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PART A: SUMVARY OF THE REPORT

I NFORVATI ON ABOUT THE SCHOOL

Pl ai stow i s an average sized conmunity infant school in St Budeaux
in Plymouth. Most pupils cone fromfairly typical backgrounds but
around 20% of famlies face considerable social and financial
chal | enges. Around two-thirds live outside the imrediate locality.
There are 216 pupils, including 47 in the nursery attending part
time, who generally have below levels of attainnent on entry at
three-years-old, especially in language skills. Nearly all pupils
are white of United Kingdom heritage; none have English as an
addi tional |anguage. 14% of pupils are entitled to free school
nmeal s, which is around average. This is a significant decline on
recent years as now nore parents claim famly working tax credit
and are no longer eligible to claim 17% of pupils are on the
regi ster of special educational needs (below average) and four
have statenments (above average). More pupils left than joined

other than at three and seven-years-ol d.

HOW GOOD THE SCHOOL |'S

This is an effective school. The |eadership of the headteacher is
very good and she is well supported by staff and a conmtted, but
relatively inexperienced, governing body. The  school has
identified and is successfully tackling nost of what needs to be
done to raise standards further. Pupils generally achieve well
because of the overall good teaching. The school gives good val ue
for noney.

VWhat the school does wel |

St andards for seven-year-olds are above average in reading,
mat hermat i cs, science, art and physical education.

Pupil s |i ke school very much, behave well and rel ationships
are very good.

Pupils with special educational needs make good progress.
Overall, teaching is good and consistently very good in the
nursery.

Cl assroom assi stants are very well trained, conscientious and
very effective in supporting pupils’ |earning.

The curricul um provides very well for mathematics, art and
pupi | s’ personal, social, noral, physical and health
education; after-school clubs are excellent.

Pupils are very well cared for; their strengths and weaknesses
are known and used effectively to help theminprove in

readi ng, nuneracy and in their personal devel opnent.

The | eadershi p of the headteacher is very good.

What coul d be i nproved

- Standards in speaking and |listening and devel opnent and use of
writing.
Provi sion for spiritual devel opnent.

Range of managenent and teaching conm tnents of the
headt eacher.

Checking the effectiveness of agreed actions to raise
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|  achi evenent.

The areas for inprovenment will formthe basis of the governors’
action plan.
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HOW THE SCHOOL HAS | MPROVED SI NCE | TS LAST | NSPECTI ON

The school was previously inspected in Septenber 1997 and has
successful ly tackl ed nost of the key issues:

Assessment procedures are thorough and systematic in English,
mat hemati cs and sci ence;

Curricul um gui dance is appropriate and used effectively;
Pupils achieve well in science and art and as expected in
desi gn and technol ogy;

Mul ti-cultural provision is good.

There are plans in place to deal with the outstanding issue:
St andards i n speaking and |istening

STANDARDS

The tabl e shows the standards achi eved by pupils at the end of
Year 2 based on National Curriculumtest results.
conmpared with

Per f or mance all schools simlar Key
in: school s
1999 2000 2001 2001

wel | above A

Readi ng A C B B aver age B
above average

S aver age C

Witing A B = D bel ow average D

Mat hemat i cs A A A A wel | bel ow E
aver age

Children in the nursery and reception classes make good progress
and nearly all are on course to reach the early |earning goals by
the tine they start Year 1, apart from in developing effective
speaking and listening skills for their age. In 2001, results of
teachers’ assessnent of Year 2 pupils in science were above the

nati onal average overall, with those reaching the higher level 3
wel | above average. The inspection found that in the current Year
2, standards are still as high in science. Standards in reading

and mathematics are also above average, as they were in 2001.
VWil e pupils make steady progress in speaking and listening froma
low start, they do not catch up sufficiently and standards are

bel ow average for seven-year-ol ds. Thi s affects pupi |l s’
achievenent in witing and not enough reach the higher level 3,
resulting in overall standards being around average. On the

limted evidence available during the inspection, standards of
work seen in art and physical education are above average and in
ot her subjects as expected. The school has set challenging targets
for Year 2 pupils to reach in reading, witing and mathematics in
this year’'s standard assessment tests and tasks. Pupils are
generally very interested in their learning and work hard but do
not easily communicate their ideas and thoughts orally and in
witing. Apart from this shortcom ng, they are well prepared for
the next stage of their education.
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PUPI LS

ATTI TUDES AND VALUES

Aspect

Commrent

Attitudes to the
school

Pupils are very enthusiastic about school, work hard and are proud of
their achievements.

Behavi our, in and
out of cl assroons

Pupi | s generally behave well in and out of
| essons, are courteous and consi der at e.

Per sona
devel opnent and
rel ationshi ps

Pupils are responsible, helpful and growing in
maturity. Relationships are very good.

At t endance

Attendance is around the national average and
unaut hori sed absence is below. No tinme is
wast ed.

TEACH NG AND LEARNI NG

Teachi ng of Nur sery and Years 1 — 2
pupils in: Recepti on
Qual ity of Good CGood
t eachi ng
I nspectors meke judgenents about teaching in the range: excellent;
very good; good; satisfactory; unsatisfactory; poor; very poor.

‘Satisfactory’ nmeans that the teaching is adequate and strengths

out wei gh weaknesses.

The teaching in the nursery is consistently very good and in one

i nst ance,
2, there
devel opi ng

excel | ent.
is a strong focus on

| anguage and mathematics but
witing skills are not

In the reception classes and in Years 1 and
literacy and nunmeracy in
speaking, listening and
reinforced sufficiently in other subjects

and areas of learning. The strength of teaching comes from the
very good rel ationships, thorough planning and very effective use
of support staff and resources. As a result, pupils feel secure
and valued, generally work hard and are well supported and
chal | enged. Teachers are becomng increasingly secure in their
use of new technol ogies through appropriate training. Pupils with

speci al

educat i onal
| anguage and nuneracy,

needs are very well supported, particularly in

by teachers and support staff working very

effectively together.

OTHER ASPECTS OF THE SCHOCL

Aspect

Commrent

The quality and
range of the
curricul um

There is a strong emphasis on literacy, numeracy, art and physical
education. Effective planning ensures good coverage and interesting
and appropriate learning activities in and beyond the classroom,
including excdlent after-school clubs.

Provi sion for
pupils with
speci al

educati onal needs

Very good. Pupils’ needs are identified early
and learning is organised to ensure activities
are appropriate and very effective support is
readi ly avail abl e.

Provi sion for
pupils’ personal
i ncl udi ng
spiritual,
soci al and

nor al

Overall good. Qpportunities for pupils to
devel op socially and norally are very good and
culturally are good. Provision for spiritual
devel opnent is not satisfactory. A strength of
the school is the personal and health

Pl ai stow I nfants School - 11

| essons




cul tural educati on progranme.
devel opnent
How wel | the Staff take very good care of pupils. They know
school cares for them very well and use assessnent procedures
its pupils effectively to help individuals inprove in
readi ng and nuneracy and in their persona
devel opnent .
The school keeps parents and carers very well informed about their

children’s education and encourages them to reinforce |earning at

hone;

the few who help in schoo

are very nuch appreci at ed.

HOWWELL THE SCHOOL |'S LED AND MANAGED

Aspect

Commrent

Leader shi p and
manage- ment by
t he headt eacher
and ot her key
staff

The headteacher is a very good leader setting high expectations for
hersdlf and staff. Sheis currently over loaded with subject management
responsibilities and a full-time teaching commitment in the nursery,
caused by recent staff resignations and secondments. Co-ordinators are
gaining confidence in monitoring and developing teaching and pupils
learning in English, mathematics, science, geography, history, music and
physical education.

How wel | the
governors fulfi
their
responsibilities

Nearly all governors are recently appointed and,
therefore, are inexperienced. They are

begi nning to understand what has to be done to
rai se standards and have an appropriate
commttee structure to support their work.

The school’s
eval uati on of
per f or mance

its

Appropriate devel opnment priorities have been
identified by staff and governors and cl ear and
realistic plans drawn up to raise standards but
measures by which to check progress are not
speci fic enough. Actions taken are maintaining
above average standards in reading, nathematics
and sci ence but have not yet been so effective
in inproving speaking, listening and witing
skills.

The strategic use
of resources

The governing body uses funds well and applies
the principles of best val ue when maki ng
spendi ng deci si ons.

Lear ni ng resources,

i ncl udi ng new technol ogi es, are good and are

general ly used effectively. Acconmpdation is good although the

library is small

w th i nadequat e stock

PARENTS AND CARERS VI EWS OF THE SCHOOL
What pl eases parents nost What parents would |ike to see
i mproved
Chil dren enjoy school very nuch. No significant issues were
The school is very approachable rai sed
Teaching is good
The school is well |ed and
managed

I nspection findings confirmthese positive views of parents.
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PART B: COMVENTARY

HOW HI GH ARE STANDARDS?

Standards for seven-year-olds are above average in reading,
mat hemati cs, science, art and physical education but bel ow average
i n speaking and |i stening.

1

Standards for seven-year-olds are above average in reading,
mat hemati cs, science, art and physical education but bel ow
average in speaking and listening. Pupils generally achieve
wel | because of the predomnantly good or better teaching.
This is an overall inprovenent in standards since the
previ ous inspection.

Three-year-olds make a good start to their schooling in the
nursery and by the tine they start Year 1 nearly all have
reached the early learning goals in their personal, social
enotional and mathematical developnment, in their know edge
and understanding of the world and in creative and physica
devel opnent. Wiile children nmake good progress through the
nursery and reception classes in comrunication, |anguage and
literacy, they do not catch up sufficiently in speaking and
listening as many entered school wth poor Ilinguistic
skills.

In art, design and technol ogy, geography, history, nusic,
physical education and religious education, there was
insufficient evidence available to make secure judgenents
about standards. However, discussions wth pupils and
| ooking at their work indicates that standards are above
average in art and physical education and as expected in al
ot her subj ects.

Pupils generally achieve well because teaching overall is
good. This is particularly evident in reading, nathenatics,
science, art and physical education as teachers are secure
in their subject know edge and understanding and plan very

interesting and appropriate learning activities. In the
nursery, pupils quickly acquire a love of Ilearning and
achieve very well because of the consistently very good

teaching fromthe headteacher and assi stants.

National assessment results in 2001 show standards for
seven-year-olds were well above average in mathematics and
above average in reading when conpared to all and simlar
schools. Standards in witing were average in conparison to
all schools but below conpared to simlar schools. This is
because there were fewer pupils achieving the higher |evel
three than in mathematics and science. Overall, results
since 1997 have generally increased at a faster rate than
the national trend, with those in mathematics rising to well
above average. Reading has been nore variable but remained
above the national average. Results in witing rose rapidly

Pl ai stow I nfants School - 13



10

fromwell below average in 1997 to above in 1999, since when
they have fallen to average. Teachers’ assessnent of
science in 2001 indicates that results were well above the
nati onal average when conpared to all and simlar schools
with just over a third attaining the higher |evel three.

Chal l enging targets have been set for reading, witing and
mat hematics in 2002, as the proportion of pupils wth
speci al educational needs is higher than expected in the
current Year 2. However, the school is confident that the
addi tional support being provided through small group
teaching will enable nost of the pupils to reach the
expected level for their age.

Children start school for the first tine at three years old
with overall attainnment below average and a significant
nunber have poor linguistic skills. They achieve very well
in the nursery and by the tine they nove into the reception
classes nearly all are at an appropriate stage in their
| ear ni ng, apart from in comunication, | anguage and
literacy, where they are still behind in speaking and
listening. In the reception classes, pupils achieve well and
consolidate their learning through a range of appropriate
and interesting activities and experiences. Those with
speci al educational need are identified early and helped to
participate fully by being given individual support from
staff, who know them very well.

The inspection found that standards of speaking and
listening remain below average for pupils aged seven. For
whil e opportunities are provided within literacy |essons to
develop linguistic skills, discussion is not sufficiently
devel oped in other subjects Pupils are keen to tal k about
famliar situations and experiences but have difficulty
finding the appropriate words when explaining new thoughts
and nore conpl ex ideas.

Standards of reading are above the national average, as they
were in 2001 national assessnents. Pupils read wth
ent husiasm and increasing fluency with average and higher
attaining pupils coping with nost age related texts, which
they discuss in detail and are able to predict and sumari se
events. Lower attaining pupils are benefiting from the
i ntensi ve readi ng recovery programre.

Standards in witing are around the national average and
improving. Pupils generally spell words correctly and
punctuate their sentences with capitals and full stops.
Wiile nost are able to construct sinple sentences that
together convey neaning, few easily wite extensively.
Handwiting is good when pupils make an effort but can be
untidy in independent work, particularly in other subjects.
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12

13

14

15

16

Standards in mathematics are above average for seven-year-
olds. They have good recall of addition facts up to 20,
recogni se nunber patterns and use this understanding well to
solve calculations nmentally. They use non-standard units to
nmeasure and weigh and are beginning to tell the time. Most
handl e coins and give change correctly. They nanme and know
sone of the properties of regular two-dinensional geonetric
shapes and produce sinple block graphs. They think
mat hematically but sonetines have difficulty explaining
situations because of limted | anguage skills.

Standards in science are also above average for seven-year-
ol ds. They know basic facts about |ife processes and comon
living things, everyday materials and their properties and
physi cal processes. They enjoy carrying out sinpl e
experiments and do so systematically being careful wth
their observation.

Overal |, st andar ds in information and conmuni cation
technol ogy are as expected for pupils aged seven. They are
confident users of new technol ogies and are aware of its use
in the hone and locality. They are famliar with conputers,
controlling the nobuse in order to access appropriate
prograns. They can word process and correct sinple sentences
and use conputer assisted design prograns creatively.

Hi gher attaining pupils generally achieve well as the school
has nmade effective arrangenents to ensure they are

appropriately chall enged. This operates particularly well
in literacy and nunmeracy where high attaining Year 2 pupils
are taught as a separate class. In other subjects the

provision is good because teachers are adept at planning
activities to extend their thinking. The inspection found
there are no gifted or talented pupils in the school.

CGenerally, pupils with special educational needs nake good
progress. The school ensures they are identified early and
given individual support both in Ilessons and in snal
gr oups. Cl assroom assistants are very well trained,
particularly in judging the balance between the amount of
support and challenge to give. They are hel ped considerably
in this by the effective guidance given by class teachers
and their attendance at planning neetings. As a result,
pupils with special educational needs fully participate in
| essons, retain their interest and concentration and nearly
all make sufficient progress to reach the |evel expected for
their age in national assessnment tests and tasks in reading,
mat hemati cs and sci ence.

Wi le the school has not yet raised standards in witing to
the sane levels as in reading, mathematics and science,
staff have the commtnment and the capacity to renedy this,
if actions to tackle deficiencies in speaking and |istening
are successful.
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Pupi | s’

Pupi | s

attitudes, values and personal devel opnent

have very positive attitudes to school, generally behave

wel | and have very good rel ationshi ps.

17

18

19

20

Pupils have a very good response to school, are very
enthusiastic and involved in their learning. Overall, their
attitudes are very good; their personal devel opnent is good
and relationships are very good. They show concern for each
other, their school and the local community. For their age,
t hey denonstrate a high | evel of personal independence and a
mature attitude towards responsibility. Cenerally, behaviour
i s good. Attitudes and relationships have inproved since
the previous inspection while their behaviour and persona

devel opnent are the sane. Attendance is around the nationa

average; this is lower than the previous inspection but

i mprovi ng.

Generally, pupils have very good attitudes. They are
ent husi astic about I|earning and cone happily to school.
Overall, they show a very high level of interest and are
fully involved in the wide range of activities provided.
O der pupils are particularly interested in nmathematics,
science, art geography, history and physical education. In
the nursery, attitudes were consistently very good and on

one occasion excellent. This was during a physical
devel opnent activity where children showed a high degree of
i nvolverent and tried extrenely hard to do their best. In

the nursery where boys significantly outnunber the girls,
staff effectively ensure that boys do not domnate any
activity or discussion. An excellent exanple of very good
attitudes was seen in a Year 2 mathematics |esson focusing
on multiples and division. Pupils were enthusiastically
involved in the oral problem solving and during their
i ndependent tasks, all worked hard and conscientiously.
Where pupils’ attitudes are consistently very good or
better, it is because of well-planned, interesting |essons,
with work well matched to pupils’ prior attainment,
consi stent high expectations and generally good or better
t eachi ng.

There were sone instances when pupils’ attitudes were not as
high as they could be. In the first part of a Year R
creative developnment |esson, several pupils persisted in
calling out their answers as expectations were not
consistently reinforced. In a Year 2 mathematics |esson,
| ower attaining pupils and those with special needs becane
restless for a while because the nental/oral work was too
hard for them but their attitudes inproved during the
practical session when the work was nore appropriate.

In the very <caring atnosphere, free from oppressive
behavi our, nearly all pupils behave well in |essons, around
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22

23

the school and outside. The school functions as an orderly
comunity. Wth few exceptions, pupils respond well to the
school’s clear routines when noving around. On  the
pl ayground, they mx happily and play well together and
t hroughout the school generally show a caring concern to
others. During a lunch break, a Year 2 boy tripped over
while playing football and his friends quickly ran to his
ai d.

When there are instances of unacceptable behaviour, these
are quickly, sensitively and firmy dealt wth and
expectations of good behaviour are reinforced. In a Year R
personal , social and enotional |esson a |ower attaining girl

poked anot her and she was made awar e of t he
i nappropri ateness of her action and was asked to apol ogi se,

which she did immediately. Overall, the standards of

behaviour are good with very few exanples of wunkind and
i nappropriate behaviour and many exanples of very good, and
sonetimes excellent, behaviour. Cenerally staff have very
high  expectations of behavi our and regularly take
opportunities to reinforce these expectations and give
prai se when appropri ate.

Al'l pupils are very friendly and courteous to visitors and
to other adults and each other. Nearly all pupils are very
confident and greet visitors politely. A Year 2 pupi
politely asked, “Are you one of the special visitors?”.
Throughout the school, pupils talk confidently about
thensel ves and their work. In the nursery role-play area, a
boy offered a visitor an inmginary bun that he had m xed and
baked. Cenerally, pupils of all ages denonstrate an
awareness of the needs of others. In the nursery, during
rol e-play, a higher attaining pupil helped another to do up
the fastenings on a bear costune. Pupils generally show
respect for property and handle resources with care. In a
reception class, a group of pupils played sensibly with toys
while others handled paint- brushes and powder paint wth
care.

The personal developnent of the pupils is good. They are
eager to volunteer for, and accept responsibility. They
enj oy opportunities to be involved in the daily routines of
the school comunity and fulfil their duties with pride.
They particularly enjoy their turn to be the dinner and
attendance regi ster nonitors. Teachers provide many inform
opportunities and pupils are aware of their particular
duties within class and conscientiously tidy up and clear
away resources. Throughout the school, pupils spontaneously
show initiative, as seen at the start of a very w ndy day
when a higher attaining Year 1 boy opened and closed the
door for other children. Another Year 1 boy wote pupils’
names on a piece of paper as they entered; he was observed
by the teacher who allowed himto extend this role-play by
calling out the nanmes for registration.
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25

26

27

28

From the nursery onwards, pupils are encouraged to be
i ndependent and take responsibility for their needs; even
the very young are able to use the toilet, wash their hands,
dress and undress quickly wthout adult help and nove
i ndependent |y between free choice and directed activities.

Through assenblies, <circle time and the enphasis on
per sonal , soci al and health education, pupils have
opportunities to reflect on their own experiences, express
their feelings, learn to respect, understand and enpathise
with the feelings and beliefs of others. The provision for
their personal developnent has had a significant positive
effect and, during discussions, they denonstrate a high
| evel of awareness of the effect of their actions on others.

The inclusive ethos neans that all pupils are welconmed into
the Iife of the school and nade to feel valued. Pupils and
staff relate very well to each other as all staff provide
very good role nodels; these very good relationships are a
strength of the school. Staff sensitively guide and
encourage pupils of all abilities to take part in
di scussion, as seen in a Year 1 English |esson when a boy
with a speech difficulty was allowed tine to enable himto
give his answer in full. Consequently, pupils are happy to
answer questions, despite a generally bel ow average standard
i n speaking and |i stening.

Younger pupils are helped and guided by the teachers to
understand the effect of their actions on others. In a Year
R mat hemati cal devel opnent |esson when a girl called out,
the teacher gently but firmly remnded pupils to be
respectful and she responded very positively. Teachers and
| earning support assistants readily give praise and
effective help to pupils and there is a commobn feeling of
encour agenent between pupils. They readily give spontaneous
appl ause for the achievenents of others. Pupils wllingly
hel p and support each other’s learning, collaboratively in
groups or in pairs and offer to share information and
resour ces. In a Year 1 science lesson, a group of higher
attaining pupils happily shared and discussed their ideas
and then worked wel |l together.

Conpared with other schools for 2000/2001, the attendance
rate is around the national average. This indicates a
decline since the previous inspection, when attendance was
good. There was an inprovenent for the autumm term when the
rate was 96% There have been no exclusions. Lessons begin
promptly and no tine is wasted.

HOW WELL ARE PUPI LS OR STUDENTS TAUGHT?

Teaching is good overall and very good in the nursery.
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30

31

32

33

34

Teaching is generally good as teachers plan very thoroughly
and make very effective use of resources and classroom
assistants to provide interesting and well thought out
| earning activities.

Overall, teaching 1is good throughout the school and
consistently very good in the nursery. During the
i nspection, 74% of the teaching was good or better and 35%
very good. This is a significant inprovenent since the
previous inspection as the amount of higher quality teaching
has nearly quadrupled and there was no unsatisfactory
teaching. 80% of the teaching in the nursery and reception
cl asses was good or better and in one instance excellent. In
Years 1 and 2, 70% of the teaching was good or better.

Overall, the teaching of English and mathematics is good.

The good or better teaching in the nursery and reception
cl asses is because nbst teachers have a very good know edge
and understanding of early years education and so plan a
very interesting and rich progranme. They also work very
effectively with classroom assistants and, together, have a
very good understanding of the strengths and weaknesses of
their children.

In the nursery, children settle quickly because staff make
them very welcone and they feel very secure. They devel op
very positive attitudes to Ilearning because of their
enj oyabl e experiences and the sensitive encouragenent they

receive. As a result, they work hard and sustain
concentration. Wien using a floor map to show the relative
positions of the houses of the three little pigs, the

teacher fully involved children in placing the nodels of the
homes and finger puppets. She kept their attention by
pretending to forget things and they eagerly hel ped her by
provi di ng sensi bl e suggesti ons.

In the reception classes, there is nore enphasis on hel ping
pupils acquire literacy and nuneracy skills while stil

linking this work to interesting topics. Wile teachers’
expectations are generally high, on occasions, pupils are
not encouraged enough to concentrate and respond to
instructions. This happened in a Year R creative devel opnent
| esson, when sone pupils kept on playing with nusical
instrunents as the teacher did not follow up her rem nders.

Teaching in Years 1 and 2 is also generally good because of
the very effective planning and teamwork with assistants. As
a result, pupils enjoy learning and work hard. The weekly
review and planning sessions undertaken by year group
teachers ensures that teaching is very well natched to the
stage and rate of l|earning of classes and groups. This is
particularly effective in literacy and nuneracy in Year 2,
where cl asses are organi sed by prior-attainnent.
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Teachers are very secure in art, geography, history and
physi cal education. Their know edge and understanding is
good in English, mthematics, science and information and
comuni cati on technol ogy. Sone are |ess confident in aspects
of design and technol ogy, music and religious education and
training sessions are planned as part of the school’s
i mprovenment programe.

Wil e teachers place an appropriate enphasis on basic skills

in literacy and numer acy | essons, there is still
insufficient attention being given to hel ping pupils devel op
speaki ng and I'istening in al | subj ect s. Teachers’

expectations in this area are not consistently high enough
al though there were occasions when staff sensitively hel ped
i ndividuals to pronounce common words correctly and rephrase
sentences to make them cl earer

Teachi ng net hods are good as staff are very alert to pupils’
reactions and quick to adapt and amend l|learning activities
that are not as effective as they could be. In Year 1
nunmeracy | essons on estimting weight, the teacher who first
taught the unit discovered that pupils needed nore hands on
experience conparing different objects before nmaking a
calculated guess. He inforned his colleague, who was
teaching the sanme unit later, and she included appropriate
activities in her |esson.

Teachers manage pupils well in every class. Fromthe nursery
upwards, pupils are expected to follow established routines
and show initiative. As a result, pupils are quick to settle
and nove fromone activity to the next w thout fuss enabling
staff to concentrate on teaching. In Years 1 and 2 literacy
and nuneracy, pupils sit in rows on the carpet according to
their prior attainment wthout being asked and, in other
subj ects, quickly formcircles or go to designated tables as
r equest ed.

In all classes, teachers and assistants are very well
prepared before |essons start as plans are shared and
appropriate resources readily available. This ensures no
di sruption to teaching and pupils’ learning. During the
| esson, assistants are fully involved at all stages. 1In
class sessions, they sit on the floor by the side of one or
two pupils with special educational needs and nake sure they
can join in activities. For individual and group work, al
adults have specific tasks, wth the teacher checking
progress and naki ng teaching points when appropriate. Staff
have recently been trained in the use of new technol ogies
and are trying out new approaches but are limted by the
availability of suitable progranms for younger pupils.

Teachers are well aware of the individual strengths and

weaknesses of their pupils as they continually check
progress through effective questioning, particularly in the
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final review sessions of |essons and through tests at the
end of teaching units. This information is effectively used
in Literacy and Nuneracy to set class and individual
targets. Marking is overall satisfactory but in English does
not always give pupils sufficiently clear guidance on what
they need to do specifically to inprove.

41 Homework is effectively used to reinforce the |earning of
spel ling and nunber facts and develop reading. Again this is
an established and well-supported routine and pupils take
tasks hone regularly. Parents are appreciative of this help
al though not all consistently give support to their children
at hone. Hormework nmkes an inportant contribution to
ensuring that few pupils fail to reach the expected | evel of
attainnment for their age in reading, witing, mathematics
and sci ence.

42 The generally good or better teaching ensures that pupils
are well prepared for the next stage of their education when
they | eave at seven-years-ol d.

HOW GOOD ARE THE CURRI CULAR AND OTHER OPPORTUNI TIES OFFERED TO
PUPI LS OR STUDENTS?

The curriculum for the nursery and reception, in mathematics, art,
physi cal education and pupils’ personal, social, noral and health
devel opnent is very good.

43 The school provides a broad, bal anced and rel evant
curriculumfor all pupils, both within and beyond the school
day; the quality of out of school activities is excellent.
The quality and range of |earning opportunities are good
t hroughout the school and very good in the nursery and
reception cl asses. Since the previous inspection,
i mprovenents in the allocation of tine given to each subject
and in the quality of long and nedi um term pl anni ng have | ed
to a better balance in the curriculum There is now an
appropriate focus on the developnent of Iliteracy and
numeracy skills. The provision for mat hemati cs, art,
physi cal education and pupils’ personal, social, noral and
heal t h devel opnent is very good.

44 The Nuneracy Strategy has been very well integrated into the
existing mathematics curriculum and ensured that teachers
have been able to take on board new ideas to further inprove
opportunities for pupils. The Literacy Strategy has been
beneficial but has taken longer to inplenent as staff have
had to becone famliar with new practices. In particular,
the devel opnent of witing strategies to take into account
t he bel ow average speaking and listening skills has not yet
been fully effective. However, both planning for Literacy
and Nuneracy has been adjusted to allow for |essons to be
nore focussed on pupils with different prior attainnment. In
Year 2, while year group teachers plan together, |essons are
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taught separately to higher attaining and |ower attaining
pupils. In the sumrer term simlar arrangenents wll be
introduced for Year 1 classes. The school reports, and
i nspection findings confirm that learning activities are
nmore effectively matched to the style, stage and rate of
| earning of pupils in these narrower ability ranges and they
achi eve wel | .

Curriculum planning is well thought out and carried out
effectively at all levels. Long term planning ensures pupils
encounter a w de range of appropriate |earning opportunities
from the nursery until they l|leave at the end of Year 2.
Under the guidance of the headteacher, topics and themes are
di scussed by all staff with curriculum | eaders checking to
see that while curriculumrequirenents are net, strong |inks
are maintai ned between subjects. Wile national guidance is
used, successful programes have not been abandoned but
anended in the light of new information. This is apparent in
the way the new locally agreed syllabus in religious
educati on has been adapted to provide coverage of aspects of
world religions that would not otherw se be included. Medium
and short term planning is carried out by year group teans
and subject co-ordinators, with the headteacher having and
over view of the process.

A particular strength of the school is the range of
activities available to children beyond the school day;
these include nusic and dranms, sci ence, mat hemati cs,
physi cal educati on, art and football cl ubs. Regul ar
educational visits that support particular aspects of the
curriculum al so take pl ace.

The provision for pupils with special educational needs is
very good throughout the school. Teachers and |earning
assistants work very well to plan activities and provide
resources that are interesting and well matched to pupils’
needs. I ndi vi dual education plans are detailed and
realistic with an effective support and nonitoring progranme
in place. These are effectively used by class teachers when
pl anni ng addi tional work for pupils.

Al pupils have very good access to |earning opportunities

in the classroom and beyond. The school mekes a great
effort to ensure every pupil is aware of what is available
and is helped to participate fully. Wrk for |ower and

hi gher attaining pupils is generally very well planned. The
organi sation of Literacy and Nuneracy |essons by prior
attainment is a further indication of the school’s endeavour
to give every pupil an appropriate educational experience.
Teachers and |earning support staff use their know edge of
children to match learning to the stage and rate of |earning
of pupils.

The curriculum neets requirenents in all subjects, including
religious education. The provision for sex, drug and health
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education is very well integrated into all subjects, wth
the attention given to pronoting pupils’ health being a
strength. The school neets the requirenents for a daily act
of collective worship.

The contribution nade by the conmmunity to pupils’ |earning
is good and effectively extends and supports the curricul um

The school has been successful in establishing links with a
branch of a national supermarket chain, which currently
di spl ays exanples of pupils’ art. Local tourist attractions
support the school by providing prizes for fund raising.
Through the Education Action Zone initiative, an enployee
froma | ocal business visits to hear pupils read, free entry
is provided to an aquarium and nusicians visit to perform
to the school. Annual visits are made to a local farm staff
from the library visit to present book awards. The arny
provides help to the school and has played a significant
part in the devel opment of the school grounds. These and the
imediate vicinity are used well to support the curricul um

The school receives visits from a group of m xed
denom national mnisters who sonetines | ead assenblies; they
provi ded Bi bl es and presented each child with a book to mark
the mllennium Visits are made by the fire service, road
safety officers and the police, who help support the
personal, social and health progranme by talking to pupils
about “Saying No”. The elderly are invited to the harvest
service and Year 1 and 2 deliver gifts in the community

There is an annual arts week and the school has benefited

from visits by a local artist. Year 2 pupils enjoy an
out door education programre in the sunmer. There is linmted
use of the internet and the pupils have no e-mail links with

ot her schools as yet.

Links with the wder comunity also provide enriching
experiences for pupils, which help them to recognise their
own worth and to see their place in the comunity. Specific
areas of the curriculum and assenbly thenes provide
effective support for their personal devel opnent, which is
reinforced consistently within the classroom and around the
school . Pupils are also being hel ped to recogni se and becone
aware of the inportance of caring for the environnent.
During discussions wth Year 2 pupils, they expressed
interest and concern for the local environnment. They thought
that litter makes a place look untidy, that it should be
pi cked up and that recycling was inportant. They had a cl ear
understanding on why class rules were necessary, “W would
be silly and then sone-one could get hurt”. Al pupils are
involved in the formation of class rules and these are
di scussed with teachers at the start of each term They
know there are rules for adults but are unclear how they are
fornmed. One suggestion put forward by Year 2 pupils was that
God or Tony Blair made them They are very aware about the
i nportance of a healthy diet and |life style and that wi thout
this they could get ill or die. Those elected to the newy
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formed school council are very keen to talk about their
role, report that other pupils have already approached them
and are looking forward to their first formal neeting. These
opportunities are hel ping pupils devel op an understandi ng of
rights and responsibilities within a comunity; they also
are very clear about the difference between fact and
fiction.

The school has good links with its partner institutions.
There are close links with the nearby junior school and
pupils are able to use its playing field. Year 3 pupils are
invited back to watch rehearsals of Christnmas productions

The head teachers of the junior and secondary school are
invited and regularly attend -events such as harvest
festival. There are good links with other primary schools
through the academic council. There are also close Ilinks
with the secondary school. Year 2 pupils make use of its
grounds for orienteering and team building activities during
the outdoor education progranme. Pupils from severa

secondary schools spend a week at the school on work
experience and nursery students spend tinme at the school in
support of their studies.

Arrangenents for preparing pupils to transfer to the
adj acent junior school are well established. There are
introductory visits for Year 2 pupils and visits by staff to
observe them in literacy and nuneracy |essons; the transfer
arrangenents for pupils with special needs are particularly
good.

The school successfully cultivates the personal devel opnent
of pupils. The provision for noral and social devel opnent is
very good, and for cultural developnment is good; these
aspects show an inprovenent since the previous inspection

However, provi si on for spiritual devel opnent is
unsati sfactory. This indicates a decline since the previous
i nspection.

The pronotion of spiritual developnent is not satisfactory.
There is, however, a caring ethos that pervades the school
and specific areas of the curriculum such as discussion
time, are used well to pronote nany aspects of personal
devel opnent. The lack of a school strategy towards
spirituality results in the provision being inconsistent,
with many nissed opportunities and very few nonents of quiet
reflection at appropriate tines. In a Year R class assenbly
on the thene ‘Being Friends’, the story and subsequent
di scussi on hel ped pupils develop strategies to make things
better after ‘falling out,” but |acked those few nmonments for
the pupils to be still and silent and to have their own
private thoughts about their own experiences.

However, on occasions appropriate opportunities are taken

In a Year 2 personal, social and health | esson, the positive
effect of giving time for reflection was seen in the
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t hought ful points nmade by pupils during discussion about the
events in a story that had nmade a character happy or sad

The general use of discussion in |essons and the many well -
presented displays reflect the value teachers have for their
pupils. Sone displays are used effectively to pronote
spirituality, as seen in the hall where | abelled photographs
encourage others to appreciate the expression of feelings
such as ‘anger’ and ‘sadness’ through dance. There are
however many ot her displays where the opportunity to pronote
this reflection has been mssed. Religious education and
assenbly thenmes are helping the pupils to have an
under st andi ng about the values and beliefs of their own and
other cultures. However, curriculum and |esson plans in
ot her subjects do not highlight opportunities for supporting
spiritual devel oprment. The pronotion of pupils self-esteem
is given a very high priority and the constant and generally
consistent use of praise and other rewards by staff is
considered a vital part of boosting pupils’ self esteem

Pupils’ noral developnent is very well pronoted and is
fundamental to the school’s ains and practices. uiding
pupils in the recognition of right and wong is given a very

high priority by all staff. The curriculum ainms and
obj ectives, published in the prospectus, reinforce the
i nportance  of respect for onesel f and others, an

appreciation of other races, religions and cultures and a
responsi ble attitude towards the environnent.

Qpportunities are regularly and sensitively taken by staff,
in lessons and in and around the school, to foster such
values as caring and respect for each other, courtesy and
fairness. Al staff, regularly guide and encourage pupils to
understand the effect of their attitudes and behavi our on
ot hers. The school actively involves all pupils in the
termy discussion for formng class rules. There are
[imted opportunities for pupils to be involved in team
games but, for those who are, the rules governing sporting
activities help give them an understanding of fair play.

Personal, social and health education is woven into nany
areas of the curriculum and assenblies. Thenes, such as co-
operating and sharing, provide very good opportunities for
al | pupils to ext end their per sonal and soci a
under st andi ng. Science, history and geography help pupils
| ook at ways of caring for the environnent and provide very
appropriate opportunities for the pupils to develop and

express noral val ues. Pupils are taught to respect
t hensel ves, each other and hel ped to becone aware of issues
such as pollution. The expression of noral values can be

seen in the good support of an annually chosen charity.
There are very good arrangenents for pronoting pupils’

social developnent. There are very nmany opportunities
provided for all pupils to develop an understanding of
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living in a comunity; and there are formal and informal
tasks and duties that help pronbte a grow ng sense of the
i nportance of responsibility. The headteacher and all other
adults provide very good role nodels by treating pupils,
visitors and each other with respect.

All staff are very aware of the need to pronpte socia
devel opnent and throughout the curriculum all pupils have
many opportunities to learn how to relate to each other by
working in pairs and in small and large groups. In the
nursery, al | children have the opportunity and are
encouraged to co-operate, share and take turns. For their
age, they have wel | devel oped social skills showing an
appreciation of fairness when using resources and of the
needs of others. In the other classes, staff regularly and
consistently ensure that pupils benefit from opportunities
to work together

The school provides a w de-variety of other activities that
very effectively pronote social developnent. A range of
visits supporting t he curriculum offer very good
opportunities for social interaction in the wider comunity.
It is unusual for pupils of this age to have so many out of
school clubs and pupils are very fortunate to benefit from
the excellent range, variety and enriching extra curricular
activities, which include clubs for dance, art and craft,
fun with mat hematics, science, gymastics and f oot ball

Lunch tinmes, play tines, school assenblies, the celebration
of Christian festivals, school productions, good links with
the local conmmnity and visits help pupils develop their
social skills when working with large nunmbers of people.
Pupils have the opportunity to voice opinions through
di scussions in lessons and formally through the recently
formed school council.

The pronotion of pupils’ cultural developrment is good. The
school actively supports and teaches pupils to appreciate
their own cultural traditions through curricular provision
and a range of extra curricular activities. Positive
contributions to pupils’ cultural developnment cone from
aspects of English, art, geography, history, information and

conmuni cat i on t echnol ogy, nusi c, physi cal education
religious education, assenblies and through the provision of
sone traditional pl aygr ound ganes. There are al so

appropriate opportunities to conpare aspects of other
religions and cul tures.

Art plays a significant role in raising pupils’ awareness.
Vel | - present ed di spl ays of pupi | s’ wor k provide a
stimulating learning environnent. Pupils have the chance to
study the works of a wde range of artists and other
cultures and they are developing an understanding of the
contributions of individuals and different peoples to
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current society. For exanple, Year 2 study the work of
artists, such as Henri Rousseau and Andy GColdsworthy, and
have produced paintings in the Aboriginal style followng a
geography focus on Australia. In religious education, they

are studying Hi nduism and Judai sm In school assenblies
pupils have the opportunity to appreciate festivals and
cel ebrations such as Holi and the Chinese New Year. The

school holds an annual arts week and nusic workshops take
pl ace at the same tine.

Pupils’ Jlearning is enriched by appropriate visits in
support of topics. Children in the nursery visit Paignton
Zoo. Year R visit a local farm an aquarium and a nationa
park. Year 1 visit a coastal area for conparative studies in
geography and beach studies for science and Year 2 pupils
visit Mrwhellen Quay in support of their Victorian topic.
O der pupils have the opportunity to visit a local ski
centre in support of their outdoor education programe.
Visitors have added to the progranmme provided by the school.
These have included theatre groups, story tellers and mnusic
groups.

HOW WELL DCES THE SCHOOL CARE FOR I TS PUPI LS?

Overall, the school takes very good care of pupils and staff know
pupils very well, using assessnent information effectively to help
t hem i nprove.
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Overall, the school takes very good care of the pupils. This
is an inprovenent since the previous inspection when it was
good. The school strives to ensure the health, safety, care
and protection of all pupils, doing what it reasonably can
to protect themfrom harm

Very good relationships have been devel oped between staff
and pupils and the needs of pupils are put first. This has
created a very supportive and caring conmmunity. The
headt eacher’s and class teachers’ know edge of pupils is
very good. They are aware of their pupils’ various needs and
respond to them in a very positive and supportive way.
Pronpt informal support is consistently given to any pupils
showing distress during daily routines and |essons.
Consequently, pupils feel they are very well cared for and
have confidence in all adults in the school conmunity for
advi ce and support. The school takes very good care of all
pupils, particularly those with special educational needs
Staff work closely wth parents and carers, and other
agencies when appropriate, to support these children,
ensuring they are fully included in the Iife of the school.

Very good child protection neasures are in place, staff
di scussions take place regularly and all staff are aware of
their responsibilities. The school recognises the value of
personal and social and health education; they also ensure
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that aspects of this are covered in other curriculum
subj ect s.

The school has established very good working relationships
with appropriate agencies. The school nurse is a regular
visitor and during their first year every child and their
parents are offered the opportunity of a health interview
The dentist and a dental hygienist are regular visitors. The
education psychologist visits twice a term and at other
times if appropriate. The school also has close links with
ot her support agenci es.

Generally, the day-to-day work of the school, in terns of
supervision and awareness of hazards wthin and beyond
school, shows a very good level of responsibility for the
health and safety of pupils. Special security |ocks have
been installed and all visitors are required to sign in and
out, and have to wear visitor badges. Occasional visitors
receive basic safety advice. Very thorough risk assessnents,
verified by the headteacher, are carried out prior to off
site visits and lesson plans also indicate when safety
warnings need to be given. Learning support assistants,
nursery nurses and nealtime assistants all report that they
receive appropriate training in health and safety, child
protection and behavi our procedures.

Regul ar health and safety inspections of the buildings and
grounds are carried out. Staff regularly stress safe working
practices to children in order to avoid hazards, and they
enphasi se the need to be careful when handling resources. In
a Year 2 science |lesson, an excellent health and safety
warning was given to pupils when handling seeds and
equi pnent .

There are good, consistently applied formal and inforna
procedures to nonitor and support attendance. The registers
are accurately kept and nonitored alnost daily by the
adm nistrator and formally by the headteacher. If a pupil
does not arrive at school and no nessage is received, the
adm ni strators al ways tel ephone the parents to establish the
safe whereabouts of the pupil. The prospectus clearly
pr onot es t he i mportance of regul ar attendance and
punctuality; the school takes a firm line on authorising
absence and holiday absence. There were no unauthorised
absences and no exclusions in the previous school year.

There are good procedures for nonitoring and pronoting good
behavi our . General l vy, al | t eachers have very hi gh
expect ati ons, which are consistently and sensitively
enforced so pupils clearly know what is expected of them
There is a climate of good behaviour in this orderly
community with clear routines and class rul es agreed between
pupils and teachers. Cl ass teachers regul arly and
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consistently give praise and thanks to pupils for their good
and often very good, attitudes and behavi our.

Mealtinme and learning support assistants receive regular
formal and informal training on the behaviour policy and its
appl i cati on; t hey are wel | -trained in i ntervention
techni ques. Mealtinme assistants have also received training
to help them encourage children to use the range of ganes
equi pnent provided to nmake playtinmes a positive experience.

Procedures for nonitoring and elimnating oppressive
behaviour are very good. |If incidents of aggressive
behavi our occur, they are dealt with inmediately, using a
quiet, sensitive but firm approach. There are good fornal

and informal procedures to follow up any incident. Pupils
and parents are encouraged to share concerns with staff,

whi ch they report they can with ease.

Procedures for nonitoring and supporting pupils’ personal
devel opnent are very good and begin when children first
start school. The school believes that personal devel opnent
is as inportant as academ c progress and therefore both are
cel ebrated and recogni sed by awarding ‘Star of the week’ and
‘Player of the week’ certificates. Pupils’ achievenents for
effort, attitude and behavi our are acknow edged. Those, who
experience difficulty with a specific area of personal
devel opnent, are encouraged to inprove and rewarded when
they are successful. Teachers and assistants support these
pupils very well and help them set their own targets. The
inclusive ethos ensures that all pupils are valued as
individuals and for the part they play in the life of the
school .

Procedures for nonitoring pupils’ acadenm c perfornmance are
very good. Teachers are well aware of pupils’ strengths and
weaknesses through day-to-day assessnment of their work and
use assessnent procedures effectively to help them plan
appropriate teaching and learning activities each week.
Teachers neet regularly to assess pupils’ work. Consistency
is also inproved by conparing their judgenents wth a
portfolio of previously assessed work and national exanples.

The school has devel oped conprehensive, t horough and
rigorous systenms for recording and analysing baseline
assessnent and the results of ot her statutory and
standardi sed tests. This information is used to establish a
reliable level of attainment for individual pupils at the
start of the school year and to set challenging class
targets. Teachers al so assess pupils termly against National
Curriculum attainment levels. In English and nathemati cs,
pupils are given specific learning objectives, which are
recorded in their English and mathematics books and shared
with parents twice each year. As these are witten in
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| anguage appropriate for pupils, this enables older pupils
to have nore know edge of their own | earning.

Anal ysis of the performance of pupils has been broken down
to consider the progress of different groups of pupils and
identify where additional support nay be required. For
exanpl e, analysis of the 2001 national assessnment results
reveal ed under-performance in the higher levels of witing.
A nore able witers’ group has been established to target 12
pupils with the aimof raising standards in this area.

Cl ass t eachers wor k col | aboratively with cl assroom
assistants to check regularly the progress of pupils wth
speci al educational needs, including those with statenents.
As a result, individual education plans are kept up to date
and hel pful notes nmade to share with other professionals and
parents. Annual review procedures are carried out
effectively with the involvenent of parents and outside
speci al i sts when appropri ate.

HOW WELL DOES THE SCHOOL WORK | N PARTNERSHI P W TH PARENTS?

Parents are very appreciative of the school and feel very well
i nformed and i nvol ved.
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The school has very good links with parents. The school
works very closely with all parents, informal contact is
encouraged and views sought and valued. Parents have very
positive views of the school. There is very good formal and
informal contact wth parents. Overall, the quality of
information provided by the school, particularly about
pupils’ progress, is very good. This is an inprovenent since
t he previous inspection.

The contribution of parents to their children’s |earning at
school and at honme is good. This broadly reflects the
findings of the previous inspection. All parents are
supportive of the school and very satisfied with what the
school achieves and provides for the children. Parents find
the school very approachable and welcoming and willing to
listen to their views or concerns. The partnership wth
parents is a strength of the school.

Parents appreciate the regular newsletters, and other
correspondence when appropriate. The school prospectus is
wel | presented and provides useful information for parents.
The governors’ annual report to parents is informative but
has sone mnor omssions. Appropriate curriculum neetings
are regularly held and the school reports that they are well
supported. The school provides many fornmal opportunities for
parents to visit and receive information, such as ternly
cof fee sessions where teachers explain what the pupils wll
be learning and parents have the opportunity to ask
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questions. There are also open nornings when parents are
invited to observe literacy or numeracy | essons.

There are termly open evenings for parents and two witten
reports. The spring neeting is to review progress and set
targets and parents’ and pupils’ views are taken into
account in this process. The quality of the end of vyear
reports has inproved and now gives information about
achi evenent and the areas that need to be devel oped. The
school reports that these evenings are very well attended by
bet ween 97-100% of parents. Parents value the informal daily
opportunities to speak with the staff. Festival s,
performances, end of year assenblies and the annual famly
picnic and sports day are all well attended.

The school and home work well in partnership, sharing
i nformati on about pupils, their learning and how they feel

This partnership starts wth the very good induction
procedures. Effective provision is also nade for pupils who
start other than Year R through ‘buddy’ support from a
| earning support assistant until friendship groups are
est abl i shed. The partnership between hone and school
continues through a good range of formal sharing of

information and parents value the ‘open door’ policy
operated by the school. Parents find the school very
approachabl e and know that concerns wll be dealt wth
pronptly.

The school has a good range of productive and consistent
links wth parents that help pupils Ilearn. Parents’
involvenent in the life of the school is actively sought and
wel comed. Sone parents contribute directly by listening to
pupils read and they report there 1is good inform
conmuni cation with staff. Parents support their children's
| earning at hone and hone/school |ink books are used well by
parents who value them as another useful nmeans  of
comuni cati on between school and hone. However, a snall
mnority do not give consistent help with homework.

Parents of pupils wth special educational needs are
encouraged to be involved from the earliest stage. They
appreci ate the quick response of the school when a specific
concern arises and report that they value and appreciate the
advi ce and the additional support given.

The views of parents are sought formally and informally,
including neetings and questionnaires. Parents’ views were
taken into account when the school was forrmulating its
heal t hy school action plan; as part of this consultation, a
guestionnaire was issued to parents about the care provision
for pupils and the effectiveness of communicati on.

This good Ilevel of parental involvenment has a positive
effect on the |earning and devel opnent of pupils.
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HOWWELL IS THE SCHOOL LED AND MANAGED?

The | eadership of the headteacher is very good although she is
over-| oaded with subject managenent responsibilities and a full-
time teaching conmmtnent.

91

92

93

94

Overall, the |eadership and managenent of the headteacher
well supported by staff and inexperienced but comitted
governors, are good. This is an inprovement since the
previ ous inspection.

The headteacher is a very hardworking and dedi cated | eader
who sets herself and others high expectations. She has a
very clear vision of the school and its future. Together
with governors and staff, she has created an ethos where
everyone wants to do their best and efforts and achi evenents
are appreciated and celebrated. This has resulted in above
average standards in reading, mathematics, science, art and
physi cal education for pupils aged seven and very
prof essional staff who work nost effectively together.
However, | eadership and nmanagenent have been | ess successfu

in tackling sonme inportant areas they have identified as
priorities. Pupils’ speaking, listening and witing skills
are still generally below average; provision for spiritual
devel opnent is unsatisfactory; the headteacher has taken on
too many responsibilities to cope wth recent staff
resi gnations and secondnents; and, nmeasures to check the
ef fectiveness of planned actions are not specific enough.

The senior managenent team is currently depleted follow ng
the secondnent of the Foundation Stage |eader to the |oca

education authority at the end of the autumm term The Key
Stage 1 leader is tenporarily holding the post of senior
teacher. The intention is to resort to a senior managenent
team of the headteacher, Key Stage 1 and Foundation Stage
| eaders fromthe beginning of the next school year. The team
nmeets fortnightly for a formal review and discussion about
devel opnent but |iases nore frequently to ensure the day-to-
day managenent runs snoothly. These tenporary arrangenents
are proving satisfactory.

Subj ect co-ordinators are developing their role under the
gui dance of the headteacher. She reqgularly neets wth
i ndi vidual managers to check progress and consider what
needs to be done next to raise standards further. Co-
ordinators carry out an audit of their subject annually and

are well supported in carrying out monitoring and
devel opnent of teaching and provision in their subject. They
are becoming nore involved in nonitoring pupils’ |earning

t hrough cl assroom observation. Currently, the headteacher is
co-ordinator for art, design and technol ogy, information and
conmuni cation technol ogy, religious education, speci al
educati onal needs and the Foundation Stage. In addition, she
is teaching full-time in the nursery. Wile these are
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tenporary arrangenents pending the appoi ntnent of additional
staff, such an overload of responsibilities places undue
demands upon her

The governing body is mainly inexperienced as only a few
have been in post l|onger than a year. However, they have
been effectively inducted into their role by the supportive
and long serving chair and are becom ng nore aware of what
they can do to help the school inprove. There is an
appropriate commttee structure and governors are well
infornmed by the clear reports from the headteacher and co-
ordi nat ors. Some  non-staff governors have undertaken
cl assroom observations to further their awareness of how the
school operates day-to-day. The chair regularly neets wth
t he headt eacher, who finds t hese di scussi ons bot h
chal | engi ng and supporti ve.

The headteacher has successfully ensured that continuous
nmonitoring and evaluation of the effectiveness of agreed
actions takes place as part of a well thought out school
i mprovenent strategy i nvol vi ng gover nors and staff.
Assessnment information is rigorously and systematically
analysed termy in English, nmathenmatics and science and
weaknesses identified, appropriate plans drawn up and
actions taken. Assessment procedures in other subjects are
based upon teachers’ judgenments and appropriate nanagenent
plans drawn wup annually. These and other devel opnment
priorities to inprove the quality of teaching, pupils’
| earning and provision are brought together in a manageabl e
school inprovenent plan for 2001/02, which also contains a
two-year over view to 2003. In addition, the school
comunity, including parents and pupils, are given the
opportunity through informal and formal discussions to
contribute suggestions. The resulting action plans are
realistic, clearly identify what has to be done, at what
cost and by when. However, they do not include specific
enough neasures to enabl e governors and managers to eval uate
the effectiveness of their spending deci sions.

The headteacher and senior managers very effectively carry
out an annual performance review with all teachers when
objectives linked to the school inprovemrent plan and a
programre of training, nonitoring and eval uation are agreed.
Teachers are given very good support for their professiona
devel opnent and regularly share their expertise wth
col | eagues through staff training. This term topics covered
include using information and communication technology to
support learning in literacy and mathematics and i nproving
t he teaching of nusic.

The depl oynent of classroom assistants is very effectively
managed and they are fully involved in all aspects of the
school, including training and staff neetings. They neet
regularly with class teachers to share |esson planning and
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with the head teacher for training and admnistrative
matters. As a result, support staff are very well trained
and work very effectively with teachers. This ensures they
make a very positive contribution to pupils’ |earning,
particularly to those with special educational needs.

I nduction of new staff is very well organised with the use
of non-contact time and nmentoring by experienced nenbers of
staff. The school had a newly qualified teacher |ast year
and she reports that the school nade her very welconme and
gave her val uabl e advice and support. The school’s induction
progranme received a very favourable review from the |oca
education authority.

The school has not taken initial teacher training students
recently but has frequent nursery nurse placenents from the
| ocal college of further education. During the inspection,
such a student was deployed in the nursery unit and was very
wel | support ed.

Over the previous three years, five teachers have left the
school, three to work for the local authority’'s early years
team and two to pronoted posts. Those working for the |oca
authority were first seconded, nmaking it difficult to
appoi nt permanent replacenents. As a result, it has been
difficult to provide continuity in teaching and managenent
in key areas. |In addition, an unexpected resignation of the
nursery teacher in Decenber 2001, created further pressure.
The school was not able to find an appropriately qualified
and experienced replacement at such short notice. As a
consequence, the headteacher took on the full tine teaching
responsibility in the nursery unit, pending the appointnent
of a permanent post holder from Septenber 2002. While this
ensures teaching in the school is not disrupted and remains
good overal | it has not been possible for the headteacher
to provide the sane |evel of support to the devel opnent of
teaching and pupils’ learning in all areas.

The school is introducing and using new technol ogi es nore as
teachers gain in confidence from their recent training. A
new i nformati on and comuni cati on technol ogy suite has been
created and classroom assistants are currently follow ng
appropriate courses. Staff make good use of new technol ogies
to support their |esson preparation, in the production of
|l earning resources and |abelling displays. The headteacher
reports that comunication through new technol ogies has
reduced her workload but consultation on |ocal and nationa

initiatives has caused an increase in bureaucracy for her
and staff, particularly in the duplication of requests for
i nformati on.

The governing body has ensured pupils wth special

educati onal needs are very effectively supported by
allocating funds to increase the nunber of classroom
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assistants. As a result, these pupils make good progress
Support from the Plynmouth Education Action Zone has been
particularly beneficial in funding staff to organise the
excel | ent programre of after-school activities that are very
wel | attended and much appreci ated by parents.

The school is situated on one of the highest hills in
Plynouth and has to cope with severe weather conditions,
particularly rain and wind. Wile the external state of the
building is satisfactory, it 1is subject to considerable
wear. However, internally, there is a very welcomng
environnent that is well nmintained by the site nanager and
cleaning staff. C assroons are spacious with good facilities
and easy access to outside areas. Corridors are w de and
suitable for snmall groups work. The layout of the building
allows for the Year 1 and 2 classes and Reception classes to
be on separate wings and the purpose built nursery unit to
be self-contained. The hall is large, well illum nated and
has excellent flooring. The library is too small but |ong-
term plans indicate how the current site can be extended

The school is fully accessible to adults and pupils wth
nmobi ity chal | enges.

The grounds are well laid out and include a small grassed
space for ganes and an environnmental area. Gant aid has
been acquired to create an adventure play area for the
Foundati on Stage. The playground is small but plans are in
hand to redesign the large car park to create an additiona
paved area for play. Pupils have been involved in naking the
pl ayground nore interesting by providing nore opportunities
for constructive play.

Resources are generally of good quality and sufficient to
nmeet the demands of the National Curriculum and the

Foundation Stage. The library has limted stock and the
school is planning to enrich further the curriculum by the
purchase of addi ti onal resources in information and

comruni cation technology, art, nusic, personal and social
education and religious education. Although the Ilibrary is
regularly used, the small size only allows small groups to
visit. However, teachers nmake effective use of books,
artefacts and other material to make attractive displays in
t heir cl assroons.

Efficient and effective use is also nmade of resources by
identifying one classroom in each of the year groups for
literacy and the other for nuneracy Ilessons. At the
appointed time, pupils nove roons and have the appropriate

resources readily available as well as working in an
environnent to pronote and celebrate the specialist area
being taught. In addition, pupils’ learning is further

enhanced by the nanagenent of teaching groups in literacy
and nuneracy. Pupils are organised in tw classes by prior
attainment for all of Year 2 and for the summer term for
Year 1. This enables teachers to pitch learning activities
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nore appropriately and provide nore effective chall enge and
support. As a result, pupils in these classes generally
achi eve wel | .

The headteacher and governors are very aware of the
principles of best value. They apply them when naki ng maj or
spendi ng decisions, such as in the creation of the new
conputer suite last summer and in the plans to extend the
library. Governors conpare their assessnent results wth

other simlar schools that indicate they do well. They use
conpetitive tendering to gain value for noney, follow ng
| ocal educati on aut hority gui dance, and account

appropriately for their financial decisions. Financial plans
show that raising standards and inproving provision are a
priority. Fluctuation in the school roll, caused by nore
pupils leaving than joining other than at expected tines
has resulted in budgetary challenges. These are being
managed sensibly wth due consideration being given to
avail abl e options. Financial control and adm nistration are
very efficient. This was confirmed by the external audit in
June 2001, when a few minor recommendations were nade that
have been fully inplemented. The headteacher has very
efficient support from admnistrative assistants. This is
provi ng inval uabl e under the tenporary arrangenents when she
is teaching full tine.

Consi dering the generally bel ow average attai nment of pupils
on entry at three-years-old and the above average attai nment
in reading, nmathematics, science, art and physical education
on leaving at seven-years-old, the school gives good val ue
for noney.
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VHAT SHOULD THE SCHOOL DO TO | MPROVE FURTHER?

The gove
(1)

rnors and the headt eacher shoul d:

Rai se standards in speaking and |istening and devel op
the use of witing by

provi di ng nore opportunities for pupils to express,
di scuss and wite their ideas and thoughts;

rai sing teachers’ expectations about the qualities of
spoken and witten English;

devel opi ng teaching strategies for inproving

speaking, listening and witing;
creating a climate in which high standards of
speaking, listening and witing are val ued and
cel ebr at ed.

(Par a.

1,2,5,8, 10,11, 36, 110, 112, 122, 123, 124, 126, 130, 132, 133, 144)

(2)

(3)

(4)

Extend the provision for spiritual devel opment by

pl anni ng and provi ding opportunities for pupils to:
acquire insight into their personal experiences;
expl ore and appreciate different values and beliefs;
gai n respect for thenselves and others.

(Para. 55, 56)

Reduce the range of managenent and teaching commtnents

of the headteacher by:

- reviewing the range and distribution of subject
managenment responsibilities;
consi dering and evaluating the options for teaching
in the nursery.

(Para. 94, 101. 118)

Devi se ways of checking the effectiveness of agreed
actions to raise achi evenent by:
bei ng nore specific about the neasures that indicate
that targets have been reached,
nmonitoring and reporting regularly on progress
towards these targets;
adapting targets, plans and actions in the |Iight of
t hese findings.
(Para. 96)

The governing body may wi sh to include the followi ng m nor issues

intheir

Handwri t
Mar ki ng
Gover nor
Li brary

action plan:

ing (Para. 10, 127)

(Para. 40)

s’ annual report (Para. 84)

and stock (Para. 106, 140, 155, 165, 194, 229)
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PART C: SCHOOL DATA AND | NDI CATORS

Summary of the sources of evidence for the inspection

Nurmber of | essons observed 53
Number of discussions with staff, governors, other adults and 34
pupils
Sunmary of teaching observed during the inspection

Excel | Very Good | Satisfacto| Unsatisfact | Poo Very

ent good ry ory r Poor

Nunber 1 18 19 14 0 0 0
Percent a 2 35 37 27 0 0 0
ge

The table gives the nunber and percentage of |essons observed in each
of the seven categories used to nake judgenents about teaching. Care
shoul d be taken when interpreting these percentages as each | esson

represents 1.88 percentage points.

I nformati on about the school’s pupils

Pupil s on the school’s roll Nur ser YR —
y Y6

Number of pupils on the school’sroll (FTE for part-time pupils) 37.5 204

Nunber of full-time pupils known to be eligible for 0 129

free school neals

FTE neans full-time equival ent.

Speci al educational needs Nur ser YR -
y Y6

Nunber of pupils with statenments of special 0 4

educat i onal needs

Number of pupils on the school’ s special educational 0 66

needs register

English as an additional |anguage No of

pupi |l s

Number of pupils with English as an additi onal 18

| anguage

Pupil nobility in the |ast school year No of

pupi |l s

Pupils who joined the school other than at the usual 29

time of first adm ssion

Pupils who | eft the school other than at the usual 27

time of |eaving

At t endance

Aut hori sed absence Unaut hori sed absence

%
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School

dat a

5.6
Nati onal conparative 5.6

dat a

School data 1.1
Nati onal conparative 0.5
dat a

Both tables give the percentage of half days (sessions) mssed

t hrough absence for the latest conplete reporting year
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Attai nment at the end of Key Stage 1 (Year 2)

Yea | Boys [Grl | Tota
r S I
Number of registered pupils in final year of 200 28 26 54
Key Stage 1 for the latest reporting year 1
National Curricul um Test/ Task Readi ng Witing Mat hemat i c
Resul ts S
Boys 26 26 27
Nunbers of pupils Grls 25 25 26
at NC |l evel 2 and
above
Tot al 51 51 53
Per cent age of School 94 (92) 94(94) 98 (98)
pupils
at NC level 2 or Nat i onal 84 (83) 86 (84) 91 (90)
above
Teachers’ Assessnents Engl i sh Mat henati c Sci ence
S
Boys 26 27 27
Numbers of pupils Grls 25 26 26
at NC level 2 and
above
Tot al 51 53 53
Per cent age of School 94 (95) 98 (98) 98 (98)
pupils
at NC level 2 or Nat i onal 85 (84) 89 (88) 89 (88)
above
Percentages in brackets refer to the year before the |latest reporting

year.

Et hni ¢ background of pupils

No of
pupils

Exclusions in the | ast schoo

Bl ack — Cari bbean
heritage

0

Bl ack — African
heritage

(@]

Bl ack — ot her

I ndi an

Paki st ani

Bangl adeshi

Chi nese

VWi te

Any other mnority
et hni ¢ group

O |O|O|(O|O|O

year
Fixed Per man
period ent

Bl ack — 0 0

Cari bbean

heritage

Bl ack — African 0 0

heritage

Bl ack — ot her 0 0

| ndi an 0 0

Paki st ani 0 0

Bangl adeshi 0 0

Chi nese 0 0

VWi te 0 0

Qher mnority 0 0

et hni ¢ groups
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This table refers to pupils of This table gives the nunber of
compul sory school age only. excl usi ons of pupils of
conpul sory school age, which may
be different fromthe nunber of
pupi | s excl uded.
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Teachers and cl asses
Qualified teachers and
YR - Y2

cl asses:

Fi nanci al i nfornmation

Total nunber of
qualified teachers
(FTE)

7

Fi nanci al year

2000/ 0
1

Nunmber of pupils per
gual i fi ed teacher

28. 2

Aver age cl ass si ze

28. 2

Educati on support staff:

Y2

YR —

Total income

453, 20

Tot al nunber of
educat i on support
staf f

Total expenditure

464, 93

Total aggregate hours
wor ked per week

163

Expendi ture per pupi

2,095

Qualified teachers and
staff: nursery

support

Bal ance brought forward
from previ ous year

9, 338

Total nunber of
gual i fi ed teachers
(FTE)

1

Bal ance carried forward
to next year

-2,393

Nunber of pupils per
qgual i fi ed teacher

24

Total nunber of
educati on support
staff

3

Tot al aggregate hours
wor ked per week

85

Nunmber of pupils per
FTE adul t

FTE neans full-tinme
equi val ent.

Recrui tment of teachers

Nunber of teachers who
years

|l eft the

school

during the last two

6.2

Number of teachers appointed to the school

two years

during the |ast

6.8

Tot al

nunber of vacant teaching posts

(FTE)

Number of vacancies filled by teachers on tenporary contract

of a termor nore (FTE)

-

Nunmber of unfilled vacancies or vacancies filled by teachers

on tenporary contract of

| ess than one term (FTE)

FTE neans full-time equival ent.
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Results of the survey of parents and carers

Questionnaire return rate

Per cent age of

My child likes school.

My child is maki ng good
progress in school.
Behavi our
good.

My child gets the right
amount of work to do at hone.
The teaching is good.

I am kept well inforned about
how ny child is getting on

I would feel confortable
about approaching the school
wi th questions or a problem
The school expects ny child
to work hard and achieve his

in the school is

or her best.

The school works closely with
parents.

The school is well |ed and
managed.

The school is hel ping ny

child become mature and
responsi bl e.

The school provides an

i nteresting range of
activities outside |essons.

responses in each category

Nunber of questionnaires sent out 216
Number of questionnaires returned 55
Strong Tend Tend Strong | Don’t
'y to to ly know

agr ee agree |disagr |disagr
ee ee
93 7 0 0 0
76 22 2 0 0
70 28 0 0 2
59 35 2 2 2
91 9 0 0 0
81 17 0 0 2
93 7 0 0 0
78 22 0 0 0
80 19 0 0 1
89 11 0 0 0
87 11 0 0 2
69 19 2 0 11
- 44
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PART D:. THE STANDARDS AND QUALI TY OF TEACHI NG | N AREAS OF THE

CURRI CULUM SUBJECTS AND COURSES

AREAS OF LEARNI NG FOR CHI LDREN I N THE FOUNDATI ON STAGE

110

There are 107 children in the Foundation Stage, accomobdated
in a purpose built nursery and two reception classes.
Children nmake a very good start to school through an
effective induction programme and, currently, 47 attend part
time, either in the norning or afternoon. They enter schoo
at three-years-old with overall bel ow average attai nment and
a significant nunber have poor linguistic skills. Children
achieve well through the nursery and reception classes
because of the generally good teaching they receive. These
st andar ds have been mai nt ai ned si nce t he previ ous
i nspection. As a result nearly all children attain the early
| earning goals by the tinme they start Year 1, apart fromin
comuni cation, |anguage and Iliteracy where speaking and
listening remain below average. Children are caring, very
supportive of each other, respectful and enthusiastic
| ear ners.

Personal, social and enotional devel oprment

111

Children devel op their personal, social and enotional skills
well as appropriate activities are included in progranmres
covering each area of | earning. Staff know their children
very well and successfully help them to begin to devel op
sel f-esteem and confidence, so they are not afraid to nake
m stakes. In the nursery, when a low attaining three-year-
old boy had difficulty using scissors to cut out the pig's
eye when nmaki ng a mask, the assistant encouraged himto keep
trying and after sever al i nappropriate attenpts he
succeeded. Children's efforts are ~consistently and
frequently praised and rewarded by staff. A young high
attaining five-year-old girl was very proud of a story she
had witten about a bear when she was asked to read it to
the class. Children develop a sense of right and wong as
staff make expectations clear and are <consistent in
reinforcing the nmessage. In a reception class, the teacher
overheard two children argui ng about whose turn it was in a
mat hematical gane and quietly but firmy rem nded themto be
polite and take turns. Generally, relationships are very
good and the staff provide very good role nodels. In both
the nursery and reception classes, children show increasing
i ndependence as they nove between adult directed activities
and those they choose for thenmselves. In the nursery, groups
enjoyed playing happily together, dressing up in Dbear
costunes to act out the story of Coldilocks. Many
opportunities are provided to give children and appreciation
of other cultures and values, as they did recently in the
nursery when making African beads and nmasks. Children with
speci al educational needs are very well supported by staff
and are included in all activities. The nursery has built up
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a well-deserved reputation for the very effective provision
given to individuals with specific needs to enable them to
feel included and good about thenselves. As a result, al
children in the nursery are at an appropriate stage of their
personal, social and enotional developnent and nearly all
those in the reception classes are on course to reach the
early learning goals by the tine they start Year 1

Commruni cation, | anguage and |iteracy

112

In recognition of the poor |anguage skills of many of the
children, staff ensure learning activities include many
opportunities for talking and listening. Wiile individuals
are generally keen to engage wth staff and visitors
initially, they find it difficult to devel op a conversation
when describing their thinking. Three average attaining
four-years-old boys and a girl needed considerable help from
the assistant to find words to describe the actions of three
finger puppet in retelling the traditional story about the
three little pigs. However, staff are very good at
constructing and adapting questions to take account of the
stage and rate of Ilearning of individuals, particularly
those identified as having special educational needs. A |ow
attaining four-year-old girl, after such help, inaginatively
descri bed what would happen to the wolf when he fell down
the chimmey in the brick house of one of the three little
pigs. She said, “He’'ll burn his bottomon the fire.” Wile
nearly all children enjoy |ooking at books and handle them
carefully, a significant mnority in the nursery are not
very famliar wth printed words as they have limted
opportunities to practice at home. In the reception classes,
nmost enthusiastically join in following the story in |arge
well-illustrated books to explore plot and characters and
i ntroduce new words. In one reception class, high attaining
pupils were stinulated to wite quite extensive stories
about animals as a result. Oder pupils are developing a
positive attitude to reading and are acquiring an
appropri ate know edge and understandi ng of sentence and word
construction. However, they do not read w dely outside of
the well-organised reading schene. Children in the nursery
and reception classes have appropriate opportunities to
develop early witing skills in play and through structured
exerci ses. Two five-year-olds role-playing in a baby clinic,
wote prescriptions for the nothers and an average attaining
group in the sane class described a cuddly soft toy. Al

children in the nursery recognise their witten nane and
nearly all in the reception classes wite letters
confidently and | egibly, although still with sone reversals.
In the nursery and reception classes, words and sentences
produced by staff and children are wdely displayed and
referred to, creating a rich and stinmulating environnent.
However while <children generally achieve well in their
| anguage devel opnment, nost do not make sufficient progress
in speaking and listening and are below the stage expected
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for their age both in the nursery and reception classes. As
a result, nost children are not likely to reach the early
learning goals in conmunication, |anguage and literacy by
the tine they start Year 1.

Mat hemat i cal devel opnent

113

Children’s mat hemati cal devel opnment is given a high priority
and staff take every opportunity to use everyday routines to
reinforce their understanding. In the nursery, the children
counted together to 23 when the teacher was taking the
register and a higher attaining four-year-old girl was able
to correctly calculate that one child was absent. Most
children in reception use a nunber line to count and
correctly recognise nunbers to 20. dder high attaining
five-year-olds also wite nunbers to 10 with few m stakes.
Nearly all children enjoy exploring and playing w th nunbers
mentally. In the reception class, the teacher scattered
| eaves on the floor and encouraged the class to ‘count wth
their eyes’ and then asked well-targeted questions to check
i ndi vidual s’ understandi ng. Many opportunities are taken to
link nunber work to real life activities. In the nursery,
| anguage and creative activities based around the story of
the little pigs were frequently used to reinforce children's
understanding of nunber facts associated wth three
Addition and subtraction are clearly explained wth
appropriate use of language to distinguish the operations
and extend children’s know edge and understanding. A four-
year-old girl in a reception class nade sets of plastic
cubes was helped to see the difference in length when
‘adding one nore’ and ‘taking one away’ . Position words are

al so enphasised effectively. In the nursery during a
physi cal devel opnent |esson, children responded well to
instructions to ‘junp high, low and ‘go in, over, under,

on and through’ different apparatus. A great deal of work is
done with patterns to enable children to recogni se, predict

and construct wusing different objects and nedia. In the
reception classes, a wde range of opportunities were
provided, including wusing un-tuned instruments to make
repeating rhythns, di fferent coloured beads to nake
neckl aces and cotton reels to print patterns. Nearly all
children achieve well and are at an appropriate stage in

their mathematical devel opnent and are on course to reach
the early learning goals by the tinme they start Year 1.

Knowl edge and understandi ng of the world

114

In both the nursery and reception classes, staff plan a wi de
variety of rich, first hand experiences to develop
children’s know edge and understanding of the world. Topics
are planned over the year to take advantage of the seasons,
festivals, local events and interests of children. The
school has an uncultivated area that is regularly visited to
show changes throughout the year. Children’'s curiosity is
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encour aged effectively to devel op their skills of
observation and investigation of the natural and rmade worl d.
In a reception class, groups worked wth an assistant
exploring their sense of taste. Using very appropriate and
wel | prepared resources, pieces of different fruit conceal ed
in closed containers, children enjoyed tasting and
descri bing sanples they had not seen. Cooking is now nore
frequently undertaken followng a review of the programme.
Children have made and tasted foods fromtheir own and ot her
cultures. History and geographical skills are devel oped
appropriately through topics that centre on children' s
experiences. In the nursery, sinple routes were drawn on a
floor map to illustrate where the three little pigs mght
have found the building materials for their houses. In
reception, a topic on ‘ourselves’ was used well to show how
the children had changed over tine as they grew. Their
under standi ng of new technologies is being devel oped
effectively through appropriate activities. In the nursery,
a low attaining four-year-old boy confidently used the nouse
to control a program on the conputer to play the nursery
rhyme of his choice. In a reception class, an average
attaining five-year-old girl, used a nobile phone in the
role-play area to rem nd a patient of her appointnent at the
baby clinic. As a result of these experiences, children in
the nursery are at an appropriate stage in their
under standing and know edge of the world and nost of the
pupils in the reception class have reached or exceeded the
early learning goals in this area.

Physi cal devel oprent

115

Children’s physical developnment is very well covered as the
school places a strong enphasis on encouraging healthy and
active growmh. Many opportunities are provided wthin
cl assroons, the hall and in outdoor play areas for children
to explore and gain confidence in controlling their bodies.
Weat her permtting, nursery children have daily sessions in
the designated and secure outdoor play area, using wheeled
and fixed equipnent. In addition, they have frequent | essons
in the large hall, using a wide range of equipnment. In the
session observed, children showed extraordinarily refined
skills of balance, junping and |anding and dexterity noving
on specialist equipnment. Reception children also have
regul ar lessons in the hall and outside but they do not have
sufficient opportunities for free play with |arge equi pnent.
The school has recognised this need and funds have been
acquired to develop an outside adventure area. However,
ol der children nove confidently, are aware of their own and
others’ space, follow sinple commands and respond to a range
of signals pronptly. Children also are developing their
finer skills well through a range of activities such as
painting, cutting, printing and colouring carefully. They
listen carefully and respond correctly to adult requests and
instructions, as did reception children making ‘feely’
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snakes with different types of material. Overall, children

make good progress and achieve very well in their physical
devel opnent and nost are in advance of the |evel expected
for their age and all will exceed the early learning goals

by the time they start Year 1.

Creative devel opnment

116 Children are given a wde range of creative devel opnent
opportunities that are frequently wused to re-enforce
learning in other areas. The topic on the three little pigs
in the nursery allowed children to experiment w th mxing
pai nts when naki ng pig nasks. As one average attaining four-
year-old girl said, “Red and white make pink for the skin.”
A variety of stimulating activities are well planned to
match the age and maturity of children. In the reception
class, displays of work showed exanples of printing,
col | age, painting and observational drawing. They carry out
creative tasks sensi bl y, handl i ng potentially nessy
materials with care and usually clear up sensibly. A group
in reception making towers and <cranes wth different
construction equipnent carefully ensured pieces were not
m xed up and finally packed the bits away in the correct
boxes. An appropriate range of nusical experiences is
provi ded. An average attaining group of four-year-olds in
the nursery used percussion instrunents under the sensitive
gui dance of the assistant to acconpany the telling of the
story of the three little pigs. In a reception class, nost
children were able to keep a regular beat using simlar
instrunents while singing famliar songs, such as ‘“Grls and
boys come out to play’'. Children fully engage in and enjoy
the creative activities prepared for them Nearly all are at
an appropriate stage in their creative devel opnment and are
on course to reach the early learning goals by the tine they
start Year 1.

Teachi ng

117 Overall, teaching in the nursery and reception classes is

good. Teaching in the nursery is consistently very good and
in a physical devel opnment |esson during the inspection, was
excell ent. Teachers and assistants work very well together,
formng a strong team They have a very good know edge and
understanding of children’s learning in the early years,
whi ch ensures they plan very effectively. They use tine and
resources very well to ensure that children work at an
appropriate pace and are very well supported. Sonetines,
expectations of what children can do and how they should
respond are not high enough in one of the reception classes
and on these occasions a few lose interest and are not
sufficiently productive. Children’s attainnent on entry is
checked and used well to identify and predict possible
pr obl ens, particularly for those |ikely to require
additional support. Staff keep a very good check on
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childrens progress and regularly review individuals’
achievenent to tackle weaknesses. Records on individual
pupils are kept up-to-date and reported to parents formally
twice a year.

Currently, the Foundation Stage is overseen by the
headt eacher, who teaches full tine in the nursery. These are
tenporary arrangenents following late staff changes at the
end of the autumm term The intention is to ensure permanent
arrangenents are in place by the start of the new school
year. \While the quality of education in the nursery and
reception classes has not been adversely effected by the
depl oynrent of the headteacher in these areas, she has not
been able to give the rest of the school as nuch attention
as before.

Resources in the nursery and reception classes are very good
and effectively used. Accommobdation is also very good and
used effectively. Qutside facilities for the nursery are
secure and |arge enough for active play. Plans for the
adventure play area are realistic and will further enhance
outdoor facilities for reception children. Staff have
created a very positive and supportive |earning environment.

ENGLI SH
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Standards are above average in reading and average in
writing but below average in speaking and listening. This is
an inprovenent since the previous inspection in reading and
witing but a decline in standards for speaking and
| i stening.

Overall standards in English for pupils aged seven are
around the national average. They work hard, generally
achieve well and respond well to the high expectations and
good teaching which the school provides.

When pupils start Year 1, their attainment in speaking and
listening is generally below the national average. Al though
they inprove steadily, they remain below the nationa
average when they | eave school at seven-years-old.

Pupils of above average ability can discuss subjects wth
devel opi ng confi dence and use appropriate subj ect
vocabul ary. However, average ability pupils often find it
difficult to give extended answers or use the correct words
to describe how to carry out an activity. For exanple when
discussing an information and conmmunication technol ogy
project, Year 2 pupils had a good understanding of how to
control a robot but only a snmall nunber could explain the
process of pressing the arrow keys in order to nake it nove
in a particular direction.
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Many pupils of below average ability have difficulty wth
the pronunciation of sonme words and are not able to form
sounds correctly. This can make their speech indistinct and
difficult to wunderstand. In the nost effective |essons,
teachers nodel the correct words and then give pupils
opportunities to use the same |anguage in discussion with
each other. In a Year 1 lesson |looking at an alternative
version of the Little Red R ding Hood fairy tale, the
teacher asked pupils to discuss what woul d happen next with
their “talking partner”, then, in turn, to describe their
prediction to the class while the teacher wote their ideas
on the white board.

Inspection findings confirm that by the age of seven,
standards in reading are above the national average, as they
were in 2001 national assessnents. This is because the
school has an established, systematic approach to the
teaching of reading and nmakes effective use of support and
resources to help pupils overcone reading difficulties at an
early stage. Teachers also make good use of the ideas and
organi sation suggested by the National Literacy Strategy.
Pupils read with enthusiasm and increasing fluency. The
reading skills of the average and higher attaining pupils
enable them to cope wth nobst texts. They can discuss
passages in detail and predict and sunmarise a short story.
Lower attaining pupils are making good progress because of
the intensive reading recovery progranme, which is very well
taught mainly by very well-trained Ilearning support
assi stants.

Standards in witing are in line with national expectation
but over the last two years, they have fallen, as shown by
national assessnent results. The school reports this was
because there was a greater proportion than usual of pupils
with special educational needs in these cohorts and staff
changes. In addition, few pupils are reaching the higher
level 3 in witing. There are signs that witing is now
inproving as a result of teaching arrangenents to classes
arranged by prior attainnment; opportunities that have been
set up to develop extended witing; and the increasing
expectations of the teachers. However, while pupils are
acquiring appropriate witing skills for their age, they do
not wite easily as they are constrained by their bel ow
average speaking and listening skills. They have a basic
vocabul ary but do not have the range of words to adapt their
witing for different readers. Just as many struggle to
speak their thoughts, this is conmpounded when they try to
express thenselves in witing.

The school has adopted a handwiting scheme, which requires
pupils to join handwiting froman early stage. Standards of
handwiting are good when pupils are conpleting handwiting
exerci ses. However, teachers do not expect the sane
standards in pupils’ other workbooks or subjects. As a
result, they are not transferring these skills to their
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i ndependent writing. However, pupils’ work displayed in
cl assroons is accurate and wel |l presented.

The quality of teaching in English is good overall. It is
never |less than satisfactory and occasionally very good.
Teachers have taken on the national guidance for teaching
literacy and have a good understanding of the steps that
make up pupils’ learning. The planning of lessons is very
good. Teachers and classroom assistants work very well
together to ensure that pupils are interested and chal |l enged
and all adults have very good rel ationships with pupils.

Year 2 pupils are organised into tw classes by prior
attai nment so that teaching and learning activities can be
nore appropriately matched to the narrower ability range.
These arrangenents operate snoothly and the inspection found
that pupils achieve well in these classes. From the sumrer
term Year 1 pupils wll be taught under simlar
arrangenents. Currently, one room in each year group has
been designated for English as this ensures appropriate
resources are readily available and displays can enrich and
celebrate literacy. At the appointed time, pupils change
cl assroonms, which is conpleted snmoothly with no time | ost.

It was not possible to see any of the weekly extended
witing | essons during the inspection. Pupils’ work in books
shows evidence of progress in this area but few wite
extensively with imagination and clarity of thought. There
are insufficient occasions when teachers denponstrate witing
processes and pupils wite for a range of purposes. Pupils’
work is marked regularly and coments are usually
encouraging but marking is not consistent. It does not
al ways follow the school policy of providing clear guidance
to pupils as to the next step to inprove their witing.

Teachers wuse a Ilively and structured approach to the
teachi ng of reading and spelling: “Rine Tinme”, focusing on a
different sound each week helps pupils link their know edge
of sounds to spelling patterns and gives regular practice in
handwriting. The “Key Wrd” approach ains to ensure that all
pupils can recognise and spell 300 common words by the tinme
they enter Year 2. Both of these strategies are effective in
hel pi ng pupils to devel op successfully a range of approaches
to tackl e new words.

Teachers’ knowl edge and understanding of speaking and
listening are less secure. Al though they have good
explaining skills and sometines denonstrate |anguage well
there are insufficient structured opportunities for pupils
to develop and extend their spoken |anguage through
di scussi on, description and reporting.

Literacy skills are also devel oped through other subjects.
This is particularly so in geography and history where
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teachers identify key vocabulary, which is displayed and
practised. Although the teachers’ medium term planning for
the foundation subjects indicates opportunities to devel op
speaking and listening skills, short term plans do not
al ways give specific strategies or vocabularies to be used.
As a result, there is no consistent approach to devel oping
speaking and listening skills across the curriculum 1In the
nost effective lessons, activities are planned to encourage
relevant pupil-to-pupil talk. In a Year 1 history |esson,
pupil's, having discussed chronology with their teacher, were
put in groups to place different artefacts in date order and
di scuss their decisions with each other.

Wrking co-operatively with learning support assistants,
teachers manage pupils well and organise tine and resources
very effectively. Year 1 and 2 classroons display have sone
good exanples of witing from teachers and pupils.
Checklists and rem nders, as well as vocabulary and book
di splays, are wused effectively to provide pronpts for
pupils. In a Year 2 class, pupils had witten letters to an
African boy, a character in a book they had recently read.
Their careful witing showed sensitive reaction to the text

and an awareness of the reader. One pupils wote, “Do you
get any rain to cool you down? Have you any shade? | think
you would like it here. | bet you don't have rine-tine”.

Pupils generally work hard and produce a very good quantity
of work. This is because teachers have hi gh expectations of
them and plan |essons that keep pupils interested and
working at a good pace. Their behaviour is managed well by
the teachers and classroom assi stants. Rel ationshi ps between
all adults and pupils are very good. Staff have successfully
established a <culture of Ilearning and inprovenent in
English. Pupils, who have difficulties concentrating, are
given sensitive, individual and group support by classroom
assistants. Sone pupils, particularly boys, can be passive
and disengaged, as they were in a Year 2 lesson for |ower
attainers.. This occurs when there are insufficient
opportunities for interaction or if class sessions are too
I ong and they have been sitting for |ong periods in previous
activities.

Arrangenents for assessing pupils’ progress in English are
very good. Regular formal assessnents are anal ysed and areas
of weakness are tackled by setting targets that inform
teachers’ planning. The school has a portfolio of assessed
work, which is wused to check teachers’ assessnents and
inform future areas for devel opnent. Teachers set a witing
target for each pupil every half term These are pasted in
the front of the extended witing book. Half-termy targets
are also communicated in witten report to parents. The
school has set challenging statutory targets for attainnment
in English.
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Pupils with special educational needs learn well. There is
very good provision for their learning in English. Pupils’
i ndividual needs are recognised early and appropriate
assessnments and plans identify clear targets that are shared
with all teaching staff. Pupils in the lower attaining
English set are well supported. In Year 2, the |earning
support assistant was able to help a small group of | ower
ability pupils identify and use adjectives to make “super
sentences” because of her good know edge of grammar and
clear focus on the ains of the |esson.

New technologies are being wused nore frequently in
supporting pupils’ learning in English. This 1is nost
effective in giving pupils the opportunity to word process
their witing and present it in different fornms. Al so, |ower
attaining pupils, including those with special educational
needs, are given appropriate prograns to reinforce their
| anguage skills, which they find interesting and hel pful in
sustai ning their concentration.

Leadership and managenent of English are very good
Supported by the headteacher, the co-ordinator has a clear
view of what needs to be done and the organisational skills
to put it into practice. Procedures to nonitor and eval uate
pupils’ learning and teaching in English are good. The co-
or di nat or has rmonitored planning, observed teaching,
examned witten work and talked to pupils about their
learning. This has resulted in an action plan that contains
many of the areas for inprovenent identified in this report.
She has reviewed the resources and re-organised where
necessary. There is a clear focus on raising standards in
English, which is evident in the shared commtnment, quality
of planning and good teammrk between all staff who teach
and support pupils’ Jlearning. The co-ordinator attends
training and feeds back to staff. She also |ooks for
opportunities to enrich and broaden pupils’ experience in
literacy. For exanple, the Education Action Zone is funding
a witers’ workshops, when professionals wll visit the
school and work with pupils.

Resources for literacy are good. Teachers have a good range
of text to support classroom work and reading material has
been carefully graded to devel op readi ng. However, there is
a shortage of non-fiction material for |ower graded reading

books. The Ilibrary, which has recently been audited and
inproved, is attractive and well organised but still
contains a limted selection of fiction and non-fiction
books. | t is also too smll for ~classes to visit

confortably. The school has plans to further inprove the
stock and extend the floor area. Abler readers enjoy the
school ' s “Bookworni scheme, which guides pupils to different
types of books fromtheir classroom and corridor shelves and
enables them to choose specific books from the school
library.

Pl ai stow I nfants School - 54



MATHEMATI CS

141

142

143

144

145

Standards in mathematics are above average for seven-year-
olds. This is an inprovenment since the previous inspection
as nore pupils now achieve at the higher |evel three.

Nati onal assessnent results have risen steadily and renai ned
wel | above average, as they were in 2001 when conpared to
all and simlar schools. The school reports this is because,
for some years, teachers have given a high priority to
mental and oral mathematics and linked this to relevant
first hand | earni ng experience for pupils.

Teaching is good overall in mthematics. Teachers have
secure know edge and understanding of mathematics and as a
result lessons are very well planned with a strong focus on
the acquisition of basic nunber operations. Teachers have
hi gh expectations and manage pupils very well. They enploy a
good variety and range of methods in their |essons and work
very effectively with classroom assistants. This help is
particularly effective in supporting pupils wth special
educati onal needs, who make good progress. Honework is well
used to re-enforce learning and recall of basic nunber
facts.

As a result, pupils are acquiring and naking use of an
appropriate range of mathematical skills. In a Year 1 |esson
counting on and back in twd's, a higher attaining girl
correctly identified even nunmbers in a |long sequence and
expl ained, “that a nunber was even if the unit digit was
even”. Pupils find the pace and content of |essons
stinmulating and generally work hard. In a Year 2 lesson for
the higher attainers, pupils enthusiastically joined in the
oral session doubling and halving nultiples of 10 in
response to the teacher’s quick fire questioning and
encouraging remarks. Pupils with special educational needs
make good progress because activities are well matched to
their rate and stage of learning and proceed in nmanageabl e
steps. Wiile pupils have sufficient strategies for solving
probl ens i ndependently, they often do not have the
linguistic skills to explain their thinking confidently. In
a Year 1 lesson estimating and weighing different
veget abl es, even high attaining pupils were not able to find
the words to describe the degree of difference when
conmparing results. However, overall there is a good |evel of
achi evenent in mathematics across Years 1 and 2.

Most pupils in Year 2 can count from 1l to 1000 and recogni se
and wite three digit nunbers. They can count in two's

five's and 10's forward and backward, understand and
identify even and odd nunbers, recognise smaller and |arger
nunbers and their place value. They can nmeasure using non-
standard units and tell the tinme wusing o clock and half
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past. Pupils recognise and use coins and cal cul ate and give
change. Simpl e two-di nensional shapes, such as square,
triangle, circle, hexagon and octagon are recogni sed, drawn
and generally named correctly. Pupils collect and interpret
data wusing block graphs and Venn diagrans. They al so
recognise and use sinple fractions, such as halves and
guarters, in practical activities.

Generally, the start of |essons are taken at a brisk pace
with effective use mnmade of well-targeted questions to
reinforce work already covered. Pupils sit in rows on the
carpet according to their prior-attainnent, which helps
ensure individuals are asked questions at an appropriate
| evel of difficulty and teachers can check their
understanding nore easily. In a Year 1 lesson, a high
attaining girl, on being asked, quickly recognised a
sequence of even nunbers and counted on in twd's beyond the
nunber |ine correctly. The teacher then involved a girl
with special educat i onal needs, who just as quickly
identified that the two mssing nunbers in a sequence were
four and six. On occasions, these oral sessions becone
confusing for some pupils when problens are not broken down
sufficiently into neaningful Jlearning steps and a few
i ndi vidual s becone inattentive. In a Year 2 |ower set, many
pupils had difficulty counting in 10's beyond 100, the end
of the nunber line being displayed. The teacher persisted by
rewording the question but nost pupils were wunable to
visualise a nunber line extension wthout concrete
experi ence and nmany became restl ess.

The main teaching focus of lessons is very well planned and
builds easily on pupils’ previously acquired know edge and
understanding. In Year 1, teachers make very effective use
of practical denonstrations and involve pupils at every
stage in working through an exanple together. In a session
on estimating and wei ghing objects with non-standard units,
pupils were fully engaged and nobst understood the process by
the end. A high attaining girl defined estimation as, “It’s
when you nake a sensible guess.” Pupils put forward their
suggestions as to the weight of a banana, which ranged from
eight plastic cubes to 90. C assroom assistants sat beside
pupils with special educational needs and hel ped them join
in with the class activity of counting the cubes being put
in the balance scale by individuals in turn. Pupils
sustained their interest throughout the denonstration and
showed great excitement when the scales balanced at 45
cubes.

I ndi vi dual work follows on well from these class sessions as
the chall enge of tasks are appropriately natched to the rate
and stage of different groups. In addition, very appropriate
resources are readily available as pupils in both Years 1
and 2 go to classroons dedicated to mathematics for these
lessons. In a Year 2 higher set exploring division by
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shari ng into equal gr oups, i ndi vi dual s wor ked
consci entiously consolidating their |earning, using a range
of strategies to record their thinking. The teacher
constantly checked their progress and i ntervened
appropriately, asking questions or steering them to consult
a promnently displayed nunber square or Iline to help
overconme difficulties. In the Year 2 |ower set covering
simlar ground, much nore use was nmde of concrete
operations wusing connected plastic cubes and the very
effective support of the teacher and assistants.

The cl osing session of lessons is used effectively to review
progress, discuss pupils’ difficulties and point the way
forward. In the Year 1 |essons on weighing, both teachers
recogni sed that nost pupils needed nore practical experience
of making conparisons between the weight of different
objects in order to have a reference point about which to
base their estimations. In the Year 2 |essons on division,
teachers stinulated pupils’ thinking about what to do when
having forned equal groups there were sonme |eft over and
announced this would be the focus of the next |esson.

Teachers use standardised tests regularly to check
i ndi vi dual s’ progress in developing and wusing nental
mat hematical skills. The information is systematically
analysed to identify specific strengths and weaknesses in
pupils’ learning and set appropriate targets for classes.
When the performance of individuals falls behind in a
particular area, they are given personal targets to catch
up. Pupils’ work is marked regularly for accuracy w th nost
gui dance being given orally to help pupils understand what
they need to do to inprove.

Honmework is very well used to encourage pupils to work at
their class and individual targets. Each pupil has a witten
card describing the current focus that is attached to the
honme/ school book. Parents are invited to a termy coffee
nmorning to find out what targets are being covered and how
they can help with their child s |earning at hone.

I nformati on and comuni cati on technology is being used nore
to support pupils’ learning in mathematics as teachers’
confidence grows. Currently, conputer prograns are generally
used to reinforce basic nunber facts and operations and
illustrate geonetric shapes. Ot her new technol ogi es, such as
overhead projectors and progranmable wheeled vehicles, are
used effectively to denonstrate nmathenmatical ideas nore
clearly. However, the school has recognised that there are
insufficient prograns to cover all aspects of mathematics.

Pupils have a nunmber of opportunities to further their
mat hermat i cal devel opnment in other subjects. In Year 1 and 2
literacy |essons, position words were enphasised when
sequenci ng events in the story of ‘Red Riding Hood  and ‘ The
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First Frog. In a Year 1 science lesson on pushing and
pulling, the properties of cylinders were explored. Also in
Year 1, pupils designing a roomfor a character in a story,
tal ked about scale and relative sizes when selecting
different items of furniture. In Year 2 geography, pupils
could identify and explain the relative sizes of different
countries on a map. In Year 1 history, pupils understood and
interpreted tinme lines correctly when looking at famly
phot os.

While the co-ordinator has only been in post for a year, he
has considerable experience from previous schools. As
standards have renmi ned above average, he has focused on
those individuals and groups who have not achieved as well
as expected. These were identified as the vyounger high
attaining pupils. From discussions with staff follow ng
observation of their teaching and scrutiny of pupils work,
the decision to extend the setting of classes by prior
attainment to Year 1 was taken to tackle this shortcon ng.
He intends to evaluate the effectiveness of these actions by
nmonitoring pupils’ learning in these classes in the sunmer
term

Teachi ng arrangenent s in specialist cl assroons make
effective use of the good accommodati on and very appropriate
resources. Displays in the mathematics teaching roons are
attractive and hel pful but there are few exanples of pupils’
mat hematical work in Year 2 to celebrate their achievenents.
There are few books on mathematics in the library and little
use is made of witten resources, other than work sheets, to
support pupils’ learning through individual study.

Overall the school is maintaining above average standards in
mat hematics and there is a very strong conmtnment from all
staff to inprove and further develop teaching and pupils’
| ear ni ng.

SCI ENCE
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During the inspection, only two | essons of science could be
seen. Judgenents have been nmde using these observations,
talking with pupils, examning their work, discussions wth
teachers and | ooking at their planning.

The standards attained by the children at the age of seven
years are above the national average, which is an
i nprovenent since the previous inspection when standards
were average. This is as a result of close attention to
devel oping children’s observati onal and investigative
skills, inmproving teachers’ know edge and understandi ng and
inplementing a nore effective assessment process.

In 2001, the last year of reporting, teachers’ assessnent
showed standards to be in the highest 25% in the country,
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both at the Level 2 national benchmark and the higher Level
3. Creditably, just over a third of the pupils attained the
hi gher | evel. Pupils did particularly well in experinenta
and investigative science processes.

In Years 1 and 2, pupils make good gains in their know edge
and under standi ng of science. This is because teachers’ plan
thoughtfully, drawing on a well-thought out and detailed
scheme of work. As a consequence, pupils find science very

enjoyable, interesting and denmanding. They participate
enthusiastically in all aspects of Ilessons, including
i nvolverent in denonstrations, sharing resources, making
predictions and drawi ng conclusions. They are keen to
describe their experiences. So for instance, they could

recall the effects of extrene cold on a range of materials,
explaining enthusiastically that an elastic band did not
freeze because it did not contain water. There was a
certain anpunt of wonder in their description of an egg
cracki ng because of the expansion caused by freezing. They
had an obvious delight in being shown that air pressure
could be harnessed to keep a piece of cardboard on an
inverted jar of water so that it would not enpty.

In the Year 1 lesson on forces, pupils were fully engaged
right from the start as the teacher had well-prepared
resources and interesting challenges ready. After checking
their recall of the effects of pushing and pulling on
objects from the previous |I|esson, pupils were quickly
involved in predicting how they would nove a sick el ephant
or broken down car given a limted range of equi pnent. These
resources included a length of kitchen worktop, dowelling
sti cks, marbles, string and card. Wile their initial
suggestions were wunrealistic, once in groups wth very
effective questioning from staff, nore sensible hypotheses
were put forward. These young pupils were beginning to
understand the inportance of discussing and refining their
ideas before comng up wth a sensible idea to test
practically.

In a Year 2 lesson, pupils observed a variety of seeds and
their relationship to fruits, making careful |[|abelled
drawi ngs and recording interesting facts. The | esson was
wel | planned, the task was nodelled clearly and a brisk pace
was mai ntained during the practical session. The task was
mat ched appropriately to challenge pupils of different
abilities. Health and safety matters were enphasised.
Pupil s were encouraged to observe closely with attention to
detail . The classroom assistant supported |ow attaining
pupils quietly and efficiently yet with infectious
enthusiasm thus prolonging pupils attention. Hi gher
attaining pupils were given suitably challenging work to
extend their thinking.
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163 Pupils with special educational needs are particularly well
supported as they are able to be fully involved in practical
experinments because of the readily availability of effective
gui dance from assistants. In the Year 1 |lesson on forces
these pupils were encouraged to experinment wth the
equi pnent while the assistant asked questions to focus their
attention on the rolling property of different objects. By
the end of the session, they were able to suggest which ones
were the best to use. As a result of this type of support
and help, pupils with special educational needs nake good
progress in science.

164 The subject is very well led with staff receiving good
quality support, advice and gui dance from the co-ordi nator
through the devel opnent of a scheme of work and a reliable
assessnment procedure. A programme of nonitoring and
evaluation resulted in agreeing new science and safety
policy statements and a structure for assessing pupils’

performance in each unit of work. Ef fective in-service
training has been provided for teaching and support staff,
particularly in i nvestigative science processes and

appropriate questioning skills. Al work is marked regul ar,
invariably w th encouraging conments but none are checked
against National Curriculum levels and there is little
witten guidance to help pupils inprove. The co-ordi nat or
is beginning to collate a school portfolio of pupils’ work
to exenplify standards and make teachers’ assessnents fully
secure. A workshop for parents that denonstrated five
mniature lessons with pupils was very well attended and
recei ved. There is a popular extra-curricular science club
that further enriches pupils’ experiences.

165 Overall, science resources are good. They reflect the
breadt h of t he curricul um are st ored, | abel | ed
appropriately and are readily accessible. Wiile new
technol ogies are not yet being used extensively to support
pupils’ | ear ni ng, t he recently acqui red el ectronic

m croscope was a wonder to the pupils and of considerable
fascination to adults. The school is aware that the stock of
books to support science in the library is insufficient and
has plans to purchase nore. The grounds have been devel oped,
including the establishnent of a pond, to support
envi ronnent al studies.

166 Standards in science are above average and likely to remain
so as teachers further refine their assessnent skills to
identify and tackl e short com ngs in i ndi vi dual s’
per f or mance.

ART AND DESI GN

167 Only two | essons of art were observed during the inspection
SO judgenents are based on talking with pupils, examning
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their work, discussions with teachers and |ooking at their
pl ans.

This evidence indicates that the attainment of pupils in the
school is above that which is expected for their age. By
the time the pupils leave the school at seven, they have
experienced a broad range of challenging work including two
and three dinensional art and design using a range of
appropri ate nedia. There has been significant inprovenent
since the previous inspection, secured by a clear policy and
expectations, staff training and nore effective nonitoring,
eval uation and action pl anning.

Teachers have very successfully encouraged pupils to express
thenmsel ves through art in many creative ways. Year 2 pupils
| ooked at photographs of Antarctica in the half-light and
then reproduced simlar colour conbinations mxed from
primary colours only. These formed the basis of sone very
effective ‘penguin pictures’. A study of Australian
aboriginal art led to imaginative pastel work and sone very
i npressi ve decorated clay bowel s.

Year 2 pupils are able to explain in detail how to mx
colours to obtain the desired bal ance. They were observed
putting this into practice with considerable confidence and
then extending the principle to other nedia. They al so
shared with each other various ways of controlling brush
strokes and the effects these produced. They worked with
concentration to produce an observational pencil draw ng of
a peacock’s tail feather and utilised this skill in a
sci ence | esson on seeds and fruit.

Pupils are nade aware of the work of well-known artists.
Andy Warhol’s nethods and thinking underpinned one |esson.
Looking at WIlliam Mdxrris’s work devel oped the |inks between
observational drawing of natural objects and stylised
patt erning. Year 1 pupils were very enthusiastic about art
and able to describe how they worked with a variety of nedia
whi | st expl ai ni ng personal preferences.

Pupils wth special educat i onal needs are very well
supported by learning assistants, who nake a significant
contribution to the | earning of all

All art and design work is very attractively displayed in
cl assroons and around the school, with synpathetic nounting
and clear |[|abelling. Pupils take a pride in the work
di spl ayed and are keen to express positive opinions.

The subject is well led with a clear philosophy and high
expectations from the headteacher who is acting as the co-
ordinator as well. There has been appropriate devel opnent
and training opportunities as a result of focused nonitoring
and evaluation, including a review of resources and staff
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skills. The policy and guidelines have been revised
recently. Teachers’ planning is nonitored regularly by the
co-ordinator and pupils’ work is evaluated systematically
and assessed annually. Sketchbooks have been introduced and
will be used for a termly commobn drawing task to help
assessnment. The collation of a school portfolio of pupils’
wor k exenplifying standards has been started. Further staff
training is planned to further refine assessnent procedures.

Resources are good, both in quality and range. Geater use
of new technologies is occurring although the range of
software is limted. The annual ‘Arts Wek' , held twi ce so
far, has been effectively wused to broaden teachers’
knowl edge and provided pupils with the opportunity to work
with professional artists. This was particularly effective
in large three-di nensional work. Art and craft is offered
as an extra-curricular activity, is very popular and further
enhances an already rich provision in and beyond the
cl assroom

DESI GN AND TECHNOLOGY

176

177

178

During the inspection only one lesson of design and
technol ogy coul d be seen. Judgenents have been nade on this

observati on, talking to pupils, exam nation of their
di spl ayed work and in discussion with teachers and | ooking
at their plans. This evidence indicates standards are as

expected for the age of pupils; an inprovenment since the
previous inspection when standards were below average.
Pupils are now aware of the design, nmake and evaluation
procedure and generally follow this when responding to
practical chall enges.

Nati onal guidance has proved nost helpful to teachers in
pl anning appropriate tasks, wusually linked to topics in
ot her subjects. Practical activities are chosen that appea
to pupils, are related to their personal experiences and
pitched at an appropriate |evel.

In the Year 1 |esson observed, the class topic was based
around the story ‘Little Red R ding Hood" and pupils were
begi nning the first stage of designing a roomfor one of the
characters. The teacher very appropriately linked the task
to pupils’ know edge and understanding about the shape,
contents and uses of itens in their own bedroons. She
encouraged them to think of what different things the wolf
and Red Riding Hood would like. In this way, she effectively
enphasi sed the inportance of purpose in the design process.
Pupils were then helped to explore the different materials
and fixing agents they could use in their nodels. It was
evident that pupils had a sound foundation in their
know edge and wunderstanding in these areas. An average
attai ning boy knew the difference between fixed and noving
parts and that a door needed a hinge that could be made from
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sticky tape. In the individual work, pupils were able to
achieve well as they were given effective support and
guidance from the three adults present. This help was
essential as the work sheet proved too conplex for pupils to
interpret on their own. They had difficulty describing how
they were going to make the nodels as they did not easily
find the words to say or wite. However, their sketches were
under st andabl e, well proportioned and clearly showed how
itens were to be constructed. A high attaining boy had an
effective design for bunk beds using wooden sticks and tape.
Overall, the teaching in this | esson was good.

Year 2 pupils know that to design and nake a product
effectively requires careful planning, the assenbly of
appropriate materials and fixing agents and testing and
refinenent. Wth adult help, they described how they had
desi gned and nmade wheel ed vehicles, ranging from cars, ice
cream vans and lorries. They knew how to reinforce card
board boxes to mmke them nore rigid and cover them wth
masking tape to hide the print and illustrations before
painting. Wile they knew how to nake holes for the axles
and could draw a diagram of what to do, they were unable to
find the appropriate words to explain that these openings
had to be in line. They explained how they evaluated their
vehicles, seeing which rolled the furthest but also |ooked
attractive.

Pupils enjoy designing things and are well notivated,
talking enthusiastically about the things they have nade.
They are acquiring an appropriate range of skills, know edge
and understanding in design and technol ogy.

As yet, there are few opportunities for pupils to use new
technologies in design and technology but the school is
aware of the need to find and acquire appropriate prograns,
particularly for conputer assisted design.

The co-ordinator has recently been seconded to the | ocal
authority and the headteacher has an overview of the
subj ect . Currently, design and technology is not a
devel opnent priority for the school. However, t he
headt eacher regularly views teachers’ plans and checks
sanples of pupils’ work but has not initiated actions to
i nprove teaching and provision. Resources and accommobdati on
are good.

GECGRAPHY AND HI STORY

183

During the inspection only one geography and one history
| esson were observed. Judgnments have been nade on these
observations; examning pupils’ work, discussions with the
co-ordinator and with pupils, |ooking at teachers’ planning
and from di splays around the school. This evidence indicates

Pl ai stow I nfants School - 63



184

185

186

187

188

that pupils’ attainnment in Year 2 is generally around that
expected for their age in both history and geography.

In geography, pupils in Year 1 and 2 are building their
know edge about their immediate locality and beginning to
learn about countries and climtes around the world.
G assroom displays neke good use of naps and gl obes and
phot ographs. These help pupils |ocate places and understand
the characteristics of different regions and cultures. Year
1 pupils are beginning to devel op an understanding of their
locality and expr ess their view  about di fferent
environnents. They visit St Budueax’s Church as part of
| earning about the local area and Wenbury Beach to find out
about a seaside environnent. Year 2 pupils are beginning to
learn about the way in which people influence their
environnment and basic facts about different countries and
climaites. They visit Mrwellham Qay and see the way in
which a mning industry affected the developnment of a
settlement and transport. The ‘around-the-world topic
i nvol ves | earning about six countries, conparing the climate
and learning sinple facts about their major characteristics
and cul tures.

Pupils enjoy learning and try hard, produci ng neat,
t houghtful work. They are able to wite sinple conparisons
between the United Kingdom and a range of countries and can
copy and identify the nmain features of a map. They are
beginning to understand variations in climte based on a
country’s position in relation to the Equator.

Lessons are very well planned and include interesting
activities such as the Year 2 |esson observed about India
that ended wth the pupils tasting popadons. Speci al
educational needs pupils are able to make good progress
because of the well-matched work and the effective support
they receive from classroom assistants. Teachers nmake
interesting links to other areas of the curriculum
particularly art, where the ‘around-the-world topic has
been the starting point for sone high quality art and design
wor K.

Leadership in geography is very good and the co-ordinator
has organised a good range of resources to support the
carefully designed schenme of work. This gives teachers clear
gui dance and support in lesson planning. Planning is
monitored, pupils’ work reviewed and | esson observed by the
co-ordinator, who, as a result, has produced an appropriate
action plan.

Recently the co-ordinator has been |eading the devel opnent
of an outdoor area. This wll provide for all areas of
|l earning including the opportunity to |earn about different
envi ronnent s.
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In history, pupils are developing a sense of chronol ogy.
Building on their work of personal and famly history in the
reception, pupils in Year 1 |ook at changes over the | ast
100 years. In the |esson observed, they studi ed photographs
and artefacts and conpared the way donmestic life and
househol d objects have changed. Also in Year 1, they learn
the main facts about Guy Fawkes and the gunpowder plot and
in Year 2, they study life in Victorian tines.

The visit to Morwel | ham Quay enables themto gain some first
hand experience of life in an early Victorian school room and
mne. As a result, pupils enjoy history, are keen to share
their knowl edge and wite carefully and thoughtfully in
their books about these experiences.

By the age of seven, pupils talk about some of the main
facts about the Victorian period and understand it was over
100 years ago. They are able to explain in detail some of
the hygiene and nmedical difficulties faced by Florence
Ni ghtingal e. Their know edge and understanding of history is
devel oping well. This is because of the very well planned
| essons and interesting teaching. Displays are used well to
rem nd pupils and devel op the | anguage of history.

In the Year 1 history |esson observed, an understandi ng of
chronol ogy was particularly effectively taught because the
teacher used a range of soft toys and asked pupils to sort
them by age. Later in the | esson, pupils had the opportunity
to place a range of artefacts in date order. Casses also
share their know edge of history nore wdely. Pupils
particularly enjoyed telling their parents what they had
| earnt about the Victorian period.

History is very well led by the co-ordinator who has ensured
there are good resources to support teaching and pupils’
learning in each topic studied. Good use is also made of the
| ocal nmuseuns |oan service. Teaching and pupils’ |earning
are regularly nonitored and the findings discussed wth
staff and included in the school’s inprovenent plan.

The school is aware that the library is not sufficiently
stocked with books to support geography and history but has
pl ans to tackle this deficiency.

I NFORMATI ON AND COVMUNI CATI ON TECHNOLOGY

195

196

Only two group sessions of information and conmunication
technol ogy were seen during the inspection. Judgenents have
been made on these observations, discussions with pupils,
interviews with teachers and exanination of curriculum plans
and records.

The school has nade good progress since the previous
inspection in inproving provision. The wel | -equi pped,
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recently installed information and communi cati on technol ogy
suite presents a very exciting opportunity to increase
pupils’ learning. Al so, the adoption of national guidance
and agreed assessnment procedures are hel ping teachers have
nore structure in their teaching and a nore accurate and
valid indication of pupils’ strengths and weaknesses.

By the age of seven, pupils achieve a standard that is in
line with national expectations. They understand and can use
the basic functions of a conputer keyboard and are begi nning
to learn how to highlight, wedit and nove text. The
classroonms contain a nunber of displays that show that
pupils are able to use word processing skills to present
witing in interesting ways. Pupils can load CD ROVs and are
able to retrieve information using index, hyperlinks and
search engines. Pupils also understand sonething of the
application of technology to the everyday world through
digital caneras, nobile phones, renote controls and audio-
vi sual systenms. Photographs taken using digital canmeras are
also used to record pupils’ achievenents and enhance
di spl ays of work.

Year 1 pupils develop good control of the nouse by using
design prograns to draw and shade objects and aninmals. They
are also introduced to aspects of control technology by
using a sinple floor robot. Year 1 and 2 pupils are
begi nning to experience the Internet. Pupils understand the
main principles of e-mail and the Internet, including the
need for caution and adult supervision to keep them safe.

Pupils enjoy information and conmuni cation technol ogy, have
a very positive attitude and respond well to the planned
activities. On occasions, sone high attaining pupils can be
restl ess because they are capable of progressing faster than
the pace of teaching allows, as they were in a Year 2
sessi on.

Good opportunities are created for pupils to use conputer
technology in other areas of the curriculum For exanple in
a Year 2 science |lesson, a conputer mcroscope was used very
effectively to investigate the properties of seeds. Good use
is also nmade of new technologies to devel op know edge and
understanding in geography as, for exanple, when Year 2
pupils were asked to use a CD encyclopaedia to research
particular words and phrases for their ®“around the world”
t opi c.

Teachers’ knowl edge and understanding of information and
comuni cation technology is generally secure. This year they
have conpleted a national training course and have received
effective support from the co-ordi nat or. Cl assroom
assistants have also received training wusing different
software and are given guidance by teachers before taking
groups in the information and comunication technol ogy
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MUSI C
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suite. Further training is planned to extend teachers’ use
of new technol ogies in supporting pupils’ learning in other
subj ects, starting with English and nmat hemati cs.

Good provision is nade for special educational needs pupils.
They have work adapted to suit their needs and receive very
effective support from assistants. Small groups are often
given a 10-minute conputer session at the end of literacy or
nuneracy | essons to reinforce basic skills.

Qpportunities for pupils to learn and nake progress in
informati on and conmunication technology are good. Each
class has two sessions per week in the new suite and every
cl assroom has at |east one stand-al one machine that is used
for activities, which change weekly.

Leadershi p and nanagenent of the subject are good as the co-
ordi nator has well-thought out and realistic plans based on
an audit of gaps in provision and teachers’ skills. The
school has nmde significant progress recently since the
conputer suite has been installed and has the potential to
rai se standards further.

Only two lessons of nmusic could be seen during the
i nspection. Evidence from these |essons, assenblies and
di scussions with teachers and pupils indicates that |evels
of attainnent in singing are above average but overall are
as expect ed.

Pupi |l s sing appropriately, have a keen sense of performance
and enj oy conposition. Standards have been naintained since
the previous inspection by nonitoring and auditing the
quality of the provision and pupils’ Jlearning and by
providing training for staff. There is an appropriate
enphasis on conposition and good use is nade of recorded
nmusi c to encourage listening skills.

The co-ordinator has volunteered to take responsibility for
music very recently, has linmted experience of leading a
subject and is responsible for physical education as well
but has made a sound start. The delivery of the subject was
audited by the previous co-ordinator and a training
progranme identified to inprove teachers’ know edge and
confidence. The school has a clear policy statement with a
wel | - pl anned schene of work that neets requirenents and
outlines the weekly |essons specifically. These include the
learning intentions and likely outconmes as well as the
activities and resources. The schene has been broadened
recently to enconpass successfully nulticultural aspects of
nmusi c.
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In a Year 1 nmusic lesson, pupils suggested synbols to

represent sounds and then performed them to illustrate the
‘Red Riding Hood  story. They were able to suggest
i nprovenents wusing changes in dynamcs and tenpo. Thei r

performance was recorded and played back to enhance their
listening skills. The |esson was well planned and organi sed
by the teacher although pupils were too inactive during the
openi ng session. The teacher made good use of incidental
opportunities to extend pupils’ understanding of the
el enents of nusic and then reinforced the key words wth
word cards. Thus she showed ‘pitch’ with ‘high” and ‘| ow .

Pupils enjoy nusic and tal ked about their experiences and
activities enthusiastically, bursting spontaneously into a
favourite song, which they sang rhythmcally and nostly in
tune. They could not only clap the rhythm of the song but
also copy sinple rhythmc patterns accurately and hold a
st eady beat.

In a Year 2 |esson, pupils showed they had a good foundation
in nusic know edge and understanding. At the start, high
attaining pupils correctly recalled and defined ‘tenpo’,
rhythm, ‘tinbre’ and ‘pitch® following very effective
denmonstration of these words by the teacher’s voice and the
playing of instruments. The class attentively listened to an
evocative extract by Saint-Saens and correctly identified
nmusi cal elements portraying an elephant. The conposition,
performance and appreciation activity was very well planned
and organised by the teacher. In confidence, he gave each
group a card with the picture of a different animl and had
selected instrunments he knew would produce representative
sounds. Pupils enthusiastically explored possibilities but
handl ed the instrunments carefully and responded promptly to
the teacher’s requests. Their performances were recorded and
pl ayed back with the teacher encouraging pupils to say what
ani mal each mnusical piece represented. As one high attaining
boy remarked, “The naracas were the cheetah wal king through
the grass, the tanbourine showed him running and the |oud
drum was when he pounced.”

Pupils with special educational needs enjoy nmusic and due to
the good support fromlearning assistants are fully involved
in activities.

In assenblies, pupils enjoy singing hymms and songs but are
| ess confidence with higher notes, especially when there is
no adult supporting them vocally. They listen to nusic
quietly and are encouraged to reflect on its qualities and
to state their feelings and opi ni ons.

Music plays a key part in seasonal celebrations, such as
harvest and Christmas, when pupils are provided wth
opportunities to perform in front of famly and friends.
The popular performng arts club, to which all have equal
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access, provides pupils with opportunities to develop their
skills further and to perform to audiences of relative
strangers.

Resources have been systematically upgraded and are used
effectively. There is an appropriate range of good quality
instrunents to support pupils’ performance and conposition
and a range of suitable recorded nusic. These are clearly
| abel l ed and readily accessi bl e.

PHYSI CAL EDUCATI ON
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Only one lesson of physical education was seen during the
i nspection. Judgenents have been made on this observation,
talking to pupils and discussions with teachers and | ooking
at their plans.

Standards for Year 2 pupils are better than national

expect ati ons and have i mproved since the previ ous
i nspection. Pupils |eave school with a sense of physica
awar eness and control. They acquire a range of appropriate
ball skills and sone basic know edge of commobn ganes. The

conti nui ng devel opnent of dance has made positive
connections with nmusic. Pupils are beginning to devel op and
understanding of the contribution safe exercise nmakes to
heal t h.

In the Year 1 |esson observed, pupils warmed up well, using
nmovenents wi th increasing physical denmand. They under st ood
and could explain the inportance of this process. Learning
obj ective were made cl ear and pupils worked hard, being able
to explain how they had achieved them and mneke sensible
suggestions for inprovenents. The teacher nodell ed novenents

very well and encouraged pupils to note and praise the
exanple of two individuals. In this way, she established
expectations and increased the |evel of challenge. Pupi | s
become nore imaginative in their interpretations and
progress was evident. They remained on task and well
behaved throughout the carefully planned |esson. They

j oi ned novenents together to nake sequences and persevered
by trying to inprove.

Pupils with special educational needs are fully involved in
activities, benefiting from good support from classroom
assi stants and teachers and enjoy physical activity.

The school has a bal anced programe of activities covering
gymastics, dance and ganes, that neet the requirenents of

the national curriculum In the sumrer term the ol dest
pupils are able to experience dry-slope skiing and to
participate in orienteering events. This enrichnment of

curriculumprovision is a strength of the school.

Pl ai stow I nfants School - 69



220

221

222

223

The  subject co- coor di nat or is a physical educati on
specialist and has only assuned the responsibility this

year. She has limted experience of |eading a subject and
is also responsible for nusic but has nade an effective
start. The outconme of her nonitoring teaching and pupils’

learning in the autumm termwas reported to all staff. As a
result, there is an effective action plan for inprovenent
based on these observations and evaluations. This includes
staff training, sonme of which has been provided by the co-
ordi nator, focussing on the structure and shape of |essons.
Lunchtime assistants have also received training from the
co-ordinator on how to nmake better use of equipnent and
encourage pupils to inprove their ganes skills. Saf ety
aspects are enphasised in the policy and reflected in the
schene of work. Health and physical well-being are
inportant facets of the curriculum and enphasised in the
policy statenent. The school is progressing steadily
towards applying for the national Sportsmark and the Healt hy
School s Awar ds.

All pupils are able to develop their skills further by
attending the weekly gymmastics and football clubs. A
sports day, well supported by famlies and friends, is held
in the sunmer term

The school hall is very suitable and sufficiently large with
a good floor surface for indoor activities. Appar atus and
equi pnent are very appropriate and of good quality. The
storage of these has been inproved and | abelled to make them
nore accessible. There is a special set of equipnent
dedi cated to use at lunch-tine.

The outdoor play area is a good size with a range of

suitable and clear markings. There is a small set of
clinmbing apparatus and an adequate area of grass close to
the school building. The adjacent and readily accessible

football field of the neighbouring junior school is used for
| essons and playtines during better weather.

RELI G QUS EDUCATI ON

224

225

During the inspection, only one lessons of religious
education could be seen. Judgenents have been nmade based
upon this observation, discussions with pupils and | ooking
at their work and interviews with teachers and exam nation
of curriculum plans. Based on this evidence, standards in
religious education are as expected in the locally agreed
syl labus. This is the sanme as in the previous inspection.

Year 2 pupils have a sound know edge of Bible stories from
the Add and New Testanent they have heard. They know t hat
Noah built an ark following God' s instructions so that he,
his famly and the animals would escape the floods. They
understand that keeping promses is inportant, just as Cod
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did for Noah. They recall the story of Mses and appreciate
how sad it was for his nother to let her baby go to a
stranger. They can retell the story of the ‘Good Samaritan’
and realise that doing kind things for people in trouble is
a good act. They know the nanes and reasons for sonme of the
principle Christian festivals, such as Christmas and Easter.
They wunderstand the comon inportance of 1light in the
different faith festivals of Advent, Divali and Hanukkah.

In the Year 1 lesson on why Jew sh people celebrate the
festival of Purim pupils followed the story with interest
as the teacher used very appropriate resources and involved
the class in role-play. Individuals chosen for the principal
characters of Vashti, Mrdechai, Ester, Haman and the King
successfully followed the teacher’s helpful suggestions,
gi ving expressive performances. The enotions of jeal ousy and
revenge were explored and pupils effectively encouraged to
predict the likely developnent at different stages of the
story. The current day Jewi sh celebration of Purim was

described satisfactorily wusing a large well-illustrated
book. However, the purpose of the festival was not fully
expl ai ned and pupils were not sure why Jews still renmenbered

the story. However, a high attaining girl made a good I|ink
to traditional pantonm nme when she heard that Jews enjoyed
wat ching performances of Purim and barracking the evil
Haman. She said, “it’s just like we did at the panto when we
booed t he baddy.”

Al t hough the new locally agreed syllabus is used as a basis
for planning, aspects of existing schenes of work that
proved successful are incorporated in the programe of
study. This is particularly so for coverage of festivals and
custons from world religions as these are not included in
the recommended curriculum for Years 1 and 2. Each year
group covers a different unit of work every half term
Pupils’ progress is checked after each nodule and reported
to parents annually.

The co-ordinator is on secondnent and the headteacher has an
overview of the subject. Religious education is not a
devel opnent priority although training is planned to inprove
teachers’ know edge and understanding of world religions and
intheir use of artefacts to support pupils’ | earning.

While overall, resource are adequate to support the agreed
syl |l abus, as boxes to support different topics are held
centrally, t he l'ibrary has i nsufficient books on

Christianity and only a few on other religions.
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