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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Ripon Cathedrd CE Primary Schoadl is situated close to the centre of Ripon and draws its pupils
from awide areaincluding a number of outlying villages. The school has just relocated to a new
building built to one sde of the previous playing field. The schoal caters for pupils aged four to 11.
There are 285 pupils on the roll including 52 who attend the nursery part-time. The schoal islarger
than smilar schools nationdly. A significant number of pupils leave and enter the schoal in the
juniors. Approximately 12 per cent of pupils are digible for free school meds, which isbelow
nationa averages. Lessthan one per cent of pupils have English as a second language, which iswell
below the nationd average. Fourteen per cent of pupils are identified as having specid educationd
needs by the school, which is below the nationa average and only one pupil has a satement of need.
Pupils with specia educationd needs have arange of difficulties but the mgority have generd
learning difficulties whilst afew have specific difficulties such dydexia and a number have emotiona
and behaviourd difficulties

Pupils come from awide variety of backgrounds but generally come from advantaged backgrounds.
Children’ s atainment on entry to the nursery is close to the average dthough a number have under-
developed socid and language sKills.

HOW GOOD THE SCHOOL IS

Ripon Cathedra CE Primary Schoal is a good school with some very good and outstanding
features. Pupils attain high standards by the end of the infants, and those pupils who have their full
education in the juniors dso do well. Standardsin art and design and physical education are above
those found nationally by the end of both the infants and juniors. Overdl, teaching is good dthough
not as strong in the juniors asit isin the nursery and infants. The attitudes and behaviour of the
pupils are very good and they work hard. The school has been well managed, particularly over the
last year during the building and move to the new school. The governors are very effectively
involved in the leadership of the school. At the time of the ingpection athough premises cogts have
not yet been established, the school gives at least satisfactory value for money.

What the school doeswell

Good teaching.

Excellent relationships.

Very good behaviour and persond devel opment.

The spiritua, mord, socid and culturd development of pupils.

The good start provided by the Foundation Stage and infant classes.

The wide range of extra-curricular and other curricular extension activities.

What could beimproved

The marking of pupils work.
The use of assessment informeation to inform individud pupil targets and the planning of
appropriate work to meet them.

The areas for improvement will form the basis of the governors' action plan.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school hasimproved since the last ingpection in November 1997. Standards have improved in
design and technology and information and communication technology, which were consdered
week in the last ingpection. Standards remain high in art and design and physical education.
Standards in English, mathematics and science remain Smilar to those normally found. Teachers
planning has improved with more focused learning objectives and the systematic coverage of the
subjects of the curriculum assured. The very positive pupils' attitudes and behaviour have been
sugtained and there are now more opportunities for the spiritua and cultural development of pupils
both within assemblies and the subjects of the curriculum than previoudy. With the development of
aclear vison for the future development of the schoal, the current managers and saff have the
capacity to sustain and continue the improvements since the last ingpection.

STANDARDS

The table shows the standards achieved by pupils at the end of Y ear 6 based on average point
scoresin Nationa Curriculum tests.

Compared with
Performancein: all schools smilar Key
schools
1999 2000 2001 2001

English A D E D Wl above average

Above average
Mathematics B D E D Average

Below average
Stience A D E D Widl below average

mooO m >

On entry to the nursery children are ataining standards which are smilar to those normaly expected
of this age group in most aspects of development athough a number have under-devel oped language
and socid kills. By the age of five, pupils have made progress and most will tain the early learning
gods. By the age of seven pupils continue to make progress to attain standards close to those found
nationaly in English, mathematics and above averagein science. In the year 2001 tests and
asessments for seven-year-olds, pupils atained standards in reading and mathematics, which were
close to the average and standards in writing were above average. Standards in science were above
average. When compared with schools having asimilar proportion of pupils digible for free school
meals, standards in reading and mathematics were close to the average and standards in writing
above average. Results show some variation over the last three years, dthough generdly they are
improving at arate Smilar to that found nationdly.

Overdl, by the age of 11, current pupils are ataining standards which are typicd for their age. In
the year 2001 nationd tests and assessments for 11-year-olds, pupils attained standards in English,
mathematics and science which were well below the nationd average. In comparison with similar
schools standards were below average in English, mathematics and science. This particular year
group had significant changes in pupils from the end of the infants and tracking of individua pupils
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who remained in the school for the whole of the juniors showed that they made at least satisfactory
progress. The generd trend in results over the last three yearsis of faling Sandardsin contrast to
dightly improving sandards nationdly.

From adetailed scrutiny of pupils work over the last year, direct observations of their work in
lessons, hearing pupils read and discussing their work with them, inspectors judge that most pupils
are attaining sandards smilar to those expected in English, mathematics, science, design and
technology and information and communication technology. Standards in art and design, geography,
history, music, physica education and rdligious education are above those normdly found. Higher
attaining pupils do not aways attain the high standards expected of them. Pupils make generdly
good progress to achieve these gandards. The school sets targets for improving pupils' attainment,
based upon arange of assessment information, but the find published targets are sometimes too
chalenging. Standardsin literacy were above those found nationally. Standards in numeracy were
amilar to those found nationdly, as pupils are given too few opportunities to use these skillsin the
other subjects of the curriculum. Overdl, pupils make good progress over the whole of their
education at Ripon Cathedral CE Primary School from entry to the nursery to find attainment at the
end of Year 6.

PUPILS ATTITUDESAND VALUES

Aspect Comment
Attitudes to the school Very postive: Pupils are keen to learn, concentrate well and work
hard.

Behaviour, in and out of Very good: Pupils are kind and courteous to one another and to
classrooms adults.

Persond development and | Excdlent: All rdationshipsin the school are excellent.
relationships

Attendance Satisfactory: The school works hard to maintain satisfactory
attendance levels.

Pupils behave very well both in class and around the school. They play well together a play-time
and lunchtime, with older pupils looking after and playing with younger pupils. They are polite and
courteous to one another and especidly so with the many adultsin the school and with vistors. The
adultsin the school provide very good role modds for pupils and contribute sgnificantly to the
excellent relationships.

TEACHING AND LEARNING

Teaching of pupils:. Nursery and Reception Years1l-2 Years3-6
L essons seen overdl Good Good Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.
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Overdl, the qudity of teaching is good throughout the school. In dl, ingpectors observed 50 whole
or part lessons. In al lessons teaching was judged to be satisfactory or better, with teaching judged
to be good in 19, very good in 14 and outstanding in one. There were no unsatisfactory lessons
seen. Teaching was congstently good and very good in the nursery and reception classes, which
ensures that children make a good gart to their education. The teaching of English was good and
teachers effectively extended the use of literacy skillsin other subjects. The teaching of mathematics
was good, athough teachers did not develop pupils numeracy skillsin many subjects of the
curriculum. Teachers have secure subject knowledge and use arange of teaching methods well.
Lessons are effectively planned dthough teachers marking of pupils work does not aways guide
what they plan for pupilsto learn next. Where teaching is only satisfactory teachers do not always
plan work which enables dl pupils to make sufficient progress, particularly higher attaining pupilsin
large teaching groups. The in-class support staff are used well to support pupils learning, especidly
those pupils with specid educationa needs. All pupils respond well to the good teaching they
recalve. They work hard and concentrate well. They make at least good progress, however, the
marking of their work does not awaystdll them how well they are doing or what they need to do to
improve.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quality and range of Good: The curriculum is broad and balanced, fully meeting statutory
the curriculum requirements.

Provison for pupils with
specid educationa needs

Good: Thereisagood process for identifying these pupils and
teachers use individua education plansto ensure that they make good
progress.

Provison for pupils
persond, including
spiritua, mord, socid and
culturd development

Very good: Pupils develop well into mature and independent young
people by the time they reach the end of Year 6. Provison for pupils
spiritua, moral, socia and cultural development is very good.

How well the school cares
for its pupils

Good: The schoal provides a safe and secure environment where
pupils are looked after well. The assessment information collected
about pupils progress could be used more effectively to target their
work.

The school works very closaly and effectively with parents. They help regularly in school and with
trips and vists and are kept well informed about their children’s progress. Thereisaflourishing

parent-teacher association.

The school provides arich and stimulating curriculum significantly enhanced by arange of vigtsas
well asvisgtorsto the school. Infant and junior activities take place in bresk and lunchtimes, such as
recorder groups. After schoal, thereis awide range of extra-curricular activities for junior pupils,
including musica and competitive sporting events. There are at present no after-school activities for
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younger pupils.
HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good: All staff with management responsibilities are effective. They
management by the have dl managed the recent move to the new building well. The
headteacher and other key | headteacher provides clear leadership and there isaclear view for the
deff future development of the schooal.

How wdl thegovernors | Wdl: Governors have a good understanding of the strengths and
fulfil their respongbilities | wesknesses of the school. They monitor the school’swork very
effectively and hold managers to account.

The school’sevaduation of | Good: The school evauates awide range of datawell but could use

its performance the information gathered to more effectively promote higher standards.
The drategic use of Good: There are good resources for teaching and learning. The
resources accommodetion in the new building is excdlent.

The management of the school by headteacher, senior staff and the governorsisgood. They usea
range of information to eval uate the effectiveness of the school and plan appropriately for future
development. Governors have established good systems for ensuring that they are fully aware of the
work of the school. Governors, whilst seeking best value in their purchases, are not yet fully
applying the principles of best value to the overdl effectiveness of the school. There are sufficient
well-quaified teachers and support staff to meet the need of the teaching programme, and the
generd leve of resourcesis good, athough the number of computers is fewer than normaly found.
The new building provides excellent accommodation for teaching and learning but the playground
gpaceis limited and the playing fidld will not be available for use until next spring.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
Pupils good behaviour. - The amount of homework pupils are
Pupils make good progress. expected to do.

Good teaching. - Therange of extra-curricular activities.
The good management of the school.
The persond development of pupils.

Inspectors agree with the very positive views of parents. Pupils make good progressin response to
the generdly good teaching they receive. The behaviour and persona development of pupilsis very
good. Homework is used to support pupils learning but it is not used consistently and older pupils
could do more. Thereisavery good range of extra-curricular activitiesfor al pupils.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

I nspectors based their judgements on an analysis of test and assessment results, direct
observations of pupilsin lessons, hearing pupils read and a detailed scrutiny of pupils
present and past work. Discussions were held with pupils where other evidence was limited
to establish what pupils knew and could do.

The early assessment of children on entry to the nursery indicates that their attainment is
typicd of that normaly found adthough a sgnificant number of children have under-
developed socid and language skills. By the time these children enter the reception classes
they have made good progress and are attaining standards similar to those expected.

By the end of their Reception Y ear current children are attaining standards which are at least
typicd in dl areas of learning.

By the age of saven, current pupils are on course to atain standards which are higher than
normally found in science, art and design, music, physical education and religious education.
Standards in dl other subjects arein line with those normaly found. In the 2001 tests and
assessments for saven-year-olds, overall standards in reading and mathematics were close
to the nationa average. Standards in writing were above average. The proportion of pupils
attaining the expected Level 2 was close to the average in writing and below averagein
reading. The proportions attaining the higher Level 3 waswell above average in reading and
above average in writing. In mathematics, the proportion attaining the expected Leve 2 and
the higher Level 3 was close to the average. In science, the proportion attaining the
expected Leve 2 was very high and the higher Level 3 was closeto average. The
attainment of girlsand boyswas amilar. Reaults, athough showing variaion from year to
year, are generdly improving at asmilar rate to the nationa trend.

In comparison with Smilar schools using nationad benchmark information sandardsin
reading and mathematics were close to the average and writing above average. Standards
in science were above average.

From areview of pupils current work they are attaining standards which are above those
expected in science, art and design, music and physical education. Standards are smilar to
those expected nationdly in dl other subjects of the curriculum. Standards in design and
technology and information and communication technology show significant improvement
gnce the last ingpection.

By the age of 11 pupils are attaining standards which are close to those normally expected in
most subjects. Standardsin art and design, geography, history, physica education and
religious education are above those normally found. In the 2001 tests and assessments for
11-year-olds the percentage of pupils attaining the expected Level 4 waswell below the
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11

12

national average for English and mathematics, close to the average for science. The
percentage attaining the higher Level 5 waswell below average for English, mathematics and
science. Using nationd benchmark information, standards were well below the nationd
average for English, mathematics and science. In comparison with smilar schools standards
in English, mathematics and science were below average.

Over the last three years sandards in English, mathematics and science have falen. When
pupils attainment at the end of the infantsis taken into account, progressin the juniorsis
good in English, mathematics and science for those pupils who complete the whole of their
schooling at Ripon Cathedrd CE Primary School. A number of pupils, over a quarter in the
2001-year group joined the school during their junior education. However, asmall number
of higher attaining pupils do not achieve as well as they should in the large teaching groups
foundin Years 5 and 6.

From ascrutiny of pupils work and their work in lessons ingpectors judge that current
pupils are attaining average sandards in English, mathematics and science. Standardsin
literacy are above average and teachers ensure that pupils' literacy skillsare used in the
other subjects of the curriculum. Numeracy skills are typica of those normally found but
thereisinsufficient use of these skillsin the other subjects of the curriculum.

Standards in information and communication technology are Smilar to those found nationdly.
Pupilsin the juniors are beginning to access information to support learning in a number of
subjects through the Internet. Thisis amarked improvement since the last inspection.

Pupils are attaining standards above those expected in art and design, geography, history,
physica education and religious education. Standards in design and technology and music
aretypica of those expected by the end of the juniors.

Overdl, pupils are achieving satisfactorily. Current juniors entered the school with average
levels of attainment and are making at least satisfactory progress. Progressisgood in art
and design, geography, history, physica education and religious education.

Pupils attitudes, values and per sonal development

13

14

Thereis every reason for Ripon Cathedral CE Primary School to be proud of the quality of
the attitudes, behaviour, sense of values and persond relationships of its pupils. What was
observed throughout the week of the ingpection was not merely atemporary display of good
manners, courteous conduct and a civilized way of relaing to each other by pupils and dl
adult gaff but genuine and authentic evidence that these things matter and are cultivated in
the school from day to day.

Pupils attitudes to the school and to education are very good. These attitudes are well-
formed and are developing into maturity. The attitudes of parents and teachers contribute to
those of the pupils. For example, class teachers take care to have class-rooms suitably
prepared for each day’ s sessions so that when pupils arrive they are greeted and enabled to
settle down easly. Similarly, at the end of the day class teachers see the pupils to the door
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16

and normaly stay with younger pupils until they are collected. During the hours between
ariva and departure, the pupils are cgpable of sustaining agood leved of interest, enthusiasm
and performance in their learning sessons aswell asin the various extra-curricular and socid
activitieswhich take place. They am to complete their classwork, work well together and
manifest a capacity for concentration and independence. The attitudes to school begin to be
shaped in the Foundation Stage, where care is taken to ensure that children are given the
right start to school life asawhole. Behaviour of pupils throughout the school is generdly
very good. The Chrigtian ethos which is cultivated, the school’ s rules which are specidly
designed to encourage persond eva uation rather than to be a code of prohibitions and the
home environment of the pupils work together very well to make the quality of behaviour in
the school what itis. Thisisnot to say cases of poor behaviour leading to acute inter-
persona relationships among afew pupils are unknown in the schoal. In fact, there are
recorded ingtances of bullying and aggressive behaviour leading to excluson from the
school. However, these have been isolated cases which have been appropriately managed
and not dlowed to damage the security of pupilsin generd. The behaviour and anti-bullying
policies of the school combine compassion with firmness. The Behaviour Management
programme operates informally but positively with the help of externd support. The pupils
are aware of the difference between right and wrong conduct. They explain that the Yellow
line in the playground indicates the boundary beyond which they must not go for their own
safety and they know that this is because they would be beyond the range of observation.
SHf-disciplineis an active factor amnong the pupils and they bendfit in al this from the

school’ s links with the Cathedra, with which the school shares an active relationship.

Persona development is stimulated by various opportunities provided in the school. Key
Stage 2 pupils now produce a school magazine, C. MAGZ, initsentirety. The persond,
socia and hedlth education policy objectives are in line with Curriculum 2000 and they
combine to promote the maturity of pupils. Simple tasks such as taking the register to the
school office mean that the process of development begins from the Foundation Stage.
Allocated responsihilities are increased as the pupils move up from class to class, these
include looking after packed lunches, arranging equipment for play-time and assemblies,
acting as canteen monitors or astour guides for vigtors, and helping with lunch-time extra:
curricular activities. Pupils areinvolved in current discussions for setting up a School
Council, and itsintroduction isintended to help towards the growth of pupils sense of
responshility. Relaionships at Ripon Cathedra CE Primary School are excdllent. Day-to-
day life at the school is normaly free of conflicts or aggressive behaviour, after taking into
account the very few incidents by which this fact has to be qudified. Play-time, dinner in the
canteen and assemblies are whole-school occasions when pupils of al ages mix fredy and
these provide evidence of the very good relationships among pupils and gaff. A walk to the
Cathedrd by groups of pupils, which isaregular activity, isan orderly and friendly exercise
when hardly any supervison by the accompanying leader is necessary. Vistors, such asthe
inspection team, are made to fed welcome and that their presence is appreciated.
Politeness, courtesy and respect belong to the character of the school. 1t was not difficult, in
these circumstances, to understand why one child from Reception Y ear in an interview with
agroup of children said “We don’t want to go home at the end of the school day”.

Behaviour, atitudes to school, persona development and relationships are inter-related and
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together they are asignificant strength of the school.

Therate of attendanceis satisfactory. At just over 94 per cent, it is below the nationd level
for primary schools. Absences are authorised mainly for medica reasons and for holidays
during terms. The school is mindful of the need to continue to monitor attendance in order
to increase the rate so that it equates or exceeds the nationd level. Given the good
behaviour, the atitudes to school, the persond relationships and the socia environment that
exig a such ahigh levd a the school thereis every reason why a higher rate is achievable.

HOW WELL ARE PUPILSTAUGHT?

18

19

20

21

22

23

Pupils are taught in a variety of single and mixed age classes. Nursery and reception classes
are discrete age groups and thereis one class of Year 1 pupils. All other classes are of two
mixed age groups. Mot classes are taught by their class teacher for most subjects, dthough
there is some specidist teaching of physical education and where two paralel classes utilise
teecher expertise, for example in music and religious education. In the juniors English,
mathematics and science are taught in sets.

Overdl the qudity of teaching is good, with about two thirds of the teaching seen being good
or better. Pupils respond well to their teaching and make mostly good progress throughout
both key stages to currently attain broadly average standards by the age of 11 in English,
mathematics and science.

During the ingpection 50 whole or part lessons were observed. All classes were observed
for ther literacy and numeracy lessons. The teaching observed was &t least stisfactory in dll
lessons. Sixty-eight per cent of teaching was judged to be good or better with 30 per cent
judged to be very good or excellent.

Overdl, the teaching of children under-five was good and often very good. Teachers have a
good understanding of how children in this age group learn and plan appropriate experiences
to enable them to make good progress. There are dways good opportunities for children to
develop their language skills and socid development isvery good. Children are given many
opportunities to develop early reading and writing skills.

Theteaching in the infantsis good overdl. Intota 17 lessons were observed, of which six
were very good, eight good and two satisfactory. Teachers have a good knowledge and
understanding of the subjects they teach. They plan lessons effectively and use arange of
different gpproaches to deliver brisk and lively lessons which motivate pupils to work hard
and make progress. They organise their classrooms well and manage pupils very well so
that behaviour isaways at least good. For example, inaYear 1 and 2 design and
technology lesson the teacher’ s good understanding and confidence in the use of information
and communication technology enabled her to enhance pupils learning experiences when
they used a program to design Joseph’s Coat by placing colour blocks on a coat outline.

Theteaching in the juniorsis satisfactory overdl. In totd 23 lessons were seen, of which
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25

26

27

28

one was outstanding, three very good, eight good and 11 satisfactory. Teachingisof a
higher quaity in Year 3 and 4 classesthanin Years 5 and 6. Teachers have secure subject
knowledge and plan lessons that generdly chalenge pupilsto achieve. However, where
there are particularly large groups asin mixed Year 5 and 6 classes, lessons occasionaly fall
to meet the needs of a number of higher attaining pupils. Pupils concentrate and work hard
and briskly to complete the tasks they are set so ensuring that they make progress. For
example, inagood Year 5 and 6 numeracy lesson on symmetry the teacher used a good
balance of whole-class teaching and group work to enable pupils to be able to demonstrate
and describe the rotationa symmetry of a quadrilateral using co-ordinates and squared
paper. Where teaching is very good and excellent teachers enthuse and motivate their pupils
to achieve very high sandards.

Teachers plan effectively and mark pupils work regularly. However, the qudity of marking
isincongstent. Some teachers clearly identify what pupils know and can do and then set
clear targets for further development, whilst others use effective praise but do not indicate
what pupils need to do to improve. Few teachers use the information they gain from
marking pupils work to plan what they should teach next.

The teaching of English isgood in the infants and lower juniors and satisfactory for older
junior pupils. The teaching of mathematicsis good in both the infants and juniors. The
teaching of science is good.

The teaching of literacy is good overdl and some teachers make very good links between
the literacy programme and the other subjects of the curriculum. They frequently identify the
drategies being used in literacy lessons and gpply them in other subjects. For example, ina
Year 3 and 4 art and design lesson pupils discussed their chosen chair designs and the
teacher ensured the use of the correct vocabulary and terminology such as conservatory
chair. Teachers encourage pupils to share their ideas and pupils listen and learn from their
peers and teachersin informa and forma situations. The strong focus on literacy throughout
the school has had an impact on raising the standards pupils attain by the end of Year 6.

The teaching of numeracy isgood. However, teachers do not use pupils numeracy skills
sufficiently to enhance their learning in other subjects such as design and technology for
measuring or in science for data handling.

In the other subjects of the curriculum it was not possible to observe lessonsin every class,
but a representative sample for most subjects were seen. The quality of teaching in the
foundation subjects of the National Curriculum was good. Where teaching is good or better
teachers plan effective lessons ddlivered through arange of approaches. Where teaching is
satisfactory there was a balance of strengths and weaknesses in these lessons. The key
weakness inspectors observed was that the work presented to pupils was not always well
meatched to their needs, particularly for higher attaining pupilsin Year 5 and 6 when taught
within alarge group of more than 30 pupils. This alowed the pace of learning to dow down
and these pupils only made satisfactory progress.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
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TO PUPILS?

29

30

31

32

The Foundation Stage curriculum provides very wdll for al areas of children’s learning.
Overdl, this curriculum continues to provide the children with a very good education that
promotes al aspects of their development and prepares them for the next stage of their
education. All gaff are aware of the particular needs of the children in their care, ensuring
that these are reflected in very detailed planning. Congderable attention has been given to
developing children’ s language and communicetion skills ongside their persond and socid
skills. Thisisreflected in awel-planned curriculum that provides rich learning experiencesin
both the nursery and reception classes.

The qudity and range of the curriculum for the infants and juniors are good. The school
provides a purposeful and simulating learning environment.  The curriculum meets the
gatutory requirements of the Nationa Curriculum and that of the localy agreed syllabus for
religious education. The school gives due atention to ensuring the curriculum meets the
needs of the pupils with specific learning difficulties. Learning experiences for these pupils
are good.

The curriculum is gppropriately broad, balanced and relevant to the needs and interests of
the pupils. An appropriate amount of time has been dlocated to the teaching of English,
mathematics and science. Information and communication technology is taught as a separate
subject, but the programmes for al other subjects provide an appropriate range of
opportunities for pupilsto goply their information and communication technology skills.
Similarly, pupils persond, socid and hedlth education is developed across arange of
subjects. The focus on developing persond and life skills, as identified in the previous
ingpection report, continues to have a positive impact on the maintenance of pupils very
good attitudes to learning. It underpins the school’ s very effective approaches to behaviour
management, and is now playing asgnificant role in railsing sandards. Effective policies are
in place for sex education and for ensuring that pupils understand the dangers of drugs. The
taught units of the persond, socia and hedth education programme cover awide range of
agpects relevant to the pupils, dedling with issues such as diet, drugs, smoking and exercise,
aswell as how we need to respect others and the places where we live. This approach
towards developing pupils persond skills and attitudes effectively contributes to a good
undergtanding of what citizenship means.

Curriculum policies are in place for al subjects. Staff have collaborated well in planning the
curriculum. This has improved consstency, and led to teachers greater awareness of what
is being taught in other classes. The school has made good use of nationa guiddines and
advice from the local education authority to help revise both policies and schemes of work.
Curriculum planning is detailed for dl subjects and is reviewed by subject co-ordinators,
often in mini-teams. Governors, principaly through their Curriculum Committee, have
reviewed, revised and adopted these policies and schemes. Consequently, they have aclear
awareness of the school’s curriculum.  Assessment opportunities form an integra part of
planning and, where the outcomes of these assessments are used to determine future
teaching and learning, they contribute effectively to rasing sandards. In the previous
ingpection, assessment was judged to be a strong feature. However, whilst assessment
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continues to be seen to have great importance, the current good practice does not extend
across the whole curriculum.  Information collected is not used rigoroudy and consgtently to
determine individud pupil performance targets and the planning of appropriately chalenging
work for al pupils, particularly the higher attainers. The marking of pupils work varies
widdy initsquality. At itsbes, it praises good work and informs pupils wheat they need to
do to improve further. However, many books were seen where the marking was cursory,
not up to date and unhelpful.

The school has successfully implemented the nationd guiddines for literacy and numeracy as
it strives to raise standards in these subjects. Reception children, who have recently attained
the early learning gods related to the areas of literacy and numeracy, experience lessons
organised to reflect the nationa guiddines. This gives them avery good sart asthey
prepare for moving into the infants. The school has invested considerable time and effort
into developing pupils writing skills and, because of the generd improvement in
competence, thisis now less of an impediment to pupils making progress across the
curriculum asawhole. However, the schooal rightly identifies that this continues to be an
areafor development.

The school continues to be fully committed to equdity of access and opportunity for al its
pupils and has regard to al satutory requirements. Where pupils are withdrawn from
lessons, for example to receive additional music tuition, they are fully integrated back into the
lesson in order to access the same learning opportunities as their peers.

The qudity of computersin the classrooms shows improvement from that noted at the time
of the previous ingpection. Old hardware has been sensbly written off. CD-ROMS, for
example, Reader Rabbit to support literacy and Ancient Egyptians to facilitate research
kills, are available in each room. Given that, at the time of this ingpection, the new school
building had been open for only afew weeks, it is understandable that the planned purchase
of additiona computers has been deferred. The school is aware of the need to extend the
provision of resources and is having extensive and agppropriate discussions about the most
effective way of doing this. Wiring isin place to service the machines and provide much
needed Internet access. Acknowledging the need for this access, the headteacher has
arranged for older pupils to use the office machines as an interim measure. Pupils gppreciate
this arrangement, which enhances their opportunities to research information independently.
Class lessons concentrate on direct teaching of computer skills and thisis proving effectivein
rasing sandardsin the infants and juniors to levels much improved since the previous

ingpection.

The curriculum is successfully enhanced and extended by the effective use of good qudlity,
well-maintained resources. A range of extra-curricular activities are provided for both
infants and juniors at bresk and lunchtimes. After-school clubs for juniors, such as
volleybdl, keep fit, performing arts, craft, information and communication technology, hand-
chimes and environment provide pupils with the opportunity to explore areas of interest as
well as develop particular talents. The clubs are very popular and comprise Smilar numbers
of girlsand boys. Resdentid vidts, for example to Bewerley Park (Years 5 and 6), vidtsto
Ripon Cathedrd, museums, historica Stes and arange of other loca and national places of
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interest help pupils broaden their personal as well as learning experiences. Provison for
extra-curricular and curricular extension activitiesis very good.

The school has established good links with the local and wider community. It has good links
with surrounding schools and the local college of further education. Pupils sporting skills,
for example in basketball, benefit from arange of professona sports coaches. Appropriate
links exist with the receiving secondary schools. The contribution of the community to
pupils learning isgood. A number of visitors come into school to support and enhance
learning and promote pupils awareness of their role in the local community.

Representatives of the Cathedra work with pupilsto develop their spiritua awareness and
enhance the school’ s provison for mora development. Other people visit school and
contribute to pupils persond development, for example police officers who work with Y ear
5 and 6 pupilsin arange of chalenging and adventurous activities. The school is
participating in athree-year project (finishing in 2003) with the Harrogate Community Dentd
Service to reduce the incidence of tooth decay, and dso in the North Y orkshire County
Council Hedlthy Schools Scheme. Scrutiny of records and talking to Year 3 and 4 pupils
following avigt to their class by the school nurse during the inspection, indicates that both
schemes are dready having a positive impact on the hedth and fitness of pupils.

The provison for pupils with specid educationa needsisgood. The schoal fully implements
the nationa Code of Practice. Focused andysis of pupils specific individua needs, started
well in the nursery, is continued effectively throughout the school, and reflected in individua
teaching and learning programmes. Pupils are well supported by teaching assstants, and
parents who give much appreciated voluntary support within and beyond school. The
incluson of pupilswith specid educationd needs in awide range of activities reflects
productive relationships with outside agencies.

The school continues to be very successful in promoting pupils spiritud, mora, socia and
cultural development. Overdl, provison is very good and is a strength of the school.
Teachers are sengtive to pupils needs and help them ded with difficult Stuations and events
that arisein ther lives. All pupils, including those with specid educationd needs, are
encouraged to fed a strong sense of identity within the school community.

The provison for spiritua development isvery good and islargely promoted through
assemblies, religious education and persond, socid and hedlth education including
community education. Worship was not inspected as the school was undergoing a separate
ingpection in accordance with its church status. However, opportunities for pupilsto reflect
on their own experiences and those of others were observed and noted in planning. Pupils
are taught to have respect for other religions and, through such experiences as visitsto
Bradford to learn about Hinduism and the celebration of different faith fedtivals, develop an
awareness of other faiths. Other opportunities arise in whole class discussons when pupils
reflect on specid moments, for example the first day in their new schoal building, and what
they mean to them. Pupils say prayers, for example, in assemblies and before the lunchtime
medl, and sometimes compose their own. These occasions, too, use quiet reflection, hymns,
gtories and music to encourage spiritua insghts. Nursery children est their snack to
background music and dance if they wish, for example when a girl spontaneoudy (and to the
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obvious ddlight of her classmates) danced aone to Tchaikovksy's Waltz of the Flowers.
Teachers congtantly encourage pupils to express their fedings, for examplewhen aYear 2
pupil, asked about entering Ripon Cathedral, said, “1 just feel the atmosphere of the
building ... more than a lifetime to build ... only had human strength and hope...” .

Provison for mora development underpins much of the work of the school and isvery
good. Congderable atention is given by al staff to ensuring pupils know right from wrong.
The congstent gpplication of the school rules and rewards system, and implementetion of the
behaviour management policy by dl staff ensures an excdlent framework for the pupils
mora development. It has contributed more recently to raising Sandards, especidly in the
upper junior classes. The school has made impressive efforts to ensure pupils are made
aware of the consequences of their actions, not only for themsalves but for others aswell.
Adults provide good role models. Pupils understand that systems of rewards and sanctions
are based upon fairness and there is awilling acceptance by pupils that merit has been
earned.

Provison for socia development isvery good. The school works hard at cresting a
community where everyone fed's vaued and respected for the individud (s)heis Thisis
reflected in the excellent relationships around the school. The inclusion of pupils with specid
educationa needsin dl the activities offered by the school is demongtrated by the high
degree of condderation and empathy shown to them by others. Pupils are encouraged to
support each other in team games and applaud each other’ s efforts. Opportunities are given
for pupils to take organisational responsibilities for managing resources, monitoria duties at
break and lunch times, House duties, assembly preparation, helping younger pupils, and with
fund-raising events at school and parent-teacher association functions. Pupils help each
other and co-operate well in lessons. When they are given opportunities to use their
initiative, pupils show maturity and willingness to do things for themsalves, for example when
upper juniors produced a booklet about combating racism and oppressive behaviour.
Conggtent praise, encouragement and recognition of achievement raise confidence and build
esteem — Staff do thiswell.

Provison for culturd development isgood. The curriculum offers a good range of activities
to develop pupils loca knowledge and culturdl awareness. Knowledge of locd cultureis
devel oped through subjects such as history and geography. Items of interest, observed
during vistsinto and beyond the immediate community are recorded through sketches, notes
and photographs using adigita camera. Follow-up work in school has a positive impact on
rasng theleve of pupils culturad avareness. Thisis extended to other cultures through art
and design, dance, music and involvement in activities such as the sponsoring of achild's
education in India. Some evidence of pupils exploration of other cultures could be seenin
displays around the school, such asthe onein alower junior classroom where clothes
typicad of those worn in China and Indiawere exhibited and used as a timulus for designing
coas. There are however rdatively few booksin the library reflecting different cultura
traditions.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?
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The good provison for pupils well-being, health and safety has been successfully
maintained since the last ingpection. The school continues to take good care of its pupils
and has established an ethos of caring that offers them good opportunities to do their best.
There are effective measuresin place to ensure support and guidance for al pupils. The
headteacher provides good leadership in this area and is knowledgeable about individua

pupils.

The school has comprehensive policies for hedth, safety and child protection. A safe and
secure environment is provided for dl pupils. Proceduresfor child protection are
established, known and effective. Thereisatrained, desgnated person responsible for child
protection and aff, over haf of whom have attended training in thisfield, and who are well
aware of the procedures to be followed, as are parents. Good working arrangements are
maintained with appropriate agencies. Good arrangements are in place to enable the school
to meset its responghbilitiesin relation to hedth and safety principles and practices. These
include effective liaison with the company involved in the Private Finance Initiative thet
financed the building of the new school and now has responsibility for many aspects of
hedth and safety. Governors are clear about who is respongble for what. Arrangements
for such matters as educationd vigts, including those that are resdentid, are carefully
planned. Medicd and first aid provison isvery good. Two saff have up-to-date work-
placefirg ad qudifications and other Saff are dso qudified to act in an emergency Stuetion.
Staff have received training, and facilities are good, easily accessible and regularly
maintained. Arrangements for pupils who are unwdl during the school day are handled well.
Routine matters such asfire drills are dedt with efficiently.

Procedures for monitoring and promoting good behaviour are excellent. The school has a
well-developed behaviour management policy. All pupils and parents are aware of it and it
is supported by rules displayed in classrooms, mission statements and memory-joggers or
mottoes. The behaviour and anti-bullying policies are implemented effectively acrossthe
school. There are clear guiddines and procedures for rewarding good behaviour and
systematic gpproaches for dedling with any disruptive or unsociable behaviour or bullying.
The school makes effective use of arange of rewards, for example stickers, certificates and
House points, that lead to recognition and celebration of pupils effortsin assemblies. All
pupils, including those identified as having learning difficulties, respond well to these rewards
and acknowledge that they are gained on merit. Parents are informed immediately if the high
standards of behaviour are not adhered to, and support the school’ s endeavours to rectify
the stuation. In turn, pupils are given the support they need. Thisworks effectively and is
having a positive effect on the progress pupils make. The school takes any reports of
bullying very serioudy, and parents and pupils are confident that should incidents occur, they
would be dedt with promptly and effectively.

Monitoring and support for pupils persond development isvery good. The school places
much emphasis on its programme for personal, socid and health education and includes
community education here. This contributes effectively to pupils persona devel opment.
The headteacher, teaching staff and other adults who work in the school know their pupils
well, and pupils know they can turn to any adult for support. The school includes persond,
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socid and hedlth education and citizenship issues across the curriculum and valugble
opportunities for pupils to discuss persond, socid and other issues are planned well.
Provison for sex and drug education is firmly embedded in the curriculum, and other lessons
in hedlthy living are promoted widely and well.

Support for pupils with specia educationd needsis good. No pupil is excluded from the full
range of curricular, extra-curricular and curriculum extenson activities. Pupilswith learning
difficulties, those who join the school from elsewhere, and children who enter the nursery
and reception class in January are also actively supported by staff and pupils and made to
fed part of the school family quickly. They sdttle into the routines and display very good
attitudes to the school and their learning. Pupils form excdllent relationships with other pupils
and adults dike.

Procedures for monitoring and maintaining regular attendance are satisfactory. The school
actively encourages good attendance by ensuring that pupils enjoy coming to school. The
interesting lessons, good teaching, very good relationships and caring ethos have a pogtive
effect on attendance. School procedures are implemented consistently. Registers are
monitored regularly and consistency of marking them is maintained across the school. Pupils
with low or erratic attendance are encouraged to attend regularly, and latecomers are dealt
with gppropriately. Annua reports contain details of attendance. The school continues to
work very hard to maintain the current levels of attendance.

Statutory requirements are met fully in both teacher assessment and Nationd Curriculum
testing at the ages of seven and 11. Procedures for monitoring academic progress are good.
The monitoring of progressin reeding is effective. Teachers regularly record gans madein
skills, knowledge and understanding. Thisinformation is shared with parents at mestings
each term and also in progress reports. The procedures enable the school to check what
pupils know, understand and can do. Processes for ng the needs of the pupils with
gpecia educationa needs are good. The individua education plans include detailed
programmes designed to enable pupils to make good progress. The assessment data from
nationa tests, additiona optiona tests (taken annudly by the juniors), tests regarding the
selection process for secondary education at 11, and annual reading tests are analysed
thoroughly. The school has &t its disposal awedth of qudity information about pupils
attainment and progress, particularly in English, mathematics and science, trends over time,
the relative performance of boys and girls, and comprehensive records of information and
communication technology skills developed over time. However, this datais not aways
used to determine what should be taught next or where provison needs to be adjusted in
order to meet the needs of pupils and raise standards further. In addition, the performance
targets set for Years 5 and 6, dthough including arange of possible outcomes, have been
unredigticaly chalenging in the past two years. Targets are shared with parents and
governors and most Y ear 6 pupils understand what their targets are. School data that
clearly shows how the cohort’s performance has been systematicaly tracked over timein
English, mathematics and science is used by teachersto predict results when pupils are
eleven. Agreed performance targets with the loca education authority do not alway's reflect
thisdata. The result has been a discrepancy between teacher assessment and test results at
11. In some foundation subjects, for example history and geography, information collected
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performance in these subjects of pupils aged seven and 11 compared with the standards
expected nationdly in relaion to Nationa Curriculum subject levels.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?
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The partnership between parents and the school is well-established, effective and secure. It
contributes very pogitively to the pupils education. The atitudes, behaviour and

rel ationships which were observed during the inspection originate, undoubtedly, in the homes
of pupils and the school can rely on the co-operation of parents at dl times on al issues.
Mog parents have avery high view of the school and they value even the smple, but
important, ways in which the school demondtrates that it cares for their feglings and any
concerns they may have from timeto time. For example, parents who are some times
unavoidably late in collecting ther children know that the children will be safely
accommodated until their arrival. There have been few instances where aggrieved parents
took a strong stand because of their children’s experience of bullying or poor relationships
but these have been balanced by occasions when parents fully endorsed the action taken by
the school against bad behaviour, even if that meant exclusion. Parents have full confidence
in the headteacher and gtaff and this was evident at the pre-inspection meeting, from the
questionnaires and the interviews with parents in the playground during the ingpection.

There are ample opportunities for parent-teacher consultations and discussions about pupils
welfare and performance. For instance, regular contacts are offered by after-school
collection of children. Teachers are aways accessible to parents, who aso know that a
telephone call to the school office will produce the desired contact with the classroom
providing awell-used daily point of contact. Add to thisthe scheduled Parents Evenings
and the result is satisfaction by parents over the opportunities for direct communication.
Parents are dso satisfied with the opportunities they have for involving themsdvesin the
classroom and other in-school activities. The school benefits from an active parent teacher
association and the required Home-School Agreement isfully in place.

The school communicates with parents regularly and by standard channds. There are
newdetters at scheduled and specid intervals. The School Brochure and the Annua Report
by the governing body to parents are well prepared, suitably illustrated and satisfactorily
informative. They meet Satutory standards. Annua school reports on academic progress
and performance have clear, comprehensive and legible contents. Parents' contribution to
pupils learning a homeis just satisfactory and could be improved. Only limited evidence of
homework across the school was available to ingpectors. It is understandable that the
period of the change-over from one building to another would have limited aspects of the
partnership between school and parents. The headteacher is aware of this and regards a
return to normal consultations as a priority.

The partnership, on the whole, varies from being good to very good, mostly the latter, and is
another strength of the school contributing to pupils education.

HOW WELL ISTHE SCHOOL LED AND MANAGED?
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The headteacher has established a clear am for the work of the school to continue to
improve standards and the quality of education since the last ingpection. Asthe leader of a
team of senior managers he has sustained the good features and ensured that the Key Issues
identified a the last ingpection have been effectively addressed. Thisis shown well by the
even better pupils attitudes, behaviour and persond devel opment and the improvementsin
design and technology and information and communication technology standards and
teaching. The school now has gppropriate priorities for future development. At thistimethe
work of subject co-ordinators is being developed, particularly with respect to monitoring the
work of the school and then using the information gained to raise Sandards till further.

The school’s Chrigtian ams are clearly reflected inits daily work. The excellent
relationships and very good behaviour of pupils, their concentration and hard work and their
care for one ancther, dl positively enhance their learning and the standards they achieve.

After aperiod of hard work to develop anew school building the senior managers and the

governors share a commitment to develop Ripon Cathedra CE Primary School till further.
The schoal has the capacity to sustain the current improvement and to continue to improve

the qudity of education and the standards pupils attain.

The governing body carries out its role very effectively. Governors are committed to their
work. Thereis an effective committee structure, which enables the governing body to work
more efficiently.

Governors have begun to monitor the work of the school and have a very clear picture of
the school’ s strengths and weaknesses. For example, specid educational needs and literacy
governors vigt the school and are aware of the many issues facing the schoal in these aress.
They arewell informed by managers, and are beginning to st chdlenging priorities for the
future development of the school. They areinvolved in producing the school development
plan and have established a secure process for linking the plan with setting the school’s
budget.

There has been a good amount of classroom monitoring by senior managers and subject co-
ordinators as well asloca education authority officers to improve the quality of teaching and
learning. Overdl, the quality of teaching is better now than at the time of the last ingpection.

Recent nationd assessment information has been evauated to measure the overdl
effectiveness of the school. The headteacher also compares the school’ s effectiveness with
the data available for amilar schools.

Subject co-ordinators monitor teachers planning regularly but they are not using assessment
information to identify specific weaknesses in pupils attainment across the whole range of
the Nationa Curriculum. They do not use teachers ongoing assessment of pupils
attainment to ensure that the work provided for pupils enables them to make the maximum
progress.

The governors have established clear procedures for the performance management of staff
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and have set clear and challenging targets for the headteacher to achieve.

There are effective and efficient systems of financid control. The good use of computer
systems by the adminidrative saff ensures that regular budgetary informetion is available for
senior managers and governors so that they can monitor spending and ensure that agreed
priorities are being met. The higher than average carry forward of funds results from the
need to re-evauate resource needs following the move to the new building.

The governors ensure that al spending is carefully considered and targeted and gives best
vaue. Spending isdirected through the school development plan, which is produced
through consultation with the senior managers. At this time governors are beginning to apply
best vaue principles but thisis a an early stage of implementation.

There are sufficient well-quaified and experienced teachers to ddiver the curriculum. The
current deployment of teachersto the larger than average upper junior classes does not
aways enable dl pupils to make good progress. Pupils with specid educationa needs are
effectively supported by both teachers and classroom support assstants so that they make
good progress. However, some teachers do not aways make the most use of their support,
and occasiondly support assgtants are listening to the teacher and not having a direct input
to pupils learning. The school makes effective use of some parents to support aspects of its
work in classrooms, for example, hearing pupils read and ateam of parents and
grandparents assisting with the classfication of books as part of development work in the

library.

The school building provides an excdlent range of accommodetion for teaching and learning.
There are sufficient classrooms and the hall provides a good space for indoor physical
education. The cleaning saff are very effective and the school provides awelcoming
environment for pupilsto learn and play. A range of displays of pupils work further
enhances the school environment. There are very good, safe, outdoor play areas for
younger pupils, areas for pupilsto st quietly and the playground athough smal is marked
out for play. A range of equipment is available for pupils to use during the lunchtime play
period. The school grounds provide a very good environment for pupils and when the
playing field becomes available for use thiswill provide agood large grassed areafor playing
games such asfootbdl, and in summer will provide alarge play areafor pupils a lunchtime.

There are good levels of resources for both teachers and pupils. These are stored well so

asto be accessble. There are fewer computers than usual but the school iswaiting to
determine the mogt efficient ways of usng computersin the new building.
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The school governors, in conjunction with the headteacher and staff, should take the
fallowing actions to further improve the qudity of education by:

@ Ensuring that pupils work is marked consgtently so as to identify what they can do
well and what they need to do to improve. [24, 32, 93]

2 Developing teechers use of assessment information:
a) tosatindividud targetsfor pupils. [32, 50, 93, 94, 102]
b) to ensure that they plan work which enables al pupils to make good progress.
[24, 50, 62, 94, 102]

The school governors, in conjunction with the headteacher and daff, may dso wish to
address the following areas in their action plan:

Q) Review the gtaffing and support for large teaching groups in order to meet the needs
of dl pupils. [28, 66]

The numbersin brackets relate to the main paragraphs of this report where these
issues are mentioned.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 50
Number of discussons with staff, governors, other adults and pupils 30
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 1 14 19 15 0 0 0
Percentage 2 28 38 30 0 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when inter preting these percentages as each |esson represents more than two percentage points.

I nformation about the school’ s pupils

Pupils on the school’sroll Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 26 259
Number of full-time pupils known to be eigible for free school meds - 30
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupils with statements of specid educational needs 0 1
Number of pupils on the school’s specid educational needs register 1 38
English as an additional language No of
pupils
Number of pupils with English as an additiond language 0
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 17
Pupils who left the school other than at the usud time of leaving 14
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Attendance

Authorised absence

%

Unauthorised absence

%

School data 54 School data 04
National comparative data 5.6 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 1 for the latest | 2001 18 15 33
reporting year
National Curriculum Test/Task Results Reading Writing M athematics

Boys 13 15 16
Numbers of pupilsa NC Girls 14 14 15
level 2 and above

Total 27 29 31
Percentage of pupils Schoal 82 (83) 83 (93) A (93
at NC leve 2 or above National 84 (83) 86 (84) 91 (90)

Teachers Assessments English Mathematics Science

Boys 14 16 18
Numbers of pupilsa NC Girls 14 15 15
level 2 and above

Total 28 31 33
Percentage of pupils Schooal 85 (93) A (95) 100 (100)
a NC level 2 or ebove National 85 (84) 89 (89) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 2 (Year 6)

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 2 for the latest | 2001 16 11 27
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 7
Numbers of pupils at NC Girls 9
level 4 and above
Total 16
Percentage of pupils School 59 (64) 59 (69) 93 (83)
a NC level 4 or above National 75 (75) 71 (72) 87 (85)
Teachers Assessments English Mathematics Science
Boys 8
Numbers of pupils at NC Girls 10
level 4 and above
Total 18
Percentage of pupils School 67 (67) 74 (72 9% (67)
a NClevel 4 or above National 72 (70) 74 (72) 82 (79)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusionsin the last school year

No of Fixed | Permanent

pupils period
Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Paki stani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 259 White 1 0
Any other minority ethnic group 0 Other minority ethnic groups 0 0

This table refers to pupils of compulsory school age

only.

Teachers and classes

Qualified teachersand classes:. YR -Y6

This table gives the number of exclusions of pupils of compulsory
school age, which may be different from the number of pupils

excluded.

Financial information

Tota number of qudified teachers 11.6 Financia year 2000/1

(FTE)

Number of pupils per qualified teacher 24.3

Average classsize 29 £

Education support staff: YR-Y6 Tota income 515,816

Total number of education support staff 6 Tota expenditure 502,922

Total aggregate hours worked per week | 101.75 Expenditure per pupil 1771
. Balance brought forward from 21,969

Qualified teachers and support staff: nursery previous year

Total number of qualified teachers 1 Balance carried forward to next year 34,863

(FTE)

Number of pupils per qualified teacher 26

Total number of education support staff 3

Total aggregate hours worked per week | 52.5

Number of pupils per FTE adult 101

FTE means full-time equivalent.

Ripon Cathedral CE Primary School - 31




Recruitment of teachers

Number of teachers who left the school during the last two years (FTE) 0.7
Number of teachers appointed to the school during the last two years (FTE) 2.2
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 11
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Number of questionnaires sent out 309
Number of questionnaires returned 120
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
78 20 1 1 0
68 28 4 0 1
57 40 1 0 2
44 40 11 2 3
78 19 2 0 0
46 46 8 0 0
82 15 3 0 0
77 20 2 0 1
57 36 6 1 0
63 28 2 2 4
66 31 0 1 2
48 31 12 1 7
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

71
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73

Children under the age of five enter the nursery class a the age of 3+ and have a hdf-day
timetable. Children are admitted in September and January each year and move into the
reception class to the same twice-yearly pattern, where they attend full time. A second
reception classis formed after the January admissions and an additional teacher recruited.
Not al children transfer from nursery to reception since some children admitted from
outlying areas where there is no nursery provision transfer to their neighbourhood schools
reception classes. At the time of the previous inspection, nursery children were
accommodated in a unit Stuated amile away from the school. Now that the new school
building is occupied, the nursery classislocated withinit. This represents asgnificant
improvement on the Situation that pertained when the school was last inspected.

Children under five show awide range of ability when they enter the school. They have
experienced avariety of pre-school settings, with whom the Foundation Stage staff have
good links. A few children enter the reception class with no previous experience of nursery
education. As part of avery comprehensve nursery induction programme, the school uses
apre-entry profile that parents complete. The information from this is compared with the
school’ s own assessment profile, discussed with parents and used to set appropriately
chdlenging targets. These procedures ensure children settle into school quickly and begin to
learn. A ggnificant proportion of pupilsisidentified as showing ddayed development in their
language and socid skills. Many children lack self-control and have poor levels of
concentration. Staff plan the curriculum very thoroughly with individua children’s needsin
mind and ensureit is broad, balanced and relevant to these needs. The programme of
learning promotes al aspects of children’s development, with an gppropriate emphasis on
spesking and listening, behaviour and persona development. Inspection evidence gained
from observing three lessons in the nursery; scrutinising children’s previous and current
work; evauating portfolios of retained work; talking to Foundation Stage staff and children
(and afew of ther parents); scrutinisng teachers planning and records; and looking at work
on display indicates thet al children, including those with specia educationa needs, make
good progressin dl areas of learning, very good progress in the aspects identified as weak
on entry, and attain standards expected of children aged four. Results from both the
reception entry profile and an accredited basdline screening during the first term inthe
reception classes confirm this judgement. These results are carefully analysed, and used to
measure progress over the children’sfirst year in schoal, identify the curriculum needs for
children of different ages and abilities as they embark on their Reception Y ear, and to re-set
gppropriate performance targets. The few gifted and talented children are not identified
specificadly but, rather, included in the group of higher attainers, with the result that they
achieve less than they otherwise might.

The qudity of teaching is good overdl for children under five. In five of the ten lessons
observed, it was very good. All four teachers were observed. During these lessons there
was some very effective and energetic teaching which was carefully planned to meset the

Ripon Cathedral CE Primary School - 34



74

75

needs of dl children. The teaching held the attention of children across the &bility range
through atightly structured use of time and ared sense of interest in what the children were
achieving. Effective support from teaching assistants, nursery nurse and volunteer parents,
especidly when they had been involved in determining the learning objectives aswell as
supervisng activities, extended children’ s learning opportunities consderably. Only when
the planned baance of time alocated to eements of lessonsis not adhered to, for example,
when the length of the introductory section leaves too little time for the children to complete
or review the practica activities, do they make less progress than they otherwise might.
These occasions are few.

Teachers know the children and respect them for the individuals they are. They work
tirdlesdy to support them and show boundless energy and enthusasm. They have good
knowledge of the Foundation Stage curriculum and adapt it imaginetively to address the
needs of children, including those with learning difficulties. Children with specid educationa
needs are well supported and make good progress. The school is aware of the importance
of the early identification of children’s needs and effective use is made of school-devised
checks on performance, aswell as basdline assessment, to support this process. Teachers
ongoing monitoring of al children’s progress and andysis and use of assessment dataisa
vauable tool for enabling them to evauate their own teaching. 1tisaso used well for
reviewing their planning. The partnership with parents usefully provides them with
information about what they can expect from school and how they can support their
children’swork a home. The caring attitude of dl staff contributesto aleve of provison
that has further improved on the high standard noted at the time of the previous ingpection.

Resources are very good for dl areas of learning. The accommodation in the new school
building is very good and much improved on the good facilities noted at the time of the
previous ingpection. Everything is used very effectively to enhance learning. The
Foundation Stage co-ordinator provides very good leadership and is aways available to
support taff. She monitors the qudity of their teaching and ensures they receive helpful
feedback on their performance. She maintains abank of helpful documents, including
policies, schemes, procedures and exemplars. She contributes effectively to whole school
management issues. Thereisasense of pride in the Foundation Stage, a team spirit and a
commitment to be ever more effective. Children fed this and love being a part of it —their
attitudes and behaviour are very good and often outstanding.

Per sonal, social and emotional development

76

Children have made very good progressin their persona and socid development. They
listen to and follow ingtructions carefully. They are secure in the rules and routines of the
classroom. Children are eager to learn, and show independence and sdlf-discipline when
encouraged to do S0, as was evident during one session when they choseto make a
birthday cake (in sand) for the vigting inspector and worked out how they could make and
display the 21 candles they felt they required. They show increasing levels of concentration
and perseverance and take turns, for example, when washing their hands before snacks.
They maintain very good relationships with each other and dl adults with whom they have
contact, and know that their actions have a consequence. They dways handle equipment
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with care and respect and tidy up efficiently without demur. The mgority of children will
attain the Early Learning Goal by the end of the Foundation Stage.

Communication, language and literacy

77

The youngest children can use and enjoy books, match sounds to |etters, recognise their
own names in print, for example at registration, where nursery children find their name cards
asthey enter, and listen attentively. Speaking skills are given gppropriate emphasisin
activities such discussing hedthy eeting following the story of Oliver’s Vegetables or when
children talk about loud and soft soundsin amusica activity. Children in the Foundetion
Stage are given many stimulating opportunities to increase their understanding and to
improve their competence in spoken language through imaginative play, for example, when
reception children went shopping in their Spa Gardens café. Some good examples were
observed of the teacher encouraging al children to join in conversations, cdling them by
name and inviting them to share experiences. An gppropriate emphadisis given to teaching
phonics through matching sounds and pictures. Both during the ingpection week and over
time, there is evidence that children are taught early reading and writing skillswell. When
children do not form letters correctly thisis noted and help is given to enable them to
improve. Overdl, children are on course to achieve the Early Learning God in relation to
their language and literacy development. Over hdf of them have dready done so.

Mathematical development

78

The teaching of mathematical development over time and during the inspection is good
overdl. Ealy numeracy is carefully planned and teaching is well focused so that children are
able to gain confidence in using mathematica language accurately, for example, a 2p coin is
bigger than a 5p coin, but it isn’t worth as much. They locate suitable equipment such
as baances to find which objects are heavier than others. Children are able to identify and
add on one to numbers up to ten and count them in order. They can recognise Ssmple two-
dimensiond shapes such astriangles, circles and squares. Mogt children are likely to
achieve the expectations for mathematica development, described in the Early Learning
Godls, by the end of the Reception Year.

Knowledge and under sanding of the world

79

Children’s knowledge and understanding of the world is developed satisfactorily. They
know, for example, how climate affects where animals live and understand differences
between hot and cold. They are beginning to develop an understanding of old and new, for
example saying, “the cathedral is old —this school isn't”. They understand that plants are
fed through their roots, and some understand how seeds grow into tomatoes, which in turn
contain seeds, for example when one boy says, “You start with seeds and you end up
with them — so does the plants” (sic). They arefamiliar with usng information and
communication technology and some use cursor keys and the mouse with confidence. They
know that the computer stores information and that this can be printed. Their development
isin line with nationa expectations,
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the mgority having attained the Early Learning Goal for this aspect of the areas of learning.

Physical development

80

Teaching to develop children’s physicd skillsis well managed and organised, and effective
use is made of support staff to promote safe working habits and to give confidence to those
children who are hesitant. Children show control and co-ordination in their movements, and
use arange of apparatus confidently and sensbly. They handle construction materials with
increasing dexterity and pour water from one container to another without spillage; they run,
jump and skip with an awareness both of what they can do and aso of the need to show
congderation for others around them in the hall and the excdlently planned, safe-surfaced
and resourced outside play area. They can balance-wak on apainted line, throw aball
though a netball hoop with reasonable accuracy, and guide dolls prams expertly around
equipment and classmates. Boys and girls play well together and sharein dl activities
equdly. Ther atanment isin line with nationa expectations. Mos reception children have
attained the Early Learning God for physica development.

Creative development
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Children make good progress in the nursery, quickly learning how to use scissors, glue sticks,
tools and mark-making insruments. They happily work together, for example, when building
afarm or excavating in the garden prior to planting flowers. They become increasingly skilful
at using beads, buttons, ribbon and wool to design and make patterns and pictures. The good
rate of progressis carried on in the reception classes where children collaborate to build
garages, houses and ships out of wood, plastic and other materids. They show greater
understanding of the suitability of some materids over othersin creeting products.

Teaching to support children’s cregtive development is effective. Imagindive play is
systemétically promoted and the gaining of knowledge through powerful first-hand
experiences is adequately fostered. Good standards are attained in sSinging, where children
sng songs from memory. They aso show good musical gppreciation, for example,
experimenting with percussion instruments to make and change sounds. Danceis used
effectively to enable children to express themsaves, for instance when a nursery girl danced
aone and imaginatively (and unbidden) to Waltz of the Flowers from Tchaikovsky's
Nutcracker Suite. “Magic!” wasthe first word uttered by a reception boy when he
realised the Brusho (water-based) paint would not cover hiswax drawing of a carnation.
Opportunities to choose and use various mediain arange of interesting and challenging tasks
are widespread and well thought out, reflecting teachers' good subject knowledge, cregtive
planning and zest for supporting their children. Most children will atain the Early Learning
God for cregtive development by the time they reach the end of the Foundation Stage.

ENGLISH

83

Since 1999, sandards in nationa tests in English for 11-year-olds have fallen to below
average, and in 2001, well below average. Compared to smilar schools, standards were
below average in 2001. There were sgnificant differences between the girls and boys
resultsin the tests. While girls results remained above average, boys results were below in
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2000 and well below the nationa averagein 2001. There were more boys than girlsin the
cohortsin both years. Since then the school has taken stepsto raise boys atainment in
particular. These, dong with other initiatives, are beginning to have a postive impact. From
the evidence of the inspection, standards for 11-year-olds are now close to the national
average.

Standardsin tests for seven-year-olds in reading were in line with the nationd average in
2001 and comparable with those found in smilar schools. Standards in writing were above
the nationa average and above those found in Smilar schools. Thereis no sgnificant
difference between the performance of girls and boysin recent nationa tests for seven-year-
olds. Inspection evidence indicates that standards in reading and writing for the pupils who
arenow in Year 2 aretypica of seven-year-olds nationaly.

By the age of seven and 11, pupils spesking and listening skills are above average for their
age. Many seven-year-olds contribute well to discussions, listening to stories with interest
and responding enthusiagticaly to teachers questions. In the juniorsthese skillsare
developed well and by the age of 11 most pupils are able to share their idess, inaghts and
opinions confidently. Teachers give pupils many opportunities to discuss in groups and aso
to talk to the classin amore formal Stuation. For examplein history, pupilsintroduce
themsdlves and their group to the visitor before putting their prepared questions. They listen
attentively to her response. In Years 3 and 4, teachers probing questioning enables pupils
to offer good explanations, for example, asto why aletter is persuasve - She is appealing
for her mun' s sympathy.

By the age of seven pupils reading develops well and most read at the expected standard
for their age or above. Most pupils read confidently and fluently, using appropriate
expression and taking note of the punctuation. They understand what they read. For
example, a pupil read the word character and explained accurately what it meant in the
book. They enjoy reading and many of them go to the new locd library. Reeding record
books confirm that adults hear children read regularly, at school and at home, which
contributes effectively to pupils reading development. They know the purpose of the index
and contents pages and how to find information in non-fiction books.

By the age of 11, most pupils read at the expected standard, or above, for their age. Most
reed fluently and with good understanding and appropriate expresson. Many enjoy reading.
Above average readers enjoy Tolkien's The Hobbit and Lord of the Rings and compare
the books with the film, asmilarly with JK Rowling's Harry Potter, with many having read
al or some of the books. Most know what kind of books they like and why, and choose
humorous books such as the Horrible Science series. Their reading records show that
many read agood amount. Their reading development is also well supported in other
subjects such as history, when they read for information. This dso helpsto develop their
understanding of a variety of types of text effectively.

Pupils writing develops well, so that by the age of seven, many pupils write a considerable

amount, using basic punctuation appropriately. They write stories and also good accounts,
for example of their trip to the cand, many of which are of agood standard. They have
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regular opportunities to develop their writing a length and basic skills are well taught so they
achieve wdll.

In the juniors, pupils writing developswell in Years 3 and 4, with pupils joining their writing
systematicaly, and writing a good amount. Basic punctuation is used gppropriately. Many
pupils use connectives in their writing, with above average writers usng a greater variety of
these, such as, as a result inther writing. They have many opportunities for writing across
arange of styles, both of reports, accounts and persuasive writing as well as planning and
writing stories in English and other subjects, such as composing a prayer in religious
education. Marking isusudly helpful, and pupils have opportunities to discuss their writing
with their teacher. Some learning opportunities are missed when the teacher comments on
the style but not the structure of a piece of writing. Overdl, pupils writing shows they
maintain the good progress they have madein theinfantsin Years 3 and 4. However,
progress in the development of writing isnot asgood in Years 5 and 6. Pupils do not have
as many regular opportunities to write at length and over aswide arange. Many pupils
writing is not consstently joined. Teachers commentsin some pupils books are very brief
and give the pupil little or no indication how to improve. In others the teacher sets targets
from the writing helping the pupil to improve, but in some books there are too many targets,
with no consistent reference to them in further pieces of writing. Pupils progressin writing
overdl inthejuniorsis satisfactory. By Year 6, dandards are close to the average in
writing, with afew pupils achieving above the average. From the attainment of pupils lower
down the school, more pupils could attain the higher levelsin testsif they continued to make
progress at aSmilar ratein their last two years.

Lower attaining pupils are identified at an early stage and receive additiond support. Thisis
very effective in helping them to develop the basic skillsin literacy. Pupilsin thejuniors so
recelve very effective additiond literacy support in smal groups. The teaching assistant
sugtains alively pace, changing the activities regularly and encouraging pupils. This kegps
them involved and learning well. Pupils with specia educationa needs receive additiondl
support, for example, with basic skills and reading activities which are well planned and
effective. In ther writing the teacher identifies clearly with the pupils what they need to do to
improve. He relates the information in the books they read to their own experiences
effectively. Relationships are good and pupils concentrate and apply themsaves wdll to the
tasks. Through this and other support, in and out of class, they make good progress
towards the objectivesin their individua educationa plans. Asanew initigtive, afew pupils
in most years dso receive individua or smal group support in managing their behaviour and
promoting postive atitudes. Thisisworking well and is aready having a postive impact in
helping to tackle boys underachievement.

The qudity of teaching is good in the infants and lower juniors and satisfactory higher up in
the juniors. In theinfants teaching in two of the three lessons seen was very good and good
inthethird. In thejuniors, teaching was good in two lessons seen, including the group with
gpecid educational needs, and satisfactory in three. Teachers have a good understanding of
the literacy hour and plan lessons to include whole-class and group teaching. Some of the
drengths of the good teaching are the sharing of learning objectives with pupils, good use of
strategies such as guided writing, a brisk pace, a good knowledge of the subject, high
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expectations of pupils and good detailed planning with a chalenging range of activities
Pupils respond by working hard and behaving well in most lessons, particularly lower down
the school. Pupils are taught reading and writing well, particularly in theinfants. Inafew
lessons teachers miss opportunities to increase pupils learning by not achieving al that they
hed planned in the lesson. They spend longer on the introduction of the lesson, so other
activities are hurried and unfinished, with little time to share what they have learned at the
end. Teaching and learning opportunities are missed where teachers move round the
classroom rather than teaching pupils as they work in groups, or don't mode for the pupils
what they expect them to do or explain very clearly.

Generaly there are very good relationships in lessons between gaff and pupils, and pupils
work hard to please their teachers as aresult. However, the attitudes of some of the older
pupilsin lessonsis passve, with only aminority contributing. Styles of teaching need to take
into account much more the large numbers in these teaching groups so that pupils are more
actively involved in lessons and learn more effectively. There needs to be awider range of
activities in lessons that meet the needs of the different ages and abilities in the mixed age
classesin thejuniors and challenges the higher attaining pupils. From the high standards of
some pieces of pupils writing in Year 6, including the very good range of poetry showing
thoughtful reflection on the one hand and &bility to write a skilful limerick on the other, more
pupils should be achieving & thislevel. Some pupils are underachieving.

The subject iswell led and managed by two experienced co-ordinators who are aso part of
the management team in the schoal.  After much hard work, and support from the local
literacy consultant, the scheme of work is now in place to meet the needs of mixed-age
classes, on atwo-year cycle. Thisisthefirs year. Teachersreview the week’ s lessons at
the end of each week. Thiswill be helpful in reviewing the new scheme a the end of the
year. Co-ordinators aso monitor teachers haf-termly and weekly planning. Thereisgood
liaison between staff, they plan together, and the co-ordinators teach in the different key
stages. Asaresult of monitoring teaching, teachers have been concentrating on teaching
more norHfiction writing in the juniors and more extended writing in the infants. From the
writing seen across the school, this has worked well in developing the range and standards
of pupils writing. Asaresult of last year's poor test results for 11-year-olds, pupils needed
more opportunities for extended writing. Y ounger pupils have aregular additional lesson for
this, but not the juniors where it does not happen as frequently or consstently. Teachers
use of targets in helping pupils to improve the standard of their work is as yet inconsstent,
with aYears 3 and 4 class knowing their class and persona target, to which they responded
very pogtively. Thereis someincongstency in teechers commentsin pupils books.
Teachers praise pupils efforts and many write pointers for improvement, and some, but not
al, provide targets arisng from the piece of work. On some pieces of extended writing
there were very few comments and little guidance for the pupil. Consequently, there was
little improvement.

Information about their progress, particularly in the juniors, incorporating predicted levels
and results of annua tests, is not shared with pupils, with suggestions of what they need to
do to improve their level. Teachers are not yet consstently using regular assessment of
pupils progressto guide their planning. Resourcesin English are of a good quaity and
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access ble, with many new books for group reading, big books to share with the class, good
use of overhead projectors and white boards in lessons.  Classes have different books from
the local education library service each term, of good qudity and recent, which pupils enjoy.
Booksin the new school library, al recent and in good condition, are being catal ogued,
colour-coded, or put in aphabetica order, by volunteer parents and grandparents for pupils
to enjoy. Pupils are encouraged to enter handwriting and poetry writing competitions.
There is abook fair and book club to encourage pupils and parents to enjoy reading.

MATHEMATICS
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Overdl, gandards in mathematics are average for pupils aged seven and 11. By the age of
seven pupils attained standards in the nationd tests and assessments for 2001, which were
close to the national average and close to average when compared to similar schools.
However, when compared to smilar schools the proportion of pupils aged seven reaching
the higher Level 3 was above average. In the 2001 nationd tests and assessments for 11-
year-olds, pupils attained standards that were well below nationa average and below
average when compared to Smilar schools.

On the evidence available a the time of inspection, pupilsin the current Year 2 are ataining
gandards in mathematics, which are in line with those expected nationaly. Pupils a the age
of 11 are ataining sandards, which are in line with nationd expectations overdl. Standards
in the infants have remained the same since the last ingpection. However, in the last four
years Sandards have fdlen in the juniors.

As observed during ingpection, the younger infants acquire a secure foundation in number
and can count in ones, twos, fives, and tens. InaYear 2 lesson observed during the
ingpection mogt of the pupils could count in threes up to 30, and the higher ataining pupils
were able work independently and showed an understanding of place vaue of number to
hundreds, tens, units and they begin to explore numbersto 1000. They were dso ableto
use more complex mathemetica language in order to explain their caculaions. They could
mentaly recdl table facts of two, ten, and five. Pupils of average ability counted on in tens
from two digit numbers and could recite two, ten and five timestables. Lower ataining
pupils used cubes to show their knowledge and understanding, they hed difficulty in
expressing themsdalves. All pupils could recite the two and ten multiplication tables and they
fully understood the concept of multiplication, for example, one pupil sated “it’ s division
backwards’ . The teacher’s good questioning styles for example, “How did you work that
out” , “What do you think the answer is?” chalenged the pupils and encouraged the
further development of their mental mathematica skills.

Pupils are confident in mental calculation work. They enjoy the challenge and speed of
working. For example, inaYear 2 and 3 class the pupils were able to add a variety of
different coins. They were aso able to calculate change from a one pound coin using a
number lineto help. In thislesson higher attainers were sarting to use decimd notation. All
pupils were able to solve number problems usng mental caculations.

A scrutiny of Year 2 pupils work on fractions shows that they understand quarters, halves
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and can rlate this to telling the time using the 12 hour clock. Higher attainers understand
place vaue, addition of three digit numbers and can solve problems using words and
cdculations. They can dso make two digit and three digit estimations. Pupils make good
progress overdl and there is good coverage of al areas of the mathematics curriculum. The
pupils work iswell presented and work is marked. However, there are no individuad pupil
targets set to identify areas for improvement and for further progress to be made.

During the inspection, pupilsin Years 3 and 4 were learning about number sequences,
patterns and multiples of ten, five, four, Sx and three. They enjoyed the challenges set. The
higher attaining pupils were able to solve number problems and identify patterns within the
multiples of three. Some identified the paiternsin multiples of nine. All pupils responded
with confidence to the menta mathematics sesson at the start of the lesson.

A Year 5 and 6 class that was aso observed were learning about shapes, co-ordinates and
the properties of postion and movement. The higher and average attaining pupils were able
to plot co-ordinates and use accurate subject vocabulary to give ingtructions to other pupils
to place their quadrilaterals. Most pupils understood how to rotate their shape 90 degrees
in an anti-clockwise direction. The lower attaining pupils were supported well by the
classroom support assistant. They made good progress. Most pupils showed knowledge
and apractica understanding of the words trandation, rotation, and reflection.

The scrutiny of pupils work of 11-year-olds shows good coverage of al areas of the
mathematics curriculum. Most higher attaining pupils are able, for example, to multiply
decimals, show understanding of retio, proportion, record information on bar graphs and pie
charts. They use mathematical language with accuracy. Most pupils make good progress.
However, some higher attaining pupils do not make as much progress as they should. Pupils
mark their own work and teachers make occasiona supportive comments. There are no
individua pupil targets set to identify areas for improvement and for further progressto be
made. Thework iswell presented.

The school has implemented the Nationa Numeracy Strategy successfully and dl teachers
are using the structure well. Pupils have good access to the breadth of the National

Curriculum in mathematics and there is a good baance between the different aspects of the
subject. The development of menta mathematicsis well established throughout the schoal.

Pupils who have been identified as having specia educationd needs make good progress.
They are well supported and the work iswell matched to their needs.

Ovedl, the qudlity of teaching in mathematics was good in both the infant and junior classes.
Eight lessons were observed. 1n six lessons the teaching was judged to be good. In two
lessons the teaching was judged to be very good. Teachers subject knowledge is good and
overdl, their expectations are high. Where the teaching is best the teachers communicate
thelr enthusasm for the subject and inspire pupilsto achieve. The qudity of teachers
planning isgood. The learning objectives are dmost aways shared with the pupils at the
dart of thelesson. Thisis effective across the school. Thereis very effective use of both
whole-class teaching and group work within classes.
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Pupils have very positive attitudes towards mathematics. They work well together.

Resources for the subject are good. All classrooms have avariety of mathematics
resources. Resources are clearly labelled and are easily accessible. All classrooms have a
specific mathematics display area. This supports and enhances the teaching and learning in
mathematics.

The co-ordinators provide good leadership for the subject. They have aclear view of the
gandards being attained. There has been aregular programme of monitoring of
meathematics teaching. The school has a detailed mathematics policy.

SCIENCE
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During this inspection it was only possible to observe two lessonsin science. The current
and past work of pupilsin dl year groups was scrutinised in detail. A discusson was held
with the science co-ordinator and the science resources reviewed.

Ovedl, gandards in science are typical of those found nationaly.

By the end of Key Stage 1 pupils are attaining standards which are typicd of those normdly
seen for seven-year-olds. In the 2001 nationa tests and assessments standards were above
the national and smilar school averages for the percentage of pupils attaining the expected
Leve 2 and close to the averages for the higher Level 3. These results show that standards
in science have risen over the last three years.

From the scrutiny of pupils work ingpectors' judge that current attainment is above the
nationally expected level. Pupilsin Year 2, for example, were able to describe the life-cycle
of atomato plant and demonstrated good investigative skills when comparing tomato seeds
in the fruit and when dried ready for planting. Their descriptions showed obvious interest
and enjoyment in this activity and showed an early understanding of the cycle from seed and
through growth to flower and fruit and then to seed.

Overdl, pupils are making good progressin al aspects of science. Pupilswith specid
educationd needs make good progress through the very effective in class support thet they
receive.

By the end of Key Stage 2 pupils are attaining standards, which are smilar to those found
nationdly. Inthe 2001 nationd assessments for 11-year-olds the percentage of pupils who
attained the expected Level 4 was close to the national average and the proportion attaining
the higher Level 5 was wdl beow the nationd average. When compared with smilar
schools the percentage attaining the expected Leve 4 was above the average and for the
higher Level 5 waswell below the average. Average points scores in science have been
fdling for the last three years.

In lessons and from a scrutiny of pupils past and present work inspectors judge that pupils
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are currently on course to attain standards above those of 2001. Pupils are attaining smilar
gandardsin al four aspects of the science curriculum. For example, during the ingpection
pupilsin Y ear 6 were able to devise a set of experiments to investigate the effect of exercise
on pulserate. They understood the need for afair test and were able to carry out the
investigation well. Year 3 pupils were able to devise an experiment to investigate the
conditions needed for seeds to germinate and grow. They understood the need for a control
test to measure their findings againgt.

Overdl, pupilsare making at least satisfactory progress as they move through the juniors.
Progressisdower in Years 5 and 6 than in Years 3 and 4. The progress of some higher
attaining pupils could be better. Pupils with specid educationd needs make very good
progress, achieving average sandards in some aspects of science, through the well-targeted
and very effective support they receive.

Overdl, the quaity of science teaching seen in the two lessonswas good. Teachers have
secure subject knowledge and use avariety of teaching methods, which promote good
science learning and so pupils make good progress. In the best lessons teachers encourage
pupils to investigate thoroughly and to be confident in identifying concdusions from their
practica work. For example, in Year 4 pupils were encouraged to investigate materias to
find which would dissolve in weter. They were able to identify the types of materid that
dissolved from their findings. There wasl little evidence in pupils books that teachers are
using homework to further develop pupils research skills. The qudlity of teaching isamilar
to that found in the last ingpection.

Pupils clearly enjoy their science lessons. They work hard and concentrate well. They are
able to work well in-groups as well asto research information for themsdves. Pupilsare
given the opportunity to consider the importance and the relevance of science to their lives
and itsimpact on them.

The subject iswell managed and the well-organised science resources enable teachers to
plan and deliver practica science for their pupils, which makes a postive contribution to
their learning and progress. The co-ordinator has begun to monitor teachers planning and
some lessons to ensure the quality of science learning for pupils. However, the marking of
pupils work isincongstent and this has not been sufficiently monitored by the co-ordinator.

ART AND DESIGN
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A judgement on standards has been made after having observed two lessons, spoken to
pupils and the subject co-ordinators, scrutinised teachers' planning and art and design
displays and pupils work. Evidence indicates that standards are above average for pupils
by the age of seven and 11.

Overdl, the quality of teaching isvery good. One Year 2 and 3 and one Year 3 and 4 art
and design lessons were observed during the ingpection. Both lessons were judged to be
very good. The very good teaching was characterised by very good planning, teachers
practica demondtrations, classroom organisation, pace, challenge and appropriate support
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for dl pupils. Skilful use of questioning was used to consolidate pupils knowledge and
understanding.

Inthe Year 2/3 lesson observed the pupils designed and made clay tiles. The design was
based on the school’ s playground and the new equipment used during play-times. This very
gppropriate choice for design proved to be most successful. This was evident in the lesson
introduction during which the pupils were able to name a number of playground activities
and apparatus, for example, stilts, skis, bouncy worlds, skipping, football, and netball.
The pupils worked in pairs throughout the design and making process. During theinitid line-
drawing design made on paper, they shared their ideas with each other and agreed the style
and content. Thiswas avery good opportunity for pupilsto further develop their spesking,
listening and socid skills. The pupils fully understood the design process and were very
confident when using the range of materials given to cregte interesting and tectile tile designs.
The pupils used the clay tools well when drawing their design onto their tiles. They used a
variety of materids, for example, beads, sequins and pipe cleaners to add colour, texture,
pattern, shape and form to their playground scenes. The materials were used to good effect,
for example, pupils chose the pipe cleaners to represent a skipping rope, beads for faces
and sequins for the clothing.  All pupils had excdlent relationships with eech other. Thiswas
demondtrated by their ability to investigate and share ideas together. The pupils were able
to evauate their work and that of others. They took agreat ded of care and pride in their
work.

In the Y ear 3/4 lesson the pupils looked at a variety of pictures of chairs from different times
and cultures. The lesson wasthe firgt session in the design and making of achair. Most
pupils were able to discuss the type, function, purpose, shape, colour and texture of the
chairs seen in the photos and prints. One pupil for example, described aleather chair, as
when it’s cold it’s very cold. Pupilslooked at desgns of chairs by famous artists. For
example, one pupil chose to explore the painting Paul Gaugin’s armchair by Van Gogh.
All pupils were able to explore and share ideas about the different desgn qudities of a
variety of chairs. The information gathered from this lesson proved to be a good
introduction to the pupils own design work.

There are many art and design work displays of good qudity around the school that show a
range of work being undertaken. Pupils were able to tak with enthusiasm and knowledge
about the work on display and the design process. For example, pupilsin Year 2 spokein
detail about the display Joseph and his Technicolour Dreamcoat. The pupils were able to
explain the design and making of the coloured coats. The pupils used the computer for the
initid stages of the design. They then made a paper template in preparation for the find
material coat. The pupils sewing and design skills were of agood standard. The pupils
aso discussed their weaving, textile work and the many different textiles used. They used
words to describe the textiles, for example, soft, lumpy and shiny. Pupilsin Year 6 were
ableto talk, with knowledge and understanding about the many different displaysin the
school. For example, they discussed and evaluated the display A Wider View inwhich the
pupils observed with accuracy and explored ideas to extend asmall view of a picture using
gmilar art and design techniques. They aso spoke knowledgesbly about their mask
designs, and textile work on display.
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The portfalio of infants work shows their awareness of perspective, form, line and colour.
They are able to use avariety of media with very good effect, for example when using paint
to extend patterns and create a camouflage painting of a zebra, tiger and giraffe. The
portfolio of junior pupils work shows good observationd drawings, for example drawings
of artefacts seen during avist to the Police Museum.  Pupils show good understanding of
pattern, colour and tone through investigational drawings, for example, Ancient Egyptian
designs.

Infant and junior pupils use awide range of mediain their art work. Work iswell planned
and provides pupils with a broad and balanced art and design curriculum. The school uses
nationa guiddinesfor the teaching of art and design.

The extra-curricular provision for art and design isgood. The school runs a craft club.
Museum vidits and art trips are organised to further develop pupils art and design
knowledge and skills.

All pupils are fully involved in dl aspects of art and design and dl pupils, including those with
gpecia educationa needs, make good progress. The pupils behaviour and attitudes in the
art and design lessons observed were excellent. The pupils enjoy the subject and
concentrate very well.

The school has good resources for teaching and learning in art and design. The resources
are well organised and managed. Staff work hard to create a positive and an attractive
learning environment for pupilsin classrooms, the school entrance area.and throughout the
corridors.

The art and design co-ordinators have a greet dedl of energy and enthusiasm for the subject,
very good subject knowledge and provide very good leadership and management. This has
apogtive impact on the standard of art and design throughout the school. They have
collected a good range of examples of pupils art and design work across the school. This
isvery vauablefor dl gaff for the monitoring of standards and to chart progresson and
continuity in the art and design curriculum. The school has a detailed art and design policy.

DESIGN AND TECHNOLOGY
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During the course of the ingpection, it was possible to observe only two lessons. However,
further evidence was gained from talking to pupils; looking & their models and work in
displays, portfolios and arange of books; talking to teachers and scrutinising their records and
planning documents. Evauation of dl this evidence indicates that standards in desgn and
technology are in line with nationa expectations throughout the school. Thisisan
improvement on the last ingpection when standards at the end of the infants and juniors were
judged to be below those attained typicdly by pupils aged seven and 11.

Pupilsin the infants make finger puppets and know that felt isagood materid to use
becauseit is bendy and easy to put your fingersin. They can use atemplateto sew a
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coat like Joseph’'s, which they had learned about in religious education. They make vehicles
from Brio kits and Lego materias. Inspired by the title Images of Nature, pupils
decorated felt squares with images of flowers, dephants, stars and ladybirds. These were
then sewn together to make alarge wal hanging. Pupilsin Years 3 and 4 designed Tudor
homes and know about the strengths and weaknesses of materias used by the Tudors, and
intheir own work. Upper juniors made wolf masks and montages of different materids
collaboratively, boys and girls working well together. They designed and built musica
indrumentsto abrief in which pitch could be varied. The resulting trumpet with mute,
trombone, guitar with a note indicating the effects of abridge, and percusson insruments,
demongtrate sophisticated products, making and designing skills and good relationships.
Models are evaluated and their fitness for purpose assessed. This represents a Significant
improvement since the previous ingpection.  These activities enhance pupils personad and
socid development.

The work seen confirms that the progress of dl pupils, including those with specid
educationa needs, is congstently satisfactory throughout the infant and junior classes. Pupils
have good attitudes to the subject, which they enjoy. They handle materials with care and
respect. They understand the need for safety precautions, for example, when sawing wood
or tightening materids in the workbench vice. They use skillsin information and
communication technology to generate labels for their models. They make connections
between work done in information and communication technology and design and
technology lessons. For example, when Y ear 6 pupils learned about programming arobot,
they were intrigued by its design. The after-school craft club enables pupils to follow up
ther interegt, try out skills and work together in arelaxed atmosphere. This opportunity
enhances pupils learning and persona development well. When pupils go on their
resdentia vigits, they relish opportunities to design a product for a specific purpose, for
example congtructing awaterproof shelter. Such activities develop pupils learning
effectively asthey apply their knowledge, skills and understanding to ared life Stuation.
Pupils socid development is enhanced by such opportunities for collaborative working.

Judgements about the qudity of teaching and learning are based on lesson observations,
scrutiny of pupils work and talking to pupils about their work. 1n the lessons observed,
teaching was good in one and very good in the other. Both lessons were in infant classes.
However, scrutiny of pupils work indicates that, in the longer term, teaching is not
maintained at this high and very high sandard and overal, the qudity of teaching is judged to
be satisfactory. The very good teaching was characterised by high expectations of pupils
conduct and work, clear communication to pupils about what they would learn and very
effective pupil management. The teacher was confident, lively and chose tasks that would
chdlenge dl pupils. Other adultsin the room were equally clear about the purpose of the
lesson and what their part in it was. Pupils responded very well and made very good gains
inlearning. In the lesson where teaching was good, pupils were made aware of what they
were to do and why. The tasks were suitable for dl, including lower attainers, who
completed their work with the support of ateaching assstant. A lengthy introduction
contributed to some pupil restlessness and this hindered the progress of other pupils, who
became distracted.
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The school has organised training for saff. This hasled to teachers having grester
confidence in implementing the agreed teaching and learning programmes. These focus on
the systematic acquisition of skills by pupils as they move through the school. Also, Saff
have a greater awareness of the cross-curricular possibilities of design and technology to
enhance learning opportunitiesin other subjects. The impact of dl of this has been an
improvement in the quality of teaching and raised sandards.

The School Improvement Plan identifies the areas for development in design and technology
in order to raise sandards further. The two-year cycle of themesisto be reviewed and this
istimely. The co-ordinator rightly fedls that a more rigorous assessment of the design and
technology performance of pupils aged seven and 11 is needed to enable comparison with
the standards expected nationdly. The co-ordinator is very keen and leads and manages
the subject effectively. She has no opportunity to monitor the quality of teaching by
observing lessons or by examining teachers planning, which is, however, scrutinised by
senior colleagues. The result of thisis that the co-ordinator has no clear, evidence-based
view of the strengths and weaknesses of teaching. Her monitoring role is currently under-
developed. The design and technology resources are good in terms of range, quality,
quantity, condition and accessibility. They support improvement in provison and the rasing
of standards.

GEOGRAPHY
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Current standards are broadly typica for pupils at the age of seven. However, evidence
from the work in pupils books and displayed on the walls, discussions with staff and pupils,
indicates that by the age of 11 pupils attainment is above the standards expected for their
age. They acquire skills and develop good understanding and knowledge in the subject very
effectively and make good progressin their timein the juniors. Thisis an improvement since
the last ingpection.

The policy and scheme of work have been recently updated in the light of new nationd
guidelines. The scheme of work offers acomprehengve overview of the development of
pupils geographica skills and knowledge and understanding as they move through the
different topics and areas sudied. It is based on atwo-year cycle, taking into account the
teaching in mixed-age classes. Due to timetabling arrangements it was not possible to
observe any teaching in the subject and so it was not possible to make an overdl judgement
on teeching qudity.

By the age of seven, pupils attain average standards and make satisfactory progress. Most
pupils develop a sound understanding of their local area. They find where they liveon a
map of Ripon and locate places accurately, such as the Post Office, on alocal Ordnance
Survey map. They increase their understanding of the area by atrip on the local cand,
working the locks and observing the levels of water. Through the travels of Barnaby Bear,
pupils learn about the wider world and differencesin climate, locating the countries and
places on the globe. They show ther understanding of the implications of ahot climatein
the clothes they sdect to pack for Barnaby. They consider the impact of building a
motorway in the countryside on the lives of people and animds, most making severd
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appropriate suggestions. A particularly effective one reads, People destroyed nature's
home.

By the age of 11, pupils map reading skills develop well, as does their understanding of
contrasting loca environments, &. Luciaand Nidderdale. They carry out land use surveys,
with diagrams and their own notes. They explain effectively how the land isused and the
impact of that on the lives of the loca population, in both locations, employing appropriate
geographica vocabulary. A residentid trip to Nidderdale for Years 5 and 6 aso supports
the development of pupils mapping skills, whether tracing a route or working out and
following one, using an Ordnance Survey map. They learn to read avariety of maps of
different scdes. They study the issue of sugtainability in the environment and understand the
term well, offering recycling, reusing and giving as an example, sustainable wood from a
source that would be replaced.

Trips and vidts make a good contribution to pupils learning in the subject and provide good
opportunities to consolidate and reinforce the skills being acquired. This applies particularly
to the resdentia vist, which aso makes a very good contribution to pupils socia
development. Pupils develop agood knowledge of the area round the school and teachers
make good use of the loca environment, including the new schoal itself. For examplein
Years3and 4 avist to theloca river enables pupils to learn about meanders, the current
and theriver bed at first hand before moving on to learn about the greet rivers of the world.
They find out about the River Nile undertaking their own research using CD-ROMs on the
computer. They draw amap of the school with akey of their favourite and least favourite
areas. Directiona skills and vocabulary used in map reading are put into practice. Pupils
draw aroute based on conesin the playground which they then follow, with the map facing
the same direction a dl times. They contrast their old environment with their new one.
They test the temperature and the degree of light in different roomsin the new school. They
undertake a piece of their own research, carrying out alitter tally of the school and writing
comments on their findings. These opportunities make a good contribution to pupils
enquiry and mapping skills. These develop well as a consequence.

The subject iswell led and managed by an enthusiastic co-ordinator, with expertise in the
subject and supported by a colleague who has recently taken on the role. The co-ordinator
has led gtaff training sessions developing the policy and the new scheme of work based on
new nationa guidelines and the exigting school scheme, ensuring it meets nationd
requirements and provides continuity and progression in pupils learning and acquiring
geographical skills. Asthisisthefirst year of the new scheme, the co-ordinator has worked
with other teechersin the juniors, helping them to plan. Asyet there is no established
ongoing assessment of pupils progress in the subject, either within the year or from year to
year. Thisneedsto be built into the new scheme of work so that assessment guides
teachers planning. At the moment, planning does not take into account pupils different
ages and abilitiesin thejunior classes. Asareault, in pupils books, afew lower attaining
pupils do not aways complete the work. Resources in the subject have been improved and
are now satisfactory, with the purchase of globes and wall charts for each classroom aswell
as CD-ROM s and other resources to support the new scheme of work. The use of
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information and communication technology to develop pupils geographical knowledgeis as
yet underdevel oped due to the limited number of computers in the school and limited access
to the Internet.

HISTORY
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Evidence from pupils work, lessons seen and discussions with pupils, indicates thet by the
age of saven, standards are broadly typical and by 11, standards are above those typical for
pupils a that age. Thisissmilar to the findings a the time of the last ingpection. Pupils
acquire a sound understanding of the past and the differences between past and present by
the age of seven. Their research and enquiry skills, understanding of chronology and
knowledge of the past develop well through their time in the juniors, so they make good
progress, leading to above average standards by the time they are leven. The policy and
scheme of work have been updated recently in the light of new national guiddines. The
scheme of work now incorporates the new nationa guiddines. Higtory istaught in atwo-
year cycleto avoid repetition of topics in mixed-age classes.

By the age of seven, most pupils develop an understanding of the past and how things
change over time. They have some knowledge of important people in history, such as
Grace Darling and Henry Ford and why they are famous. A very red illustration to them of
change in their own livesis when they compare their new schoal to their old one. They find
many good examples of changesin the home, such as, They kept theiron on the fire. My
mum plugs hersin. They find many other examples, such as telephones and mobile
phones, fire and cookers, recognising a time when there was no electricity. They
understand some of the causes of the Greet Fire of London. Thelr labelled drawings of
buildings then and now illugtrate well their understanding of the differences in materids and
design.

By the age of 11, most pupils develop a good understanding of chronology and are well able
to place different periods studied in correct sequence and centuries. Their research and
enquiry skills are well developed through the many opportunities to undertake their own
research and record their findingsin their own words. For example, some pupils vist the
new loca library where they have access to computers as well as additiona books, such as
when researching fashion since 1948 in Year 6. Thisisfurther supported by what they find
out on historical visits and from visitors to school. These provide pupils with good additiond
enquiry and learning opportunities about events and peopl€ slivesin at least one of the
historica periods studied in each year, such asthe Victorians, the Tudors, the Vikings,
World War Two and Britain since 1948. Pupilsin Years 3 and 4 develop empathy for the
lives of poor children in Victorian times and the jobs they did, such as chimney sweep, and
contrast with their own lives. | wouldn’t like it up a dark, dirty, smelly, cold chimney.
Many of them put forward the case for improving working conditions for children in their
own words, as put to parliament by Lord Shaftesbury, showing good understanding and
empathy. When studying the Ancient Egyptians, they describe paintings and artefacts
effectively and what it tells them of the lives of the people depicted, which helps them
undergand life & thet time.

Two higtory lessons were seen during the inspection, both in junior classes. The quality of
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teaching was good in one and satisfactory in the other. 1n one lesson, the teacher worked
hard to give pupils the experience of collecting information about the past from a primary
source, the local 1841 census. Asthe data proved difficult for the pupils to read and
understand, they made less progress and needed more time and support from the teacher to
gain theinformation. Dueto this, the teacher did not achieve in the lesson al she had
planned, but due to her skilful questioning they did make gainsin their understanding of the
period, usng the census asasource. In the other lesson pupils researching the period since
1948 had avigtor to the lesson who has lived through that era. Their prepared and
consdered questions showed they had aready undertaken some research on the period.
They asked questions such as, “ In 1948, what was the most obvious consequence of
World War Two?” and “How did you feel when King George VI died and why?” and
“Was life better when you were a child than it is now?” demonstrating good
understanding and empathy. Pupils listened attentively, both to visitors and each other.
They were interested in the artefacts of the period the visitor brought, such as ration books,
aswdl| asfamily photos, and some of them gathered round the vigitor at the end of the
lesson to look at them again.

Pupils disolay ahigh leve of interest and curiosity in higtory, reflecting their teechers
enthusiasm for the subject. A good feature of the teaching and learning in history is that
pupils make notes using their own words from their research, showing they understand and
learn very effectively fromit. History presents pupils with good opportunities to develop
their speaking and ligening skills and literacy skills. They write for different purposes, and
interpret what they read effectively. This contributes well to their knowledge and
understanding in history. Pupils with specia educationa needs make similar progress to
other pupils. For example, when writing about the Ancient Egyptian paintings, alower
ataining pupil gave an interpretation of the meaning behind what was depicted in the
panting.

The subject iswell led and managed by two enthusiastic co-ordinators. The new scheme of
work, incorporating the new nationa guiddines, isinitsfirst year. Co-ordinators monitor
teachers hdf-termly planning to ensure that the learning objectives for the period studied are
achieved in the time allocated, using the new scheme of work. How teachers have used and
adapted the new scheme of work will be reviewed at the end of the year. Through

teechers joint planning in the infants and teaching arrangements in the juniors, the co-
ordinators have avery good overview of the teaching of history throughout the school. They
aso monitor teaching and learning by examining the work in pupils books regularly. As
well asthefirg year of the new scheme of work, thisisaso the first year of mixed-age
cassesin thejuniors. Teachers have not yet incorporated into their planning how to meet
the needs of the different ages and abilitiesin each class. Teachers are not yet usng ongoing
assessment of pupils progress to guide their planning. For example, lower attaining pupils
generdly achieve wdl in history, but where they do not understand the task, their writing
reflects this and as aresult they learn less. Generaly resources are well-established and of a
good amount in history, and augmented further by boxes of topic books from the local
education authority library service. Pupils use of information and communicetion
technology is under-used due to the limited number of computersin the school and limited
access as yet to the Internet. However, pupils' research and enquiry skills are well

Ripon Cathedral CE Primary School - 51



developed. They have access to agood variety and range of topic books. Some undertake
independent research in the new loca library with access to computers. They use visits and
vigtors very effectively to build on their historical knowledge and understanding.

INFORMATION AND COMMUNICATION TECHNOLOGY
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During the course of the ingpection seven lessons were observed. Further evidence was
gained from talking to pupils; looking at their work in displays, portfolios and arange of
books; talking to teachers and scrutinising their records and planning documents. Evauation
of al this evidence indicates that standards in information and communication technology are
in line with nationa expectations throughout the school. All pupils make satisfactory
progressin the infants and juniors. Thisisasgnificant improvement on the last ingpection
when standards at the end of the infants and juniors were judged to be below those attained
typicdly by pupils aged seven and 11, and progress was judged unsatisfactory throughout
the school.

Children enter the nursery with few skills in information and communication technology and
most have limited access to computers at home. They make good progress in the nursery,
quickly learning how to control amouse. They know that pressing certain buttons and keys
will sat achain of eventsin motion. Some can save and print their work on their own whilst
al are able to move objects across the screen, for example when matching pictures. In
reception, children continue to develop their skills a a good rate — most can log on and of f
with support and know how to sequence pictures, and use agraphics program to drag and
drop when designing and building ahouse. They use Talking First Word to write
sentences and can write and print alist of ingructions for How to grow seeds. They
understand how to use the shift key to produce capitd letters. They work well together and
happily take turns to use the computer in their room, accepting the fairness of sometimes
being first and sometimes last. These experiences enhance children’s socid and mora
development.

Pupilsin Years 1 and 2 make satisfactory progress. Their use of arange of resources
ensures that they are aware of the impact that information and communication technology
can have on their lives. They can delete errors, write short sentences, make labels for their
work and use the cursor to activate changesin programs. They use Clipart and Colour
Magic programs to make their work look more interesting and write | etters to Father
Christmas, importing appropriate pictures. They can highlight text, enlarging and changing
the colour of the letter Size, print their work and talk about the use these skills can be put to.
The progress of some lower ataining pupilsis hindered by their lack of skillsin reeding.
However, thisis compensated for by the effective support they receive from their teechers
and classroom assstants. Pupils have limited access to control devices but talk about them
with amixture of knowledge and enjoyment. They can produce a graph identifying favourite
party food and digplay it in numerical and graphica formats. They use My World Music
Screen to identify instruments according to the sounds they make, operate adigital camera
to record itemsin their ‘Ficture This theme and use spray-and-fill to make fireworks
pictures. In geography, smple mapping skills are developed by reference to computer-
generated aerial shots of bottles and cars.
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Juniors continue to make satisfactory progress and are learning how to use information and
communication technology to support their work in arange of subjects. The school has
correctly identified this as an areafor further development. Year 3 and 4 pupils know that a
database can store large amounts of information and most can add, retrieve and save dataiin
avaiety of ways, for example in gathering data about hair colour and number of tegth.
They can produce aset of instructions to control an object on screen, using Roamer World.
In design and technology lessons, they design houses and can discuss the outcomes using
appropriate vocabulary. Year 5 pupils combine word-processing and desktop publishing
kills to produce arace programme for sports day and, in preparation for aphysica
education lesson, invent rulesfor agame. In history, they produce a bulleted list of the
sgnificant events of the Battle of Marathon. They use aNumber Magic spreadsheet to
enter data.on arm span and head Size prior to representing it graphically. Year 6 pupils can
import photographs into a Word document, add captions to pictures, produce booklets and
program arobot to follow acourse. Many understand the usage of Power Point to present
information to an audience. They understand how to add sound to their work. Although
limited by the lack of computersin their classroom and absence of Internet access, pupils
talk about email and the Internet, which many access at home. As an interim measure until
the planned purchase and networking of computers has become aredlity, the headteacher
has arranged for older juniors to use the office machines to accessthe Internet. This
arrangement goes some way towards lessening the impact of the lack of access and the
consequent dowing down of pupils progress. It contributes effectively to the enhancement
of pupils research ills, dlows opportunities for independent learning and extends their
persona development. Pupils know how technology is used in the world of work, for
example in airports and banks, and in the home, talking knowledgeably about mobile
telephones, laptop computers, video and DV D players and eectronic timing devices.

All pupils handle the equipment with care and help each other when difficulties emerge.
They show good éttitudes to the subject. Teachers display samples of pupils work or save
them in portfolios, indicating how they vaueit. Pupils respond well to this, for example
when two Year 6 pupils, conducting visitors on aguided tour of the new building, pointed
out their work on digplay with obvious pride. Pupils show ddight in acquiring new skills, for
example, when Year 5 pupils learned how to illuminate atiger’ s eyes and rotate his bow tie.
During discussion with pupils, one Year 2 boy ingsted that, “You can put thoughts into the
computer and you can think again as many times as you like” whilst aYear 6 girl,
talking about a booklet classmates had produced on anti-racism and anti-bullying, said, “We
just used our initiative, which you can do with a computer ... it gave ustime to decide
how to present our thoughts on getting on with everybody” .

The qudlity of teaching observed during the inspection and noted from the scrutiny of pupils
work, ranged from satisfactory to excdlent. Overdl, teaching was satisfactory with some
good features. This represents improvement from the previous inspection when teaching
observed was only satisfactory. Where teaching is at its best, pupils know exactly what is
expected of them in terms of conduct and performance. Teachers leave pupilsin no doubt
about what they will learn, use the equipment confidently, use effective questioning skillsto
asess understanding and know how to support pupils. Tasks set for pupils with specid
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educationa needs are appropriate and enable these pupils to make satisfactory and
sometimes good progress.

Teaching in whole class lessonsiis less successful when plansfail to take account of the
difficulty pupils will have in seeing one computer screen. Some pupils become restless and
their progress fdters. When this occursin large classes uncomfortably grouped around a
sngle computer, the management of pupils diverts the teecher from the learning thet is
planned. However, pupils are usudly very tolerant and wait patiently for their turn or remain
attentive even when they are not actively involved.

The school has implemented a comprehengve programme of staff training through the New
Opportunities Fund scheme. Teachers subject knowledge, skills and confidencein
delivering lessons have increased greetly since the last ingpection and staff now use
information and communication technology additiondly as atool for supporting a range of
activities, for example preparing reports for parents on pupil performance, analysing deata
and planning. The school has an agreed programme for the systematic development of
pupils information and communication technology skills. Gresater facility with information
and communication technology enables them, both individualy and collectively, to implement
the programme effectively. This represents improvement since the previous inspection.
Staff have a greater awareness of how to use information and communication technology to
enhance learning opportunitiesin other subjects which they incorporate especidly well into
literacy and numeracy lessons.

The School Improvement Plan identifies information and communication technology asa
priority and considerable funds have been dlocated from the school’ s budget to buy more
hardware. Older computers have rightly been written off. Staff and governors recognise
that the consderable investment in this subject must be measured againgt raised standards.
They can provide evidence that some positive impact has aready taken place. Ingpection
findings confirm this A governor, well qudified to teach information and communication
technology, works with upper juniors to enhance their skillsin the subject. Thisishaving a
positive effect on pupils progress. The school is aware of the nationd targets for ratios of
computers to pupils and has redigtic plansto meet them. A range of qudity software for al
classes has been purchased and staff are aware of the positive impact this has dready had
on raisng standards. Classrooms are wired for networking computers and providing the
much needed Internet access. The after-school computer club organised by staff isvery
popular and adds vaue to the information and communication technology curriculum.
Overdl, pupils spend more time developing their information and communication technology
skills than at the time of the previous inspection. This represents an improvement in the
gtuation noted at thet time.

The co-ordinator is avery confident user of information and communication technology and
provides good support for colleagues. Sheiswell quaified and leads and manages the
subject very effectivey, maintaining arange of documentation, including an up-to-date policy
and a scheme of work, which are helpful to gaff. She monitors the qudity of teaching by
regularly examining weekly and longer term planning, records and pupils work. Lesson
observations have aso taken place, with teachers being provided with useful feedback
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about how to improve. She rightly identifies that more rigorous assessment of the
information and communication technology performance of pupils aged seven and 11 would
enable comparison to be made with the standards expected nationally.

MUSIC
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A judgement on standards has been made after having observed three lessons, five extra-
curricular lessons, discussions with pupils, and the subject co-ordinators, scrutiny of
teachers planning and pupils work. Evidence indicates that Sandards are above average
for pupils by the age of seven and average for pupils by the age of 11.

Overdl, the qudity of teaching isgood. One infant class lesson and two junior class lessons
were observed during ingpection. One lesson was very good and two were satisfactory. In
the very good lesson the teachers planning, classroom organisation and subject knowledge
were very good. The pupilstook part, with confidence, in avariety of musicd activities, for
example, Snging, composing, performing, litening and appraisng. In the satisfactory
lessons pupils listened well and showed enthusiasm for the subject, however, the lessons did
not give pupils sufficient time to develop their practicd skills.

During the ingpection, pupilsin Year 6 were learning about different rhythms and styles of
music as heard on pre-recorded samples on eectronic keyboards, for example, reggee,
swing and samba. They worked in groups and composed rhythms and begts using tuned
and untuned percusson instruments to accompany the pre-recorded sounds. A few higher
attaining pupils composed complex repetitive rhythms, whilst others composed smple
rhythms with accompanying beats.  Pupils performed with confidence. They showed
respect for each other’ swork and listened well to dl performances. They made evauative
comments about the music heard, for example one pupil made reference to the musica
sructure stating, the texture built up. The pupils were able to use musical vocabulary, for
example, texture, timbre, Sructure, and tempo, when answering questions. There were no
opportunities observed for pupilsin Year 6 curriculum lessons to sing and to develop voca
ills.

InaYear 1 lesson that was observed, the pupils sang with awonderful confidence,
enjoyment and good knowledge of words, diction, pitch and rhythm. They al worked well
in their independent groups during a composing activity. They were able to interndise beats.
They played bests on chime bars with accuracy. They al performed their compostions with
confidence. All pupilslistened wdll to each other’s compositions and performances. Their
lisening and performing skills were further developed when listening to the music, The
Padstow Life Boat. The pupils listened to the CD recording and demondrated the actions
to represent the different sounds heard. The pupils had awonderful enthusiasm for singing.
This was demonstrated when they sang the song, Jolly Roger. They sang with good diction,
voice control, knowledge of accompanying actions and good performing skills.

When taking to pupilsin Year 2 they very confidently demonstrated awonderful excitement
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and enthusiasm for their music lessons. They spoke about the different aspects of their
lessons and the musical games, for example, “Sometimes we play with partners, and they
have to copy” . They dso showed a good understanding of musical language, for example,
one pupil spoke about the pentatonic scale, stating that, “It’ s got five notes and you can
play themin any order and they’'ll sound good” . Some pupils were able to compose
smple and complex rhythmic patterns. All were able to copy smple and rhythms and beets.
The pupils were very knowledgeable of the tuned and untuned percusson insrumentsin the
school. Pupils spoke about songs they knew, for example, The Sun has got His Hat On
and Money, Money, Money. They sang with agood knowledge of melody, pitch and
lyrics

Overdl, dl pupils, including those with specid educationa needs, make good progress. In
the very good lessons pupils make very good progress. In the satisfactory lessons pupils
make satisfactory progress.

The provison for extra-curricular music is very good. During the ingpection the orchestra,
hand chime club, choir and advanced recorder group were observed. The orchestra
comprised brass, woodwind, guitar, violin and percusson sections. The pupils played the
Kye Boat Song with good performing skills. They listened to each other and observed the
conductor well. The advanced descant recorder group observed were able to read the
mus ¢ notation and played with enthusiasm.

The hand chime club played Oranges and Lemons with agood sense of rhythm and
knowledge of pitch, key, time and notation. They enjoyed performing and played with greeat
concentration. The choir attained a high level of performance. They sing with confidence,
maturity, very good expression and technica accuracy. The repertoire chosen iswell
matched to the pupils ability. They sang the three songs from memory Seek Ye First, God
bein My Head and Catch a Falling Star. They sang in unison and two-part harmony with
very good performing skills. The schoal choir dso performsto avariety of audiences within
the locd community.

PupilsSng in assembly. The snging is tuneful, however, they demonstrate alack of
confidence in voice production, diction and meody. The younger pupils have difficulty with
the words of the hymns chosen.

The North Y orkshire Music Service provides instrumentd lessons to the school. In one
guitar lesson seen the qudity of teaching was very good. The guitarists performed with
confidence, maturity, enjoyment and good technical knowledge. The service provides very
good vaue for money. The service dso provides claringt, flute, brass and violin tuition to
pupilsin the school.

The pupils behaviour and attitudes in music lessonsis very good overdl. The pupilshave a
desre to take part in the composing and performing and gppraising activities. In the very
good lesson their behaviour was excellent.

Resources for the teaching of music are good. The musica instruments and teaching
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resources are well organised and stored in a central resource room. This provides easy
access for teachers and pupils.

The co-ordinators provide good leadership for the subject. They are enthusiastic and have
very good subject knowledge. This has a positive impact on the standards of music in the
school. Thelead co-ordinator has experience of monitoring lessons, however, thisroleis
underdeveloped. The school has adetailed music policy.

PHYS CAL EDUCATION
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It was only possible for ingpectors to observe three lessons of physica education in both the
infants and juniors during the ingpection. Pupils were dso observed at generd play at
lunchtime and in the after school volleybdl and fitness clubs as part of the after-school
provison.

Overd| sandardsin physica education are above those typicaly found for al age groups.
Pupils show developing throwing skills where activities are designed to develop them, and
most in Year 1 and 2 can throw a beanbag into ahoop. Older pupilsin the juniors develop
their problem-solving skills and teamwork when faced with challenging and adventurous
activities. Generdly bdl skills are developing well and most pupils, both boys and girls,
demondtrate good throwing and catching skills by the end of the juniors. Overdl fithess
levels are much higher than expected and pupils clearly benefit from high levels of physica
exercise during lesson warm up and in after-school fitness activities. Swimming standards
are higher than average as pupils from Y ear 2 onwards have svimming instead of games for
aperiod each year.

Overdl, the quality of teaching isgood. Teaching seen was dways at least good and
occasionally very good. Teachers have secure subject knowledge and pay appropriate
attention to hedth and safety with clear warm up and warm down routines. Lessons usudly
proceed at agood pace. When appropriate, teachers make good use of pupil
demondtrations and encourage pupils to assess each other’ swork and offer ideas for
improvement. Pupils respond well to their lessons, working hard and making clear progress
in body control and skills during the lessons seen. Teaching of adventurous activities was
enhanced by the very effective use of support teachers and police officers to support each
group of pupils so increasing the progress they made.

The planned curriculum covers al aspects of the nationd physica education programme.
The hdl provides avery good resource for indoor activities and the larger than usud playing
field will provide for arange of outdoor games when it becomes available.

The school takes part in arange of competitive games both with other schools and in area
wide competition, such asthelocal area swvimming gaa

RELIGIOUS EDUCATION
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Standardsin Year 2 and Y ear 6 are above the expectations of the localy agreed syllabus
for religious education. Pupils make good progress, including those with specid educationd
needs. Teachers make good use of a new scheme of work that incorporates the revised
locally agreed syllabus and the new nationd guiddines. In their time a the school, pupils
develop a particularly good understanding of Chrigtianity and a sound understanding of
Judaism, Hinduism and Idam. The school makes very good use of its close rdationship with
the Cathedra. Pupilsvist regularly for services, both as a class, and at specid timesin the
Chrigtian and school cdendar, and the Dean and pastord lay worker vigt the school. This
supports pupils awareness and understanding of Christianity and what it meansto bea
member of afath group. The wide range of activities pupils undertake in class increases
their understanding as well as their knowledge of their own and other peopl€’ s vaues and
beliefs. Older pupils understand the rlevance of learning about different religious beliefs
and comparing aspects of mgjor religions.

InYear 2 most pupils show good understanding of *the ways families show they belong to
the Chrigtian faith’, with arange of well-expressed ideas. For example, If someone had a
baby they go to a christening and They light a candle to show Jesus is the light of the
world. They write about how they fed when they go to the Cathedrd. It isa special place
because it reminds us of God. God is always there. In discusson one pupil comments,
“I just feel the atmosphere of the building —when you step in —the surroundings’ .
They write the Easter story, many writing avery good clear account, with the eventsin the
appropriate sequence. In Years 3 and 4, pupils learn about the important eventsin the
Church’ s year, from the Christmas story to Lent and Easter. They write about the
Christmas story from the point of view of one of the three kings. Some pupils describe
vividly the state of the stable, but Hill redlise the baby is specid, in spite of the surroundings,
showing empathy with the character. They relate the story of Jesus tempted in the
wilderness to giving up something in their own lives, such asfish and chips, biting their nails,
fizzy pop, and how difficult thisis. In Years5 and 6, pupils learn aout the tenets of Idam.
They relate going on Haj (pilgrimage) to Mecca to going on a Chrigtian pilgrimage to the
Holy Land. They look at differing influences on their life, some for the good and some nat,
and the greatest influence, My family because they help me and encourage mein
everything | do, writes a pupil, and the mord choices that they and other people make in
their lives.

Three religious education lessons were seen. Of the two lessons of sufficient length wherea
judgement could be made, the teaching was satisfactory. Teachers start lessons well,
building on what pupils know to introduce new topics and extend their understanding.
Lessons are well prepared and presented. A teacher reads a Bible story to younger pupils
in adramatic and interesting way which sustainstheir interest. Older pupils discuss their
responses to posed mora dilemmas. From their responses the teacher makes the important
distinction between How one should or would respond. This encourages pupils to reflect
asthey work in groupsto set their own mord dilemmas with options on how to respond.
Speaking and listening are an important focus in lessonsin the subject, so pupils have time to
reflect, develop their thinking and responses. This provides many opportunities for pupils
spiritud development. In Years 3 and 4, when composing a prayer for a christening, a pupil
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writes, | hope you make her come into your circle of love. In one of the lessons seen,
teaching time was lost due to the over-running of another lesson and in another the late end
to play-time. This meant the time was insufficient to achieve what had been planned, so
teaching and learning opportunities were missed, and the appropriate alocation of time for
the subject was not maintained in those lessons. Where there were different activities for the
different ages and abilities in the class, the higher attainers achieved well, but in other groups
too much time was spent on presentation, so they achieved less. A vistor from the
Cathedra worked well with a group composing a prayer, but was under-utilised in the
teacher’ sintroduction to the lesson.

Both co-ordinators have very good subject knowledge and expertise and are enthusiastic
about the new scheme of work from the loca authority being implemented thisyear. Itis
intended that for their half-termly plans, teachers will show what parts of the unitsthey use
or any suggested improvements of their own, which will be reviewed by the co-ordinators.
The co-ordinators monitor teaching and planning regularly and examine pupils work in
books. There are no formal assessment arrangements as yet in the subject, except at the
end of the infants and juniors and a comment in the annual report to parents. Resources are
good, with artefacts for the different faiths sudied. The Cathedra aso provides some
additional resources such as a set of Bibles so each pupil in the class has one. Attending
sarvices in the Cathedra, walking round it and visiting loca churchesin Years 3 and 4 make
avery dgnificant contribution to the curriculum which is reflected in pupils comments and
their writing. Theinfants dso vist aHindu Temple, which effectively enhances ther
understanding of Hinduism. However, thereis no vigt to, or vistor from, amosgue or
synagogue, which would broaden pupils understanding of these faiths.
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