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MAIN FINDINGS

What the school does well

. Thereisexcdlent leadership, providing a very clear educational direction for the work of

the school

.. Thereisan excdlent School Improvement Plan with a strong, and necessary, focus on

raisng pupils attainment, supported by very good financial planning

.. Theoverall quality of teaching is consistently good, with no unsatisfactory teaching taking

place

.. Theimplementation of school aims, valuesand policiesisreaching an excdlent leve of

consistency, to establish an excellent ethos and caring environment that nurtures the good
all-round devel opment of pupils

.. Thereisvery good provision for the support, guidance and welfare of pupils

Pupils attitudes and behaviour are good

.. A good start to schoal lifeis given to children in the Nursery
. Thewhole-school provision for pupils with special educational needsis very good with the

result that children make very good progress in relation to their previous attainment levels

Good assessment proceduresin priority subjects, for example, English, are based on a
broad, balanced and relevant curriculum that provides good equality of accessto all
activitiesfor all pupils

. There are consistently good rel ationships between all members of the school community,

which result in strong teamwork, shared values and a good partnership with parents and
the community

.. Therate and consistency in pupils progressin all subjectsis being raised through the

positive impact of the above features
Pupils do particularly well in art, where progressis good

. Theprovision of an extensive range of extra-curricular activitiesis good

Where the school has weaknesses

In English, Key Stage 1 pupils speaking skills are unsatisfactory. Key Stage 2 pupils
attainment is below national averages. Their speaking and listening skills need further
development. They have insufficient opportunities for writing at length. Thelibrary is
underused for the development of research work and independent study skills.

. In mathematics, pupils attainment at both key stagesis below the national average. They

do best in number and mental calculations. Their knowledge, understanding and skillsin
other aspects of the subject require developing further, for example, in shape, space and
measures work. Their use and application of mathematics to everyday situationsis limited.
They need to develop a greater use of predictions about the outcomes of their work.

In science, Key Stage 2 pupils attainment is below the national average. Pupils have
insufficient knowledge of prediction, forming hypotheses and drawing conclusions from
their practical work. There are gapsin their knowledge and understanding of science that
have been missed in previous learning. Procedures for assessing their work and using the
information to inform future teaching and learning are unsatisfactory. Thereisaneed to
improve teachers knowledge and planning of the subject.

V. Pupils attainment at both key stages in information technology (1T) is below national
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expectations. Their skillsare improving in communicating and handling information, and in
controlling and modelling work, but require further development. Theuseof IT to
research information and support learning in other subjects is unsatisfactory.

Dalmain School has many drengths. These have yet to impact fully on raisng pupils
attainment, especially at Key Stage 2. Theweaknessin pupils attainment isthe key issue for
further improvement and has been recognised by the school by the actions already
underway. Thisissue will form the bass of the governor’s action plan, which will be sent to
all parentsor guardiansof pupilsin theschool. It isimportant that the current improvement
actions are maintained and developed further, in order to continue the postive impact of
these measures on pupils attainment and progress.

How the school has improved since the last inspection

The schod has made variable improvement since the last ingpection.  Falling standards of pupils
attainment, particularly in Key Stage 2 indicate that no improvement has taken placeat dl. In many
respects such ajudgement isvery far from what has actually taken place. The school has been faced
with a series of challenges that have resulted in falling pupil attainment. It has taken stock of the
dtuation and st about managing improvement well, with many successes beginning to become
evident. Damain is an improving school. Excellent leadership provides a very dear educationa
direction for the work of the school. Targets and priorities are set with a dlear agenda for raisng
dandards. They are being effectively supported by resources, for example, in the setting up of a
suite of computers to boost the teaching and learning of information technology. A range of aspects
of schodl life has been maintained wdl, for example, the high standards in the attitudes, behaviour
and the dl round devdopment of pupils. This represents a sgnificant achievement in the light of a
changing pupil intake. Key issues in teaching have been addressed satisfactorily and the overall
quality and consstency has improved aong with the use of support staff in dasssooms. On amore
basic levd, refurbishment of windows and doors has much improved the learning environment for

pupils.
The school isvery well placed to make further improvements and to meet itstargets and priorities.

Standardsin subjects

This table shows the sandards achieved by 11 year oldsin 1999 based on the Nationa Curriculum
tests:

Performancein  Compared with  Compared with : Key
all schools smilar schools
Well above average A
Above average B
English E D Average C
Mathematics E* E Below average D
Science E* E Well belowaverage E

The information shows that gandards are well below the nationa averagein English and very low in
mathematics and science. In comparison with smilar schools, sandards in English are bdow
average and wel below average in mathematics and science.
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Standards in information technology are below nationa expectations, but improving rapidly. In
Reigious Education, standards are in line with the expectations of the locally Agreed Syllabus.
Standards of work in art are good. In design technology, geography, history, music and physical
education, sandards arein linewith what is expected for pupils of this age.

Quality of teaching

Teaching in Under 5 5—7years 7—11years
English Satisfactory Good Good
Mathematics Satisfactory Good Good
Science Satisfactory Satisfactory
Information technol ogy Good Good
Religious education Satisfactory Satisfactory
Other subjects Satisfactory Satisfactory Satisfactory

Teaching was at least satisfactory in 100 per cent of lessons. There was no unsatisfactory teaching.
In 61 per cent of lessons it was good or better. There is a good level of consstency in teaching

quality throughout the schodl.

I nspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;,

unsatisfactory; poor; very poor. ‘ Satisfactory’ meansthat strengths outwei gh any weaknesses

Other aspects of the school

Aspect Comment
Behaviour Generally good throughout the schoal.
Attendance Satisfactory overall; unauthorised absenceis higher than the
national average, but has been almost halved since last year.
Ethos* Excdlent; very positive rel ationships exist between members of
the school community; pupils fed valued and enjoy coming to
school.

Leadership and management  Excdllent; high levels of teamwork between acting headteacher,
staff and governors; very clear educational direction for the
work of the school.

Curriculum Good; provides broad and balanced opportunities for pupils
learning; good equality of access and opportunity for all pupils.

Pupils with special Very good; pupils receive much support resulting in good

educational needs progress being made by individuals, especially in language and
literacy.

Spiritual, moral, social & Good; moral education is promoted well; there are plenty of

cultural development opportunities for social and cultural development.

Staffing, resources and Good; the overall number, qualifications and experience of staff

accommaodation match curriculum demands, good arrangements for staff

development; satisfactory overall quality and quantity of
resources but library stock requires attention; good adequacy of
accommodation.

Value for money Satisfactory
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*Ethos is the climate for learning: attitudes to work, relationships and the commitment to
high standards.

The parents views of the school

What most parentslike about the school What some parents are not happy about
V. Theschool encourages parentstoplay an  X. The school giving them a clear

active part in itslife
V1. The school encourages their children to

get involved in more than just daily

lessons
VII. Their children enjoy going to school
VIII.  They are kept well informed about

ther children’s progress
I X. Thework their children are expected to
do at home
Inspector’ s judgements support parents positive views.

The concern of a minority of parentsis not supported by inspector’s judgements.

The school provides good curriculum information to parents through its prospectus, newdetters,
termly details from each teacher that summarise topics to be covered and the governors annud
report to parents.
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KEY ISSUESFOR ACTION
In order to improve standards further the school should

-. raise pupils attainment in English by devising and implementing strategiesto
i. plan and provide for consistent opportunitiesto develop the speaking and listening
skills of pupils, especially at Key Stage 2
ii.continue and develop theintensity of actions already taking place to improve
reading skillsat Key Stage 2
iii.  provide more opportunitiesfor pupilsto write at length at Key Stage 2

iv. makegreater use of thelibrary for the development of research work and
independent study skills

(see paragraphs6, 9, 37, 95-98, 101, 103, 106 and 107)
-. raise pupils attainment in mathematics by devising and implementing strategiesto
i. plan and provide for consistent opportunitiesto develop pupils knowledge,
understanding and skillsin shape, space and measures work
ii.increase the use and application of mathematicsto everyday situations
iii. encourage a greater use of predictions about the possible outcome of tasks
iv. continue the emphasis on numeracy work and mental calculations
(see paragraphs6, 8, 9, 108-120)

-. raiseKey Stage 2 pupils attainment in science by devising and implementing
strategiesto
i. improveteachers knowledge and planning of the subject

ii.increase opportunities for investigative work aiming to improve pupils knowledge
of prediction, forming hypotheses and drawing conclusions

iii.  continue building on pupils previouslearningto fill gapsin their knowledge
and understanding that should have been acquired earlier

iv. providerigorous proceduresfor assessing pupils work and usingthe
information to inform future teaching and learning

(see paragraphs6, 31, 37, 42, 68, 70, 121-124, 126, 130 and 131)

-. raise pupils attainment in information technology (1T) by devising and
implementing strategiesto
i. uselT toresearch information
ii.support learning in other subjects

iii.  continue building pupils skillsin communicating and handling information,
and for controlling and modelling work

(see paragraphs 7, 10, 133 and 136)

In addition to the key issues above, the following less important weaknesses should be
consdered for inclusion in the action plan with particular emphasis on continuing the
implementation and development of the many strategies already in place, in order to ensure
their long-term impact on pupils’ attainment and progress.

" . unauthorised absence (see paragraph 22)
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" . evaluative marking (see paragraphs 31, 41, 119 and 130)

" . teachers confidencein teaching music ( see paragraphs 26, 68 and 175)
. library stock and use (see paragraphs 72 and 107)

. withdrawal of pupils from lessons (see paragraphs 30 and 74)
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INTRODUCTION
Characteristics of the school

1 The schodl serves the area of Forest Hill in SE London and draws pupils from the wards
of Forest Hill, Crofton Park and Blythe Hill. This area includes a wide range of council
and private housing. The socio-economic circumstances of the area are low in comparison
to national sandards. Forty sx per cent of al pupils are known to be digible for free
school meals. The schoadl roll represents a diverse ethnic population and conssts of 260
pupils (124 boys and 136 girls) plus 25 full time equivaent children in Nursery. All the
children in Nursery and 14 in the reception dass are under five years of age. Pupils are
admitted to the schoadl in line with Lewisham Education Authority’s admission palicy. In
recent years, the majority of children entering the Nursery and other dasses have done so
with below average personal and socia development, language, literacy and mathematical
ills

2 The pupil population represents a broad mix of nationaities with 42 per cent coming from
ethnic minorities. Recent trends indlude an increasing number of Afro-Caribbean, Mudim
and refugee pupils entering the school. Moahility rates are high, being over 10 per cent
acrossthe school. There are 85 pupils on the special educational needs regigter, induding
four from nursary dasses The main categories of disabilities are emotional and
behavioura, and speech and communication. Six children have Statements of Specia
Educationa Need. Fifty-nine pupils are supported in their language work through Section
11 funding.

3 Sincethelast ingpection in 1996, the school has suffered a very high leve of staff turnover.
Twenty teachers have left in three years. The position of headteacher has seen severd
changes. The incumbent head at the time of the 1996 ingpection retired on grounds of
hedlth shortly after the ingpection and a senior member of saff was agppointed on a short-
term bass. A new headteacher came into post in April 1997. She has been absent due to
ill health since June 1999. The present deputy headteacher (appointed in September 1997)
is now acting headteacher with a senior member of staff becoming the acting deputy
headteacher. The magjority of teachers are rdatively new with 15 out of 17 having three
years sarvice or less in the school — in essence, an almost completdy new gaff snce the
last ingpection.

4 The school has very dear aims that are set out in its progpectus and Schod Improvement
Pan (SIP). At the heart of its work the schoodl is aming to raise pupils attainment in an
atmaosphere of equal opportunities and respect for all. The SIP contains clear objectives,
&t in a threeyear timescale, on which the school can focus its energies and apply
resources. For example, the development of mathematics teaching and learning is one
such focusin the current year. Thereisacomprehensvetarget setting strategy in place for
pupils throughout the schodl. Redlidtic targets for improving pupils attainment aresetin a
range of subjects, in addition to thosefor literacy, numeracy and national tests.
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Key indicators

1
Attainment at Key Stage 1

Number of registered pupilsin final year of Key Stage 1 Year Boys Girls  Total

for latest reporting year: 99 17 2o 39
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4 National Curriculum Test/Task Reading

Writing Mathematics
Results
Number of pupils Boys 11 14 14
at NC Level 2 or Girls 21 21 15
Above Total 32 35 29
Percentage at NC Schoal 82(72) 90 (79) 75 (88)
Level 2 or above National 82 (80) 83(81) 87 (84)
4 Teacher Assessments Reading Mathematics Science
Number of pupils Boys 11 14 12
at NC Level 2 or Girls 21 16 16
Above Total 32 30 28
Percentage at NC School 83(72) 77 (88) 95 (72)
Level 2 or above National 82 (81) 86 (85) 87 (86)
5 Percentagesin parentheses refer to the year before the latest reporting year
. 2
Attainment at Key Stage 2
Number of registered pupilsin final year of Key Stage 2 Year Boys Girls  Total
for latest reporting year: 99 26 16 42
1 National Curriculum Test English Mathematics Science
Results
Number of pupils Boys 14 8 8
at NC Level 4 or Girls 8 7 7
Above Total 22 15 15
Percentage at NC School 49 (43) 37 (29) 44 (32)
Leve 4 or above National 70 (65) 69 (59) 78 (69)
1 Teacher Assessments English Mathematics Science
Number of pupils Boys 11 8 14
at NC Level 4 or Girls 12 10 10
Above Total 23 18 24
Percentage at NC School 54 (49) 42 (27) 57 (43)
Level 4 or above National 68 (65) 69 (65) 75 (71)
2 Percentagesin parentheses refer to the year before the latest reporting year
1
Attendance
Percentage of half days (sessions) missed %
Through absence for the latest complete Authorised School 5.8
Reporting year: Absence National comparative data 5.7
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Unauthorised
Absence

Exclusions

Number of exclusions of pupils (of statutory school age) during
the previous year:

Quality of teaching

Percentage of teaching observed which is:
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PART A: ASPECTSOF THE SCHOOL

EDUCATIONAL STANDARDS ACHIEVED BY PUPILSAT THE SCHOOL

Attainment and progress

1999 Key Stage 2 national tests showed that pupils attainment in Englishiswel below the
nationad average. In mathematics and science pupils atainment is very low. In
comparison with smilar schodls pupils attainment is below the national average in English
and well bdow in mathematics and science. Test scores over time in all three subjects
have fallen away from the nationa average, particularly in mathematics and science.

Ingpection findings show that by age deven pupils atainment in English, mathematics and
science is below national sandards. In dl three subjects there are dear indications that
dandards arerising from alow leve. Spesking skills remain beow nationa standards, but
are being developed through reading and writing activities with some success. Listening
kills are developing well. Pupils read with enthusiasm, searching for meaning and gaining
increasng enjoyment from the reading process. They are increasingly gaining mastery of
gpdling and punctuation. The oldest pupils are beginning to develop their abilities to write
extended pieces of prose with some good quality examples beginning to emerge. In
mathematics, an increasing number of pupils can successfully develop effective Strategies
for problem solving. For example, Year 6 pupils are usng multiples up to 100 to find easy
ways of calculating multiplication problems involving larger numbers. In science, pupils
attainment, as seen in workbooks and in displays, varies in qudity but is just beow
national gandards. Year 6 pupils have few opportunities to make predictions, form
hypotheses and draw conclusons from investigations. They do not know the more
complex aspects of fair testing and do not have the ahility to decide independently when
observations and measurements need to be checked.

Ingpection findings also show that pupils attainment in information technology (IT) is
below national expectations but improving due to concerted recent efforts being made by
the schoal, for example, by setting up a computer suite. The majority of pupils throughout
the school are able to work with increasing confidence and independence using a range of
developing kills. In reigious education (RE) pupils are attaining in line with expectations
st by the locally Agreed Syllabus. Work seen in art is of a good standard. In design
technology, geography, history, music and physca education, sandards are in line with
what is expected for pupils of thisage.

1999 Key Stage 1 national tests showed that pupils attainment in writing is above the
nationa average. Ther attainment in reading isin line with the national average. Pupils
attainment in mathematics is well below the nationa average. In comparison with Smilar
schoadls, levels of pupils attainment are very high in writing; above the nationa average in
reading; and below this standard in mathematics. Over time, test scores have shown some
variation: writing and reading sandards have risen while thase in mathematics have falen
away, particularly over the last yesar.

Ingpection findings show that by the age of saven pupils attainment is below the national
average in English and mathematics. The discrepancy between pupils attainment seen
during ingpection and that indicated by national tests is due to the ingpection taking place
a an early part of the school year whereas tests are taken towards the end of the year.
Pupils are on course to reach the national average by the end of the schoal year. In science
ther attainment is line with the national average. Pupils ligening skills are developing
wdl. Spesking skills do not fully meet National Curriculum requirements, often being of
short duration and limited response. Pupils attainment in reading is in line with the
national average with al pupils reading with expresson, handling books wdl, being keen

Dalmain Primary-17



11

12

13

14

15

16

17

18

to read and enjoying a good story. Pupils attainment in writing is currently below the
nationa average but andards are risng. Many pupils are usng capita letters and full
gops with satisfactory accuracy and ther handwriting is increesingly well formed and
consdent in Sze. In mathematics, three quarters of pupils are able to deveop their own
drategies for problem solving. In science, pupils attainment is in line with the nationd
average. They know about basic requirements for life and recognise that living things are
found in different habitats.

Ingpection findings show that pupils attainment in IT is below what is expected for this
age group, asindicated above. In RE, pupils are attaining in line with the expectations of
the locally Agreed Syllabus. Work in art is of a good sandard. In design technology,
geography, higory, musc and physca education, sandards are in line with what is
expected for pupils of thisage.

The attainment of children entering the Nursery is bedlow what might be expected for
children of this age. The mgority have limited experience of language, literacy and
mathematics. Mogt will nat reach the desirable learning outcomes by the age of five in
language and literacy, mathematics, knowledge and understanding of the world, persona
and socid, credtive and physica devdopment. Their attainment is bdow what might be
expected for this age group.

All children make good progressin the Nursery. They continue to work well towards the
desrable outcomes expected for children at age five. Children in Reception make
satisfactory progress.

This satisfactory levd of pupils progress is continued through both key stages in al
subjects with two exceptions. good progress is made in art while in IT progress is
unsatisfactory, but improving rapidly. Pupils with specia educationa needs (SEN) and
those for whom English is an additiona language (EAL) make very good progress in
relation to their previous levels of attainment. The differing progress between boys and
girls, noted in the national English tests from 1996-1998 is no longer evident at the time of
ingpection.

The school makes an increasingly effective use of the analyss of end-of-key stage test
results and teacher assessments.  This practice is extended to other year groups, the
performance of new entrants, SEN and EAL pupils and al pupils by gender. Extensve
and comprehensive target setting activities are used to good effect with al pupils. The
adtivities enable the schodl to identify and highlight improvement in pupils learning. An
analysis of this information shows many recent increases in the pace of pupils progress.
Pupils of al ethnic groups and across the range of ahilities are afforded good equality of
opportunity to reach their potential and to make progressin ther learning.

From lesson observations, pupils overal progress was satisfactory in 97 per cent of
lessons. Good or very good progress was noted in 57 per cent of lessons seen. At Key
Stage 1 all progress was satisfactory or better with 57 per cent being good or very good.
At Key Stage 2, 98 per cent of progress was satisfactory or better with 66 per cent being
good or very good. Thisisdear evidencethat teaching is promoting good levels of pupils
progress.

Overdl levds of pupils attainment in literacy at Key Stage 1 are improving, with reading
gandards being broadly in line with national sandards. Pupils attainment in numeracy at
both key stages is bdlow national standards but developing wdl, for example, in mental
calculations. Good work in the nursery makes an early and significant impact on raisng
the low entry attainment levels. This improvement is sustained satisfactorily through the
school. Very good support and good quality teaching provide further impetus to the
raisng of basic sandards for SEN and EAL pupils of al ages. The school has st redlistic
targets for improving pupils attainment in both literacy and numeracy.

A number of factors account for the current levels of pupils attainment and rate of
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progress, and for changes in both, since the lagt ingpection. Pupils attainment has fallen,
epecialy in Key Stage 2 since last reported in 1996. The schoal has gone through a
period of turmoil and considerable change since that time, particularly in personnd. The
pupil intake has been changing with new and recent entrants presenting challenges to the
schoal in terms of their academic and socia backgrounds. Pupils mobility rates are high at
over 10 per cent. The group of Year 6 pupilswho took nationa testsin 1998 contained a
high percentage of children with special educational needs. The school has taken stock of
the Stuation, recognised its strengths and arees for further development and is now on an
improvement pathway. At the time of ingpection the schoal is being led and managed to a
very high standard by the acting headteacher, acting deputy headteacher and the governing
body, ably supported by staff with management responsibilities. The support and guidance
offered to pupils is of a very good standard. There is a large number of good qualities
evident in the school which indude, for example, the attitude and behaviour of the pupils,
the consstency and quality of teaching; and the breadth, balance and reevance of the
curriculum being offered to the pupils. In short, the schod is enjoying a period of rdative
gability during which the hard work of the saff is being implemented with increasing
effect and dear focus on raisng pupils attanment and rate of progress. These
improvements are more noticeable in Key Stage 1, but are beginning to build through the
school. Damain is an improving school with a very good capacity to sustain improvement
in the future.

Attitudes, Behaviour

and Personal Development

19

20

21

22

The schodl has successfully maintained high standardsin this area Snce the time of the last
ingpection. Throughout the school, pupils have good attitudes to learning. They are
interested in their work, listen attentively to ther teachers, and answer questions eagerly.
They focus well on their tasks and work with enjoyment. This was demondtrated in the
schoadl's singing assembly, where the pupils passon for music was dearly apparent. They
are keen to succeed, and persevere with their work until they are satisfied with it. Pupils
rardy show independence and initiative in ther learning, but thisis generaly due to alack
of opportunities being offered to them.

Most pupils behaviour in cdass and around the schodl is good. Mogt sdtle quickly in
lessons so that little time is wasted on establishing order. Occasionally a few pupils lack
the sdf-discipline to sustain their concentration, but they are usualy managed effectively
by teachers and support saff. Pupils move around the schoodl sensibly and wait patiently in
assemblies for othersto arrive. At lunchtimes they display good manners and socid skills
inthedining hall. In the playground, they generally show congderation for others and play
safdy, athough the behaviour of some pupils can become rather boisterous. Pupils have
respect for the school building and handle resources with care. There have been three
fixed term exdlusonsin the last year, reflecting the schodl's firm approach to unacceptable
behaviour.

Reationships in the school are good. Boys and girls work and play well together. They
are respectful towards adults and get on well with them. Pupils are polite and open, and
talk readily about their work. They lisen willingly to others ideas and bdiefs, and are
appreciative of one ancther's achievements  Pupils from a wide range of ethnic
backgrounds are well integrated into the school, and it is a happy and harmonious
community. Thiswas evident in the Remembrance Day assembly, which was a unified and
moving occasi on.

Pupils respond well to the opportunities they are given for taking responghility in dassand
around the schoal. They take regisersto the office, for example, organise lunchboxes and
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put out chairs for assembly. They take these duties serioudy and carry them out with
enthusasm.

Attendance

23

24

23
23

23

25

26

27

28

29

The leve of pupils attendance at the schodl is broadly satisfactory. It is just below the
nationa average and has consstently remained at a Smilar leve since the time of the lagt
ingpection. Most absence is caused by illness, or holidays taken during term-time. The
rate of absence for unacceptable reasons is higher than the national average but this has
been amost halved since last year, dueto the efforts of the schoal .

Pupils punctudity is also satisfactory. They are keen to be a school and most arrive on
time each day so the morning lessons can begin promptly. However, there are a few
families who regularly fail to ensure that their children come to school in good time every
morning. The schoal is working hard to overcome this. These satisfactory standards of
attendance and punctudity have a positive impact on pupils attainment and progress.

QUALITY OF EDUCATION PROVIDED
Teaching

The overall quality of teaching throughout the school is good. In the lessons seen there
was no unsatisfactory teaching. 61 per cent of lessonswere good or better quality with 21
per cent being very good or excellent.

These figures represent a consstently good quality of teaching across the whole school
and a good improvement since the last ingpection in 1996. At that time, 13 per cent of
lessons were unsatisfactory and only 6 per cent were very good or excdlent. It was aso
noted that a Sgnificant proportion of good or very good teaching was evident especialy in
Reception and at Key Stage 1.  Presently, there is a much better consstency in quality
throughout the school. There has been a huge change in teaching staff snce 1996 — 20
teachers have left. The evidence suggedts that this change has been beneficia in terms of
improving the overall teaching quality.

The last ingpection raised two key issues for the school to address  Firdly, an
improvement was required in the match of task to the different abilities of pupils. The
school has made sound progress in addressing this matter and al teachers are planning
competently to make a satisfactory match between the task set and pupils abilities
Secondly, an improvement in teachers knowledge, understanding and skills was required,
particularly in IT, DT and musc. The Stuation has improved satisfactorily with teachers
now having a sound grasp of subjects in aimost al cases There is ill room for
improvement, for example, in musc where saff knowledge and confidence, athough
improved, are fill incons stent.

Theteaching of children under fiveis aways of a satisfactory, and often of better qudity in
Nursery. Theteacher has a good knowledge and understanding of the needs of early years
children. Activities are planned well. The management of children is good. The good
quality and use of day-to-day assessment is very evident. These teaching strengths help to
produce awd| planned and stimulating environment for the children, that promote therr al
round development well. The drength in this area has been maintained since the last
ingpection. The teaching in the reception dass is conssently sound. Children receive an
appropriate range of activities that promote their skills, knowledge and understanding
towards a satisfactory leve, to prepare them adequately for work in Key Stage 1.

In Key Stage 1 the quality of teaching isgood. All teaching was of a satisfactory or better

Dalmain Primary-20



30

31

32

33

gandard with 57 per cent being good and four per cent being very good. Aress of
particularly good quality indude teachers planning, the way the dassroom and work are
organised, the teaching methods used and pupil management. The combination of these
grengths produces lessons that contain a good mixture of individual, group and whole-
class teaching; dear learning objectives understood by pupils, and a postive atmosphere
wherelearning can take place effectively.

In Key Stage 2 the quality of teaching is good and often better. All teaching was at least
satisfactory and 34 per cent was good, 27 per cent very good and five per cent excellent.
There are savera strong features of lessons. Throughout the key stage, but particularly in
Year 6, there is consgently good, and sometimes very good, management of pupils. This
results in lessons being purpossful and conducted to produce a conducive learning
atmosphere for al. The methods and organisation employed by al teachers are good in
ensuring a balance between whole-dass, group and individual work for the pupils.

Teachers throughout the school have a good awareness of the needs of pupils with SEN
and EAL. They have comprehensve information about the pupils, which is used to good
effect in planning, and results in the provison of focused support in dass. Lessons
promoate positive views of a multi-racial society and the sdf-esteem of al pupils. Specia
educational needs teachers and assstants provide good support to classteachers through
in-class and withdrawal work with groups and individua pupils. The withdrawa of pupils
from ther classroom activities would benefit from being reviewed periodically to ensure
that any disadvantages that may occur can be recognised and remedied.

Teachers are conscientious and follow the schodl’s palicy when marking pupils work.
The best examples of marking contain evaluative statements that help pupils to develop
their work and to meset targets for improvement. The use of evauative marking is not yet
consstent throughout the school. Teachers are providing good quality oral feedback to
pupilsin the course of, and at the end of, lessons.  This s frequently carried out through
the effective use of praise and the condructive use of criticiam, resulting in a positive
atmosphere for teaching and learning. Teachers subject knowledge and understanding are
generally satisfactory, but varied across the staff and the many subjects that they teach, for
example, in stience.  In this subject teachers are unable to develop their own expertise
through a shared understanding of the exact meaning of assessment criteria and specified
learning objectives. Homework is set regularly and comprises tasks that help to reinforce
what pupilslearn at schoal.

The qudlity of teaching of literacy and numeracy directly reflects the overall good and
consstent standards of teaching throughout the school. Teachers have a very good
underganding of the national srategies and the implications for how they structure their
teaching. The teaching methods employed match this quality of understanding, to produce
a very dfective implementation and ddivery of literacy and numeracy work.  The
effectiveness is indicated by the rate of pupils progress in their lessons. In Key Stage 1
pupils progress was satisfactory or better in 96 per cent of lessons, being good or better in
52 per cent. In Key Stage 2 pupils progress was always satisfactory and good or better
in 62 per cent of lessons. There is good in-class and withdrawal support for pupils with
SEN and EAL to promote their learning of basic literacy and numeracy skills.

Classroom support staff are used effectively to asss teachers work. Some examples of
very skilled support were seen in nursery and reception dasses. Assstants, parents and
gpedidis goorts and professonal musicians al provide a consderable and beneficia input
to the quality of teaching taking place. Many of these people bring additiona expertise
and experience into the school, for example, as seen when three members of a London
orchestrawork on composition with Year 3 pupils.
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The schoal provides a broad, balanced and reevant curriculum for the pupils, which meets
the requirements of the National Curriculum. There is a sound provison for s, hedth
and drugs education. Subjects are timetabled separately and appropriate amounts of time
are dlocated to each subject, according to the guiddines laid down nationaly. Time is
used effectively in lessons. The youngest children at Dalmain enjoy an appropriate width of
happy experiences that establish a firm emotional and academic basis for future learning.
The nursery and reception dass teachers plan jointly and this helps to ensure equality of
opportunity and the continuity and progression of children’s learning experiences.

The curriculum offers good equality of access to dl pupils, incduding those pupils with
gpecid educational needs and for whom English is an additiona language. The schoal
mests the requirements of the Code of Practice for special educational needs. There is
very good provison for these pupils when they are withdrawn from dass for support
activities, and when they areinvolved in group work matched to their leve of attainment.

The school prepares pupilswdl for the next sagein their education. It has established very
good linkswith the local secondary schools, which mast pupilswill attend.

The national literacy strategy (NLS) and national numeracy srategy (NNS) have been
introduced well and thereis a generaly satisfactory and, in some classes agood, provison.
The drategies are proving to be effective in raising pupils skills, but some aspects need to
be devel oped further: for example, the use of literacy in other subjects and opportunitiesto
deveop extended writing. Number tasks are srongly promoted in numeracy lessons,
which are planned to the nationally recommended format. Menta arithmetic is now a
particular feature of lessons. There is a need for more opportunities for pupils to develop
investigational skills, whilst exerciang more initiative and responshility in ther learning in
science especialy, but also in other subjects.

There are satisfactory palicies and schemes of work for all subjects. They provide a sound
bass for the planning and teaching of the Nationa Curriculum. This Stuation represents an
improvement since the last inspection, when a lack of schemes of work was reported.
There have been recent mgjor developments in the planning, teaching and learning of
information technology, with the result that a complete curriculum is now being ddivered.

Panning methods are good.  Subject plans show dear learning objectives, which in turn
hep the assessment of pupils work. The best examples of clear objectives being given for
different activities and matched to differing levels of pupils attainment are seen in the
teaching of literacy and numeracy. Thereis a congstent approach to daily planning, which
is organised and basad on the agreed medium-term plan. Planned assessment opportunities
are shown with best darity in literacy and numeracy planning. The 1996 ingpection report
dated that planning was providing continuity and progresson for teaching and learning
adtivities. The school has maintained this gandard. Planning is of a very good standard in
the school’s focus curriculum aress of English, mathematics and information technology.
Each subject co-ordinator monitors planning, ensuring that it follows the outline termly
plan and identifies which activities and learning objectives are <.

An extengve range of extra -curricular activitiesis offered to the pupils by the staff. For
pupils in Key Stage 1 these include art, information technology and literacy clubs. For
pupils in Key Stage 2, the range is more extensve and incudes drama, art, information
technology, recorders, chair, school magazine, French, and cooking. There are netbal and
football dubs. There are high pupil participation rates and most teachers are involved in
the extra-curricular programme. Pupils undertake competitive sport during football
matches and sports day. Throughout the schoal year the pupils are involved in a number
of educationa vidts, induding a resdential activity holiday for Year 6 pupils, that add
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vaue to the schodl's curriculum.  Nearly seventy percent of parents expressed ther
satisfaction at thelevel of extra-curricular activitiesin schoal.

The schodl's procedures for assessng pupils attainment in priority subjects, such as
English, mathematics and information technology, are good in extent and accuracy.
Teachers know therr pupils stage of devedopment through the results of forma and
informal assessment activities. Formal assessment takes place in English, mathematics, and
science. More informal means take the form of testing pdling lists, multiplication tables
and at the end of atopic. These results are condgstently recorded in a uniform way. The
information is used effectively to help teachers plan tasks for the differing attainment levels
of the pupils, particularly in English and mathematics lessons. They are aso used, after
discussions with pupils, to set targets for individua pupils each half teem. Co-ordinators
and their colleagues have a good understanding of how best to use the results of
assessmentsin curriculum planning to inform the next stages of learning. Very good useis
made of assessment information in identifying the specid needs of individua pupils and
monitoring their progress. Methods used to carry out day-to-day assessments are good.
Pupils work is marked regularly and to a satisfactory standard with complimentary
comments, but informative and supportive comments are inconsstently used. Homework
is used effectively to extend and reinforce skills, especidly in English and mathematics.

Tedting of learning takes place regularly. These reaults, plus those from SATs tedts, are
being employed to indicate pupils leves of attainment. The results are analysed
effectively to indicate progresson in pupils attainment. The progress of pupils with
gpecia educational needs is assessed accurately using a well-developed whole-school
approach. The 1996 ingpection noted that the evaluations of pupils work were accurate
and an integral part of learning. This good practice has been continued well. Following
the recent introduction of new schemes of work, good quality assessment documents and
procedures are being developed. In English, mathematics and information technology,
good quality assessment procedures have been implemented effectively. In science, the
unsatisfactory assessment procedures are in need of further devel opment.

Pupils spiritual,

moral, social and cultural development
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It was noted in the previous ingpection report that the school is committed to providing for
pupils spiritual, moral, socid and cultural development and in thisit is successful.

Provison for spiritual development is satisfactory in assemblies and religious education
lessons. The schodl has a short and smple act of worship involving a dlent time for
reflection at the end of each daily assembly. Thisis open to, and appropriate for, pupils of
al faiths. Provison is exemplary in the rdationships of care and trugt built up in the
everyday life of the school and in the way in which each individual isvaued. Pupils benefit
from this provison, as was evident in an art lesson when the teacher asked her dass why
every drawing would be different, one pupil firmly replied, ‘Because we are al unique’

Thereis little deliberate intervention in lessons to enhance pupils spiritual awareness, but
when teachers plan for such experiences, as in that same art lesson, pupils respond with
interest, wonder and excitement which motivates them to work to even higher sandards.

Partly as aresult of in-service training for staff and partly due their own integrity, teachers
and al the other adults working within the school provide supportive role modes for
pupils. They make pogtive efforts to repect pupils fedings and they help children care
for each other. It is because al gaff make this joint commitment to mutual respect that
pupils are genuindy tolerant, thoughtful and kind in ther dealings with each cther.
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Thereisastrong sense of morality and respect for each person in the policies and practices
of the school. Pupils are dear about what they may and may not do and they know right
from wrong. They are tald off roundly when they misbehave and given well-consdered
acknowledgement and praise when they behave well or do good work. Pupils gain
positive advantages from doing the right thing and value their certificates and ‘golden
time. Provison for moral development isgood.

There is a genuine equdity in al the schod’s good provison for social development.
Everyone is involved in the school community. Pupils have responghbilities for routine
class tasks and some take wider roles, like helping in the weekly bookshop. The quality of
relationships is good and pupils are congantly helped towards a mature sdf-discipline. A
strong and supportive ethos pervades the schoal .

The provison of drama and other clubs contribute to a widening cultural appreciation and
give opportunities for improvisation, understanding of the views and fedings of others and
ingghtsinto relationships. Participation in ‘black hisory month’ has degpened everyone's
cultural awareness. There is a genuine sense of welcoming al peoples, dl faiths al
backgrounds, and all ingghts. Pupils behave in an open way and there are many examples
of cross-ethnic friendships. The provison for cultural devel opment is good.

Support, guidance and pupils welfare

Provison for support, guidance and pupils wefareis very good and mirrors the quality of
the rel ationships throughout the school. Staff know their pupils well and are very sengtive
to their needs. Great emphass is placed upon the well being of the children and ther al
round development, athough staff sometimes miss opportunities to encourage initiative
and the acceptance of respongihility. A caring and emationally secure environment results
in an atmosphere in which persona and academic growth are now strong. Personal and
socid education lessons and the use of circle time reinforce this trend athough these
approaches are not yet common to al classes.

Thisthrust is supported by the very good procedures for monitoring and recording pupils
progress in English, mathematics and IT, as wel as their persona devdopment. These
adtivities inform the setting of individua targets in which the pupils are involved. The
gpecia needs provison is very good with individual education plans of a high quality. The
short-term targets for these pupils are appropriate and have a specific focus. Progressis
carefully recorded so that adjustments to the learning programme can take place. The one-
to-one teaching and small group work results in very good support for these pupils,
including those with emational and behavioura difficulties. Specidist support saff make a
ggnificant contribution to the development of these pupils. Pupils with English as an
additional language & so benfit from good provison.

There is a very effective whole school implementation of a highly structured behaviour
management palicy, with a systlem of recording actions, rewards and consequences. This
has enhanced the schodl’s ahbility to offer very good support and advice as well as
promoting good behaviour. A pogtive, pervasve ehos emphasses the value of the
individua pupil, and the example set by all adults crestes a dimate within which bullying
and other forms of harassment are not accepted or acceptable. Pupils know what to do if
such incidents occur and are secure in knowing they will areceive a positive response from
daff. Policiesare put into effective practice.

Increasing attendance has been a major focus of the school and Strategies for monitoring
and promoting good attendance are good, with attention to recording and follow up
procedures. Pupils know the routines and are aware that |etters are sent home. Thereare
close and developing links with the local Education W fare Officer and an increasing use
of amore sophidticated analyss of patterns of absence.
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The child protection palicy is very good and the acting headteacher, as the named dtaff
member, implements it well. All gaff have the main points written in ther teaching files
and support daff are also knowledgeable. New saff recaive training in this pastoral role. A
particular feature of the schodl is the very good communications between al adults
involved in such issues, both within and outside the schoal .

Pupils generd hedlth and safety are very well monitored and catered for. There are very
goad links with arange of externa dtaff and agencies. Thereis a good, detailed hedlth and
safety policy and a number of Saff aretrained in first aid. Staff frequently receive training
relating to medical matters. All accidents are carefully logged. Thereis aweekly building
check and Hedlth and Safety ingpections that have just begun. The maintenance manager
has attended appropriate courses and risk assessment takes place. Successful fire drillsare
carried out periodicaly. The schodl isa safe environment.

Senior management is supported by well-informed, committed and involved governors
who make a positive contribution to this aspect of schodl life. The monitoring of pupils
academic and personal devdopment has been extensvely finetuned since the last
ingpection. Monitoring now includes individud targets for the pupils. Support and
guidance are now very good. Provison for pupils with SEN and EAL has aso improved
markedly. Teachers and support staff work well together and their planning and records
indicate very good provison for these pupils. Thisis borne out by classroom observations
of their work.

Partnership with parentsand the community

The school has been successful in building upon and improving its relationships with
parents and the community since the time of the last inspection. Parents are kept wdl
informed about the schodl's daily life and work through its prospectus, the governors
annua report to parents, and regular newdetters. These are dear and comprehensve
documents. Curriculum information is good. Parents are provided with an outline in the
prospectus, plus termly details from each class teacher summarising the topics to be
covered and the ways in which parents can help. Informative meetings and workshops on
aspects of the curriculum are also hdd.

Reports to parents on their children's progress are good. They contain all the information
required by law, and focus appropriately on what the pupils know, understand and can do
in the core subjects. A particular strength of the reports is the way in which pupils
attainment in the core subjectsis linked to national standards, so that parents know exactly
how wdl ther children are doing for their age. Reports for the children in the nursery are
very good. They cover al the areas of learning and the desirable learning outcomes in
great detail to give parents a full picture of how their children are progressng. They also
set good targets for the children's further development. Parents of pupils with specia
educationa needs are dosdy involved with ther children's individual education plans and
with their annual reviews, where gpplicable. Parents of pupils who have English as an
additiona language are dso wdl informed about the work their children are doing.

The school makes very good efforts to involve parents with its work and with ther
children's learning, and parents appreciate this. They are full of praise for the schod's
approachability and the way in which it encourages them to get involved. Teachers are
accessble to parents at the beginning and the end of each day. Parents are consulted on
important matters, such asthe school improvement plan and the home - school agreement,
and ther help in the schoal iswelcomed. Many parents support their children's learning at
home by hearing them read regularly and ensuring that homework is completed. Some are
ableto work with pupilsin dasson avariety of tasks. The thriving Dalmain Home School
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Asociation is very active, not only in raising funds, but alsoin its practical contribution to
deveopments around the school, such as the wildlife garden and, in particular, the
playground improvement proect. Ther hard work here is making a sgnificant and
postive impact on the environment of the schod and the daily life of the pupils by
transforming what was a blesk and featurdess area into one which is simulating and
excdting. Itisavery good example of the way in which the schodl is harnessing the talents
and enthusasm of its parents to create something of lasting value. The schod is very
grateful for the parents efforts and support.

There is a good range of links with the loca community, which help to enrich the
curriculum and enhance pupils personal devdopment. Vidts and vistors are used to
support topic work, for example, in the nursery where contact was made with the local
paper and a local historian in order to trace the higory of the school. Work in religious
education is extended by vidts to places of worship for a variety of different faiths.
English, music, history and art are enlivened through visting theatre groups and musicians,
and by vigts to museums, galleries and concerts. The school takes full advantage of its
nearness to central London and its world-cdlass cultural facilities by organising frequent
tripsto these locations. These good links with parents and the community have a positive
effect on pupils attainment and persona deve opment.

THE MANAGEMENT AND EFFICIENCY OF THE SCHOOL
L eader ship and management

The schoal benefits from excelent leadership that provides a very dear educationa
direction for its work. There is a sharp focus on raisng pupils attainment and rate of
progress through setting priorities and taking actions to improve the quality of teaching
and learning. The leadership is provided by the governing body who have a dear over-
arching view which is put into excelent practice by the acting headteacher, acting deputy
headteacher, ably supported by saff with management responsibilities. A festure of the
leadership and management group is the very effective and collaborative teamwork that
exigts between al members.

Teaching and curriculum development are monitored, evaluated and supported to a good
overal sandard. These actions are carried out by members of the governing body, acting
headteacher, acting deputy headteacher and co-ordinators. Subject co-ordinators provide
good support for their colleagues. Other than the mathematics co-ordinator, at the present
time they do nat monitor teaching but the staff’s team approach means that colleagues
discuss ther teaching methods on a regular bass. Development is particularly strong in
those aress highlighted as a priority in the School Improvement Plan (SIP) for example, in
mathematics. In this case, the schod channds human and financia resources very
effectively to bring about improvements, which includeraising pupils attainment in mental
and number tasks. Target setting activities are comprehensive and extensve. The very
good monitoring and evaluation procedures provide valuable information about pupils
attainment and progress.

The schod achieves excdlence in the way its ams, values and palicies are reflected
through al its work. Written statements express high expectations for what pupils can
achieve. The dtaff work with a dear sense of shared purpose to establish, monitor and
develop the aims, values and policiesinto congstent practice throughout the school. They
provide good role modes for pupils who understand the vison of mutua respect,
achievement and the vauing of individuals. This vison and its everyday application and
practice are implanted in al aspects of schod life and seen in lessons, playtimes and
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assamblies. The acting headteacher leads by example, maintains a high profile around the
school to make an excdlent contribution in setting and maintaining these high
expectations. Sheisvery well supported in return by staff, parents and governors.

The school identifies rdlevant priorities and targets through its deveopment planning.
Thexe are dated in the current SIP, which is an excdlent document in terms of its
rdevance and darity, providing an effective overall drategy for improvement. The
improvement plan has been drawn up since July after a period of exemplary consultation
with al members of the school community. The results of this extensve consultation
mean that the plan contains targets and priorities that are relevant to the current needs of
the school. The plan sets out a clear programme of action, supported by resources, in
manageable time scales. There are sound procedures for monitoring and evaluating
outcomes. The relative newness of the document means that there has been little time for
these monitoring and evaluation procedures to be enacted. However, there are aready
some indications of these procedures being undertaken successfully through the written
reports presented by teams charged with taking early actions.

The schodl has a very positive ethos that reflects the commitment to high achievement, an
effective working environment, very good relationships and equality of opportunity for all
pupils. The commitment to high achievement is exemplified by the hard working staff who
are focussng consderable efforts on improving the quality of teaching and learning. The
effective learning environment is shown through such means as the high sandard of
displays throughout the school. Very good relationships are seen consstently between
members of the community. Pupils fed valued. They enjoy coming to school and possess
agrong sense of pride and belonging.

The governing body conducts its business in exemplary fashion. The committee Structure
works very effectively, whilst ensuring the involvement of all governors in the process of
decison making. Statutory requirements are met. The specid needs co-ordinator
(SENCO) daff and governors have established a very good palicy for specia educational
needs. The governing body reports annually to parents about the implementation of its
policy and the correct information about special educational needs provison is printed in
the school brochure. Statutory requirements for annual reviews and the Code of Practice
are met. The governors are active in ensuring that they have a drategic overview. The
SENCO isinvolved in the effective monitoring of provison.

Since the lagt ingpection in 1996, the school has suffered a tremendous amount of staff
turmoail, including frequently changing circumstances regarding the post of headteacher.
Neverthdess, the quality of leadership and management has dsrengthened and this
represents a very consderable achievement. The acting headteacher and acting deputy
make a very effective team. They have not only maintained many aspects of school
development but have been pro-active and instrumenta in bringing about consderable
improvements, for example, in team work and the crestion of the SIP. The quality of the
SIP has improved in the process of its creation, focus and execution. The quality of
target-setting activities that monitor and evaluate pupils attainment and progress has been
developed further. Other qualities have been maintained wdl: the podtive ethos remains,
ams continue to permesate the actions of the school; and equality and access of
opportunities for al pupils remain a srength.  The schoadl is very well placed to make
further improvements and to meet itstargets and priorities.

Staffing, accommodation and lear ning resources

69

The schoadl is well gaffed with a good number of teachers to meet the needs of the
curriculum for pupils of al ages and ahilities. All dasses have thirty or fewer pupils, and
there are specidis teachers for information technology, specia educational needs and
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English as an additiona language. Teachers are wdl qudified for the primary and nursery
age groups, and have qualifications that cover most of the curriculum subjects taught.
They have a broad range of teaching experience, athough few have been at the schoal for
veay long. At the time of the last inspection, teachers subject knowledge in musc,
information technology and design technology was in need of improvement. The expertise
of the current teaching gaff in these aress is at least satisfactory overall but with some
inconsstencies ill evident in aff knowledge and confidence, for example, in science and
music.

The schoal aso has a good number of support staff to assist teachersin their work. Some
are very experienced and have worked at the school for many years. They have gained
rdevant qudifications during this time, for example in speciad educational needs or
information technol ogy.

Arrangements for staff development are good overall. The school provides professonal
development interviews for al saff while it awaits new national guideines on appraisa.
Induction procedures for newly qualified teachers are good, and they fed well supported in
their role. There are suitable procedures to enable other teachers who are new to the
school to settle quickly into its routines. Provison for professonal development is well
linked to the schodl improvement plan. Thereis a programme of staff meetings covering
the different areas of the plan, and whole schodl training covering the focus aress of the
curriculum.  Recent focus areas have been the nationa literacy and numeracy Srategies.
Training has taken place basad on aress of the Strategy that saff have identified as needing
to be developed. Co-ordinators have carried out an audit of staff needs to enable training
to be closdly targeted to rdevant issues. This has had a marked impact on the quality of
teaching in these areas. The schodl is aso keen to ensure that training motivates and
ingpires teachers, and with thisin mind provided a professonal development session on art
at the beginning of the term. Otherwise, training in subjects outside the SIP priorities is
limited, and greater emphads is currently needed on improving daff's scentific
undergtanding. The high turnover of Saff Snce the last ingpection has been an issuefor the
schoadl in trying to draw up a systematic programme for professonal development. The
gtuation is now stabilised.

The school's accommodation is good and allows the curriculum to be taught effectively.
Classoom sizeis adequate, and there are specidist rooms, for example for art, information
technology and English as an additionad language. There is plenty of space available
around the schoadl for withdrawal groups. Standards of display are high, and serve to
motivate and simulate pupils as well as cdebrating their achievements. Work on the
higory of the schod is particularly sunning. Playground space is sufficient and the
playground project is successfully improving the outdoor environment. The building is
well deaned and maintained, and isin satisfactory condition. The concerns about the poor
date of the window and door frames noted at the time of the last ingpection have been well
addressed.  The replacements make a great improvement to the appearance and the fabric
of the building. The ground floor toilets are now in need of urgent attention of which the
school isaware.

Resources across the curriculum are satisfactory overal. In information technology they
are excdlent, due to the recent investment in the computer suite, and have had a Sgnificant
impact in beginning to raise sandards thisterm. Resources are good for special needs, but
more computer software is required to support learning in this area. Resources for
religious education are also good, although dependent on loan material. English as an
additional language too relies on loan facilities. In mathematics, more pupil texts are
needed to support numeracy, and more equipment is necessary for data handling.

Resources for carrying out investigations in science are very poor, and this affects
dandards in this area. At the time of the last ingpection, resources for desgn and
technology were inadequate, but the shortages here have now been rectified. Thelibraryis
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wdl stocked, but has not been overhauled for awhile. Asaresult, the best new books are
in danger of becoming lost amongst the many old and outdated texts on the shelves.
These are often in poor condition and do not foster a love of reading or a respect for
books. Many aso contain mideading information, or present inappropriate images of
gender and race. The school makes good use of vidgts and vigtors to extend the
curriculum and support learning.

The efficiency of the school
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The school makes very good use of its financid planning to support educationa
devdopment. There are very good procedures for setting and monitoring the budget and
for linking expenditure to the schodl's priorities, as set out in the SIP. The bursar playsa
key part in this process, providing the necessary data and reports to enable the schoadl's
management to make informed decisons. Recent target areas for improvement in
gandards have been the development of the information technology suite and the increase
in numbers of support staff, and these are reflected in the budget setting. Governors are
wdl involved in the financia planning cyde, and evauation of decisons is now an
edablished part of the process, an improvement since the last ingpection report. The
school has well reasoned contingency plans for cutting back on expenditure if necessary to
ensure that its budget aways balances. It makes good use of its funding for specia
educational needs, for example, by providing finances to support the needs of pupils with
datements of speciad educationa need through daffing and resources alocation.
Standards funding is targeted appropriately to such areas as numeracy, literacy and
information technology devel opment.

Teaching and support staff are well deployed across the school. Specidist teachers kills
are employed to great effect in special needs and information technology. Support Staff
are now effectively targeted to support those children who need them most. Thisis an
improvement since the time of the last ingpection, athough there are some potentia
weaknesses in the timing of withdrawal sessons that mean pupils miss other lessons. The
nursery makes very good use of its nursery nurse to offer very good quality support to the
children there.

Good use is made of the school's accommodation. The schod takes full advantage of all
the space available to provide speciaist subject rooms wherever possible, and these are
used fully. Thelibrary isan exception to this. At thetime of the last ingpection, it was not
effectively used to promote independent research skills and reading for pleasure, and thisis
dill thecase. It ismainly usad as an area for teaching withdrawal groups. Resources are
satisfactorily used to support learning across the curriculum.  Computers are now being
used more effectivdy to deveop information technology skills. This is an improvement
sgncethelast ingpection. They arenat yet fully used to support learning in other subjects.

Financiad control and school adminigration are good. There are proper procedures for
desdling with orders and payment of invoices, and these are well documented and recorded.
The recommendations contained in the schoodl's recent audit are in hand. School
adminigration iswel organised, enables the schodl to run smoothly on a day- to-day basis,
but the use of IT sysems is underdeveloped. The school's entrance area is a particular
advantage. The reception desk is aways manned and parents, children and vistors are
gregted and dedlt with promptly and cheerfully, both in person and on the telephone.

Excdlent leadership and management are enabling the schodl to improve and to continue
improving. Pupils socio-economic circumgtances are generally unfavourable and ther
attainment on entry to the school isbelow average. Although their sandards of attainment
are gill below average when they leave the schoal, the evidence from the ingpection isthat
they are often making good progress because of the good quality of teaching throughout
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the school. Pagtoral care and support in the school are very good, and pupils behave well
and have good attitudes to learning. Taking al these factors into condderation, and
despite the high costs per pupil, the schodl offers satisfactory value for money.
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PART B: CURRICULUM AREASAND SUBJECTS

AREAS OF LEARNING FOR CHILDREN UNDER FIVE

Ovedl childrens attainment on entry to Nursery is lower than that of other three year-
olds. They are assessed againg the desirable learning outcomes. There is awide range of
achievement. On entry to the reception dass, children are assessed usng the local
education authority criteria. Attainment is above the local levels in language and literacy
and at the same levd in mathematics while being at a lower leved than most four year-olds
nationaly. Pupils reading attainment is close to national expectations.

The 1996 inspection report sated that children reached sound standards in the aress of
learning for under fives. Current sandards are somewhat lower due to a different group of
children and after a period of unstructured organisation. The present school management
team has set proceduresin place to raise standards and these are proving to be effective.

An appropriate balance between directed and pupil-sdected activity was also noted in the
previous ingpection and a smilar happy baance is found now. There is greater pupil
choice in the nursery and in the reception activity room. The reception teacher gives more
direction, especialy during the literacy hour. The 1996 report aso found that under fives
were given a ‘firm foundation for the future and this continues to be true. The youngest
children at Dalmain enjoy an appropriate width of happy experiences that establish a firm
emoationa and academic bassfor future learning.

Pupils with specia educational needs are very well cared for and much encouraged in both
reception and in nursery. They make very good progress, within ther abilities, because
they are securein the early years environment and know who to turn to for help.

The children’s personal development is given great emphass and al adults treat the
children with respect, care and affection. The children enjoy being in their dasses. They
share the fedings of afriend who falls or a story character that losesadog. Children talk
confidently about the activities they are engaged on. They take turns, listen to teachers and
friends, tidy up when told and are gaining kills and confidence from the supportive
amosphere of ther dasses.  Children dways behave wdl and co-operate with their
teachers.

The nursery and reception dass teachers plan jointly and this helps to ensure equality of
opportunity and the continuity and progresson of children’s learning experiences. The
day-to-day planning in nursery is exemplary and a contributory factor to the good progress
which children make towards reaching the desirable learning outcomes. The planning is
very specific about the learning objectives associated with each activity. Teaching and
learning objectives are sometimes less dear in recgption. On-going assessmentsin nursery
(related to ther entry achievement) and in reception (related to reading and other aspects
of learning) are good. Early years teachers write thorough and clear reports on children’s
achievements. The Nursery teacher is well organised and has a dear vison of how the
education of early years children can develop.

A notable feature of the early years dasses is the skilled work of the knowledgeable
nursery nurses. They make a strong contribution to the quality of education the children
receive by beng efficient, warm-hearted and wdl informed. By the clear guidance they
give children and the supportive reationships they form with both children and ther
parents, they are effective co-workers with the teachers.

Resources for the education of the under fives have been increased from the school budget
and through the generosgity of parents. It is difficult for the head of Nursery to plan the
necessary resource improvements without a good budget.
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Language and literacy

Pupils attainment is lower than average for their age. Though nursery children have
limited vocabulary and spesking skills, they make good progress in language and literacy.
Reception children make overall satisfactory progress. Nursery pupils talk happily with
ther friends and reate very wdl with ther teachers. They ligen wdl to sories and
respond in a range of languages, while quickly picking up English in this environment o
well adapted to their learning needs. Children realise that print and picturesin books carry
interesting messages and can thoughtfully ‘read’” and retdl a sory from a familiar, well
illustrated text. Teachers provide stimulating opportunities, which encourage children to
‘write, for example, lists for shopping. A particularly good quality of nursery provison is
the relaxed and effective way in which teachers engage children in role-play.
Reception children talk dearly and listen, absorbed, to stories. In discussons, they make
appropriate contributions, which the teacher extends well by questioning to simulate
childrens thinking and confirm their ideas. The children form letters correctly and know
some of the assodated sounds. Many children recognise familiar words and can give
opinions about their reading books. Writing is at the emergent stage with the less able
producing long strings of |etter-like characters.  The maority can read back the menus
they have written for their celebrations.

Language and literacy skills are taught wel in the nursery and taught satisfactorily in the
reception class.  In reception the expectation of what children can do and learn istoo low.
The timing and quality of tasks especialy for the brighter pupils is not sufficiently
chalenging.

M athematics
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Pupils attainment is lower than average for their age. In both Nursery and Reception
classes children make satisfactory progress, building on ther previous knowledge
Nursery children recognise a circle; some know numbersin a variety of contexts, a few to
10. After agroup sesson on favourite sandwiches, in which staff modeled collecting data
and making a graph, some children went around collecting and recording information
about their favourite sweets. Many reception children can name a triangle, count to 10,
know that one and another, and ancther, is 3. Working with a videoed programme, they
begin to practise bonds for the number 8.

The teaching of mathematics is satisfactory. Teachers knowledge and understanding is
sound and they st appropriate levels of work for the children. Pupils are managed well to
keep them on task and to engage ther interest. The quality of day-to-day assessment of
pupils work is good.

Knowledge and

undergtanding of theworld

92

Children make good progress towards knowledge and understanding of the world because
this aspect is taught wel. In nursery, appropriate tasks are engaging children and helping
them to concentrate for suitable lengths of time. They explore materias, Sudy meting ice-
cubes and regularly look at the mini-beasts out in their play area. They know that plants
need sunlight to grow. Cooking in nursery is an exdting time and rich in learning in many
areas, due to the way it is conducted by the experienced nursery nurse. Along with the
whole schoal, nursery teachers and children are learning about the higory of Dalmain
School.  When using the computer, they handle draw programmes with great efficiency
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being able to change colours and ‘rub out’. Nursery pupils had taken part in a very good
project which looked at the history of the school. They had written to a local newspaper
for hep and ligened as a local historian answered their questions. They remembered this
activity well and were keen to explain what happened using such words as “years ago.”
They had a very good sense of past events and had become redlly involved in the activity.
Pupils achievement in this aspect of their knowledge of the world was well above national
expectations.

Children in the reception dass have the advantage of an activities room offering a variety
of suitable experiences. The area for tactile and malleable experience, with dinosaur
models, is particularly attractive and interesting to these younger learners. Children
manage their computer software masterfully and enjoy watching the antics of the a phabet
characters on the screen.  Teachers are extending children’s experience of the world
through carefully chasen sories.

Creative development

Children’s crestive ills are generally satisfactory and they make sound progress. The
nursery children modd beautiful little Divai lamps, which involve careful forming of
plasticene and matching the candles to the number of candleholders.  Reception children
have carried out some very sendtive colour mixing. Nursery children have insufficient
opportunities to sing and make music. Though no music was observed in the reception
class they have three opportunities each week to enjoy and develop musical Kills.

Physical development

Pupils physical sills are developing satisfactorily. Nursery children get good and regular
opportunities for physical devdopment in the open air in ther own endosed space.
Reception children have a physical education lesson twice each week and play at the same
times asthe older pupils, sometimes looking overwhemed by their sze and proximity. All
children have increasingly satisfactory fine motor skills. They can cut paper and materia,
arrange shapes, balance toys and congtruct usng the bricks which they place carefully.
Children pour sand and water and manage to keep it more, or less, inddethetrays.

ENGLISH, MATHEMATICS AND SCIENCE
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English

Ovedl atainment in English is below the expected levels, dthough ingpection evidence
indicates that sandards are risng throughout the school. The last ingpection report said
that pupils attainment in English was above national averages.

The nationa tests from 1996 to 1998 show standards at Key Stage 1 well below average
but, year-by-year, steadily approaching the national averages. 1999 results reflect this
improving Stuation with writing levels being above the nationa average and pupils
attainment in reading being in line with the average. From comparisons based on the
nationa tests, pupils attainment in reading at Key Stage 1 is above the leve reached by
pupilsin smilar schodl whilether attainment in writing is very high. At Key Stage 2, 1999
national test results show that sandards are well below what is expected for pupils of their
age. From the evidence of the previous report, sandards have falen since the last
ingpection. Thisis also evident from national test results taken from 1996 to 1998, which
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indicate a gradually widening gap between school results and the nationa average.
Ingpection evidence indicates that current sandards are improving but remain below the
national average.

Most children speek dearly and confidently, though pupils for whom English is an
additional language are sometimes understandably shy when approached by vistors.
Pupils largdy spesk in response to teachers direct questions and do not have sufficient
opportunities to discuss, express opinions or challenge idess. Ligening skills are
deveoping well.

Key Stage 1 pupils can make suggestions from their life experiences about lines for thar
class poem, ‘Things I've Been Doing Lately’. These short contributions indicate that
gpeaking sKills are below the standard expected of most seven-year olds.  Speaking and
ligening at Key Stage 2 is beow the expected standards, largdy due to the fact that
teachers are developing other areas of the English curriculum and spesking skills have not
been afocus of attention. One good example of developing spesking and ligtening skills
(aong with reading and writing) was seen in a lesson where pupils shared their views and
ingghts on a dassc text. They responded with genuine interest to ther teacher's
questions and ideas about Stig's reationships with his new friend and spoke movingly
about their own experiences of friendship. Because these were meaningful exchanges,
pupils genuindy enjoyed the sesson and learned a greet deal about language and life, al at
the same time.  These pupils are exploring ideas and communicating effectively at the
required National Curriculum levels.

Reading isimproving fast due to good teaching, support from parents, who read regularly
with ther children, and pupils desire to come to grips with the interesting literature that
the school provides.

Pupils attainment in reading isin line with national Sandards at Key Stage 1. Able pupils
read quickly and accurately and with understanding, supported by the school’s scheme.
Less competent readers are struggling to read smple words and to learn the sounds of
letters. Everyone handles books well, is keen to read, enjoys a good story and reads or
tellsit with expresson. Pupils sensibly use arange of clues; one boy worked out the word
‘sandwich’ by looking at the illustration and combining that with his knowledge of |etter
sounds.

Key Stage 2 pupils read with enthusasm and though Year 6 as a whole has not reached
national sandards, pupils attainment isrisng. Even if they struggle with difficult texts,
pupils are searching for meaning and enjoy discussng ther books and favourite authors.
Some of the able, older readers are beginning to scan for information, read rapidly, pick
out key characters and demondrate an understanding of relationships and the intricacies of
theplot. Pupils benefit from taking books home. One boy started on his book after school
onenight, ‘and | could not stop’.

Pupils attainment in writing a Key Stage 1 is in line with the nationadl average. This
differencein standards from that obtained from test resultsis due to inspection taking place
during the first term of the school year, whereas testing takes place at a later time. Many
Key Stage 1 pupils are beginning to punctuate with capital letters and full gopsin theright
places. Thear handwriting is increasngly well formed and consgtent in Sze. They are
composing short pieces of imaginative text in narrative form and spelling monasyllabic
words correctly.

Pupils at Key Stage 2 are increasingly gaining mastery of spdling and punctuation. Their
overd| attainment in writing is below the nationa average, but gandards arerisng. They
are learning about the use of descriptive words from the joint study of interesting texts,
and value the opportunity to compare a text and a film verson of the ‘Wizard of Oz'.
Pupilsin the older classes are being introduced to the processes of extended writing. This
hasresulted in somewriting of good quality but, as yet, few pieces of substantia length.
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Pupils throughout the school make good progress in reading and writing activities, which
are the areas of learning being targeted by teachers a present. The notable difference
between the performance of boys and girls in national tests from 1996 to 1998 is not
evident from inspection findings. Pupils enter Year 1 with dementary reading skills.
Children of al abilities make good progress due to good teaching associated with a
carefully structured approach to reading. They make good progress in the guided writing
sessons of literacy lessons, which are carefully managed. Some lessons have little room
for the more cregtive aspects of talking about texts and good quality writing. Because
their wdl-informed teachers are introducing Key Stage 2 pupils to interesting and
gimulating texts (like The Hobbit), and because children are working hard, they are
making steady progressin every agpect of English.

In al English lessons, pupils display good behaviour and positive attitudes to learning.
They have an enthusasm for knowing more and doing more, a keenness to please thelr
teachers and a growing sense of sdf-respect for what they are achieving. Sometimes their
approach to work isvery good and at times even excdlent. Pupils generally work hard, so
that in a Key Stage 1 dass a group was much too busy writing to stop and talk to the
ingpectors,

Teaching isaways good at Key Stage 1 while at Key Stage 2 it ranges from satisfactory to
excdlent with the majority of lessons being good or very good. Teachers are wel
informed, establish very good working relationships with pupils and organise focused
activities, which hdp children build on past learning. This effective teaching is impacting
favourably on pupils progress. Because teachers keegp pupils occupied and interested,
clases are aways wel behaved. Activities are set which match pupils needs because
teachers have a dear understanding of what pupils know and of what they need to learn.
As lessons are tightly organised, there are only a few instances when pupils are able to
exercdse any initiativein their work or control over their own learning.

The nationa literacy drategy is firmly in place and being supported with additional
resources. The effective implementation of the drategy is assding the current
improvement in pupilS competence in literacy skills, as noted above.  There is an
increasng use of these skills in other subjects.  The library is currently an under-used
resource because thereis no dear policy established with regards to its role as a place for
research, especialy in relation to its proximity to the new computer suite. The new co-
ordinator is keen to establish a strong policy for extending the schodl’s attainment in
language and literacy. Sheisplanting on fruitful soil.

M athematics
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Pupils attainment at the end of both key stagesis beow the national average. At thetime
of the last ingpection, attainment was in line with national expectations. Test results in the
years from 1996 t01998 showed that pupils attainment was wel beow the nationa
average.

At the end of Key Stage 1, nationa test results between 1997 and 1999 have fluctuated,
but in 1999 they fel to below average. When 1999 test results are compared with smilar
schoadls, pupils atainment is bedow average. The percentage of pupils attaining leved 3 in
1998 was well below the national average and in 1999 it declined further.

At the end of Key Stage 2, the results of 1998 national tests showed that the percentage of
pupils achieving level 4 or above was wel beow the national average. These results
showed a decline in the proportion of pupils achieving this level of attainment when
compared to the 1997 figures. In 1999 there was a Sgnificant increase in the proportion of
pupils reaching levd 4, but very few reached level 5. The test results in the years from
1996 and 1998 show that pupils attainment is wel bedow the nationa average. The
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percentage of pupils that achieved level 5 in both 1998 and 1999 was well beow the
national average. However, through the use of good monitoring procedures, the schoal is
noting some substantial improvementsin pupils attainment in other year groups than Y ear
6.

Ingpection evidence indicates that pupils attainment is beow the nationa average in both
key sages. Mathematics is being developed throughout the school with extra resource
provison, gaff training, and the very good leadership of the co-ordinator being behind this
drive. This has meant that there has been a sgnificant improvement in gandardsin a short
time, especialy in number and mental tasks

This improvement is indicated by three quarters of the pupils at the end of Key Stage 1
successtully developing their own drategies for problem solving. For example, Year 1
pupils are able to sort numbersinto order. They add and subtract confidently, identify and
use haves and quarters. Pupils are able to name and describe the properties of common
two and three-dimensiona shapes. When measuring, they begin to use sandard units for
length, massand time. Year 1 pupils were successfully reading and writing o' clock times,
with some pupils moving onto half past times. They are aso able to sort objects using a
variety of dassfications. Very few pupils are achieving above average sandards.

The recent improvement in standards is shown a the end of Key Stage 2 where a
ggnificant minority of pupils can successfully develop effective dtrategies for solving
problems. Year 5 pupils are investigating the relationship between the four methods of
computation in solving number problems. They use dl four operations with whole
numbers up to 1000 and beyond and which involve decimal notation to two places. They
can recal multiplication facts up to 10 X 10 and recognise patterns in the multiplication
processes. Pupilsin Year 6 are usng multiples up to 100 to find easy ways of calculating
multiplication involving larger numbers.  Fractions and percentages are used in
caculations. In Year 3, amgority of pupilsare showing a clear understanding of the basic
fractions. Co-ordinates are used to locate position. These pupils can congtruct and know
the properties of two and three-dimensional shapes. They are able to recognise symmetry
in shapes and find the perimeter, area, and volume of smple shapes. Year 5 pupils are
successtully investigating the relationship between finding the perimeter and the area of a
rectangle. They cdllate and present data usng a variety of different types of graph.
Occasiondly they use the computer to record their data handling results. There is little
evidence of pupils using and applying their mathematics to everyday stuations. Very few
pupils are achieving above average andards.

Pupils throughout the schoadl are congtantly developing numeracy skills. By the time they
leave the school a majority of pupils are numerate. As they progress through the school,
they consolidate and develop their skills and consequently they have a sense of number
gze, sysems, and fact. In Year 1 amgority of pupils are counting to twenty. By Year 6
the maority are readily calculating using four and five digit numbers. These pupils can
caculate accurately and efficiently both mentally and with pencil and paper. They use a
caculator appropriatey and efficiently. Sense is made of number problems and they can
solve them using the correct operations.  Recognising if an answer is reasonable and
checking efficiently is not always evident. Apart from a very well taught lesson in Yesar 6,
thereislittle evidence of pupils making predictions about the outcome of their tasks.

Pupils devdop their mathematical sills in other areas of the curriculum. This was
exemplified well in science, where Year 5 pupils are showing results in graph form in ther
invedtigation into forces. The pupils in Year 6 have aso devdoped a particular kind of
graphical representation, by condructing a branch diagram in science. Year 5 pupils use
shapes and symmetry effectively to form Idamic patterns during an art lesson. Literacy
kills are developed by the correct usage of terminology by both staff and pupils during
discussons and when work is underway.
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Attainment on entry to the schodl is below national averages, and this levd is beng
maintained as pupils move through the schod. Pupils are beginning to make steady
progress throughout the school. This is particularly evident in number work at both key
dages. However, pupils make inconsstent progress, in the differing aspects of
mathematics, from year to year with the best progress again being made in number and
mental arithmetic work. Good quality teaching, postive pupil attitudes, the setting of
demanding but achievable tasks result in a large maority of pupils, normally those with a
high or average leved ability, making satisfactory or better progress in lessons.  Those
pupils with lower leves of ability make satisfactory progress. Pupils with specia
educationa needs make very good progress towards the targets set for them. Assessment
procedures are supportive to hdp pupils achieve ther full potential; assessment is carried
out regularly through tests at the end of a topic, and by the use of national tests for Years
2 through to 6. Tedt results are used wel, for example, in the organisation of ability
groups within dasses basad on pupils levels of attainment. The assessments are used fully
to inform planning and to s&t individua targets for each half term, for every pupil. In the
previous report it was noted that progress was satisfactory. Currently that Stuation is
being matched and improved upon.

Since the lagt ingpection there has been a change in the mathematics curriculum with an
increasng emphads being placed on developing mental calculations and numeracy sKills.
The schodl, in its improvement plan, has placed a monitoring focus on developing these
very important skills. A recent staff audit indicated that devel opment in shape, space and
measures is in need of review. As a consequence, pupils knowledge skills and
understanding in number work are in line with national leves and these other aress are
bel ow these standards.

Pupils attitudes towards mathematics are good. This is a dight improvement on the
gtuation found at the time of the lagt ingpection. Within both key stages, pupils response
ranges from satisfactory to good, with seven out of the ten lessons observed being good.
All pupils ligten attentively, sustain concentration, and work hard to complete tasks. They
work well on ther own and, when given the chance, in pairs and smal groups. The
presentation of work is generally satisfactory, but there are a few examples of poor work
being accepted and not checked. Currently, there are some good displays around the
school. In a Key Stage 1 dass this is of liquorice alsorts, showing measuring and
comparing of shapes. There are displays of triangle types in Year 4 and symmetrical
designs in Year 6. Homework is used satisfactorily, but al pupils are not engaged in
personal study to enhance and develop their learning.

Teaching is of a good quality. This is an improvement on the last ingpection where
teaching was only sound. In Key Stage 1 the quality of teaching ranged from two out of
three lessons being good to the other being satisfactory.  Whilst in Key Stage 2 three
lessons were of satisfactory quality, two were good and two were very good. Good
teaching was observed where pupils were undertaking tasks matched to ther leve of
attainment, where the lessons were well planned and organised and conducted at a good
pace. Good lesson planning is based effectively on the national numeracy drategy. A
large majority of the teachers have secure subject understanding and knowledge. These
teachers are competent in using questions to check and extend pupils mathematica
underganding, invariably bearing in mind the pupils leves of attainment. Rdationships
are good and the large mgority of the teachers sat very high standards of behaviour.
Pupils work is marked regularly to a satisfactory standard, but congructive and
informative marking, by the teacher, is evident only in afew instances. Observational task
sheets are usad effectively to provide feedback to pupils in addition to ongoing ord
feedback during lessons.

A useful policy and scheme of work have been produced, based on the numeracy strategy.
These documents help to ensure that al dtatutory requirements are met.  From the
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scrutiny of work there is evidence of all dements of the subject being taught, but the
volume of work and the ddlivery of tasks st are inconsistent from year to year. Laudably,
the school has addressed the issue of the teaching of numeracy and mental calculations. It
now needs to ensure that there is a consstent ddivery of all the subject dements. Long
and medium term planning are good. They provide a good bass for the development of
pupils mathematical experiences from year to year. Short term planning is of a
satisfactory quality. It could be improved further by a greater consstency of approach in
the indlusion of assessment opportunities to inform future teaching and learning. The co-
ordinator has been in pos for two years. She provides very effective and enthusiastic
subject leadership. Sheis fully involved in monitoring teaching and planning, and provides
good support to colleagues. She has attended extensive in-service courses that are
proving beneficia to the development of the subject. Resources are easly accessble and
of satisfactory quantity and quality. Resource provison isan areafor further devel opment
that has been recognised by the co-ordinator.

Science

The 1996 ingpection report indicated that pupils attainment at the end of both key stages
was broadly in line with national averages. This judgement was confirmed by national
asessments and tests results. In the ensuing years, pupils attainment at the end of Key
Stage 1 remained broadly at thisleve, athough the science results at the end of Key Stage
2 fdl sharply.

In 1998, pupils attainment in the Key Stage 2 National Curriculum tests were well below
those obtained in al schools, and in comparison with smilar ones. These pupils were a
year behind their contemporaries. In 1999, there was an improvement in attainment with a
thirty three per cent increase in those achieving the average National Curriculum levd,
athough overdl the school results were very low.

These latest results are broadly mirrored in the inspection findings, athough at the
beginning of each key dage there are dasses where attainment is good. This reflects
changes in the schoal, which are beginning to have an impact on educational standards.
Staffing problems that resulted in a lack of subject leadership have been resolved. The
school now has sound documentation in place and a good long-term plan for science,
basad on a nationa approach, which is followed by all saff. Gaps in resources have been
identified and filled. The schodl’s ingstence on high standards of behaviour has resulted in
an atmosphere more conducive to learning. Although attainment is gill well below the
nationa average, the Stuation is beginning to improve.

Pupils attainment is satisfactory in forty per cent of Key Stage 2 lessons and good in
twenty per cent. In afurther forty per cent of lessonsit is unsatisfactory. Year 3 pupilsare
aware of forces between magnetic materials and magnets. They use vocabulary correctly
and they are good a making predictions about scientific outcomes. Unsatisfactory
attainment is related to a lack of knowledge and conceptual understanding that should
have been acquired earlier. Thus a Year 6 dass, whils able to demondrate a smple
underganding of the needs of plants can only make tentative links between the
requirements of animals and plants. Attainment in pupils books and on the wall varies but
isrisng to be just bdow the sandards expected nationaly. Pupils have an inconsstent
knowledge of investigative science. For example, thereislittle evidence of Year 6 making
predictions, forming hypotheses, drawing concdusons from investigations and reating
these to scientific concepts. They do not know the more complex aspects of afair test or
independently decide when observations and measurements need to be checked.

By the end of Key Stage 1 pupils attainment isin line with national expectations. A good
range of scientific topics has been studied. They know about basic requirements for life
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and recognise that living things are found in different habitats. Pupils are able to record
measurements and present results in a smple format, mainly in pictures. Writing is limited.
Achievement in a Year 1 dassis good. Pupils knew that some materias exist naturally
and that some are man-made. They have a good vocabulary, usng words such as
“ manufactured.”

Pupils made satisfactory progressin fifty per cent of Key Stage 2 lessons seen and good or
very good progress in the rest. Although they start from a low basdine of scientific
undergtanding, many are now briskly acquiring new knowledge and degper understanding.
The pace of learning since the beginning of term has been at least satisfactory and good in
some dasses. Over the key stage, the new scheme of work, with an increased focus on
learning outcomes, has had a pogtive effect on pupils progress. The lack of involvement
in good quality investigative work is curtailing progress. The standard of written work is
variable and is not aways a good bass for later revison. Key idess are not always
sufficiently stressed.

Pupils progressin Key Stage 1 lessonsis satisfactory overall. Reception pupilsinvestigate
gnking and floating. The best progress is seen in Year 1, where pupils enthusagtically
build on what they have previoudy learned about materias as they explore, in grester
depth, the properties of natura and man made materids. Pupilsin Year 2 are making
satisfactory progress.

Throughout the schoal, pupils with specia educationa needs and those with English as an
additional language make good progress, helped by the very good support system that the
school has in place and the practical nature of some of the tasks. There are some
opportunities for the more able to do more difficult tasks. There are no appreciable
differencesin the performance of boys and girls.

In both key stages, pupils have a satisfactory attitude towards science. They are keen to
ansver questions and most concentrate and listen wel. Practical activities result in
enjoyment and mativation to learn. Most pupils act in a responsble manner. The lessons
where pupils are most attentive include good investigative work, based on red life
gtuations.

The teaching of science is satisfactory overall. At least a quarter of the lessonsin each key
dage was good or better. The good teaching is exemplified by high expectations of
academic standards and good subject knowledge, which enables the learning outcomes,
and key concepts to be clearly explained. Time targets for the completion of work are set
and teachers work hard, questioning and prompting to encourage achievement. All
teachers plan well, in accordance with the structured scheme of work that is now in place.
Teachers use ongoing assessments wel during lessons in order to help pupils learn, but
marking in some dasses is ineffective. There istoo little independent writing and research
and the use of arange of recording strategiesis underdeveloped. The use of ICT asatodl
toaid learning isjust being extended.

The science co-ordinator has been appointed recently and there has been insufficient time
for her to go on training to enhance her understanding of the role of subject leader. Since
being appointed, she has produced a good collection of teaching aids. Assessment of
stience is unsatisfactory and is limiting the schoals ahility to analyse in detail the success,
or otherwise, of teaching and to plan accordingly. Teachers are unable to develop their
own expertise through a shared understanding of the exact meaning of assessment criteria
and specified learning objectives. The medium and short-term plans are adequate, but lack
detail, breadth and depth.

OTHER SUBJECTSOR COURSES
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I nformation technology

As was previoudy reported, by the end of each key stage, pupils attainment is below
national expectations. At first glance it would appear that the school had not made any
improvements in addressing the key issue of raisng sandards. Thiswould be far from the
truth. Since the introduction of the new computer suite, pupils have made spectacular
progressin developing their confidence and competencein al aspects of the subject. Pupils
with special educational needs have made smilar progress, with teacher support. Since the
last ingpection, the curriculum, and the prominence of information technology has
changed. The school has made radical improvementsin its approach to the subject that are
beginning to have a highly beneficia effect. More computers and software have been
bought; a new scheme has been produced; saff have received training; a grant for further
training has been sought; time has been desgnated for the development of information
technology skillswithin the timetable; and the schodl has an internet connection.

A maority of pupils throughout the school are able to work with confidence and
independence using arange of kills. Thisis a sgnificant devel opment since the beginning
of the year when a mgjority of pupils did not know how to switch on a computer, and
many did not have persona accessto one. In all year groups, basic ills are being taught
and pupils knowledge, understanding and skills are deveoping quickly. Year 2 pupilsare
using the major keys on the keyboard to produce a completed text about pets. They are
beginning to save and retrieve information without support. Word processing skillsarein
evidence, epecidly in the Year 6 where pupils are rearranging the text usng cut and paste
techniques. The use of programmable control devices, for example, a smple robot, was
not evident at the time of the ingpection, but there is evidence of work in thisarea. Pupils
are becoming competent in the skills of entering, analysing and presenting data. The use of
information technology to support and enhance other areas of the curriculum is adso
evident. Year 6 pupilsare usng a paintbrush program to develop paintillist picturesin the
dyle of Seurat. There are examples of graphs being produced in mathematics and in
presenting scientific results. Key Stage 1 pupils are developing skillsin representing datain
graph form on the computer. Use of information technology to research information and
support studies in other areas of the curriculum is an area that is recognised for future
devel opment.

Pupils show an extremey enthusagtic attitude towards information technology. They
work very well collaboratively when they are usng the equipment in the computer suite.
They show respect for the computers and use them correctly and safdy.  Indructions are
listened to and they concentrate and persevere on their tasks. A very positive relationship
between the class and the specidist teacher further helps pupils progress.

Severa lessons were observed. In Key Stage 1, the class teachers taught two lessons, of
satisfactory and good quality. The specialist teacher taught the lessons in Key Stage 2.
Here there were two lessons of good and three of very good quality. In al lessons,
through very effective planning, pupils are challenged to extend their knowledge, skillsand
understanding, in a wide variety of aspects of the subject. There is a very good rapport
with the pupils, and, despite their over enthusiasm at times, they are very wal managed.
Quegtioning of pupils whilst on task is of a high sandard and this further promates ther
learning. Class teachers have a developing subject knowledge and awareness of the
requirements of the National Curriculum.

The co-ordinators for information technology provide very effective leadership. They are
working extremely hard to develop the subject, recognised as a priority focus by the
school. The school policy and scheme of work, adapted from a nationaly recognised
syllabus, provide a sound basis for teachers planning. Assessment procedures, of the
highest quality, have been indtigated to ensure that al pupils are taught effectively in al the
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elements of the curriculum. Two over-subscribed clubs provide further support for the
pupils learning in both key stages. The rapid development of this subject now means that
itsddivery isagrength of the schoal.

Religious Education

Attainment is in line with the expectations of the locally Agreed Syllabus. This matches
theleve of attainment noted at the last ingpection.

Wheress at the time of the last ingpection there was no timetabled rdigious education at
Key Stage 1, now all dasses have regular lessons. Pupils make satisfactory progress in
lessons and sometimes good progress in their knowledge of the faiths they are required to
sudy. Pupils know about practices of different reigious communities and their places of
worship. They know some of the crestion stories and understand that Mudims may not
depict their God.

Pupils at Key Stage 2 sudy the story of the annunciation. They use their knowledge to
explore what being chosen fedslikein their own lives. They learn about the four stages of
Hindu life and try to understand the different responshilities, which beong to people at
each stage. They redlise that they are at the student stage and have the duty of study.
Pupils are gaining an overdl sense of the vaues found in world rdigions and are
establishing their own persona values.

Pupils present their written work well and take ajudtifiable pridein ther efforts.

Theteaching of religious education is at least satisfactory and often good. Teachershavea
good undergtanding of what is to be taught and are good at sharing ideas with pupils.
They hold children’s interest. Many teachers help pupils to see what the truths of religion
can mean to them personaly. Teachers are beginning to reflect the full richness of the
ams of the Agreed Syllabus in their lessons. Mogt issues are studied over a period of
weeks and teachers often enhance their lessons with carefully sdected videos, extracts of
texts, vigtsto places of worship, pictures and religious artefacts.

Reigious education successfully reflects the school’s ethos of care. The subject co-
ordinator has set up a new policy and scheme of work, which is proving effective in
ensuring curriculum coverage and continuity. The school’s own resources are limited but
are supplemented from teacher’s possessions and from the local centre which makes loans
to schoals.

Standards of work at Key Stage 1 are in line with what is expected for pupils of this age.
In Key Stage 2 standards are better than would be expected. Pupils progressin art was
found to be satisfactory at the last ingpection and now it isgood in both key stages.

Key Stage 1 pupils experiment with a range of media and evaluate the different effects that
maly be achieved, for example, by the marks made by charcoal held sdeways. Key Stage 2
pupils gaze at plants and interact imaginatively as they set about describing them. They
use words such as soft, smooth, exatic, spiky, lush green, fantastic. After looking closdly,
pupils go on to produce drawings in a diversty of individua styles. These styles include
delicate, degant, powerful and the nearly surredlistic results. Year 6 pupils engage minds,
senses and fedings to concentrate on post-war artefacts. They choose between a radio,
sheegpskin coat, hand whisk or record deeve and proceed to write down the features of
each object that seem mog rdevant to them. They are able to gain a high levd of
concentration before starting to draw. Pupils produce drawings of high quality, which
they find very satisfying.
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Strong features that make a postive impact on pupils progress include the use of
experimentation and evaluation, sdection and working up a design (the process of art).
Thereisagood quality of art, craft and design produced by pupils with specia educational
needs. Work is planned well over a period of weeks so that pupils accumulate skills to
engage on a larger project, for example, the plant drawings are a preiminary exercise to
scul pturing plants. Thereis good leadership of the subject.

Art isvery wel taught. In Key Stage 1 the quality of teaching was consstently good. At
Key Stage 2 teaching was of a very good quality. The qudity of pupil management and
teachers planning, combined with high expectations being s, are particularly strong
features of these lessons. As a result, pupils engage confidently with their tasks, enjoy
painting and drawing and get grest satisfaction from seeing the good results they produce.

Art makes an effective contribution to literacy as seen when pupils find a variety of
adjectives to describe a plant.  Some pupils naturally turn to suggesting smiles, like a
jungle, like a firework, and like the top of a pinegpple. Sketchbooks are used for a variety
of purposes. Ther use supports literacy when pupils write titles and descriptions and
record their impressons of the artefact they are going to draw. Art supports the
development of numeracy and the application of mathematics when pupils haveto divide a
square into four for their Idamic patterns, they know there will be four quarters and they
recognise rotational symmetry and hexagona patterns. Some older pupils used a new
software programme to make pointillist pictures after the style of Seurat.

The coordinator is wel informed, enthusiastic and has a dear vison of how to develop
good standards of pupils work.
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During the previous ingpection it was noted that the school needed to raise gandardsin the
subject and that there was inconsistent progress. The school has addressed this key issue
with some success. The standard of pupils work throughout the schoal is improving to
approach what is expected and pupils make satisfactory progress. There has been alot of
effort on the part of the school, especially by the co-ordinator, to improve the Stuation;
more development is gtill required, but the subject is not a priority at present. Since 1996,
the curriculum and the level of importance for the subject have changed. In light of this,
the school has adapted and has worked hard to produce a new schemethat will ensure that
al aress of the subject will be covered. A new record of pupils atainment is being
devel oped.

In the ingpection week there were two lessons being taught in the subject, both were
observed. In addition, limited photographic evidence, work in displays around the school
along with a scrutiny of teacher’s planning, and a discussion with the co-ordinator formed
the bag's of ingpection judgements.

From wall digplays there is evidence of a gradua progression in the designing and making
process in both key stages. These examples include puppets in Year 1 and toys with
working mechanisms in Year 2. Thereis a Year 4 diolay that is linked with history, on
Greek pots. A further display in Year 5 shows the congtruction of Jnk’s corners.

Currently, Key Stage 2 pupils do not use a range of congruction kits with mechanica
components. Pupilsin both key stages do not investigate, take apart and appraise smple
products. When designing, there is very limited evidence of them usng modes and
sketches to produce plans, identifying stages involved, and the materials, processes and
tools required. There is limited evidence of pupils usng information sources to support
their desgns, and reating an object’s performance to its function. Pupils are given
minima opportunities to show initiative and take responghbility for their own learning.
However, thereis evidence of a development in food technology skills, led by avolunteer.
In the lesson observed, where pupils were making initial designs for houses based on
photographic evidence; the teaching was very good. In the other lesson, where pupilswere
making popup cards of various designs, the teaching was satisfactory. Teachers show a
secure knowledge and understanding of the subject. Overall the quality of teaching is
good, and this is an improvement on the previous report. In both key stages particular
grengths indude the good quality of teachers planning, pupil management and the
teaching methods used.

Pupils attitudes towards the subject and their behaviour were also very good. They
discussed their task with enthusasm and concentrated well on the task set.  Pupils work
wdll together on the tasks .

The subject is not a current priority for development but the co-ordinator supports staff
effectively, when required. Staff have yet to undertake in-service training. Thereisnow a
set time throughout the year for teaching the subject guided by a scheme of work and long
term planning. Thisisagood improvement on the previous Stuation. Consequently, there
is now a sound bass for teacher’s planning which assgts the deveopment of pupils

knowledge and skills.

The quantity of resources is adequate. Ther qudity is satisfactory, but there is a lack of
congruction kitsin school. Tools and other equipment are easly accessible. Facilities for
food and textile technology are good. Thereisa cooking club for Key Stage 2 pupils that
provides useful additional experience for the children. Pupils have been extensvey
involved in the major project to redesign their playground space. The variety of materials
for use and the accommodation available for teaching and learning is an improvement snce
the previousingpection took place.
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Throughout the school, pupils attainment is in line with what is expected and their
progressis sound over time. Pupils progress was good in the majority of the lessons that
were seen during the week of inspection. They can increasingly describe features of the
subject as they move through the schoal.

Key Stage 1 pupils can look at maps and find street names. They are able to judge whether
a specific location is nearer or further away. They can compare the seaside to other areas
and can highlight some digtinctive aspects. They have studied severa aspects of their
schoal.

Key Stage 2 pupils can use maps of varying scales. They are able to make comparisons
between written descriptions and photographs of alocality. Knowledge and understanding
is consolidated and extended. Good progress is made in lessons when the activity is
grongly linked to persona interests. This occurred in a'Year 4 dass who were involved in
researching the sate of the school wildlife ste and suggesting improvements. Good
progressis also associated with good teaching that ingsts on the correct use of vocabulary
and an undergianding of keys in map work. Pupils are able to compare and contrast their
own locdity with afarming area

The practical activity of the tasks enable pupils with specid needs and English as an
additional language to make good progress. They are ably helped by support staff.

Pupils attitude to work is good in nearly al lessons. They are involved in their work and
keen to discuss ther ideas. Pupils are motivated when presented with problem solving
activities and the practical aspect of some of the lessons. They show a high leve of interest
when faced with topics that relate to their own experiences.

The quality of teaching is good in the mgjority of lessons and never less than satisfactory.
Teachers of the good |essons have sound subject knowledge. Lessons based on the school
scheme are well planned and have clear learning objectives. Tasks are short and interesting
and interspersed with challenging questions. There are high expectations for behaviour.
With one exception, resources are well managed. Although there were occasions when
teachers carefully matched the tasks to the pupils ahility, this was not dways the case. In
some classes, lessons were organised so that pupils could develop their ability to use
fiddwork and ther investigative skills, but there were missed opportunities for this aspect
of geography. Good progress in subject development has been made since the lagt
ingpection.

Geography has been without a co-ordinator for the last year. A teacher new to the school
has just been appointed to fulfil this rde There has been insufficient time for this
appointment to impact on standards. The schoadl is now following nationa guiddines for
the teaching of geography, which will help facilitate the sysematic increase in knowledge
about places, themes, features and the environment. The subject is not a focus for
development at present. Resources are not extensve but adequate in supporting teaching
and learning. Assessment opportunities lack structure and need further deve opment.
Information technology is only just beginning to be used to support geographical learning.

Many pupils have a good experience of history before they enter Key Stage 1. The
gandard of pupils work isin line with what is expected for pupils of this age at both key
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gdages. The progress of the majority of the pupils is satisfactory throughout the schoal.
Thisis based on the observation of one lesson, scrutiny of past and present work, teachers
planning, conversations with pupils and a mesting with the co-ordinator. Overdl, the
schoal provides a satisfactory curriculum, which has a reasonable balance in terms of
themes and key dements.

Key Stage 1 pupils have made sound progress and write about people from the past, such
as Forence Nightingde. They learn about famous people from black history such as
Martin Luther King and link this with the work of current black poets and writers. There
are some opportunities to develop literacy skills. Pupils make comparisons between
seasde halidays now and those in earlier times. They use timdines to illugtrate the spread
of the Great Fire of London.

Key Stage 2 pupils have made satisfactory progress. On occasions, they consder the use
of primary sources to investigate history, such as the contribution that archaeology can
make to an understanding of lifein Anglo-Saxon England. Throughout the key stage, there
aremissed opportunities for pupilsto practice independent research skills and to consder a
range of source materials. They have begun to use the computer as an aid to learning.
There are some examples of extended writing, but the quality of these is not consstently
good, as the pupils work on children in World War [l shows. Pupils can empathise with
the evacuees, but there islittle evidence of an in-depth understanding of the complexity of
human moative and endeavor.

Pupils who were questioned about their work remembered it well and expressed
enjoyment for the subject. The response in the one history lesson seen was good and the
pupils enjoyed the challenge of finding the correct answers from a class textbook. They
were keen to answer correctly.

Overdl, teaching is sound. Good use is being made of the national scheme to plan across
the key dements. Planning contains sound references to the use of resources. Medium and
short-term planslack detail and assessment is underdevel oped.

Staff changes meant that the subject has been without a co-ordinator. A teacher new to the
school has just been appointed to fulfil this role. There has been insufficient time for this
experienced and well-qudified teacher to have had a sSgnificant impact on sandards. The
schoal is now following national guiddinesfor the teaching of history and the new scheme
of work provides good guidance for the progression and continuity of learning.

Standards are in line with what is expected for pupils a both key sages. Musc is an
important feature of schoal life. There are many high quality displays of pupils work
around the school featuring a number of famous musicians, for example, Edward Elgar.
Music is used as an integral part of assamblies and cdéeorations to enrich the pupils
experience.

Key Stage 1 pupils can Sng a variety of songs in tune. They are able to play untuned
percusson ingruments with some confidence.  Pupils are developing a satisfactory
awareness of pitch, dynamics and tempo. They make a satisfactory response to short
pieces of recorded music and sounds made by their peers. They are capable of listening
attentively with the result that comparisons between pieces of music and sounds can be
made effectivdy. In a Year 1 lesson pupils were able to identify instruments by name
before experimenting with the sounds that may be produced.

Key Stage 2 pupils can perform with confidence and satisfactory accuracy. Many pupils
arelearning to play the descant and treble recorder with some success. Pieces of music are
played competently with an awareness of the other performers. They are developing and
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extending their listening and appreciation skills to be able to recognise and describe how
music is used to express moods. In a particularly impressive lesson involving tuition by
professona musicians, Year 3 pupils were making a successful whole dass compogtion
with a satisfactory use of dynamics.

Throughout the schoal, pupils are making steady progress in developing their knowledge,
underganding and skills. The very effective use of musical expertise brought into the
schodl is having a pogitive effect on pupils progress.

Pupils response is always satisfactory and often good. They are attentive and interested,
which results in some good levels of concentration and application being made. A
particularly lively response was seen in a Snging assembly where pupils of al ages sang
with great enjoyment and gusto. In alesson invalving instrument playing, the pupils were
able to share and cooperate well.

The quality of teaching is always satisfactory and good in a number of lessons. These
better lessons are characterised by focussed teaching of skills, for example, as seen in a
Year 4 music appreciation lesson featuring the music of Ravi Shankar. Very good quality
teaching was achieved by vidting muscans. They managed whole dass teaching, and
pupils in genera, with very good effect. Teachers planning is aways to a satisfactory
gandard, being particularly well supported by the Key Stage 1 scheme of work. Overall
teachers subject knowledge is satisfactory although discussions with some gtaff indicates a
varying, but improving degree of confidence amongst the teachers.

The curriculum is providing a satisfactory breadth and depth of experience for pupils
learning. There is some variation in the congstency of experience for pupils. The Key
Stage 1 scheme of work, drawn up by the co-ordinator, is a very good document that
provides good support for the non-specialist teacher. With the co-ordinator taking over
the role of acting headteacher, she is unable to devote the same degree of time to her
subject work. However, the subject is being maintained satisfactorily after a period of
steady devel opment.

The development snce the last ingpection in 1996 has seen overal andards improve with
pupils progress being of a better cons stency throughout the school. Schemes of work are
in place with the one for Key Stage 1, being a very ussful document in assisting the quality
of teaching. Resources have been improved to sufficiency. Teachers knowledge,
understlanding and skills have improved and been supported at a better leve.

Physical education

179

180

Pupils work is reaching an overal average sandard throughout the school. Pupils make
satisfactory progress in individual lessons and from year to year. This is an improvement
snce the lagt report when progress was inconsstent across the key stages. Key Stage 1
pupils are steadily developing skillsin dance, gymnagtics and smal games. Thesearees are
further deveoped in Key Stage 2, where pupils aso undertake svimming, athletics and
outdoor adventure activities. In Years 3 and 4, pupils undertake snimming lessons.
During ther two terms attending a local poal, pupils make good progress from a mgjority
being non-swimmers to a majority being able to svim 25 metres or more.  Pupils with
gpecial educationa needs play an active part in al lessons and they also make satisfactory
progress.

Pupils respond well to their physical education lessons. Most are well mativated, working
energetically at the set task. They warm up purposefully, concentrate on the tasks s,
involve themsdves enthusagtically, enjoy the activities, and persevere in order to improve
their skills. Their attitudes to learning are mostly good and never less than satisfactory.
Pupils work purposefully on their own and when working with partnersin small and large
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groups. They treat and use equipment with respect. This attitude was very well illustrated
in the swvimming lesson observed and in the Year 5 dance lesson. These quditieswere aso
wdl-illudrated in Key Stage 1 lessons where pupils were bouncing and catching balls.
Thiswas dso evident in the interpretation of music in dance lessonsin both key stages, and
in the football lesson organised by a specialist teacher.

Teaching is satisfactory overall. In Key Stage 1 it ranges from satisfactory to good, whilst
in Key Stage 2, it ranges from satisfactory to very good. Thisrangeisan improvement on
the last report. Very good teaching was seen in alesson, where Year 5 pupilswereinitialy
interpreting Latino music and then interpreting, in pairs, a dower piece of musc. This
good quality of teaching was also observed in the svimming lesson for Year 3 and 4 pupils
taken by the local ingtructor and the dass teacher. In the best teaching, teachers are clear
about what they want pupils to achieve. They give opportunities for demongration, and
time for condructive evaluation by themsdves and pupils. In a mgority of lessons
teachers move amongst the pupils encouraging and supporting; expectations of the pupils
are good and they are suitably challenged; the pace of lessons is at least satisfactory. A
few teachers do not change into appropriate dothing for physical education lessons, which
does not st a good example to the pupils. Pupils, with a few exceptions, move sensbly
from one activity to another with due consideration for safety. Hedlth and safety matters
arefully addressed in the activities undertaken.

The subject is led by an enthusiagtic co-ordinator but is not a priority in the school
improvement plan so further development ison hold. The scheme of work for Key Stagel
and Key Stage 2 is basad on nationally recommended schemes. These ensure a full
entitlement for al pupils and a progressve devdopment of skills. In the last report a
scheme was not in evidence. Resources are adequate. The accommodation is satisfactory
for the teaching of physical education with two school halls, complete with large
apparatus. Thereisno fied attached to the school, but alocal park is used for sports day.
The available space is fully utilised and the school provides an adequate range of extra
curricular sporting activities for the pupils, for example, football and netball clubs are open
to both boys and girls. There are high pupil participation rates and most teachers are
involved in the extra-curricular programme. Pupils areinvolved in football as a competitive
gport with other schoals.
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SUMMARY OF INSPECTION EVIDENCE

In addition to an initia vigt, ateam of five ingpectors spent a combined total of nineteen
and a half days in the school. The team observed 76 lessons in whole or part, pending
over fifty-three hours on thistask. Additional time was spent talking to pupils, reviewing
their books and work around the school. Assemblies were attended as well as a selection
of regigtration periods to see the start of sessons. Pupils behaviour was observed in the
playground and around the school. A sample of pupils was heard reading aloud and asked
about their books, ther interest in reading and books read recently. A comprehensive
range of work was scrutinised from a sample of pupils in each year group. Individuas
and groups of pupils were questioned about their work.

The team conducted interviews with staff and members of the governing body. They
scrutinised the previous ingpection report and its associated action plan, minutes of
governing body meetings, curriculum documents, teacher’ plans financid information,
pupils records, reports and attendance regisers. A parents meeting was conducted
before the inspection team began its work in school. An anayss was made of 33
guestionnaires returned, the results of which were discussed with the school, and are

appended to this report.
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183
INDICATORS

183  Pupil data
Number of pupils

onroll (full-time

equivalent)
YR-Y6 260
Nursery Unit/School 25

183 Teachersand classes

183  Qualified teachers (YR - Y6)

Number of pupils
with statements of
SEN
6

DATA AND

Number of pupilson
school’ sregister of
SEN
81
4

Total number of qualified teachers (full-time equivalent):

Number of pupils per qualified teacher:

183  Education support staff (YR — Y6)

Total number of education support staff:

Total aggregate hours worked each week:

183  Qualified teachers (Nursery school, classes or unit)
Total number of qualified teachers (full-time equivalent):

Number of pupils per qualified teacher:

183  Education support staff (Nursery school, classes or unit)
Total number of education support staff:

Total aggregate hours worked each week:

Average class size;

183  Financial data

Financial year:

Total Income

Total Expenditure

Expenditure per pupil

Balance brought forward from previous year

Balance carried forward to next year
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Number of full-time
pupils eigible for free
school meals
120
0

135
19.26

14
196

25

325

25

1999

£
657885
678402
2466
42040
21523



183 PARENTAL SURVEY

Responses (percentage of answersin each category):

| feel the school encourages parentsto play an active
part in the life of the school

| would find it easy to approach the school with
guestions or problems to do with my child(ren)

The school handles complaints from parents well

The school gives me a clear understanding of what is
taught

The school keeps me well informed about my
child(ren)’s progress

The school enables my child(ren) to achieve a good
standard of work

The school encourages children to get involved in more
than just their daily lessons

| am satisfied with the work that my child(ren) isare
expected to do at home

The school’ s values and attitudes have a positive effect
on my child(ren)

The school achieves high standards of good behaviour

My child(ren) like(s) school

Strongly
agree

36

39

24

17

18

24

36

24

33

18

36

Inspector’ s judgements support parents positive views.

The concern of a minority of parentsis not supported by inspector’s judgements.

The school provides good curriculum information to parents through its prospectus,

Number of questionnaires sent out:

Number of questionnaires returned:

Agree

61

52

39

63

67

55

55

58

45

48

52

Neither

0

6

27

12

12

18

30

Disagree
3
0

6

12

newsdletters, termly details from each teacher that summarise topics to be covered and the

governors annual report to parents.

183
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310
33

Strongly
disagree
0
3

3



