe and complex learning needs. The big books and story sacks held in the library provide well
for the English curriculum. There are good resources for science, which have been well organised
for ease of accessand use. In religious education, there isagood range of artefacts. The primary
department’ s resources for multi-sensory activities are in need of development, and the lack of big
books and large toys for the nursery classisawesakness. The lack of outdoor play space for the
nursery class clearly redtricts the use of large toys, which are so important to the development of

mohility through play.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

85. The headteacher, governors and staff should:
Improve the teaching of personal, socia and hedlth education, particularly a Key Stage 3,
by ensuring
(Paragraph 27)

*  that dl timetabled sessons are well planned, and include reference to pupils individua
targets for persond, socia and health education.

*  that gaff record how well pupils achieve in these sessons.
Improve aff expertise and planning for pupils with profound and multiple learning
difficulties, autism, and chalenging behaviour.

(Paragraphs 28, 50)

Improve assessment arrangements by
(Paragraphs 56, 58, 59)

*  enauring that pupils individua targets are specific and measurable.
*  greamlining the recording of pupils achievements, and developing a summary record.

*  further developing assessment arrangements in non-core subjects.

Increase the amount of adminigirative support, so that the school is not over-reliant on one

person.
(Paragraphs 78)

Ensure that incidents are recorded in a bound book, and that these are carefully monitored.
(Paragraph 51)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 113
Number of discussons with staff, governors, other adults and pupils 33

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor

3 24 39 26 8 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’ s pupils

Pupilson the school’sroll Nursery | Y1-Y13
Number of pupils on the school’sroll (FTE for part-time pupils) 9 108
Number of full-time pupils known to be digible for free school medls 1 52
FTE means full-time equivalent.
Special educational needs Nursery | Y1-Y13
Number of pupils with statements of specia educational needs 2 110
Number of pupils on the school’ s specid educational needs register 2 110
English as an additional language No of
pupils
| Number of pupils with English as an additiond language 0
Pupil mability in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admisson 5
Pupils who left the school other than at the usud time of leaving 4
Attendance
Authorised absence Unauthorised absence
% %
School data 8.8 School data 0
Nationa comparative data 8.6 Nationa comparative data 0.6

Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stages 1, 2 and 3 1999/2000

Fewer than 10 pupilstook part in end of key stage Nationa Testsin Summer 2000, and therefore
results are not included in this report.

Attainment at Key Stage 4 1999/2000

Number of | Number of | Grade/Level | Curriculum area(s) Awarding body
pupils Modules
6 17 Introductory | Key and Vocational OCR
ills Accreditation of Lifeand
Living Skills (ALL)
2 0 Bronze Vaious Duke of Edinburgh’s
Award
Attainment at Post 16 1999/2000
Number of | Number of | Grade/Level | Curriculum areas Awarding body
students modules
11 70 Introductory | Key and Vocational Accreditation of Lifeand
ills Living Skills (ALL)
10 16 First Grade Key and Vocationd Nationa Skills Profile
ills (NSP)
2 0 Bronze Various Award Scheme
Deveopment and
Accreditation
Network (ASDAN)
3 0 Leve 1 Working with others | OCR Key kills
3 0 Levd 1 Improving own OCR Key ills
learning and
performance
2 0 Gold Vaious Duke of Edinburgh’s
Award
3 0 Siver Vaious Duke of Edinburgh’s
Award
1 0 Bronze Vaious Duke of Edinburgh’s
Award
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Ethnic background of pupils
(compulsory school age only)

Exclusionsin the last school year

Fixed
period

Permanent

Black — Caribbean 0
heritage

Black — African 0
heritage

Black — other

Indian

Pakigtani

Bangladeshi

Chinese

White

OO0 |O0|0O(O|O

Other minority ethnic
groups

OO0 |O0(O|O

Thistable gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

No of
pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 0
Indian 0
Pakistani 0
Bangladeshi 0
Chinese 0
White 107
Any other minority ethnic group 0
Teachers and classes
Qualified teachers and classes:
YR-Y13
Tota number of qudified 17.8
teachers (FTE)
Number of pupils per qudified 6.5
teacher
Average classsize 9.0
Education support staff:
YR-Y13
Tota number of education 35
support staff
Tota aggregate hours worked 1058

per week

FTE means full-time equivalent.

The Curnow School

Financid year 1999/2000
£

Totd income 997605.00

Totd expenditure 1021639.00

Expenditure per pupil 8732.00

Baance brought forward from 179220.00

previous year

Bdance carried forward to next 155186.00

year




Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin
school.
Behaviour in the schoal is good.

My child gets the right amount of work to
do a home.

The school keegps me wdl informed about
my child(ren)’s progress

| am kept well informed about how my
child is getting on.

| would fed comfortable about
gpproaching the school with questions or a
problem.

The school expects my child to work hard
and achieve hisor her best.

The school works closgly with parents.

The school iswell led and managed.
The schoal is helping my child become
mature and respongible,

The school provides an interesting range of
activities outsde lessons.

Other issuesraised by parents

Number of questionnaires sent out 117
Number of questionnaires returned 61
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
82 16 0 0 2
72 23 5 0 0
70 28 0 0 2
51 22 10 8 10
80 15 3 0 2
67 28 3 2 0
80 15 5 0 0
73 25 0 0 2
66 33 2 0 0
85 13 2 0 0
73 19 2 0 4
69 14 8 0 8

A few parents expressed misgivings about the relevance of the National Curriculum for their
children, and were concerned that pupilsindividua needs were met less well now that the school is
griving to include dl pupilsin Nationa Curriculum subjects. Ingpectors found that dl pupils were
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benefiting from the more inclusive organisation, and that the school is meeting additiona needs well,
such asfor physiothergpy, often through extra curricular clubs.

PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

86. Atthetime of thelast ingpection the provison for the school’ s youngest pupils was judged to
be good. The findings of thisingpection confirm that a good standard has been maintained and there
have been some improvements. There have been two significant eements to the improvement.
Firgly, the school has one nursery classwhich caters well for dl the children. Secondly, the school
has appointed a co-ordinator who leads and develops the staff team which works to provide good
quality early education and which does o very effectively. Asaresult, children achieve wel and
make good progress towards their early learning goals. There are 10 children in the nursery class,
three who attend full time and seven who attend part time. One of the support staff works closdy
with children who have more complex needs and the second supports the other children. The
teacher/co-ordinator provides very good leadership during lessons. The qudity of the planning of
lessons and the monitoring of progress ensures that al the children, who have a wide spectrum of
learning and behaviour difficulties, make good progress. The classroom space iswell arranged to
ensure that dl children gain experiences of class, group, and individua work throughout the school

day.

87. Standards of achievement are good in al areas of learning. Children make good progress
towards the targets they are set, and high standards result from the quality of the teaching, which is
aways at least good and sometimes very good. Altogether, 13 lessons were observed; 11 of these
were good and two very good. In al the lessons observed there were clear objectives for the class,
groups and individuals, and the resources were available to ensure that high and low attainers dike
could have experiences at an appropriate level. For example, during the Hello sessonsin the
morning, in addition to the consistent use of signing, a Big Mac, which plays a pre-recorded
massage When pressed, is used for those pupils unable to sgn or verbdise.

Per sonal, social and emotional development

88. Theschool’s good provision for promoting persond, socia and emotiona devel opment
beginswith an induction programme which successfully eases the trangtion between home and
school. This programme promotes trust and respect between the home and the nursery, and builds
children’s confidence and self esteem. The co-ordinator makes ahome vigt to al the children, and
thisisfollowed by aninitid vigt to the school. The school dso produces The Early Years
Curriculum Booklet, which informs the parents about the basdline assessment, Satementing and
annua review procedures, and about the integration links with a maingtream nursery class. Parents
and school aff jointly agree children’slearning targets, and this is a strength of the arrangements.
During the ingpection two of the parents came into the classroom confidently to collect their children.
They were welcomed by staff, who talked easily with them about the children’s progress.
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89. Persond, socid and emotional development is promoted well throughout the day. An
emphagisis placed upon giving children skills, confidence and initiative to become effective learners.
They experience and learn about life skills through role-play and red life Stuations. For example,
one high attaining child was using the computer to sdlect atory from the Living Book programme
and was using the mouse. He was able to identify the ‘Beach Umbrella. Other children teke partin
play activities with support. One child who has a behaviour intervention programme was
encouraged to select abook and story of hischoice, ‘The Cat inthe Tree'. Children are often
excited and enthusiagtic about their learning; they take turns, work in pairs, and are beginning to
develop an awareness of the needs of others. In their play, children show a growing understanding
of safety and condderation for others. In dl this activity the sengtive intervention and guidance by
the teacher and gtaff helps to promote confidence in the children and in their &bility to learn. Pupils
make good progress because of good planning, specific target setting, and monitoring of progress.
The qudity of the teaching and learning is good.

Communication, language and literature

90. Teaching and learning isgood. Children’s speaking and ligening skills are successfully
promoted throughout the school day. This happensin the Hello sessonsin the morning and in
numerous individua and group activities, induding creetive activities, mathematica lessons and the
children’ s free choice activities. In addition, there are specific sessions that focus upon sounds and
reading. For example, in one lesson involving the use of a Big Book, children were learning the a, a,
aand b, b, b sounds and placing them in appropriate contexts. Examples were ‘ants are dl around’
and ‘baby inthe bath’. The higher attaining pupils were able to repeat some of the sounds, such as
‘d isfor ‘dig’, and sang ‘the dog isdigging degp’. They were learning to interact; they took turns,
and enjoyed trying out the |etter sounds as they passed on the ‘dog’, and responded to the talking
frog puppet held by the teacher.

91. A datisaso madein promoting stories and reading. One group of children sdlected The
Dolphin Story on the computer, and one of the children used the mouse to turn the pages as they
followed the storyteller and pictures on the screen. The higher ataining children handle books and
are beginning to redlise that books have pictures and pages and that the text has meaning. They use
language in play, lisen to stories with enjoyment, and respond to questions about their experiences.
A feature of the lessonsis the condstent use of ‘signing’ and the response of the children, and the
result is that good progress is made towards their literacy goals.

Mathematical development

92. Teaching and learning are good, and there is a good range of enjoyable and relevant activities.
For example, in one lesson the teacher was devel oping children’s understanding of numbers, and
counting numbers one to ten, using ‘frogs and ‘ducks and the frog five-finger puppet. Children’'s
interest was stimulated by the collective singing of *the five speckled frogs song, accompanied by
counting of the frogs. One child with complex needs was involved by using a Mathematics Box with
atouch pad which alowed her not only to take part but to respond to the ‘five little ducks rhyme.
The learning was extended to the ten green bottles song. The higher attaining children were able to
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count five frogs and five ducks as well asto contrast objects that were light and heavy. The teacher
had assembled a good range of resources to accompany the counting, and every child participated
with enthusasm. The lessons have pace and excitement and al the children took part in the tasks
and made good progress towards their mathematical gods. The singing and the signing, and the use
of resources like the Big Mac and the Mathematica Box, ensured that al the children were involved.

Knowledge and under sanding of the world

93. Inther knowledge and understanding of the world children make good progress overal.
They soon develop information technology skills, particularly the use of the mouse, Big Mac, and
Mathematical Box. They investigate objects and materias usng dl their senses. In onelesson
observed, they were exploring and investigating the properties of crigos and pasta as part of thelr
food topic. The children were given opportunities to use their sense of touch, taste, smdll and
sound. They were learning that crigps were hard, and sometimes soft, and that some crisps are like
shellsand others are twisty. They learned that pastais squishy and wet. They reacted to the
different textures and smells and responded to questions like ‘what do you like best?. The higher
and lower attaining pupils al made gainsin their understanding because of the multi-sensory
opportunities to handle the materias. In another lesson children were using food packaging
materias, including bottles, cardboard boxes, and a range of such substances as rice, to shake and
make different sounds with. They explored the containers and were learning the different shapes,
textures and sounds made by the different materidls. At the end of the lesson the teacher made
good use of the computer programme ‘One Bear Band' to give children an opportunity to shake
their bottle/instrument when the music was playing. They were aware of the sound patterns and the
movements of the programme and took part enthusiasticaly. The lesson had good pace, with
carefully planned changes of activity when interest waned. The teacher planswell to ensure that
suitable tasks and resources are selected, and this hel ps the children to learn.

Physical development

94. Phydcd skillsdevelop wdl in the daily programme in class and around the school. Movement
in the classroom is well planned as children move around to different activities in the language, craft
and activity aress. Activitieslike ‘Going on aPicnic’ and vidts to the swimming pool and sensory
room give them opportunities to be mobile. Good use is made of songs. For example, the children
sng ‘ The Whedls on the Bus song as they move around. In the swimming pool, children gain
confidence in the water and become familiar with avariety of means of propulson, using ams, legs
or both. Children made their way to the pool with enthusasm. The school uses the Duckling
Award Scheme to record individua achievements, and severd children have achieved Levels One
and Two, which reate to entering the water and moving confidently iniit. Effective useis made of a
volunteer and an extra teacher to provide individua support for pupils with complex needs. For
example, one child with very little movement in the water was stimulated with arm and leg
movements, while a high attaining child usng arm bands moved confidently. Every child took part
eagerly, and achievements againgt targets were recorded for each child. For example, one child's
target wasto float on his back in arelaxed manner. Another child'starget was to be able to float on
his back for 13 seconds. The swimming lesson was very well planned and carried out efficiently,
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with due regard to hedlth and safety factors. This ensured that the children made good progress
towards their physica goas. The children do have access to a school outdoor area but they do not
have their own play area adjacent to their classroom, with awide range of large toys and climbing
goparatus. In other classroom activities they learn fine motor skills through the use of toals, brushes,
containers and arange of toys. All are making progress and improving their dexterity as aresult of
good planning and the targeting of individua needs. Although the quality of teaching is very good,
learning is not as good because children do not have access to an outdoor area, which limits
opportunities for them to play.

Creative development

95. Credtive sills develop well through a variety of independent and guided activities. In music,
for example, children learn about fast and dow, loud and soft, and how to move to music. In one
lesson, the teachers used an eectronic keyboard to stimulate the children. Children stamped their
feet, waved and swayed in response to music, changing their movements. They also had
opportunities to select the music they liked. In another lesson the teacher used atape and a
welcome song ‘Who is Juli€? , and each child took part with enjoyment when it became their turn.
They were aso grouped into ‘movers and ‘shakers and each child had his own shaker to
participate in the song. They sing songs like ‘Baa Baa Black Sheep’ accompanied by the guitar,
played by the teacher. They sing action songs like * Open, shut, open, shut, then give alittle clap,
then lay them on your lap’. They respond to the different tempo and rhythms with enjoyment and
fun. In art, they make ‘pastaart’, 3D models, and chocolate crispy pictures with corn crisps, paper
and glue. They create their own designs with the materids they are given. The qudlity of the
teaching and learning is cons stently good.

96. The provison for the under fivesis astrength of the school. Under the leadership of the co-
ordinator the good standards have been maintained and improved. Curriculum policies have been
updated to ensure the curriculum is broad and balanced, and due attention is given to dl the early
learning gods. Information technology is making an increasing contribution to the qudity of teaching
and learning. Theindividua needs of the diverse range of pupils are met well. The existing
resources are of good qudity. However, thereis still no outdoor play areawith large toys and
climbing frames, and this was identified as a weskness at the last ingpection. The school has
consulted widely on the matter, and found no solution, as there is Smply no room for expansion.
Thereisaso a shortage of big books for work in the Nursery. The recent changesin the Library,
athough beneficid for othersin the school, have made it difficult for children in the nursery to see the
white board.
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ENGLISH

97. Standards of achievement in English are good across the school. This has been an
improvement since the last ingpection, when standards were unsatisfactory. Clear, well-considered
planning of the subject across the school has underpinned thisimprovement. The curriculum is
planned in detail to meet the needs of dl pupils, induding those with profound and multiple learning
difficulties, and to comply with the requirements of the Nationd Curriculum. To assst in planning,
teachers make suitable use of materia from a developmenta curriculum and from information on
multi-sensory approaches. This enables the curriculum to be broken down into small steps, which
enables progress to be assessed in greater detail. Pupils make good progress against the English
targetsin their individua education plans, though occasiondly targets could be more specific.
Information from basdine assessment helps teachers to set relevant targets and measure pupils
progress.

98. In spesking and ligtening, higher attaining pupilsin al key stages make good progress.
Congtant reinforcement of language by teachers helps the pupilsto develop skills. They generdly
listen well, particularly when reminded to make eye contact, and can respond appropriately when
asked aquestion. They are encouraged to talk about experiences and to describe everyday
happenings and events. In Key Stage 1 pupils can, when asked, describe the weether, using single
words. By the end of the key stage their vocabulary isincreasing and they are able to discuss
characters and events when listening to stories; one pupil was able to predict what would happen
next when discussing the story ‘“We' re dl going on aBear Hunt'. As pupils progress through Key
Stage 2 their responses become more fluent, with symbols used effectively to help communication.
They can follow straightforward ingtructions and talk about what they are doing, usng smple
sentences. When pupils move into the secondary department, progress continues with the
acquisition of increased vocabulary, including speciaist words, and awillingness to ask and answer
questions. Opportunities for pupilsto develop speaking and ligtening skills are provided throughout
the school. By the end of Key Stage 4 pupils can hold a conversation, contribute to forma and
informa discussions, and express opinions. In response to a question, pupils were able to salect
their favourite television programme and say why they liked it. They show confidence in talking to
unfamiliar people on schoal trips and vists,

99. Higher ataining pupils make good progressin reading in dl four key stages, and afew reach
Leve one of the Nationd Curriculum. In Key Stage 1, early reading skills are well devel oped.
Pupils enjoy listening to stories and looking at the words and pictures, thus developing an avareness
of how bookswork. Teachers plan good opportunities, and provide avariety of resources for
pupils to learn to recognise the initia letter of their own and others names. In Year 1, pupils were
observed working successfully a making abook of items beginning with the initid letter of their
name. Labds are attached to items of equipment, and writing isincluded in displays to reinforce the
concept that words, pictures and symbols carry meaning. In'Years 3 and 4, pupils can read
individua words and short phrases, can retell familiar stories with prompts, and can recognise the
initid sounds of words. Pupilsin Year 6 were able to identify that chocolate and cheese begin with
‘ch’. They know the words author, illustrator, content, and index and can say what they mean.
Resources such as sory sacks are used well to interest pupils and help their learning.
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100. InKey Stages 3 and 4, pupils are introduced to arange of texts, both fiction and non-fiction.
They enjoy listening to Stories, plays and poems, and are progressing in their recognition of words
and phrases, and matching words to pictures. Whilst working on part of the story of Charlie and the
Chocolate Factory, some pupils were successful in writing in initid letters where these were missing
from words, and writing missing words into spacesin the text. In Years 10 and 11, pupils attempt
some challenging texts and show good understanding and appreciation of charactersand plots. Ina
lesson on ‘ The Rime of the Ancient Mariner’ pupils could retell the story with the aid of symbols,
and understand what had happened and why. Pupils extend and consolidate their reading skills by
regular practice. They have weekly lessonsin the new schooal library, where arecord is kept on
computer of al books they have borrowed and read during their time in school.

101. InKey Stages 1 and 2 early writing skills are well promoted, with pupils making deliberate
marks on paper, and beginning to develop pencil control. Asthey progress through the school they
are able write their names and copy letters and words accurately. InYears 10 and 11 pupils were
observed completing aworksheet by filling in missng words and phrases. The |etters were well
formed, the words spaced correctly, and the handwriting neat. Pupils are beginning to use
information communication technology to help with writing and spdlling, and with reading and
comprehengon.

102. Theliteracy strategy iswell planned and implemented and helps pupils to make good progress
in al aspects of the subject. Teachers have worked hard to adapt the strategy o that it meetsthe
needs of the pupils. Careful and detailed planning has identified ways in which materids that apped
to the senses can support the subject, and make learning interesting and fun. Lessons are well
planned to include text, sentence and word levels, and whole class and group work.

103. Pupilswith profound and multiple learning difficulties make good progress over time. They
are generdly included in activities but occasondly have to wait for the teecher or assistant to help
them with their work. Strategies to ensure that they are fully involved in dl lessons, throughout the
curriculum, need to be improved. Pupils are developing arange of communication, pre-reading and
writing skills. They respond well to objects they can touch, fed, hear and smell. When ligtening to
the story of ‘The Little Princess’, pupils were able to handle cards on which the characters had been
illugtrated with a variety of materids. They use facid expressons, vocaise and point, to show their
interest. InYear 6, pupils enjoyed playing a game where they had to identify which toy was missng
from a choice of three. The teacher covered the toys with a cloth and removed one. Pupilsthen
indicated their choice by gesture, when shown pictures or articles.

104. The qudity of teaching and learning in English is good overdl. The work motivates and
interests pupils, and thisresults in good attitudes and learning. Teaching was very good or good in
13 of the 18 lessons observed, and satisfactory in the remainder gpart from one lesson, which was
unsatisfactory. Where teaching is good or very good, tasks and activities are well matched to
pupils needs and abilities, and to expected learning outcomes. Good lesson planning and
organisation provides chalenging work which is broken down into smal manageable steps, enabling
pupils to learn successfully. Good use is made of praise and individud attention to keep pupils
motivated and on task. The very good relationships, which are afegture of the school, help pupilsin
their learning by providing a comfortable and relaxed atmosphere in which they fed safe and well
supported. Learning support assstants make a significant contribution to pupils learning. They
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know the pupils well, anticipating how best they can be helped in their work. They are effectively
deployed to support teaching and learning. Good use is made of resources and objects of reference
to help pupilslearn. On occasions, though, pupils with profound and multiple learning difficulties are
not fully involved in lessons. Teachers are Hill developing and refining the kills needed to indude
and engage pupils for the whole lesson.

105. Pupils behaviour and attitudes to the subject are good at al key stages. Pupils concentrate
well and generdly work hard, focusing on tasks and completing them successfully.

106. Assessment procedures are very effective, but very time consuming. Pupils' individua targets
are s, monitored and assessed comprehensvely. Thisinformation isused well in teachers lesson
planning. Monitoring and evauation of the subject is overseen by the curriculum committee and by
the subject co-ordinator, and this has helped to promote high standards.

107. The subject co-ordinator and both the primary and secondary link co-ordinators work well
together and make an effective team. They are clear about areas needing improvement and are
working hard to devel op the subject across the school and to provide support for staff. Leadership
isvery strong. Generd teaching resources are good and support both Englishand literacy across
the curriculum. The school has committed significant funding, and received good support from a
number of organisations, in upgrading the schoal library. Thisis now extremey well resourced and
organised, with agood range of both fiction and non-fiction books and story cassettes, videos and
tapes. Computers on height-adjustable trolleys help al pupils to access the up-to-date software
used in the library. A number of big books, resources for teachers, and an excellent projection
system combine to make an impressive teaching and learning resource. The school makes good use
of the local environment to develop pupils confidence, saf-esteem and communication skills.
During vigts, pupils are encouraged to apply their basic literacy skillsin red Stuations.

MATHEMATICS

108. Overdl, standards of achievement are good. They are good at Key Stages 1, 2 and 4 and
satisfactory at Key Stage 3. The improvement in standards in numeracy is linked to the introduction
of amodified numeracy framework across the school, and to the enthusiastic and imaginetive
teaching which pupils receive in the primary department. Since the last ingpection there has been
good improvement in this subject.

109. By thetimethey are saven, higher attaining pupils can count from zero to 15, and backwards
from ten to zero. They generdly know the one, two, five and ten pence coins, and use the correct
language for shape. They recognize and name the triangle, square and circle. They accurately use
mathematica language such ashig, little, short, smaller and tallest. They name severd colours
and use acommercia computer software program to practise their mathematics. Lower ataining
pupils count numbers to ten and bang adrum in unison. They play shopping games by exchanging
coinsfor items, and begin to establish the connection between buying and paying. By 11, higher
ataning pupils can read Monday to Sunday and put them in the correct order. They recognize and
sequence zero to ten accurately and, generally, 11 to 20. They can add and subtract to ten. They
recognize two-dimensiona and three-dimensiona shapes, and can make smple recordsin the form
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of ablock graph. Lower attaining pupils can count one and two. They recognize the difference
between night and day and relate pictures to each. Pupils with complex difficulties respond to
familiar people and objects. They reach out to, hold on to, or turn to familiar voices and attempt
some activities through tria and error.

110. By 14, higher ataining pupils know shapes, such as square, circle, triangle, rectangle, and
many colours. They match coins and add them to make amounts such as 15p and 25p. They know
that two quarters make ahdf. They can fill in missng numbersin a 100 number line. They add and
subtract to ten and can construct a bar chart, of favourite vegetables, or different coloured Smarties
in atube, for example. Lower ataining pupils name square, circle and triangle, but require lots of
help. With support they will use coinsto ‘buy’ and receive * change’ when shopping as a class, and
colour halves and quarters.

111. By 16, higher ataining pupils recognise the names and properties of two-dimensonad and
three-dimensiona shapes, count the 12 edges on a cube, and use terms such as face, edge and
corner correctly. They measure the radius and diameter of acircle to the nearest centimetre. They
match numbers to 20 and money amounts to one pound. They recognise dl coins and understand
one haf and one quarter. They recognise and name shapes such as circle, rectangle, square,
triangle, pentagon and hexagon and use appropriate mathematical language such as heavy and
light. Lower attaining pupils successfully sort coinsto fifty penceinto sets. They are ableto beat a
drum 10 times, then stop with minimum of verba prompts. Otherswill besat or clgp to ten with co-
active support. They improve eye pointing and discrimination skills and operate asingle switch
control independently. A visudly-impaired pupil makes good progress using a computer program,
tracking aydlow colour. Pupilswith complex difficulties, with varying degrees of support, become
aware of cause and effect when switches activate a blender, for example. They develop an
awareness of shape in the environment and anticipate some events from cues. For example, a pupil
will fidget in his seat when a coat is brought in, prior to going for awalk.

112. The school provides satisfactorily for mathematics throughout the school day. For example, in
registration pupils learn to order the day in relation to the activities they will undertake, and they
count those present. More examples of mathematics in other subjects were observed in religious
education, higtory, physica education and design and technology.

113. Ovedl, the qudity of teaching and learning isgood. Of the 13 lessons observed, one was
unsatisfactory, three were satisfactory, four were good and five were very good. Teaching is good
at Key Stages 1, 2 and 4, and satisfactory at Key Stage 3. In the best lessons teachers are
enthusagtic and there isalively, prompt start, with awell planned and executed mental exerciseto
focus the pupils on the subject, and activities which interest them and help themto learn. Learning is
reinforced at the end of the lesson by a plenary session where pupils are praised and rewarded for
their efforts. Pupils show their work to peers with great pleasure and others respond well to their
success. However, some lessons are not well timed, with the result that the plenary sesson is elther
too short or missing atogether. In most lessons there is very good teamwork between teachers and
support staff. There are good relationships between pupils and adults, and pupils show good
attitudes to their tasks. Pupils are generdly well managed, resources are used well, and changes of
activitiesarewdl timed. Theresult isthat pupils are motivated and take afull part in their work.
Support saff make avery positive contribution; they know the pupils very well, and often anticipate
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dtuations which might arise, thus avoiding confrontations or problemsin dass. The staff are good
role models, and they provide the pupils with many activities which demand working together, co-
operating, collaborating, and thinking about the needs of others. In this way, mathematics
contributes well to the moral and socid development of pupils.

114. Inthe unsatisfactory lesson the few activities offered were not simulating or chalenging
enough for the higher ataining pupils. This resulted in them spending too much time colouring.
Panning was in terms of the class as a group, with not enough recognition of the pupils differing
abilities or individua education plans. Lower achieving pupils were unoccupied and ignored for long
periods of time. Asaresult, pupils logt interest and switched off.

115. There has been good improvement since the last ingpection. The co-ordinating team are a
dynamic duo and fulfil their roles effectively. The development of the subject sSince the last
ingpection has been well managed. A revised scheme of work has been written and introduced.
The previous report's recommendation to increase resources has been implemented, and further
improvement is planned, Teachers have been supported well in introducing the numeracy hour, and
teaching has been monitored. Teachers keep accurate records of pupils attainment, using both ‘P
Levesand acommercidly published scheme, and they use this information well when planning future
work. Intime, an accurate picture of individua progress will be created. Older pupils have the
opportunity to receive a nationdly accredited award, through the Trangtion Challenge (Award
Scheme Development and Accreditation Network) and Towards Independence (Accreditation for
Lifeand Living Skills) modules. Pupils progress in mathematicsis reported clearly to parentsin
pupils annua reviews, which show what pupils can do, understand, and know.

SCIENCE

116. The standards of achievement in science are good overal, because teaching and learning are
generdly good. However, thereisadifference at Key Stage 3, where occasiondly pupils with
profound and multiple learning difficulties are not involved well enough in lessons, as suitable
activities are not planned for them. Standards of achievement &t this Stage are satisfactory.

117. By age seven, pupils can identify instruments that require shaking, beating or blowing, and use
them gppropriately to explore different sounds they make. Pupilswith PMLD eye-point, gesture
and vocalise in response to different sounds, making their preferences clear. Higher ataining pupils
are able to locate and identify different sounds when these are produced from different directions.
By age 11, pupils have experienced awide range of well-planned sensory experiments, learning that
light travelsin straight lines and that sound crestes wavesin the air. They are able to identify most of
the sound on a pre-recorded tape, and display or indicate the picture that correctly relatesto the
sound. Pupilswith PMLD are able to track a good range of sounds, and vocalise a response to
them. By age 14, higher ataining pupils are able to write notes on their experiments, with minimal
support. A smal minority present their work neetly, cutting, colouring and sticking pictures on their
classfication charts. They can identify symbols for planets, and they learn about the planetary
positions necessary for an eclipse to occur. Pupilswith PMLD experience arange of fruit through
their senses of touch, taste and smell. They make limited progressin lessons where they are
insufficiently involved in the experimentd activity. By age 16, dl pupils make more use of the

The Curnow School 38



computer in recording their experiments. Pupils are able to identify smple food chains, usng
pictures and symbols. They make smple hypotheses about some experiments; for example, they
predict how arow of dominoeswill fal or how many coins a sheet of stretched paper will support.

118. Thequdlity of teaching is good overall. Altogether 10 lessons or parts of lessons were seen.
Teaching and learning were very good in three, good in five, satisfactory in one, and unsatisfactory in
one, when aminority of pupils were not sufficiently engaged in the experiment. In most lessons,
class teachers know the pupils very well and have a secure understanding of the subject and how to
teach it to pupils of dl abilitiesin the school. Enthusiasm for the subject comes across well in some
lessons. For example, in alesson for younger pupils, their sense of awe and wonder &t the
germination and growth of plants was clear to see, and was encouraged well by the teacher’s
expression of surprise and gppreciation of nature. Teachers and pupils are well supported by
learning support assstants, who are able to take on a planned teaching role with pupils who have
additiona needs. Teachers plan and prepare well for lessons, ensuring thet the pupils interest is
sugtained, and that they enjoy the experiments they undertake. Staff support the provision for
literacy development effectively, especialy when their knowledge and understanding is conveyed
through scientific terms that pupils are able to understand and make use of in the lesson. However,
in some lessons rather difficult terms are used, such as reference to xylem tissue when the pupils are
looking at plants. In the best lessons teachers make good use of sgning and symbols to support
learning, using tactile resources effectively to ensure that pupils of dl abilities are able to experience
topicsin asensory way. The very good reationship between staff and pupils ensures that pupils
generdly respond positively to lessons and are well behaved, and this enables the class to make
good progress. Classroom management is generaly good, but where the lesson fails to secure the
attention of pupils and some are insufficiently engaged in the experiment, pupils become restless.
Teachers at Key Stage 4 make good use of information technology to support learning, but thisis
not the case lower down the school .

119. The co-ordinator has only recently taken over her temporary role. In the short time she has
been at the school she has worked hard to develop and extend the curriculum, successfully
addressing most of the concerns that were expressed in the last report. In this she has benefited
from the support of a colleague who takes responsibility for the subject at Key Stages 3 and 4. She
has built up and organised the resource base for science to support the widening curriculum, and has
begun to monitor standards in the department, including the standard of teaching. She knowsthe
strengths and weakness of the department and is addressing these. For example, the weakness, in
some classes, in the use of computers to support learning is being addressed through additional
guidance in the recently re-drafted subject policy.
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120. There has been good improvement since the last ingpection. The quality of teaching and
learning have both improved and are now good overdl. Longer term curriculum planning has
improved, so pupils now have a broad range of learning experiences. Resources are now good and
reports to parents are of agood quality. To improve standards further, planning for pupils with
PMLD needsto be improved, particularly at Key Stage 3.

ART AND DESIGN

121. Standards of achievement in art are satisfactory across the school. The newly appointed
subject co-ordinator isworking on adapting the art curriculum to produce schemes of work which
are more appropriate to the needs and abilities of dl pupils, including those with profound and
multiple learning difficulties, while gtill meeting the requirements of the National Curriculum.

122. By theend of Key Stage 1, higher attaining pupils are able to use arange of materials and
techniques for drawing, painting, and collage and modd making. They experience working with a
variety of textures and fabrics such as feathers, ponges, wood, pastaand rice. InYear 1, pupils
were observed making interesting patterns using pasta, which they stuck on card and painted. They
handled the materias carefully, and with help completed the task well. They explore shape and form
by making objects in both two and three dimensions. Pupilsin Year 2 were observed modelling
with scrap materias. They chose shapes to use and assembled interesting models. By the end of
Key Stage 2, pupils work with increased confidence, and their skills develop well asthey
experiment with pattern, colour, texture and line. In alesson on fabric printing and applique work,
pupils arranged cut out shapes whilst experimenting with pattern making. They used glue carefully to
fix the shapes when they were satisfied with their pattern.

123. At Key Stage 3, pupils use playdoh, plagticine, clay and papier-méché to make models of
animds they have learned about in other lessons. They work with increasing independence as they
review, modify and refine their work. 1n aKey Stage 4 lesson, where pupils were painting a sunset,
they were observed identifying and matching colours, and mixing colours and additives, to create
differing effects of mood and depth. They consdered carefully how to gpply the paint by using
sponges, brushes, paette knives and their fingers to obtain the required result. Opportunitiesto
develop observation skills, and time for reflection, are missing from some lessons. Digplays around
the school indicate the broad scope of work that pupils producein al key stages and demongtrate
the importance of the subject in terms of raising pupils sdf-esteem and confidence. Thereisawide
variety of methods, genres, materid and stylesin the work on display. One example of thisisa
number of bookmarks of various designs and materids, made by the pupils to celebrate World
Book Day. Pupilswith profound and multiple learning difficulties make satisfactory progress,
particularly where tactile materials and multi-sensory resources are used to aid learning. On afew
occasons where work is not well matched to their needs and abilities, pupils are not fully involved in
learning.
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124. The quality of teaching and learning is satisfactory at al key Sages. Teachers use their
knowledge of pupils needs and abilitiesin planning activities and tasks thet are interesting and
enjoyable and motivate pupilsto learn. Relationships are good, with teachers encouraging pupils by
giving careful guidance and help. Praiseis used well to develop pupils confidence and self-esteem.
Teachers competent demonstrations of techniques and processes help pupils to learn new skills and
improve their work. Support assstants are used well. They ensure that materids are easly
accessible and that pupils are clear about what they have to do. They give high levels of individua
help to pupils with profound and multiple learning difficulties, hdping to involve them more fully in the
lessons. Pupils with behaviourd difficulties are managed calmly and firmly in accordance with their
behaviour management plans. Pupils enjoy art and the range of opportunities available for them to
work on creative and practical activities. Talks and exhibitions by artists visting the school stimulate
pupils interest inthe subject. Learning is less effective when pupils have to wait for assstance, they
are not fully involved, and the pace of lessonsisdow. Resources are used well. Teachers engage
pupils interest and attention by using awell-chosen selection of sensory materids.

125. Assessment and recording are underdeveloped in art. There is no uniform system for
identifying and documenting what pupils learn and what they know, understand and can do. The
facilities for teaching art are satisfactory. The co-ordinator organises these well and the management
of the subject issound. The subject iswell led and there is a clear agenda for further development.
The co-ordinator monitors planning, and some teaching, but neither of these are extensve enough to
alow identification of the strengths and weaknesses of the subject across the key stages.

DESIGN AND TECHNOLOGY

126. Overdl standards of achievement in design and technology are good, which represents an
improvement since the last ingpection. Improvement since the last ingpection has been good, as
there is now good management of the subject by a specidist who has very clear amsfor the
development of the subject across the whole schoal. 1t isthe school’s policy to disgpply pupilsin
Key Stage 4, from design and technology, in favour of a curriculum that is developed specificdly to
mest their specia needs. Teaching and learning are good overal. Too few lessons were seen to
dlow valid judgements at each key stage, but scrutiny of pupils work suggests that teaching and
learning are good across the key stages.

127. Thereisanewly gppointed co-ordinator who has excellent skills as a teacher and manager.
He isworking on the development of technology throughout the school. Thiswill include some
incidental technology for pupilsin Key Stage 4; the co-ordinator isworking on integrating design
and technology with other subjects. There has been an audit of resources within the department,
which shows that there are sufficient to meet the demands of the present curriculum. Thereisno
specid room for the teaching of design and technology and very little in the way of machinery or
equipment to work with resstant materials such as
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metd, acrylics and timber. Thereis no hegt trestment area, nor isthere any provison for the
teaching of dectronics, pneumatics and control technology. Whilst pupils are achieving well in the
areasthey are able to study, there are some areas to which they do not have access. The school
has some facilities for the teaching of food technology, but they are not in use at the moment asthere
are some hedth and safety issues that have to be resolved.

128. By the age of seven, pupils discover how things work when they rely on batteries and electric
motors or switches. In the one lesson observed the teaching and learning were very good, and the
lesson was very well planned to ensure that each pupil had adifferent eectric toy to investigate.
Higher attaining pupils were able to insart batteries correctly into atoy, whilst alower ataining pupil
felt the effects of asmall battery-powered fan when the learning support assstant helped him to
switch it on. The very good lesson planning and skilful teeching helped pupilsto learn well asthey
investigated the use of batteries as a power source. They discovered that batteries vary
consderably in Size, and they learned to use the switches to activate the toys.

129. By the age of 11, pupils have made models, usng junk materids which they stick together
successfully and cut and shape them when necessary. Thelr achievement is good in this activity.
Pupils dso design and make a greetings card, having investigated the properties and use of hinges.

130. Teaching and learning are good & Key Stage 3. Teaching in the Sngle lesson seen at this
stage was satisfactory, and much good practice is evident in the work which pupils have done. By
the age of 14 years, pupils are successful in making models with wire, wire netting and papier
méché. Teachers are competent in using signing to support the speech during lessons. The learning
support assistants work consistently well to support the pupils and ensure that they are able to take
afull part in the lesson.

131. From the scrutiny of pupils work it is clear that there are often times when design and
technology is taught as part of other lessons. For example, in a history lesson on the Romans and
Greeks, pupils made working models of musical panpipes and amodd of an Olympic torch. There
isaso clear evidence of good progress as pupils take part in cookery session, when they stir, whisk
and pour cake mixtures. Many pupils do need agreat dedl of help when taking part in such
activities.

132. Pupils dso complete specid design and technology projects with such titles as * Fun with
fibres and ‘Making apacket’. These innovative titles give serious clues about the content of the
project. Hereit can be seen that pupilslearn to follow a design brief, devise a solution, and put that
into practice by making the object.

133. There are sufficient resources to meet the demands of the curriculum and the needs of the
pupils. However, there are some areas of technology that are not represented in the curriculum a
the moment. These are the study of dectronics and pneumatics, and the further use of more
resstant materids, including wood, metd and plastics. Without specidist accommodation, these
would be difficult to safely provide.
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GEOGRAPHY

134. Atthetime of the inspection it was possble to observe one lesson a Key Stage 2, and two
lessons of humanities with a geographical bias at Key Stage 4. This evidence, amply supplemented
by splendid wall displays of pupils work, and by work in folders, shows that standards of
achievement are satisfactory at Key Stages 1, 2 and 3, and in humanities studies at Key Stage 4.

135. Sincethe last ingpection, abroad and balanced geography and humanities curriculum has been
put in place, including long, medium and short term planning, which isin a standard format across the
school. Taught time has increased, and is sufficient now for teaching the broader curriculum.
Repetition of the modules is avoided by their two, four and three year rotation in Key Stages 1, 3
and 4 respectively, and smilarly for humanities at Key Stage 4. However, scrutiny of work
indicates that there is not enough planning of different learning objectives for pupils of differing ability
across key stages. Assessment in geography and humanities has begun, but isinconsstent in use,
and opportunities are missed to record pupils experiences and what they know, understand and can
do. Improved planning for individua needs and more cons stent assessment are required to improve
standards further.

136. Fiveto seven year old pupils explore tharr environment within schoal, finding out who isin the
next class and finding their way around. They explore the playground, the garden and the car park.
They practise kerb drill, and crossing the road at a zebra crossing ingde school, before experiencing
the red thing outsde. They learn about holidays to the seaside, by Gyllanvase, Famouth, where
they play on the beach. They help to pack a case for aholiday and see that they have tickets to
travel by train. They vist the locd railway station to observe the trains and experience the gation
environment. They use symbolsto keep awesther chart and later make a graph of the different
kinds of westher.

137. InKey Stage 2, with the aid of a symbol card, pupils are able to identify the word
geography. They locate the town where they live on amap of Cornwall, with varying degrees of
assstance. They recognise their photographs stuck on to large cuts of buses showing who goes on
their bus and whereit isgoing. Before visiting the playground and gardens, pupils answer questions
about the area, such as‘What isin the play area? and ‘How do we get to the garden? Following a
vigt to the playground, where they explore fegtures such as the gate, trees and flowers, most pupils
show an understanding of a plan of the playground and gardens. They stick word labels on to the
plan. Pupils with autism and others with profound and multiple learning difficulties (PMLD) are
encouraged to look and smdll, listen and touch, and join in the activities. When learning about
water, pupils name or sign to indicate water sources, such asthe seaand rivers. They find things
connected with water such as taps and drinks. Pupils with PMLD experience how water is used,
and distinguish clean and dirty water. Pupils sort picturesinto categories of water according to use,
and they taste and identify different flavoured water.

138. Pupilsin Key Stage 3 consolidate and build on prior mapping skills to understand two-figure
map references, when they identify objects on aroom plan. They have some understanding of the
globe and of the four compass points. They look for features on a pictorid map of Ancient Egypt
and look for cold lands on the globe. Most pupils know that polar regions are cold.
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139. By Key Stage 4, in humanities lessons, pupils are beginning to research in books,
independently or with support, to find out about features of polar regions, such as trangport, homes,
clothes, and animals. They know that wheds can stick in snow, that people wear warm clothes,
sometimes made of fur, and that polar bears and reindeer are found in Arctic areas. The most able
pupils copy sentences about the animals and draw polar foxes and reindeer, free-hand and unaided.
Pupils with PMLD work with different textured materials to create a polar landscape, and others
enjoy thefed and smdll of various furs and textured papersin ‘cool’ colours.

140. Teaching and learning are satisfactory overal. Onein three lessons was good at Key Stages
1, 2 and 3, whilst of the two lessons observed at Key Stage 4, one was satisfactory and the other of
avery good standard. A key feature of very good teaching is the questioning, which enables pupils
to achieve success and to fed safein having atry a the answer, for example, ‘Isthe Arctic a hot or
acold place? When talking about the playground the teacher asks the pupil to use their senses;
What can you hear? Another feature of the more successful teaching is thorough planning, with
short well-focused and timed activities, and clear learning objectives, which are reviewed a the end
of thelesson. In those lessons, pupilsS concentration and interest is sustained, making work
purposeful and stimulating. Where lessons are less successful, activities last too long, with a
consequent loss of interest. In lessons where Internet research is planned, pupils endure much waste
of time, because of difficulties @ther logging on or in finding the gppropriate materid.

141. Teachers saize the many opportunities for practisng literacy and numeracy skillsin geography.
These occur when pupils are reading and writing key vocabulary, using the books to find information
and in the graphic representation of surveys, or in mapping skills. There are dso links with religious
education, art, science, physica education and music. This subject makes a very good contribution
to socia development.

142. The co-ordinator gives good leadership, and is aware of the need to modify some of the
modules. Book resources are of agood quality and there are enough of them to support learning in
the modules of work. There are few videotapes and computer programmes, athough such
resources are borrowed from the loca libraries.

HISTORY

143. Standards of achievement are satisfactory. During the inspection period, lessons could be
seen only at Key Stages 1 and 2. Additiona evidence came from scrutiny of work and
documentation, attractive displays, which included pupils work, and photographs of vists and
experiences.

144. Pupils enjoy abroad range of activities and experiences at first hand, gain a sense of
chronology, and explore contrasting lifestyles of rich and poor. They enjoy handling artefacts from
the past, such asfosdls, and dressing up in costume, whether it isthat of amedieva knight in armour
or of an ancient Greek. They try out the sorts of food that the Greeks would have, and say which
they like. Strengths of the history curriculum are the programme of visits, which accompany each
module of work, and enhancement of learning experiences through cultural days.
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145. Sincethelast ingpection, there has been satisfactory improvement. The curriculum is broad
and well balanced, and there is now sufficient taught time to teach the broader curriculum. Teachers
help pupils to have a better understanding of time passing and of hitorical evidence, and are
successfully amending the modules of work. However, there is atendency to have the same learning
activities for dl, which are not aways suitable for pupils with profound and multiple difficulties
(PMLD). Long, medium and short-term plans have a common format, and clearly show
progression in the development of skills across the key stages. To ensure pupils do not repest the
same module twice, the modules are rotated over two, four and three year rotation periods
dependent on the key stage.

146. Higory isfun for five to saven yearsolds. They have their own ‘museum’ in the classroom,
with collections of artefacts from the past, and they confidently join in discussons and activities.
They examine evidence from the past by handling fossils. They enjoy making their own dinosaur
printsin clay, and higher achievers compare them with photographic evidence in books. They make
rubbings of old coins and look &t differencesin current coins. When they watch avideo of the first
manned moon landing they hear an eye witness account from the classroom assigtant about the
event, and see a picture of her when she was a child at that time.

147. Pupilsin Key Stage 2 learn about invaders. They enjoy vists to castles and workshops at the
museum at Truro. One pupil wrote* The Normans lived in big castles’” They aso learn about the
contragting life of poor country people. ‘If you were bad you were made to go in the stocks ', one
pupil observed. They are pleased to be dressed in the costumes.  Pupils with profound and multiple
disabilities gppear animated asthey try on ‘armour’. They have the novel and strange experience of
holding and writing with aquill pen. When learning about the Roman invaders, one pupil wrote asa
newspaper reporter, ‘ The Romans have invaded. They camein ships another wrote, ‘ Evidence
shows they spoke an entirdly different language . They enjoy visting the Chysauster settlement,
which was occupied during Roman times. In symbol writing, using a computer, one pupil word
processed, ‘| dressed a Roman lady on the computer using the roller ball.”  Another commented that
the Romans * have strange food' .

148. Pupilsin Years 7 to 9 turn their thoughts to the peoples of Ancient Egypt. They enjoy writing
hieroglyphics, touching papyrus, and making moded pyramids. They experience foods, dance and
music from Egypt, and print off pictures and information from the internet with support. They
combine ther studies of history with geography by using a pictoria map of Egypt. 1n adisplay about
the work of UNICEF, pupils know that village children in India often have to work instead of going
to school, and that they may have no water in their village.

149. Fourteen to Sixteen year olds learn about the world of the Aztecs, and combine their studies
with geography to build on their previous experiences of map reading. They consider important
issues of citizenship, and take part in a gponsored silence to raise money for UNICEF, They are
aware that children in placeslike India have different lifestyles and religions, and that children often
work instead of going to school.
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150. Teaching and learning are satisfactory overall. At Key Stages 1 and 2, only three lessons
were observed, and none at Key Stage 3. Of the three lessons observed, two were of satisfactory
sandard and one was good. 1n more successful lessons, teachers challenge pupils to examine
closdy what they see, and plan thoughtfully for pupils with profound and multiple learning difficulties
and autism, so that tasks and experiences engage and challenge them.  Another festure of good
teaching is a rich language environment, in which the teacher sets out to extend pupils understanding
but a the same time presents key vocabulary effectively, encouraging pupils to use the correct terms
when talking about atopic. Evauation of lessons and assessment of pupils progress within a
module of work are inconsistent, and often do not say how pupils reacted to experiences and what
they know, understand and can do.

151. There are many planned opportunities to extend language and literacy in history, and to use
opportunities to gpply mathematics. Where viable, links are made with art, music, persona and
socia education, modern foreign languages, drama and dance. Thereis good use of information and
communication technology, especidly in the practice of recording by digitd camera. The library has
good quality book resources to support each module, but the use of the internet to research topics
can amount to time wasted because materid is difficult to locate, or ismainly in text thet pupils
cannot read. Pupils are usually patient, but time would be better spent using programmes thet relate
gpecificaly to each topic. Although spiritua experiences do occur, these are not planned. The
subject makes a good contribution to pupils moral, socid and cultura devel opment.

152. Evauation of each moduleis planned for on the planning sheets. However, teachers need to
agree formally how modules are to be adapted and to share good practice. Assessment of pupils
gains and experiences is not yet well recorded, although there are examples of good practice. The
co-ordinator has given good leadership but the role of monitoring has yet to be developed fully.

INFORMATION AND COMMUNICATION TECHNOLOGY

153. Standards of achievement are satisfactory across the school. Although no discrete lessons
were observed in Key Stage 2, evidence from other lessons where information technology was seen
in use, teachers planning, discusson with staff and pupils recordsindicate that pupils achievements
inthiskey stage are satisfactory dso. Since the last ingpection there has been satisfactory
improvement in this subject.

154. By thetimethey are seven, higher attaining pupils can use the roller ball and paint program to
make apicture. They change colours and make connections between operating a switch and the
picture on the screen. Pupils dso improve their mouse and cursor control through English work.
Lower attaining pupils make ten marks on the screen, using aroller ball, and use a button switch to
generate sound and to experience the relationship between cause and effect. By 11, higher ataining
pupils can click and drag, using the mouse. They use a software program to access their reading
book in English, and carry out asmple internet search with support. They record their work in
science and geography, using adigita camera. Lower ataining pupils and pupils with complex
difficulties use switches to change the computer screen and consolidate their understanding of cause
and effect.
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155. By 14, higher ataining pupils make popcorn in amicrowave and are able to use the
photocopier to copy work they have completed. They make pictures using a paint program on the
computer. They learn that switches make afan work, and use switches to work disco lights. They
complete aworksheet showing how traffic lightswork. A pupil with autism has a good knowledge
of the computer keyboard, and types severd letters whilst looking at the piece to be copied. A
second group works much more dowly, typing letter by letter, but is aso successful in the activity.
Lower ataining pupils watch popcorn being made in the microwave and press the button on the
photocopier to produce acopy. They use the roller ball to make a picture with the computer and
operate a switch to make afan work so that they can experience cause and effect. They fed the
vibrations through the loudspeaker as the volume of sound isincreased.

156. By 16, higher ataining pupils are able to switch on the computer, load a game from aCD-

ROM, gart the program, and follow through to play the game. Lower attaining pupils and pupils
with complex difficulties are able, with support, to load a cassette into a video recorder They can
operate the two remote controls to view a program and then stop the cassette and switch off the

tlevison.

157. The qudity of teaching and learning in information and communication technology lessonsis
satisfactory, with some good featuresin some lessons. Of the six lessons observed, three were
satisfactory and three were good. No teaching was unsatisfactory. Learning support assstants are
briefed well by teachers and work satisfactorily with pupils, particularly on a one-to-one or small
group basis. Careistaken to ensure that pupils additiona specid educationa needs are met. For
example, switches are used wdl to enable pupils with complex learning difficulties to establish a
relationship between cause and effect.

158. Inthe best lessons, there are very high expectations that pupils will succeed, and challengeis
provided through awide range of exciting activities. For example, in one Key Stage 3 lesson, pupils
were enabled to use a smple switch to edit the sound from a video clip which wasto be used as
background in a future production to be put on for the school. The teachers generaly good subject
knowledge and careful planning has avery positive effect on the qudity of learning in the classroom.
Because they are able to complete their tasks, pupils enjoy the lessons, and show high levels of
moativation. The sound teaching strategies ensure that pupils develop the necessary skillsto move
forward. Pupils often work in pairs or smal groups, which encourages their persond devel opment.

159. Information and communication technology is used suitably to support other curriculum aress.
The mogt frequent uses of information and communication technology are in English and
mathematics. Interactive published schemes are being used to good effect in both subjects to
increase pupils understanding and consolidate skills. In mathematics, information and
communications technology also provides staff with full details of any areaof difficulty for each pupil.
The schoal is beginning to make very good use of equipment such asadigita camera, to record
good work in al subjects, aswell as highlights of visits, to be used asrecdl triggers. Some older
pupils are encouraged to use this equipment independently and to make connections between their
use of it and the photographs produced.

160. Information and communications technology iswell coordinated by the subject leadership
team. The curriculum is broad and balanced for al pupils. Priorities for development are clear and
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there has been steady and satisfactory improvement in the subject since the last ingpection.

Teachers, support staff and the technician are very well used and dl adults are supported by relevant
training, so that they fed comfortable with the technology. Access to the internet is available, but
there is not yet much evidence of itsuse. Since the last ingpection, there has been a significant
upgrading of the resources for information and communications technology, which has improved the
opportunities available and the progress made by the pupils.

MODERN FOREIGN LANGUAGES

161. Sincethe last ingpection the school has introduced a study of French, Cornish and German to
pupilsa Key Stage 3. At Key Stage 4, pupils are disapplied from learning amodern foreign
language, to make it possible for them to follow awork-rdated curriculum. During the ingpection
week there were no lessons timetabled, and no detailed records of pupils progress. It isnot
possible to make valid judgements on standards of achievement, or of teaching and learning in
modern foreign languages.

162. The curriculum provided is satisfactory. The well planned range of learning experiences
makes a very strong contribution to developing pupils cultura awareness, asit includesthe
provision of culture days which are for al pupils. Students over 16 continue to have an eement of
modern foreign language within their studies of the wider world. They are able to obtain nationaly
recognised accreditation for this.

163. Leadership of the subject isgood. The co-ordinator’ s log shows that arange of activities has
been carried out to improve provision, support staff and promote incluson. The policy gives very
good guidance for non-specidist saff, and a resources audit has been carried out, to find out how
well these are used. Thereis some informd tracking of pupils progress, though thisis not easy as
there are no forma records showing achievementsin the subject. Although monitoring of direct
teaching has yet to begin, the co-ordinator has been trained for thistask. There has been good
improvement since the last ingpection.

MUSIC

164. Atthetime of the last ingpection not enough time was dlocated to music, there was no
scheme of work, and music resources were limited. There have been a number of improvements
which are helping to raise standards, and enable the subject to make a more sgnificant contribution
to the work of the schoal, particularly at Key Stages 3 and 4. The school now has a draft subject
policy in place, and resources have been improved in line with the enhanced curriculum and to
ensure that they match the needs of the pupils. Music has a higher profile in the school. For
example, there has been a performance of ‘ The Lion King', and rehearsds for the Millennium
Prayer in December 2000. Since Easter 2000 there has been joint co-ordination of the subject and
non-teaching time made available for monitoring music. Because one co-ordinator has been absent
from school the remaining co-ordinator has
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concentrated upon providing other staff with advice on lessons and the use of appropriate resources,
S0 very little monitoring has occurred. The exigting resources are of good quality. Thereisagood
range of insruments, including a gathering drum, sets of tuned hand-bells, table top chime bars,
woodblocks, electric keyboards and a supportive range of videos, CDs and tapes. All these
contribute to building the pupils knowledge and understanding of musical forms.

165. Standards of achievement are satisfactory. Pupils have arange of musical experiences. In
addition to their snging in assemblies and concerts they are introduced to new types of music
awareness. They learn about melody and rhythm through arange of activities and develop
confidence through singing and playing insruments.

166. Teaching and learning are satisfactory overdl. Threelessons were observed during the
ingpection, at Key Stages 1 and 2. One lesson was judged to be very good, one good and one
satisfactory. The lesson that was judged very good involved two Curnow School pupilsjoining a
lesson at amaingtream primary school as part of thelr integration programme. The pupilsjoined in
with the warm-up songs and one was sdected to join agame with musica ingruments. One was
dlocated atriangle and was able to name it and responded well to indructions. The higher attaining
pupil was atentive and enjoyed the musica games. Both pupils gained much from the lesson and
were well accepted both by the class teacher and by the other pupils. 1n the lesson that was judged
to be good the class were Snging songs such as ‘Its Raining Again’, ‘My Land is Your Land’ and
‘Jack Hammer John’, and some of the pupils were playing instruments. There was a good choice of
musical resourcesto interest the pupils. Instruments like chimes were passed around the room and
pupils given an opportunity to play and handle them. The pupils were learning about rhythm and
beat and showed some understanding of the sounds made by wide range of insruments. They were
aso ale to move in time with the music and developed their listening and singing ills. In the third
lesson pupils were developing their sense of awareness and gppreciation of the different styles of
music, aswell as snging songs like ‘ Zippedy Ziss, Show me where your Tummy is. During the
lesson each pupil was given an indrument to explore, and to find different ways of playing the
indruments, such as blowing, plucking and beating. They were learning to play aong with the musc,
ether soft or loud, and practised starting and stopping together. On this occasion not dl the pupils
were fully involved and there were a number of disruptions which detracted from the flow of the
lesson. Some of the support staff made va uable contributions to the lessons and this helps some of
the pupils to obtain the help and encouragement they need to make progress.

167. Thereisno overall assessment policy in music, though some teachers do keep individua
records using the Equals scheme. Teachers are gaining greater confidence in the use of ingruments
but not dl staff have a good enough working knowledge to ensure that pupils with more complex
needs have full access to the music curriculum. Relaionships are good, and teachers and pupils
enjoy making music together.
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PHYS CAL EDUCATION

168. Standards of achievement in physical education are very good, and thisis an improvement
since the last ingpection, when standards were satisfactory. The qudlity of teaching and learning
have aso improved and are now very good overdl, with some excellent teaching of pupilsin Key
Stage 2. Pupils enjoy the wide variety of activities and they benefit greetly from the dedication of the
teachers and support assstants. Music and dance play alarge part in the programme of study and
there is dso awide range of other activities which take place away from the school. Theseinclude
svimming, horse riding and ten-pin bowling. All pupils enjoy their lessons and the success they
achieve,

169. Theoverdl qudity of teaching and learning throughout the school isvery good. This ensures
that all pupilsin al lessons make very good progress. Six lessons were seen; one was good, three
were very good and two were excdlent. Lesson planning is of high quaity and takes account of the
wide range of specid needs amongst the pupils. Lessons are dso planned to challenge pupils
physicaly. Teachers have high expectations of the pupils, and the pupils rise very successtully to
those expectations.

170. By the age of seven, pupilstake part in team games, which are extremely well organised by
the teecher. The excdlent teaching ensuresthat dl pupils are highly mativated and work very hard
during the whole of the lesson. Counting out doud is a very important part of many lessons, and the
pupils enjoy this. It helpsto develop their counting skills and genera confidence. The teacher
directs the learning support assstants very well asthey work with the pupils, he cdls the movesto
the adults as the whole group dance together. The teacher’ s energy and enthusiasm isinfectious,
and dl pupils catch his excitement as they chase each other around the hdl, during a *through the
bridge game. Achievement by al pupils a this sage is very good.

171. Learning support assstant work very closdy with individua pupils or pairs of pupils to ensure
that adl are able to take afull part in the activities. They hold hands with the pupils and accompany
them as they run around and seek space to avoid being tagged. The pupils are highly motivated and
work very hard during the lesson. Achievements of pupils are very good. They are out of breath
when they have finished. Pupilslearn the importance of warm up exercises at the beginning of a
lesson and of the need to warm down to finish asession.

172. By the age of 11years, pupils have learned many new skills. In one lesson observed the
pupils entered the hall in file and in absolute slence. The skills of the teacher were obvious, as she
had established a very clear and precise routine for the lesson. The pupils response was excellent.
They were extremely proud and pleased to be able to present such a sophisticated sequence of
activities. The teaching was inspiring as she led the ‘ Fairy Dance’, collecting her ‘fairy’ accomplices
and dancing gracefully around the hall. A “‘magic’ touch from the teacher was asgnd for a pupil to
join the dance, until al the pupils and assstants were dancing around the hall.
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173. Theteacher was dso very skilled in directing the pupils and assistants. She spoke beautifully
to each in turn, inviting him or her to gand in aline. She then asked each person, in turn, the name
of the person that he or shewasfollowing. In thisway the teacher was congtantly reinforcing and
deveoping language sKills of the pupils. Achievements of pupils during this lesson were excellent.

174. By the age of 13 years, pupils develop a smple gymnadtic routine for demongtration to the
rest of the group. In asuccessful lesson, the teacher and learning support assstants worked very
well as ateam to make sure that al pupilstook afull part in the lesson. The teacher split the class
into three groups, each of different attainment levels. This put the pupils with profound and multiple
learning difficulties dl into the same group. Here they were well taught by staff, who made suitable
demands upon them to ensure that al were working hard. The very good planning and organisation
of the lesson ensured that al pupils learned new skills, such as catching and throwing aball.

175. By the age of 16 years, pupils perform asmple routine dong alow bench. Theteacher is
very skilled a organising the group and motivating the pupils. In one lesson, the teacher poke very
positively to the pupils and showed high expectations of them. Pupils made good use of the
gpparatus, the benches, the low section of the box, plastic hoops, and mats. At the end of the
lesson dl pupils were proud to display the routine they had developed during the lesson. These
varied in complexity according to the ability of the pupils. Pupils were so positive about their work
that they applauded spontaneoudy as others completed their routines.

176. The management of the subject isvery good. Thereis an informative policy, and very
comprehensve documents to present the curriculum for the primary part of the school and a
separate document for the secondary part of the school. These documents have been produced by
carefully consdering the National Curriculum guideines and the needs of the pupils.

177. The school hasasmadl hdl for indoor games. Thisaso doubles asadining hdl and a
thoroughfare for al people when passing to and from the primary end of the school. Despite the
amdl nature of the hal and the complexity of its use, the hdl is very well used for physical education.
The school makes very efficient use of neighbouring establishments. There is weekly use of the
neighbouring mainstream primary school. Their playing fields are very convenient, and are a bonus
for the pupils a Curnow School. The school aso makes very good use of the leisure centre in the
town. Pupils use these facilities for ten-pin bowling, swimming and outdoor pursuits. Thereisa
group of pupils who have successtully followed the Duke of Edinburgh’s award course and gained
medals a a Bronze, Slver and Gold Levels.

178. There are sufficient saff to enable physical education to be taught very successful in dl year
groups. There are dso skilled and well qudified members of saff leading the subject in the schoal.
There are sufficient resources. The school makes very good use of its own hydrotherapy pool and
of the local swvimming pool. Many pupils are awarded certificates and
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badges for their achievementsin swvimming. Physica education in the schoal is a strength, and there
are many pupils who are ddlighted by the achievements they have made whilst there. The very high
expectations of the staff are reflected in the performance of the pupils, which is high, when account is
taken of ther learning and physcd difficulties.

RELIGIOUS EDUCATION

179. Standards of achievement in religious education are satisfactory. Pupils develop a sound
awareness of Chrigtianity and of other religions. At Key Stage 1, pupils study modules of
Chridtianity and Hinduism and explore sx core themesincluding ‘Meand Us'. At Key Stages 2, 3
and 4 they are introduced to a series of modules about Sikhism, Judaism, Chrigtianity, Hinduism,
Idam and Buddhism. The scheme of work is based upon thelocal Agreed Syllabus and lesson
plans are closdy linked to the syllabus. Since the last ingpection the school has improved the range
of artefacts to support work in lessons. These improvements help to promote learning.

180. Taking account of evidence from pupils work and lessons seen, teaching and learning are
satisfactory overall. During the ingpection, six lessons were seen; three were satisfactory, two were
good, and one was very good. Pupilsat Key Stage 1 were learning about the story of Noah, and
were supported by a good range of artefacts; pupils were congtructing their own Arks and had
some animas to enter the Ark, making it possible for them to act out the story. Effective use was
made of BBC sound effects music to set the scene. The higher attaining pupils were able to identify
the range of animds, including giraffes and e ephants, and were able to recognise the colours of the
rainbow. At Key Stage 2, the pupils were learning about the Creation and the teacher used a
powerful light to represent day; contrasting darkness made a strong impression on the pupils. Pupils
have devel oped booklets about ‘My Work in Religion’. In the other lesson the teacher was using a
Big Book ‘My Jewish Faith' and reviewing Rosh Hashanah, the Jewish New Y ear, and the Jewish
Fegtival Purim. There were good opportunities for gpeaking and listening as the pupils learned about
Haman and responded to his name as they shook their ‘graggers . At Key Stage 3, one group
reviewed arecent vidt to aloca church. The higher attaining pupils were able to name some of the
features of the church, for example the pew and pulpit, and one of the support staff provided some
organ music for the classto hear. This helped to set the scene. Other pupils a this stage were
learning about ‘ The Good Samaritan’ and asking questions about ‘What is a Good Neighbour?
The lesson was well planned but it did not successfully engage some of the pupils with more
complex needs. The fact that assessment procedures need further development is a Significant
weekness of teaching and learning.

181. Ingenerd, the quality of resources and artefacts available to support the topicsis good.
Teachers strive to make their lessons practical and to arrange vigits to churches and Truro
Cathedrd. The school received the Barnabus Award for Religious Education in 1998, 1999 and
2000 and it has used the money to improve resources. Teachers and classroom assistants have
established good relationships with pupils and these promote good behaviour and attitudes to work
in the mgority of lessons. However, pupils with more complex needs are not consistently involved
in religious education lessons and the school acknowledges this to be a priority for future
development.
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182. There have been some good improvements since the last inspection. Planning has been
updated and resources have been matched to it. Thereisaso a clear understanding of the need to
develop the assessment procedures on the subject.

PERSONAL SOCIAL AND HEALTH EDUCATION

183. Standards of achievement in persond and socia educetion are satisfactory overdl. They are
very good at Key Stage 1, good at Key Stage 4, satisfactory at Key Stage 2, and unsatisfactory at
Key Stage 3. Standards are related to the quality of teaching and learning at each key stage. Thisis
very good at Key Stage 1, good at Key Stage 4, satisfactory at Key Stage 2, and unsatisfactory at
Key Stage 3. All pupils have suitable individua targets for persond and socid development (PSD),
and there is a planned programme of lessons to develop their knowledge and understanding in the
subject. However, where teaching and learning are unsatisfactory, at Key Stage 3, time dlocated
for arcletimeis not planned, and in some other sessons, such as when pupils are having drinks
during the day, planning does not take account of pupils PSD targets. The result isthat learning
opportunities are missed. Staff do not systematically assess and record pupils achievementsin
some of these sessons. At Key Stage 1, where the planning for these sessonsis very good, and
clear 'persond sKills targets are set for individud pupils, standards of achievement are good. All
gaff make good use of incidenta |earning opportunities, during the school day, and this helpsto
promote persond and socid skills.

184. Teaching and learning are very good a Key Stage 1, which promotes high standards. An
excellent lesson was seen a this stage, and pupils records suggest that teaching and learning are
very good overdl. The qudity of planning and recording is very high at thiskey stage. For example,
during drinks sessions, dl pupils have individua targets to work on, and detailed records are kept of
the progress pupils make in acquiring persond hygiene kills. Individua needs are catered for very
well, by building in a stretching session, for example. Speeking and listening, and co-operative play,
are encouraged by the gaff. By age 7, higher attaining pupils know the names of familiar adults and
children, and severd feed and change with minima support. They play together at break times and
are confident in communicating with each other and with adults. Pupils with profound and multiple
learning difficulties (PMLD) are taught with sensitivity and understanding and they successfully
achievethe ‘sdf help skills targets that are regularly set for them. They are able to expresslikes
and didikes through facia gestures and vocalising. They clearly enjoy the company of others.

185. At Key Stage 2, teaching and learning are satisfactory overal. Three lessons were seen, and
teaching and learning were satisfactory in each. During drinks sessons, communication is
encouraged, aswell as socidly appropriate behaviour. However, not every session has clear
planning, which isaweekness. During circletime, pupils socid skills are developed when they are
encouraged to learn to recognise human emotions from peopl€ s voices and facid expressons.
Higher ataining pupils are able to identify colours that represent human emotions of sadness, anger
and happiness, and they ‘modd’ those emotions with facid gesture. PMLD pupils can eye point to
appropriate colours that represent particular emotions. By age 11 pupils have grown in confidence
and sdf esteem. The become aware of their own strengths and weaknesses through the end-of-day
sessions when they are encouraged to reflect on how well they have done, and when good work is
celebrated.
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186. At Key Stage 3, teaching and learning are unsatisfactory. Altogether, seven lessons were
seen; one was good, two were satisfactory, and four were unsatisfactory. Unsatisfactory teaching
and learning are associated mainly with the lack of planning for taught PSHE sessions a bresk times
and at the end of the school day. These sessonstend to be familiar rituals. Unfortunately, many
opportunities for pupils to make progress in their persona and socid skills are not taken during these
sessons. Lesson plans do not identify individual PSD targets, or assess progress againgt these, so
learning opportunities are missed. The good progress in communication made by PMLD pupils,
through feeding plans at lunch times, is not effectively built on in these sessons. Also, in lessons
where pupils were to develop knowledge and understanding, for example about recycling materids,
there were weaknesses in planning and preparation, and this had the effect that pupils were not
engaged as well asthey should have been. Thisled to some becoming bored and restless.

187. At Key Stage 4, teaching and learning are good. Two |essons were seen; one was very
good, the other satisfactory. By age 16 the planning for independence, which is centrd to the
programme of persona, socia and hedth education, is having a postive impact on dl pupils. Higher
attaining pupilstake part in ‘work skills week; tidying up, helping with the baking, and enjoying the
independence they are ableto exercise. A particular strength of teaching and learning a Key Stage
4 isthe involvement of mentors, who are supporting certain pupils in improving their learning, or
‘doing better’ asit isknown in the school. Thisisafairly recent project which has originated from
the schoal’ sinvolvement in the Success Zone. Early indications are that pupils are better motivated,
and they are certainly developing a heightened awareness of how they can improve. By age 16, all
pupils have gained the OCR certificate in ‘Life and Living Skills at introductory grades.

188. At dl key stages, support staff are invauable for the part they play the planned lessons, often
taking on the full teaching respongbility for particular pupils. All saff ensure that lessonsarerichin
communication & dl levels of ghility.

189. The co-ordinator has worked hard to set up avery broad curriculum for the subject and is
clear about the way she wishes to see the subject develop. Asyet, her monitoring and eval uation
has not ensured consistently good planning of lessons across the key stages. There has not been
enough improvement since the last ingpection. Many of the targets set from that report have yet to
be achieved, though the department file shows good progress in planning againg the targets.
Improved lesson planning for the subject isthe key to railsing standards further.

POST 16

190. Sincethe school was last ingpected, provision has been made more inclusive by cresting one
classwith amixture of sudents with severe learning difficulties, and those with profound and multiple
learning difficulties (PMLD). Previoudy these two groups were taught separately, and those with
PMLD did not have a curriculum that was different from that of younger pupils. The intended
curriculum is now very broad, balanced, and well suited to students gpproaching the trangtion from
school to adult life. For example, there are opportunities for al students to sample, through link
courses, the sort of provison they may move on to when they leave school. Thereisadso awel
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planned programme of careers education, including experience of work for al. Good links with
other agencies help to
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prepare students well for leaving school. Good assessment and detailed recording ensures that al
agpects of the curriculum lead to nationdly recognised accreditation, for students of dl abilities.
However, teaching and learning are better for pupils with severe learning difficulties than they are for
pupils with PMLD, because activities and resources are not dways suitable for those with PMLD.
Asaresult, sandards of achievement, in some aress, reflect these differences. Nonetheless,
gtandards of achievement are satisfactory overall.

191. Inthekey skill of communication, dl students achieve well. Teaching and learning are good;
two lessons were seen, and teaching was very good in one and good in the other. All students are
st clear targets, and these are reviewed each haf term. Students make good progress againgt these
targets. They are keen to do better, and staff involve them well in assessing how well they have
done, and what they could do to improve on their performance. Good teaching encourages students
to speak in phrases or sentences, and to enunciate words clearly. Questioning is pitched a a
suitable leve, enabling students to show their understanding of what they have heard. Staff sign, to
help students understand what is said, and students who do not communicate verbaly respond by
amiling, vocalising or making eye contact with adults. Speeking and ligening are encouraged well in
other areas of the curriculum. By thetime they are 19, higher attaining students take part in
discussionsin asmdl group. One was seen to volunteer to answer the telephone, which he did with
confidence, subsequently passing on a clear, short message to a member of staff. Higher ataining
students make good progress by using more complex sentences in discussion, and become more
willing to expand their answers to questions.

192. Staff make good use of sensory stimulation to encourage the communication of students with
PMLD. When adults are reading stories doud, others use avariety of resources to bring the story
to life. For example, when the story included a bus arriving a school, a horn was sounded, and
water was gently sprayed on to sudents facesto illustrate a cup of teabeing spilled. These stimuli
successfully evoke responses from students with PMLD; as actions are repested, some students
begin to anticipate them. Occasonaly, opportunities to reinforce the communication skills of PMLD
sudents in other areas of the curriculum are missed. For example, lesson plans other than those for
English do not dways show communication targets, so athough students experience other areas of
the curriculum they do not have an opportunity to demondrate their learning in wider contexts.

193. Standards of achievement in literacy are satisfactory. Staff make suitable use of information
technology to develop students' understanding of the written word, and to enable students to
record. Higher attaining students use their knowledge of |etter and word sounds to help them read
words they do not immediately recognise. They write, using aneet print and spell correctly words
with five or six letters. Teachers select books that apped to students. For example, the group was
reading ‘ Charlie and the Chocolate Factory’, which is the school production planned for next term.
Students enjoy books read aoud, and understand smple worksheets that are constructed with
symbols and text. When writing by using acomputer, higher attainers correctly use the Caps Lock
key and the space bar; they aso successfully save and print their work.
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194. Standards of achievement in numeracy are satisfactory. By thetimethey are 19, higher
attaining students have sufficient understanding and competence in using money to make purchases,
they know basic shapes and units of measurement, and can record their work. Lower attaining
students count by rote and match numbers up to five. Students make steady progress towards the
targets set for them, and lessons give opportunities to work on these, as well as to introduce other
aspects. In the single lesson seen, teaching and learning were satisfactory. Students tasted fruits,
indicating which they liked best, and setting out their class findings in the form of abar chart. The
tagting of fruits was well selected as an activity, asit gppealed to most sudents. All students were
involved in making a choice of their favourite because those who could not do this verbdly were
offered switches, which activated a recorded message. The lesson plan showed individua targets as
well as generd ones, and the teacher made sure that students had opportunities to work on them.
For example, one student who was working on counting numbers to ten was given the opportunity
to count how many students liked each fruit. The recording task was suitable for higher ataining
pupils, asit involved making apictorid graph by cutting and pasting pictures of fruitsonto a
prepared chart. However, this was not a suitable activity for students with PMLD, who were only
occasondly involved in the process of gticking, with the assistance of support staff.

195. Inpersona, socia and health education, standards of achievement are good. Students
achieve most of the targets set for them. They improve their independence skills and their ability to
work with others. They dso show increasing responsibility, and higher attainers occasonaly show
initistive. Teaching and learning were good in the Single lesson seen. Here, sudents were preparing
food, either as part of their Shack Basket enterprise, or involved as members of a group preparing
fruit salad. In the enterprise activity, students take orders from staff for lunchtime snacks, then
prepare these. Teaching carefully emphasised hygienic and safe practice, and students followed the
guidance wdll. They were given good opportunities to practise numeracy kills, by counting the
number of sandwiches with a particular filling, and then recording them. Students with PMLD,
involved in preparing the fruit salad, were given opportunities to taste and fedl ingredients. Students
were given choices, such as selecting one of two cartons to open. At the end of the session, severa
students took responghility for washing up and clearing avay. Through similar enterprises, such as
car washing, students have improved their ability to plan tasks, work with others, and identify how
they can do better. Severa show increased self-confidence, by initiating conversation more
frequently, for example. Students benefit from the wider socid contact they experience during their
links with colleges or day centres, and they mix with younger pupilsin clubs a school, and on
resdentid visits away from school. They socidise with adults when they visit places of work or
undertake work experience, and with the generd public when they vist leisure complexes and other
placesin the locd community.

196. Standards of achievement in physical education are particularly good. Students achieve a
good range of awards, from swimming certificates to medals in the specid Olympics. A particular
strength of teaching is the wide range of learning opportunities provided for the sudents. For the
physicaly fit, thereis an opportunity to tackle the demanding physica challenges of the Duke of
Edinburgh Award, and one student has recently achieved the Gold Award. Students dso sample a
vaiety of leisure activities available in the locad community. In the single lesson seen, where sudents
were learning to play Unihoc, teaching and learning were very good. Students readily took
respongibility for moving furniture out of the way a the sart, then entered enthusiasticdlly into the
warm-up exercises. Careful demongtration by the teacher was copied faithfully by the students, who
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tried very hard to do their best. The more physicaly able students were chalenged well, and rose to
these high expectations. They progressed well from controlling abal, to the more difficult skill of
controlling apuck. The teacher and support staff gave well judged support, giving good guidance,
time and encouragement to enable students to master techniques, but aso supporting them <o thet all
achieved success by scoring goas. All sudents were energeticdly involved, and al showed an
increase in sKkills during the course of the lesson.  Success was identified well, and celebrated, in the
review & the end of the lesson.

197. In other areas of the broad curriculum, standards are satisfactory overal. In some aress,
higher attaining students achieve better than those with PMLD, because the latter are not set suitable
tasks, and are not engaged or stimulated well for parts of lessons. Thiswas the casein two
unsatisfactory lessons seen. For example, in a discussion about people who inspire us, students with
PMLD were not included as well as they had been in other sessions, for example through
opportunities to press switches to activate Y es and No responses. Similarly, in alesson which
focused on the smilarities and differences between the United Kingdom and the USA, students with
PMLD were given too few sensory experiences to enable them to develop awide understanding of
the topic. However, they did have opportunities to sample American food, such as hot dogs.
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