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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL
Huntington Community Primary School is set in the village of Huntington, a former mining community,
north of Cannock. Over recent years the community has experienced a considerable degree of change
and so too has the school, which has had several changes of leadership since it was last inspected. At
present there are 313 pupils on the school roll and an additional 70 attend the nursery on a part-time
basis. Most of the children live in the immediate locality; however, some pupils from further afield attend
the nursery and transfer to their local schools for the reception year. A few families who live in
Huntington also transfer their children to other schools at the end of the nursery year. When they start
nursery, pupils have a wide range of prior attainments and a significant proportion have language and
mathematical skills which are well below those usually seen in three-year-olds. Attainment on entry is
well below average. The proportion of pupils eligible for free school meals is broadly average. The school
population is predominantly white and only a very small number of pupils attending the school have
English as an additional language. The proportion of pupils with special educational needs is similar to
that found in most schools of this size and mainly comprises pupils with moderate learning difficulties.

HOW GOOD THE SCHOOL IS
This is an improving school. Given their prior attainment, pupils’ achievements are good. Because of the
consistently good teaching they receive, they make good progress and their achievements are well built
upon. By the time they leave the school, the standards they attain in English and mathematics are
similar to those found in other schools in the country. Standards in science, music and physical
education are above average. Higher attaining pupils make good progress but the progress made by
pupils with special educational needs is not always good enough. Pupils have positive attitudes to
school and behaviour is good. The quality of teaching is good and in over a quarter of lessons, teaching
is very good or excellent. Consequently, pupils’ learning opportunities are good. The school is very well
led and managed and the new headteacher has a very clear vision for the future direction of the school.
Staff and governors share a clear commitment to high standards and continuing improvement. The
school has a good level of effectiveness and gives good value for money. Attendance is not good
enough.
What the school does well
• Leadership is very good.
• Teaching is good and as a result pupils achieve well, particularly in writing and science.
• Very good relationships result in good behaviour in class and around the school.
• Good assessment procedures help teachers to keep track of pupils’ progress and set future
targets.
• In lessons and extra-curricular activities, very good provision for PE and good provision for music
promote high standards in these subjects.
What could be improved
• There are not enough planned opportunities to foster pupils’ speaking skills.
• Pupils do not have enough opportunity to take initiative and develop independence.
• Attendance levels are too low and this has an impact on pupils’ progress.
• Particularly in Key Stage 2, support for pupils with special educational needs is not good enough.
• There are weaknesses in the organisation and management of learning in the foundation stage.
The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION
The school has made good progress since it was last inspected in January 1997 when it was found not
to be providing a sound education for all its pupils. Greatly improved leadership provided the direction
and impetus for the improvement; however, staff have drawn on their own reserves of determination and
commitment to develop and maintain improvement. Governors play a more active role in managing the
school and understand well its strengths and weaknesses. The recently appointed headteacher has a
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well defined vision for the school’s future development. There are appropriate schemes of work for all
subjects, lessons are well planned and good assessment procedures help staff keep track of how well
pupils are doing. Clear targets are set for individuals and groups of pupils so they know what they have
to do to improve. An exception is that targets for pupils with special educational needs lack clarity, a
weakness at the last inspection. Teaching has improved considerably. Teachers now have high
expectations of pupils’ learning and behaviour. Pupils respond well, their attitudes to learning are now
good and this is reflected in their good levels of achievement. Standards of work seen in English are
broadly average and in science are above average. Mathematics standards are average in Key Stage 2
but in Key Stage 1, although improving standards are not yet in line with expectations. Nevertheless,
pupils work hard and their attainment in mathematics is good. Progress in all subjects is never less than
satisfactory and is usually good. In Key Stages 1 and 2, pupils make good progress in the core subjects
of English, mathematics and science.
Standards of handwriting and presentation, previously
unsatisfactory, are now good. In design and technology standards have improved and are now
satisfactory. The use made of reference books, unsatisfactory in 1997, has improved in class but not in
school libraries. A very good range of extra-curricular activities is now provided.

STANDARDS
The table shows the standards achieved by 11 year olds based on average point scores in National
Curriculum tests.
compared with
Performance in:

similar
schools

all schools
1998

1999

2000

2000

E

E

D

C

Mathematics

E*

E*

D

C

Science

E

E

E

E

English

Key

well above average
above average
average
below average
well below average

A
B
C
D
E

In the 2000 end of Key Stage 2 assessments, the school’s performance in English and mathematics
was below the national average but in line with results in similar schools. In both subjects, the school’s
performance has improved since 1999 (mathematics in that year was in the bottom 5% nationally) but in
science performance has been consistently well below average. Nevertheless, the school is improving
rapidly and closing the gap between national and school averages in all three subjects. During the
inspection, inspectors found that standards of work in the school were similar to those found in other
schools in English, mathematics and the majority of other subjects. In science, physical education and
music, standards were above average.
In the Key Stage 1 assessments, reading and mathematics standards were well below average and had
been since 1998. Writing standards, below the national average, were in line with standards in similar
schools. Writing standards had improved at a faster rate than in other schools; performance in reading
and mathematics had kept pace with national improvement. During the inspection, inspectors found
standards of reading and writing were similar to those of seven-year-olds nationally and mathematics
standards, although improving, were still below average. Nevertheless, pupils achieve well in
mathematics and make good progress. By the end of the foundation stage (nursery and reception
classes) pupils meet the early learning goals in their creative, physical and personal and social
development and exceed them in their knowledge and understanding of the world. They do not meet the
goals set in communication, language and literacy or in mathematics, but make good progress. In all
key stages, pupils have good listening skills but spoken language skills are too weak.
Throughout the school, pupils achieve well and the vast majority make good progress. As they move
through the school, the incremental gains in skills, knowledge and understanding that they make are
well built upon. Pupils who have English as an additional language make satisfactory progress but
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progress made by pupils with special educational needs is not always as good as it should be. The
school sets appropriately challenging targets and is well placed to meet and, in some subjects to
exceed, these targets.

PUPILS’ ATTITUDES AND VALUES
Aspect

Comment

Attitudes to the school

Good. Pupils show pride in their school.

Behaviour, in and out of
classrooms

Good. Pupils are polite and well behaved in class and around the school.

Personal development and
relationships

Relationships are very good. Initiative and responsibility are not strongly
enough developed.

Attendance

Unsatisfactory and this has an impact on standards achieved.

Pupils are enthusiastic about their lessons, concentrate well and take pride in their work. They show
care and consideration for others. Independence in learning is not strong enough. Attendance levels are
too low and some pupils miss out on important learning and assessments.

TEACHING AND LEARNING
Teaching of pupils:

aged up to 5 years

aged 5-7 years

aged 7-11 years

Lessons seen overall

Good

Very good

Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is adequate and strengths outweigh
weaknesses.

Teaching has improved and is now good. Consequently, the quality of pupils’ learning is good and
sometimes very good. Almost 75% of teaching seen was good, including about 33% which was very
good or excellent (in four outstanding lessons). Teaching was at least satisfactory in 97% of lessons
and unsatisfactory in 3%. Good and very good teaching were found in all subjects. English and
mathematics teaching is satisfactory in the foundation stage and good in Key Stages 1 and 2. Literacy
and numeracy are well taught and literacy teaching is very good in Key Stage 1. Teachers motivate and
inspire pupils. They plan interesting and relevant lessons and pupils are keen to learn. Teachers have
high expectations and pupils respond well in their behaviour and the work they produce. Teachers have
good subject knowledge and share their expertise with one another. In Key Stages 1 and 2, learning is
consistently good in English, mathematics, science and ICT. Learning is very good in physical
education. Good learning is seen in history in Key Stage 1 and in music and geography in Key Stage 2.
In the foundation stage good learning is evident in personal and social education, creative areas and
knowledge and understanding of the world.

OTHER ASPECTS OF THE SCHOOL
Aspect

Comment

The quality and range of the
curriculum

Broad overall with good provision for literacy and numeracy. Very good
extra-curricular opportunities. More planned opportunities needed for
speaking and for applying skills.

Provision for pupils with
special educational needs

The school’s provision is not effective enough.
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Provision for pupils with
English as an additional
language

Satisfactory.

Provision for pupils’
personal, including spiritual,
moral, social and cultural
development

Good overall. Provision for moral, social and cultural development is
strong. Satisfactory provision for spiritual development.

How well the school cares
for its pupils

Good care is taken of pupils. Their progress and behaviour are well
monitored. Assessment is good.

Pupils lack opportunities to exercise initiative and responsibility.

The school has made considerable progress in developing its curriculum and introducing the National
Literacy and Numeracy Strategies. Numerous cultural opportunities and good community links enrich
the curriculum. The school has a sound partnership with parents and keeps them well informed about
their children’s progress. Pupils are well cared for and there are now good procedures to assess
progress in learning and behaviour. There are weaknesses in support for personal development and
provision for pupils with special educational needs. Very good links have been established with other
schools.

HOW WELL THE SCHOOL IS LED AND MANAGED
Aspect

Comment

Leadership and management by the headteacher
and other key staff

Very good. A clear educational direction is set.

How well the governors fulfil
their responsibilities

Good. Governors are conscientious and have a good overview of the
school’s strengths and weaknesses

The school’s evaluation of
its performance

The school monitors its performance well and makes good use of the
information to improve the quality of education it provides.

The strategic use of
resources

The school applies best value principles and makes good use of its
resources.
It provides good value for money.

There is a strong commitment to high standards.

The leadership and management of the school have improved since the last inspection and are now very
good. The school has adequate staffing and resources and spacious accommodation. It copes well with
the difficulties of a split site. The new headteacher has the skills and vision to lead this dedicated and
hardworking team. Management of the foundation stage is not yet effective enough.

PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL
What pleases parents most

What parents would like to see improved

•
•
•
•
•
•

•
•

Children like school.
Children make good progress.
Behaviour is good.
Children are expected to work hard.
Staff are approachable.
Parents value the nursery.

Not enough homework is given.
More extra-curricular activities would be
welcome.

Inspectors’ findings endorse parents’ positive comments. Inspectors did not concur with parents’ views
about homework and extra-curricular activities. The amount of homework given was found to be
appropriate in view of the age and levels of maturity of the children. Extra-curricular activities were found
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to be very good. The school provides a wide range of sporting, academic and musical clubs and
activities at lunchtime and after school and residential visits provide further good opportunities for pupils.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’s results and pupils’ achievements
1.

In the 2000 national tests for eleven-year-olds, standards were below average in English and
mathematics and well below average in science. When compared with schools in a similar
context, attainment was average in English and mathematics and well below average in science.
Measured against earlier attainment, the school’s results were above average in English, average
in mathematics and below average in science. The proportions of pupils reaching the expected
standards for eleven-year-olds were well below average for all three core subjects. In English,
attainment at the higher level 5 was well below that of other schools nationally but average for
schools in similar contexts. In mathematics, the proportions reaching the higher level were well
below the national average and average for schools with similar prior attainment. In science,
results at level 5 were well below average in comparisons with schools nationally and those in
similar circumstances. The school’s performance dipped immediately after the last inspection but
since 1999 there has been a strong upward trend with the school slowly narrowing the gap
between national and school averages. The findings of the inspection confirm this trend of
improvement. In English and mathematics, inspectors now judge attainment to be close to
average and in science, as a result of good subject leadership and inspiring teaching at the end of
Key Stage 2, standards are above average.

2.

Attainment in the 2000 national tests for seven-year-olds was well below average in reading and
mathematics and below average in writing. When compared with schools in a similar context,
attainment was well below average in reading and mathematics and average in writing. Compared
with other schools nationally, the proportion of pupils attaining the expected level for seven-yearolds was below average in reading and writing and well below average in mathematics and in
teacher assessments of science. The proportion reaching the higher level 3 was above the
national average in writing, below average in science and well below average in reading and
mathematics. In comparisons with schools in a similar context, the proportions reaching the
expected level were average in writing, below average in reading and well below average in
mathematics and science. The proportions attaining the higher level 3 were very high in writing,
well below average in reading and below average in mathematics and science. Following a marked
dip in performance in 1998, the school has steadily improved its performance, particularly in
writing. Inspection findings point to a continuing picture of improvement. The findings of the
inspection are that attainment is broadly average in reading, writing and science and below
average in mathematics.

3.

When pupils enter the nursery, the prior attainment of the large majority is well below that
expected of children in the age group. Overall, their achievement is satisfactory and they make
sound progress through the foundation stage. Most, however, do not meet the agreed learning
goals in communication, language and literacy or in mathematics by the end of the foundation
stage. In all other areas of learning they meet the expected goals and in their knowledge and
understanding of the world they exceed them and make good progress. Their computer skills are
developing well and they deftly use the mouse to move items across the screen. As a result of
effective science teaching, they are very curious and interested in how things work and move.
Their knowledge of different cultures and beliefs is appropriate because they have participated in
the celebrations of differing faith and ethnic groups.

4.

By the time they leave the foundation stage, although not fully meeting the expected goals in
communication, language and literacy, they make satisfactory progress. Most children have
made a secure start in learning to read and a few read simple storybooks accurately and fluently.
The majority recognise and write letters and sounds of the alphabet and a few can put sounds
together to make words. They listen well but do not use talk to retell their experiences or
sequence their ideas as well as would usually be expected in children of this age group. In
mathematics, a few confidently count in tens but most are learning numbers to ten. During the
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week of the inspection, about half the children in one class successfully solved a very simple
addition problem. Most recognise a few common shapes, including a square and a circle.
Nevertheless despite making satisfactory progress, the majority do not reach the set
mathematical goals by the time they leave the reception class. In their personal and social
development, children make good progress in reaching the goals set; they take turns, they share
and have the expected levels of independence and confidence. They also progress well and meet
the expected goals in their creative development; their drawings and paintings are appropriate for
five-year-olds, their singing is well pitched and rhythmic and in role-play in the class shop, they
use imagination as any five year old would. In the physical area of learning, they have some good
fine motor skills, for example, when using scissors and piecing together jigsaws. Their large
motor skills are not well enough developed in the nursery but by the end of the reception year
their physical co-ordination and agility are good. Overall, satisfactory progress in their physical
development enables children to meet the goals set for the foundation stage.
5.

The majority of pupils make good progress in Key Stage 1 and, given their prior attainment, they
achieve well because of the good teaching provided by the school. By the end of Year 2, most
have attained standards which are close to average in reading, writing and listening but below
average in speaking. The vast majority listen carefully to one another and to adults and a few
describe their work well to the class but the majority lack confidence in using spoken language to
explain and describe. By the end of Year 2, most pupils read accurately and with enjoyment and
a few pupils read with fluency and expression. The majority of seven-year-olds express their ideas
logically in writing which is usually appropriately punctuated. Most are developing a good
handwriting style and work is well presented. In mathematics, an increasing proportion is working
at the level expected for seven-year-olds, but the majority of pupils have not yet attained this
standard. Nevertheless, given their attainment when they enter school, the achievement of the
vast majority is good. They make good progress and by the end of the key stage use multiples of
10 and 2 in calculations based on shopping problems. Most pupils use apparatus to help their
calculations and higher attaining pupils do these calculations in their heads. In science, the
majority of pupils reach the expected standards and have a good understanding of the way in
which materials can be used for specific purposes. Standards in information and communication
technology ( ICT) are average. Pupils are gaining skills during their lessons in the ICT suite but do
not yet apply these skills sufficiently well in their learning in other subjects. In religious education,
pupils attain the standard expected for seven-year-olds and are developing an appropriate
knowledge of some of the main world faiths including Christianity. In history and in physical
education, pupils attain above average standards because of the particularly challenging and
stimulating teaching in these subjects. In all other subjects, pupils attain the expected standards
for seven-year-olds.

6.

In Key Stage 2, the achievements in Key Stage 1 are well built upon. Overall, pupils continue to
make good progress and to achieve well. In English, the majority reach appropriate standards in
reading and writing and their listening skills are good. However, they are not yet able to articulate
their views and ideas as fluently as is usually found in pupils of this age group. By the end of the
key stage, the majority read with accuracy and higher attaining pupils read with fluency and
expression. They write for a variety of purposes and their work is carefully presented. The majority
have a well-formed joined-up style of handwriting. Punctuation and spelling are appropriate. Most
express their ideas well and a few pupils express their ideas with well-chosen words and
sometimes spirited language. In mathematics, as a result of the school’s considerable efforts to
raise standards, the attainment of the majority is now broadly in line with that expected of elevenyear-olds nationally. The majority can multiply competently and show a good understanding of
decimals and fractions. Higher attaining pupils have a good understanding of equivalent fractions.
Mental mathematics skills are improving, particularly where, each day, pupils set out to beat their
own records. In science, attainment exceeds national expectations because of good science
teaching overall and very good teaching at the end of the key stage. By the end of Year 6, pupils’
investigative skills are above average. They plan investigations, create conditions for fair testing,
carefully measure results and are aware of the need to replicate their results in order to eliminate
error. Their knowledge of materials, life and physical processes is satisfactory and often exceeds
that expected of eleven-year-olds. Standards in ICT are satisfactory and pupils can create, move
and rotate three-dimensional geometric shapes on the screen. They access information from a
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CD-ROM but do not make enough use of word processing skills. Overall, standards in religious
education are appropriate and pupils have the expected level of understanding about different
world faiths. This is not always reflected in their written work, however. Above average standards
are seen in physical education, where because of the very good teaching they receive, pupils have
high levels of control in their movements. Standards in music are high and pupils sing in three part
rounds with a good awareness of pitch; in this aspect of music, pupils sometimes make very
good progress. In all other subjects of the curriculum, standards are average.
7.

Overall, pupils’ achievement is good. Because of the good teaching they receive and their positive
attitudes to school, they learn well and make good progress. This is particularly evident in
science. In the foundation stage, achievement is good in scientific areas of learning. Curiosity
and interest in science are well developed, providing a springboard for good progress in
subsequent key stages and leading to the good science standards seen at the top of the school.
In general the achievement of lower attaining pupils has not kept pace with that of other pupils and
this was recently highlighted in an analysis of termly test results. As a result, action has now
been taken to target additional resources to these pupils. The school has a very small proportion
of pupils who have English as an additional language and these pupils make appropriate and
sometimes good progress. There is no significant difference in the achievements of boys and
girls.

8.

Pupils with special educational needs make satisfactory gains in skills, knowledge and
understanding in Key Stage 1 with the good level of support that they receive. Pupils in Key Stage
2 do not have access to the same levels of support within class and their progress through the
key stage is unsatisfactory. The unsatisfactory progress is also the result of the lack of clear and
precise targets in pupils' individual education plans which means that the work they are given
does not meet their needs. This represents a finding similar to that of the previous report, when
the progress of pupils with special educational needs was stated to be unsatisfactory.

9.

The school has been very effective in setting targets at key stage, class and individual levels and
this has proved to be an effective strategy which has contributed to the raising standards of
achievement in the school. Targets have presented a good level of challenge and, this year, the
school expects to exceed the mathematics targets it has set in Key Stage 2. Each half term,
teachers identify a target group of pupils and also negotiate individual targets. However, teachers
have not been as successful in setting the very well defined targets necessary to enable pupils
with special educational needs to make good progress. Nevertheless, the school has a culture of
setting and striving to meet targets which has been a key factor in the improvement seen in
pupils’ achievement. The introduction of additional resources to support literacy and numeracy
has had a positive impact on achievement. The school has organised additional literacy support
and springboard mathematics sessions for pupils towards the end of Key Stage 2 and booster
classes are held for Year 6 pupils. The school is also involved in a Family Literacy project, which
helps parents to more effectively support their children’s learning. All these initiatives have helped
to raise pupils’ achievement and improve standards of attainment.

10.

The use of literacy across the curriculum is not strong. Pupils make use of their literacy skills in
some subjects, including history and science. However, not enough use is made of texts related
to subjects across the curriculum to promote literacy skills. In addition, pupils do not have
sufficient opportunity to search for the information they need in the school library. Pupils have
some opportunities to use mathematics across the curriculum, most notably in science. However,
pupils’ abilities to apply their mathematical skills and knowledge in other areas of learning is not
as well developed at it should be. Similarly, in ICT, while pupils are developing an appropriate and
sometimes good range of skills, their application across the curriculum is limited and patchy.
Pupils are able to retrieve information from discs to support their learning in geography, for
instance, about the water cycle. However, their word processing skills are not well enough used.
The school is aware of some of these weaknesses and has timetabled the ICT suite to enable
classes to have access to support learning across the curriculum. The school has made
successful efforts to raise pupils’ achievement in this and other subjects; pupils now need to be
given the opportunity to make better use of their skills.
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Pupils’ attitudes, values and personal development
11.

Pupils’ good attitudes to their work and play contribute considerably to their success in learning.
Current attitudes compare well with those at the time of the previous inspection which were
described as positive. The majority of pupils are keen to come to school and get very involved in
the whole range of activities that the school offers. The positive attitudes to learning seen in the
foundation stage are well built upon and, throughout the school, pupils concentrate very well in
lessons and are well motivated learners.

12.

As in the previous inspection, behaviour in class and around the school is good and this helps
create a good climate for learning. Pupils are trustworthy, polite and courteous. They greet
visitors cordially, opening doors and offering to guide adults around the school. They are proud of
their school and take care of it. There is no vandalism or graffiti.

13.

The school experiences very little bullying, sexism or racism. It is a positive benefit that learning
for all can take place in a calm, caring atmosphere free from any form of oppression. The school
has had no permanent or short-term exclusions for at least the previous three years. Pupils are
taught to consider the impact their actions may have on others and therefore most behave with
consideration for other people. They respect the views and feelings of others and realise that not
all people are the same in all ways.

14.

The personal development of pupils at the school is, overall, satisfactory and relationships are
very good and a strength of the school. This has a positive impact on pupils’ learning. They share
well in the foundation stage and as they move through the school, the pupils care for each other.
When they make the difficult trip from the infant to the junior building, the bigger ones look after
the small ones by holding their hands. Most pupils have the greatest respect for their teachers
and other adults in the school. They know who to turn to for advice and have trust in them. This
was well in evidence when, after school, one teacher had pupils queuing up to ask questions and
discuss what they were doing that night. After a while, the teacher turned around and said,
jokingly, “Don’t any of you want to go home?”

15.

A weakness is that pupils are not always allowed to develop their personal initiative sufficiently to
take responsibility and therefore become independent. For example, in the nursery, children are
expected to line up before moving from one part of the room to the other and do not have enough
opportunity to make choices about their learning. Later in the school, pupils lack opportunities for
independent study in the library, for helping themselves to resources or regularly manning the
office phones at lunchtime. Nevertheless, pupils are keen to help. They collect and deliver
lunchtime registers and at one Key Stage 2 assembly, two girls were responsible for operating
the overhead projector. The school is considering reinstating the lapsed school council and this
would be a positive step.

16.

Current attendance levels are unsatisfactory. Although the school has made efforts to improve
figures, attendance is not as good as it was four years ago. However, the majority of pupils do
come to school and into classes on time and most lessons commence promptly. The school
does not have any unexplained absence trends. Reported unauthorised absences are well below
the national average but authorised absences are well above it. However, some unauthorised
absences are not always accurately recorded. The unsatisfactory levels of attendance have a
detrimental impact on pupils’ learning and achievement.
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HOW WELL ARE PUPILS OR STUDENTS TAUGHT?
17.

Overall, during the inspection, teaching was found to be good. This is a marked contrast to the
findings of the 1997 inspection when there were many shortcomings in teaching. The school has
worked hard to rectify this situation and in over a third of lessons seen during the inspection,
teaching was very good or excellent. All but a very small proportion (3 per cent) of teaching was
satisfactory or better and roughly three-quarters of teaching was good or better. Consequently,
pupils’ learning is good overall; they make good progress and achieve well. The high levels of good
and very good teaching which pupils experience as they move through the school have a
cumulative effect on their learning and achievement. Despite well below average attainment on
entering the nursery, by the end of Key Stage 2, attainment is broadly average and, in some
subjects, above average.

18.

In the foundation stage teaching, overall, is good. In half the lessons seen, teaching was good
and was very good in about a tenth. Teaching was satisfactory in all but one of the remaining
lessons, which was unsatisfactory. Overall teaching was:
• satisfactory in communication, language and literacy, mathematics and physical areas of
learning;
• good in personal and social development, knowledge and understanding of the world and
creative areas of learning and this has a beneficial impact on children’s learning in these
areas.

19.

Because of the good teaching in personal and social education, children are keen to come to
school and eager to participate. The foundations are laid for positive attitudes to learning and good
behaviour. Similarly, good teaching has a positive impact on children’s knowledge and
understanding of the world and their emerging interest in science. In creative areas, pupils are
learning well in music and visual arts; however, imaginative play is not as well developed. Learning
is satisfactory in the children’s mathematical, language and physical areas of development and
they make appropriate progress.

20.

In Key Stage 1, overall, teaching is very good. In over half the lessons seen, teaching was very
good and a quarter of lessons had good teaching. The remaining proportion comprised the small
number of lessons in which teaching was satisfactory or excellent. No unsatisfactory teaching
was seen in Key Stage 1. Throughout the key stage, teaching was:
• very good in reading, writing and physical education;
• good in mathematics, science, ICT and history;
• satisfactory in religious education, design and technology, music and art and design.

21.

The impact of the high proportion of very good teaching is that pupils in Key stage 1 achieve well
and make good, and often very good, progress in their learning in English, mathematics, science,
ICT and history. In all other subjects their progress is satisfactory with the exception of physical
education where they progress very well and achieve high standards. In mathematics, learning is
good and, despite the fact that a significant proportion do not attain the expected standard, the
achievement of the vast majority of pupils is also good.

22.

In Key Stage 2, overall, teaching is good. In over a quarter of lessons, teaching was very good or
excellent and good teaching was seen in almost half of Key Stage 2 lessons. The remaining
lessons were satisfactory, apart from a very small proportion in which teaching was
unsatisfactory. In Key Stage 2 as a whole, teaching was:
• very good in physical education;
• good in English, mathematics, science, ICT, geography and music;
• satisfactory in religious education, history, design and technology and art and design.

23.

As a result of the good teaching they experience, pupils make good progress in learning in
English, mathematics, science, ICT, geography and music. They make very good progress in
physical education because teaching is strong in this area and their satisfactory progress in all
other subjects is a reflection of the satisfactory teaching which predominates in these subjects.
There are weaknesses in provision for pupils with special educational needs. When pupils are

24.

Huntington Community Primary School - 16

withdrawn for specialist support, teaching is very tightly structured and well focused addressing
on the pupils’ individual difficulties. Where available, classroom support staff effectively work with
pupils who have special education needs. However, effectiveness in supporting pupils is limited
because individual education plans lack the detailed short-term steps that pupils need to take if
they are to make adequate progress. In addition, teachers' class planning does not always fully
enough identify how the needs of pupils with learning difficulties are to be met in class lessons.
25.

The skill and enthusiasm of teachers in stimulating and inspiring pupils are a strength which leads
to pupils being well motivated in their learning. Following an outstanding Year 6 geography lesson
on the water cycle in which learning was of the highest quality, one pupil was overheard to say to
the teacher, “Miss, I have worked harder and learned more in this lesson than I have all week.” In
a very good Year 2 history lesson on the Great Fire of London, the teacher's enthusiasm and very
good use of source evidence inspired pupils and led to very good learning in their understanding of
how diaries and other records provide evidence of past events.

26.

Overall, very high expectations are set and as a result pupils’ behaviour and achievements are
good. Their attitudes to learning are positive and they take a pride in their work. Handwriting and
presentation are usually of a high standard. Very high expectations are set in a Key Stage 2
music lesson in which pupils succeed in singing in three parts. They succeed in doing so
because of the demands placed on them by their teacher. In Year 1, the high expectations of the
class teacher in the plenary of a literacy lesson enable pupils of all abilities to make good
progress in spelling.

27.

A good range of teaching methods is very effectively employed. In general, teachers are extremely
skilled in leading large group sessions at the start and end of lessons. They communicate
effectively and give clear explanation and instructions so that pupils understand what is expected
of them. They encourage and challenge, for instance, when, in a Year 3 literacy lesson, a pupil
suggested a word, the teacher replied, "I think that’s an ideal word, now let’s see if you can write
it." The challenging questions teachers ask help to extend pupils’ understanding and are often
designed to make pupils aware of their own learning. This was the case in a Year 1/2 lesson
when, in response to their teacher’s question, pupils could identify that they had been using their
senses to learn about different materials including metal, glass and wood. Teachers use
imaginative and interesting subject matter likely to appeal to their pupils and, during the week of
the inspection, the introduction of “Verb Man” effectively promoted Year 3’s literacy learning.

28.

Good pace is a strong feature of the best lessons. In a religious education lesson at the top of
Key Stage 2, the very good pace of teaching resulted in thorough coverage and an increase in the
pupils’ knowledge and understanding about the Christian ceremony of baptism. Outstanding pace
in pupils’ learning and concentrated physical effort was the consequence of an excellent Year 5
physical education lesson in which pupils were encouraged to evaluate their own skills. Support
staff are often effectively used to aid learning. Particularly valuable are the observations they make
during whole class teaching sessions. These give teachers good quality information about their
own performance and the progress of their pupils and are very effectively used to improve teaching
and learning. Support given to the very small number of pupils who have English as an additional
language is appropriate and enables them to progress well.

29.

Lessons are well planned and teachers have clearly defined learning objectives. Consequently,
teaching and learning are well focused. Lesson aims are often shared with pupils and recalled at
the end of the lessons. In some lessons the key facts are well highlighted. This was the case
towards the end of an excellent Year 6 lesson on equivalent fractions when the highlighting of key
facts enabled pupils to consolidate the good progress they had made. Teachers have good
strategies to assess what pupils have learned on a day-to-day basis and they make effective use
of this assessment information when planning what pupils are to learn next. Appropriate use is
made of homework.

30.

Literacy teaching is good overall. The majority of children entering the foundation stage have
literacy skills which are well below those expected in three-year-olds. Literacy teaching is
satisfactory in the nursery and children begin to develop early reading and writing skills and are
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encouraged, for instance, to write invitations to a Teddy Bears’ picnic. In the reception classes
and through to the end of Key Stages 1 and 2, literacy teaching is good and learning is more
rapid. Lessons are well planned and good use is made of the National Literacy Framework.
Teachers have good knowledge of the subject and writing, in particular, is well taught. However,
pupils are not given the opportunity to consolidate, extend and make practical use of their literacy
skills through independent study in the school library. A general weakness is that insufficient
attention is given to expanding and enriching pupils’ spoken language skills. Nevertheless, as a
result of good literacy teaching, standards of reading and writing are improving throughout the
school.
31.

Numeracy teaching is good and often very good. In the foundation stage appropriate provision is
made to support children’s number recognition and early addition and subtraction. In Key Stages
1 and 2 teachers are using the National Numeracy Strategy with growing confidence and pupils
are learning to become increasingly proficient in using mental methods of calculation. Science
teaching is good and enables pupils to gain in knowledge and understanding from the nursery to
Year 6. The good nursery experiences for scientific exploration are well consolidated and
extended in the reception class where very good teaching promotes children’s skills of enquiry.
This was seen during the week of the inspection when children investigated how objects could be
moved without being touched. Scientific knowledge is consistently built and pupils’ skills of
enquiry are developed particularly well at the end of key Stage 2.

32.

Teachers’ good subject knowledge in physical education is a strong feature throughout the school
and is evident in the well structured lessons and the guidance given which enables pupils to refine
and improve their skills. In Year 5 and 6 music lessons and Key Stage 2 extra-curricular
activities, the creative effort of pupils is well promoted by the good subject knowledge of their
teacher. Good subject knowledge is also evident in ICT and the enthusiasm and confidence of
teachers is well communicated to pupils. For example, following a demonstration of a new ICT
technique, one child’s enthusiasm was expressed in her comment, “That’s fun”.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS OR STUDENTS?
33.

The breadth, balance and relevance of the curriculum are broadly satisfactory. The curriculum is
appropriately linked to the National Curriculum, the national guidance for the foundation stage and
the Staffordshire Agreed Syllabus for Religious Education. The curriculum for children in the
foundation stage has been appropriately revised in line with the new early learning goals, however,
in the nursery, insufficient use is made of the outdoor play facilities. This hampers children’s
physical development and in particular their gross motor skills. In Key Stages 1 and 2 an
appropriate length of time is allocated to each subject and design and technology is now
appropriately planned for, which is an improvement since the last inspection. Some foundation
subjects, however, although broadly following the required Programmes of Study are not
sufficiently well balanced. For example, in Key Stage 2, planning in history and geography
includes too many topics. This limits the depth of study and as a consequence pupils’ skills are
not systematically developed. Pupils in general are only aware of basic facts and have limited
opportunities to research independently and examine topics in more detail. The school has placed
a heavy emphasis on literacy and numeracy and now recognises the need to develop key skills in
other subjects.

34.

Considerable time and effort has gone into curriculum planning and the National Strategies for
teaching literacy and numeracy have been implemented effectively, resulting in a slow but steady
rise in standards. The school has recently identified a group of Year 5 pupils needing extra help
and has implemented an appropriate additional numeracy strategy to support these pupils.
Although in its early stages, this has already improved the confidence of these pupils. There is a
need now to consider how best to support the needs of pupils in Years 3 and 4 who are also
experiencing difficulties in grasping basic mathematical concepts. Many of these pupils do,
however, benefit from the support of an additional literacy strategy, which is effective in supporting
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their needs and is accelerating their progress. The use of booster classes in the spring term is
also having a positive impact on pupils’ progress and achievements in basic skills. The school
tries hard to ensure that pupils who are withdrawn from lessons for additional mathematics or
language work do not miss the foundation subjects.
35.

Since the school was last inspected, the provision for pupils with special educational needs has
not improved sufficiently and remains unsatisfactory overall. The school has established a policy
and there are individual education plans (IEPs) for each pupil on the Register of Special
Educational Needs. The targets in the IEPs are satisfactory but are insufficiently specific as
short-term learning goals. Classroom support staff provide positive support for pupils with special
needs in lessons and teachers generally have a clear understanding of how their skills can be
harnessed to work with the pupils. However, teachers do not make reference to the IEPs in their
planning and overall they are not used sufficiently on a day-to-day basis as a key element in
providing specific, planned activities. Wherever possible, pupils with special educational needs
have full access to the full National Curriculum

36.

Extra-curricular activities are very popular and take place at lunchtimes and after school, thus
affording all pupils the opportunity to attend. Provision is very good and includes a wide range of
sporting, academic and musical opportunities, for example, choirs, wind band, recorder groups,
netball, football and library. Study classes in the ICT suite in particular are popular with pupils who
are positive about the impact this is having on their achievements. A good range of outings,
visitors and residential visits gives pupils good opportunities to develop social skills as well as
enriching the curriculum.

37.

Pupils in general have equal access to the curriculum and additional cultural experiences. All
activities are open to girls and boys and the additional support strategies for English and
mathematics cater well for lower attaining pupils. Access to the curriculum is restricted slightly
because some pupils miss aspects of numeracy, for example, when returning late from additional
literacy sessions, while other pupils miss lessons to attend music tuition. The school is aware of
this and makes every effort to adapt timetables appropriately.

38.

Provision for personal, social and health education is satisfactory. There is in place a suitable
policy for sex and drug education, which is approached through science and supported by outside
agencies and visits by mothers with young babies. The physical education curriculum supports
health education. Circle time is used appropriately to enhance pupils’ social and moral
development and gives suitable opportunities for pupils to discuss and reflect upon issues relevant
to them. While this is an improvement since the last inspection, there still is not a coherent
approach to this curriculum area and there remains no policy to provide this consistency. Pupils’
social development is supported through an appropriate behaviour policy but this places an
emphasis on sanctions and does not sufficiently support and guide staff who work with small
groups of pupils who show more immature social behaviour.

39.

Links to the community are good and have a positive impact on pupils’ learning. Parents support
many curriculum areas and the Family Literacy Strategy in particular has been especially
effective at enhancing the skills and developing the confidence of parents who attend, who in turn
feel better able to support their children’s learning at home. The older members of the community
also make a positive contribution to pupils’ learning. Relationships with partner institutions are
very good. Pupils in Year 6, for example, benefit from a special project set each year by teachers
in the local comprehensive while the school benefits from the support from students from the local
Further Education College. The school has taken part in local arts projects and is used by other
schools for courses.

40.

Overall the school’s provision for spiritual, moral, social and cultural development is good; a
finding similar to that reported in the 1998 HMI inspection. Opportunities for pupils’ spiritual
development are generally satisfactory. The school provides an environment where all pupils are
valued. Collective worship is used appropriately to create a spiritual atmosphere of prayer and
reflection. This was particularly effective in the recently introduced, weekly, whole school
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assembly which created a very powerful ethos in its uplifting celebration of pupils’ personal, social
and academic achievements. Circle time gives opportunities for sharing thoughts, concerns and
feelings and, as a result, pupils treat one another with sensitivity and respect.
41.

Provision for pupils’ moral development is good. Collective worship is used to encourage pupils to
be caring, reflective and to appreciate the world around them. The school rules, developed cooperatively with staff, pupils and parents, reflect the positive ethos of the school. The reward of
house points and praise helps raise pupils’ self esteem and encourages them to help each other
and endeavour always to do their best. For example, in a Year 6 class, the very good
relationships and supportive ethos encourage pupils to help one another and enabled all pupils to
experience success in a challenging geography lesson seen during the inspection. Increasingly
as pupils move through the school, they gain secure awareness of right and wrong and are willing
to take responsibility for their actions.

42.

The school makes good provision for pupils’ social development. It values all pupils and fosters an
atmosphere of consideration and caring. Adults around the school present good role models in
terms of care, consideration, reliability and good manners. During extra-curricular activities,
including netball practice, they often provide models of good sportsmanship. Pupils’ involvement in
charity work raises their social awareness. The house system encourages pupils to work together
as a team and residential visits and regular outings help foster good relationships. These
opportunities have a direct bearing on pupils’ good behaviour around the school. Although pupils
have informal opportunities to take responsibility and to take initiative, helping tidy their
classrooms, for example, in general there are limited planned strategies to promote this aspect of
social development.

43.

The provision for cultural development is good and the school provides many worthwhile
experiences for pupils, especially in the arts, for example, visits by theatre workshops, artists and
multi-cultural dance groups and frequent visits to areas of interest. This provides good
opportunities for pupils to develop an awareness of the world around them. Celebrations of the
diversity of cultural backgrounds are promoted through assemblies when, for example, the
traditions of Chinese New Year are explained. Other cultures are the focus of stories in R.E
lessons, where in one class, pupils were able to reflect upon and compare the Hindu practice of
immersion in the River Ganges with Christian baptism.

HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS?
44.

The sensitive and caring way that the school looks after its pupils clearly has a positive effect
upon their learning. There are good procedures for ensuring the protection and well-being of pupils
and this is a significant improvement on the previous inspection when the school was not fully
complying with statutory requirements for child protection and other safety issues. The school
has successfully addressed these weaknesses. There is a written child protection policy and all
staff are aware of their responsibilities. New members of staff receive training as part of their
induction process.

45.

Since the previous inspection, the school has compiled a detailed health and safety policy.
Working with the health and safety governor and the site manager, the headteacher has carried
out a very comprehensive risk assessment, which is now being appropriately addressed. There
are very efficient and sensitive procedures for dealing with and reporting accidents and
administering medicines. Several members of staff are ‘in date’ trained first aiders. Fire
exercises are held regularly and appropriately recorded and good safety procedures have been
adopted. Governors have made appropriate arrangements for sex education. As part of the
school’s personal, social and health education, the local police talk to the children about drugs
and alcohol abuse.

46.

Although the school’s attendance is unsatisfactory, it works hard to improve these figures and its
current procedures for monitoring and improving them are broadly satisfactory. Registers are
marked in accordance with current procedures but some unauthorised absences are currently

Huntington Community Primary School - 20

being recorded as authorised and this is a weakness. Details of absences and lateness are
recorded weekly and are collated with the visiting educational welfare officer. Should it be
necessary, parents receive information about lateness and poor attendance. Pupils receive
awards certificates for good attendance. However, too many parents take their children on
holiday, during term times, over and above the allowed period.
47.

The school has good procedures for monitoring and promoting good behaviour. All teachers use
praise well and the children respond accordingly and assembly times are well used to reinforce
good behaviour. Each class has written a set of rules which are often referred to at circle time.
Procedures for monitoring and eliminating oppressive behaviour are also good and clearly account
for the school’s very good record in this area. The school’s anti-bullying policy provides clear
guidelines on dealing with possible incidents.

48.

The school has unsatisfactory procedures for monitoring and supporting pupils’ personal
development and this is a weakness. Some elements of personal, social and health education are
provided incidentally through the general curriculum, at circle times, in assemblies and through
visits from the police and school nurse. Nevertheless there is currently no cohesive policy or
planned programme for this area of learning. Pupils have neither an individual portfolio nor a record
of achievement. The school is aware of this weakness and plans to introduce improvements by
the summer of this year.

49.

The school has worked hard in its approach to monitoring pupils’ academic performance and this
has led to a significant improvement since the previous inspection. It now has good procedures for
assessing pupils’ attainment and progress. These include assessments on entry to the nursery
and reception classes, regular tests in English, mathematics and science, national tests and
optional National Curriculum tests in Years 3, 4 and 5. The analysis of the national tests is
thorough and is used to set targets for pupils in English and mathematics. Assessment in the
other subjects of the curriculum is easily manageable and effective where recorded regularly.

50.

Good use is made of the information from statutory and non-statutory tests; for instance,
assessment is used to monitor attainment by gender and previous ability and to give pupils the
opportunity for booster classes and Additional Literacy Support. Individual targets are set within
groups and the school is considering ways of improving the systems in order to make them more
individual and personal to each pupil. The guidance given by the school to support pupils’ learning
is good.

51.

The headteacher and co-ordinators are involved in monitoring, work sampling and target setting.
The assessment co-ordinator has prepared detailed guidance for assessment, recording and
reporting. Pupils’ assessments in the core and foundation subjects are transferred to the report,
which in its graphical form is easy to understand. The school plans to include records for pupils
for whom English is an additional language when they are required.

52.

Where it is available, the help given in the classroom by support staff has a positive impact on the
progress made by pupils with special educational needs. Training has equipped support staff with
the skills they need to provide effective help. They have a good awareness of the personal as well
as the academic needs of their pupils and the good relationships they have with the pupils
provides a positive context for encouragement and guidance. The Local Education Authority
satisfactorily conducts assessments, and provides advice and support for pupils with specific
difficulties.

HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?
53.

The majority of parents of children at Huntington Primary School believe that this is a good school
for their children. In the opinion of parents, children like school and make good progress. They
believe behaviour is good and that the school expects their children to work hard. In addition, they
say that they would not feel uncomfortable at approaching the school with a question or a
problem. A significant minority of parents do not think that their children receive sufficient
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homework or that the school provides an interesting range of activities out of school. Inspection
findings do not substantiate these adverse comments but the positive views expressed are
endorsed by the inspection team.
54.

The school provides its parents with good information, including regular newsletters and a
home/school agreement. Reports to parents on their children’s progress are very good. There are
regular ‘meet the teacher evenings’, where parents can discuss their children’s progress and any
problems that they have. The school also adopts an open door policy for any urgent problems
which may arise. Currently, with the help of a local college, the school is running a Family
Literacy group and those who attend find it helps them understand how their children learn and
what they can do to help at home. This has the potential to enhance pupils’ learning.

55.

The school has a satisfactory partnership with parents and parents make a sound contribution to
children’s learning by helping with computer work, literacy, numeracy and design and technology.
Parents also help on outings and take pupils to netball games. The school has a very energetic
Parent Teachers Association, which runs discos and arranges a variety of other social events.
Funds raised by the Association have helped to purchase computer ware, new curtains and a
classroom sink unit. The help that parents provide has a positive impact on the work of the
school.

56.

The partnership with parents of pupils with special educational needs is satisfactory. The parents
are invited to reviews of those pupils on the Register of Special Needs and are informed when the
school wants to involve outside specialists.

HOW WELL IS THE SCHOOL LED AND MANAGED?
57.

The school is very well led and managed. In her short time at the school, the headteacher has
been able to identify key strengths and weaknesses. She is committed to high standards, has a
very clear vision of the direction that the school now needs to take and has begun to share her
vision with the entire school community. In recent years, the school’s management structures
have been strengthened; there is now a secure basis for the school’s continuing development
under its new leadership.

58.

Since the last inspection in 1997 when the management of the school was found to be weak,
there have been four changes in leadership. A significant contribution to the improved
management of the school has been made by the deputy head and other key teachers who
provided an important element of continuity and stability in a changing situation and who
effectively helped to raise standards and improve the quality of education provided by the school.
During the start of the academic year, the deputy took on the role of acting head, effectively
maintaining the improvements that had been introduced and providing leadership during a period of
change. The senior teachers now make a good contribution to the management of the school and
curriculum co-ordinators provide appropriate and sometimes good leadership in their subject
areas.

59.

The school has a very positive ethos and, during the week of the inspection, its commitment to
high standards of achievement and behaviour were made explicit in the very good whole school
assembly which celebrated pupils’ academic, social and personal achievements. Evidence of the
staff‘s commitment to improvement is found in their positive response to change and their
enthusiastic approach to their work. Teaching and non-teaching staff work well together and there
are good systems in place to ensure that new members of staff are well supported and paired with
mentor teachers. There is every indication that the school has a good capacity to bring about
further improvements.

60.

The school monitors its performance well and makes good use of the knowledge it gains in order
to improve the quality of education it provides. This has had a very positive impact on the quality
of teaching, which has risen very substantially since the 1997 inspection. The monitoring of
teaching is very well carried out and is a well-established practice in this school, which is
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constantly seeking to improve what it does. As well as the headteacher, curriculum leaders are
actively involved in monitoring. They regularly monitor planning and provide written feedback for
teachers, examine pupils’ work and, when given the opportunity, monitor teaching and learning in
the classrooms. As a result, curriculum leaders have a good overview of the progress made in
their subjects. Senior staff effectively keep track of pupils’ learning. The progress made by older
pupils in the core subjects is regularly monitored by termly standardised tests. Test data has
recently been more carefully analysed and resulting action has led to additional resources being
provided for identified groups of pupils.
61.

The school has successfully introduced the foundation stage curriculum but there are
weaknesses in the way learning and teaching is organised for the youngest pupils. There is now a
good opportunity for the management to develop a more consistent approach to learning and
teaching throughout the foundation stage. Currently, liaison between the nursery and reception
classes is difficult because of the geography of the buildings.

62.

Since the last inspection when the provision for pupils with special educational needs was judged
to be unsatisfactory, the special needs co-ordinator has produced a policy that meets the
requirements of the Code of Practice and clearly outlines for all staff the processes involved. The
quality of support staff is satisfactory although there is insufficient support for pupils in Key Stage
2. Individual education plans are reviewed regularly with the full involvement of school staff and
parents.

63.

There is a good strategy for monitoring and evaluating staff performance and, in view of her recent
appointment, appropriate arrangements have been made by the governors’ Performance
Management Committee to review the headteacher’s performance.

64.

Governors fulfil their statutory duties, give good support to the school and have a well developed
view of its strengths and weaknesses. Many help in the school on a regular basis and are
conscientious in their individual responsibilities. There are appropriate governors’ committees with
responsibility for personnel, finance, the curriculum and other aspects of the school’s work.
Through these and in other ways, including in the appointments it makes, the governing body is
able to exercise well its role in shaping the direction of the school. One governor, who said,
“We’ve got a good crew round us now”, sums up governors’ confidence and optimism about the
school’s future.

65.

The school sets appropriate targets for itself and has instituted a good level of improvement since
the last inspection. It has rectified the vast majority of weaknesses identified at the time of the
1997 inspection by improving the quality of teaching, adopting effective schemes of work and
introducing good assessment procedures. As a result, given their attainment when they enter
school, pupils’ achievement is now judged to be good and standards are steadily rising.

66.

The school’s most recent plan for development is very full and includes many elements well
targeted to bring about improvement. There are sound success criteria and appropriate
arrangements for resourcing, evaluating and monitoring are identified. However, a weakness is
that the school has not prioritised sufficiently well between action needed to bring about genuine
development and tasks which are necessary to maintain current practice.

67.

Target setting is well used in the school, for instance, teachers identify target groups each half
term and this has made a good contribution to the improved achievements of pupils. Finances are
well allocated to enable the school’s priorities to be achieved and the principles of best value are
applied when spending decisions are under consideration.

68.

The school administration is satisfactory. Identified priorities are well supported by the necessary
financial resources and there are sound financial systems in place. The school secretary makes
appropriate use of information technology for budgetary purposes and support is provided by the
LEA’s financial services. However, some office procedures are over-officious and need to be
reviewed to ensure that, from the onset, the school’s values are effectively communicated to
parents.
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69.

The school occupies two sites divided by a main road and this considerably constrains the
school’s development as a single community. In addition, the nursery building is not easily
accessible from the infant department and liaison with and management of three separate units
presents a high degree of challenge. Pupils are well supervised on the few occasions that they
cross from one site to the other.

70.

Despite these shortcomings, the school sites provide generous outdoor play areas and spacious
classrooms which are bright, cheerful and cleaned to a high standard. Resources are at a
satisfactory level but are not always fully accessible to pupils. The school has a high degree of
effectiveness and gives good value for money.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
(1) Provide regular planned opportunities to increase pupils’ confidence and competence in
expressing their ideas and feelings through spoken language.
Paragraphs 4,5,6,30,76.77,89.
(2) Foster initiative and independence in pupils throughout the school by:• giving pupils opportunities to use their creative, technological, academic and other skills
with increasing independence;
• encouraging pupils to take greater responsibility in their own learning;
• expecting pupils to play an increasing role in the day-to-day life of the school;
• providing a forum for pupils to express their ideas;
• introducing a policy for personal development;
• monitoring pupils’ personal development.
Paragraphs 10,15,30,42,48,99,106,109,117,124,136,139,141
(3) Raise levels of attendance by;
• keeping accurate records of authorised and unauthorised attendance;
• providing parents with appropriate information about attendance;
• introducing initiatives to encourage more regular attendance.
Paragraphs 16,46.
(4) Improve support for pupils with special educational needs by :• making use of specified criteria to identify pupils with special needs;
• ensuring that individual education plans include learning targets which are specific,
measurable and achievable within a set time span;
• ensuring that class planning incorporates pupils with special needs;
• providing appropriate levels of in class support, particularly in Key Stage 2.
Paragraphs 8,24,35,62,96,98,106,118,134.
(5) Further develop the work of the foundation stage by improving opportunities for the key stage
leader to shape and co-ordinate a consistent approach to learning and teaching in the nursery
and reception classes.
Paragraphs 33, 61,71,74,76.
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The following should also be considered for inclusion in the action plan
• Ensure the school development plan reflects development priorities. Paragraph 66.
• Make better use of the school libraries. Paragraphs 30, 102.
• Give pupils access to a wider range of materials in their art programme. Paragraphs 84,124.
• Ensure pupils’ written work in religious education covers the appropriate range of world faiths.
Paragraphs 158,162.
• Give greater prominence to teaching skills in history and geography. Paragraphs 33,132,136
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PART C: SCHOOL DATA AND INDICATORS
Summary of the sources of evidence for the inspection
Number of lessons observed

66

Number of discussions with staff, governors, other adults and pupils

40

Summary of teaching observed during the inspection
Excellent

Very good

Good

Satisfactory

Unsatisfactory

Poor

Very Poor

6.2

26.2

41.5

23

3

0

0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.

Information about the school’s pupils
Pupils on the school’s roll

Nursery

Y1 – Y6

Number of pupils on the school’s roll (FTE for part-time pupils)

35

277

Number of full-time pupils known to be eligible for free school meals

0

67

Nursery

Y1 – Y6

Number of pupils with statements of special educational needs

0

5

Number of pupils on the school’s special educational needs register

1

42

FTE means full-time equivalent.
Special educational needs

English as an additional language

No of pupils

Number of pupils with English as an additional language

2

Pupil mobility in the last school year

No of pupils

Pupils who joined the school other than at the usual time of first admission

32

Pupils who left the school other than at the usual time of leaving

23

Attendance
Authorised absence

Unauthorised absence
%

%

School data

6.9

School data

0.1

National comparative data

4.3

National comparative data

0.3

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1
Number of registered pupils in final year of Key Stage 1 for the latest reporting year

National Curriculum Test/Task Results

Girls

Total

2000

18

13

31

Writing

Mathematics

Boys

12

13

12

Girls

12

12

12

Total

24

25

24

School

77 (72)

81 (75)

77 (72)

National

84 (82)

85 (83)

90 (87)

English

Mathematics

Science

Boys

12

12

12

Girls

11

12

11

Total

23

24

23

School

74 (69)

77 (72)

74 (67)

National

84 (82)

88 (86)

88 (87)

Teachers’ Assessments

Numbers of pupils at NC level 2
and above

Percentage of pupils
at NC level 2 or above

Boys

Reading

Numbers of pupils at NC level 2
and above

Percentage of pupils
at NC level 2 or above

Year

Percentages in brackets refer to the year before the latest reporting year.

Attainment at the end of Key Stage 2
Number of registered pupils in final year of Key Stage 2 for the latest reporting year

National Curriculum Test/Task Results

Percentage of pupils
at NC level 4 or above

Girls

Total

2000

27

17

44

Mathematics

Science

Boys

13

13

17

Girls

11

9

14

Total

24

22

31

School

60 (49)

50 (33)

70 (51)

National

75 (70)

72 (69)

85 (78)

English

Mathematics

Science

Boys

12

13

14

Girls

13

12

13

Total

25

25

27

School

57 (46)

57 (45)

61 (45)

National

70 (68)

72 (69)

80 (75)

Teachers’ Assessments

Numbers of pupils at NC level 4
and above

Boys

English

Numbers of pupils at NC level 4
and above

Percentage of pupils
at NC level 4 or above

Year

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusions in the last school year
No of pupils

Fixed period

Permanent

Black – Caribbean heritage

1

Black – Caribbean heritage

0

0

Black – African heritage

0

Black – African heritage

0

0

Black – other

0

Black – other

0

0

Indian

1

Indian

0

0

Pakistani

0

Pakistani

0

0

Bangladeshi

0

Bangladeshi

0

0

Chinese

1

Chinese

0

0

White

0

0

Other minority ethnic groups

0

0

White

229

Any other minority ethnic group

0

This table refers to pupils of compulsory school age
only.

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the
number of pupils excluded.

Teachers and classes

Financial information

Qualified teachers and classes: Y1 – Y6
Total number of qualified teachers (FTE)

11

Number of pupils per qualified teacher

23.9

Average class size

27.7

Education support staff: Y1 – Y6
Total number of education support staff

5

Total aggregate hours worked per week

125.5

Financial year

£
Total income

531642

Total expenditure

534983

Expenditure per pupil

2066

Balance brought forward from previous year

26750

Balance carried forward to next year

23409

Qualified teachers and support staff: nursery
Total number of qualified teachers (FTE)

0

Number of pupils per qualified teacher

0

Total number of education support staff

3

Total aggregate hours worked per week

82.5

Number of pupils per FTE adult

11.7

1999/2000

FTE means full-time equivalent.
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Results of the survey of parents and carers
Questionnaire return rate
Number of questionnaires sent out

310

Number of questionnaires returned

40

Percentage of responses in each category
Strongly
agree

Tend to
agree

Tend to
disagree

Strongly
disagree

Don’t
know

My child likes school.

72

25

2

0

0

My child is making good progress in school.

58

42

0

0

0

Behaviour in the school is good.

50

48

0

0

2

My child gets the right amount of work to do at
home.

35

49

16

0

0

The teaching is good.

62

38

0

0

0

I am kept well informed about how my child is
getting on.

55

38

8

0

0

I would feel comfortable about approaching the
school with questions or a problem.

75

25

0

0

0

The school expects my child to work hard and
achieve his or her best.

52

45

2

0

0

The school works closely with parents.

30

62

5

2

0

The school is well led and managed.

39

55

3

0

3

The school is helping my child become mature and
responsible.

48

50

2

0

0

The school provides an interesting range of
activities outside lessons.

24

42

29

3

3
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PART D:

THE STANDARDS AND QUALITY OF TEACHING IN AREAS
OF THE CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE
71.

The satisfactory provision for children in the foundation stage, reported at the time of the last
inspection, has been maintained and knowledge and understanding of the world continues to be
developed well. Nevertheless, the organisation and management of the work of the foundation
stage are at an early stage of development and a cohesive approach to teaching and learning in
nursery and reception classes has not yet been fully developed. The co-ordinator meets nursery
practitioners regularly but there are no established systems of monitoring teaching and learning.
Attainment on entry to the nursery is well below average. Children make satisfactory progress
throughout the foundation stage but by the time they leave the reception class, however, most are
some way short of reaching the early learning goals in communications, language and literacy,
and mathematics. In other areas of development, they achieve the goals and in knowledge and
understanding of the world they exceed them.

72.

Children enter the nursery in the September following their third birthdays and attend part-time for
either a morning or afternoon session before transferring to one of the two reception classes to
start full-time attendance at the beginning of the academic year in which they become five. Some
children from surrounding communities attend the nursery and transfer to their local schools for
the reception year. The induction processes to both the nursery and the reception years are well
managed and supported by a well-graduated attendance system at the beginning of the nursery
year and appropriate opportunities for children from the nursery to work with the reception
classes. These arrangements help children to settle into school well. Under the leadership of the
supervisory nursery nurse, the nursery staff establish very good relationships with parents.
Throughout the foundation stage, parents help their children select books from the library, which
has been financed by the Parents in Partnership Association.

73.

Since the last inspection a co-ordinator for the foundation stage has been appointed and planning
in both the nursery and the two reception classes has been revised to incorporate the early
learning goals for the foundation stage. Assessment and record keeping systems keep track of
the progression and continuity of work for children through the foundation stage. In the nursery, an
appropriate assessment on entry is carried out and in the reception classes, information from a
baseline assessment, completed early in the first half term, is used to plan work.

74.

In general, teaching is good throughout the foundation stage but the quality of teaching is stronger
in the reception classes. Strengths are in the teachers’ knowledge and understanding,
relationships with children and effective use of support staff. The curriculum is rich and relevant
and planning is related to the early learning goals. Stimulating and imaginative learning activities
maintain children’s interest and help them to make good progress. A high level of priority is given
to personal and social education and there are good opportunities for children to find out about the
world around them. A weakness is that there are not enough times when nursery children can
focus on their own interests and select their own activities. In the nursery, there are insufficient
opportunities for outdoor play; the range of outside activities on offer is limited and some outdoor
equipment is in a poor state of repair. There is a wide range of indoor equipment in the foundation
stage. However, the organisation of the daily routine in the nursery limits children’s full access to
the equipment and does not make best use of the generous space in the nursery.

Personal, social and emotional development
75.

Children attain the expected goals by the time they leave the reception class. They enjoy coming
to school; they follow routines and join in activities with enthusiasm. The good relationships which
are established by staff inspire children’s confidence. In the nursery, children relate well to adults
and answer questions, share their discoveries and take part in group investigations. During the
inspection they took their responsibilities seriously when making bird cake. Throughout the
foundation stage, children know the daily routines and readily help to tidy their areas after
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activities and listen attentively. However, opportunities for making choices are sometimes limited
by the set nursery routines. In the nursery, good adult support enables children to become
independent in personal hygiene and dressing skills as they prepare for outside play or get ready
for painting activities. In the reception classes, children collaborate well, handle equipment
carefully and share resources. They are well motivated, for instance, are eager to use a magnifier
to explore their environment. However, in one reception class, where children were not always
given challenging work, some were not sufficiently well occupied throughout the lesson and
became restless. In both the nursery and reception classes, all adults show care and
consideration for the needs of individuals and are very good role models. Behaviour is good and
on the very few occasions when behaviour slips below the expected standard, adults take time to
discuss how poor behaviour may affect others. As children progress through the reception
classes, they adapt confidently to the brisker pace of lessons and become increasingly
independent.
76.

Overall, teaching in this area is good and as a result children make good progress. Nevertheless,
in the nursery, and occasionally in one reception class, children are not given sufficient
opportunities to frame their own questions or respond in an individual and informal way to learning.
In many activities, children listen carefully, are learning to work at given tasks but do not have
sufficient opportunities to learn independently, make choices and share their findings informally
with partners. Especially in the nursery, too many activities tend to be adult-guided, sometimes
repetitive and with many of the large pieces of equipment not available. This applies particularly
where one group of children is confined to a small space for too long a time.

Communication, language and literacy
77.

Children make satisfactory progress in this area of their learning throughout the foundation stage.
Despite this, the majority of children do not reach the expected learning goals before they leave
the reception class.
In the nursery and reception classes, emphasis is placed on good
communication through stories, songs and rhymes. They dress up as The Three Bears and
Goldilocks and recognise the large, medium and small bowls. They use the language which has
been taught and words from the story of the week which are displayed; they make important links
between the written and spoken vocabulary. However, in the nursery and one reception class
children have insufficient opportunities to share books and discuss the pictures. Their listening
skills are good and this helps them to respond well to questions. However, there are insufficient
opportunities for children to extend their speaking skills by talking about matters of interest and
relevance. For instance, during a taped listening activity in the nursery, children’s eager talk about
their experiences of being immunised was halted so that the listening activity could continue.
Opportunities to help children explore and extend their language skills are lost. Throughout the
foundation stage there are insufficient opportunities for children to develop spoken language
through role-play. In the nursery especially, staff move the children from one activity to another
with insufficient opportunities for choice; nevertheless, in their language learning, children’s
concentration and behaviour are good

78.

In the nursery, most children handle books appropriately, turn pages carefully and recognise the
title page. Most children in the reception classes have made a sure start with reading and
recognise key words on sight but need a great deal of support reading short sentences. Higher
attaining children read accurately and fluently and enjoy books with repetitive texts. As a result of
good teaching, many reception children recognise letter shapes, can hear and say initial sounds
and higher attaining children blend sounds into words.

79.

Before they move to the reception classes, most nursery children recognise their names and
some write their names. They have good pencil control and many are making good attempts at
writing letter shapes. There are writing areas in each room and children are encouraged to think
of themselves as writers from an early age. During the week of the inspection, nursery children
each wrote an invitation to the Teddy Bears’ Picnic, put the letter in an envelope, sealed it and
shared it with their family. In the reception classes, appropriate emphasis is given to the teaching
of literacy skills. Lessons are planned following the Literacy Strategy guidelines; there is an
appropriate emphasis on learning about the letters of the alphabet and the related sounds. The
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majority of children are still learning to form letters correctly and in most cases letters are legible
but inconsistent in size. The quality of teaching for this area is satisfactory, a judgement which
reflects variations in approaches to nurturing children’s communication, language and literacy
development across this key stage.

Mathematical development
80.

Children make satisfactory progress in mathematics, but do not reach the set early learning
goals. In the nursery, they enthusiastically join in number rhymes and songs, reinforcing their
knowledge of the order of numbers to five and sometimes to 10. Through practical activities they
learn to use vocabulary such as “small”, “medium”, “large”, “full” and “empty” accurately.
However, too much time is spent on number rhymes and songs to the detriment of planned
opportunities for children to choose mathematical activities and use equipment. There were some
good examples where children made bird cake, remembered the ingredients and used phrases
such as “a handful” and “equal”. In another activity, children guided a programmable robot using
directions “start” and “stop” and chose a number to five and this enhanced their numeracy and
computer skills. However, during the period of the inspection there were insufficient opportunities
for the reinforcement of mathematical knowledge by regular opportunities for counting and
comparing length, shape and weight and practising the mathematical language that they have
learned. In the reception classes, appropriate emphasis is given to the teaching of numeracy
skills and lessons are planned following the Numeracy Strategy guidelines. There is a wide range
of ability, from a small group of higher attaining children who are confident in understanding
numbers over 10 and who can count in 10’s to the majority who are learning numbers to 10.
Children recognise repeating patterns and some two-dimensional shapes such as circles,
squares and rectangles and three-dimensional shapes such as cubes and cylinders. Overall,
teaching is satisfactory and the quality of teaching in one reception class is good. This is
reflected in challenging activities and the level of new learning. For example, during the week of
the inspection, children were involved in early addition activities and made good progress in
understanding, for instance that two boats and one boat made three altogether. The quality of
teacher discussion was a strength and children were given time to formulate their own questions,
to count and justify their answers. In the other class, however, the teaching observed was
unsatisfactory because the activities chosen and the pace of learning did not focus on the skills of
the higher attaining children and the activities for the lower attaining children did not increase their
mathematical understanding. In this lesson, the teacher and the support staff were involved with
groups to the exclusion of the remaining children and this impacted adversely on their progress.

Knowledge and understanding of the world
81.

In the reception classes, children’s attainment is above the standards expected and the quality of
learning throughout the foundation stage is good. In the nursery, children’s knowledge and
understanding are well developed through a wide range of activities and visits. A walk near the
school, focusing on different types of houses, resulted in children identifying different types of
housing, including a residential home for old people. They understood that many old people lived
in the larger house because they needed to be cared for. Their science learning is good. The
nursery staff have made an attractive butterfly garden which is well used as children find out about
their environment. An activity involving ice balloons resulted in children considering the different
temperatures inside and outside the school buildings and the effect that warm water might have
on ice. Children enjoy their activities in this area of learning. They experience success in getting a
torch to light by positioning the battery and bulb correctly and make good progress in their early
scientific understanding.

82.

This level of investigation is well developed in the reception class through many exciting
challenges and children respond well. A very good example was seen during a science lesson
where children found successful methods for making a range of toys move without touching them.
In another group, children predicted and observed the effect of ramps on the distance travelled by
toy cars. On special days, particularly birthdays, Christian festivals and the Hindu festival of
Diwali, children extend their understanding of celebrations. However, books and posters on
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display do not reflect the wide range of cultures and religions found in the United Kingdom.
Children’s knowledge and understanding of the world is further enhanced by well-planned visits.
Nursery children visit a farm and those in the reception class visit Tamworth Castle. The
computers in both the nursery and reception classes are used regularly and most children have
good mouse control especially when using an art program. Computer skills are extended in the
reception classes as children confidently move images on the screen and explore simple number
games.

Physical development
83.

Children make satisfactory progress in most aspects of physical development. Strengths are in
hand and eye co-ordination, skilful use of scissors and increasing accuracy with pencil and brush.
In the nursery, children make good progress and their good manipulative skills are evident as they
complete jigsaws and use small table-top construction toys. However, most of this work is
repetitive and is used too often. Overall, teaching is satisfactory. Although there is a secure
outdoor play area and a verandah, children have insufficient opportunities to use this space and
the large equipment, including bicycles, which are available. There are insufficient opportunities
for children to develop large motor skills, such as running, jumping and pedalling or the necessary
range of throwing and catching skills. However, in the reception classes children showed a high
level of agility in all movements: running and moving within a limited area and in stretching and
curling. They understood the importance of warming-up and cooling-down activities at levels well
above the expectation for children of this age. Their hand and eye co-ordination in using pencils,
paints and modelling materials shows a significant level of improvement from the nursery class.
Throughout the foundation stage pupils behave well and enjoy their learning.

Creative development
84.

Children are well placed to achieve the early learning goals by the time they leave the reception
class. Teaching and learning are good and children enjoy and respond well to their creative
activities. In the nursery and reception classes the children’s drawings and paintings show
appropriate development and in one of the reception classes children make good progress in
combining materials with skill and imagination to create robot models. In the nursery, children’s
creative development is limited because they do not have sufficient access to a wide range of
materials including modelling materials.

85.

In both nursery and reception classes children make good progress in music and by the age of
five sing with accurate pitch and a good feel for rhythm and use instruments well in the class
lessons. During the inspection, there was an over-emphasis on nursery rhymes, an appropriate
emphasis on counting songs and those for ‘joining-in’ but insufficient opportunities for listening to
and singing songs from a sufficiently wide range of lifestyles and cultures.

86.

Children’s imaginative play is better developed in the reception classes than in the nursery
because teachers provide more stimulating and challenging opportunities and spend time in
developing ideas with them, rather than instructing them to move from one activity to another. In
the reception class, two children make sound use of the role-play area, sometimes at the
telephone earnestly in conversation. In the nursery, children have opportunities to use puppets
and table-top toys for role-play. Teaching in this area of learning is sound in the nursery and good
in the reception classes and in one class the range of very good activities captures pupils’
imagination, sustains their interest and promotes well their creative development.

ENGLISH
87.

In the 2000 National Curriculum tests at the end of Key Stage 1, the school's results in reading
were well below national averages and below average in writing; when compared with similar
schools, pupils' performance in reading was well below average and close to the average in
writing. The percentage of pupils achieving the higher level 3 in reading was well below the
national average but above the national average in writing. Trends in average results over the past
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five years indicate a steady improvement in reading and a sharp rise in writing. The achievements
of boys in reading indicate that they are less successful than the girls but in writing achievements
of boys and girls are closer. Inspection evidence for the current Year 2 pupils indicates attainment
that is close to the average in reading, writing and listening skills but below average in speaking.
In relation to their prior below average attainment, progress is good. The rate of progress is similar
for both boys and girls.
88.

In the 2000 National Curriculum tests for pupils at the end of Key Stage 2, results were below
average when compared with the national average and average when compared with similar
schools. When measured against their earlier attainment, their achievements are above average.
The proportion of pupils achieving the higher level 5 was below the national average and well below
average when compared with similar schools but close to the average when measured against
their previous achievements. Trends over the five years from 1996 to 2000 indicate a rise in
standards last year after a decline in previous years. Inspection evidence indicates that standards
are in line with the average except in speaking where standards are below average. This is an
improvement from the below average standards at the time of the last inspection. In relation to
their low prior attainment, pupils continue to make good progress overall although it is
inconsistent as the pupils move through the school. There is no significant difference in the
attainment of boys and girls. Pupils with special educational needs, however, do not progress as
well as they should through the key stage.

89.

Pupils' skills are underdeveloped in speaking in both key stages and pupils do not attain levels
expected for their age. The youngest pupils in Key Stage 1 lack confidence when speaking and
have a limited range of vocabulary. Pupils generally listen carefully to their teachers, other adults
and the other pupils. In Key Stage 2, the majority of pupils listen attentively and take turns to
contribute to discussions. They reply appropriately to teachers’ questions in lessons but their
expressive vocabulary is limited. A few pupils gain confidence in speaking to a larger audience
when describing their work during the closing discussion sessions in lessons. By the end of Key
Stage 2, most pupils listen attentively and take turns to contribute to discussions; for example,
they shared their ideas about their work in a writing lesson in the Year 6 class willingly. They
reply appropriately to teachers’ questions and have acquired a sufficient subject vocabulary to
express their thoughts and ideas in most subjects but their wider expressive vocabulary is more
limited. Pupils gain confidence in speaking to a larger audience when describing their work in
closing discussion sessions in literacy lessons but with the exception of a small proportion of
higher attaining pupils, many of the oldest pupils give short explanations and do not expand
sufficiently upon their ideas and answers.

90.

In reading, pupils in Key Stage 1 build on the skills, knowledge and understanding gained in the
reception class so that by the end of the key stage, overall standards are close to those expected
for their age. Pupils in Year 1 are interested in books and are beginning to recognise familiar
words. The above average reader reads accurately and fluently from a simple text and uses the
knowledge of basic phonics to work out unfamiliar words. The average and below average readers
are hesitant and make errors when reading from their books. At the end of Key Stage 1, pupils
express an interest and enjoyment in books and reading. The higher attaining and average pupils
can explain the plot of their books and have acquired a satisfactory sight vocabulary; they read
accurately but generally without expression. These pupils are aware of their mistakes and correct
themselves. Higher attaining pupils talk about the book and respond to the characters and the
plot. They read fluently and are developing expression in their reading. Pupils with special
educational needs make satisfactory progress in developing a basic understanding of letter
sounds and how to use phonic skills to read simple words and books.
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91.

At the end of Key Stage 2, pupils who are by the school's standards, above average, read with
accuracy, fluency and expression. They recognise many words and use a range of strategies
when meeting words new to them and most use their knowledge of phonics and use contextual
clues effectively. They discuss both their current books and a wider range of books in depth.
Pupils of average or below average attainment read accurately but without expression; they
recognise many words and discuss the plot of the stories and characters well. They enjoy reading
and show understanding of texts from non-fiction. They use the contents and index pages
correctly when finding out information. However, pupils of all abilities have little knowledge of how
the school's non-fiction library is organised and have not yet acquired sufficient skills in using the
reference library.

92.

The pupils' attainment in writing in both key stages is in line with that expected with some good
features in both key stages. Standards of presentation and handwriting have improved since the
last inspection and are now good overall throughout the school.

93.

At the end of Key Stage 1, in writing, pupils of all abilities can communicate some meaning,
though this is often limited for the lower attaining pupils. In their writing, the majority of pupils use
sentences to extend their ideas in a logical sequence of events, can write in a range of different
formats and can write for different purposes such as retelling traditional tales, imaginative narrative
prose, dialogue and poetry. The average and higher attaining pupils develop an understanding of
how to use full stops and capital letters to denote sentences and use these securely. Pupils spell
simple common words correctly and in the majority of cases, errors are phonetically logical. They
make good progress in their handwriting and by the end of Key Stage 1 most pupils are beginning
to develop a cursive style; however, this is not generally used in their independent work. Higher
attaining and average pupils make simple plans when writing a story, identifying the plot,
characters and setting. The higher attaining pupils use adjectives and other writing devices such
as quotation marks to add interest to their stories which they write with a clear sense of narrative;
they use a satisfactory range of vocabulary and their use of punctuation and spelling is
satisfactory.

94.

Pupils’ attainment in writing by the end of Key Stage 2 is in line with that expected overall, with
several pupils achieving at the higher levels. There is variation across the key stage in the quality
of pupils' writing and presentation which not only reflects the variation in the cohorts but also the
teachers’ expectations of the basic skills of presentation. Consequently, pupils’ progress is
uneven as they move through the key stage. By the end of the key stage, the majority of pupils
write well using a joined up style with good letter formation; they present their work well. The
pupils write for a variety of purposes such as stories, poetry, play scripts and diaries and vary the
style to match the audience; higher attaining pupils’ writing is comparatively lively and thoughtful.
The pupils develop their ideas well and are developing a more adventurous vocabulary to add life
and vitality. Most pupils use capital letters and full stops to denote sentences appropriately; the
higher attaining and average attaining pupils use a range of punctuation including commas,
exclamation and speech marks correctly within their work and the higher attaining pupils are
beginning to write in paragraphs. Most common words are spelt correctly. Words are chosen
carefully but from a limited vocabulary. The lower attaining pupils use full stops and capital letters
accurately in sentence construction but do not use other conventions.

95.

Pupils enter statutory education from the Early Years Unit having received a good grounding in
language skills although their attainment is below average overall. Standards in writing at the end
of both key stages are in line with national expectations, which indicates that pupils are making
good progress over time. In individual lessons observed during the inspection, the quality of pupils'
learning and the progress made were at least satisfactory and sometimes good. In speaking and
listening in each key stage this depended very much upon the way in which teachers' questioning
stimulated responses and the way in which their preparation engaged interest. In reading, while
an improvement has clearly been achieved through the introduction of the National Literacy
Strategy and its shared and focused reading elements, progress is still slower than that achieved
in writing. Greater emphasis has been placed upon developing pupils' skills in writing and this has
had a marked impact on the standards that the pupils achieve. Pupils are developing good
strategies that will enable them to produce more interesting and varied work. A significant
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improvement to pupils' attainment and progress throughout the school is in handwriting and the
presentation of pupils' work.
96.

Pupils with special educational needs make satisfactory progress in Key Stage 1 but in Key
Stage 2 their progress is overall unsatisfactory. This is due in part to the lack of adequate extra
support in these classes and also to the unsatisfactory quality of pupils' individual education plans
which lack clear progressive steps to enable teachers to plan work which is more clearly matched
to individual pupils' needs. The school has recently identified pupils in need of more support in
English and provided additional support groups to help them.

97.

The pupils have good attitudes towards their work in English and the formal structure of the
Literacy Hour. They generally concentrate well on tasks in independent or group work. The best
attitudes are demonstrated when the teachers communicate their enthusiasm for what is being
done, as in a Year 1 lesson when learning how to write in sentences; this lesson was transformed
into a lively and enjoyable experience in which pupils made good progress. As well as providing
enjoyment, the lesson was organised well and conducted at a brisk pace so that pupils did not
have a chance to consider misbehaviour.

98.

The overall quality of teaching is good in both key stages with some examples of very good
teaching in Key Stage 1. Across the school there are particular strengths in the whole class
elements of the lessons and the teaching of writing. There is a consistent, whole school approach
to the teachers' planning with all elements of the National Literacy Strategy included in lessons;
the week’s activities are planned against a background of appropriate weekly objectives drawn
from the strategy document. The activities teachers use in the whole class elements of the
lessons to develop these basic skills are varied and generally of good quality. This is reflected in
the improving standards of reading and writing throughout the school. However, teachers' planning
does not address the needs of pupils with special educational needs with sufficient detail to
ensure that the work they are given is sufficiently well matched to their individual needs. Teachers
have consistently secure knowledge of the subject; they have adapted the format of the strategy
well to include a structured approach designed to help pupils apply to their writing the skills
learned in the literacy sessions. Lesson objectives are usually made clear to the pupils at the
start of lessons and teachers generally use questioning well to develop pupils' understanding and
knowledge. Relationships in classes are generally good and pupils work well together in pairs and
in groups. Teachers manage the pupils well and pupils generally concentrate well during these
lessons. Marking is satisfactory with some examples of good practice which give clear
suggestions for improvement; in some instances however, marking involves little more than bland
praise. Appropriate emphasis is placed on the presentation of pupils' work in most classes
although in a few classes this is not sufficiently emphasised. Teachers' expectations of
attainment are satisfactory overall with some teachers providing opportunities for high
achievement, driving pupils with further challenges, as in a Year 6 class. Time, support staff and
resources are used well. Homework is used satisfactorily to develop pupils’ reading and spelling.

99.

The pupils have adequate opportunities to use their literacy skills in some subjects such as
history and science but the use of other subjects as the source for the texts for literacy is
insufficiently developed. Although information technology is taught, it is not yet used as an
integral part of the literacy lessons as a teaching and presentational tool.

100.

Procedures for the assessment of pupils' work are satisfactory. Assessment procedures for
assessing standards of reading and writing are satisfactory and used to set whole school and
individual pupil targets but there is no whole school approach to assessing pupils’ progress in
speaking and listening, or to raising standards in this strand of the National Curriculum
Programmes of Study.

101.

Since the last inspection, the co-ordinator who has recently left the school and senior
management team have given a very positive lead and direction to the development of the subject,
especially the development of pupils' writing. The National Literacy Strategy has been introduced
as the basis for the curriculum so it meets statutory requirements in terms of balance and
relevance but there are insufficient planned opportunities in the school to develop pupils’ speaking
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and listening skills through drama, role-play and debate, for example. The previous co-ordinator
carried out a planned and rigorous programme of monitoring of teaching and learning and this is to
be continued by the recently appointed headteacher who is now the subject co-ordinator. The
school has started to evaluate its performance in national tests and used this to identify areas for
improvement in its provision.
102.

Resources for the teaching of literacy are good. The school library, however, is inadequate; the
school has recently started to develop the non-fiction library but as yet this is not fully organised
or used as a learning resource. The development of the fiction library and opportunities for pupils
to take these books home has recently been introduced. The school provides good
accommodation with adequate space for teaching small groups and individuals and displays in
classroom and around the school are used well to celebrate pupils’ written work.

MATHEMATICS
103.

Results in the end of Key Stage 2 assessments in 2000, show a continuing trend of improvement
and although attainment was still below national expectations, results were close to the average
found in similar schools. The school has worked hard to support pupils’ mathematical
development. As a result of challenging teaching in Year 6, additional booster classes and after
school study groups, the findings of the inspection are that there are already 10% more pupils
working at the expected level 4, than the school predicted when it set its targets. It is therefore
considered that attainment is now broadly in line with national expectations. However, there
remains further room for improvement and the school has to consider the needs of younger pupils
who are struggling with basic mathematical concepts, in addition to the already identified and
targeted pupils in Year 5, if this steady rise in standards is to be maintained.

104.

In the Key Stage 1 assessments for 2000, the proportion of pupils attaining expected standards
was well below the national average and well below those of similar schools. The proportion of
pupils attaining the higher level 3, whilst improved, was still below the national average. The
school's results do show a rising trend of improvement but this has barely kept pace with the
overall improving national trends. Nevertheless, inspection evidence suggests that this steady
improvement in standards has been maintained and because of very effective teaching, pupils
achieve well and the number of pupils in Year 2 working at national expectations is already higher
than previous years. However, because of the very low attainment on entry to the school in
mathematical skills and despite the hard work of staff, a significant proportion of pupils still remain
working below expectations and consequently standards, overall, are below average.
Nevertheless, the achievements of these pupils are good.

105.

Pupils make good progress in their learning in Key Stage 1 and build on the relevant practical
experiences they receive in the reception class. Pupils in Year 1 count accurately, recognise
number patterns and correctly add ten to numbers. They make totals with 1p 2p and 5p coins. By
the age of 7, high attaining pupils have made good progress and add multiples of ten and two to
make a hundred. In their work with money, they use coins up to £1 for totalling and are beginning
to use appropriate mental strategies to calculate change. Pupils of average and low ability
frequently rely on apparatus when calculating but because they are encouraged to develop their
own strategies, use mental methods with increasing confidence. Teachers make good use of
whole class teaching and plenary sessions at the end of lessons to make mathematics fun, to
develop pupils’ mental arithmetic skills and to check their progress in understanding and learning.

106.

In Key Stage 2, pupils continue to make good progress. The oldest pupils in the key stage,
including many lower ability pupils, can multiply competently and show a good understanding of
decimals and fractions. Higher attaining pupils understand equivalent fractions, analyse them and
order these by size using a multiplication square. Competence in mental arithmetic is developing
well and is an improvement since the last inspection. Pupils’ response times are improving
because of well-planned and brisk activities and in particular when they are set time challenges,
as in one Year 6 class when each day pupils attempt to beat their own record. There are many
pupils, especially in Years 3 and 4, who remain working at very low levels and have limited
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understanding of basic number concepts. For example, some pupils in Year 4 remain unable to
grasp the concept that a 2p coin has the same value as two 1p coins while a significant
proportion of pupils in Year 3 do not recognise the basic properties of a square or rectangle.
Lower attaining pupils in Years 3 and 5 would benefit from additional support such as the booster
classes which successfully enhance the progress made by groups of pupils in Years 5 and 6.
Pupils with special educational needs make unsatisfactory progress because the targets set on
their individual education plans in addition, are not specific or detailed enough to support teaching
and learning. Overall, in the drive to raise standards, teachers have concentrated on number,
shape and measure. Throughout the school, pupils have limited opportunities to develop their
skills to solve mathematical problems and, across the curriculum, the use and application of
mathematical skills are underdeveloped.
107.

The quality of teaching has improved considerably since the last inspection. Overall, teaching is
now good with a significant proportion of very good teaching observed in Key Stage1 and some
very good and excellent teaching in upper Key Stage 2. A good feature of teaching is a brisk
pace which leads to pupils who are interested and keen. For example younger pupils were
thoroughly engaged by some pacey, warm-up mental games. Occasionally, however, the pace of
lessons is too slow and teachers spend too long explaining tasks to individual groups. This leads
to other pupils wasting time and not being actively involved in learning. In the best lessons,
teachers use visual and oral means to teach and make imaginative use of resources. During the
week of the inspection, in one well-planned lesson, the teacher supplied real products to make a
shopping activity more true to life. In an excellent lesson in Year 6 the very good use of an
overhead projector, demonstration and interactive techniques consistently required pupils to
explain their thinking; in consequence, they used their mathematical language in context and
made very good progress in their understanding of the relationships between fractions.

108.

Teachers are growing in confidence in using the Numeracy Strategy and the three-part lesson is
generally well established, although sometimes the oral starter is too long and not sufficiently
focused on rehearsing and sharpening pupils’ mental skills.

109.

Pupils’ ability to use information and technology skills to support their mathematical skills,
knowledge and understanding is in the early stages of development and very limited evidence of
this was observed. They produce good symmetrical designs, using reflective and rotational
symmetry and when handling data, select and draw appropriate graphs and charts. Pupils make
limited use of their mathematical skills in other areas of the curriculum. Nevertheless, in a
science lesson pupils accurately measured the temperature and volume of water to ensure fair
testing in an experiment on dissolving.

110.

Teachers use informal observations and regular tests to assess attainment and results are used
to inform planning. One recent outcome was the identification of a group of Year 5 pupils who
would benefit from additional help. These pupils now have additional teaching twice weekly in
Springboard Maths lessons. Assessment is used well to track progress and to identify the
progress of individual pupils and cohorts as they move through the school.

111.

The management of the subject is good. The co-ordinator has monitored teaching for over
eighteen months and has used this to support colleagues by identifying appropriate training. The
school has made good progress since the last inspection. The school has reviewed and improved
the curriculum, teaching has improved and most teachers have developed in confidence. As a
result, standards are now improving and, provided all lower attaining pupils are appropriately
supported, this trend can be maintained.
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SCIENCE
112.

Pupils in Year 6 attain standards above those expected for their ages and standards in Year 2 are
broadly average. This is a marked improvement on the results of the 2000 end of key stage
assessments of science, when standards were judged to be well below average in comparison
with schools nationally and in a similar context. At the time of the last inspection, standards in
science were found to be unsatisfactory.

113.

The improvements noted by inspectors can be attributed to: •
•
•
•

general improvements is teaching quality
the impact of a new subject co-ordinator
increased focus on practical elements of the science curriculum
very good science teaching at the end of both key stages

114.

During the course of a Year 6 lesson seen during the inspection, pupils’ good investigative skills
became evident. In response to very good science teaching they identify and investigate factors
which could have an impact on the length of time solids take to dissolve. They understand what a
fair test means, create fair test conditions and select equipment appropriate for their
investigations. Guided by their teacher's words “I want very definite measurement - measure
temperature and count stirs,” they work carefully, making good use of measuring containers,
timers and thermometers and counting carefully the number of stirs required to help sugar form a
solution in water. Most impressive was their well established understanding of the need to test
the reliability of their results by repeating the investigation. “What can you do when you’ve got a
result?“ asked the teacher. “Try it again" replied the class. The quality, thoroughness and care
that pupils take in their practical work is reflected in their well presented written work.

115.

Overall in Key Stage 2, learning is good and pupils make good though sometimes uneven
progress. When pupils have opportunities to participate in practical tasks they learn more rapidly.
This was the case in a Year 3 lesson seen during the week of the inspection when pupils of all
abilities made good progress identifying materials which are good or poor conductors of
electricity. Moving through the key stage the majority of pupils make good progress in learning
about classifying materials and understand how the pitch of sounds can be altered. They learn
about the life cycle of plants and know that humans need to take exercise and eat the right sort of
food in order to stay healthy. The progress they make in developing investigative skills is most
marked at the start and end of Key Stage 2 where teaching in the subject is stronger.

116.

By the end of Key Stage 1, pupils identify well the characteristics of a range of materials. They
know that materials can be hard, magnetic, rigid, flexible, transparent or smooth. In response to
challenging questions they articulate their views about why a book shelf is held together with
screws and know that metal is a good material to hold wood together because “ it’s strong” and “
it’s not flexible”. In a Year1/2 class, pupils talk about their learning; they know that they have
used their senses to explore materials and understand that a rough branch and a smooth wooden
building block are made of the same material. Early in the key stage, learning is satisfactory and
pupils make steady progress in their ability to recognise a range of materials.

117.

Throughout the school, pupils have positive attitudes to science. Their behaviour in class is good
and in Key Stage 1, behaviour is very good. The vast majority use equipment with a good degree
of respect and care. They collaborate well in lessons. For instance, in a Year 6 lesson they share
ideas well in their small groups and later arrive at a decision about the investigation they will
pursue. When some groups cannot agree, their teacher challenges them saying ”You have to find
a compromise - in life you often have to compromise,” and they rise well to the challenge. A
weakness often seen is that pupils do not have sufficient opportunity to exercise choice and to
help themselves independently to the equipment and materials they need. The exception to this is
in Year 6, where pupils respond well to the teacher’s high expectations and select the materials
they need for their work. Throughout the school, pupils are attentive and have good listening skills.
The majority concentrate well, work with care and take pride in their finished work.
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118.

Overall, science teaching is good in both key stages. The quality of teaching is never less than
satisfactory and in three classes, very good science teaching was observed. The ability to
motivate pupils is a strong feature of the teaching throughout the school and in the best lessons
teaching is inspirational. As a result, pupils are enthused and challenged and make very good
progress. Teachers’ high expectations have a positive impact on the standards pupils attain and
on their attitudes to learning. Other strengths in teaching include clear objectives which, in the
best lessons, are linked with well planned activities and good resources. Challenging questions
are very well used to extend pupils’ understanding and are often sharply targeted - “This is Sofia’s
question” or “Let me ask David, he’s sitting patiently at the back”. In some classes non-teaching
assistants are extremely well deployed to observe pupils’ responses. These observations help
teachers to sharpen and improve their own performance and are a good means of monitoring
pupils’ learning and behaviour and consequently serve to raise standards of teaching and learning.
Teachers make pupils aware of their own learning; they share lesson objectives, encourage them
to think about what they learn through their senses and sensitively reinforce understanding. For
instance, when a child from Key Stage 1 said, “It doesn’t matter what shape it is,” the teacher
responded with, “That’s right, you have to think of the material it’s made of”. Pupils are well
managed and as a result behaviour in class is good. A weakness seen in some classes was that
tasks were not well matched to pupils’ abilities and, as a consequence, pupils with special
educational needs did not always make the progress of which they were capable.

119.

The curriculum is well planned and there are good arrangements for assessment. The subject is
well led and recent initiatives by the curriculum leader to ensure that pupils experience more
investigative work are proving to be beneficial. In Key Stage 1, teachers have begun to collaborate
more effectively by planning a two year cycle of topics and this has had a positive impact on
pupils’ achievement. The enthusiasm of teachers in the school indicates that there is a very good
capacity for further improvement in the subject.

ART AND DESIGN
120.

During the week of the inspection it was only possible to see a limited number of art lessons
being taught. However, evidence from teachers’ planning, pupils’ past work and lesson
observations indicates that attainment at the end of both key stages is as expected for pupils in
these age groups. Standards achieved at the time of the previous inspection have been
maintained.

121.

Year 6 pupils use colour well in their decorative patterns and shoe collages inspired by Andy
Warhol’s work. They learn about Roy Liechtenstein and master the technique of enlarging cartoon
drawings in order to create pictures in the style of Liechtenstein. Throughout Key Stage 2, pupils
build up a range of skills; their observational skills are well developed in their portrait studies and
plant drawings. Pupils in Year 3 demonstrate good control of paint and pastel in their lively class
portraits. Those drawn with pastel crayons show an awareness of proportion and an eye for detail;
the painted works have confident brush strokes and show sensitive use of a limited colour range.
Some good use of colour is evident in Year 4’s flower studies. However, several lack sufficient
care and detail for a finished piece of work. Year 5’s plant observations are carefully drawn and in
the best, the use of line is well developed. Overall, pupils make satisfactory progress and good
progress in developing drawing skills.

122.

By the end of Key Stage 1, pupils reach appropriate standards. Their effective snow pictures are
carefully drawn in white chalk on black paper and this visual contrast is echoed in their pictures
made by blowing white paint on black paper. Good paint control is evident in the vibrant portraits
displayed throughout the key stage. In Year 1, pupils make good progress in developing drawing
skills and these are further promoted later in the key stage in carefully designed extensions to a
Christmas card.

123.

Pupils have positive attitudes to art and, in the lesson observed, demonstrated this by
spontaneously applauding their teacher’s demonstration of a technique for enlargement. They
listened attentively and worked with a good sense of purpose. On the whole, completed work
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seen throughout the school showed evidence of care and pride, which are well reinforced by the
thoughtful and attractive manner in which pupils’ work is displayed.
124.

Teaching is satisfactory and there is some evidence of good teaching. Weaknesses are that
pupils do not have experience of working with a wide enough range of materials. Nor do they
always have sufficient opportunity to use the skills they have learned to express their individual
ideas and feelings.

125.

Teachers have good subject knowledge and select work which will interest and motivate pupils.
The curriculum is broadly linked to national guidance and assessment procedures are
satisfactory. The curriculum leader is new to the post. She has good subject knowledge, monitors
planning and is aware of the weaknesses in the subject but has not been in post long enough to
have had an impact on teaching and learning. The school has a good capacity for improvement in
this area.

DESIGN AND TECHNOLOGY
126.

Standards in design and technology have improved since the last inspection and are now broadly
in line with those expected in both key stages. Although only one lesson was observed in Key
Stage 1, a number of lessons were observed in Key Stage 2. Judgements are based on those
lessons, the scrutiny of teachers' planning, photographs of previous work and displays and
discussions with pupils and the co-ordinator.

127.

In Key Stage 1, Year 2 pupils design and make puppets using a range of materials. They
compare methods of joining materials such as fabric or card, investigating which methods are
appropriate for the materials being handled. They experiment using a range of tools and materials
such as glue, hole punches and sewing materials and make simple evaluations of the success of
their work in discussion.

128.

Pupils in Key Stage 2 have opportunities to develop their skills in the subject. Pupils in Year 4
learn how to make moving joints using moving and linkage type mechanisms. The pupils in Year 6
experiment with materials when testing how to make a strong framework for a shelter; they
investigate how to make the joints strong enough for the structures to be stable. They handle the
materials and tools such as hammers and saws appropriately. The pupils have a good
understanding of the process of making and record the results of their investigations, noting the
effectiveness of the types of joins made and materials used.

129.

Pupils' learning is satisfactory across the school in the development of skills in handling a range
of materials but the skills of evaluation using criteria such as form, function and construction are
underdeveloped. These findings indicate an improvement since the last inspection, with
improvement in provision of the subject throughout the school.

130.

The quality of teaching in lessons seen was satisfactory overall in terms of developing pupils'
skills and understanding of the designing and making elements. Teachers manage the pupils well
and used question and discussions both to assess what the pupils know and to develop their
understanding further. This was particularly effective in a good lesson observed in Year 6 where
the teacher ensured that the pupils considered and understood the elements in making a strong
framework before attempting the task. In the lessons observed, the pupils responded well to the
tasks and worked with enthusiasm and perseverance. They worked well together, using the
materials provided appropriately.
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131.

The co-ordinator has only recently been appointed and as yet had insufficient time to make a full
impact on the development of the subject. She monitors the teachers' planning and provides
support but as yet has not carried out any monitoring of teaching and learning. The school has
recently adopted the QCA recommendations for the subject which ensures that pupils
progressively develop skills and knowledge of using materials and tools. The school has
recognised the need to develop this subject further. The teachers have received training in the
subject since the last inspection and are generally more confident in teaching the making
elements but are less secure in the design and evaluation elements. The range and quality of
resources are satisfactory.

GEOGRAPHY
132.

At the time of the last inspection, pupils were judged to reach standards in line with those
expected nationally. In the current inspection it was not possible to observe teaching in Key
Stage 1 and only limited teaching could be observed in Key Stage 2. The evidence of the planning
and analysis of pupils’ work indicates that pupils continue to reach standards in line with national
expectations in Key Stage 1. In Key Stage 2, limited work was available, due to the cyclical
planning of this subject with history. Evidence indicates that standards remain broadly in line with
national expectations, although in Key Stage 2, the analysis of work suggests that the
geographical analysis of topics studied and progression in the development of skills remain
inconsistent overall.

133.

In work seen in Key Stage 1, teachers have used fieldwork in the local area to good effect. This
has ensured that pupils are gaining a satisfactory understanding of the features in the locality.
They are able to sort according to physical features and say in simple terms what they like and
dislike about the area around the school. Their geographical skills have been appropriately
developed and most pupils can follow a simple route and record their route to school using
pictorial representations. Older pupils in year 2 can compare their local area with that of an island
in Scotland developing simple research skills by looking at books to discover what ‘Benjamin
Bear’ saw in Scotland. Although no direct teaching was observed, the range of interesting
displays and pupils’ work indicate that teaching is at least satisfactory with an appropriate
emphasis placed on interesting fieldwork and activities that stimulate pupils’ growing sense of
enquiry.

134.

Early in Key Stage 2, through their study of water use, pupils are developing their skills of
geographical enquiry. High attaining pupils challenged by teachers to use their notes to answer
key geographical questions were able to locate significant features on a plan of the school.
However, lower attaining pupils struggled with this task and made little progress in their
knowledge and understanding because work was not suitably matched to their needs. In other
year groups, although planning indicates that pupils have studied an economically deprived area,
very little evidence was recorded in their books and when asked, pupils could not recall this work
in any detail. This indicates that in some classes topics have been studied superficially. However,
this was not the case in Year 6 when, in an exemplary lesson, stimulating and exciting teaching
motivated and challenged all pupils and created an exciting and exhilarating atmosphere. In this
class, pupils were attaining high standards, could identify and use correct terminology in relation
to a river system explaining with growing confidence the meanings of terms such as meander,
erosion and tributary. This was because of very effective questions and use of resources such as
a model of a river system and the very good use of an interactive display. Clearly stimulated,
pupils could hardly stop working to go out to play, with one pupil stating, “I have worked harder
and learned more in this lesson than I have all week”.

135.

The management of the subject although satisfactory, has been affected by the departure of the
previous co-ordinator. Currently, the deputy headteacher has taken a caretaker role until the future
management of the subject is decided. The scheme of work, although broadly balanced, requires
further revision in order to fully comply with the revised curriculum orders. Further consideration is
required in order to ensure that teaching is consistent and that, in all classes, topics studied
conform not only to the revised orders but are taught in sufficient depth to ensure continuity and
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progression in pupils’ knowledge and understanding. Although assessments are carried out in
relation to the topics covered, these are not always used consistently to ensure that work set is
matched to pupils’ abilities, while marking does not always indicate to pupils what they need to
do to improve.

HISTORY
136.

Standards in history have improved in Key Stage 1, where pupils’ attainment is now good. This is
due to consistently good teaching that uses interesting resources and activities that stimulate
and challenge pupils. In Key Stage 2, pupils continue to attain standards that are in line with
national expectations. Evidence indicates that this is due to teaching that in general remains
focused on the acquisition of basic factual knowledge, with limited opportunities for pupils to
research, analyse and interpret the significance of the facts known.

137.

In Key Stage 1, pupils have been stimulated by the very good use of resources, focused openended questioning and a variety of interesting tasks that are clearly matched to the abilities of
pupils. These challenge younger pupils to think about the facts and ensure they are motivated and
stimulated. In one very good lesson in Year 2, about the Fire of London, all these elements were
effectively combined. High attaining pupils were challenged to work co-operatively to devise
questions that they would ask of a person in that time, while their partner wrote the answers. All
pupils recognised the pertinent facts and could produce simple time lines to describe the
sequence of events but because the teacher had encouraged them to consider the causes, most
were beginning to analyse these facts to make interesting deductions. For example, one group
discussing the events thought very hard and considered, “It wasn’t just because the houses were
made of wood that they caught fire but they were so close together because there were no big
lorries in those days so that’s why the fire spread quickly”. While others, when asked what they
would save, stated confidently, "My wines and fine cheeses because I wouldn’t have a computer
then, there was no electricity." All pupils could identify that knowledge about the past could be
gained from different sources and recognised changes over time.

138.

In Key Stage 2, despite studying a broad range of topics, pupils’ knowledge is superficial, while
work in some books shows that all pupils have written the same words which suggests that
teaching has not stimulated or challenged pupils. In general across the key stage, pupils are
secure in their factual knowledge of the periods they have studied and can explain important
events, life styles, living conditions and clothing; they are less secure about distinguishing
between fact and opinion and recognising bias in the evidence. For example, when discussing the
life of Henry V111, pupils confidently related the facts but could not discuss the motives or
consequences of the events. Pupils have had limited opportunities for independent research,
many pupils stating, “the teacher told us”. In lessons seen, teaching was satisfactory but often
failed to develop a sense of enquiry. When teaching did attempt to use interesting resources to
stimulate pupils as in a Year 3 lesson about the history of the local area, pupils’ immature
behaviour and poor concentration meant that learning was not as effective as usual.

139.

The subject is well led. Resources, visits and visitors effectively support the curriculum. The
scheme of work has been adapted to the new curriculum orders but the co-ordinator has had
insufficient time to monitor teaching and standards in Key Stage 2. Further consideration of the
scheme of work is required in Key Stage 2 in order to ensure a continuation and progression from
the good standards attained in Key Stage 1. In particular, there is a need to consider the choice
of topics in this key stage, to ensure the best use of limited resources and to ensure topics are
covered in sufficient depth to enable pupils to develop their independent research skills, so that
they may consider the facts, motives and consequences of the events.
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INFORMATION AND COMMUNICATION TECHNOLOGY
140.

Standards attained by pupils in both key stages are satisfactory and this is an improvement on
the previous inspection, which found standards to be unsatisfactory. Pupils make good progress
and are achieving well. By the time they leave the school, they have well-developed skills in their
ability to use control devices and can access information from a CD-ROM appropriately. Their text
handling skills are weaker.

141.

Year 6 pupils make good use of ICT to present information and download text and pictures from a
CD-ROM for their work in geography. They are familiar with control devices including a sensor and
smart box and incorporate these into their designs for a model lighthouse. Their modelling skills
are developing well and most are able to move, rotate and resize objects. Because of good class
organisation and high expectations of their teacher, their learning is well focused. They arrive at
the ICT suite having identified their learning intentions and these are recorded in their notebooks
which are referred to and added to throughout the lesson. Their use of ICT for processing text and
exchanging ideas via E-mail is less well developed. Throughout the key stage, pupils make good
progress in their ICT lessons; however, the use of ICT to support learning in other curriculum
areas is not well enough established.

142.

In Key Stage 1, the skills pupils have developed in the foundation stage are effectively built upon.
Pupils visit the ICT suite in the Key Stage 2 building each week and their learning is effectively
enhanced by this very good resource. The vast majority can use the mouse to select and move
pictures and captions and activate a voice program to play back a selected sentence. They know
how to close down programs and can shut down the computers. There is some evidence that ICT
is used in classrooms to support learning in other areas, particularly science but this is not yet
well enough developed. Good use is made of ICT to support pupils with special educational needs
in their science learning.

143.

ICT teaching is good and teachers have very good subject knowledge. Their clear learning
objectives and well-organised lessons enable pupils to make good progress in acquiring ICT
skills. Teachers’ very good relationships with pupils underpin the good behaviour seen in ICT
lessons. Teachers are very enthusiastic and the enthusiasm is well communicated to pupils who
are very well motivated and confident learners. When asked by an inspector how a process was
carried out, one child replied "I don’t know, that’s what I’m going to find out”.

144.

The subject is very well led by a very enthusiastic and knowledgeable co-ordinator. Relatively new
in post, she has made very good use of the opportunities she has been given to develop the
subject. The QCA scheme of work has been modified to accommodate the mixed age classes in
the school, non-teaching staff have received training and teachers have taken the opportunity to
observe the co-ordinator teach. Teaching and learning have been effectively monitored by the coordinator. The very good assessment procedures include monitoring pupils’ floppy discs and hard
copy and these are effectively used in planning. The ICT suite is a very good resource but
resources elsewhere in the school need updating; the co-ordinator is aware of weaknesses in
hardware and availability of programs. Because of the enthusiasm and knowledge of the coordinator and other key staff, there is every indication that standards in ICT will rise. Good
community use is made of the ICT suite in partnership with Cannock College and other local
schools join in the termly training sessions for non-teaching staff that the school arranges for its
staff.

MUSIC
145.

Standards of attainment are in line with those expected in Key Stage 1 and above average at the
end of Key Stage 2. The standard of singing throughout the school is above expectations and in
this aspect pupils make good and sometimes very good progress.
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146.

Pupils’ singing is tuneful, rhythmic and well controlled; when required, they are able to produce a
powerful volume. Their singing is of a high standard; they confidently sing in two parts and
produce clear harmonies because they are well taught. They practise purposefully to improve their
performance, singing with enjoyment and enthusiasm. Pupils listen with concentration to musical
patterns and consequently learn new songs quickly.

147.

At the end of Key Stage 1, pupils sing familiar songs in tune and also in a higher or lower pitch.
They listen well to "The Carnival of the Animals" and evaluate well the pattern made by part of the
music. At the end of Key Stage 2, pupils develop their awareness of pitch and quality of tone.
They sing in two and three-part rounds with an awareness of harmony. They accompany the
singing using pitched percussion and play the flute, keyboards and trumpets using phrases of the
melody and follow rhythmic phrases from notation. Most pupils show good to excellent attitudes
to music. They enjoy the opportunities it provides, which are extended in extra-curricular
activities of the school choir and recorder groups and instrumental tuition. The choir performs in
special events including in the region’s Proms concert.

148.

The quality of teaching is good overall with strengths in the teaching of the older classes of Key
Stage 2 pupils. Very good teaching is characterised by high expectations with challenging and
achievable targets set for the pupils, which holds their attention. The pace of these lessons is
good and includes a wide variety of experiences for pupils, which reinforce one musical idea and
provide further challenges. Most teachers teach music and they have a secure subject knowledge
so that pupils learn to speak easily about music using the proper terms. Good use is made of
songs from different cultures.

149.

The co-ordinator provides good leadership for this subject. Through her own love of music and
expertise she has generated an interest and enthusiasm for the subject. The school follows its
own scheme of work, which takes account of the QCA recommendations and the new national
initiatives. The co-ordinator monitors teachers' planning and provides support for teachers but has
not yet had the opportunity to monitor teaching and learning; this is planned for in the near future.
The subject is well supported through extra-curricular provision for choral singing and recorder
playing. About forty pupils take lessons from peripatetic music teachers of brass and other
instruments, including flute, clarinet and keyboard. Overall, standards have been maintained since
the last inspection and provision has improved. Resources are satisfactory and include a range of
instruments from other cultures.

PHYSICAL EDUCATION
150.

Attainment at the end of both key stages is above national expectations and pupils have high
levels of agility and athleticism. This reflects a significant improvement in all aspects of physical
education since the previous inspection. Learning was very good in the games, dance and
swimming lessons seen during the inspection and pupils’ achievements are very good. The full
range of physical education activities also includes athletics, gymnastics, outdoor adventurous
activities, including orienteering, and life skills using the local environment and a residential
centre. Three main factors contribute to the very good progress made and the high standards
pupils achieve. These are: •
•
•

151.

very high quality teaching;
excellent leadership and management;
very effective use of the good accommodation and resources.

By the end of Key Stage 1, pupils achieve high standards. During the inspection, in a dance
lesson based on the theme of “fire” pupils sequenced a range of well-controlled movements using
space and direction very effectively. They showed awareness of pace and levels and in their
hands and arms movements, created the flicker of flames. They combined movements to develop
a sequence of a fire from its beginning to the height of its power and its eventual dying down. In
their performance, pupils show very high levels of control and fluency in their interpretation of the
mood and rhythm of the music. They increase their physical skills by running, balancing and
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controlling themselves in the space available. Pupils develop confidence, co-operative skills and
spatial awareness to levels higher than those expected of pupils of this age as they use
imaginative ways to move. By watching the performance of others and with the teacher’s
guidance, pupils learn to evaluate other pupils’ work, compare this to their own and improve their
own performance.
152.

By the time they are 11, pupils have refined the ways in which they move in dance to a very high
level. They compose a set of movements and develop them into more challenging sequences. A
particularly good example of this was a Year 3 dance lesson where, inspired by good teaching
and contemporary music, pupils devised sequences to reflect automatic, machine-like movement
and attained standards expected of older pupils. Pupils in Years 5 and 6 achieve levels of
attainment in games above those expected for the end of Key Stage 2 and they use racquets very
effectively. Their very good games skills include agility and the ability to throw, catch, pass and
retrieve. Year 5 pupils made very good progress in learning the skills of volleyball. The majority of
pupils in Year 5 are well placed to achieve levels in swimming above those expected for pupils of
their age, with a small group of pupils attaining very high levels.

153.

Pupils understand the link between exercise and good health. This develops from Year 2, where
pupils know that warming-up and cooling-down exercises have an effect on muscles and
breathing. By Year 6, pupils explain the advantages of exercise in terms of muscular
development, general agility, weight loss and cardiovascular needs. They know physical activity is
an essential part of a healthy lifestyle.

154.

Pupils enjoy all their lessons, behave impeccably and try hard to achieve and perform to the best
of their abilities. They are eager to learn from one another and the teachers and are confident in
demonstrating their skills. All pupils are conscious of safety when moving in a confined space
and realise the importance of following the teachers’ instructions promptly and obediently. An
outstanding feature of this was a games lesson which, because of adverse weather conditions,
was taken in the gymnasium. Pupils have very positive attitudes to learning. In all lessons, they
show very high standards of physical, intellectual and creative effort and this contributes to their
rapid pace of learning and high standards of achievement.

155.

The quality of teaching and learning is very good. All lessons begin and end in a very orderly
manner and contain very well planned warm-up and cool-down activities. Teachers have very good
subject knowledge and lessons are well organised and very effectively planned, enabling pupils to
develop advanced skills in a safe working environment. On-going assessment leads to very high
quality and relevant learning. Teachers set challenges which make pupils think and extend their
imagination, creative skills and physical abilities. They also provide very clear instructions and
explanations and encourage pupils to refine and improve their personal skills and group activities
All pupils leave their lessons understanding the gains in knowledge and skills that they have
acquired and what they need to do to improve further. Lessons move at a rapid pace and
teachers’ management of pupils in all aspects of the lessons is very good. Relationships with
pupils are consistently very good

156.

In all lessons observed, pupils with special educational needs make very good progress because
of the high levels of awareness of the personal, social and learning skills of the teachers and very
effective strategies for encouragement which results in their inclusion in all activities. These
teaching skills also contribute to the very good progress made by pupils for whom English is an
additional language.

157.

The co-ordinator is the pivotal point of development in the subject. Her dynamic and committed
approach to physical education and her personal skills of leadership in all aspects of the subject
ensure that the curriculum is broad, balanced and enriching. There are imaginative and
manageable systems for assessment. Facilities are very good. The school makes good use of
its two multi-purpose halls and wide range of grassed and hard surface areas. The wide range of
good quality equipment is very effectively used and contributes to pupils’ extremely rich and varied
curriculum. All staff have benefited from in-service training and this, together with the very
effective support of classroom assistants and swimming instructors, enhances pupils’ attainment
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and progress. The very good extra-curricular activities, including outward bound courses, enhance
the quality of pupils’ education in this subject. This very good provision leads to pupils’ high levels
of attainment and contributes well to their spiritual, moral, social, cultural and personal
development.

RELIGIOUS EDUCATION
158.

It was only possible to see a limited number of lessons during the inspection. However, scrutiny
of pupils’ previous work, examination of plans, discussion with the co-ordinator and lesson
observations indicate that standards in the subject for pupils at the end of both key stages are in
line with those expected for the pupils by the Staffordshire Agreed Syllabus and reflect an
improvement compared to those found at the time of the last inspection. There is still, however, a
high emphasis on Christianity, social, moral and community aspects of religious education, as
well as pupils’ personal activities, especially hobbies and this is reflected in written recording to
the detriment of sufficient recording of aspects of the other world faiths being studied.

159.

In Year 2, pupils know some of the main features of the Christian faith. They know that Jesus is a
special person whom Christians believe is God’s Son and explain in detail the range of events
related to the Christmas story. They understand that some events described in the Bible relate to
the history of that part of the world before Jesus’ birth. They also know that Christians worship in
church and identify special features in a church, including the altar and font. Pupils are familiar
with some important Christian festivals, including Christmas and Easter. They explain the
importance of water as a symbol for Christians and its ritual importance to Muslims in thoroughly
cleansing their bodies before handling the Qu’ran. Pupils have a very clear understanding about
moral values such as kindness and honesty and distinguish between right and wrong.

160.

By the time they reach Year 6, pupils’ knowledge and understanding of world faiths have
developed satisfactorily. They know that the Bible contains the Old and New Testaments and use
this understanding accurately to describe events of Biblical times; for example, they know
parables of Jesus and some of the events of the Old Testament in detail. Pupils learn some of
the beliefs, rituals and places of worship central to other faiths, such as Hinduism, Sikhism and
Islam. During a Year 5/6 lesson on baptism, pupils used homework effectively to describe their
parents’ memories of important events in their lives when they were very young and in some
cases this included christening. This theme developed throughout the lesson into a detailed and
informative discussion about christenings with the pupils considering the roles and responsibilities
of the priest, the godparents, parents and other members of the family. They understood the
importance of water in the ceremony and this lesson enhanced their social and moral
understanding of christenings as well as the spiritual dimension.

161.

Pupils’ learning at both key stages is satisfactory, a good feature being their knowledge and
understanding of Christianity. As pupils progress through the school, they develop a deeper and
wider understanding of Christian festivals and other religious festivals, traditions and symbols and
relate many stories and situations to their own experiences and to the origins of the religions. A
particularly good feature observed was in a Year 2 lesson on the Chinese New Year where nearly
all pupils remembered the story of the giant who tried to shape the world. The pupils realised that
this was the way in which people from a different culture tried to explain the Creation. Although,
overall, satisfactory progress is made, pupils in Years 3 and 4 do not build on the secure
foundation of pupils in Year 2, especially in the quality and quantity of written recording. Pupils
with special educational needs make satisfactory progress in religious education and in a Year 2
lesson observed. made very good progress because of well planned activities and very effective
use of the classroom assistant.

162.

There are two contributory factors to pupils’ attainment and progress in religious education. One
is the quality of teaching and the other the leadership and management, each of these has
strengths and weaknesses. In the two lessons observed, the quality of teaching was very good,
especially in the creation of a classroom atmosphere that was highly appropriate for religious
education. Teachers’ have very good knowledge and understanding of the subject and the
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spiritual, personal and social elements. They are sensitive to pupils’ feelings and encourage them
to discuss them freely in order that adult views and ideas do not dominate the discussions.
Activities are well matched to pupils’ experiences and abilities and include a high level of new
learning. This was particularly evident in a Year 2 lesson where pupils were learning about the
Chinese New Year in an atmosphere of respect for people of other cultures. The teacher used a
wide range of well planned activities for pupils of all abilities and this resulted in pupils leaving the
lesson with a wide range of new experiences and learning. A very high level of challenge was
extended in the Year 5 and 6 class where pupils envisaged themselves with the responsibilities
and opinions of other people. Although the two lessons observed were very good, the analysis of
pupils’ work reflects satisfactory teaching overall and insufficient recording of pupils’ learning of
faiths other than Christianity.
163.

The curriculum co-ordinator has addressed the unsatisfactory aspects found in the previous
inspection. The curriculum is now broad and balanced and, in planning, fully meets the
requirements of the Locally Agreed Syllabus. Medium-term planning is very detailed and the
policy and scheme give teachers security in understanding the requirements of the Agreed
Syllabus. There is a satisfactory range of resources, including those associated with the world
faiths being studied and they are used to support lessons. Although the co-ordinator monitors
planning, she has not, at this stage, examined pupils’ work in detail and has therefore not
satisfactorily assessed the effectiveness of the planning on pupils’ attainment and progress.
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