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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

The school has 145 pupils atending full time. It issmdler than other schools with primary aged
pupils and is currently under-subscribed. Most pupils are taught in mixed age classes and the Sze
of each year group varies. Children at the Foundation Stage are educated in anursery classand a
reception class. Just over Six per cent of pupils are known to be digible for free school meds. The
proportion of pupils with specia educationa needsis 23 per cent and most are at the lowest stages
of need. No pupils have statements of need. A few pupils have English as an additiond language.
During the last school year, 22 per cent of pupilsIeft or joined the school other than at the usua
time of admission or transfer, and this movement affects some year groups more than others. When
children firgt enter the reception dass their attainment is broadly smilar to children of the same age.

HOW GOOD THE SCHOOL IS

Eton Wick First School givesits pupils asound education. The care and wefare of pupils
continues to be a very successful feature of the school'swork. Pupils are well behaved and have
good atitudes to their work. Despite the considerable changes and disruption to teaching staff this
school year, the overdl qudity of teaching is satisfactory. By the time pupils leave the school at the
age of nine, they achieve andards that are broadly in line with nationa expectationsin English and
science, and are above nationa expectations in mathematics. Leadership and management of the
school is satisfactory overdl. The school currently gives stisfactory value for money.

WHAT THE SCHOOL DOESWELL

Standards in mathemetics are above nationa expectations by the time the pupils leave the
schoal at nine years of age.

Children in the nursery are currently receiving avery imagindive and simulating sart to their
educetion.

Pupils positive attitudes to school and good levels of persona development provide a good
platform for learning.

The very good rdationships amongst pupils and with adults reflect the high priority given to
mord and socid development.

The school’ s partnership with parentsis very strong.
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WHAT COULD BE IMPROVED

Standards of achievement in writing.

Assessment procedures and the andlysis of datato help plan activities that consstently meet the
needs of dl pupils, particularly the more able, and help pupils understand how they can
improve.

The setting of whole school priorities that are directly linked to raising standards and increasing
teacher’ s expectations of what pupils can achieve.

Opportunitiesfor dl pupilsin the same year group to have equivaent learning experiences year
on yedr.

The school is aware of the need to improve standards in writing and is further developing
assessment and planning. The areas for improvement will form the basis of the governors
action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made satisfactory improvement since it was last ingpected in September, 1997.
Standards in mathematics have risen and pupils are now meeting nationa expectationsin
information and communication technology and history at both key stages. There has also been
good improvement to pupils attitudes and behaviour, to the opportunities for mora and socia
education and to the roles and responsibilities of senior aff and co-ordinators. These
improvements are reflected in the increased satisfaction of parents with the school. Whilst the
qudity of other areas of the school’ s work has largdly been maintained, there has not been enough
improvement to assessment systems. They do not yet give teachers enough detailed information to
consgently plan chalenging activities for pupils of different abilities. Nether does curriculum
planning yet ensure that pupils of the same age have equivadent experiences within current
arrangements for mixed age classes. In addition, weaknesses in the teaching of writing have not
been effectively addressed. Whilst governors have improved their role in monitoring the school’s
drategic direction, planning does not yet focus enough on raisng sandards.

STANDARDS

The table below shows the standards achieved by seven year-olds based on Nationa Curriculum
test results.

Performance Compar ed with Key
in: all schoals Similar schools well above average
1998 1999 | 2000 2000 above average
Reading C C C E average
Writing B C C E below average
Mathematics B A B C well below average

mooOw>

In the most recent tests, the proportion of pupils achieving the higher Level 3 in mathematics was
above the nationd average. More pupils achieved the higher levd in reading than they did in
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writing. Test standards in mathematics have improved overal since 1997, particularly for girls.
Ingpection evidence reflects test results and shows that pupils achieve standards that are above
nationa expectationsin mathematics at Years 2 and 4, and in line with nationa expectationsin
English. Standards are dso in line with national expectations in science and information and
communication technology. The objectives of the localy Agreed Syllabus are satisfactorily met a
both key stages. Attainment in geography is satisfactory at the end of Key Stage 1 but below the
expected level at Key Stage 2. Attainment in design and technology, history and music meets the
expected level. There was not enough evidence to make a judgement on art and design or on
physica education.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Good. Pupils are happy to come to school and enjoy their lessons,
particularly when teaching isimaginative and chalenging.

Behaviour, inand out of | Good. Thereisacam and harmonious atmosphere as most pupils
classrooms behave wdl. Someindividud pupilsfind it harder than most to behave
as expected when lessons do not hold their attention well.

Persond devel opment Good. Pupils respect and understand the effect of their actions on
and relationships others. Pupils enjoy taking responsibility.

Attendance Satidactory ingenerd.  The unusud rise in absencesthisyear is
linked to theill health and extended absence of particular pupils as
well as an increase in extended family holidays. Otherwise, there has
been steady improvement in raising attendance and reducing absence.

TEACHING AND LEARNING

Teaching of pupils: | aged up to5years aged 5-7 years aged 7-9 years
L essons seen overal Good Satisfactory Satisfactory

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outweigh weaknesses.

Evidence from lessons and pupils work shows the quality of teaching to be satisfactory overdl, but
with strengths. Teaching was satisfactory or better in 94 per cent of lessons. It was good or better
in 53 per cent of lessons, with 18 per cent very good. However, the quality of teaching is not
congstent throughout the school. The strongest teaching was seen in the nursery, where it was very
good, and in the class of pupilsin Years 1 and 2. Teaching was unsatisfactory in Sx per cent of
lessons, located at Key Stage 2. Mot pupils work with interest and good levels of effort. Where
teachers use avariety of interesting strategies to seek and use pupils' ideas and explore their
understanding, pupils are attentive and eager to take part. Thiswas particularly apparent in
information and communication technology, which iswdl taught, and in religious education where
there is thoughtful written work,

Eton Wick Primary School 3



reflecting pupils pogtive response. However, in otherwise satisfactory teaching, activities do not
aways consstently challenge pupils enough to achieve their best, particularly the more able. Thisis
largely because assessment does not yet give teachers enough detailed information to help them
plan work that matches pupils particular needs. This occasondly causes teaching to be
unsatisfactory. English and mathematics are satisfactorily taught, as are numeracy skillsin other
subjects. Literacy skills are generaly not well used and developed in other subjects, particularly
writing skills. The teaching of geography is unsatisfectory at Key Stage 2, where it is not taught
frequently enough or with sufficient chalenge.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quaity andrangeof | Satisfactory. Planning for al subjectsis detailed and thorough but is
the curriculum not yet fully completed or established. Pupils of the same agein

different classes do not dways have equa accessto learning
opportunities.

Provison for pupils with
gpecid educationa needs

Good. These pupils receive close support in lessons and make good
progress towards the targets in their individua education plans.

Provison for pupils with
English as an additiona

languege

Satisfactory. These few pupilstake afull part in dassroom activities.

Provison for pupils
persond, induding
Spiritud, mord, socid
and cultura development

Good overdl, with particular strengths in opportunities for mora and
socid development. Provison for spiritud education is good, athough
there are fewer chances planned within subjects. Cultural
development is satifactory, but there is less emphas's on ensuring that
culturd diversty isvaued and celebrated regularly.

How well the school
caresfor its pupils

Very good support for persona development and welfare. The
monitoring of academic achievement is not yet sharply focused enough
to help to plan work to consstently meet individua pupils needs.

There are highly effective links with parents because communication is good and school steff are

approachable.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The headteacher is hardworking and very committed to maintaining a
management by the caring ethos. There are clear roles and respongbilities for senior staff
headteacher and other and co-ordinators, but staff changes have impeded their impact on
key staff development. The current Saff are working together well.

How well the governors
fulfil their repongbilities

The governing body is well-informed and giving vauable support.
Some governors are very active in the life of the school.

The school’ s evduation
of its performance

Monitoring systems are satisfactory. Thereis not yet enough detailed
focus on the quality of pupils learning and achievement.

The drategic use of
resources

Satisfactory. Unallocated funds have been earmarked for further
improvement to the school’ s accommodeation.

Staffing is adequate overal.

The accommodation is spacious, well kept and scrupuloudy clean.

Outsde areas have been imaginatively developed. Learning resources are good. The school
secures satisfactory vaue for the money it spends.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What a few parentswould liketo see
improved

and managemen.

The qudlity of the school’ s leadership

They fed comfortable gpproaching the
school with questions or problems.
Their children like coming to schooal.
Children are encouraged to become
mature and responsible,

The range of activities outsde of lessons.

The amount of homework.

The amount of information they get about their
children’s achievement.

Parental satisfaction with the school has increased since the previous ingpection and a larger
proportion now have very postive views. Inspection findings generally endorse these positive
views. Homework and the range of extra curricular activities were both found to be satisfactory.
Reports about children’s progress were found to be clear and useful, dthough less atention is given
to indicating whether children’s achievements are Smilar to other pupils of the same age.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’sresults and achievements

1. When children enter full time schooling at the age of five years, assessments show their attainment
to be broadly smilar to what is expected for their age. They make satisfactory progress during their
time at the Foundation Stage in the nursery and reception class. Hence, attainment remains broadly
average in reading and writing, and in mathematica, physica and cregtive development, meeting the
expected early learning goals when they enter Year 1. Standards of achievement are above the
expected levels, however, for speaking and listening and persond, socia and emotiond skillsand in
their knowledge and understanding of the world. This is because of the importance the school givesto
persond development and to the good use of investigative strategies to encourage learning. Childrenin
the present nursery group are making very good progress in lessons as a result of highly interesting and
Imaginative teaching.

2. Inthe 2000 nationd tedts, pupils achieved average standards in reading and writing and above
average sandards in mathematics. When compared with smilar schools, sandards in reading and
writing were well below average while those in mathematics were close to those of the other schoals,
There has been good improvement to standards in mathematics since the previous ingpection. Thisis
reflected in arising trend overdl since 1997 in the nationd test results in mathematics for seven year
olds, particularly in the achievement of girls. Inthe most recent nationa tests, where standards were
above nationd averages, more pupils achieved the higher Leve 3 than was found nationdly. Whilg, in
reading, the proportion of pupils reaching the higher level was above the nationd average, it was below
inwriting. However, resultsin both reading and writing were affected by alarger than usud number of
boysin that year group who had specia educationa needs. The school has been successfully tackling
this. It has aso identified the need to raise writing standards and is planning to make this amajor
priority for improvement in future whole school planning. Teacher assessmentsin science show pupils
achieving standards above nationa averages, but in line with nationa averages when compared with
amilar schools. However, the school is aware of the need to review its assessments of achievement in
science to make sure that they are based on secure and informed evauations.

3. Ovedl, pupils are currently making satisfactory progress as they move through the schooal,
including the few who have English as an additiond language. Those pupils with specid educeationd
needs are making good progress, particularly againg the targets in their individua education plans. This
is because they are well supported during lessons and fully included in main activities. Pupilsare dso
making good progress in mathemeatics and the school feds thisis due both to the influence and early
introduction of the Nationa Numeracy Strategy, and to a closer focus on systematicaly developing
skillsand understanding. Generdly, however, pupils progressisinhibited from being greater by
severd factors. Firgly, the school has been considerably disrupted by staff changes: every class except
one has been affected. Secondly, there are weaknesses within assessment and, as aresult, work is not
congstently well matched to pupils needs and abilities. This happens particularly where some saff are
new or pupils are more able. Findly, pupils of the same age in different classes do not aways have the
same access to equivaent curriculum experiences year on yedr.
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4.  Evidence from this inspection found standards to be above nationa expectationsin mathematics
for pupilsin the present Years 2 and 4. In English, pupils attainment is above nationa expectationsin
gpesking and ligtening, whilt it isin line with nationa expectationsin reading and science. Whilgt
Sandards in writing are close to nationa expectations overdl, few pupils reach the higher levd in either
year group. Thelower leved of attainment in writing is mainly due to the lack of opportunities
throughout the school for pupils to write at length and in arange of forms. Standards of presentation
and handwriting are also too low and pupils do not make consistent progress in these aspects.

5. Throughout the school, pupils spesk confidently and listen closdly, taking an active part in
discussion. Older pupils make forma presentations. In al year groups pupils are enthusiastic about
reading and most have favourite authors. Pupils aged seven sound out new words and have a good
understanding of whet they are reading. By the age of nine, pupils read longer texts sllently. Whilst
they prefer to read fiction, they are generdly confident in using books to find information, athough they
areless illed at finding booksin alibrary. Some pupils need more guidance when choosing books to
make sure that they are changed frequently enough or are matched to their ability. By the age of seven,
most pupils express ther ideas clearly in written personal accounts. They show good imagination and
achieve sound standards of spelling and punctuation. However, standards of handwriting are less
consgtent, and many older pupils do not have ajoined style or form their letters correctly. Whilst there
are examples of pupils at Key Stage 2 producing thoughtful and improved stories and factua accounts,
these opportunities are limited, particularly for more adle pupils. Thisissmilar to the findingsin the
previous report.

6.  Many pupils are confident with number, particularly in the present Year 4. Pupilsin Year 2 are
quick to spot number patterns and relationships. More able pupils apply a good knowledge of
hundreds, tens and unitsto their caculaions, whilst middle attaining pupils work in numbersto 100.
Some lower dtainers are not yet confident working with numbers beyond ten. Many pupils use
standard linear measures and complete smple block graphs. By Year 4, most pupils work
comfortably with three digit numbers and make rapid mental caculaions, of time for example. Lower
atainers caculate two-digit numbers. Those with higher and middle attainment accurately caculate
right and haf-right angled turns and calculate complex fractions of whole numbers. The good use of
investigative activities helps pupils at Key Stage 1 to satisfactorily increase their scientific knowledge
and understanding. In thisway, pupilsin Year 2, for example, understood what a gpring does, athough
they did not go on to explain why. By Year 4, pupilslink cause and effect and give smple
explanaions, for example in relaing gravity to its effects on mation.

7. There has been good improvement to standards in information and communication technology
since the previous ingpection, and these now meet national expectationsin both Years2 and 4. The
use of these skillswithin other subjectsis developing well, athough this needs further work. Pupils are
aso meeting the objectives of the locally Agreed Syllabus for religious education. Standards have
improved in higtory at Key Stage 2, and attainment is now in line with nationa expectations. The new
scheme of work is having a significant effect on standards in design and technology, particularly at Key
Stage 1. Evidence wastoo limited to make an overdl judgement in art and design and physical
education. Standards are generdly in line with nationa expectationsin al other subjects except in
geography at Key Stage 2, where they are bdlow. Thisis because geography is not taught with enough
frequency or challenge.
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Pupils attitudes, values and per sonal development

8.  Pupils attitudes, values and persond development have improved well since the last
Ingpection in response to the school’ s strong mora and socid codes. Pupils' attitudes are good
and give afirm foundation for learning. Parents say that their children like school. Pupils are happy
to do what is asked of them and enjoy their lessons, particularly when work is chalenging enough
to make them think and keep them interested: asin aliteracy lesson a Years 1 and 2, involving
responses to poetry. There were high levels of attention during this stimulating lesson, with many
pupils volunteering answers and suggestions. Thisis dso particularly true in the nursery, where
children are enthused and motivated by their exciting activities and, consequently, are making very
good progress. Even when the pace of the lesson is dow and activities are not well matched to the
needs of different groups of pupils, they are dtill willing to work. However, older pupils have not
developed positive attitudes to geography because they receive alimited experience of the subject.

9. Theoverdl standard of behaviour is good, as parents indicated in questionnaires and at their
mesting before the ingpection. In most cases, pupils are well behaved in and out of lessons,
resulting in acam and civilised atmosphere around the school. They play together very happily,
without any sign of racism or bullying. In lessons, most pupils listen carefully and do their best to
follow ingructions. However, someindividud pupilsfind it harder than most to meet the schoodl’s
expectations of how to behave, particularly when teaching does not hold their atention well. In one
or two ingtances, pupils efforts to behave wel go unnoticed, and so they cdl out or fidget during
extended whole classteaching. There is an undercurrent of restlessness in uninteresting lessons and
assemblies when pupils have to listen to the teacher for along time. One or two examples of this
unsettled behaviour are linked to the sgnificant turnover of staff. There have been no exclusions.

10. Persond development isaso good. Pupils have avery good sense of what will happen if
they treat someone in aparticular way. Thisis because the school works hard to help them to
understand the effect of their actions on others. Their respect for other people’ s values and beliefs
is good, particularly where they have the opportunity to consider other cultures, faiths and ways of
life thoughtfully. Pupils enjoy the chance to give a helping hand and take responghbility, when this
happens, as in the school council. Pupilsin the Years 2 and 3 classlike to read with the children in
the nursery. Reationships are very good. Pupils of different ages and backgrounds get on well
together at play. Inlessons, such as design technology, boys and girls work together productively.
Even the youngest children are happy to help each other where they can. There is a strong sense of
harmony in the schoal.

11. Attendanceis stisfactory in genera. Mot pupils come to school regularly and ontime. An
unusud risein absencesin the year before the ingpection was linked to the chronic ill heglth and
extended absence of particular pupils, coupled with an increase in numbers of term time holidays.
This resulted partly from the intake of more pupils with family connections oversess. Otherwise,
improvement in raising attendance and reducing absence has been steedy. Quiite properly, the
school does not authorise absences for casua days off or family holidays of more than ten days,
unless there are exceptiond reasons for doing so. Thisisintended to make it clear to families that
children should not miss school

Eton Wick Primary School 8



unnecessarily, because of the impact of absences on their learning and achievement. Not al families
recognise the disadvantage of missed literacy, numeracy and other subject lessons where work is
unlikely to be repeated, but the school has worked very hard to change their view that odd days off
do not matter.

HOW WELL ARE PUPILSTAUGHT?

12. There have been many changesin saff recently, and particularly so thisterm. Thishashad a
disruptive impact on amost every class in the school, and some classes have aready had severd
teachers since the beginning of the school year. Nevertheess, ingpection evidence gained from
lessons seen and from the work in pupils books, shows the quality of teaching to be satisfactory
overdl, with strengths. Indeed, of the lessons seen during the ingpection, 94 per cent were
satisfactory or better. Teaching was good or better in 53 per cent of lessons, with 18 per cent very
good. However, a present, the quality of teaching is not consistent across the school. The most
effective teaching was seen in the nursery, where it was consgtently of avery high qudity, and in the
class containing pupilsin Years 1 and 2. Other examples of good quality teaching were aso seen,
the greatest proportion at Key Stage 1. Teaching was unsatisfactory in per cent of lessons,

located at Key Stage 2. However, this was not representative of the teaching quaity asawhole.
Whereit occurred, atemporary staff member was very new to the school and the English system of
education, and was therefore unfamiliar with nationd teaching initiatives.

13. The gtrengths of teaching include effective questioning which uses and explores pupils' idess,
the pogitive management of behaviour and the use of good qudlity resources to support learning.
There has been considerable improvement to the teaching of information and communication since
the previous ingpection, most notably because of the new computer suite. Pupils are responding
enthusagticaly to this development and making good progressin lessons. For example, some
pupils at Year 4 could hardly wait to access information on the CD-ROM about India. They were
aso well supported with prompt sheets to guide their exploration. Pupils are aso responding
positively to strengths in the teaching of rdligious education. Thisis evident in thoughtful written
work. Detailed lesson plans help to give dl teaching afirm foundation. Classroom support aff are
well deployed and give groups of pupils and individuas vauable support, particularly those with
specia educationa needs. However, athough teachers plan tasks for different ability groups, even
within otherwise satisfactory teaching, more able pupils are till not congstently challenged to
achievetheir best. This reflects the findings of the previous report. Thisis because the lack of
sharply focused assessment makesiit difficult for teachers to plan activities that meet the specific
needs of individud pupils. Additiondly, athough work is regularly marked, developmentd
feedback is rarely recorded in pupils books to support their understanding of their learning or
suggest how they might improve. English and mathematics are satisfactorily taught at present, with
weeknessesin the teaching of writing because pupils do not have enough opportunities to write
independently or in arange of forms.

14. Whilgt theuse of numeracy skillsis satisfactory, literacy skills are not used or developed
enough in other subjects, particularly those related to writing. The schoal is planning to extend the
use of information and communication technology skills across the curriculum. Scienceisdso
satisfactorily taught, with a strength in the use of investigation
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and enquiry. The teaching of history, music and design technology is satisfactory, but in geography
it isunsatisfactory at Key Stage 2. There was not enough evidence to make an overdl judgement
about the quality of teaching in art and design or physica educetion.

15. Inaliteracy lesson for pupilsin Years 2 and 3 on haiku poetry, their initid interest was raised
and harnessed by quick changes of activity, and by tasks that claimed their full involvement. Asa
result, they were proud of their achievement in sorting and classifying nouns. Their contributions
were carefully listened to and used to extend vocabulary. Asaresult of this effective introduction,
al pupils participated well in subsequent activities, Some eager to contribute to the drafting of their
group poem. High levels of subject knowledge and focused input, constant reinforcement and the
skill to predict and pre-empt potentid difficulties, ensured afast paced literacy lesson for pupilsin
Years1and 2. Thiswasacam, controlled lesson with agood atmosphere. Skills were effectively
modelled on the board and expectations firmly established. Activities were chalenging and, asa
result of al these factors, most pupils made very good progress. These positive features were
reflected in amathematics lesson in the same class, where pupils atention was dso focused by the
effective use of good quality resources to demondtrate and question and, so, successfully increased
their understanding of division.

16. Thequdity of teaching for children in the nursery and reception group is good overdl, and
consgtently of ahigh caibrein the nursery. Teacherswork effectively with learning support
assigants and other available adults to give an effective mix of whole class and smal group teaching.
The development of children’s persond, socid and emotiona skillsis good and underpins all
Foundation Stage teaching. Asaresult, children have very postive attitudes to school, are keen to
learn, and make good progress. Teaching in the nursery is very good because the recently
gppointed temporary teacher is experienced and devel ops learning through imaginative experiences.
For example, children showed enormous enthusiasm when planting bulbs and watching birds and
animas through binoculars. These practica gpproachesto learning are successful in both
Foundation Stage classes. However, teaching is satisfactory overal for reception children. Thisis
because they do not benefit from the broader range of activities currently taking place in the nursery
that more closaly match the requirements of the Foundeation Stage curriculum.

17. However, within otherwise competent teaching through the school, pupils are not consstently
and aufficiently chalenged, particularly those of higher ability. Sometimes, expectations of
achievement are too modest. At other times, dl pupils complete the same task regardless of ability
or, where tasks are planned for different ability groups, they are not refined enough to meet the
particular needs of individua pupils. On some occasions, pupils are limited by the nature of the
task. Thisis often true of written activities. In some mathemétics lessons, the activity sessons are
not used effectively enough for the focused teaching of skills and understanding. Where teaching is
unsatisfactory, tasks are ill matched because new teachers do not yet have enough information
about the abilities of each pupil. Very occasondly, pupils are not well managed and behaviour
deteriorates.

18. Pupilswith specid educationd needs are generaly well taught and benefit from close support

in lessons, both asindividuds and in groups. Thisis an improvement on what was found during the
previous ingpection. Asaresult, they make good progress and move down the stages of need.
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Those few pupils with English as an additiona language are satisfactorily taught and are endbled to
take afull part in lessons.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

19. The schoal offers a satisfactory curriculum that includes religious education and dl the
required subjects of the National Curriculum. The nationd literacy strategy has been adopted,
and planning is based on the targets st out in the officid framework. Nevertheless, the lack of
opportunities for extended writing in English or in other subjects is aweskness that is affecting
dandards. The National Numeracy Strategy isin place, and al classes have a numeracy lesson
each day. Standards have risen asaresult. Provison for science has been improved since the
last ingpection, particularly planning for practical investigations.  There has been considerable
progress in developing a scheme of work for information and communication technology and in
introducing information and communication technology gpplications into other subjects.  Teaching
in religious education is soundly based on the locally Agreed Syllabus, and is extended effectively
through links with the topics planned for assemblies and covered in the new policy for persond,
socid and hedlth education.  This policy hasagood leve of detail to guide teachers.  Its coverage
includes drugs awareness, which corrects an omisson noted in the previous inspection.  Elements
of hedth and sex educetion are introduced informaly as opportunities arise in other subjects.
Provison includes regular class “circletime’ discussions, when teachers can focus on issues of
concern and emphasise key features of citizenship.

20. The curriculum planned for children in the Foundation Stage has not been fully developed to
reflect recent changes to officia requirements, partly because the process has been interrupted by
gaff changes. However, the curriculum is satisfactory because children are offered a good range
of learning experiences that ensure they will meet the early learning goals set for their age group.
There are particular srengthsin the curriculum for persond, socid and emotiond skills and
knowledge and understanding of the world. Additionally, the experienced temporary teacher in the
nursery is currently providing very enriching experiences. The development of the Foundation
Stage curriculum is highlighted within the school’ s current development plan.

21. Sincethe previous inspection, the school has conscientioudy sought to addressthe
weeknesses in planning highlighted in the last report. Currently, subject co-ordinators are
developing detailed schemes of work for al subjects as the year progresses, to take account of
recent changes to the National Curriculum. Work to date on schemes of work is thorough and
soundly based on officid guiddines, though it is not fully clear what pupilswill cover year on year
because the schemes are not yet complete.  The schemes for history and for art and design were
noted as weaknesses in the previous report.  These have been improved and are now of good
quality, though the use of this planning is not yet fully established.

22. However, dthough the schoal is successful in ensuring that pupils have equa accessto the
curriculum, regardless of consderations such as gender and ethnic origin, there are Sgnificant
wesknesses in provison for pupils of different ages and abilities and this makes provison
unsatisfactory overdl. All classes except one contain pupils of two year groups, and two classes
currently contain pupils from different key stages. Because year groups vary in size, class
groupings can change each year. The governing body has agreed to this arrangement on the
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grounds of avoiding large class Szes. However, the arrangement creetes difficulties in ensuring that
al pupilsrecaive dl dements of the Nationa Curriculum appropriate for their age as they move
through the school, and that pupils in one class cover the same work as pupils of the same agein
another. Ingtances of sgnificantly different coverage for pupils of the same age were noted during
the ingpection in severd subjects: for example, in the detail of coverage of Hinduism in religious
education in the two Year 4 classes. Asye, the curriculum planning structure does not identify
and address this problem adequately.

23.  Wesknessesin matching work to the needs of pupils across the range of attainment were
aso noted in the inspection.  Thiswas akey issue of the previous report. There has been some
progress because the lesson-planning format in use during the ingpection prompts teachers to
identify the provision for different groups of pupils. Nevertheless, the work set in lessons
observed was generdly most appropriate for pupils with average attainment and below. Pupils
with potentialy higher attainment are not consstently given enough challenge through the schooal,
ether by means of specificaly designed tasks or of higher expectations for the quality and quantity
of their work. This contributes to inhibiting pupils progress over time from being gregter than
satisfactory.

24.  Provison for pupils with specid educationa needs has improved since the previous
ingpection and isnow good. Thisis because needs are identified and addressed sooner.
Individua education plans sat out specific targets to guide the development of these pupils, mainly
in language and persond development.  Their targets are regularly reviewed and appropriately
updated so that these pupils make consistently good progress.  Support in classis good and the
curriculum is generdly modified well in lessons so thet they take afull part in the main activities
The provison for the few pupils with English as an additiond language is adequate. For the first
time, the school isto recelve additiona funding for these pupils for the coming financia year.

25. Provison for activities outsde lessons has been reduced in range by staff changes, but it is
satisfactory. Recent provison has included clubs for chess, French and music. Privatetuitionin
basketbdl isavailable. Music and the arts are well supported by opportunities for pupilsto
perform for community groups and in alocd artsfestiva and, each year, dl pupils contribute to an
art and desgn theme. Out-of-school vists and visting performers are of high qudity, with a
notable recent performance by avisiting orchestra.  Higtory is particularly well supported by visits
to museums and Sites of hitoric interest, and vigtorsincluding alocd higtorian.  Specid focus
weeks such as those for mathematics, science and reading are good opportunities to stimulate
interest.  Good use is made of thelocal community to support studies, such asfiedwork in
geography and history.  There are close relations with the church and involvement in many aspects
of locdl life. Thevicar isone of anumber of vistors who present postive role modds of lifein the
community. Contacts with neighbouring middle schools are sound and support curriculum
planning, to ensure that leavers are well prepared for the next stage in their learning.

26. The school provides wdl overdl for pupils persond, including spiritua, mord, socid and
culturd development. Improvement since the last ingpection has been good because of the
consistent reinforcement of the school’ s core vaues within its Chrigtian ethos. Thisincludes
consderation for others and mora principles.
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27. The school provideswell for children’s spiritua development through its regular contact with
the vicar and the church, religious education and everyday routines. Thereis careful atention to
ensuring that the pupils have adaily Act of Collective Worship. Pupils and parentstalk
enthusagticaly about assembliesled by the vicar, which they vaue for the sense of occason and
spiritual awareness fogtered. Not al assemblies are as successful in encouraging meaningful
reflection and awe-inspiring moments. Thisis aso the case in some lessons, where opportunities
are missed to alow pupilsto experience specia moments or explore their ideas about key
questionsin life. In other cases, teachers encourage pupils to think about their fedings and
experiences in relation to vaues such as kindness, honesty and love. Adults vaue children’sideas
and contributionsin lessons. The school does not always celebrate the spiritudity inits work
through displays of stimulating and moving examples of art, sculpture and poetry.

28. Thereisvery good provision for mora and socia development, which reflects the priority
that the school givesto children’swell being and persond development. The persond, socid and
hedlth education programme makes a good contribution to this area of the school’swork. A very
good lesson in Years 1 and 2 challenged children to think carefully about different ways of behaving
and the right thing to do in the context of hedth education. Activitiesin music and physica
educetion give pupils good opportunities to work together. Daily routines such as the way children
are expected to organise themsalves as they come into the classroom in the morning and
arrangements for esting lunch help to reinforce a sense of responghility and civilised behaviour.
Adults encourage good manners very effectively through example and direct teaching.

29. Culturd development is given satisfactory support. There are examples of good practice
where pupils are encouraged to think about their own and other peoplée s traditions, asin adisplay
of different celebrations of New Year. Within subjects such as history and rdligious education,
there are good opportunities for pupilsto vigt the local area and explore their own cultura heritage.
Pupils have been introduced to the idea of Barnaby Bear and his travels to different places, which
are then pictured in photographs and postcards. Such work is not aways used in alively and
systematic way to ensure that culturd diversity isvaued and celebrated regularly. For example,
opportunities are missed in lessons and displays to show the rich contribution of many culturesto
literature, art, music, science, mathematics and technology.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

30. Theschool's pastoral work is aparticular strength - asit was at the last ingpection - and the
rate of improvement has been steedy. Positive comments from parents at their meeting before the
Ingpection endorsed the school’ s caring and sengitive approach and, so too, did views expressed
by older pupils. Proceduresfor child protection and for ensuring pupils welfare are very effective.
This is because the school makes the care and well being of its pupils a priority of itswork: it
believes that they cannot learn effectively unlessthey are happy and secure. The development of a
successful programme of persond, socia and hedlth education is akey part of the school’s
gpproach to caring for its pupils. Adults know children and their particular circumstances very well
and respond to individua needsin avery supportiveway. They monitor pupils persond
deveopment very wel informaly. Inindividua cases, forma monitoring of pupils behaviour and
persond development helps to ensure that appropriate help can be given to a child who findsiit
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difficult to settle in class and develop good learning habits. The strong sense of community and care
that exigts provides afirm platform for raisng standards, but the focus on pupils achievement is not
yet as strong as the attention to their well being. This deficiency contributes to the rate of pupils
progress, over time, being any better than satisfactory.

31. Thereareeffective procedures for monitoring and promoting good attendance, which ensure
that parents avoid trivia absences and let the school know quickly when achild isill. The school
deds swiftly with any oppressive behaviour and reports instances to the governing body as
required, athough these are extremely rare. There have been no exclusons.

32. Thedeveopment of assessment systems and their use to guide planning was akey issuein
the last ingpection report. Since that time, arrangements for monitoring pupils academic progress
has been improved and their continuing development remains aimprovement areawithin the school’
planning. However, they are till not sharply focused enough to give teachers detailed information
to help them plan work which consistently and accurately meets the needs of different ability groups
and individua pupils. The recent changes to staff have highlighted this as a weakness, as it has been
hard for new gaff to manage classes quickly and effectively because of the difficulty of working
without accurate profiles of each pupil’ s achievements and persona development.

33. Theschool collects useful information from statutory nationd tests which is supplemented by
optiond testsin Years 3 and 4. This datais now being anadysed to look for trends and areas
needing improvement. For example, the school has identified wesknessesin writing and the
attainment of boys. They are dso aware that science assessments need further attention. The
school recordsindividua results so it can track the progress of individuals as well as year groups,
the outcome of which produces group targets in reading, writing and mathematics. However, these
are not consstently used to inform lesson planning. The good quality schemes of work being drawn
up by al subject co-ordinators this year have clearly focused assessment criteria linked to National
Curriculum levels, and gtaff are beginning to record the achievements of individud pupils. These
systems, however, are very new and are dso not yet fully influencing the quality of activitiesin
lessons. Consequently, athough work is often modified to meet different abilities, it often presents
too little challenge, particularly for more able pupils, or is not dways targeted at the right pupils.
However, the schoal is aware of the need to develop and use more detailed information. The use
of acomputerised assessment program is being explored at present, but this has been hindered by
technicd difficulties. The school has amarking policy, but written comments do not give pupils
enough guidance on how to improve their work. Assessment arrangements for those few pupils
with English as an additiond language match those for other pupils.

34. Themos effective assessments are carried out for pupils with special educationd needs, and
for children in the nursery. Thisis because both groups are closely monitored on adaily basis.
Initid assessments of children, taken when they arefive years old, are well used to identify any with
specid educationa needs. Targetsin individua education plans are reviewed regularly and parents
take afull part in thisprocess. In the nursery, detailed,
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ongoing assesaments are very effectively used to guide planning. However, in common with dl
pupils, the academic progress of pupils with specia educationa needsis not so well tracked over
time againgt Nationa Curriculum requirements. Neither do children in the nursery and reception
classes have their achievement monitored againgt nationd goals for the Foundation curriculum.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

35. Partnership with parents has been improved and strengthened since the last inspection.
Replies to the parents questionnaire aso shows parenta satisfaction with the school to have
increased, and alarger proportion of parents now have very positive views of the school. They are
very supportive of itsams and ethos and the priority given to ther children’swelfare. Linkswith
home are highly effective because communication is good and it is easy for parents to approach staff
to ask for information or raise concerns about their child. Families are welcomed at Friday
assemblies and events throughout the school year. Parents are involved well with the schoadl’ slife
and work through membership of the parents and teachers association (PTA). They contribute to
swimming costs, and this alows children from reception onwards to have lessons.  During the
ingpection, pupils were busy gardening, and planting spring flowers bought with parenta help.
Parents also support their children’s learning well, particularly at home, where they hear them read
and encourage them to do other homework tasks.

36. Thequdity of information provided for parentsis good overal. Regular newdetters, a hepful
booklet for new pupils and their parents, and awide range of other |etters ensure that parents are
kept well informed about the school’ swork. Reports on pupils progress are clear and give useful
information for parents about what children have learned, especidly in English and mathemétics.
Pupils own comments and one or two individua targets for improvement add to the quaity of
these reports. However, the positive language used to describe the child’ s progress sometimes
masks poss ble under-achievement, asin writing skills. Thereisless atention than in other schools
to giving parents aclear idea of whether their children’s achievements are smilar to those of other
pupils of the same age. Asaresult, it is not dways clear whether more or less progress might have
been expected reasonably. This reflects the concerns of some parents expressed through the
parent questionnaire. The other concerns raised by parents about the range of activities out of
lessons and the quality of homework were both found to be satisfactory, athough extra curricula
activities have been fewer recently because of changesto staff.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

37. Intheresponsesto their questionnaire, many parents felt the school to be well led and
managed. The headteacher is hardworking, and highly committed to maintaining a srong and
caring school community. Consequently, the school’ s pastora ams are well fulfilled. There are
high levels of support for pupils persona development and, as a result, throughout the school the
qudity of rdaionshipsisvery good and dl pupilsinteract harmonioudy. At the meeting held before
the ingpection, these strengths were endorsed by parents. There has been good improvement to
the development of the roles and responsibilities undertaken by senior staff and co-ordinators since
the previous ingpection, and to information and communication technology. Despite the disruption
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caused by many changes to the teaching staff during this school year, the current staff are working
together well. Provison for mathematics has been improved since the previous ingpection, and
standards are now above nationa expectations both for pupils aged seven, and by the time they
leave the school at the age of nine. Those parents who attended the meeting before the inspection
expressed their satisfaction with the standards the school achieved for their children. However, the
school is not yet as successful in promoting academic achievement asit is persona development.
Although the school has identified gppropriate priorities for development in its strategic planning,
particularly those related to improving the curriculum and assessment, these are not yet linked to
railsing sandards of achievement, particularly in writing. Neither has the school fully addressed the
chalenges posad by its present arrangements for mixed age classes to ensure that dl pupils have
equa learning experiences.

38. Thedeputy headteacher is much valued by staff for her considerable expertise as ateacher
and as a senior member of gaff. Asaresult, she has directly and successfully influenced and
initiated whole school planning and curriculum development and improvements to assessment. A
good senior management structure has been established since the previous inspection, with clearly
defined roles and respongbilities. Thisis aso true for subject co-ordinators, athough the work of
both the senior management team and subject co-ordinators has been inhibited recently by staff
changes. For example, there is no co-ordinator for the Foundation Stage where the curriculumisin
need of further development. The headteacher is aso caretaking severad key roles, including the
co-ordination of special educational needs and of mathematics. However, co-ordinators are
working hard to build up the planning for their subject and review itsimplementation. The
development of information and communication technology has been particularly well managed.
There are satisfactory systems for monitoring the quality of teaching and planning, dthough these,
too, have been adversdy affected by disruptions to saffing. However, the school has identified that
this aspect of its work needs further development asit is not yet focusing closely or rigoroudy
enough on pupils learning and how it can be extended and improved.

39. Thegoverning body is kept wel informed of important factors influencing the school’s
development. For example, governors are well aware of loca issues surrounding the admissions of
children aged under five, those factors likely to affect tests results and current staffing difficulties.
Annua targets and predictions for each year group are fully discussed. Since the previous
ingpection, a Strategic Committee has been set up which monitors the completion of the school’s
developmentd priorities. The school’simprovement plan is a detailed document and there are
good procedures for linking the use of staff meeting time and training with its priorities. However,
there are no prioritiesin the present document which relate directly to rasing sandards. Having
been derted by the resultsin the most recent nationa tests to the need to raise standards in writing,
the school has now begun to andyse its test and assessment information more closely to look for
trends. It plansto include achievement in writing as a priority for atention in its next improvement

plan.

40. Adminigrative and financid systems are well organised and efficiently managed. Thiswas
endorsed in the school’ s recent auditor’ sreport. Expenditure is satisfactorily monitored by the
governing body, athough it does not dways evauate the dlocation of funds and how well money is
spent: for example, the sum given to supporting specia educationa needs. Resources are good
overdl and generdly well used. Thisis particularly true of learning resources for information and
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communication technology both as alearning and adminigrative tool. Classroom support staff are
a0 used effectively in lessons to support groups and individua pupils. Extra funds and money
raised by the parents association has been used well to create varied and interesting outside play
and learning areas. The accommodation is spacious and, in keeping with the findings of the last
report, is kept scrupuloudy clean and well tended.  Since the previous ingpection, a computer suite
and the reorganision of the library area have successfully contributed to the learning environment
athough, during the ingpection, pupils made limited use of the library area. Use of the outside
fecilitiesfor children in the nursery is not extended to those children in their reception year, dthough
reception age children have access to other outsde learning facilities. The governors carefully
maintain a contingency of funding to alow them to repay the Borough for unallocated pupil places
at the school. Other unalocated funds are eearmarked for further improvements to the school’s
accommodetion.

41. The maich of affing to the demands of the curriculum is satisfactory. The school has hed
congderable difficulties recruiting new gaff. Asaresult, there is no one amongst the present new
gaff who has had training in the new curriculum for children at the Foundation Stage. Performance
Management procedures have been satisfactorily established, and newly appointed and newly
qudified gtaff are given sound support. Taking al the school’ s factors into consideration, together
with the high level of spending for each pupil, the school gives sstisfactory vaue for money.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

42. Toimprove the sandards of work in dl subjects and the achievement of al pupils, the
governors, headteacher and staff should:

Raise pupils achievement in writing, by:

* planning work in subjects other than English to develop killsin writing;
*  teaching pupils to take more responsibility for the accuracy of their work and
standards of presentation.

Improve assessment procedures and the analysis of data to help plan activities that
consstently meet the needs of dl pupils, particularly the more able, and help pupils
understand how they can improve by:

*  refining and sharpening the focus on individud pupilsin order to closdly track and
predict their achievement and progress over time;

* planning work thet challenges dl pupils, especialy those with potentialy higher
atainment;

*  enauring that teachers marking identifies pupils needs and pointsto areas in which
they can improve, and that these are consistently addressed in work that follows;

*  improving teachers knowledge of the Nationd Curriculum levels for science to
ensure that assessments of pupils performance are accurate.

Set whole school prioritiesthat are directly linked to raising sandards and increasing
teacher’ s expectations of what pupils can achieve by:

*  ugng assessment data and information to set clear and chalenging targets for
improvements in the School Improvement Plan that are directly linked to railsing

standards,
*  closdy monitoring whether the school is successful in achieving these targets.,

Ensure dl pupilsin the same year group have equivaent learning experiences year on year

by:

*  reviewing the school’ s current arrangements for creeting the mixed age classeson a
yearly basis;

*  extending existing monitoring by senior staff and co-ordinators to ensure that
planning and teaching is giving al pupils of the same age in different classes equd
opportunities and experiences,

* fully esablishing and implementing dl medium term planning to ensure the
progressive development of skills, knowledge and understanding in al subjects.
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Other weaknesses, which the governors should consider for inclusion in the school’s
action plan for improvement, are:

*  Standardsin geography a Key Stage 2;

*  the development of the Foundation Stage curriculum in the nursery and reception
year to explicitly include nationa early goasfor learning;

*  planning for opportunitiesin lessons and displays to ensure that the richness of
culturd diversity isregularly experienced and celebrated;

* fully establishing stable co-ordinator roles for al areas of the curriculum, and
extending their monitoring.

The schoal is aware of the need to raise sandards in writing and is aready making improvements to
assessment and planning.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 34

Number of discussons with staff, governors, other adults and pupils 55

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
0 18 35 41 6 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’ s pupils

Pupils on the school’sroll Nursery | YR-Y4
Number of pupils on the school’sroll (FTE for part-time pupils) 17 128
Number of full-time pupils digible for free school meds 9
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y4
Number of pupils with statements of specia educationa needs 0 0
Number of pupils on the school’ s specia educationa needs register 0 34
No of
English as an additional language pupils
| Number of pupils with English as an additional language 18
No of
Pupil mability in the last school year pupils
Pupils who joined the school other than at the usud time of first admisson 10
Pupils who left the school other than at the usud time of leaving 22
Attendance
Authorised absence Unauthorised absence
% %
School data 8.3 School data 0.8
Nationa comparative data 52 Nationa comparative data 0.5
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Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainment at the end of Key Stage 1

Number of registered pupilsin fina year of Key Stage 1 for the Year | Boys | Girls | Total

latest reporting year: 2000 15 17 32
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils a Boys 11 11 12
NC Leve 2 and above Girls 15 14 16
Totd 26 25 28
Percentage of pupils at School 81 (91) 78 (89) 88 (97)
NC Levd 2 or above Nationa 83 (82) 84 (83) 90 (87)
Teachers Assessments English M athematics Science
Numbers of pupils a Boys 12 12 14
NC Leve 2 and above Girls 15 15 17
Totd 27 27 31
Percentage of pupils at School 84 (97) 84 (97) 97 (94)
NC Leve 2 or above National 84 (82) 88 (86) 88 (87)

Percentages in brackets refer to the year before the latest reporting year.

Ethnic background of pupils

No of

pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 1
Indian 9
Pakistani 12
Bangladeshi 1
Chinese 0
White 105
Any other minority ethnic group 0

Thistable refers to pupils of compulsory

school age only.
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Exclusionsin the last school year

Fixed | Permanent
period
Black — Caribbean 0 0
heritage
Black — African 0 0
heritage
Black — other 0 0
Indian 0 0
Pakigtani 0 0
Bangladeshi 0 0
Chinese 0 0
White 0 0
Other minority ethnic 0 0
groups

This table gives the number of exclusions of
pupils of compulsory school age, which may
be different from the number of pupils
excluded.




Teachers and classes

Qualified teachers and classes:
YR-Y4

Totad number of qudified 7.1
teachers (FTE)

Financial information

Number of pupils per qudified 21:1
teacher

Average classsze 25.6

Education support staff:

YR-Y4

Total number of education 4
support staff

Tota aggregate hours worked 71
per week

Qualified teachers and support staff:
nursery

Financid year 2000/2001
£

Totd income 389149.00
Totd expenditure 372789.00
Expenditure per pupil 2206.00
Badance brought forward from 15451.00
previous year

Baance carried forward to next 31811.00

year

Tota number of qudified 1
teachers (FTE)

Number of pupils per qudified 171
teacher

Total number of education 1
support staff

Tota aggregate hours worked 33
per week

| Number of pupilsper FTE adult |  85:1

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin school.

Behaviour in the schoal is good.

My child gets the right amount of work to do
at home.

The teaching is good.

| am kept wdl informed about how my child
IS getting on.

| would fed comfortable about gpproaching
the school with questions or a problem.

The school expects my child to work hard
and achieve his or her best.

The school works closdly with parents.

The school iswdl led and managed.

The school is helping my child become
meature and responsible.

Number of questionnaires sent out 165
Number of questionnaires returned 34
Strongly | Tendto | Tendto | Strongly | Don’'t
agree agree | disagree| disagree | know
62 35 3 0 0
44 47 9 0 0
29 71 0 0 0
42 42 16 0 0
50 47 3 0 0
47 41 12 0 0
68 29 3 0 0
45 52 3 0 0
50 44 6 0 0
71 26 3 0 0
59 35 6 0 0
26 55 6 6 6

The school provides an interesting range of
activities outsde lessons.
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

43.  Children enter the nursery for part time schooling during the term in which they become four
yearsold. Most have previoudy attended a playgroup or private nursery. In the term after they
become five years old children start school full time. Because of recent difficulties recruiting Saff,
these children are at present in amixed age class with pupilsin Year 1. About one third of pupils
who start the nursery leave to join schools in the neighbouring authority because full time schooling
garts there sooner. During the ingpection there were nine full-time pupilsin the mixed reception and
Year 1 class and 33 children atending part time in the nursery. Changes to taffing have dso
affected the nursery classthisyear. Since Christmas, this class has been taken by atemporary
teacher, who is unfamiliar with the English education sysem. The staffing changes have inhibited the
development of the new curriculum for these very young children. Consequently, those childrenin
the reception class are tending to follow the work adready planned for the pupilsin Year 1.
However, children in the nursery are gaining considerably from imaginative activities dosely matched
to thelr needs and abilities. Asaresult, they are currently achieving well in lessons. The school is
aware of the need to develop the Foundation Stage curriculum, and its improvement is highlighted in
the school’ s development plan for the current school year. When children enter the reception group
their attainment is broadly similar to what is expected for their age. They make satisfactory progress
overdl in the nursery and reception class, so that they are meeting the expected early learning goals
when they enter Year 1 in reading and writing and mathematica skills, physica and creetive
development. However, standards of achievement are above the expected levels for spesking and
ligtening and persond, socid and emationd skills and in their knowledge and understanding of the
world. Thisreflects the importance the school givesto persona development and to the effective
use of an investigative gpproach to learning.

Personal Social and Emotional Development.

44. Thisareaiswell taught and underpins dl the experiences these children receive. Each child's
development in this arealis well monitored and improvement is recognised with praise. Children take
turns, shareideasin smdl groups and play harmonioudy together. The rdigious education curriculum is
well developed to support this aspect of learning. Children are encouraged to think why they and their
families are pecid and to analyse their fedlings. For example, they put into words what makes them
scared. Pupils conform well to school routines and dress and undress themsdves with minimum help
for playtime and physica education lessons. They are very polite, hepful and willing to do asthey are
told.

Communication, Language and L iteracy.
45. The qudity of teaching in thisareaiis setisfactory. The children are effective communicators and

frame questions carefully to extend their knowledge. They listen wdl to ingructions. Children have
dally practice in these skills through the many opportunities for whole class discusson. However,
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reception aged children do not progress as fast in this area as those in the nursery, where children have
more chances to extend their vocabulary through role-play Situations and purposeful play activities.
Children develop their pre-reading skillswell. For example, they share books such as‘ The Pig in the
Pond' with their teacher, to distinguish the difference between text and illudtrations, ook for detail in the
pictures, and retell the story in their own words. The more able children are beginning to infer meaning
lying behind words and actions. Thisisaded by teachers skilful questioning. The use of atdevison
programme enhances classroom literacy work. Children in their reception year follow the Nationd
Literacy Strategy programme and learn alphabet sounds well by following the school’ s phonic
programme. By the end of the Foundation Stage children construct complete words correctly. Good
attention is also paid to learning the shape of words they find in their reading books. These factors
combine to provide avery good basis for sarting to read independently. It iswell extended by taking
books home to share with parents. Writing develops satisfactorily. In the nursery, children usea
variety of equipment for early writing experiences during their role-play activities: & a garden centre or
in the doctor’ s surgery. This develops to copying over writing that they have dictated to their teacher.
By the end of the Foundation Stage, most children have sufficient skill to write captions for posters
about keeping safe. They aso write their own news, making a sensble guess a spellings.

Mathematical Development.

46. Teaching and learning in thisareais satisfactory overadl. However, it is currently very good in the
nursery. In alesson during the ingpection, the teacher used imagindtive strategies to teach the names
and properties of shapes, and the level of chalenge was high. Previous work was successfully used to
extend the children’s understanding. They were enthused and motivated by arange of attractive
resources and chalenging enquiries. The knowledge and use of mathematica vocabulary developed
rapidly, and children explained confidently which shapes were ‘angular’, ‘curved’ or ‘closed’. Most of
the children in the reception group understand and use mathematica language such as ‘taler’, ‘ shorter’
and ‘wider' accuratdy: when, for example, they compare the length of their table with a trip of ribbon.
They sng number songs such as ‘ Five Currant Buns in a Bakers Shop', understanding the concepts
they contain. By the end of the Foundation Stage most children use objects to add and subtract to ten
and are garting to record their sums. They write their numbers correctly. Estimation skills are
developed through practica experiences, such as covering and uncovering atray of objects. However,
those children in the reception class do not make such ahigh rate of progress as those currently in the
nursery. Thisis because work is not dways accurately planned to meet their needs. Additionally, not
enough use is made of activities such as sand, water and purposeful play to extend and reinforce
mathematical skills and concepts and to give depth to children’ s knowledge.

Knowledge and under sanding of the world.

47. Theoverdl qudity of teaching isgood. During the inspection, particularly good teaching and
learning was taking place in the nursery because of the interest and enthusiasm of the teacher. Activities
were imaginaive and effectively planned to encourage an investigative approach. Children confidently
turn to picture books to demondirate their knowledge of the names of common garden birds and
identify the different colour eggs. They use binoculars to view those that vigit the school grounds. They
know what birds like to eat and carefully watch the birds feeding habits. Children aso enjoy
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gardening. To develop their understanding of plant growth, some plants were put in large see-through
containers so pupils could watch root systems develop.  Scientific principles are learnt through the
excitement of melting red and yellow jdlies to make orange ones. In their reception year, children take
part in Nationa Curriculum based studies and continue to make good progress in lessons because the
teacher adopts the same interesting and investigative gpproach to learning. During a science lesson, for
example, children felt different materids to explore their textures. Using magnifying glasses, they then
sketched the patterns they saw. The good interest leve of this lesson resulted in keen and productive
work. 1dess from an earlier investigation had been well remembered. These children also learn about
the past through comparing their beach holidays with those of the Victorian era. They design westher
symbols for cloudy and windy days. Through rdigious sudies, they have a good understanding of
Chrigtian fedtivals and customs that accompany them, such as giving up something they enjoy during
Lent. Independent computer skills are used confidently to log onto a painting program and draw
atractive pictures.

Physical development.

48. Thisareaisgenedly wdl taught. Children in the nursery have confident physical skills. They
have exciting opportunities to develop finer physica skills during their gardening and bird watching
activities. For example, they rolled fir cones and nutsin lard to hang on the bird tree, and dug soil to
plant bulbs. Others carefully directed their binoculars to see magpies and rabbits at the edge of the
school fidd. The outsde learning areaiis varied and interesting with a good range of equipment.
Children use these resources well. Reception aged children have physical education lessonsin the hall.
They move confidently to music and develop a series of movements together with apartner. However,
they do not have access to the outdoor nursery area, dthough they do have opportunities to use other
outside learning areas such asthe trim trail and games box.

Creative development.

49. Ovedl, the qudity of teaching in this area of development isgood. In the nursery, very good
progress was made in this area during the ingpection, reflecting the very good opportunities provided
for purposeful and experimentd play, guided well by adults. In the nursery, the role-play areareflects
the current topic focus. At present it isagarden centre and previoudy has been adoctor’s surgery and
an office. Dally opportunities to paint, print and mix colours, and to cut and glue paper and materids,
result in interesting wall displays. Children design and make their own gardens. They use stones, bark
and pladtic insects to invent sories. They sing songs and beet rhythms, choosing different musica
insgruments. However, opportunities are currently more limited for reception aged children where they
are following the at and music curriculum planned for Year 1.

Eton Wick Primary School 27



ENGLISH

50. Reaultsinthe Nationa Curriculum testsin 2000 for pupils aged seven were Smilar to the
nationa averagein reading and writing. Resultsin 1997 were well below average, but they
improved to the level of the nationa average in 1998 and have been sustained at that level since.
Nevertheless, the resultsin 2000 were well below the average of schools whose pupils are from
smilar backgrounds. The number reaching the higher level was above the nationd averagein
reading, but below average inwriting. Results were affected by alarger than usud number of
boys who had specid needsin language. The school has been successful in raising boys
attainment in reading, by providing them with books more likdly to interest them. The school has
identified the need to raise sandards in writing, and that remains a chalenge.

51. Ingpection evidence indicates that the attainment of pupils presently in Year 2and Year 4 is
above average in spesking and listening, and average in reading.  Standards in writing are average
overdl, but few pupils reach the higher level a ages seven and nine.  There is no significant
difference between the attainment of boys and girls. The lower standards in writing through the
school are mainly atributable to alack of structured experience in writing a length and in arange
of forms. Additiondly, standards of handwriting and presentation are too low, and pupils do not
make congstent progress.

52.  Through the school, pupils become confident in speaking to larger audiences for awidening
range of purposes.  Pupilsin dl years pay close atention to instruction in literacy hour, and teke
an active part in discussions.  They spesk dearly in Standard English, though generdly very
quietly. Many extend their answers, responding well when encouraged to develop their idess.
These good skills help their learning in other subjects, where discussions are usudly very
productive in exploring and developing ideas.  Older pupils use more formd language
gppropriately in class discussons, with correct use of technica termsin mathematics, though they
are|ess confident of terminology in information and communication technology. Many older pupils
gtill spesk quietly, but those with higher attainment are confident in making forma presentationsto
the class.

53. Pupils make steady progress in reading because reading materias are well chosen for their
interest and clearly graded for difficulty. Many parents give good support a home.  Pupils aged
seven know how to sound out new words to find their meaning, and have a good understanding of
what they read. They are generally able to read ingtructions in other subjects, dthough
occasondly afew pupils with English as an additiona |anguage have difficulty in understanding
mathematics worksheets.  This reflects the much grester emphasisin the reading programme on
fiction rather than information texts. By age nine, pupils read longer texts slently and with good
concentration. They have sound understanding of what they have read, and try to read aloud with
dramatic expresson. They generdly prefer to read fiction, though they are mostly confident in
using non-fiction books to find informeation.  This helpsthem to learn in dl subjects, with good
results noted in the search by Year 4 pupils for information in history.  However, their knowledge
of how to find booksin alibrary is not well developed, reflecting the under-use of the school non-
fiction library for borrowing and research on afrequent basis.  Thisreflects the findings of the
previous report. Enthusiasm for reading isevident in dl years. Most pupils have favourite authors
and explain their preferences fluently.  Pupils choose their own books, but some need more
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guidance. Exampleswere noted in Y ear 4, where an over-ambitious choice was resulting in dow
progress for one pupil, whilst another higher attaining pupil was reading a favourite book for the
third time. Pupils with speciad needs make good progress because they are given additiond well-
planned ingtruction, and are carefully monitored so that they build on success.

54. Pupils make satisfactory progressin writing so that, by age seven, most can express their
meaning clearly in persond accounts. They show good imaginative ideas and create appeding
word picturesin brief forms of poetry, asin current work on haiku. Standards of spelling and
punctuation are sound, but progress in handwriting isinconsstent.  Pupils presently in Year 2 are
beginning to write in ajoined syle, but the writing of many older pupilsis not joined and their
letters are poorly formed, to the extent that spelling and punctuation errors are concealed. Much
of the work seen in Key Stage 2 isfocused on forma exercises and brief pieces, with low
frequency of stories and creative writing. Pupils do not make enough use of thesauruses and
dictionaries to extend their vocabulary range and increase spelling accuracy.  There are good
examples of factua accountsin history in Year 4, and very good accounts of the schoal vist to the
Millennium Dome, written by higher ataining pupils.  Thiswriting has been carefully thought out
and improved to agood standard.  Some stories use dramatic dialogue and description of settings
to create aword picture in the reader'smind. Nevertheless, there is much less evidence of
extended writing for red purposes than generdly found at Key Stage 2, and asimilar criticism was
made in the previous report.  Pupils aged nine do not have frequent enough practice in planning,
drafting and correcting their work, and this affects their achievement in dl subjects. They do not
sudy a sufficiently wide range of factud and imaginative writing in enough depth or detail to extend
ther skillsin writing across the curriculum.  Thisaffectsdl pupils, but it is most evident in the work
of those with higher attainment.  Pupils with specid educationa needs are given additiona support
S0 that they make good progress. Those few pupils with English as an additiona language make
satisfactory progress. Standards of presentation are often unsatisfactory in exercise booksin al
subjects

55. Teaching is satisfactory. No unsatisfactory lessons were seen, and one was good and one
very good. The structure of the literacy hour iswell established and teachersfollow it closdly.
Pupils understand the routines and behave well.  Teachers have a sound understanding of the
targets of the literacy framework. Lesson targets are clearly defined and shared with the class so
there is a common sense of purpose.  Pupils are given clear ingruction in basic skills, such as
phonics, using awide range of techniques to ensure sound learning.  However, older pupils do not
have enough specific indruction in the characteristics of arange of writing forms.  Shared texts are
well chosen for their gpped and quality of language, and teachers generdly read doud well, which
helps pupils to understand the text and raises their interest in books.  Thisis extended in guided
reading groups, and pupils make good progress here because the reading books are appropriately
graded and teachers work closdly with individuas to ensure they are learning effectively.
Discussions are a strength of most lessons, and pupils are keen to take part because teachers are
good ligeners.  The fina whole-class review is sometimes too brief to reinforce language targets,
though this part of the lesson was used effectively- inalessona Years2and 3andinaYear 4
class - to hear and evauate the written work of severd pupils. Lessons are generaly well
organised and managed, and this was a sgnificant strength of the
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very good lesson.  Teaching in this lesson moved at a brisk pace with a strong sense of purpose,
with dl activities carefully planned to make best use of time and to reinforce learning.  The
teacher's high expectations ensured full pupil involvement, and she carefully checked their
understanding of ingtructions and new learning at each stage.

56. A wesker dement of teaching in both key stagesisin planning writing tasks that match the
needs of pupils across the range of attainment.  Pupils learning is not devel oped through sustained
focus on a specific form of writing over a series of lessons, and expectations for proof-reading and
standards of handwriting and presentation aretoo low. The officid format for lesson plans
prompts teachers to set different tasks for pupils at different levels of attainment. However, this
feature is not used precisely enough, and most tasks are more appropriate for pupils of average
attainment and below. Pupilswith lower attainment and special needs make good progress when
the teecher or support assstant gives them individud help. By contragt, those with potentialy
higher attainment do not have greater chalenge through more difficult tasks or higher expectations
for the quality, quantity and accuracy of their work.  In marking, teachers respond sengitively to
pupils ideas, give encouragement, and identify some weaknesses that need attention. However,
much of the impact is lost because pupils are not routinely required to do corrections or follow-up
work. Teachers marking in other subjects generdly ignores language mistakes and missesthe
opportunity to consgtently reinforce language learning.

57. Management of the subject is stisfactory. Planning is based on the framework of the
Nationd Literacy Strategy, and monitoring has ensured thet al teachers understand its
expectations. Resources for reading have been improved, with aview to raisng the attainment of
boysin particular. Lower attaining pupils are identified, and they make good progress when they
are withdrawn for intengve support in smal groups.  However, planning does not take enough
account of more able pupils and specify how to redise ther potential.  The programme for writing
isnot planned in enough detail across the curriculum through the school to ensure that pupils have
regular and in-depth practice in mgor kinds of writing, such as letters, stories and factua accounts.
The marking of pupils work each hdf term againg officid benchmarksis agood development
amed at evaluaing the effectiveness of teaching. However, more frequent and detailed
asessment of extended writing, and closer monitoring of the reading choices of older pupils, are
needed to ensure that all make their best progress.

MATHEMATICS

58. Sandardsin mathematics have improved well since the previous inspection, when they were
found to bein line with nationa expectations for pupilsin Years2 and 4. Since 1997, gandardsin
the nationa tests have risen overal againg nationa averages, particularly in the achievement of girls,
In the most recent nationd tests for saeven year olds, standards were above nationa averages, with
more pupils reaching than higher Leve 3 than was found nationdly. These results were in line with
the nationa average when compared with Smilar schools. Evidence from this ingpection indicates
that pupilsin the present Years 2 and 4 are dso achieving standards that are above nationa
expectations. Analyss of the school’ s test and assessment data indicates that many pupils are
making good progress in mathematics as they move through Key Stage 1. The school feds that this
improvement is due to the early introduction of that part of the Nationad Numeracy Strategy that
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amsto develop menta mathematics. The school has dso focused more closely on systematically
and progressively developing pupils mathematica knowledge, understanding and skills through its
planning. Those pupils with specid educationd needs often benefit from good support in lessons.
Occasiondly, the progress of those few pupils at the earlier stages of learning English isinhibited
when they do not understand their workshest.

59. Many pupilsinthe current Year 2 are confident with number. They are quick to spot
patterns and relationships. For example, pupils quickly understood how to double numbersin a
sequence of multiplication sums. This alowed them to work out a more chalenging calculation.
More able pupils apply agood understanding of hundreds, tens and units to work out the answer to
90 and 900 divided by three from their knowledge of the answer to nine divided by three. Middle
attaining pupils add and subtract numbers up to 100, whilst some lower attainers are not yet
confident with addition or ordering numbers beyond ten. Many pupils are making good progressin
their knowledge and understanding of the two, five and ten times tables. With the help of counting
blocks or sweets, they are beginning to use this understanding to divide numbers, and record their
cdculations usng sgns and symbols. They use standard linear measures and complete smple
block graphsto show for example, favourite colours or how they get to schooal.

60. By thetimethey reach Year 4, most pupils are comfortably working with three-digit
numbers. Lower atainers use two-digit numbers, and some accurately multiply these by ten.
During the ingpection, Y ear 4 pupilsin the single age dass accurately changed 12 hour clock times
into their 24 hour equivaents and the mgjority made speedy menta cal culations of the number of
minutes between different times. More able and higher attaining pupils confidently caculated the
number of right- and haf-right angled turns they passed through between different compass points.
Some more able pupils recognised how this work could be applied to movement around a clock
face. Higher and middle attainers caculated complex fractions of whole numbers and worked out
the area of regular and irregular shapes using squares. They recorded their answers with the
gppropriate mathematical symbols. They dso investigated the properties of three-dimensona
shapes. Throughout the school, work is generaly neet athough, the work of some middle and
lower attainersis untidily presented.

61. Theteaching of mathematicsis generdly satisfactory at present. It was satisfactory or better
in al the lessons seen except in one, where it was unsatisfactory. Teaching was good in one lesson.
The Numeracy Strategy has been well established athough staff changes this year have affected its
qudity. For example, where very new gaff are unfamiliar with the English education sysem and
have not been trained in the Numeracy Strategy. 1n addition, assessment procedures are not yet
refined or rigorous enough to give teachers enough detailed information about achievement to dlow
them to plan work that meets pupils individua needs. Thisis particularly sgnificant when teechers
are new and crucidly need thisinformation to guide their planning. Asaresult, teaching was
unsatisfactory in one lesson. This factor aso affects the quality of the differently planned activitiesin
otherwise satisfactory lessons. As aresult, more able pupils do not consistently receive enough
chdlenging work. However, where teaching is good, clear learning intentions and a confident use
of avariety of teaching strategies enable pupils to make good progress. For example, in awhole
group numeracy sesson a Years 1 and 2, counting in twos was thoroughly reinforced by changing
the ways in which pupils had to count. This maintained the pace of the lesson and kept the pupils
interest. Individua pupils were targeted with questions, and new learning about division carefully
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built on what they dready knew. Written methods of cal culation were well modelled and good
qudity resources were used effectively to demondrate the caculations and ask questions. Asa
result, most pupils were keen to respond throughout the on. The mgority of pupils have good
attitudes in lessons and this makes an important contribution to their progress. Evenin the
unsatisfactory lesson, pupils till conscientioudy attempted to complete their tasks.

62. Curriculum planning has been improved since the previous ingpection. It is detailed, and
clearly sets out a progressive development of pupils knowledge, skills and understanding.
However, pupils of the same age in different classes do not dways receive the same quality of
experiences. For example, pupilsin Year 2 do not al have the same opportunities to use and apply
their mathematica skills and knowledge in their mathematical work. Mathematica skills are used
satisfactorily overdl, in subjects such as science. However, the use of information and
communication technology to support and enhance the teaching of mathematics is under devel oped.
For example, whilst pupils a Key Stage 1 make smple computer generated graphs to sort and
represent information, they do not interpret and explain the results. The school is awvare that its
asessment systems do not yet fully address the need for detailed information about pupils
achievement in order to track progress more carefully, identify areas for improvement and so
influence the planning of activities which meet these needs. For example, whilst the school sets
targets for individua pupils, these are broad and do not focus on the particular strengths and
wesknesses of each pupil. Additiondly, although work is regularly marked, there is rardly comment
to show pupils how they can improve or to extend their understanding.

63. The co-ordination of the subject has been developed well, dthough it is currently under
temporary co-ordination by the headteacher because of changes to staff. Where monitoring has
taken place, for example, in reviewing and planning the development of the subject, not enough
emphasis has been placed on directly relating developments to their impact on standards of
achievement. The schoal is planning to develop monitoring further. Resources have been improved
and are effectively supporting the teaching of mathematics.

SCIENCE

64. Theresultsof nationd teacher assessmentsin 2000 shows that the proportion of seven year
old pupils reaching the required standard in science is above average nationa expectations when
compared with al schools, and average when compared to schoolsin smilar contexts. The
proportion of pupils assessed to be at the higher Level 3 was very high compared to dl schools, in
the highest five per cent nationally, and above average compared to similar schools. However,
evidence from this inspection indicates that standards reflect the findings of the previous report and
are closer to national expectations for pupils aged seven and nine. This reflects the schodl’s
perceived need to improve the assessment of achievement in science and ensure that it is based on
informed evaduations. All pupils, including those with specid educationa needs and those few with
English as an additiond language, make satisfactory progress over time. Additiondly, many pupils
make good progress in improving ther investigative skills, because thisis a strongly developed
agpect of the subject and is used well to increase their understanding. The inspection found no
difference in attainment or response between boys and girls.
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65. Inaninvedigation carried out by Year 2 pupils, they focused on the action of springsin a
collection of everyday objects and toys. They demondtrated satisfactory understanding of what a
spring does, but did not go on to explain this physica phenomenon. When manipulating a variety of
toys, al pupilsin Year 4 used their knowledge and understanding to link cause and effect, and
made smple explanations rdaing to gravity and how it effects motion.

66. Ingpection evidence from lessons and pupils work indicates that the overal qudity of
teaching in science is satisfactory. Four lessons were observed during this inspection, two at each
key stage. At Key Stage 1, the qudlity of teaching in the two lessons seen was good, and a Key
Stage 2 teaching was satisfactory. The Key Stage 1, lessons were well organised and prepared.
The development of investigation and enquiry skills was well supported by good resources. The
use of awide variety of fabric pieces caught the interest and enthusiasm of many pupilsin Year 1,
and they were keen to make patterns with them. Similarly, asthe result of an effective emphass of
the experimenta and investigative aspect of the curriculum, Y ear 2 pupils enjoyed the taste, smell
and looks of avariety of fruits and vegetables. Consequently, these pupils al made good progress.
At Key Stage 2, there is less focus on investigetive strategies. 1n alesson with Year 4 pupils, for
example, teaching was wdll planned with good resources, but the investigetion into the effects of
friction on vehicles moving down a variable angle ramp was heavily tescher directed. There were
limited opportunities for pupils to investigate for themsdlves, and no mention of fair testing as
identified in planning.

67. Panningisgood. Itiscoherent with clear expectations. However it has only recently been
introduced and is not yet consistently applied. Work in pupils books aso indicates that work is
not consstently well planned to meet the needs of pupils of different abilities. Thisis compounded
in some classes with mixed year groups. For example, the Year 2 pupilsin the Year 3 classare
presented with a more demanding curriculum than Year 2 pupilsinthe Year 1 class. Teachers
sometimes do not have high enough expectations of what pupils can achieve. Presentation is poor
and this goes unchalenged in marking. Written tasks are short, and opportunities for extenson
activitiesfor higher attaining pupils are more secure in Key Stage 2 than in Key Stage 1. Marking
is generdly perfunctory and does not lead pupilsto a grester understanding of the subject or extend
their learning.

68. The science co-ordinator has recently returned from atemporary leave of absence. She has
avery good understanding of the present strengths and shortcomings of the subject, and is dready
meaking a sustainable improvement to its organisation. The problems with teacher assessment are
being dedlt with effectively. A portfolio of work matched to Nationa Curriculum levelsis being
gathered to improve teachers understanding of standards in science and to increase the accuracy
of assessments. Informal, on-going assessment records representing good practice have been
introduced at Key Stage 1 and this practice will be extended through the school. Assessment data
is being transferred onto a computer system in order to improve the andysis of data, and to enable
more accurate target setting for, and tracking of, individud pupils.
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ART AND DESIGN

69. Therewaslimited art and design taking place during the week of the inspection because of
timetabling arrangements. However, in the few samples of work on display and those in the

school’ s portfolio, sandards were broadly in line with nationa expectations for pupilsat Years 2
and 4. Some of the collage work of Tudor portraits by pupilsin Year 1, displayed as part of the
Millennium timeline, was above nationa expectations for pupils of thisage. Whole school themes,
such as observationd drawing, take place annudly: these give a vauable boost to the art and design
curriculum and alow gtaff to look at how skills develop over time.

70.  In connection with the whole school Millennium project, pupils throughout the school
completed collaborative panels of art and design work connected with periods of history. They are
bright, colourful and individua, and cover a satisfactory range of painting, drawing and collage
skills: At Year 2, pupils also created symmetrica patterns linked with work in mathematics. Pupils
a Year 4 completed carefully painted portraitsin connection with their work last term on the
Tudors. Those examples still remaining in school were of a satisfactory sandard. So, too, were
their observationa drawings of chairs.

71. Since the previous ingpection, when art was found to be unsatisfactory at Key Stage 2, the
school’ s scheme of work: has been superseded by good qudity planning, drawn up by the school’s
co-ordinator. This planning not only gives detailed guidance for individud lessons, but dso helps
teachers to plan work for different ability groups and make informed assessments about pupils
achievement. However, this planning is very new and not yet fully established as aworking tool.
Consequently, the quality of experiencesin art and design remain inconsistent and, therefore, are
not yet making enough impact on andards. Thisreflects the findings of the previous report. For
example, dthough ingpection evidence indicates that pupils meet a satisfactory range of experiences
as they move through the school in two-dimensiona art and design, there was only limited evidence
of pupils studying the work of other artists. Some classes use sketchbooks, whilst others do not.
Sometimes, work in art and design is not clearly digtinguished from that in design and technology.
However, there are some ussful links with other subjects. For example, during the ingpection,
children in the class containing reception and Y ear 1 pupils made patterns based on the textures of
fabrics they had explored during science. In the class with pupilsin Years 1 and 2, the artist
Mondrian was used as a stimulus for exploring a shape program and teaching computer-drawing
skills. The subject is being temporarily co-ordinated due to staff changes.

DESIGN AND TECHNOLOGY

72. Recently, there have been some significant improvements to the curriculum for design and
technology: these are dready beginning to have a positive impact on andards. Asaresult of these
improvements, pupilsin Years 2 and 4 are achieving standards that broadly match nationa
expectations for pupils of their age, dthough their confidence in the whole design process has yet to
be fully established. Progressis now less eratic than it was at the time of the last ingpection,
particularly for pupils at Key Stage 1. Pupilsin Year 1 design and make smple moving puppets,
using split pins as ameans of joining the limbs to the torso. They dso design pop-up books and
complete paper plate masks with moveable eyes. Linked with their scientific topic on materids,
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pupils make different types of homes creating a variety of textured surfaces. Pupilsin Year 2 work
to adesign brief to build avehicle that mugt travel at least ametre. They evaluate what their car will
need to be successful and use subject vocabulary, such as axle and chassis, to describe the cars
features. Some pupils make smple scale drawings of their vehicle. At Years 3 and 4, pupilslearn
smple gtitches and sewing skills, such as ataching pattern pieces and cutting out, to make money
containers and gpply decorative patterns. Pupilsin Year 4 also design desirable classroom
features, in some cases producing labelled diagrams and judtifications for their choices and idess.

73. Thenew co-ordinator is producing good quality planning to support the progressive
development of design and technology skills and, as aresult, pupils are now meeting a good range
of experiences. However, how the planning for each year group relates to the current organisation
of mixed age classes, or how the school will ensure that dl pupils of the same age, but in different
class groups, receive smilar experiences, has yet to be fully identified. Thisis particularly the case
for Year 3 and 4 pupils who are currently spread across three classes.

74. A smal number of lessons were seen during the inspection, and the qudity of teaching was at
least satisfactory inthem al. Inonelessonat Years2 and 3, it was good. In thislesson, pupils
were learning about the use of pneumatic power to make something happen. Useful links were
made with the pupils own experience of playing arecorder or blowing up abaloon. Together with
careful questioning, these features successfully allowed pupils to explain their ideas and increase
their understanding. More able pupils were helped to contribute more sophisticated examples, such
asmaking alink with the braking noise when alorry stops. It was clear from these lessons, and
from the quality of some of the work on display and from pupilsS own comments, that pupils enjoy
their activitiesin this subject, and this helps them to make good progressin their skills. During
lessons in both the Year 4 and Y ears 3 and 4 classes, there was a good working atmosphere.
Pupils helped each other with gtitching and put agood leve of effort into their work. However, in
otherwise satisfactory lessons, pupils are not dways given enough opportunity to explore individua
ideas. Additionaly, at Key Stage 2, some design technology drawing tasks have been confused
with those in art and design. The new planning has cleer criteriato help teachers assess the extent
of pupils achievement once each unit of work has been completed, athough they have yet to be
comprehensively used.

GEOGRAPHY

75.  Attainment in geography isin line with nationa expectations for pupils aged saven. In
contrast to the findings of the previous report, standards are below expectations for the pupilsin the
current Year 4. The new co-ordinator has now begun to devel op the subject effectively and
planning has been revised to ensure that knowledge, skills and understanding are progressively
developed. However, thisis currently having a more positive impact on Key Stage 1 than on Key
Stage 2, partly owing to saffing disruptions.

76. By theend of Key Stage 1, pupils have satisfactory knowledge of places further afidld, such
astheidand home of Katie Morag on Struay. They use their knowledge of geographica features
to identify both physica and human characterigtics on the idand, contrasting conditions with their

own locality by usng maps and aerial photographs. At Key Stage 2, standards of attainment vary
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between classes, athough none has paid enough attention to the geography curriculum. Discussion
with pupils shows that some geography work is covered during historical studies of Elizabethan
explorers and the Spanish Armada. Whilst the subject is enhanced by locd field-work in and
around Eton Wick, locdlity work islimited and pupils do not have enough experience of
geographical vocabulary. Their maps of the United Kingdom and the countries of Europe are
ampligtic, with limited descriptions of human and physical festures. Asaresult of these
deficiencies, these pupils have not developed postive attitudes to the subject. Thisis particularly
reflected in the poor standard of presentation in their work.

77. Theonelesson seen during theingpection at Key Stage 2 was taught well. Thisis because
teaching was effectively supported by the good qudlity of resourcesin the computer suite, including
the use of CD-ROMs. Consequently, these pupils were keen to find out and share information,
reviewing it for later presentation. However, discussion with pupils and evidence from pupils work
indicates that, dthough the quality of teaching is satisfactory a Key Stage 1, it is unsatisfactory
overdl a Key Stage 2. Thisis because geography is not taught with enough frequency or
chdlenge, and the needs of pupils with different abilities are not taken fully into account when
planning work. These gapsin provison hamper the development of geographica skills, especidly
for themore able.

78. Co-ordination and management of geography are now satisfactory. The recently appointed
co-ordinator, dthough part-time and newly quaified, has attended liaison meetings of al loca First
and Middle schools. The revised policy and scheme of work give satisfactory support to the
subject, dthough links with ICT are not yet fully secured. In addition, map work is satisfactory
when pupils have experience of different scales and grid references. It isunsatisfactory if themapis
used only for a colouring exercise.

HISTORY

79. Standards are at the expected leve for the mgority of pupils, both when they leave the
schoal at the age of nine, and when they are seven. Thisis an improvement on the findings of the
previous report, when standards were below the expected leve for pupils at Key Stage 2.
However, the depth of pupils knowledge and leve of higtorica enquiry skills varies depending on
their current class or the one they were in during the previous year. Thisis because curriculum
planning and assessment procedures have not yet been fully established or developed in order to
ensure that skills and knowledge are consstently developed, particular within the current structure
of mixed age classes. These weaknesses have not been improved enough since the last ingpection.

80. Pupilsin Year 2 find information from arange of resources. Ordly they communicate this
well. However, the mgority of pupils have little recollection of history they have learnt prior to their
current topics. The younger Y ear 2 pupils, working with thosein Year 1, sudy the Victorian
period in good depth. They contrast the life of rich and poor families. They learn about Lord
Shaftesbury and his work in education and Dr. Barnardo's support for poor children. The older
pupils work with those in Year 3. They follow a different programme of study and do not have the
broad range of experiences nationdly outlined as suitable for their
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age. However, dthough they gain a stisfactorily knowledge of the Romans and Cdlts, and
understand the reasons for Boudicca' s revolt, most pupils complete the same work and do not
have enough opportunities to work independently. Additiondly, work is not aways well presented.

81. Thosepupilsinthe Year 4 class have agood depth and range of understanding of everyday
life, important people and dates of the Tudor period. They aso develop good historical enquiry
skills through using awide variety of resources including computer programs and visits. However,
they do not reedily recall what they have learned about history in previous classes. Year 4 pupilsin
the mixed Year 3 and 4 class cover the Year 3 scheme of work and attain levels of skill and
understanding expected for Year 3 pupils. Through their studies of Anglo Saxon Britain, they
understand the work of archaeologists, why invasions took place and study the runic aphabet.
Pupilsin this class have had severd different teachers during the year, and this has had an adverse
effect on their achievement.

82. No lessons were observed during the ingpection. However, evidence from pupils work
indicatesit to be satisfactory, particularly in engaging pupils interest and in supporting their
persond, socid and cultural development.  In conversation with pupils during the ingpection, they
expressed their enjoyment of history lessons and talked enthusiagtically about what they had
recently learnt. Additionally, homework iswell used to extend classroom knowledge. Not all
teachers, however, have high enough expectations of presentation and do not use marking
effectively enough to help pupils understand how they can improve.

83. The knowledgeable and enthusiastic co-ordinator has worked hard to plan and introduce a
new curriculum based on nationa guidance. The new scheme of work includes detailed lesson
plans of agood qudity and vauable links with other subjects, for example group-reading books for
literacy lessons and ideas for art and design. A good variety of vists and vistors enhance
dassroom learning, but not al pupils benefit from smilar opportunities. For example, pupilsin Year
2inonecdasshaveavigt fromalocd historian, whilst Year 2 pupilsin the other class do not.
Assessment procedures have been introduced, but are not sufficiently developed to inform teachers
of pupils prior atainment and so form abass for planning work to meet the needs of individud
pupils. The co-ordinator has a satisfactory overview of what is being taught through formal
discussons at daff meetings and talking informaly with colleagues. During last year she dso had
the chance to improve the teaching of history through observing teaching.

INFORMATION AND COMMUNICATION TECHNOLOGY

84. Standards of work in information and communication technology are in line with nationd
expectations for pupils aged both seven and nine years, including those with specid educationa
needs and English as an additiona language. This represents a considerable improvement since the
previous ingpection when below expected standards were akey issue. Such success has been
achieved primarily through improvements to resources and in cresting awell used scheme of work
to guide planning. Thisin turn has had a postive effect on teaching.

85. InKey Stage 1, pupils confidently and competently access a painting program and use it
successfully to communicate ideas about their artwork in the style of Mondrian. In Year 1, pupils
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recognise icons on the desktop of the computer and use them to navigate to the painting programs.
Brush and pencil tools are used successfully to cregte their abstract pictures. Increasingly confident
use of the mouse and cursor enables them to produce thick or thin lines and rectangles. Pupils
enliven their work by adding colours with floodfill. Pupilsin Year 2, reponding to a haiku poem,
drafted words to fit the drict pattern, effectively building up their literacy and computer skills. More
able pupils changed the fonts to italic and underlined for greeter effect, deeting and inserting as they
composed the poem. Throughout the school, pupils competently access the school’ s network and
respond well to instructions on screen. At Key Stage 2, pupils use CD-ROMs for research
purposes when studying Indiain geography and Aztecs and Egyptians in history, accessing
information on clothes, foods, Aztec gods and Egyptian mummies. In Year 4, pupils highlight
blocks of text to copy for adding to their presentations. They use keyboard skills to add facts and
draw up questions, clearly considering the effects on their readership. Thisiswell supported by
their understanding that information can be amended or added to.

86. Inthelessons seen during the ingpection, the quality of teaching was consistently good. All
were supported by good resources and were well planned. When skills are taught, teachers are
informative and supportive. They have very good relaionships with pupils and mostly motivete
themwell. They draw effectively on pupils own experience and knowledge of information and
communication technology. Sometimes, however, there is not enough emphasis on teaching
subject-related vocabulary, and thisinhibits pupils explanations of what they are doing.

87. Co-ordination of the subject isstrong. The subject is promoted well and supported by a
scheme of work that covers dl strands of the subject and demonstrates how skills should be
developed across the school. The school has gained national funding which it plansto use to further
increase teachers  confidence and expertise so that they make full use of the recently ingtalled
computer suite. Additiondly, links are being made with other subjects, such as, history, geography,
art and literacy, adthough the school is aware that it must improve the use of information of
information and communication technology across the curriculum. Additionaly, computersin
classrooms do not yet have prompts to enable pupils to have independent access to programs and,
therefore, have the opportunity to practise skills learned in the computer suite.

MUSIC

88. Standardsarein line with nationally expected levels a the end of Key Stage 1 and when
pupils leave the schooal a nine years of age. This standard has been maintained since the previous
ingoection.  Pupils across the school are currently making satisfactory progress in compostion,
performance and appreciation of music from different traditions.  Pupils with specid needs and the
few for whom English is an additiond language are encouraged to take afull part in dl activities,
and their progressis amilar to that of other pupils.

89. Pupilsof dl yearsligen wel to musc played a the start and end of assemblies. Their Snging
is generdly tuneful and many sing hymns with enthusiasm. Pupilsin Key Stage 1 show sound
control in playing tuned and untuned percussion instruments to achieve different textures. They
have a good gppreciation of beat and rhythm, and respond positively to suggestions asto how to
improve their performance. Performance skills are extended in Y ears 3 and 4, where pupils play
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ingruments confidently, and with sengtivity, to suggest the movement of ananimd. They are
beginning to understand musica notation as a means of guiding the structure of group performances.

90. Two lessons were seen: the qudity of teaching was sound in one and good in the other. A
good sequence of activities was planned so that pupils attention was held throughout, reinforced by
teachers high expectations for careful listening and full participation. Teachersgive clear
explanations of technica terms and reinforce learning by using them frequently, so that pupils are
able to name the instruments they play and understand key points of technique. Tasks are well
designed to challenge pupils across the range of atainment, extending their powers of gppreciation
and their skills of performance. A very good feature of alesson for pupilsin Years 2 and 3 was
the teacher's use of open discussion to degpen response to two contrasting pieces of classica
music. With her encouragement, al pupils showed strong appreciation, and severa were keen to
describe the pictures the music created in their mind'seye.  Pupilsinthe Year 3 and 4 classwere
sengtive to the qudities of sound of different instruments when composing sequences to suggest the
movement of their chosen animd.  All listened wdll to the performances of others.  In both lessons,
pupils with specid needs were given sengtive additiona help when needed.

91. Management of the subject is satisfactory.  The co-ordinator is developing a detailed
scheme of work based on officid recommendations, and accompanied by additiona information
for teacherswho lack confidence in the subject. The present scheme of work shows that pupils
areto learn sKills progressively through the schoal, but lesson observationsindicate that Year 3
pupilsin two different classes have not covered the same materid inthepast.  Thisis partly
because assessment procedures and records of attainment do not give enough information on what
pupils have learned in previous years or what standard they have reached in each of the required
elements of the Nationa Curriculum. Asaresult, teachers planning lacks the necessary guidance
to meset pupils needs accurately. Resources are good, and supplemented by high quality
experiences such as avigting orchestra. The well equipped music room provides a very good
setting for pupils learning.  The qudity of music provison makes an effective contribution to
pupils persond devel opment.

PHYSICAL EDUCATION

92. It was not possble to make ajudgement about standards of achievement for those pupils
currently in Years 2 or 4 because, owing to timetabling arrangements, few physica education
lessons took place during the ingpection. However, where teaching was seen, dl pupils reached the
expected leve in games skills. For example, most pupilsin Years 1 and 2 developed increasing
accuracy and control using abat and bal. Pupilsin Year 1 worked well with partners during a
dance lesson, putting a sequence of movements together and performing these to country dancing
music. Pupils warm up and down for lessons well and recognise the changes that occur in thelr
breething and heart rate when they have been running. They use the hal space wll, running in
different directions safdly.

93. Whereteaching was seenintwo lessonsat Years 1 and 2, it was good in one and very good

in the other. Thisindicates some improvement to the quality of teaching since the previous
ingpection at Key Stage 1. One lesson at Key Stage 2 was unsatisfactory. Thiswaswhere a
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teacher had been very recently gppointed. The best teaching was characterised by high
expectations of the quality of movement. Pupils were given opportunities to work together, in pairs
throwing or betting, for example, or as partnersin a dance sequence. These opportunities
supported their persond development well.  Generaly, lessons are thoroughly planned, well
structured and purposeful. Teachers have very good relationships with their classes and recognise
and reward pupils effort with praise. Consequently pupils have positive attitudes, listen well to the
very clear ingructions and concentrate hard to perfect their skills. Teachers encourage pupilsto
learn from the demongtrations of others. Although lessons are conducted at a good pace,
sometimes, afew pupils learning dackens when expectations are mismatched to their gbility.
Where this happened, pupils became dispirited and did not try so hard. However, the teacher’s
skilful intervention quickly restored confidence and effort. Where teaching was unsatisfactory, the
new teacher did not establish enough control to ensure that al pupils made at least satisfactory
progress during the lesson.

94. The co-ordinator has agood overview of the strengths and areas to develop in the subject.
Nationa Curriculum requirements for physica education are mapped out well in the new planning
documents, showing in detail what each age group will be taught. Pupils experience of the subject
Is enhanced further by swimming lessons for six weeks per year for al pupils a the local svimming
pool, and in the school pool during the summer term. Additionaly, pupils perform at locd events,
such as maypole dancing & the village fete. In recent years the school has used lottery funding well
to establish basketbal, and there is a private basketball club which is popular with pupils. Older
pupilsvist alocal athletics track for specidist teaching and other specidigts are engaged when they
are available. However, the new assessment system does not yet give teachers enough informeation
about pupils achievement to alow them to pitch their teaching to the needs of al pupils. In
response to the findings of the previous report, the school has removed large and heavy apparatus
and is hoping to purchase further suitable equipment.

RELIGIOUS EDUCATION

95. Standards have been sustained since the previous ingpection, and meet the requirements of
the localy Agreed Syllabus for pupils at the ages of seven and nine,

96. By age seven, pupils show a sound understanding of the part that religion playsin the daily
lives of Chrigians. They are introduced to stories from the Old and New Testaments, and retell
them accurately.  In retelling the story of PAm Sunday through the eyes of an imagined eye-
witness, they show sengitive appreciation of the context, its sgnificance and emotiona impact.
They understand key features of other faiths, incuding Hinduism and Idam.  Thisstudy is
developed in Key Stage 2, where pupils compare similarities and differences in the rdligious beliefs
and traditions of three world religions, through such themes asfestivas, pilgrimages and symbols.
By age nine, pupils have a clear perception of the sgnificance of artefacts, symbols, books and
places of worship of theserdigions. A strong fegture of the planned curriculumisthe
encouragement pupils are given to think for themsalves about the broader meanings of life while
sudying the beliefs of others. The
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effectiveness of this gpproach is reflected in the thoughtful quality of pupils writtenwork. Ther
commitment showsin the standard of presentation in exercise books, which is often good and

better than in other subjects.  Pupils with specia needs and English as an additiona language play a
full part inlessons.  They are given work at an appropriate level and additiona support so that they

make steady progress.

97. Thegandard of teaching was satisfactory or better in the two lessons seen.  Teachers
prepare the content of their lessons thoroughly so that pupils are given a sound basis of factud
knowledge. Thiswas placed in aframework of mora vaues, and skilfully related to pupils
persond experiences, including the experience of those from other faiths.  Teachers use questioning
well to encourage pupils to make connections with their prior learning.  Asaresult, pupilsin both
key stages have poditive attitudes towards religious education.  They show keen interet, ask
thoughtful questions and concentrate hard.  Written tasks encourage thought, accurate recdl of
factud information and the exploration of personal response.  However, it was aweakness of an
otherwise satifactory lesson that not enough written work was required of pupils with potentialy
higher atainment.

98. Management of the subject is satisfactory.  The scheme of work sets out a structured
sequence of skills and knowledge, but assessment procedures and records do not give teachers
enough information to guide the detail of their planning for different groups across the range of
atainment. In addition, the present arrangements for mixed age classes presents difficultiesin
ensuring that pupils of the same age in different classes receive the same curriculum coverage. For
example, pupilsin Year 4 in different classes do not cover Hinduism in the same depth. There are
good resources, including artefacts of severa faiths. The school has strong contacts with the
church and thelife of the parish.  Parents from other faiths visit to talk about their customs and
beliefs. The sequence of topics for assemblies has been well chosen to widen pupils
understanding of other faiths and their experience of worship.  The subject is dso supported
through links with the programme for persond, socid and hedlth education, to enable pupils to
explore issues of concern.  Religious education makes a good contribution to pupils persond
development and the ethos of the school.
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