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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Fazakerley High School is a smdler than average comprehensive school of 735 pupils (375 girls, 360
boys) aged 11 to 18. The sixth form is small with only 63 students. The school is situated in a suburb of
Liverpool. A high proportion of pupils come from backgrounds with severe socid and economic
difficulties. The overal attainment of pupils upon entry to the school, at age 11, is well below average.
The school has identified about 180 pupils as having specia educationa needs which is above the
national average. Fifteen pupils have statements of educationa need, which is broadly in line with the
national figures. There are very few pupils with English as an additiona language. Over haf of the
pupils are entitled to free school meals, which iswell above the nationa average.

HOW GOOD THE SCHOOL IS

Fazakerley is an improving school in challenging circumstances. Standards of teaching are good overall

and pupils attitudes to work are mostly positive. The headteacher and senior management provide a
clear direction for the school. Staff work well together and creste a helpful and caring environment for

pupils to learn and develop. Pupils make steady progress and respond well to challenge where work is
demanding and expectations are high. However, attainment by the time they leave school is still well

below average although standards in lessons are generaly comparable to those of smilar schools. The

school provides satisfactory vaue for money.

What the school does well
- Maintaining standards in textiles, business studies and religious education.
Progress achieved by pupilsin GNVQ and vocational courses.
Effective leadership provided by the headteacher, deputy headteacher and senior management
team.
Quadlity of teaching is good in many subjects and helps pupils to learn well.
The care and support for pupils through year and form tutors.
Personal and socid development of pupils and effective careers education.
The quality of support and provision for pupils in the Student Support Centre and for those pupils
who are gifted or talented.

What could be improved
- Thelevels of attainment in GCSE examinations for the grades A* to C.

The genera level of attainment of boys but particularly those of higher ability.
Levels of attendance and punctuality.
Attainment and teaching in science.
Standards of literacy throughout the schoal.
The use of information and communication technology in the curriculum.
The poor quality of the environment and resourcesin the library.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made steady progress in addressing some of the key issues from the last inspection in
1998. The congraints of a lack of stability and continuity in staffing serioudy affect progress and
standards in some subjects. However, the overal qudity of teaching has improved — it is often good
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with occasions of excellence. Higher expectations are providing more appropriate challenges for pupils
in the best lessons. The improvements in teaching are the direct result of more effective monitoring
and support of classroom work. Documentation and curriculum planning are better and help give more
coherence to the work of departments. Subject co-ordinators are generally more effective and are
involved through development groups with whole-school issues. A greater involvement with decision
making is aso reflected in the work of the governors on curriculum matters such as literacy and the
alocation of funding for initiatives as part of the Education Action Zone. Considerable and successful
efforts have been made to improve the attractiveness and security of the site which continues to have
magor shortcomings, many of which will be rectified by the significant rebuilding programme, beginning
shortly.

Attainment in mathematics has improved; al groups of pupils are making reasonable progress across
Key Stage 3 and achievement is more closely monitored. Standards of behaviour have also improved
snce the last ingpection. There is less disruption in lessons and pupils behaviour around the school is
better and more orderly. Despite these improvements it is still a challenging and volatile environment in
which to teach and learn. The Student Support Centre is having a positive impact in dealing with
disruptive behaviour and re-integrating pupils back into classes. Some issues, however, reman
unresolved. Attainment in science continues to be unsatisfactory, being the direct consequence of
staffing difficulties. The school continues to monitor absence but attendance is still a serious problem
asis punctuality for a significant minority of pupils. Computer resources have been increased recently
but information and communication technology is insufficiently integrated into the work of the school.
Some whole-school policies have not been consistently implemented or sufficiently developed, for
example, in literacy and numeracy. Resources for learning in the library and the text and materia
provision in some subjects are unsatisfactory. The school does not comply with the requirement for a
daily act of collective worship.

The reputation of the school in the loca community is improving but links with parents are sill not as

strong as the school would like. The commitment to raising standards is bolstered by the improvements
in staff morale.

STANDARDS

The table shows the standards achieved by 16 and 18 year olds based on average point scores in
GCSE and A-level/AS-level examinations.

compared with Key
Performancein: all schools :c rr?c':;rs wel shoveaverage A
1998 1999 2000 2000 above average B
average C
GCSE examinations E E E* D below average D
well below average E

A-levelgAS-levels E* E E*

In 2000, the school's Key Stage 3 test results were well below the national average but above those
for similar schools. In English, mathematics and science, standards of attainment were well below the
nationa average for all schools. These results are in part a reflection of the pupils low standards of
achievement on entry. However, in comparison with similar schools, attainment was above average
for mathematics and science, and in line for English. The level of attainment of boys was significantly
lower than that of girls. The trend in the school's test results has been declining in recent years. The
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results for the tests in 2000 show an improvement in standards in science but a steep fal in attainment
in English.

In 2000 GCSE results for pupils gaining five or more A* to C grades (17 per cent) were significantly
below the nationa average and are in the lowest five per cent nationally. The proportion of pupils
gaining five or more grades in the full range was well below the nationa average for al schools and
below that for smilar schools. The attainment on entry of this cohort of pupils was very low. The
trend in improvement in the school’ s examination resultsis broadly in line with the nationa pattern.

National post-16 comparators for students A level points scores show significantly below average
attainment for those taking both fewer than, and more than, two A-level subjects. GNVQ scores,
though, have been above the national average.

Overdl examination results were ill well below national expectations but there were good
performances in art a8 GCSE and business studies at A-level and GNVQ. The school set overly
ambitious targets for its GCSE performance in 2000. The target for 2001 of 38 per cent for A* to C
gradesis again very chalenging and may need revision.

Generaly standards seen in lessons are higher than national test or examination results. Improvements
in the quality of teaching are having a postive effect on standards. Standards of attainment are in line
with national expectations in art, textiles and physical education but are below expectations for most of
the remaining subjects. Attainment in English at Key Stage 3 is well below average; literacy skills are
low on entry. Pupils can read accurately but understanding the implications of what is read is difficult
for many. The qudity of pupils writing is undermined by frequent errors in punctuation and
expression. The standard of numeracy skillsis aso weak

Progress is generdly satisfactory given the low levels of pupils prior attainment. Achievement is good
in English, art and design and technology, and very good in religious education. In some lessons there is
insufficient chalenge for higher attaining pupils, particularly boys. In most subjects, boys are under-
achieving relative to girls. Pupils are aso under-achieving in science.

Attainment in sixth form lessons shows students now attaining standards expected for those coursesin
most subjects. Achievement is particularly good in textiles, business studies and GNVQ courses. Given
the relaively low attainment on entry to the sixth form, progress is predominately satisfactory and
sometimes good.

PUPILS ATTITUDES AND VALUES

Aspect Comment
Attitudes to the school Satisfactory. A gradua improvement as pupils mature; good attitudes in
the sixth form.

Behaviour, in and out of Satisfactory. Behaviour in the classroom is good when pupils' interest is
classrooms caught.

Personal development and | Satisfactory. Relationships are mostly positive and supportive. Pupils,
relaionships particularly younger ones, can be inconsiderate of others.

Attendance Very poor. Attendance is persistently well below the national average.
There has been no significant improvement in recent years.
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Many pupils show enthusiasm for their work. The mgority of pupils are well behaved but in some
lessons there is an unacceptable level of disruption. The orderly movement around the school is
undermined by the boisterous behaviour of a significant minority of pupils, mostly boys. The number of
pupils taking part in extra- curricular activities is below average. There are limited opportunities for
pupils to take on persond responsibility or show initiative.

TEACHING AND LEARNING

Teaching of pupils: aged 11-14 years aged 14-16 years aged over 16 years
L essons seen overall satisfactory good good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The overdl quality of teaching is good. In 93 per cent of lessons seen teaching was satisfactory or
better. Teaching was very good or better in 20 per cent of lessons. There are examples of excellent
teaching in English, textiles, modern foreign languages and religious education. Only seven per cent of
the teaching seen was of unsatisfactory quality.

Teaching is very good in textiles and religious education. The variety of learning experiences in these
lessons promotes pupils interest and involvement. Good subject knowledge and the effective
management of pupils are strong features of many other lessons. Standards of teaching are good in
English, design and technology, art, modern foreign languages, personad and socia education and
physica education. In these subjects the effective planning of activities helps to promote pupils
learning. Where teachers have high expectations pupils respond well. Teaching in science is
unsatisfactory. The teaching of literacy and numeracy lacks consistency — it is unsatisfactory in
science, design and technology, history and geography.

Given pupils low leve of prior attainment, their learning and the progress they make are at least sound
in most subjects. Many pupils are reliant on teachers support and direction, and are not sufficiently
adept at learning independently. Progress is good in English, design and technology and physica
education, and very good in religious education. The qudity of learning is unsatisfactory in science.
Overdl, the school meets the needs of its pupils well.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and range of Satisfactory. The curriculum provision meets statutory requirements
the curriculum gpart from religious education in the sixth form.

Provision for pupils with Satisfactory. Pupils with special educational needs are integrated well
specid educational needs | into normal classes. Individua education plans are not gppropriately
standardised to achieve consistency between departments.

Provision for pupils Satisfactory. Moral, socia and cultura development is satisfactory. The
persond, including spiritual, | focus and planning for spiritual development is unsatisfactory.

moral, socid and cultural,
development
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How well the school cares | Good. Effective procedures ensure pupils welfare in the school. Child
for its pupils protection procedures are good. Assessment procedures for recording
and monitoring progress are satisfactory.

The school is aware of the need to maintain strong links with parents, but efforts to do this - though
satisfactory - have had limited success. The response from parents to a variety of initiatives has been
lower than the school would like. The persona and social education course provides relevant and
challenging opportunities for discusson and study. Careers education is good; it is helpful and
informative. The school makes good provision to meet the needs of the most academically able and
talented; activities includes residential visits and Saturday morning ‘master’ classes. The GNVQ
courses add an appropriate vocationa element to the sixth form curriculum. The pastord care
procedures provide a sound overview of pupils persona, socia and academic development

There are weaknesses, however, in the curriculum: insufficient use of information and communication
technology in subjects and inadequate time alocations for drama and music. The tota time alocation
for the curriculum is below recommendations and Key Stage 4 lacks a vocational focus. Curriculum
planning is not addressing the significant gap in the attainment of boys and girls.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good. The headteacher provides effective leadership. He is well
management by the supported by a hard-working deputy headteacher and senior
headteacher and other key | management team. There is now a shared commitment to school
staff objectives by the staff.

How well the governors Satisfactory. Governors have an informed interest in the school’ s work.
fulfil their respongibilities They are taking afuller part in strategic planning. Most statutory
responsibilities are met.

The school’s evaluation of | Satisfactory. The school has appropriately introduced target setting to
its performance improve standards.

The strategic use of Good. Efficient and effective use of resources. Good financial
resources management has brought the budget expenditure under control.

Educationd priorities are appropriately identified through detailed development planning with a clear
focus on objectives for improvement. The school efficiently applies the principle of ‘best value' to its
financia decisions. Governors have a good understanding of the strengths and weaknesses of the
school and have improved monitoring procedures. Statutory responsbilities are not met for the
provison of religious education in the sixth form and of a daly act of collective worship. Most
departments are efficiently managed and are monitoring their work more rigorously. The management
of pastoral work and religious education are particularly effective. The management of science, history
and modern foreign languages have unsatisfactory features. Generaly there is insufficient use of new
technology in departments. There are inadequacies in the provision for staffing, accommodation and
learning resources.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved
the school expects their children to work . the amount of homework being set;
hard; - theschool is badly led and managed;
they feel comfortable about approachingthe | - thelack of information they receive about
school about problems. their child's progress;

the school is not helping their children to
become mature and responsible;

the insufficient range of extra-curricular
activities.

Very few questionnaires — only 34 out of the 735 sent out — were returned and few parents attended
the meeting. The views of parents, from this small sample, were more negative than positive.

The inspection team considered that the homework set was appropriate in most subjects. There is
clear evidence that teaching of the permanent staff is at least satisfactory and that problems
predominantly occur with supply staff. The information parents receive about progress is aso
satisfactory and the school makes every effort to work closely with parents. The team concluded that
the school is led and managed well, and that it makes satisfactory provision for pupils persond
development, but it agrees with parents that the range of extra-curricular activitiesis limited.

Fazakerley High School - 14




PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and pupils' achievements

1

Standards of attainment of pupils at age 11, are well below the national average on entry to the
school. The levels of prior attainment of pupilsin later years have been very low. Standards
of literacy and reading ages are particularly low.

In 2000, the school's Key Stage 3 test results were well below the national average but above
those for similar schools. In English, mathematics and science, standards of attainment were
well below the national average for al schools. These results are in part a reflection of the
pupils low standards of achievement on entry. However, in comparison with similar schools,
atainment was above average for mathematics and science, and in line for English.
Attainment of boys was significantly lower than that of girls. The trend in the school's test
results has been declining in recent years. Results for the tests in 2000 show an improvement
in standards in science but a steep fdl in attainment in English.

In 2000, GCSE results for pupils gaining five or more A* to C grades (17 per cent) were
significantly below the nationa average and are in the lowest five per cent nationaly. The
proportion of pupils gaining five or more grades in the full range was well below the national
average for al schools and below that for similar schools. The trend in improvement in the
school’ s examination results is broadly in line with the national pattern.

National post-16 comparators for students A-level points scores show significantly below
average attainment for those taking both fewer than, and more than, two A-level subjects.
GNVQ scores, though, have been above the national average.

Overdl results were still well below national expectations but there were good performances
in art & GCSE level and business studies a A-level and GNVQ. The school set overly
ambitious targets for its GCSE performance in 2000. The target for 2001 of 38 per cent for A*
to C gradesis again is very chdlenging and may need revision.

Standards seen in lessons are higher than the recent national tests or examination results
would indicate. Improvements in the quality of teaching are having an impact on the quality of
work produced by pupils. These improvements are not, as yet, reflected in results in nationa
tests.

At the end of Year 9, attainment in English is well below average. Pupils generadly listen
attentively and communicate effectively when working in groups, but most lack confidence
when spesking, which is aso reflected in a reluctance to read aloud. When they do so, they
read accurately, but few can interpret the sense in the manner of their reading. The weakest
of the sKills is writing, especidly in the accuracy of written work. The quality of writing of
amost al pupils is significantly reduced by the frequency of errors of sentence construction,
basic punctuation and spelling, including misspelling of common words. Towards the end of
Year 11, the work of many higher attaining pupils shows good progress and improving levels
of confidence, especialy in speaking, listening and reading. They can ddiver ‘reports in an
intelligent and articulate manner. However, the inaccuracy of written work prevents the
majority from demongtrating fully the quality of their knowledge and understanding. At this
stage, most pupils of average and below average attainment continue to lack confidence in
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10.

11

speech, reading and writing, although their standards of work have risen from the very low
levels a which they began. Students in the sixth form are able to explore texts and develop
good understanding. They can make judgements about motives and relationships and
understand the need to support them with evidence. They have sound understanding of how
writers achieve their effects, and attainment generally matches course requirements. The
quality of the writing of some, however, continues to be reduced by the persistence of errors
apparent in earlier years.

Pupils literacy skills are weak. Many subjects are careful to ensure that pupils use and spell
correctly the words needed to show how much they know and understand. Some provide
opportunities for pupils to write at length, and guidance on how to organise their material.
Pupils are too rarely encouraged to read aoud. Except in English, too few subjects train pupils
to recognise important details by skim reading, highlighting or making notes. Pupils have too
few opportunities to work in groups and report their findings to the full class. Often, they are
restricted to providing short answers to questions intended to test their understanding, rather
than to develop it. There are no whole-school strategies to improve the accuracy of written
work.

In mathematics, attainment in lessons is below nationa expectations at both key stages. The
attainment of boys is significantly lower than that of girls. Some higher attaining pupils have
good skills in investigative tasks. They are competent in routine skills in smple trigonometry
and algebraic manipulation. Pupils in middle ability groups are often inaccurate in their number
work. They find difficulty in interpreting information, be it graphical or written. Higher attaining
pupils in Year 11 are working at levels in line with nationa expectations and are solving
competently, for example, smultaneous equations, both graphicaly and agebraicaly. Pupilsin
middle ability groups are wesker in their mathematical knowledge, particularly in work
involving bearings, three-dimensiond tasks and scientific notation. Their data handling skills
and work on angles are strongest. Many pupils in lower ability groups, as well as those with
specia educationa needs, gill have poor number skills and have difficulty in comparing
measurements. However, most pupils make satisfactory progress in the development of their
mathematical understanding, particularly given their low levels of prior attainment. Students
studying A-level mathematics are able to apply caculus skills to solving problems in gpplied
mathematics. They have good recal of earlier work, and are developing their ability to explain
and communicate their mathematical thinking and reasoning.

Pupils numeracy skills are low. The school has no whole-school policy for the development of
numeracy across subjects. However, some subjects attempt to reinforce number ideas in their
lessons. For example, in science, pupils use smple numerica and data handling skillsto help in
their experimental work on Ohm’s Law. In A-level work they can use scaling competently to
draw ray diagrams. There is no systematic provision to help pupils develop the necessary
numerical or graphicd skills. There is well-planned provison for numeracy in religious
education where pupilsin Year 8 learn how to make scale drawings and models of tabernacles
for the Jewish feast of Sukkoth. Year 11 calculate the expected amounts of almsgiving as part
of their study of Iam. They aso consder the symmetry in decoration in Mosgues. Although
in art there is some good practice in enhancing pupils skills, both numerically and graphicaly,
thisis not systematic. Music, foreign modern languages and physica education make a small
contribution to pupils development of numeracy skills.

In science, the levels of attainment in lessons at age 14 and age 16 are below nationd
expectations. Pupilsin Year 8 can handle laboratory equipment carefully and safely, as when
testing nutrients in food. However, they are given too few opportunities to carry out practica
work, so investigative skills are not well developed. For many pupils, lack of understanding of
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13.

14.

15.

16.

key words is a barrier to learning because their ability to describe and explain their work is
restricted; there is no systematic approach to emphasising the meanings of words such as
‘dissolve’ and ‘solution’. Similarly, there is no systematic approach to the development of
pupils numerica <kills. The use of information and communication technology is
unsatisfactory through a lack of computer equipment in the laboratories. Overal, progress and
achievement are unsatisfactory at both key stages. Few sixth form students study science;
physics is the only science course running at present. Attainment is in line with that expected
for the A-level course and they make good progress.

Attainment is in line with national expectations a both key stages in physical education. In
Year 7, boys show confidence in swimming; a great mgority are able to swim competently.
Good attention is paid both to non-swimmers and weak swimmers. Boys show satisfactory
racket skillsin badminton, and dribbling and passing skills in basketball. In gymnastics, girls can
perform a variety of basic movements with both style and control. At Key Stage 4, in games
Stuations, boys and girls show developing mastery of skillsin basketbdl, volleybal and hockey.
Pupils with specia educationa needs perform well in terms of their previous attainment. At
both key stages, pupils make satisfactory progress.

In art, attainment in lessons is in line with nationa expectations at Key Stage 3, but below
average at Key Stage 4. Pupils weak spatia awareness hampers their attainment. However,
girls throughout the school do wel in art compared with girls nationdly, and very well
considering their prior attainment. By the end of Year 9, most pupils practical work matches
nationa expectations, especidly in two-dimensonad media. Pupils low literacy skills affect
their understanding of the historical and critical aspects of GCSE art work. On balance,
progress is good.

Attainment is below national expectations at Key Stages 3 and 4 in design and technology,

history, geography, religious education, music and information and communication technology.

In design and technology, with the exception of work of higher attainers, graphica
communication skills are weak in both design areas. However, in food studies and textiles, a
high proportion of girls produce work of a satisfactory and sometimes good standard. Pupils

kills in using information and communication technology in the development of design
techniques are weak. In history, Year 9 pupils have a sound understanding of the events and
the main people within the period studied. They often do not redise their significance within

the overall context of the study. In Year 11, pupils do not develop interpretative skills
sufficiently; they need to analyse the significance of sources more thoroughly. In geography,

by the age of 14, pupils have a basic grounding in geographica skills and can use and interpret
maps accurately. At both key stages, pupils are not strong at interpreting statistical data.

Overdl, progressis good in design and technology and satisfactory in geography and history.

In religious education, pupils have a good knowledge of religious words, but their understanding
of more complex religious ideas is less wel developed. However, pupils do have an
understanding of why religious beliefs are important to those who hold them. In music pupils
have a satisfactory understanding of musical notation. Those who recelve guitar and
percussion tuition are developing good sight-reading and performance skills. Lower attaining
pupils have a limited theoretical knowledge and are unclear about the elements of music. In
information and communication technology, pupils show satisfactory skills of manipulating text
and images. Most have appropriate keyboard skills and can use the mouse well enough to
manipulate menus and functions. Pupils make very good progress in religious education and
steady progress in music and information and communication technology.

Overdl, pupils with special educational needs make satisfactory progress at both key stages.
Some pupils make sufficiently good progress to be moved back to lower stage of the specia
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Pupils

17.

18.

19.

educationa needs register. In relation to their prior learning, progress is unsatisfactory in
science, design and technology, information and communication technology, modern foreign
languages and in history and geography at Key Stage 3. They make good progress in English,
religious education, physical education and in art a Key Stage 3. There should be a more
systematised approach to the drawing up of individual education plans to include specific and
manageable targets. This will enable pupils to make better progress. At present, the tasks set
for them do not always match their individua needs.

attitudes, values and personal development

Pupils attitudes to the school and their studies are variable. They are best in response to good
teaching, but satisfactory overal. There is a gradual improvement as pupils mature: attitudes
are much better among sixth form students. The extent of this variation was evident
comparing attitudes in Year 7. In a mathematics lesson about how to convert millimetres to
centimetres, the group was restless and fidgety, especialy when they had to do things by
themselves. During a swimming lesson for the same year group, however, pupils could listen
and appreciate their persona improvement from the teacher’s carefully structured comments.
Some younger pupils have difficulty in listening when other pupils speak. InaYear 11 English
lesson on how writers develop characters, the teacher established interest and a positive
dtitude to learning so that pupils joined in and gave their views for and against the characters.
Sixth form students in an English lesson studying Jane Gordam’s ‘ The Pangs of Love' had the
interest and confidence to explore meanings in the text. When teachers take a long time to
establish control, or have difficulty managing them, pupils are dow to settle, reluctant to listen
to others and not strongly motivated. Few pupils are actively involved in the life of the school:
for many, school is afact of life, not a matter for enthusiasm. The number of pupils who take
part in extra-curricular activities is lower than average. However, an increasing number of
pupils atend the after-school sessions for homework, known as Planet Homework.

Standards of behaviour also vary considerably, but they are satisfactory overall. Behaviour in
lessons is often good. Pupils behave well when their interest in a subject is caught and held by
good teaching. Thiswasthe casein aYear 10 textiles lesson when pupils were experimenting
with dyes and fabric as part of a project on cushion covers. However, there are some pupils,
a minority, who are restless and shout to attract attention. This disruptive behaviour occurs
mainly among boys with week listening skills and short concentration spans. Standards of
behaviour as they move around the school are satisfactory, though pupils can be boisterous
and noisy. Pupils interviewed acknowledged that there was some bullying, but did not think it
serious and considered the school dealt with cases promptly. However, they did say there are
fights among pupils. The number of exclusions has been fdling. During the year 1999/2000
the number of permanent exclusions, mainly for behaviour, was still higher than average for a
school of this size, though the number of fixed term exclusons had falen below average
levels. It is Sgnificant that there have been no exclusions of either type since the support unit
opened in April 2000. Standards of behaviour have improved since the last inspection. There
isless disruption in lessons; pupils behaviour around the schoal is better and more orderly.

Pupils response to the provision for their persona development is broadly satisfactory. Some
pupils, especidly younger ones, are inconsiderate and unaware of the effect which their
actions and activities have on others. The ability to show respect for others feelings and
values improves as pupils mature, especidly in such areas of the curriculum as religious
education where this respect is expected as a matter of course. Many pupils are reluctant
learners who lack the confidence or the desire to show initiative and take responsbility for
their work. They make little individua use of the library in their studies. Relaions within the
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school are satisfactory. In lessons characterised by good relations between pupils and
members of staff, pupils work well together in pairs and groups. This was particularly evident
in textiles lessons; pupils do well as aresult. Good relations help pupils to gain confidence and
to take a greater part in lessons; an example was seen among the sixth form students who
made a sustained intellectua effort, working on their own initiative and collaboratively with
each other, in a unit on Judaism. Reations among pupils themselves vary from good to
confrontational.

Pupils with specid educational needs have postive attitudes towards the school and their
work. Behaviour is satisfactory even when the work is not pitched at a level appropriate to
their needs. In the smaller teaching groups they collaborate effectively and work well with the
teacher and support staff.

Attendance is very low in comparison with other schools. The rate of attendance for the year
1999/2000 was 84.17 per cent. Authorised absence was 14.19 per cent. Unauthorised
absence is 1.64 per cent, which is above the national average of 1.1 per cent. Attendance
was below the national average of 91 per cent in al year groups. In the autumn 2000 term the
overdl rate showed little change, but the attendance rate for Year 7 was marginally above 90
per cent. Punctudity is also a problem in al year groups. A sgnificant minority of pupils do
not come to school on time and arrive late for lessons. There has been no improvement in
levels of attendance since the last inspection. Irregular or low attendance, often condoned by
parents, means that pupils miss work and have difficulty catching up. This inevitably affects
the standards they attain.

HOW WELL ARE PUPILSOR STUDENTS TAUGHT?

22,

23.

24,

The quality of teaching is good. In 93 per cent of lessons teaching was satisfactory or better.
Teaching was very good or better in 20 per cent lessons. Most of the unsatisfactory teaching
came from a core of supply teachers, which the school is obliged to use because of long-term,
unfilled vacancies. The quality of teaching is particularly strong in English, textiles, modern
foreign languages and religious education. In these subjects, pupils respond very positively to
the opportunities provided and learn well. Teaching is at least satisfactory and often good in
most other subjects. The overal qudity of pupils learning is satisfactory; they require more
confidence and support to take responsbility for their own learning. The range of pupils
learning and the qudity of teaching are unsatisfactory in science.

Teachers have good subject knowledge; thisis used well in religious education and information
and communication technology to motivate and interest pupils. In arange of subjects, such as
physical education and design and technology, the teachers enthusiasm promotes a positive
climate for learning. In modern foreign languages, teachers use the spoken language helpfully
to familiarise pupils with sound, and set the right expectations. This practice ensures that pupils
concentrate hard and helps develop their confidence. In mathematics lessons, the expertise of
staff provides good support for pupils in clarifying difficulties. In geography, there is good use
made of loca features to stimulate pupils interest. In science unsatisfactory teaching and
learning often occur because short-term supply teachers have difficulty in judging the stages
reached by pupilsin their previous lessons.

Detailed lesson planning is an effective feature of most subjects. In English, teachers plan
lessons well, ensuring that each lesson comprises a number of linked units of work with
intended time limits and relevant practice. This provides variety for pupils and, perhaps of
particular benefit to boys, helps them to sustain their concentration. The detailed planning in
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design and technology gives pupils a good appreciation of the design brief for projects; thisisa
strong feature in textiles. The design worksheets used provide clear guidelines with extension
tasks which effectively chalenge and extend the higher attaining pupils, in particular the gifted
and talented pupils. In physical education the planned objectives, shared with pupils a the
outset, ensure that these lessons proceed with pace and clear purpose.

In modern language lessons pupils gain confidence in achievable steps, carefully adapting the
questioning to the level of the pupil and expertly balancing support and chalenge - and al with
enthusiasm and a sense of humour. This teaching promotes good, and sometimes very good,
learning. However, sometimes top set pupils are not given enough opportunities to practise
speaking with each other. Mathematics lessons appropriately reflect the Nationa Numeracy
Strategy by using methods which help pupils understanding of number. Some science teaching
does not effectively use questioning, often alowing a minority of boys to dominate question
and answer sessions while others (particularly girls) are not included. The teaching of art to
low ability Year 9 pupils showed good differentiation and patient explanations which had a
positive effect on pupils learning about style, design and fashion.

The teaching of basic skills in lessons is satisfactory at both key stages; it would be promoted
further by co-ordinating strategies for literacy and numeracy. In some lessons, there are good
examples of the effective reinforcement of skills. In the best history lessons the structure and
clear focus provide good opportunities for developing literacy kills, involving pupils in their
own learning and, in particular, developing historical enquiry skills. In modern foreign language
lessons literacy sKills are taught well, emphasising accuracy of articulation and pronunciation.
Mathematics lessons include the use of writing frames to help pupils record their work and
place emphasis on language in mathematics.

Most teachers have appropriate expectations of pupils performance. In religious education
teachers have very high expectations. For example, in Year 11 pupils were challenged by good
questioning and well-structured worksheets which led to an understanding of prejudice and
discrimination. Similarly, the better geography lessons are challenging, have brisk pace and are
designed to meet pupils needs. These lessons include demonstrations and exercises that have
a good visua impact and enhance pupils understanding. In physica education, demanding
tasks accelerate learning; this is further enhanced by opportunities provided through extra
curricular activities. In history, expectations are not high enough; they fail to provide
appropriate chalenge for higher attaining pupils. In genera, however, there are satisfactory
levels of productivity in most lessons and learning proceeds at an appropriate pace.

Most permanent staff have good control and management strategies. For example, in English
lessons, athough necessarily very firm with some classes and individuals, teachers are quick to
praise and usualy establish very positive working relationships with pupils. They ensure that
pupils contribute to their own learning by working in groups, as individuas and as full classes.
These combine well together to encourage pupils to work harder. In design and technology,
good humour prevails, and a positive working atmosphere is created. Most pupils respond well
to this approach; they show satisfactory levels of interest in their work. Lapses in pupils
concentration are dedt with effectively; pupils are kept on task for most of the time. Class
control in some science and geography lessons is unsatisfactory. In information and
communication technology lessons, teachers provide good levels of individua support and
guidance, working well with pupils a their computers. This helps to promote confidence, and
provides a basis for more independent learning.
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Most teachers use time and resources appropriately. Loca resources are used well in
geography. For example, fieldwork' undertaken in central Liverpool greatly enhances study at
Key Stages 3 and 4, and real enrichment is evident. In most subjects, lessons have a time plan
for activities, which effectively sustains pace and productivity. The productivity of pupilsis not
as evident as it should be in science and history. The use of the library and computer facilities
to support pupils independent work is poor and insufficiently developed in most subjects.
Pupils progress would be enhanced if more attention were given to this aspect.

The day-to-day assessment of pupils work is satisfactory in most subjects. Assessment in art
has improved, with good mechanisms for tracking pupils progress. In modern foreign
languages marking is frequent and positive. Marking follows agreed school policy, but it is not
based on National Curriculum levels and does not set specific targets. The procedures for
recording assessment data in information and communication technology are effective in
tracking progress and attainment in timetabled lessons, but assessment of information and
communication technology work in other subjects is unsatisfactory. The school does not have
a profile of pupils computer skills. In religious education teachers help pupils to understand
how to raise the standard of their work through regular and supportive marking. Most subjects
have appropriate arrangements for setting homework but there are inconsistencies in the way
it is followed up and checked. The setting of homework is unsatisfactory in science and
information and communication technology. However, the homework set in religious education
is meaningful and extends work done in class. For example, Year 9 pupils increased their
understanding of the challenges faced by Modem pupils through writing a letter to a friend
explaining their experiences.

The quality of teaching of pupils with special educationa needs is satisfactory. Thorough
planning, careful use of time and resources, and high expectations all create an ethos of trust
and success. Small teaching groups and the effective deployment of literacy and numeracy
consultants have made a positive impact on the quality of teaching and learning. Classroom
support assistants make a significant and important contribution to English, mathematics and
science lessons: this provision should be extended to other subject aress.

The standard of teaching has improved significantly since the last ingpection, with a greater
emphasis on adding variety to teaching methods, and concentrating attention on how pupils
learn. This focus now needs to be better reflected in motivating under-achieving boys and
providing suitable chalenges, particularly for the higher attainers.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS OR STUDENTS?

33.

The quality and range of learning opportunities throughout the school are satisfactory. With the
exception of religious education in the sixth form, al statutory requirements are met. The
provison of gppropriate facilities for pupils to practise and apply their information and
communication technology skills across all subjects is a weak aspect; insufficient provision is
made for students in physical education post-16.

The governing body now has a curriculum sub-committee to oversee and manage curriculum
matters alongside the senior management team. This has given governors a more focused
approach to curriculum matters; each governor plans to become linked to a school year group,
in order to develop their understanding of issues for individual years. The impact of the
Education Action Zone on the school’ s curriculum is yet to be fully felt; like many areas of the
school, curriculum issues are undergoing profound review in the light of these new
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circumstances. Community involvement, links with partner ingtitutions, the nature of the sixth

form curriculum and its links with the needs of its partner sixth form, and the impact of these
decisions on the Key Stage 4 curriculum, are dl in a process of trangtion, development, and

improvement. The governing body recognises that the science curriculum is still very adversely

affected by the weaknesses in staffing which undermined the school’s ability to provide a
satisfactory quality of education at the time of the last inspection. No other areas of the

curriculum are affected in this way now, except on a short-tem basis. The school aso
recognises that the short, fina afternoon lesson still leaves the curriculum marginaly short of

the recommended time allocation of 25 hours. Recent reorganisation of Key Stage 4 options
has ensured appropriate equality of accessto al.

Currently, the breadth and baance of pupils curriculum at Key Stage 3 meet requirements
and, with the exception of minimal provison of drama during these years, prepares pupils
satisfactorily for their mainly GCSE-based Key Stage 4 years. There is insufficient time
alocated for drama in Years 7 to 9; this is an inadequate foundation for the good, added
provison of drama a GCSE levd. Also, too little time is dlowed for music to fulfil the
requirements of the datutory programmes of study. Information and communication
technology is now well provided for through discrete lessons in pupils Key Stage 3
curriculum. The provision of modern foreign languages is differently affected by an adverse
timetable ‘blocking’ organisation at Key Stage 4. Many difficulties are till apparent in the
remaining setting arrangements still operating in some years, but these arrangements are
changing as pupils gradudly pass through the school.

A few pupils in Years 10 and 11 have an dternative curriculum, individualy arranged, for
example being off-gite at local colleges or on part-time work placements. Otherwise, current
provision for Key Stage 4 is relatively narrow, lacking the degree of vocational focus from
which many pupils would benefit. The school recognises this and working parties are
addressing these considerations. Imminent decisions about the nature of the school’s post-16
future, and the needs of the joint sixth form, will impact upon the resolution of these questions.
Current plans are for a much more appropriate, vocationaly oriented post-14 curriculum
range. This is in recognition of the unsuitability of the current match between some pupils
needs and the curriculum provided at Key Stage 4. Timetable arrangements, which leave art
with single periods at Key Stage 4, redtrict learning and progress, particularly 4of boys. Some
teachers sharing the teaching of classes, again art is an example, is aso unhelpful for pupils
continuity and progression. The recent provision of a learning centre for pupils with specific
behavioural and educational needs has been centra to improving the curriculum for these
pupils. Strengths of the Key Stage 4 curriculum lie in textiles, and in business studies where
standards are adso good. Discrete information and communication technology provision is,
again, good at Key Stage 4, and the careers provision remains a strength.

In the relatively small sixth form, A-level and GNVQ options are both provided. Some A-level
groups are not viable, for example, art and business studies, but the school has striven to retain
the range offered in preparation for larger cohorts to come. Other subjects show viable
numbers, with students well on course to attain average standards, indicating the relevance of
the provision: English, textiles and religious education are among these subjects. Popular
GNVQ options in business studies and health and socia care showed sufficient take-up to run,
whilst others, such as art and design, did not.

In most respects the school successfully provides equa opportunities for al and the curriculum
is socidly inclusve. Good provison is made for dl pupils, meeting their particular needs in
terms of race, gender, background and ability. The under-performance of boys is an issue the
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school has identified and is addressing.  Students in the sixth form and pupils in the Student
Support Centre are not receiving the religious education to which they are entitled. There is
inequality in the adequacy of provison and use of information and communication technology.
For example there are no computers in music. The Student Support Centre reflects the
school’s commitment to supporting al pupils. The school must make strenuous efforts to
encourage regular attendance so that al pupils receive their entitlement to education and
benefit from it. The school is committed to raising the literacy levels of pupils so that they can
all have access to the educational opportunities offered.

The school is making good provision to meet the needs of the most academically able and
talented pupils. Excellence in Cities funding, for the most gifted and the most talented pupils, is
being used effectively across each key stage. Fifty-three gifted and 19 talented pupils have
been identified and are making satisfactory progress in art, music, sport and other subjects.
The progress of these pupilsis carefully monitored.

A variety of teaching strategies and learning opportunities are used to chalenge pupils and
enrich curriculum experiences. For example, Year 7 pupils have made a residentia visit to an
outdoor centre in the Lake Didtrict. Pupilsin Year 8 have visited Hadrian’s Wall and Year 9
pupils have visited Stratford-upon-Avon. Year 10 pupils are receiving extra science course
work. In addition, there are after-school lessons in mathematics, science, textiles and
information and communication technology, and Saturday morning master classes. Each
department is responsible for providing appropriate extension work; this effectively enriches
the curriculum for these pupils. For example, a visiting drama group added an extra dimension
to atechnology lesson and pupils with a musicd gift receive instrumental tuition. High quality
art and design and textile work, on the theme of Heaven, was inspired by a visit to the Tate of
the North Gallery by sixth form students. Extra-curricular provision is satisfactory in physica
education and sport, but is inadequate to support pupils taught curriculum in most other aress.
The poor library/learning resources centre exacerbates this already unsatisfactory provision.

The school makes good use of the information from primary schools to identify pupils with
speciad educational needs and to build up a profile of attainment to measure the progress of
cohorts and of individuas. In mainstream classes, the curriculum is socidly inclusive; pupils
are assessed in accordance with the school’ s and the department’ s policies.

The combined contribution of al subjects of the curriculum to raising standards of literacy is
unsatisfactory. The school is part of the national pilot scheme, introduced this year, to extend
into secondary schools the teaching and learning strategies now established in most primary
schools to improve standards, but this is not yet having an impact. Some good features are
evident in the work of most subjects but their effectivenessis reduced by alack of consistency
in implementing agreed strategies. The library is very poorly stocked: it fails to attract pupils to
reading for pleasure, or to provide them with reference texts from which they can gain
information and develop their learning and language kills.

There is no co-ordinated programme or policy across the whole curriculum to support and
enhance pupils numeracy skills. An audit of how each curriculum areais using and enhancing
numeracy is yet to be completed. There is a limited number of areas of good practice, but,
overal, this cross-curricular provision is unsatisfactory. Within mathematics, however, there is
improved provison to develop pupils numeracy skills. The mathematics department is making
increasing use of the National Numeracy Strategy to improve the number skills and mental
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agility of pupilsin Years 7t0 9. This practice is gradudly influencing, positively, strategies to
improve pupils attainment in other year groups.

The programme which the school has planned for pupils persona and sociad education is
good. Tutors teach the programme in the lower school; they are replaced by specidist
teachers in the upper school. The topics selected are appropriate for the pupils needs and
they are returned to in different year groups, so that, for example, friendship problems may be
studied in different ways as pupils move through the school. However, this sensible planning is
constrained by the current need to use supply teachers and others who do not know the pupils
well; this makes the overdl quality of provison no more than satisfactory.

The school’s provision for careers education and guidance is good. The co-ordinator who
plansit is both trained and experienced, and teaches a substantial part of the programme, with
support from other speciaist teachers. The quality of the school’s work in this area has been
given an award from Merseyside, the Recognition of Quality Award. Support from the
careers service concentrates on pupils in difficult circumstances. There is a good spread of
work on careers across year groups. In Year 9, as pupils prepare to choose their GCSE
options, there is a careers convention and a new, practical module about the choices which
have to be made in working life. In alesson seen during the inspection, pupils took a notional
job with a fixed sdary and learnt to plan their spending within their budget. This approach
came across well. Pupils in Year 10 have two weeks work experience organised with the
help of Liverpool Compact. In Year 11, the emphasis is on the transition from school to
further study or work.

The school has made good progress in most issues related to the criticisms of the last report.
Staffing problems, with the exception of science, are largely resolved. Curriculum planning has
improved enormoudly, with pupils now benefiting from most departments' improved schemes
of work, assessment methods, and homework scheduling. Unsatisfactory continuity and
progression, especially that resulting from the science carousdl arrangements, has been largely
eradicated, except where split classes exist, as in art. The curriculum is now starting to be
monitored, both at department level, through heads of department, and by members of the
senior management team. National Curriculum requirements are now met in full, and the
breadth and balance of the curriculum is now satisfactory. Sixth form religious education
remains an issue, but the school has very recent plans to resolve this. Provision for pupils with
specia educational needs is much better. Individual education plans are now in use, but they
need further refinement. Grouping arrangements, which result in imbalances of boys and girls
in some groups, have been the subject of much consideration and experiment, for example,
through single-gender teaching in some subjects, which has been abandoned. Some of these
issues gtill remain and are discussed in subject sections of this report. The single key issue
which has not been fully, or satisfactorily addressed through the school’s curriculum planning,
is the unusualy wide gap in attainment between boys and girls, which remains a challenge for
the school.

The school makes satisfactory provision, overal, for pupils spiritua, moral, social and cultura
development. Within that context, however, its provison for their spiritua development is still
unsatisfactory. It has not adequately addressed a key issue of the previous inspection,
concerning its statutory responsbility to provide a daily act of collective worship for al pupils.
Pupils attend a year group assembly once a week, and on other mornings meet in their tutor
groups. The school takes the conduct of year assemblies serioudy; they have good, Christian
and spiritual content. Form tutor time, however, is used for pastora and organisational
purposes, and lacks any spiritua dimension.
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There is no whole-school approach to pupils spiritual development in the classroom. Where
there is good practice, it is as the result of individua departmenta initiative. Thisis the case in
science, where, for example, pupils are led to reflect on the vastness and mystery of the
universe. History helps pupils to appreciate how mediaeval peoples lives were shaped by their
transcendenta world-view. In geography, the study of the origins and formation of volcanoes
chalenges pupils with elemental power of nature. In creative work in textiles, pupils explore
quedtions of sdf and identity. Religious education makes a particularly strong contribution
through, for example, the study of forms of worship, and concepts of God. In the mgjority of
subjects, however, opportunities are missed to promote pupils spiritual development.

The school makes satisfactory provison for the moral development of pupils. It has clear
values, based on respect and caring for the individual, and teachers provide very good role
models for pupils. The behaviour of most pupils reflects the school’s commitment to
developing them as mord beings. Pupils give practicd expression to the value of caring
through support for charities such as the RNIB, and in organising Christmas parties for senior
citizens.

The programme of persona and socia education affords pupils some opportunities to explore
moral issues, such as those arising from relationships. Moral issues are also addressed in some
other subjects in the classroom. It is a strength of religious education, where, for example,
pupils encounter issues of gender, prejudice, discrimination and racism. In history, pupils are
chalenged by anti-Semitism and the Holocaust, and in geography by ethical issues concerning
the environment and irreplaceable resources. Anima rights are explored in science. However,
the lack of a whole-school approach again results in opportunities for promoting pupils moral
development being missed in arange of subjects.

The school makes satisfactory provision for the socia development of pupils. Pupils
achievements are publicly recognised through the effective ‘ credits system, which does much
to raise their sense of self-worth and esteem. They are given some opportunities for
developing their socid skills through field trips organised by the humanities subjects, and in the
case of some, but not al, Year 7 pupils, through residential experience a an outdoor centre.
The School Council, the Duke of Edinburgh Award Scheme, sports teams, and in the case of
sixth form students, the Y oung Enterprise Scheme, provide pupils with opportunities to learn to
take responsibility and develop leadership skills. Older pupils mentor younger in the ‘Buddy’
scheme. On baance, the school provides pupils of al ages with too few opportunities to
exercise initiative and take respongbility in its daily life and work. There are aso fewer than
normal opportunities in lessons for developing the skills of collaborative working in pairs and
small groups.

Sociad issues are addressed well in the programme of persona and socia education, for
example, those relating to Citizenship. Religious education makes a very strong contribution to
developing pupils socid understanding through exploring how the beliefs of the mgor faith
communities shape their adherents socid customs and traditions. History helps pupils to
understand the forces that have shaped present day society, for example, the impact of
industridlisation on housing and working conditions in the 19 century. Geography challenges
them with the contrasting life styles of advanced and developing nations. Such planned
provison is, however, little evidenced in most subjects.

The school makes satisfactory provision for pupils cultural development. Pupils are provided
with opportunities to develop skills in the creative and expressive arts, through music and
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drama, and to develop the skills of performing for an audience in school productions. The study
of modern foreign languages enhances their awareness of European culture, athough the
school has yet to establish links with other countries. Some subjects promote pupils
awareness of cultures other than European. Religious education makes a particularly strong
contribution through the study of world faiths. In music lessons, pupils meet music from other
cultures, including African, Chinese and Indian. Art and textiles introduce them to different
cultural traditions. The school does not do enough to make pupils aware of the multicultura
nature of contemporary British society, or of the contribution of cultures other than the
Western European to the development of present day civilisation.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

54.

There are good procedures to ensure pupils welfare within the school. Heads of Year and
tutors move through the school with their groups and come to know them well. There are
good procedures for child protection. A detailed policy on health and safety has recently been
approved, which is an improvement since the last ingpection. Considerable changes have been
made to ensure that the school provides a safer and more secure environment for pupils. Two
safety issues have aready been brought to the attention of the school during the inspection. In
addition, the condition of the lavatories is just satisfactory; the need to keep them locked to
maintain this condition is regrettable. Aspects of health education are included in the persona
and social education programme. After the last ingpection the school made it a priority to
concentrate on improving behaviour, both within lessons and around the school, and revised
their procedures accordingly. Greater emphasisis now given to acknowledging and rewarding
achievement and improvement in academic work, attendance, behaviour and effort. Subject
departments now have responsibility for managing pupils whose behaviour in lessons can
affect the learning and progress of others. When lessons change, at break and at lunchtime,
members of staff, both teaching and non-teaching, are very visible and consigtent in their
approach to maintaining standards of behaviour. These new procedures are doubly effective:
behaviour outsde lessons has improved to a satisfactory standard; because of this
improvement, the school is now a safer and more secure environment for pupils. Boisterous
and oppressive behaviour has not been eiminated, but those incidents which come to the
staff’s attention are dealt with promptly and there is greater control. There have been no
exclusions since the support unit opened last year.

The school’s many efforts to improve attendance and punctuality have not yet been as
effective. Attendance is monitored efficiently, but despite the school’s persistence, attempts to
improve rates have had little impact, though there have been successes in individual cases. A
member of staff now has responsibility for contacting parents on the first day of absence, but
the appointment is too recent to judge how well it works.

The school has satisfactory arrangements for assessing pupils' attainment and progress. There
are now sound systems to collect base line information about pupils on entry into the schooal,
and other assessment information throughout their school career. Generally, subject
departments build on this data by adding the results of unit tests and examinations, athough
there are, presently, no interim assessments in science. Subject assessments, guided by the
recently reviewed and agreed whole-school assessment guidelines, are mostly accurate.
However, in afew areas such as history and modern foreign languages at the end of Year 9,
the assessment of pupils progressis not linked to National Curriculum levels. There are good
systems, both in religious education and English, where pupils clearly understand how well they
are doing and how they can improve.

Fazakerley High School - 26



57.

59.

61.

Examination results and the outcomes of assessment tasks are analysed and used satisfactorily
to assist teachers in their task of raising pupils atainment. Pupils who have specid
educational needs, as well as those who are gifted with specid taents, are aso identified
clearly. Increasingly, thisis helping to provide well-matched work and opportunities to benefit
pupils. The school, through both academic and pastora staff and its learning mentors, is now
beginning to use assessment data to identify under-achievement. Targets for pupils are set and
reviewed to help them make progress. Although there is now a comprehensive data-base, its
access for teachers is ill hindered by the lack of a computerised system. The school
recognises the need for staff training in the use of data to raise standards. As yet, there has
been little use of assessment to adjust the curriculum, but there is good use of assessment
information to plan lessons in severa subject areas such as mathematics, design and
technology, English and religious education.

Procedures for monitoring and supporting pupils progress across the range of subjects of the
curriculum are sound. The present yearly progress checks are soon to be replaced by termly
checks across al subjects. Those pupils identified as under-achieving are now supported well
through mentoring within school, awareness- raising parents evenings, study support and out
of lesson sessons. Most teachers mark pupilsS work supportively, giving them helpful
guidance.

Since the last ingpection the school has made reasonable progress in developing its assessment
practices and monitoring and support procedures. 1t now has a new assessment and marking
policy to aid consistency between and across departments. Mentoring of pupils has been
extended, as has the tracking of each individual’s progress. In most subjects, assessments are
now linked to National Curriculum levels and examination grades.

The school provides satisfactory support and advice for al pupils. Until recently, monitoring
pupils progress and personal development concentrated on those pupils causing concern and
those considered to be making less progress than they should. Following the progress of al
pupils is a recent development; procedures are not yet completely in place to do this each
term. The school has identified groups of pupils who would benefit from extra support, and set
in place a range of projects designed to raise their achievement. These include mentors to
help pupils with percelved barriers to learning, some of whom take part in work-related
schemes, and sessions on building confidence. There are initiatives to improve behaviour in
pupils thought to be at risk of exclusion (this is additiona to the support unit) and a study
support scheme intended to encourage independent learning. Other measures include support
to raise pupils sdf-esteem, which runs at lunchtime, after school and during holidays; extra
support for gifted and talented pupils in the form of persona targets, and specid activities,
including residentia trips. These initiatives are recent developments and have not been in
place for long enough to judge whether they are effective. The exception is the support unit,
which works well.

Class teachers and support staff take good care of the pupils with specia educationa needs.
Their attainment and progress is carefully monitored againgt the targets set in their individua
education plans and forma statements of their needs. Effective support is provided by the
special educational needs co-ordinator for this work. The co-ordinator, teachers and support
staff give the highest priority to raising the self-esteem of pupils with special educational
needs, which they see as the crucid factor in raising pupils achievement. Statements and
reviews are up to date and the provison for these pupils fully complies with the
recommendations in the Code of Practice.
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HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

62.

Parents' views of the school are more negative than positive. Very few questionnaires — only
34 out of the 735 sent out — were returned, and few parents attended the meeting. These
figures by themselves indicate a lack of interest and involvement. The mgjority of those
parents who did return the questionnaire thought the school expected their children to work
hard and said they would feel comfortable to approach the school if they had problems, though
a significant number disagreed with this view. Parents had a number of concerns. about the
amount of homework set; the standard of teaching; and the information they receive about
progress. They do not think the school works closely with them; some consider the schoal is
badly led and managed; some doubt whether the school is helping their children to become
mature and responsible; some did not consider that an interesting range of extra-curricular
activities was provided. The inspection team considers that the homework set is appropriate
and that teaching in the school is good overal. The information parents receive about progress
is satisfactory; the school tries hard to work closely with parents. The schoal is effectively led
and managed and makes satisfactory provision for pupils persona development. Inspectors
did agree with parents that the range of extra-curricular activitiesis limited.

The co-ordinator effectively involves the parents of pupils with special educational needs in
reviews of their children’s progress and communicates regularly with many of them.

The school is aware of the need to maintain strong links with parents, but efforts to do this -
though satisfactory - have had limited success. The response from parents to a variety of
initiatives has been lower than the school would like. An exception to this low level of interest,
which took place during the inspection, was a very successful and well-attended meeting to tell
parents of pupilsin Year 11 about revision skills. The range of information the school provides
for parents is satisfactory. The booklet on study and revision skills produced for the Year 11
meeting is a good and useful addition to this range. In addition to consultation evenings,
parents are given information about the progress their children make through a helpful interim
report and a full report each year. These full reports vary in the amount of information they
provide — some subjects comment very specifically on how children are doing in the subject
and suggest how they can improve, while others refer mainly to attitudes to work. Parents
have little impact on the work of the school and their contribution to their children’s learning
does not reach a satisfactory level. In some cases they have an adverse effect by not
ensuring their children come to school regularly and on time. Fewer parents than average
come to consultation evenings and they make insufficient use of pupils planners. Few parents
are involved in the new ‘Friends Organisation’ so far. The work of the school with parentsis
smilar to that noted in the last ingpection report, but the level of parents involvement would
appear to have declined since many more returned the questionnaire last time.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

65.

The quality of leadership and management in the school is good. The headteacher provides
good leadership and is fully committed to raising standards in the school. He is enthusiastic and
hardworking and has established a clear direction for the school’s work. The school's am isto
cregte a ‘learning community’ within and outside its boundaries. The development of teaching
and learning is clearly related to these aims and vaues. There is a strong commitment to good
relationships and equdity of opportunity. The headteacher is very well supported by other
members of the senior management team whose individua skills complement those of their
colleagues. The management structure operates well and enables strengths to be recognised
and areas for development and improvement to be identified.
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67.

69.

70.

The quality of leadership a middle management level is generaly satisfactory. Most middie
managers have established a clear direction for their subject through improvements in the
quality of departmental documentation. However the monitoring of work in departmentsis less
consistent; it isin need of improvement in history, geography, music, modern foreign languages
and, particularly, in science. The management of religious education is excellent and very good
in English and textiles. Pastora staff are very supportive and instrumenta in helping to meet
the objective of changing the culture of the school to one of greater participation and
involvement by pupils. The management and co-ordination of the work in science is
unsatisfactory and there are smilar inadequacies in history and modern foreign languages. In
generd, however, there is a shared and focused commitment by staff to improve standards in
al subjects, within the schoal.

The co-ordinator of work with pupils who have specia educational needs performs her duties
very effectively. The department is led and managed well. Good quality documents have
been produced for the Student Support Centre together with a draft policy for specia
educational needs. Nationa funding is being used to best effect to support pupils with learning
difficulties and chalenging behaviour. A detailed and up-to-date register of the pupils
concerned is made available to al staff. Representative staff from each subject should be
involved in drawing up and reviewing individual education plans a frequent intervals.
Classroom assistants are effectively deployed but should be increased in number and be
suitably trained to cover each subject area. There are effective, cross-phase arrangements
with neighbouring schools and good support from the back-up services.

The governing body has a good working knowledge of the school's strengths and weaknesses
and supports the school well. It takes an increasingly active role in monitoring the work of the
school through its various sub-committees. The curriculum committee has taken the initiative in
promoting literacy as a focus for development. An effective programme of subject reviews
keeps governors informed about departmental issues. The governors work well with the
school’ s management team in identifying areas for development, setting targets and monitoring
progress towards those targets. The governor association with specific subject areas is not
strong but appropriate provison is made for links with specia educational needs and
arrangements for performance management. The governing body does not meet its statutory
responsibilities for the curriculum provision of religious education in the sixth form and a daily
act of collective worship.

The monitoring and support of teaching at senior management level is satisfactory. These
procedures have become a successful strategy for implementing change in the school. The
school has made good progress in improving teaching since the last ingpection report. There is
a programme of classroom observations carried out by the headteacher, the curriculum line
managers and some heads of department. Subject performance reviews are arranged
regularly, examination results are discussed and action plans are drawn up to support subjects.
The results of this approach are clear in the improvement in teaching and the gradua
improvements in pupils progress and learning.

Development planning at a whole-school level and at department level is satisfactory with
carefully identified priorities appropriate to the needs of the school. These priorities are the
focus for the work ‘development groups, which have been congituted as a forum for
discussion and action planning. While this is a good strategy for staff involvement in decison
making, the number of groups is too large and requires modification. The work of the school is
monitored closaly by the school management team and the governors. Systems are being
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71.

72.

73.

74.

76.

introduced to compare the performance of departments in examinations with each other. The
effective use of performance data is not sufficiently developed. The standards which pupils
achieve are being improved by target setting.

Financia planning and the designated use of funding and grants are good. The school manages
its budget efficiently. Financia priorities are to consolidate spending and to continue changing
the school culture in response to financia management. Additiona funding from the
Educational Action Zone initiative is designed to achieve these aims. The intention now needs
to be more reflected in practice. The current school strategic planning is good and covers both
short and long-term financial implications of the relevant priorities for development. These
documents provide a suitable basis for the long-term improvement of the school. The
governing body plays a full and active role in the financia planning. They have taken a
congructive role in the discussions and planning for the mgor refurbishment and building
programme which is due to begin shortly at the school.

Routine administration of the school's budget is satisfactory. The issues identified for action in
the last auditor’s report have now been addressed and a number of checking systems have
been adopted to ensure strict accountability. The head teacher has been very successful in
acquiring additiona funding for the school. The school does not make sufficient use of new
technology to improve the information exchange around the school. There are well-defined
procedures for obtaining quotations and tenders before placing orders. The school
appropriately evaluates a range of different spending options in order to secure best value for
money.

Given the improvements in the quality of teaching, the progress most pupils make in their work
given their prior attainment and the continuing commitment to raising standards by the staff,
the school provides satisfactory value for money.

Staffing is unsatisfactory overall. At the time of the inspection the school was using two supply
teachers to cover long-term absences in science. Frequent changes of supply teacher have
resulted in discontinuity in science lessons for a large number of students, adversely affecting
their progress. Peripatetic music teachers are very effective in raising standards. Experienced
and well-qudified staff in information and communication technology are raising standards, but
non-speciaists teach too many lower attaining classes in mathematics, this restricts the
progress of a significant number of students. Development of pupils research skills is limited
because there is no schoal librarian. In art and in design and technology there is lack of
technical support staff, while in science the technician has insufficient time to manage the
department’ s resources effectively.

Newly appointed and newly qudified staff are effectively supported by a well-structured
induction programme; they comment positively on this experience. As a the time of the last
inspection the school provides good initial teacher training for a large number of trainee
teachers across a wide range of departments. The income received is used well to enhance
learning resources for students.

There has been some improvement since the last inspection in the provison of learning
resources for subjects. As a result of spending which currently matches the national average,
most subjects now have sufficient equipment and material of the necessary qudlity to teach the
Nationa Curriculum effectively. For example, shortages of equipment in design and
technology, music and physical education have now been rectified, and there are new
dictionaries and text books in modern languages. Provision for information and communication
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78.

technology has been greatly enhanced. When new connection work is completed, the 80
computers in the school will provide much needed support for learning across the curriculum.
However, there has been no progress in overal provision since the last report. There are till
deficiencies, which severdly affect the capacity of some subjects to provide an adequate
curriculum. Shortages in science restrict the range of teaching and learning, and in art
resources for three-dimensional work are poor, and artefacts uninspiring. There are till not
enough texts or CD-ROM’s in English, or enough text books in English, science, modern
languages or physical education, to alow pupils to have their own copies.

The provision of books is very poor. Stock in the depressing and largely under-used learning
resource centre is outdated and unappealing. The lack of a modern resource base, which
would adequately support the whole curriculum, encourage pupils to read and enjoy using
books for research, and provide appropriate support for computer-based information retrieval,
remains a key issue. Urgent action to address this issue is fundamental to the necessary
raising of standards of literacy and independent learning in the schoal.

Considerable efforts have been made to upgrade accommodation since the last report.  Many
classrooms have been redecorated and efforts made to increase the attractiveness and
security of the campus. There is a new, pleasant rest area for pupils which has seats and
flower tubs. Substantia perimeter fencing has been provided, adding significantly to the
security of the campus. A new Student Support Centre is well appointed and is functioning
effectively. Mgor rebuilding, due to commence in July 2001, will rectify some current
shortcomings. Some subjects do, however, gill have to be taught in facilities which leave
much to be desired. Science, for example, has insufficient laboratories, one being a a
considerable distance form the rest. Modern foreign languages, English, drama, geography and
music face problems caused by accommodation which is too smal and cramped. There is
only one, inadequate, practice room for music. Art is taught in small rooms which, &t times, are
cold and contain quite inappropriate furniture The games barn, used for teaching physica
education indoors, is very cold and some changing rooms and toilets in this department arein a
very poor state of repair.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

79.  Inorder to raise standards the headteacher, governors and staff should address the following
iSsues:

Improving attainment in GCSE examinations for the grades A* to C by:
- using assessment data to identify more precise targets for pupils.
(Paragraphs: 3,5,93,101,110,124,131,138,152,169,176)

Improving standards of attainment and improve the qudity of teaching in science by:
- securing a team of permanent staff;
- supporting and monitoring of the work of the department.
(Paragraphs: 11,22,23,34,46,74,116,117)

Monitoring and improving the genera level of attainment of boys but particularly those of higher
ability by:
- identifying boys who are under-achieving through review procedures,
- amending teaching strategies and methods to motivate boys.
(Paragraphs: 2,46,70,93,119,139)

Raise levels of attendance and punctudity by
- improving administrative systems to follow up absenteeism quicker.
(Paragraphs. 21,38,55,101,141)

Improving standards of literacy throughout the school by
- identifying literacy as awhole-schoal priority;
- @ppointing a co-ordinator;
- devising a strategic plan;
- monitoring implementation rigoroudy.
(Paragraphs.8,26,42,77,113,120,134,158)

Improving the use of information and communication technology across the curriculum by
- conducting an audit of computer use;
- improving the assessment and recording of pupils information and
communication technology skills;
- continuing staff training.
(Peragraphs: 29,30,33,38,72,76,86,113,123,126,1344,147,150,172)

Improving the poor quality of the environment and resources in the library by
- conducting a survey of departmental requirements,
- dlocating financial resources.
(Paragraphs: 42,77,86)

In addition, the school should give consideration to the following minor issues:

Provide a clearer focus for spiritua, moral, socia and cultura themes in the curriculum with better
opportunities for spiritua and cultural development — multi-cultural educeation is not strong.
(Paragraphs: 47,48,53)

Provide more opportunities for independent learning and for pupils to take responsibility and show
initiative. (Paragraphs. 19,22,51,85,163)
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Develop a numeracy strategy and the co-ordination of its implementation. (Paragraphs.
10,26,43,103)

Use standardised approaches to the writing of individual education plans. (Paragraph: 16)
Improve the level of textbook resources, and the poor conditions in changing rooms.
(Paragraphs: 78,173)

Extend the range of extra-curricular activities. (Paragraphs:17,40,62)

Continue to develop links and involve parents with the work of the school. (Paragraphs. 62,64)
Make provision for religious education in the sixth form and evaluate the cost-effectiveness of
some classes. (Paragraphs. 33,37,46,68,84)

Ensure the length of the school day meets recommendations. (Paragraph: 34,35)

Comply with requirements for an act of collective worship. (Paragraph:68)

SIXTH FORM

80.

8L

82.

Numbers in the sixth form have fdlen in recent years, with 60 students in total at present.
Year 12 is bigger than Year 13. The loca education authority has recently designated
Fazakerley to be the area’s location for joint post-16 provision with another local school, from
where only four students currently attend courses. Through both Private Funding Initiatives
and Educationa Action Zone action, the whole nature and rationale of al aspects of the sixth
form are changing. Evidence from inspection shows good progress and development, even
since that very recent report.

National, post-16 comparators for students A-level points scores show significantly below
average attainment for those taking both fewer than, and more than two A-level subjects.
GNVQ scores, though, have been above the nationa average. Attainment in lessons seen
across the range subjects and courses in the sixth form show students now attaining standards
expected for those courses in most subjects. Given the relatively low attainment on entry to
the sixth form, progress is predominately satisfactory and sometimes good; progress seen in
lessons reflected that picture.

Teaching is good, and leads directly to good learning, and to the progress described above.
Subjects particularly notable for good and very good teaching are in design and technology
textiles, in GNVQ areas of leisure and tourism and business sudies, and in English and
religious education. Teachers have a good understanding of their students difficulties, for
example, with literacy, when they come into the sixth form, and have effective methods of
redressing these so that students can derive maximum benefit from their lessons. A good key
skills programme further reinforces this improvement. These factors contribute significantly to
the relatively better attainment and progress for sixth form students than for those in the main
schoal.

Students' attitudes to their post-16 experience differ considerably between Year 12 and Year
13. In lessons observed, attitudes were never less than satisfactory, and mostly good or very
good. Some excellent attitudes are evident in textiles and English. The weaknesses in students
behaviour patterns relate principally to attendance, and to an inconsiderate attitude towards
punctuality, particularly notable amongst Year 13 students. They have brought these
unsatisfactory habits with them from the lower school, but Year 12 is beginning to discard
these, motivated, in part, by the financial incentives they receive for attending school.

The post-16 curriculum offers alternatives to A-levelsin Year 13, ASA2 levels for Year 12,
and vocational options of GNVQs. More of the latter were offered last year than are currently
running; for example art and design was available, but is not running because of insufficient
numbers. More than the average proportion of students ‘drop out’ of their courses, athough
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evidence suggests that this will be less so for the present Year 12. The curriculum is one
major area under current review, as various loca and financial initiatives will influence these
developments significantly. Several post-16 groups are uneconomical to run because of low
numbers in classes, but the school has wisely sought to retain these where possible. Thisisfor
the future, when numbers rise as loca initiatives produce greater post-16 numbers from
September 2001 onwards. At present there is a single student in art A-level, and three
students in business studies A-level. While this gives these students a very good contact ratio
and almost persona attention from their teachers, it provides an unhelpful environment where
students get insufficient group interaction to be fully effective in A-level terms. It isaso avery
expensive use of senior staffing. Students now also take the European ‘driving licence’, an
information and communications technology examination which is helping to pull up the
standards of their computer skills. Young Enterprise runs regularly as an extra-curricular
activity, with students successfully providing a Christmas disco for the lower school, and seen
on inspection developing idess for Vaenting's day. A planned trip to New York in February,
for many to attend an Educational Convention, is currently the subject of pleasurable
anticipation. Persona and social education is included in the post-16 curriculum, but at present
this does not include the statutory requirement for religious education. The curriculum does not
include the *best practice’ option of a core physical education provision. These omissions need
urgent reconsideration.

The different ‘cultures evident in Year 12 and Year 13 lead to little effective integration of
the two years. Despite the school’s mixing Years 12 and 13 in tutor groups, Year 12 isamuch
more cohesive group; students have felt the benefit of provison such as the ‘new’ common
room from the start. Year 13 had nowhere to gather when they started in the sixth form, so
were unable to develop the cohesiveness usua in these years. These differences should not
remain as the sixth form develops. The school could do much more to develop sixth formers
socia contributions to the generd everyday life of the school by offering them opportunities to
take respongbilities. At present very little of this happens, students lack this socia dimension
to any great extent. Some students do help younger pupils with reading, some sit on the School
Council, but this socia aspect is under-devel oped.

The new head of sixth form only took up post in September, and has had little time, particularly
with two inspections since then, to implement the changes the school wants to see in its post-
16 provision. The positive effects of this new appointment are apparent, though, and sixth form
management is good. A strategic view of developments is growing, despite the frustrations of
having so little provision within the infrastructure of the school. Accommodation, despite the
recent advent of a small, pleasantly refurbished sixth form common room is unsatisfactory for
post-16 education. No small seminar rooms exist in the school, preventing the development of
the closer working styles students require in many subjects. No sixth form library exists, nor do
students have access to an appropriate range of main-school library facilities, as these are
poor. No discrete sixth form computers are available, and the lack of Internet access puts
students at a serious disadvantage in any research they need to do. No other resources for
sixth form exist, and resourcing is unsatisfactory. Staffing is appropriate at present, but the
head of sixth form is aso currently head of the GNVQ courses, a double responsibility which
is dready putting a very heavy workload on one individua, despite good support from
colleagues. Time to fulfil properly the responsibility of head of sixth form is further eroded by
the need to take a tutor group, which is an ingppropriate additiona load. Staff benefit greatly
from development opportunities provided locally, and have attended useful in-service training
related to sixth form provision.
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87.

The sixth form is clearly in a state of transition and development. Evidence from inspection
shows al major indicators for teaching and learning, and for attainment and progress, better in
the sixth form than elsewhere in the school. It is a costly provision, though. Effectiveness is
improving, and positive changes are aready evident.

Student Support Centre

88.

89.

91

92.

Good use is being made of Excellence in Cities funding in the Student Support Centre. The
centre provides effective, separate, short-term teaching and support programmes for pupils
with specia educational needs and challenging behaviour. For the five Key Stage 3 pupils in
the centre, attainment is well below the national expectation but pupils make satisfactory
progress in relation to their prior attainment. For example, in a geography lesson on wegether,
pupils effectively identify the three coldest and the three warmest places in the British Ides.

Pupils have a satisfactory attitude to lessons and relate well to the teachers. The centre is
bright, stimulating and welcoming and quiet areas are available for the occasions when pupils
need individud attention.

The quality of teaching is satisfactory; pupils experience a wide range of teaching styles.
Lessons are well prepared, with clear teaching objectives and expected learning outcomes.
Work is appropriately differentiated to meet the pupils individua needs. For example, in a
mathematics lesson on multiplication and division of number, good quality work sheets were
used effectively to support pupils learning. Pupils work is effectively assessed as the lesson
proceeds. Control of pupilsisfirm and friendly.

Since the centre opened in April 2000, there have been no al day exclusions from school. The
curriculum, which is broad and baanced, is delivered effectively by the special needs co-
ordinator and subject specidist teachers, with significant help from the full-time learning
support assistant.

Additional help is provided by a member of the National Teaching Advisory Service. Pupils
are not receiving their reigious education entittement. Good use is being made of five
computers and Success Maker software and pupils successfully access the Internet. The
centre is effective in re-integrating pupils into mainstream classes, with additional support
being provided by alearning mentor.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 151
Number of discussions with staff, governors, other adults and pupils 30
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor
4 16 39 34 5 2 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.
I nformation about the school’ s pupils
Pupils on the school’sroll Y7-Y11 Sixth form
Number of pupils on the school’s roll 672 63
Number of full-time pupils known to be eligible for free school meals 305

Y7-Y11 Sixth form
Special educational needs
Number of pupils with statements of special educational needs 15 0
Number of pupils on the school’s specia educational needs register 180 0
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English as an additional language No of pupils
Number of pupils with English as an additional language 4
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 37
Pupils who left the school other than at the usual time of leaving 41
Attendance
Authorised absence Unauthorised absence
% %
School data 14.0 School data 2.6
National comparative data 5.9 National comparative data 0.4
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 3
Year Boys Girls Total
Number of registered pupilsin final year of Key Stage 3 for the latest reporting year 2000 73 76 149
National Curriculum Test/Task Results English Mathematics Science
Boys 10 19 19
Numbers of pupils at NC level 5 Girls 32 38 26
and above
Total 42 57 45
Percentage of pupils School 28 (48) 38 (50) 30 (28)
a NC level 5 or above National 64 (63) 62 (62) 54 (55)
Percentage of pupils School 7 (14) 17 (18) 10 (3)
at NC level 6 or ahove National 28 (28) 38 (38) 23 (23)
Teachers’ Assessments English Mathematics Science
Boys 29 19 20
Numbers of pupils at NC level 5 Girls 58 30 27
and above
Total 87 49 47
Percentage of pupils School 58 (56) 33 (45) 32 (39)
a NC level 5 or above National 64 (64) 64 (64) 59 (60)
Percentage of pupils School 26 (8) 18 (20) 11 (18)
at NC level 6 or above National 31 (31) 39 (37) 30 (28)
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Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 4

Year Boys Girls Total
Number of 15 year olds on roll in January of the latest reporting year 2000 62 71 133
GCSE results 5 or more grades 5 or more grades 1 or more grades
A*toC A*-G A*-G
Boys 5 50 57
Numbers of pupils achieving the Girls 18 49 60
standard specified
Total 23 99 117
Percentage of pupils achieving School 17(19) 74 (79) 88 (91)
the standard specified National 49 (46.6) 89 (90.9) 94 (95.8)
Percentages in brackets refer to the year before the latest reporting year.
GCSE results GCSE point score
Average point score School 22 (23)
per pupil National 38.4 (38)

Figuresin brackets refer to the year before the latest reporting year.

Vocational qualifications Number % successrate
Number studying for approved vocational qualifications or units and School 0 N/A
the percentage of those pupils who achieved all those they studied National N/A
Attainment at the end of the sixth form
Number of students aged 16, 17 and 18 on roll in January of the latest reporting year Year Boys Girls Total
who were entered for GCE A-level or AS-level examinations 2000 9 12 21

Average A/AS For candidates entered for 2 or more A-levels or For candidates entered for fewer than 2
points score equivalent )
per candidate A-levels or equivalent
Male Female All Male Female All

School 10.3 (11.4) 11.75 (7.5) 11.2 (9.3) 1.5(3.8) -~ (1.0) 1.5 (2.0)

National 17.7 (17.7) 18.6 (18.1) 18.2 (17.9) 2.6 (2.7) 2.9(2.8) 2.7 (2.8)
Figuresin brackets refer to the year before the latest reporting year.

Vocational qualifications Number % successrate
. - ) . I School 30 (inter) + 9 67 (Inter)
Number in their final year of studying for approved vocational qualifications or
y ying for 2pp q (advanced) 78 (Advanced)

units and the percentage of those pupils who achieved all those they studied National N/A
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils
Black — Caribbean heritage 0
Black — African heritage 2
Black — other 3
Indian 0
Pakistani 1
Bangladeshi 0
Chinese 2
White 724
Any other minority ethnic group 3

Fixed period Permanent
Black — Caribbean heritage 0 0
Black — African heritage 0 0
Black — other 1 0
Indian 0 0
Pakistani 0 0
Bangladeshi 0 0
Chinese 0 0
White 40 7
Other minority ethnic groups 0 0

Teachers and classes

Qualified teachers and classes: Y7 - Y13

This table gives the number of exclusions, which may be

different from the number of pupils excluded.

Financial information

Financial year 2000
£
Total income 2202690
Total expenditure 2284662
Expenditure per pupil 3108
Balance brought forward from previous year 193899
Balance carried forward to next year 111927

Total number of qualified teachers (FTE) 42
Number of pupils per qualified teacher 17.5
FTE means full-time equivalent.

Education support staff: Y7 -Y13

Total number of education support staff 9
Total aggregate hours worked per week 295
Deployment of teachers: Y7—Y13

Percentage of time teachers spend in 76.0
contact with classes

Average teaching group size: Y7 -Y11

Key Stage 3 22.7
Key Stage 4 255
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.
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Number of questionnaires sent out 735
Number of questionnaires returned A
Strongly Tend to Tend to Strongly Don't
agree agree disagree disagree know
11 33 16 3 3
33 44 13 3 3
A 48 9 6 3
25 411 13 19 3
31 44 13 9 3
2 14 16 16 3
56 13 13 13 6
56 A 0 10 0
2 33 16 13 1
A 33 13 6 10
A 44 13 10 0
19 31 22 10 19




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

ENGLISH

93.

95,

Results of tests taken by pupils aged 14 in 2000 were well below nationd levels but matched
the average for similar schools. The results were aso below those of earlier years, when there
had been arising trend of improvement, and reflected lower levels of attainment on entry into
the school. Girls performed better than boys by a wider margin than is the case nationaly.
Standards at Key Stage 3 are below those of both mathematics and science. At GCSE, in
examinations in English, English literature and drama, the proportion of pupils gaining grades
A*-C was well below average but the proportion of those gaining grades A*-G was above
average. Reaults in English were in line with those of similar schools. Girls attained more
highly than boys. Results at advanced level were below the national average but good by
comparison with earlier achievements, amost al students gained pass grades.

The evidence of the inspection shows that pupils enter the school with well below average
atainment which improves during the two key stages to narrow the gap, but not sufficiently to
close it. At the end of Year 9, attainment is well below average. Pupils listen attentively to
teachers with quick understanding and listen more carefully to each other than they did when
they entered the school. They communicate effectively when working in groups but the
magority lack confidence when speaking to the full class, apart from when providing very short
answers to questions. A similar lack of confidence makes pupils reluctant to read aloud. When
they do so, they read accurately, but few can interpret the sense in the manner of their
reading. When reading in pairs or smal groups to gain understanding, pupils reach satisfactory
levels of understanding because they have been taught to recognise main ideas and important
details by highlighting the texts they have read. The weakest of the skills is writing, especialy
in the accuracy of written work. Pupils draw upon wider vocabularies and use a more
ambitious range of sentence constructions than they did on arrival. Almost al understand the
need to write differently for different purposes and, particularly when given appropriate advice
by teachers, most can organise their materia sensibly when writing at length. The quality of
the writing of dmogt al pupils, including some with otherwise good skills, is sgnificantly
reduced by the frequency of errors of sentence construction, basic punctuation and spelling,
including misspelling of common words. Some errors of grammar and spelling reflect features
of loca speech.

Towards the end of Year 11, the pattern of strengths and weaknesses is similar in each of the
main skills of the subject to that found earlier. The work of many pupils shows good progress
and improving levels of confidence, especidly in speaking, listening and reading. Thisis evident
in the work of pupils at &l levels of attainment in Year 11 and was noted, particularly, in the
work of a class of high attainers. These pupils worked very well in groups discussing a
selection of poems by Simon Armitage. Because they were well experienced in this kind of
work, and were confident with each other, they were able to explore the poems and agree
what ideas to report to the full class. Delivery of the reports was intelligent and articulate, and
attainment was above average. Even in this group, however, the inaccuracy of written work
prevents the mgority from demondrating fully the quality of their knowledge and
understanding. At this stage, most pupils of average and below average attainment continue to
lack confidence in speech, reading and writing athough their standards of work have risen
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from the very low levels at which they began. Pupils in drama classes show good skills of
planning and evaluation. Skills of performance are less well devel oped because pupils have too
little experience of the subject in the first three years.

Students in the sixth form are able to explore texts and develop good understanding, for
example, of the short stories by Jane Gardam, or poems of Robert Frost. They can make
judgements about motives and relationships and understand the need to support them with
evidence. They have sound understanding of how writers achieve their effects, and attainment
generaly matches course requirements. The quality of the writing of some, however,
continues to be reduced by the persistence of errors apparent in earlier years.

Pupilsin al years and at al levels of attainment make good progress in lessons by comparison
with their earlier learning. The quality of learning is occasiondly reduced by the poor
behaviour of a minority, but only rarely to unsatisfactory levels. Most pupils have positive
attitudes to their work and, because they like and respect their teachers, they seek to meet
their high expectations of behaviour, effort and achievement. The progress of pupils with
specia educational needs is satisfactory because teachers understand their difficulties and
when learning assistants are available they are skilfully helpful. High levels of absence from
lessons reduce the progress of many pupils and, despite the efforts of teachers, lead to gaps in
the understanding of those concerned.

The quality of teaching and learning is good. It is often very good, occasionally excellent and
very rarely less than satisfactory. Teachers plan lessons well, usualy ensuring that each lesson
comprises a number of linked units of work with intended time limits and providing practice in
each of the main activities of the subject. This provides variety for pupils and, perhaps of
particular benefit to boys, helps them to sustain their concentration. Teachers link lessons to
previous and future work so that pupils understand their relevance. Although necessarily very
firm with some classes and individuals, teachers are quick to praise and usually establish very
positive working relationships with pupils. They ensure that pupils contribute to their own
learning by working in groups, as individuas and as full classes. They set appropriately
challenging tasks and are skilful in using a variety of questions to ensure that pupils are able to
demonsdtrate understanding and also to extend it.

In general, good progress has been made since the previous inspection. The department has
very good leadership and represents a strong team. Its work benefits from the sharing of
experience and adoption of successful practice. Marking of pupils work identifies strengths
and indicates the means of further improvement. Examination results and other data are
analysed to identify needs. Successes are restricted by a shortage of texts in some important
areas such as a structured course to improve basic levels of accuracy, lack of an adequate
resource centre to encourage reading and the lack of methods consistently employed across
the curriculum to raise standards of literacy.

MATHEMATICS

100.

On entry to the school, pupils standards of attainment are well below average. Standards
achieved in the national tests for 14 year olds have been consistently well below the national
average over recent years, with the exception of the 1999 results which were closer to, though
sill beow, nationa averages. Results in 2000 again fdl to well below nationa averages,
reflecting the prior attainment of the year group. Teachers assessments mainly match the
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standards which pupils achieve in the tests. When compared with similar schools, standards at
the end of Year 9 are currently above those for smilar schools. For this year, test results in
mathematics are similar to those in science and better than those in English. Over severa
years, boys and girls results show fluctuating differences in attainment. 1n 2000 boys' results
are lower than those of the girls. The overall pattern of these mathematics results shows an
underlying upward improvement.

Current and recent attainment in GCSE mathematics is well below the national average in the
achievement of grades A* to C. Pupils results at grades A* to G are also below national
averages, particularly for girls. The 2000 results show a smal deterioration from the 1999
results and are lower than expected, based on what the pupils achieved at the end of Year 9.
This is accounted for mainly through aspects of teaching within the department and the under-
achievement of higher attaining boys. The apparent discrepancy between boys and girls in the
GCSE mathematics results appears greater than it is and masks the non-attendance and
consequent non-entry of a considerable proportion of the girls. However, overal, GCSE
results are close to, but just above, nationa averages for smilar schools. Results in GCSE
mathematics are better than those achieved by pupils in both English and science.

There is a very smal number of A-level students. However, they consistently attain
satisfactory standards which are closely related to their previous attainment.

Pupils enter the school with very weak numeracy skills. Many Year 7 pupils, for example, are
wesek distinguishing inches and millimetres on aruler. By the end of Year 9, dl but the highest
ataining pupils sill struggle with number and, for some pupils, weak linguistic skills have a
detrimental effect on their achievement in numeracy. These pupils still have difficulty in
appreciating the patterns in numbers, comparing measurements and calculating without a
caculator. Weak gspatial skills hinder their work in representing three-dimensional shapes
through two-dimensional diagrams. Pupils of al levels of attainment have a poor
understanding of work involving positive and negative numbers.  Pupils preparing for GCSE at
al levels find difficulty in multiplying or dividing without a caculator. They lack confidence in
usng menta methods to assist them. Some higher attaining pupils in mathematics show
confusion in routine tasks involving powers and indices, particularly standard form. A-level
students have a sufficiently high level of numerica skill to enhance their work in mathematics
and science

From the work seen during the inspection, standards of attainment are below the nationally
expected levels by the end of Year 9. Attainment observed in lessons, however, varies widely
with sets; the higher groups reach at least average standards. Pupils with special educational
needs and those of lower attainment achieve appropriately when there is careful attention to
their misunderstandings and misconceptions as in a Year 7 lesson on measurement. Some
higher attaining pupils have good Kills in investigative tasks. They approach tasks
systematically and are able to spot generd patterns, though less well able to explain them.
They are competent in routine skills in smple trigonometry and algebraic manipulation. Pupils
in middle ability groups are often inaccurate in their number work. They find difficulty in
interpreting information, be it graphical or written. Pupils across the whole attainment range
find working with positive and negative numbers difficult.

By the end of Year 11, standards in mathematics remain below average. There is again a
wide disparity in achievement in lessons, depending on the sets in which pupils work. The
highest attaining groups of pupils in Year 11 are working presently at least in line with
expectations and are solving competently, for example, smultaneous equations, both
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graphicaly and algebraicaly. Pupils in middle groups show a wesk understanding of many
aress of their mathematics, but particularly in work involving bearings, three-dimensional tasks
and scientific notation. Their data handling skills and work on angles are strongest. Many
pupils in lower ability groups, as well as those with specia educationa needs, ill have poor
number skills and have difficulty in comparing measurements. They work well with money,
with the aid of a calculator. There is a difference between the achievement in the work seen
during the inspection and that shown by pupils in their GCSE mathematics. In 2000, those
pupils who had attained average levels at the end of Year 9, under-achieved, partly as a result
of non-specidist teaching and partly because of insufficient tracking of their progress. The
under-achievement of the highest attaining boys in this year group is closaly related to
particularly chalenging loca conditions.

Students studying A-level mathematics are able to apply caculus skills to solving problems in
applied mathematics. They have good recall of earlier work and are developing their ability to
explain and communicate their mathematics. Their modular results so far, are promising.

Teaching in mathematics is satisfactory; many pupils make steady progress in their learning of
mathematics. However, there is some variation in the quality of teaching in the department.
There were some good and very good lessons seen, and only one unsatisfactory lesson. In al
lessons, teachers show good subject knowledge, manage pupils behaviour well, are supportive
of individuals and give good, immediate, ord feedback. In the best lessons, there is well-
planned use of stimulating visual material and resources, and a very clear understanding of
how pupils learn mathematics. These lessons cater successfully for the different ways in
which pupils learn mathematics. In such lessons, pupils learn mathematics very well as in the
Y ear 8 lesson on polygons where a middle group of pupils achieved much. Inasmilar Year 9
lesson, pupils worked very purposealy and productively to spot a pattern involved in summing
angles. Other strong features of the best teaching include the use of writing frames to help
pupils record their work with an emphasis on language in mathematics. However, dthough
most teaching observed was at least sound, there are missed opportunities to assess what each
pupil has learned in the lesson. In lessons such as that for a small group of Year 10 pupils, on
conversion graphs, the too great emphasis on written methods limited their learning. Teaching
within the department is positively influenced by the Nationa Numeracy Strategy, so that in
many lessons, teachers use methods to help pupils understanding of number and their use of
mental methods.

Since the last ingpection, the mathematics department has made satisfactory progress. The
departmental team is now soundly led. Teaching has improved. All groups of pupils are
making reasonable progress across Key Stage 3 and pupils attainment is more closely
monitored. New resources support the reviewed scheme of work and the department shows
a drong drive to improve. With the improved facilities for information and communication
technology now in place, the department is in a position to use them more to enhance its
teaching programme. However, much still remains to be done to raise pupils attainment,
particularly at Key Stage 4, including planned progression for numeracy and planned activities
to improve pupils recall of earlier work.

SCIENCE

109.

In 2000 the results of National Curriculum tests in science at the end of Year 9 were well
below the national average, as they have been since the last inspection. However, they were
smilar to those in mathematics and better than in English, and were a little above average in
comparison with similar schools.
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At the end of Year 11, the proportion of pupils gaining the higher, A* to C, grades in GCSE
examinations in 2000 was well below the nationa average but just in line with the average for

similar schools. The results were similar to those in English, though lower than in mathematics.

Boys' results were much lower than those of girls for the higher grades, but boys gained a
higher proportion of A* to G grades. Fewer girls than boys were entered for the examination.

When pupils enter the school in Year 7 their attainment in science is below that expected for
their age. Most need sgnificant help in making smple predictions about the outcomes of
experiments. Their overall attainment as seen in written work and lessons observed during the
inspection remains below average at the ages of 14 and 16, and is lower than it should be.
However, a smal number attain more highly; in Year 11, for example, these pupils can explain
variations in the rates of chemical reactions in terms of collisons between particles.
Performance in lessons is rather better than is reflected in National Curriculum tests and
GCSE examinations because middle and lower attaining pupils have difficulty in recaling
factual information for examinations. Too many make unsatisfactory progress because their
interest is not engaged and they prefer to chat to each other rather than listen to the teacher.
In Year 9, higher attaining pupils spent too long using a smple formula to caculate the force
acting on a spring, and pupils in Year 11 - particularly girls - were inattentive while the
teacher explained the enormity of distances between planets. In a small number of lessons
pupils do make good, and occasionaly very good, progress when challenged to think about
their work rather than copy notes.

Very few sixth form students study science subjects; there were no examination entries in
2000. Physicsisthe only science course running at present; students' attainment isin line with
that expected for A-level and they make good progress.

When given the opportunity, pupils handle laboratory equipment carefully and safdy, as in
Year 8 when testing nutrients in food. However, they have too few opportunities to carry out
practical work, partly because limited resources often results in them working in large groups,
their investigative skills are not well developed. For many pupils, lack of understanding of key
words is a barrier to learning because their ability to describe and explain their work is
restricted; there is no systematic approach to emphasising the meanings of words such as
‘dissolve’ and ‘solution’. Similarly, there is no systematic approach to development of pupils
numerical skills. The use of information and communication technology in science is
unsatisfactory because there is no computer equipment in the laboratories.

Pupils with special educational needs make insufficient progress. The classroom assistant
attached to the department is not yet effective in supporting their learning because teachers do
not plan their lessons with support in mind.

Behaviour in lessons is mostly satisfactory, athough many pupils need frequent reminders to
stay on task. They behave well when teachers expectations are clear and inattention is dealt
with firmly at an early stage. In some lessons, teachers accept inattention while in others late
arrival of students, particularly girlsin Years 10 and 11, causes disruption and restricts learning
opportunities for al in the class.

Teaching and learning are unsatisfactory overall. Teaching was unsatisfactory in about a
quarter of the lessons observed while learning was unsatisfactory in nearly haf. However,
there were afew very good lessons, and teaching and learning were good in the small number
of sixth form lessons seen. Unsatisfactory lessons occur when teachers are unable to gain
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pupils attention because the work is not matched well enough to their interests or abilities.
Pupils leave too much work unfinished because they are unable to keep up with the pace of
the lesson or they copy information and learn little because they are not required to think for
themselves. Pupilsin Year 7 listed types of mirror but did not learn how uses are related to the
mirror’s properties, while in Year 11 higher attaining pupils copied relevant information but
were then unable to use it in explaining why thick wires conduct electricity better than thin.
Unsatisfactory teaching and learning often occur because short-term supply teachers have
difficulty in judging the stage reached by pupils in their previous lessons. Teachers do not
aways use questioning to best effect, often allowing some boys to dominate question and
answer sessions while others (particularly girls) are not included; the result is that marginalised
pupils lose interest in the work. In the smal number of very good lessons pupils learn well
because the work is related to their own interests, as in Year 11 when the teacher asked
pupils to explain televison reception by satellite when introducing a lesson about the positions
of planets. Pupils usudly respond well when the work requires effort yet is within their
capability; for example, in Year 8 they had to think carefully when using an analogy to predict
the effects on current flow of adding components to an electrical circuit. Opportunities for
raisng pupils attainment are often missed because marking of their day-to-day work is
inconsistent and measurable targets for improvement are not set. Homework is not used
effectively to extend and consolidate pupils learning.

Leadership and management of the science department have been unsatisfactory, but a newly
appointed acting head of department is beginning to give a sense of direction and develop
teamwork. For example, teachers support each other in dealing with poor behaviour, and there
are plans to introduce more suitable courses and make greater use of assessment in raising
pupils atainment. Discontinuity in staffing and insufficient opportunity for the head of
department to monitor teaching and learning are barriers to further improvement. The
laboratories are not stimulating places to learn science, partly because displays are not used to
show what can be achieved by students of al abilities. The laboratory technician provides
effective help for teachers when pupils are carrying out class practica work, but has too little
time to manage the department’ s resources.

Improvement since the last inspection has been unsatisfactory overal, though there are signs
of recovery following the appointment of a new acting head of department. Teaching remains
unsatisfactory. The results of Nationa Curriculum tests for 14 year olds are still well below
the nationa average, although GCSE results have improved dightly.

ART AND DESIGN

119.

120.

The school’s national GCSE grades for art in recent years have included the very good textiles
results discussed under design and technology in this report. With these removed, whilst below
the national average, A* to C results for art in 2000 showed pupils achieving good results
overal when judged againgt their previous attainment. The difference between boys and girls
results, however, is double the nationa average, with boys, particularly higher attaining boys,
under-achieving. This pattern is also discernible in work seen in current GCSE work. A-level
numbers have been too small of late to make Statistically valid comparisons.

Pupils enter the school with weak spatial awareness, which hampers their attainment in art.
The current curriculum, newly in place this year, recognises these weaknesses and provides
projects, which now improve these skills through Key Stage 3. By the end of Year 9, most
pupils practica work matches nationa expectations, especiadly in two-dimensona media
Very few pupils are above that level. Lower attaining pupils work improves significantly by
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Year 9, but is below expectations in key areas, especialy those which rely on underlying weak
literacy and writing. Pupils who take GCSE art retain these literacy difficulties, as expected.
Crucid weaknesses remain, therefore, in their understanding of the historica and critical
aspects of GCSE work, and in pupils abilities to reflect these in a sufficiently persond,
individua way in ther practicd work. This is particularly so for boys. Girls throughout the
school do well in art compared with girls nationaly. Boys, though, are particularly adversdy
affected by two additional magjor factors, which also have negative impacts on al pupils. These
are, firdly, school timetabling at Key Stage 4 alows pupils only single, 50-minute art lessons,
and secondly, the meagre, unstimulating resources available. Boys in particular need more time
to consolidate learning and these boys require more imaginative media, which remove the
current congraints for them to work in two-dimensona media This is most often with
drawing and painting media- not, generaly, their strengths. The lack of computers for pupils
frequent use in the department exacerbates these constraints further.

All these factors, combined with the lack of a department technician to assist with
organisational and practical aspects of the subject, and pupils own frequent lateness to
lessons, place additional obstacles in the way of progress. That pupils progress as well as they
do is due to good, effective teaching in the department, and to pupils own enjoyment of the
subject. They often find success in art, and most lessons show pupils working purposefully, if
not aways quietly. Many, particularly younger pupils have very great difficulties in listening to
teachers when they try to talk to the class, and are quieter and more focused when teachers
are facilitating pupils progress at a one to one leve as they work. An underlying volatility in
some pupils, mostly boys', behaviour erupts occasionaly; most often it is effectively defused
by teachers.

Teaching is good. Many of the criticisms in the last report relating to curriculum, lesson and
homework consistency have been resolved. Teachers now have a good structure within which
they plan their lessons well, and have common aims for their pupils. Although this structure
helps teachers to provide good continuity and progression for al, the fact of some classes
being taught by two teachers still makes this difficult to achieve in practice. Homework is now
systematically planned into the new schemes of work. Assessment is much improved, with
good mechanisms for tracking pupils progress being trialled successfully this year. Teachers
and pupils ‘considerable achievements, referred to in the last report, can now be monitored
well, and confirm the good progress most pupils make. The exceptions to this are higher
attaining boys, whose progress needs to be equally ensured. Some very good teaching of very
low ability pupils in Year 9 showed good differentiation and patient explanations from the
teacher having very postive effects on pupils learning about style, design and fashion. Art
teaching contributes well to pupils understanding of key skills, particularly in the spatia
aspects of mathematics, but teachers could very usefully make these links more overt to
pupils, so that they understand more effectively the reinforcements they are experiencing.

Department management remains good and most criticisms from the last report within the
remit of the department to improve have been addressed successfully. Accommodation
remans unsatisfactory, though, and resources, including information and communication
technology, are unsatisfactory, and do not meet the needs of these pupils.

DESIGN AND TECHNOLOGY

124.

Over the past three years the proportion of pupils achieving an A* to C grade at GCSE in dll
of the design and technology subjects combined is well below the nationa average
expectation. In textiles the proportion attaining an A* to C grade was well above the nationa

Fazakerley High School - 48



125.

126.

127.

128.

average in 1998, above it in 1999 and sgnificantly above it in 2000. In addition, al pupils
entered for the examination in textiles attained an A* to G grade which is well above the
nationa average. Over the past three years the proportion of pupils attaining A* to C grade in
food technology has been below the national averages but is broadly in line for A* to G
grades. During this period, the proportion of pupils attaining an A* to C grade in resistant
materials and in graphics last year was significantly below the national averages. It was also
significantly below nationa averages for A* to G grades. Girls achieve significantly better
than boys overall and in textiles they achieve above the national average for girls. Boys
achieve significantly below the national average for boys. Pupils attain better in textiles than
they do in any other subjects at GCSE.

By the end of Year 9, attainment is below the nationa average in food studies and textiles and
well below the standards expected in resistant materials. However, most girls and a very small
minority of boys attain in line with the nationa average in textiles and food technology. In
resstant materials pupils do not aways practise the principles and processes of designing.
With the exception of the work produced by higher attaining pupils graphical communication
skills are weak in most design areas. In the work of too many pupils the indiscriminate use of
felt-tip colour pens does nothing to enhance it. In food studies and textiles, a significant
proportion of the girls produce work of a satisfactory and sometimes good standard. Pupils of
al levels of attainment are hesitant and unsure of the correct terminology when explaining
their ideas and the processes involved. Most pupils have satisfactory skills in using tools and
equipment to make their products in food technology and textiles. In resistant materials, skills
are variable. Computer aided designing techniques and the use of computer aided
manufacturing equipment to produce design outcomes are underdeveloped. Pupils, including
those with specia educationa needs, show satisfactory interest levels in their work and make
satisfactory progress for their capabilities.

By the end of Year 11, attainment is below the national average. A very small minority attains
in line with expectations in food and above them in textiles. In food and textiles the literacy and
graphical communication skills seen in most pupils coursework is variable, but satisfactory on
balance. It is often good for a significant proportion of middle to higher attainers. The design
process is effectively used in their work and they are able to explain their ideas confidently
and competently, with most of the higher attainers using the correct terminology fluently. In
food technology, pupils are successfully developing a satisfactory understanding of the
nutritive, sensory and physical properties of food. The converseis true for most pupils studying
GCSE in resgtant materias. In al design areas, skills in using the computer to support pupils
learning are weak. The high level of absenteeism affects the standards achieved in al design
areas.

Students following the A/S level courses in textiles attain in line with the nationa average, but
attainment in the A-level course is well above average. The coursework produced by students
is of a very high standard indeed, with outcomes showing considerable flair and imagination,
involving a very broad range of innovative techniques.

Teaching was predominantly good or better in the lessons observed. Teachers use a growing
range of exemplar material successfully to guide and support pupils. The quality of teaching is
successfully enabling most pupils, particularly in textiles and food studies, to improve and
develop their design and redlisation skills. The design worksheets used provide clear guiddines
for design projects, with extenson tasks to chalenge and extend effectively the higher
atainers and, in particular, the gifted and taented pupils. However, some worksheets are
insufficiently modified to meet fully the needs of al attainment levels. The development of
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literacy skills, particularly the technical language of the subject, is not universally supported and
developed in al design areas by appropriate strategies such as the display of key technical
terminology, or the use of writing frameworks to guide pupils efforts in evauating their work.
The quality of teaching ensures that most pupils are appropriately motivated and clearly aware
of what they are required to do in their projects. The teaching styles and strategies adopted
enable most pupils to make satisfactory progress in the great majority of lessons.

In many lessons good humour prevails and an atmosphere conducive to positive learning is
established. Most pupils respond well to the teaching methods adopted and show satisfactory
interest levels in their work. Lapses in pupils concentration are dealt with effectively and
pupils are kept on task for most of the time. The new assessment and monitoring procedures
enable teachers to effectively monitor and support pupil’s progress towards their predicted
attainment targets and beyond. Homework is set regularly and effectively extends the
curriculum. In some classes unusualy large group sizes for a practical subject reduce the
amount of individual support and attention teachers are able to provide for pupils. This affects
standards and raises some concern about safety when large numbers are present. The lack of
any form of technical support isan unusua and unsatisfactory feature.

Since the last ingpection good leadership now provides a clear educational direction for the
department. The new head of department has efficiently and effectively managed the many
changes needed in amalgamating three separate design areas. There is a developing sense of
corporate identity for the subject. Design staff now plan and work as a team ensuring that a
consistent approach to designing and making are being adopted in al design aress.
Assessment and monitoring of pupils academic progress in the subject has been greatly
improved. The very effective management and predominantly good teaching has facilitated an
improvement in the standards for a greater proportion of pupils since the last inspection.
Resources have been grestly improved especialy in the provison of specidist control
equipment although there is an insufficient provison of computers within the design area and
the use of information and communication technology remains underdeveloped. The mgjor
improvement to the accommodation that is due to be implemented this term will resolve the
deficiencies reported last time.

GEOGRAPHY

131
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Recent GCSE A* to C grades have fluctuated but are generally well below the national
average. The results in 2000 were a dight improvement on those of previous years but very
few pupils attained the highest grades. When compared with other GCSE subjects within the
school geography results have been below the average for the school. Recent A* to G results
have been broadly in line with the national position.

Most pupils attain standards that are below the nationa averages at the ages of 14 and 16, but
standards are improving, particularlly at Key Stage 3. Standards in the sixth form are
satisfactory. Given the low prior attainment, progress is satisfactory throughout. However, in
many mixed ability classes, high attainers are not stretched enough and low attainers are not
provided with suitable and manageable tasks. By the end of Year 9, pupils have a basic
grounding in geographical skills. Most can use and interpret maps but need more practice, and
earlier in the course, in the construction and analysis of graphical representation of statistical
data. Knowledge of place is sound but understanding of spatial patterns is weak and needs
developing. Class teachers give pupils with specia educational needs at Key Stage 3 good
support, but there is very inadequate learning assistant support in classes. By the end of Year
11, pupils have a generd knowledge of physica and human processes, but only the higher
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attainers have real understanding of these processes. The best individual, investigatory project
work undertaken for GCSE, based on fieldwork, is of a good standard. Emphasis needs now to
be given to this element of the course for a number of pupils who, due to absenteeism and low
aspirations, under-achieve.

Teaching overdl is satisfactory. There was much good teaching at Key Stage 3 by specialists,
but also some weak teaching from a non-speciaist. Teachers work well with pupils, and do so
with commitment and understanding. Management and control of pupils is sound. The best
teaching is underpinned by a very secure knowledge of the subject taught. In these lessons
work is challenging, has brisk pace and is designed to meet pupils needs. Weak teaching
occurred when a teacher, new to the school and subject, had difficulty in controlling a class
intent on undermining and disrupting the lesson. Good teaching was well exemplified ina Year
9 lesson with average ability pupils where the teacher, using a globe and atlases, explained
very well Greenwich Mean Time and how, using lines of longitude east and west of the Prime
Meridian, time throughout the world can be caculated. This difficult concept was well
understood by pupils. It was adso evident in a Year 7 mixed ability class where a well-
designed work sheet, a map of settlements, was used successfully to explain how physical and
human features affect the course of routesin redl life.

Learning would, however, be further enhanced by lesson aims being shared with pupils at the
beginning of lessons, and tested at the end of lessons to ensure that learning is effective,
together with a greater consolidation and reinforcement of the main teaching points written on
the board. There is a need for the use of actual examples and case studies, rather than models
in class teaching, and more investigatory, resource-based learning, including fieldwork,
particularly at Key Stage 3. The regular use of a standing display map and atlases to develop
pupils understanding of geographical patterns and place is necessary. GCSE examination
results do not fully reflect the good teaching quality and this is partly due to teachers, who
provide challenge in other ways, not expecting enough of pupils in their written work. The lack
of a consstent literacy strategy in the school does not help this. The limited progress in
extending writing skills at Key Stage 3 produces a literacy lag which affects pupils
performance and therefore the results in nationa examinations at the end of Key Stage 4. The
department needs to target pupils performance more rigoroudly in particular in this area and
upgrade the significance of GCSE course work. Numeracy skills are limited and there is no
school strategy for its development. Fieldwork undertaken locdly around the school and in
central Liverpool greatly enhances study at Key Stage 3 and 4 and real enrichment is evident.
However, there is insufficient fieldwork at Key Stage 3 where the study of physical landscape
and of an area outside the loca areais necessary. Information and communication technology
has yet to be planned as a coherent programme of study linked to curriculum topics.

Pupils attitudes to learning are mainly positive and some pupils show a rea interest in their
work. Many work conscientioudly, but there are a number of pupils a Key Stage 3 who find
concentration for long periods difficult; these pupils are easly distracted. Behaviour is
satisfactory and often good, athough a smal minority of pupils seek attention and their
interruptions reduce the pace of class learning. Pupils generaly form good relationships with
their teachers and trust them and generally relate well to each other in class. Pupils individua
answers to questions are often good but whole-class responses are rare and need nurturing.

The department is soundly led and managed by the head of department, and a good ethos
exists. Recent examination results have been weak, but there is clear intent to improve
performance and this must be the main priority. The capacity to do this is sound and can be
achieved with sustained effort. Documentation overall is satisfactory but there is need to
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draw up the subject development plans as a three-year operational plan, fully costed and
evauated annually. There is currently no monitoring and evaluation of the impact of teaching
on pupils learning, or of the standard of performance in external examinations. A rigorous
assessment policy needs to be established with pupils work targeted to the development of
knowledge, understanding and skills. Most teaching occurs in specidist rooms which are small
for large classes and somewhat restrictive for independent, resource-based learning.
Resources are satisfactory overall but there are some serious shortfalls such as the need for a
video monitor, overhead projector and a standing display map in both speciaist teaching rooms
aswdll as afieldwork budget.

The department has made satisfactory improvements since the last inspection but a sustained
effort is now needed to consolidate on this.

HISTORY

138.

139.

140.

Recent GCSE A* to C grades results have been below or well below the national average.
Results in summer 2000 were very low and showed a continuing downward trend against a
risng national one. No pupils attained the highest grades. GCSE results in the subject are now
well below average for the school. Recent A* to G grades have aso been well below the
national average, with little evidence of any significant improvement.

Most pupils attain levels that are below the national average at the ages of 14 and 16.
However, there is clear evidence of improved standards at both key stages. By the end of
Year 9, pupils have a sound understanding of events and the main people within the periods
studied, but they often do not realise their significance within the overall context of study and
the chronological framework. Pupils with specia educational needs at Key Stage 3 and lower
attaining groups in Year 9 receive inadequate support for their learning. By the end of Year
11, pupils have further developed their skills of using historical evidence, and start to analyse
the reasons for, and the results of events in, the courses studied. Higher attainers do not
develop interpretative skills sufficiently; they need to analyse the significance of sources more
thoroughly. Average and low attainers have sufficient knowledge in their course work to do
well but the level of understanding and the placing of events in a wider context is
unsatisfactory. Sixth form students organise themselves satisfactorily but need to contribute
more in lessons.

Teaching overdl is satisfactory at all key stages. There was some weak teaching by a
temporary teacher, but teaching by regular specidist staff was often good at Key Stage 3.
Teaching was always at least satisfactory at Key Stage 4 and in the sixth form. Teachers are
very committed, caring and supportive of pupils. Permanent staff manage and control even
potentidly difficult pupils well, but others find chalenging pupils difficult to manage and
disruptive elements hold back the pace of learning considerably. The best teaching is
characterised by lessons that are very carefully and imaginatively planned and is underpinned
with very secure knowledge of the subject matter taught. These lessons are structured well
and have a clear focus. This teaching provides opportunities for developing literacy skills and
uses questioning skilfully, involving pupils in their own learning and, in particular, developing
historica enquiry skills. Together with lively presentations these qualities resulted in productive
learning and a good standard of work. This was well exemplified in a Year 11 lesson where
the teacher introduced transport development, including the Liverpool to Manchester railway,
and, using a range of well-selected sources, considered the relative importance of Robert
Stephenson and Isambard Kingdom Brund in this. Pupils were helpfully provided with a
writing frame to develop their writing skills more effectively. Weak teaching was due to a non-
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specidist having to motivate disaffected and disruptive pupils without the necessary
management and control skills needed.

Learning requires a clearer focus in lessons on outcomes in determining materials and tasks in
mixed ability classes, and the use of more stimulus materials, particularly film and visud aids,
including the overhead projector. There is also a need for more chalenging, written
assgnments for al pupils, particularly high attainers. More links need to be made with loca
history and everyday events. The department has already established a good loca study in
Year 8 but there is, as yet, no programme of visits outside the school. With appropriate
injection of books on selected themes in the library, and the regular use of computers, pupils
need to be given more project work so that they can develop their personal enquiry skills more
effectively. Pupils' learning does not wholly reflect the teaching quality of permanent staff. A
factor inhibiting this learning at Key Stage 3 is the deficiency in literacy sKills, due to below
average prior attainment in this area. Many pupils aso have great difficulty in the retention and
recall of knowledge; this requires a sustained study skill programme. A magjor obstacle to
improving examination performance at Key Stage 4 is the well above average absenteeism
rate that still exists, despite the best efforts of the school, which results in pupils failing to
complete course work and significant under-achievement at GCSE. Often, poor motivation
and a low work rate further reduce performance in some classes. It will require a concerted
effort from the teaching staff, who work well and conscientioudy as a team, to improve
overal standards of pupils performance in external examinations. They have the competence
and capacity to do so successfully. To this end, there is need to monitor pupils performance
more rigoroudy, and continue to mark work thoroughly and in a developmental way.

Pupils attitudes to learning vary considerably. Pupils show a greater interest in the subject at
Key Stage 4 than Key Stage 3 and in higher bands in Year 9 than elsewhere. Pupils, on the
whole, are attentive and, in most classes, work conscientioudy throughout the lesson on tasks
set, dthough work rate is often very dow. This is due to low aspirations and a genera
reluctance to write. Behaviour is usualy satisfactory and often good. However, in a lesson
taught by a temporary teacher, pupils were blatantly un-cooperative, unresponsive and
disaffected, so that little learning took place and there was considerable under-achievement.
Pupils generaly establish good relationships with their teachers.

The management of the subject has been placed under the control of the head of humanities.
However, dthough an improvement on the previous situation, leadership of the subject
curriculum and developments is unsatisfactory. It is now essential that the management and
curriculum needs of the subject are drawn together effectively by a specidist historian who
works closaly with the head of humanities. There are insufficient formal meetings to discuss
subject developments and the development plan needs to be reviewed and evauated annually.
There is currently no monitoring of the impact of teaching on learning outcomes, especialy the
standards of performance in externa examinations. The permanent staffing within the
department is good; there is need to replace the vacancy with a speciaist in the humanities.
Specidist rooms are a good teaching resource which, with colourful wall displays, including
pupils work, provide a pleasant learning environment. Resources are satisfactory overall but
there is a serious shortfall in that there is need for a video monitor and an overhead projector
in both specialist teaching rooms so that more film and video extracts can be incorporated
regularly as visuad stimulus materiasin lessons

Some of the concerns raised at the previous inspection about standards and monitoring have
yet to be fully addressed.
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INFORMATION AND COMMUNICATION TECHNOLOGY
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National average comparisons for GCSE are not possible since there have been no
examination courses over the past three years.

By the end of Year 9, most pupils attain below the national average in all strands of the
subject. There are developing strengths in pupils atainment in the strand of communicating
information through word-processed text, which sometimes incorporates images imported from
electronic sources, with the exception of the Internet. Pupils show satisfactory skills in
manipulating text and images. They show satisfactory levels of spatial awareness in setting up
the presentation of a published page. In the timetabled lessons observed, pupils used a
Spreadsheet to carry out simple calculations. There is little evidence, at present, that these
skills are used and built upon in other subjects across the curriculum. Apart from the lower
attainers, most pupils show satisfactory, dthough very hesitant, keyboard skills; most pupils use
the mouse well enough to select and manipulate menus and functions. Higher attainers use the
technical vocabulary of the subject satisfactorily but lower attainers find the concepts difficult
to grasp and do not readily use appropriate technical terms. Pupils with specia educationa
needs show considerable interest in their work and make satisfactory progress.

Attainment at the end of Year 11 is below the standard normally seen at this stage. In Year
10, a smdl cohort of pupils studies information and communication technology as a GCSE
option. However, the lack of opportunities in the past to use computers regularly, together with
a high level of absenteeism, is reflected by standards that are below national expectation for
the great majority of pupils. In some classes, unusualy large group sizes for a practical subject
reduce the amount of individual support and attention teachers are able to provide for pupils;
this affects the standards achieved. Across the curriculum there is some evidence of the use
of computers for word processing, desktop publishing and for handling information, but the
standards achieved are well below the standards of work normally seen in schools. Currently,
there is little evidence of the use of the computer for work in the National Curriculum strands
of modelling, measuring and control. Whilst opportunities are provided in some subjects to use
information and communication technology to research and present work, it is not fully
integrated into the schemes of work of all subjects. There are severa subjects that have yet to
identify how information and communication technology is to be used and developed in their
subjects.

Sixth form students attain standards that are broadly similar to expectations in using the
computer to communicate information through word processng and desktop publishing.
Students do not readily turn to computers to complete coursework. In the GCSE option, which
is studied by eight students, standards are in line with those normally seen at this stage.

Teaching was satisfactory in all lessons observed. Teachers are enthusiastic about their
subject and effectively stimulate pupils interest. Tasks are generally well matched to pupils
interest and the problems posed build effectively on pupils prior knowledge and skills.
Teachers provide high levels of individua support and guidance, working with pupils at their
computers. The new system of assessment is effective in assessing attainment and progress
in the discrete lessons, but assessment of information and communication technology work
across the curriculum is inconsistent. The teaching styles and strategies adopted impact
positively on pupils learning. As aresult, most pupils show satisfactory interest levels, sustain
their concentration spans for appropriate lengths of time and make satisfactory progress in
developing their information and communication technology skills in &l lessons. Workshests,
produced within the information and communication technology department, successfully
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identify learning objectives, but not al written instructions are sufficiently modified to suit the
needs of all attainers. The technica support provided ensures that all equipment works
effectively in the discrete lessons.

The very recent provision of timetabled information and communication technology lessons for
al pupils a both key stages and the considerable investment made in the provison of
resources for information and communication technology, are clearly beginning to impact
positively on standards throughout the school. In addition, the effective leadership and
management of the subject by the new head of department is ensuring that the requirements
of the National Curriculum are now planned for in the timetabled lessons at both key stages.
As a result, standards are improving. Issues remain in relation to the provison for and
development of information and communication technology across the curriculum.

MODERN FOREIGN LANGUAGES

151

152.
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At the age of 14, pupils standards in French, the core language, are below average. Since
1997 standards in the Nationa Curriculum Key Stage 3 assessments have risen faster than the
national trend, athough in 1999 teachers assessed many pupils at levels which were too high.
Results in 2000 showed nearly haf the Year 9 pupils a Levels 4 and 5, fewer than in typical
schools elsewhere, but much closer to actual standards.

At Key Stage 4 the school enters a high proportion of the year group for GCSE in a foreign
language, above the nationa average. The A* to C success rate in French is well below
average, and has remained static since 1998, in contrast with the improving nationa trend.
There are, however, encouraging features in the latest results. In 2000, of the four A* grades
in al subjects, two were in modern languages. Pupils performed better in French than in their
other subjects. Results from a small entry of higher attaining pupils for German were excellent,
with three-quarters achieving the higher grades, including three A*/A grades. Although girls
under-perform significantly in comparison with girls in other smilar schools, boys do marginaly
better in comparison with their other subjects than is the case elsewhere. Results across the
full A* to G range in French improved to just below the nationa average.

Standards in class and in the samples of work at each key stage reflect those of tests and
examinations. Currently, in Year 9, a few higher attainers are a Level 5, on course for
average and above average standards by the end of the key stage. They can write paragraphs
about their school day, and give accounts in the past tense, making agreements of verb and
adjective and including negatives. But average attainers are only at Level 3 in writing and
saying sentences, they are not able to extend these confidently. Some pupils recognise words
and short phrases in speech and text, and can write sentences, with support. Few can speak
independently of text, or pronounce French confidently. Working from memory is a magor
difficulty. Pupils need more frequent testing without their books.

In Year 11, standards are well below average because there are so few higher attainers
securely above the average grade of C. One or two gifted pupils are on course for grade B or
above, but most of the top set are only at foundation level. They can typicaly write past
tenses, but within a limited range of structures. They succeed through effort and commitment,
and learning their rehearsed phrases. Of the other pupils, in the lower grades, few have built
on prior learning, not having been assessed regularly enough in the past. They know and
recognise vocabulary in practised topics, but have little ability to construct the language for
themselves. Receptive skills are generally stronger, so that most pupils can extract relevant
detail from short tape extracts and text. In many cases, attainment is low because of limited
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literacy skills. The provison of broad ability classes for al but the highest attainers is not
appropriate for pupils needs. High levels of absence further reduce overdl standards.

The few gifted pupils attain highly and achieve well throughout. In view of the low base at
which most pupils enter the school and their continuing difficulties in literacy, they achieve
satisfactorily. This is because teaching promotes positive attitudes and is effective in enabling
them to reach GCSE examination standards. Achievement and progress are particularly good
in Year 7, where German is currently the first language. Here, one class is reaching average
levels and achieving very well. After only one term, pupils can dready distinguish between
endings and apply smple rules in saying what pets they have. Some pupils with special
educational needs remember vocabulary in the short term, and can match word to meaning.
However, achievement overadl is not better at either key stage, for two reasons. Firstly,
grouping arrangements are unsuitable at Key Stage 3 and in Year 10, limiting the progress of
pupils with specia educationa needs in particular; the spread of ability in classes is too broad
for teachers to plan effectively for individual needs. Secondly, pupils are not assessed regularly
enough or required to work enough from memory; their skills do not fully devel op because they
are not trained well enough to memorise what they learn in order to recall it later.

Teaching remains a strength, as it was at the last inspection. It is good overal, dightly better at
Key Stage 4, good in haf the lessons observed, and very good or excellent in a quarter. No
unsatisfactory lessons were observed. It is good teaching which ensures that pupils learn well
enough to compensate, to some degree, for their weakness in literacy. The strength is the
successful management of behaviour through cam authority and purposeful, well-designed
tasks. As a result, pupils are interested, co-operate and participate responsibly. Teachers use
the spoken language helpfully to familiarise pupils with sound, and set the right expectations.
They teach literacy skills well, emphasising accuracy of articulation and pronunciation.
Methods in some lessons, for example in Years 7 and 10 German and a Year 11 top set
French, are very good. In these lessons teachers demanded a high level of accuracy and
provided individua chalenge. The best teaching helps pupils gain confidence in achievable
steps, carefully adapting the questioning to the level of the pupil and expertly balancing support
and challenge - and al with a sparkle and sense of humour. This teaching promotes good, and
sometimes very good learning.

In other respects, teaching could be better. Expectations of behaviour are high, but sometimes
top set pupils are not given enough opportunities to practise speaking with each other, a point
made in the last report. Where teaching is too dominant, pupils are not nearly so interested and
do not learn to be independent. Resources and their use have improved. Lessons move a a
good pace, and student teachers are an asset in helping present dialogues and monitor work.

There are now more books, but still not enough for each class or to alow each pupil to have
their own copy. Year 9 pupils in second language Spanish, for example, work from sheets and
black and white illustrations, which do little for motivation. The new televison and video player
is an important stimulus, but overhead projectors are under-used. More attention should be
given to the visual presentation of meaning.

Teachers are more secure in assessing standards than three years ago, but still do not use
Nationa Curriculum levels enough. For example, marking is frequent and positive, and follows
agreed school policy. However, it is not based on National Curriculum levels and does not set
specific targets. Pupils are unsure about what they need to do to improve. Pupils throughout
the school remain very reliant on teachers support. Nevertheless, the most significant factor
in pupils dow acquistion of skills, knowledge and understanding remains their low level of

literacy.
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There has been satisfactory improvement since the last inspection. Experience in teaching the
modular GCSE course has paid dividends in the 2000 results. Schemes of work are now being
rewritten to a satisfactory standard. The department has an enthusiastic approach to teaching
and learning which ensures a postive ethos. However, information and communication
technology is not used as a required part of writing, or for e-mail, and there are no foreign
links. Most importantly, the head of department has too many other responsbilities and thus
insufficient time to manage the department as effectively as is needed. Monitoring and
evauation of teaching and the curriculum need to be more regular and more thorough, and
limited resources are not maximised because too many languages are offered.

In order to raise standards the school should improve pupil grouping arrangements at each key
stage in order to enable pupils to achieve as well as they can. The department should set
higher expectations of what &l pupils can achieve in working with each other and
independently. Further improvements are needed, in particular in writing and speaking from
memory; in the use of data to amend the curriculum appropriately for individua pupils, and to
keep them informed of how they are progressing.

MUSIC
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On balance, standards of attainment are below national expectations. By the age of 14, the
attainment of the substantial majority of the pupils is below that of pupils of a smilar age
nationally. However, progress is at least satisfactory and often good. By the age of 16
standards of attainment are below national expectations and pupils, including those with specia
educational needs, make satisfactory progress in relation to their prior attainment.

Pupilsin Year 7 have a satisfactory understanding of the need for notation and are able to play
the Cowboy Chorus on the glockenspidl to a good standard. Pupils who receive guitar and
percussion tuition are developing good sight-reading and performance skills. Year 8 pupils
have a satisfactory understanding of timbre as an element of music. They have a sound
appreciation of minuet as a dance form, and listen well to Mozart’s ‘ Eine Kleine Nachtmusik’.
Singing should be improved. Woodwind players make significant progress in developing
correct posture and performance skills. Pupils in Year 9 effectively use the notes E, D and
middle C to perform ‘In the Light of the Moon on the keyboard to a satisfactory level. They
have a limited understanding of the names of the notes on the treble stave and note values.
Higher attaining pupils are able to follow staff notation and are able performers on such
instruments as flute, clarinet, guitar and snare drums. Lower attaining pupils have limited
theoretical knowledge and are unclear about the elements of music.

In the 2000 GCSE examinations, from four entries, one pupil gained grade B, one grade C and
two grade D passes. This effectively represents the trend of entries and pass grades over the
last three years. Pupilsin Year 10 have a satisfactory understanding of baroque dance and the
instruments which were played during this period. Pupils listen attentively to examples of
pavane and gdliard by Orlando Gibbons. They make good links with religious education when
comparing the sackbut, psaltery and cornet with their modern equivaents. There are no music
lessons in Year 11. Pupils make satisfactory progress over time in their ability to listen and
identify harpsichord, string and woodwind instruments from the sounds they produce. Pupils
are given insufficient opportunities for independent learning. Wall displays, including key
words, make an important contribution to the development of literacy skills.
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Pupils have a satisfactory attitude towards music and enjoy lessons. The substantial majority
are well behaved but a small number of pupils, at Key Stage 3, are disruptive and hold back
progress for the majority who want to learn. Pupils collaborate effectively, particularly when
playing instruments in pairs. Reationships between pupils and with their teachers are
satisfactory.

The qudity of teaching, including instrumentd tuition, is satisfactory and in dmost haf of
lessons it is good. Teaching taff, including six vidting insrumentalists, are accomplished
musicians with good subject knowledge and high level performance skills. They successfully
impart much of their enthusiasm to the pupils who, in most instances, respond positively. The
scheme of work is up to date and based on the National Curriculum attainment targets. A
small number of lessons have insufficient content; planning lacks detail with a consequent loss
of pace and rigour. Clear teaching objectives and expected learning outcomes are features of
the best lessons. Pupils work is assessed effectively as the lesson proceeds, but individua
target setting should be improved. The qudity of teaching makes an important contribution to
pupils social and cultural development. Teaching is less effective when group activities are
not well managed.

At Key Stage 3, insufficient time is allocated for the effective delivery of the Nationa
Curriculum. Twenty-three pupils benefit from instrumenta tuition and this makes a significant
contribution to their progress. There are 15 pupils in the choir and others will be involved in
the planned production of ‘The Wizard of Oz'. Extracurricular music should be improved.
Resources are satisfactory but there should be sufficient full-size keyboards and glockenspiels
for each pupil to play. The main teaching room is cramped and uninspiring and the practice
room unsuitable for instrumental tuition. Information and communication technology is
conspicuous by its absence and should be developed. Option arrangements at the end of Key
Stage 3 operate against the effective expansion of the subject. With no pupils studying music
in Year 11, every effort should be made to devel op the subject at Key stage 4.

The management of the department is satisfactory. Since the last inspection overall standards
have begun to improve but some issues have yet to be addressed, such as improving computer
resources, including class singing in lessons and safety issues relating to trailing electric wires
to the keyboards.

PHYSICAL EDUCATION

168.
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By the time pupils reach the age of 14 attainment and progress in practical aspects of the
subject are satisfactory and occasionally good or even very good. Where they are very good,
as in girls gymnastics in Year 7, most pupils can perform a variety of basc gymnastic
movements with both style and control, most being able to control body weight on their arms.
Year 7 boys show confidence in swimming, the great majority being able to swim competently
on both front and back. Good attention is paid both to non-swimmers and weak svimmers
who are dl taught in separate groups. This ensures that al ability levels make good progress.
Boys show satisfactory racket skills in badminton, and dribbling and passing skillsin basketball.
Pupils with specid educational needs attain well in games and swimming and aways integrate
comfortably into lessons. As aresult, they make good progress.

At the end of Key Stage 4 attainment during lessons is satisfactory and occasionaly good. In
practical terms, Year 10 GCSE classes show good racket skills in badminton, with boys and
girls both performing the high serve and the clear with form and consistency. They progress
well in learning to perform new skills such as drop shots. In basketbdl, boys and girls control
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the ball well enough to dribble effectively and to use different passing techniques in game
Stuations. Some boys exhibit advanced skills so that basketball games often contain much
effective play. In arange of games, including basketbal, volleybal and hockey, the great
majority of boys and girls have satisfactory skills. Again, pupils with specia educational needs
make good progress and perform well in terms of their previous attainments. Occasionally
they perform well enough to be used by teachers to demonstrate skills in lessons.  Attainment
in the GCSE has, however, been poor and well below the national mean. In 2000, 14 students
took the examination, with only one gaining an A* to C grade. The proportion of pupils gaining
agrade in the A* to C range is significantly below the national average. There are indications
in written and oral theoretica work produced by some pupils currently taking the course which
suggest that this low figure will improve. In many lessons numbers are considerably affected
by absenteeism.

The qudity of teaching isgood. Teachers, all specialist trained, have good subject knowledge.
The best lessons are ddlivered with enthusiasm and drive. Planned objectives, shared with
pupils a the outset, ensure that these lessons proceed with pace and clear purpose.
Occasionally, when teachers use a variety of styles and pupils are deliberately encouraged to
plan and evaluate their work and that of others, this undoubtedly raises levels of attainment
and progress. Teachers have appropriately high expectations and they effectively encourage
pupils efforts and attainments. Marking of written work for GCSE is thorough and up to
date.

Boys and girls attitudes and behaviour are very good. Sometimes, these are excellent at both
Key Stages 3 and 4. Arriva at lessons is reasonably prompt.  Pupils clearly enjoy physica
education and remain interested and motivated throughout lessons.  When teachers use
questioning techniques, they mostly meet with sensible and constructive replies.  Pupils
respond particularly well when teachers vary teaching methods, creating opportunities for co-
operation and collaboration. Standards of dress of boys and girls are good. All specia
educational needs pupils behave well and integrate into lessons. It is unfortunate, however, that
attendance is not better, for some lessons have significant numbers of pupils absent.

Girls and boys departments both have separate adminidtrative heads. Leadership and
management are satisfactory, with teachers working effectively as a team.  Joint meetings
are held regularly which ensures that al teachers have opportunities to be involved in
departmental decison making. There is no information and communication technology in the
department, either for teaching or administrative purposes. One CD-ROM is available for the
GCSE course. Reference fecilities are very poor. There are no books in the library either for
reference or borrowing. It is aso clear that there are insufficient textbooks for the examination
course.

Since the last ingpection, efforts have been made in some lessons, particularly at Key Stage 3,
to encourage pupils to plan and evaluate their work, although this is certainly still not a feature
of all lessons. Some schemes of work have been revised and now relate to the National
Curriculum at Key Stages 3 and 4. These particular examples are better presented and more
up to date. Other schemes, however, still remain to be updated. Assessment needs adjustment
so that it more clearly indicates what pupils have achieved. Serious weaknesses remain in
accommodation not least in the heating system for the games barn where the temperature is
often so low as to be a hedlth and safety hazard.  Some toilets and showers, particularly in the
gymnasium, remain totally unsuitable for use. Thisis a feature mentioned in the last inspection.
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Extra-curricular provison for boys and girls is adequate; it includes practice sessons and
competitions against other schoolsin the area.

RELIGIOUS EDUCATION
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Pupils aged 11 to 16 follow a course of study based on the Agreed Syllabus for Liverpool.
Between the ages of 14 and 16 they may also choose to pursue either the full or short course
GCSE examination as an option. With effect from the current Year 10, all pupils not opting for
the GCSE full course will fulfil the requirements of the Agreed Syllabus through studying for
the short course examination. Religious Studies is available in the sixth form as an AS-level
option. There is, however, no provision for the Agreed Syllabus to be taught to sixth form
students.

In the Year 2000 GCSE full course examinations, the proportion of pupils gaining grade A* to
C passes was well below national norms for the subject in smilar schools. Their average point
score was aso significantly lower than the national average point score. Their performance
was, however, higher than their average performance in other comparable subjects for which
they were entered. The proportion of pupils gaining grade A* to C passes in the GCSE short
course examination was well above the national norms for the subject in similar schools. In the
Year 2000 A-Level examinations, the proportion of students gaining grade A to E passes was
well above national norms for the subject in smilar schools, although the proportion gaining the
highest grades was below the national average.

In work seen during the inspection, pupils a age 14 and 16 were attaining standards below the
expectations of the Agreed Syllabus for their age. Their knowledge and understanding of the
richness and diversity of religion, and of the place of Christianity and other principa religionsin
the country, has good breadth, but lacks depth. They have a sound knowledge of religious
language, but their understanding of religious concepts is less well developed. Their sKills in
applying religious insights to ethical issues are under-developed at age 16. However, their
understanding of why religious beliefs are important to those who hold them, and how they
shape their lives, is a strength.

Pupils pursuing the GCSE examination course were attaining standards below national
expectations at age 16 in their study of Judaism and Idam. However, the attainment of
students pursuing the AS-level examination course in Judaism and Ethics was broadly in line
with expectations for age 18. Pupils start from a very low base on entry to the schoal. In
reaching the standards that they do, al pupils, including those with special needs, make very
good overadl progress, and achieve very well in relation to prior attainment. They achieve very
well because of very good teaching, and the very positive attitudes they bring to the subject.
The subject also makes an exceptionaly good contribution to the development of pupils
literacy, numeracy and information and communication technology skills.

The qudity of teaching and learning is very good overal. There is a very small eement of
unsatisfactory teaching in Key Stage 4. Otherwise, the quality of teaching is at least
satisfactory, and is good or better in over three-quarters of lessons, and very good or excellent
in over half of lessons. Where teaching is strongest, teachers have an excellent grasp of their
subject and very high expectations of pupils. They know clearly what they wish them to learn,
and plan their lessons effectively to achieve their aims. Thus Year 11 pupils were led step by
step through clear explanations, good questioning and well-structured worksheets from an
understanding of the generd concepts of prgudice and discrimination, to a grasp of the
teaching of Hinduism, Idam and Chrigtianity on racism.

Fazakerley High School - 60



180.

181.

182.

183.

Teachers engage and hold pupils interest through a variety of imaginative, interesting and
chalenging activities and tasks, which are well matched to their individua needs. Playing and
singing of traditional Jewish songs helped Year 8 pupils to understand the different ways in
which Jews celebrate Passover. Role-play brought aive for Year 9 pupils the challenges
faced by Mudlim girls in trying to follow the Idamic dress code in secular schools. Year 10
pupils made very good gains in understanding the characteristics of the Torah and its
importance in Judaism through hands-on experience in using the Hebrew aphabet and script.
Teachers make very good use of time, and maintain a brisk pace in lessons. They make very
good use of praise to raise pupils self-esteem. They enjoy very good relationships with their
pupils and manage their behaviour very well. They create a secure environment in the
classroom in which learning can flourish, and in which sengtive issues such as those relating to
gender, sexual ethics or race can be explored.

Teachers set meaningful homework that extends work done in class. For example, Year 9
pupils extended their understanding of the challenges faced by Mudim pupils through writing a
letter to a friend explaining their experiences. Year 10 pupils extended their understanding of

the suffering of Jews during the Holocaust through writing diaries from the contemporary
viewpoint of the victims. Teachers help pupils to understand how to raise the standard of their

work through regular and supportive marking. Where teaching is less strong, teachers have
good generic teaching skills, but their command of the subject is less secure; lessons are
overly-directive in style and lacking in sufficient challenge to catch and hold the interest of less
well motivated pupils.

The attitudes of pupils of all ages towards the subject are very good overdl, reflecting the high
expectations of their teachers. They are very well motivated, come to lessons keen to learn
and take pride in their work. Year 10 pupils having their first encounter with the Hebrew
language would have willingly stayed on through bresk to complete the work. They are
attentive, responsive orally, and listen with respect to each other’s views and opinions, as was
well evidenced in a Year 7 lesson on parables. Pupils were keen to contribute as a student
teacher held their attention with a lively modern version of the parable of the Good Samaritan.
The behaviour of the mgjority is good; they enjoy very good relationships with each other and
with their teachers. There is, however, a minority of pupils in Year 11 whose attitudes and
behaviour are less than satisfactory. This is a consequence of unsatisfactory, long- term supply
teaching in Year 10, which de-motivated them, and has made them demanding to teach.

Improvement since the previous, very good inspection report has been satisfactory overal.
The school has not addressed the need identified in the previous report to meet its statutory
responsibility to make appropriate provision for the Agreed Syllabus to be taught in the sixth
form. It has, however, improved learning opportunities for pupils through the introduction of a
GCSE short course at Key Stage 4. The quality of leadership and management of the subject
is excellent. There is a clear vison of the educationa direction the subject should take if
standards are to be further raised. If this vision is to be achieved, however, the school should
review staffing provison, with a view to increasing the proportion of specidist teaching in the
subject.
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