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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Norbury Manor Primary Community School is Situated in north Croydon, and serves an urban
community where thereis relatively high unemployment. It is bigger than most primary schools with
422 pupils on roll aged 3 to 11, including a nursery class with 50 part-time places. Standards on entry to
the reception classes are below average. Each year group has two classes, with fairly equal numbers
of boys and girls overall. The percentage of pupils who are eligible for free school medsis above the
national average. Nearly half of the pupils have English as an additiona language, which is very highin
national terms. Of these, 27 are at the early stages of learning English. Four pupils are refugees, from
various countries, and a high number of pupils leave or join the school. Of the 23 per cent of pupils
who have special educationa needs, for a variety of learning needs, seven have a statement. Both
proportions are in line with the nationa average. The school is experiencing difficulties with teacher
recruitment, and there are six temporary teachers at present. In addition, the headteacher has been
absent for nearly ayear. The school has gained an Achievement award two years running for
improving its results in the nationa tests.

HOW GOOD THE SCHOOL 1S

The effectiveness of the school is satisfactory. The results in the national testsin Year 6 are average
and pupils achievement is satisfactory. In the Foundation Stage, it is good, as they are taught well.
However, standards overal are below average, through standards on entry are also below national
expectations. Teaching and learning are satisfactory overal. The school is now led and managed
satisfactorily. It provides satisfactory value for money.

What the school does well

Children are given agood start to their learning in the nursery and reception classes.

Results have risen significantly in the Y ear 6 national tests over the last four years.

The pupils are willing to learn, and the recent initiatives on behaviour and mora development are
improving pupils attitudes and relationships.

Good teaching in severd classes in the infants and juniors give the pupils chalenging work which
they enjoy.

What could be improved

Standards need to be raised, including in literacy, through expecting more of pupils.

There are insufficient experienced, permanent staff to whom leadership and management
responsibilities can be delegated.

Procedures to check pupils are making the expected progress over time are not al in place, and
teachers do not use of thisinformation to improve planning and set learning targets.

Parents are not always well informed about their children’s progress and other important matters
relating to the school’ s work. Also, the school does not make them fully aware of the importance of
good attendance and punctuality.

The areas for improvement will form the basis of the governors' action plan

HOW THE SCHOOL HASIMPROVED SINCE THE LAST INSPECTION

When it was inspected last in June 1997, the school was judged to provide a good climate for learning,
but standards and the quaity of education required some improvement. Leadership and management
were judged to be good. Since then, curriculum planning has been reviewed to become more balanced
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and relevant. Lesson plans now are based on learning objectives, which are referred to by teachers.
Samples of pupils work that are matched to the Nationa Curriculum levels are being compiled for
writing, but have not been completed yet. Significant improvements in the teaching and learning of
science have been achieved, with resulted in the Y ear 6 national tests rising from 28 per

cent in 1998 to being in line with the national average last year. In addition, there have been good
improvements in the provision for children in the Foundation Stage.

As aresult of the recent difficulties, however, overall improvement since the last inspection is
unsatisfactory. Although results in the national tests have risen, thisis due to teachers' effective
preparation of Year 6 pupils for the tests, whereas standards across the school do not match the good
results. Without a detailed school development plan, the school lacked a clear educationa direction.
There was very little monitoring of the school’ s effectiveness, for example analysing assessment
information to check that pupils learned well and reviewing the impact of how management

respons bilities had been alocated. Pupils achievementsin English, art and history are not as good as
judged in the last inspection. However, since the new Acting headteacher has been in post, together
with the return of the deputy headteacher, improvements are aready evident in areasinitially
addressed, such as pupils' behaviour, and the school has good capacity to improve, given a period of
stability.

STANDARDS

The table shows the standards achieved by pupils at the end of Y ear 6 based on average point scoresin National
Curriculum tests.

compared with

similar
schools
1999 2000 2001 2001

Performancein: all schools Key

English E E C A well above average A
above average B
mathematics E C C A average C
below average D
science E C D B well below average E

Results in the nationa tests have improved at a greater rate than seen nationaly since 1998. This
success in the national tests is due in part to the intensive revision programme that isin place for Y ear
6 pupils, the high expectations from their teachers and the booster classes to support pupils who need
extra help with literacy and numeracy. Work across the school does not consistently reflect this good
achievement. The school’ s targets for pupils reaching the expected level in the 2002 national tests are
68 per cent for English and 80 per cent in mathematics. This appears undemanding for English, but it is
based on test results from when pupilswerein Year 5.

In the Foundation Stage, children achieve well in al areas of Iearning, due to the good provision. By the
time they enter Year 1, standards are below those expected in al areas of learning apart from
persond, socia and emotiona development and in physical development, where they are smilar to
those expected nationally. In the 2001 national tests for Year 2 pupils, results in reading and writing
were below the nationa average, and in mathematics they were well below. In the science tasks,
results were below the national average. When compared to similar schools, results were above
average in reading and writing, and well below in mathematics. Current standards for Year 2 pupils
are below national expectations for English, mathematics and science. Current standardsin Year 6 are
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below the nationa average for English and in line for mathematics and science. Overal, pupils achieve
satisfactorily for their ability, as children enter the nursery classes with standards that are below those
expected. In religious education, pupils achievements are satisfactory during both key stages, and
atainment matches that expected by the local Agreed Syllabus. In art and design, geography, history
and information and communication technology (ICT), progressis erratic, depending on the quality of
teaching and changes of staff. As aresult, standards of attainment by

Y ear 6 are below those expected for pupils ages. Due to insufficient evidence, it is not possible to
make secure judgements about pupils achievements and standards in design and technology, music
and physica education.

PUPILS ATTITUDES AND VALUES

Aspect Comment
Attitudes to the school Good. Pupils are eager to learn and willingly take part in whatever
stimulating experiences are offered.
Behaviour, in and out of Satisfactory. Many pupils behave very well in and out of lessons. Most
classrooms pupils are polite and helpful to visitors. Behaviour outside classis less good

unless thereis close and constructive supervision. There have been five
exclusonsin the past year. Overdl, behaviour isimproving.

Personal development and Satisfactory. Groups of pupils get on well together and the many strong
relaionships teacher-pupil relationships support learning well. The changes of staff have
affected relationships in some classes.

Attendance Attendance and punctuality are unsatisfactory. The late arrival of a
significant minority of pupils makes it hard for teachers to ensure a prompt
and settled start to the school day.

TEACHING AND LEARNING

Teaching of pupilsin: Nursery and Years1—2 Years3-6
Reception
Quadlity of teaching good satisfactory satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. 'Satisfactory’ means that strengths outweigh any weaknesses.

The quality of teaching overall is satisfactory. The best teaching was in the nursery class, where the
teacher’s detailed planning and well-timed interventions, ensured very good learning consistently took
place. Some instances of good teaching were seen in nearly every class, but more often teaching and
learning were satisfactory. Only one lesson was unsatisfactory, due to insecure subject knowledge.
The best features of teaching were the good mix of direct teaching and interesting group tasks to keep
pupils motivated and involved in their learning. The very effective support offered by teaching
assgtants, bilingual assistants and speciaist teachers ensures al groups of pupils are fully involved in
learning. Teachers give clear timings which keep pupils working hard and concentrating on the task.

L ess successful aspects of teaching were when low expectations of what pupils can achieve and how
hard they can work. This resultsin pupils achieving the desired outcome with little effort and then
recelving unwarranted praise. Therefore, they are not made aware of what should be expected from
pupils of their age and ability. Teachers pay little regard to the pupils presentation of their work. Asa
result, pupils do not show pride or initiative in their work. Thisis further reinforced by the heavy
reliance on worksheets. Marking is unsatisfactory and pupils do not have an accurate and useful
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appraisal of how they are doing. Little evidence was available to indicate that homework is used
congistently to reinforce pupils learning. The teaching of mathematics is satisfactory, and numeracy
skills are promoted effectively across the curriculum. The teaching of English is satisfactory, but the
promotion of literacy skills, particularly writing, is unsatisfactory.

OTHER ASPECTSOF THE SCHOOL

Aspect

Comment

The quality and range of the
curriculum

Satisfactory. The school provides a broad and balanced curriculum, which is
well supported by visits and visitors. Planning in the Foundation Stage is
good. There are some weaknesses in the planning to develop pupils' literacy
skills, but the quality of the curriculum isimproving. There are few extra-
curricular activities at present.

Provision for pupils with
gpecia educeationa needs

Satisfactory. The needs of these pupils are identified clearly. Teachers do
not always clearly match work to pupils differing needsin their planning,
but the teaching assi stants give good support to these pupilsin lessons.

Provision for pupils learning
English as an additiona
language

Satisfactory overall. Speciaist teachers offer good support on the occasions
when they are working alongside the pupilsin class, but this can not be
provided throughout the year. Teaching assistants ensure pupils understand
what they have to do in other lessons.

Provision for pupils persond,
including spiritud, mord,
social and cultura
development

Satisfactory. Provision for pupils mora development is good, and thereis
sound provision for spiritud, socia and cultura development.

How well the school cares
for its pupils

The school provides satisfactory care and support for its pupils, with good
procedures for promoting good behaviour and racia harmony.

A ssessment

Procedures for assessing pupils' attainment are unsatisfactory and teachers
do not yet make enough use of the information to ensure pupils are making
progress and reaching the required standards.

How well the school worksin
partnership with parents

Very good in the nursery. Overal, however, links with parents have dipped
and parents have insufficient information at present about the school’ s work
and how they can support their children.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment
Leadership and management | Satisfactory overall. The school has experienced a period of significant
by the headteacher and other | difficulty that has had a magjor impact on the effectiveness of its leadership

key staff

and management. The recently appointed acting headteacher, with the good
support of the deputy headteacher and senior management team, have
identified what needs to be done and have a clear and appropriate set of
priorities for the school’ s improvement in the immediate future.
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How well the governing body
fulfilsits responghilities

Unsatisfactory. The governing body is very supportive of the school and
has offered some good help and advice. Some governors visit regularly, but
their monitoring isinformal rather than systematic. As aresult, the
governing body were unaware of some of the significant weaknesses that
had developed within the schoal.

The school’ s evaluation of its
performance

Satisfactory. The school has some procedures for consulting parents,
checks its results against national standards, is setting itself higher targets
for the future, and is seeking to improve the quality of education so that it
compares well with other schools.

Aspect Comment
The strategic use of Financia planning and management have been weak, due to the absence of
resources a school development plan. The school seeks value for money for supplies

and services.

The adequacy of staffing,
accommodation and learning
resources

The school has sufficient staff, but the many changes have adversely
affected the learning of some pupils. However, they are a committed and
hard working team. Teaching assistants offer very effective support. The
school building isin need of refurbishment, and some areas of the
playground are neglected and inadequate. L earning resources are
satisfactory for most subjects.

PARENTS AND CARERS VIEWS OF THE SCHOOL

What pleases parents most

What parentswould like to see improved

= Their children enjoy going to schoal. = Behaviour in the school is not good enough.

= Changesin leadership mean parents are not well
informed and the school does not work closely with
them.

= Homework is not set consistently.

» There are not enough activities outside lessons,
when there used to be a good amount offered.

Only 25 parents attended the meeting and 14 per cent completed the questionnaire. Thisis avery low
response rate. The parents who replied have many concerns at present, due mainly to the recent
disruptions amongst the staff and changes in leadership. They fed that, as a result, many aspects of
the school’ s work have been adversely affected. The inspection team agrees with the parents and
accepts most of their concerns are justified. However, pupils behaviour has improved and is good
inside school. Extra-curricular activities are satisfactory overall.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?

The school’s results and pupils achievements

1. Children enter the nursery classes with below average standards. Children achieve well in
personal, socid and emational development and in physical development, and satisfactorily in dl
other areas of learning, due to the good provision in the Foundation Stage. By the time they enter
Year 1, standards are below those expected in al areas of learning apart from personal, socia and
emotional development and in physical development, where they are similar to those expected
nationdly.

2. Inthe 2001 national tests for Year 2 pupils, resultsin reading and writing were below the national
average, and in mathematics they were well below. In the science tasks, results were below the
national average. When compared to schools with a similar intake, results were above average in
reading and writing, but well below in mathematics.

3. Resaultsfor Year 6 pupilsin the nationa tests were in line with the national average in English and
mathematics, and below average in science. When compared to similar schoals, results were well
above average in English and mathematics, and above average in science. The percentage of
pupils achieving the higher level (Leve 5) was in the highest five per cent of similar schools for
English, well above average for mathematics, and in line in science. Resultsin the Y ear 2 nationa
testsin 1997 were in line with the national average in al three areas. Thisindicatesthat as Year 6
pupils, they had achieved satisfactorily in English and mathematics and unsatisfactorily in science
against their prior results. However, the school identifies that a key factor in pupils not appearing
to make good gains over time is due to the high pupil mobility (only haf of the pupils who took the
tests had been in the school since Year 2). After asignificant dip in 1998, results have steadily
improved in dl three subjects and the overadl trend is above that seen nationaly.

4. The school started to analyse the results of the national tests to see if there are any significant
differences by ethnicity, but this was not continued last year, due to the absence of the deputy
head. However, the loca education authority identified that some groups are doing less well than
others. As aresult, a specialist teacher has given extra support to these pupilsin Year 5and 6 in
order to raise self-esteem, expectation and achievement. Initia indications are that this has been
successful.
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5. Current standards among Y ear 2 pupils are below national expectations for English, mathematics
and science. Standards among Y ear 6 pupils are below the national average for English and in line
for mathematics and science. Overdl, pupils achieve satisfactorily for their ability, though they
achieve well in Year 6. The success in the national tests is due in part to the intensive revision
programme that isin place for Year 6 pupils, the high expectations from their teachers and the
booster classes to support pupils who need extra help with literacy and numeracy. Work across
the school does not consistently reflect these good resullts.

6. In 2001, the school aimed to have 68 per cent of its eleven year olds reaching the expected Level
4 in the English and 73 per cent in the mathematics national tests. It exceeded thistarget in
English, and met it in mathematics. The target for 2002 is 68 per cent for English and 80 per cent
in mathematics. This appears undemanding for English, but it is based on test results from when
pupilswerein Year 5.

7. The progress of pupils with special educationa needs is satisfactory overdl, and they make steady
progress towards the targets in their Individual Educational Plans. They are given good support
within lessons by the teaching assistants, and those pupils who are difficult to manage in the
classroom gain strategies to help them to manage their own behaviour.

8. Pupils who speak English as an additional language achieve satisfactorily in al subjects. They
receive some extra help if they arrive in school with little or no English, but mostly they are
supported within lessons by the teaching assistants. Good use is made of bilingual assistants and
speciaist teaching staff to give extra support to these pupils.

9. Standards in information and communications technology (ICT) are below nationa expectations by
Year 2 and, by Year 6. Standards meet the requirements of the local Agreed Syllabusin religious
education and pupils achieve well. In art and design, geography and history, standards by Y ear 6
are below those expected nationally, though pupils achieve satisfactorily. Insufficient evidence was
available to judge standards and attainment in design and technology, music and physica
education. Since the previous inspection, standards have improved in science, and have falenin
English, art and design, and history. Standards have been maintained in mathematics and religious
education. The recent disruptions in staffing and difficulties in teacher retention and recruitment
have had a negative impact on overal standards, and pupils do not achieve a a consistent rate
year on year. However, this has been recognised and strategies are in place to recruit experienced
teachers in order to raise standards across the school.

Pupils attitudes, values and personal development

10. The strengths in children’s positive agpproach to their work identified in the last inspection have
been maintained. The effect of an unsettled, due to the absence of the headteacher, showsin
some inconsistent standards of behaviour and persona development. Although a school council
had been set up, it is not functioning at present. So there are still not enough opportunities provided
for pupilsto show initiative and have a voice in the life of the school.

11. Asparentsindicated, their children like school. Pupils' attitudes to work are good and they
particularly enjoy learning when lessons catch and hold their interest well. They are keen to make
the most of whatever stimulating experiences are offered, so have missed the extra-curricular
activities that were available until recently. They mind when work istoo easy or too difficult, as
this limits their sense of achievement. They do not aways take as much pride in their work as
might be expected, partly because of the use of some uninspiring worksheets and lack of careful

Norbury Manor Primary School - 14



13.

14.

15.

marking, which sometimes result in pupils fegling that their efforts to present work well are not
worthwhile.

. Behaviour is satisfactory overdl. In lessons, it usualy supports learning well, as a result of

significant efforts by teachers to manage classes successfully. It is at its best in lessons where the
qudlity of teaching is higher and adults manage pupils behaviour in consistent and positive ways,
however great the range of individua behavioura and emotiond difficulties. Many pupils behave
very well in and out of lessons. Most pupils are polite and helpful to visitors and other people inside
school. Pupils show less respect for other people when they sense that they are not being treated
fairly.

Behaviour in corridors, the dining hal and playground is not dways of the same standard asin
class, unless supervision is close and constructive. Some pupils find it hard to follow the codes of
conduct without clear, positive examples and high expectations from adults. When staff show them
how to play gamesin the playground or state very clearly what is expected when they move round
the schoal, pupils generaly respond well. On occasion, playground behaviour, particularly of older
boys, becomes very physical and somewhat intimidating to others. The school iswell aware of the
work it needs to do to help pupils to learn better self-control and to think of others at al times, not
just in lessons that focus on such issues. At lunchtime it offers the construction club as a place
where those who find the playground difficult, including individuals who get into trouble easily, can
play congtructively with others, with careful support. The school has excluded five pupils, one
permanently, since the start of the school year as part of avery clear, firm stance on the
unacceptability of aggression and anti-socia behaviour. Standards of behaviour are improving as a
result.

Pupils persona development and relationships are satisfactory, in general. Y ounger pupils are not
always aware of others rights and feelings when they join the schoal. It takes time for pupilsto
learn to listen, take turns, to respect what others have to say and to think of other children’s
feelings before speaking. By Y ear 6, pupils have reasonable awareness of the impact they have on
others. They are willing to show initiative and take respongbility, but do not have as many
opportunities to contribute to schoal life as they would like, especialy since the school council
lapsed. They do have monitor duties, however, and Y ear 6 pupils have some responsibility for
playing with and looking after younger or vulnerable pupils at playtimes. Groups of pupils get on
well together and the many strong teacher-pupil relationships support learning well. Racial
harmony is good. The overdl qudity of relationshipsis satisfactory, if mixed, reflecting the impact
of staff turnover and inconsistency of the recent unsettled period in the life of the school. Where
pupils have had several changes of teacher, it takes time to build up their trust and respect.

Attendance is unsatisfactory. It iswell below the national average, but with less unauthorised
absence than usud. Thisis partly because of local guidance that allows the school to treat
absences as authorised, in spite of unconvincing reasons such as extended family holidays of over
ten days and parents’ weak excuses. It is clear from the school’ s records that a few of these
absences should be counted as unauthorised because reasons are unacceptable. Punctuality is
unsatisfactory. Every day, afew pupils drift into school late, which makes it hard for teachersto
ensure a prompt and settled start to the school day.

HOW WELL ARE PUPILSTAUGHT?

16.

The qudlity of teaching overal is satisfactory. Of the 66 lessons observed, over a third were good
or better. The best teaching was in the nursery class, where the teacher’s detailed planning and
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well-timed interventions, ensured very good learning consistently took place. Some instances of
good teaching were seen in nearly every class, but more often teaching and learning were
satisfactory. Only one lesson was unsatisfactory, due to insecure subject knowledge.

17. The main strengths in the good teaching are as follows:
Individua lessons are planned to clear and relevant learning objectives, which isan
improvement since the last ingpection.
Some good cross-curricular links further promote pupils understanding. For example, by using
pupils knowledge of life on S. Lucia and their understanding of environmental issues, Year 6
pupils held alively and interesting debate on a proposed development of a hotel and marina
complex on the idand, thus developing their speaking and listening skills and understanding of
some citizenship issues as well.
The consistent implementation of the agreed behaviour policy ensures that, even when some
pupils find it difficult to control themselves at times, the learning of others is not affected.
Some teachers have very clear expectations of how hard pupils should work, and pupils
respond positively to these.
A good mix of direct, factua teaching and interesting group tasks keep pupils motivated and
involved in their learning. For instance, Y ear 4 watched a video about Buddhism, discussed
how gifts could be symbolic, and then wrote about a person they knew and admired, describing
what specia offering they would make to them.
The very effective support offered by teaching assistants, bilingua assistants and specidist
teachers ensures all groups of pupils are fully involved in learning. Good use is made of the
pupils own languages and experiences to promote their understanding of new vocabulary and
topics.
Clear timings keep pupils working hard and concentrating on the task.

18. Features of the less successful aspects of teaching were as follows:
Some teachers who are new to the school or to the National Curriculum have some insecure
subject knowledge. In many classes, teachers do not show a clear understanding of the
purpose of the mental, oral session in numeracy lessons, so pupils do not learn awide range of
strategies to help them with mental tasks.
Some learning objectives are too vague to help teachers plan appropriate tasks that are well
matched to the Nationa Curriculum requirements. Others are unredlistic, so pupils find it
difficult to complete the task without a lot of adult intervention.
In too many lessons, teachers have low expectations of what pupils can achieve and how hard
they can work. As aresult, pupils achieve the desired outcome with little effort and then
receive unwarranted praise. Therefore, they are not made aware of what should be expected
from pupils of their age and ability.
Teachers pay little regard to the pupils presentation of their work, apart from how it should be
set out. As aresult, pupils do not show pride or initiative in their work. Thisis further
reinforced by the heavy reliance on workshests.
Marking is unsatisfactory. One or two examples were seen where the teacher noted the
knowledge and understanding demonstrated by the pupil orally. Most work is ticked and has a
positive comment. Pupils are not informed which aspects of their work were successful, how
they could improve it, or how well they have achieved the learning objective so they do not
have an accurate and useful appraisal of how they are doing.

19. Little evidence was available to indicate that homework is used consistently to reinforce pupils

learning, but pupils are encouraged to take home a reading book regularly and there is a useful
reading record for parents and teachers to complete.
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20.

21

The teaching of pupils with special educational needs is satisfactory. Pupils benefit from effective
teaching when they are withdrawn for specialist help. Their needs are correctly identified and
teaching is well focused towards reaching the targets identified on their individual education plans.

Pupils learning English as an additional language, who arrive with little or no English, receive
intensive support initially to cope with the normal routines of a class. Speciadist help is then
focussed to support pupils within their classes so they have full access to the curriculum. Good
strategies are used to support them, and special resources are available such as dictionaries in their
own languages and dual-language books that match those being used in the literacy lessons.

Senior staff have worked hard to support a significant number of newly-qualified teachers and
supply staff. Asaresult, satisfactory standards of teaching have been maintained through a period
of unsettled staffing, and overal the quality of teaching is dightly better than that seen in the last

ingpection.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

23.

24.

25.

The curriculum is sufficiently broad and balanced to meet the requirements of the Nationa
Curriculum and religious education. The school makes considerable efforts to offer a culturally
diverse curriculum, relevant to dl its pupils. The national strategies for the teaching of literacy and
numeracy have been introduced and the school has devel oped a framework that identifies what
will be covered in each subject on atermly basis. In an attempt to raise standards the school has
introduced ‘ setting’, whereby pupils are taught in groups based on their attainment, in mathematics.
One year group is currently triding this approach in literacy. Indications are that it is proving
beneficia in numeracy lessons by alowing teachers to focus more directly on individua pupils
needs. The strategies that the school has adopted for the teaching of literacy and numeracy are
not completely effective. For example, in some year groups the planning does not ensure that
pupils skillsin reading, writing, speaking and listening are built on consistently.

Understandably, the curriculum particularly focuses on English and mathematics. Some subjects
are taught in blocks of time, rather than regularly throughout the school year. Sometimes thereis a
considerable time between pupils learning a particular subject. The result of thisis that learning
does not dways build systematicaly on what pupils aready know and some skills have to be
relearned. This was recognised as causing difficulties in science and the subject is now taught
regularly each week, which has resulted in higher standards being attained. Occasionaly, some
timetable alocations are overlong. Whilst the best teachers sensibly adapt their planning, others do
not. In some lessons the activity was stretched out to fill the available time with the result that
pupils made less progress than they should. Although the curriculum has clearly been devel oped
since the time of the last inspection some weaknesses, identified at that time, till remain.

The quality of planning has improved and teachers are supported in their work by policies and
schemes of work in most, but not al, subjects. Planning is now much more closdly linked to the
requirements of the National Curriculum and provides more balanced coverage of the various
aspects of subjects. All lessons now specify what it is intended pupils will learn. These are all
improvements since the last inspection. The school is aware that there is still work to be done in
developing the curriculum and plans for achieving this are being formulated. Progress in this area
has been adversdly affected by staffing difficulties and the absence of key members of staff.
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26. There are instances where links are made between subjects, so that new learning in one subject
consolidates previous learning in another. This was evident in a 'Y ear 4 lesson where ICT was
used to develop pupils knowledge and understanding of angles. However, potentia links are not
consistently utilised. Literacy is not always effectively promoted through work in other subjects
and there are too few opportunities for pupils to develop their writing skills. Mathematicsis
primarily developed through work in science and geography. Pupils produce graphs on rainfal in
St. Lucia, for example, as part of their work on the study of that area. Their experimental work in
science provides opportunities for accurate measurement and recording.

27. Persona and socia education are planned satisfactorily and form aregular part of the school’s
curriculum. Due account is taken of the ethnic diversity and religious traditions of the pupils. Sex
education and drugs awareness are appropriately taught .

28. The curriculum is enriched by visits to a variety of places of interest. These have included the
Science Museum, Penshurst Place and Kew Gardens. Older pupils benefit from the experience of
aresdential vist. Vigtors to the school have included theatre companies and the London Mozart
Players. Some pupils have the opportunity to learn amusicd instrument. Visits are arranged to
local places of worship and the local newspaper. A range of visitors comes to the school to speak
to pupils on avariety of subjects. These included the loca policeman, fire officer and
representatives from British Rail. The number and range of extra-curricular activities has declined
this year, which has disappointed some parents. There are currently football clubs and it is planned
to start cricket and athletic clubs in the near future. Pupils took part in the borough dance festival
last year. A construction club operates at lunchtime on four days a week. The provision of extra
curricular activities overdl is satisfactory.

29. The school offersall pupils equal access to the curriculum. Teachers take account of the range of
ability and competence in English in their pupils, and ensure that al are able to access the
curriculum according to their needs. They make good use of the generous level of in-class support
provided for pupils with special educational needs and those learning English as an additional
language. Occasionally, pupils are withdrawn for well-focused teaching, specific to their needs.
Learning support assistants offer high quaity support in class and pupils are able to follow a
broadly similar curriculum to their classmates.

30. The school has developed satisfactory links with partner ingtitutions. The Nursery has close links
with the toddlers' group on site. Work with aloca secondary school has resulted in severa shared
productions. Some secondary teachers run special ‘booster classes for Year 6 pupils prior to
transfer. The close links established help ease pupils transfer at eleven.

31. Provision for pupils persond, including spiritua, moral, socia and cultural development is
sdatisfactory. In the previous report it was supported well. However, overal improvement is
reasonable in a difficult period, with good attention to moral development, which has helped to
reinforce clear principles of right and wrong so that pupils know how they ought to behave.

32. The school provides satisfactorily for pupils spiritual development through its everyday routines. In
some cases, such as good religious education lessons, teachers make real effort to help pupils
develop insight into peopl€e’ s beliefs and values. Better lessons in other subjects, such as English,
encourage pupils to think and reflect on their experiences through use of skilled questioning. Asa
result, in aYear 3 class, pupils were thrilled to see love blossom between two creaturesin a Dick
King-Smith story. However, meaningful reflection is not a strong festure of either lessons or
assemblies. Opportunities are missed for pupils to take an active part in assemblies, though there
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was a sense of occasion and celebration when pupils listened well to the performance of those
who are learning the piano. Better qudity displays show pupils how much they and their
achievements are valued. The genera environment in which pupils are expected to work and play
is not stimulating and enriching, due to some shabby and unattractive areas in the buildings and
playgrounds, which makes it hard for them to fed inspired or vaued.

. Pupils mora development is supported well by direct teaching about how to behave, clear displays

of “our promisg’ (the aimsthat pupilstry to fulfil) and strong policies for diminating bullying and
racism. The recent high priority given to raising standards of behaviour has ensured that pupils are
taught to recognise clearly the difference between acceptable and unacceptable actions. Some
older pupils feel that a few adults do not always take sufficient care to ensure justice is done when
something goes wrong. However, the school has worked very hard to promote a clear code of
conduct and foster good knowledge of what is the right thing to do.

Socia development is promoted satisfactorily. The school encourages pupilsto learn to work and
play together constructively. Plenty of opportunities are provided for pupils to work together co-
operatively in groups and older pupils benefit from the opportunity to take part in aresdentia trip.
There has been a recent strong focus on developing a sense of community with inclusive vaues.
Asaresult of staff changesin a period of uncertainty, some opportunities for taking responsibility
and using initiative have been missing because of the loss of clubs and the school council, in
particular. Personal, socia and health education is planned satisfactorily to develop skillsin how to
co-operate, compete fairly and contribute constructively to the school community.

The school promotes British and other cultural traditions as expected through direct teaching in
subjects such as history and geography. The school values and promotes the different cultural
traditions of the different groups of pupils within the school. When opportunities arise in the local
area, pupils are given the chance to take part in music, dance and drama productions. Crystal
Palace football club runs afootball in the community project at the school. In alternate years, Y ear
6 pupils have good opportunities to take part in Croydon Y oung Citizens' projects. As aresult,
pupils cultural development is satisfactory, but with scope for ensuring that provision is more
systematic and benefits from aricher and wider range of experiences.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

36.

37.

The school takes satisfactory steps to ensure that pupils feel safe, secure and cared for, within
which, its arrangements for child protection and everyday welfare matters are good. Staff take
good care of vulnerable pupils and those for whom English is an additiona language, including
refugees.

After a period when procedures were not monitored rigorously, the school is well aware of the
need to tighten up its health and safety policy and practices. The uneven playground surface
remains a matter of concern. Standards of cleanliness and hygiene, particularly in pupils
cloakrooms, are poor and detract from the school’ s efforts to promote hedlthy living. However,
these have all been recognised by the Acting headteacher and he has prepared a very detailed
schedule of work to ensure that outstanding maintenance and minor safety issues are given urgent
attention.

Procedures for monitoring and improving attendance are unsatisfactory. When parents keep their

children away from school without good reason, such absences are authorised inappropriately,
because the school uses alocally agreed code. Inaccurate information is given about attendance in
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39.

4]1.

42.

the governors' report to parents. As aresult, parents are not getting clear messages about the
sgnificance of their children missing school. The school checks on absences on the third day,
rather than the recommended, first day of absence. Thisis unhelpful for attendance and welfare
matters, because a number of children are brought to school by people other than parents.
However, there are good links with the Welfare Officer, who visits home where attendance is a
concern, and regular reminders about the need for regular attendance are included in the
newsdletters. Despite regular efforts by senior staff to monitor lateness and encourage punctuality,
some pupils ill come into school regularly after the officia arrival time, with little sense of

urgency.

The school identified adip in standards of behaviour, so, gave appropriate, high priority to rapid
improvement through agreed, positive approaches to discipline. New, high quality behaviour
management, anti-bullying and anti-racism policies have been introduced as afirst step to
stemming the fall in standards. Staff changes have made it difficult to guarantee uniformity of
approach and use of rewards and sanctions, but great efforts to achieve consistency are beginning
to pay off. Behaviour is managed well, so that pupils have a good chance of learning without
disruption and making reasonable progress. To date policies are working more effectively in class
than around the school, because not al adults consistently set a positive example. Generaly,
however, positive behaviour management is a growing strength.

Support staff are used well to monitor pupils persona development. They make useful
observations and notes to help teachers recognise significant patterns in behaviour and response.
Where good relationships have grown between adults and children, persona development is
monitored and supported well because of the knowledge staff have of pupils. As the quality of
hand-over notes varies, though, it can take some new staff atime to gain good knowledge of pupils
in their class. Although inconsistencies are evident, monitoring and support for pupils persona
development are satisfactory overal, as strengths outweigh weaknesses.

The procedures for the identification, assessment, monitoring and review of pupils with special
educational needs have recently been reviewed to meet the new Code of Practice requirements,
but they are not al yet fully in operation. The procedures for tracking pupils progress are
improving and are increasingly effective in ensuring that pupils needs are fully met. Full useis
made of externa agencies, as the need arises.

Assessment procedures in the Foundation Stage are useful, manageable and very effective.
However, procedures for monitoring the academic progress of pupils are unsatisfactory overall.
The assessment of pupils attainment and achievement, and the use of the resulting information to
improve teachers' planning were identified as weaknesses in the last inspection. New systems
were introduced, but currently these are used inconsistently by teachers, and are not used
effectively to monitor that al pupils are making sufficient progress. There are few examples of
assessment in the foundation subjects, apart from occasiona end of unit assessments or
evaluations of individua lessons. There are satisfactory assessment procedures in mathematics
and science, but these are not used consistently by all staff to be effective. In English, there are
insufficient procedures for assessing and monitoring pupils progressin reading and writing, but
new systems have been selected and are ready for implementation as from September. An
example of the effective use of assessment is when teachers at the end of Year 5, identify smply
but clearly, what pupils need to do next in order to move on in mathematics. Some pupils have
individua targets, and teachers and pupils refer to these when planning and working. Marking is
not used evaluatively to aid assessment, and there are no portfolios of work to ensure consistent
practice or agreement in assessing pupils Nationa Curriculum levels. Procedures for tracking
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how well individuas and groups of pupils are achieving have been implemented, but have not been
in place long enough to show any clear results.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

43.

47.

In the pre-inspection meeting and questionnaire, parents' views were mainly negative, though the
response rate was low. Only 25 parents attended the meeting and 14 per cent returned the
questionnaire. Over 90 per cent of these said that their children liked school, but no other question
received an overall positive response. Concerns were expressed about behaviour in the school, the
amount of homework, parents not being closdly involved, the limited range of extra-curricular
activities and the disruptions in leadership and management.

. The school’ s partnership with parents has deteriorated since the last ingpection, mostly because

the school has been faced with change and uncertainty. Quite rightly, the school recognised that it
was important to tell parents about staffing changes and how the arrangements for acting senior
managers would work. Parents appreciated this. Some effort was made to provide curricular
information in line with a gap identified by the last inspection. However, the quality and style of this
varies from class to class. A homework policy has been developed, and a smple summary for
parents of exactly what is expected included with the termly curriculum details. Due to the staff
changes, however, homework has not been consistently set.

. Very good links are established with parents of children in the nursery through home visits, contact

with key workers, an accessible parent information board and everyday routines. In the main
schoal, links are not effective because of gaps in communication. For those who are able to come
into school regularly and chat informally to teachers at the end of the day or help in classrooms,
relationships with the school are usudly good. These parents have quite a good idea of how well
their children are doing and what help their children need to make further progress. Those who
can, willingly help their children with work a home. In contrast, other parents have much lessidea
of what is happening in school, what work their children are expected to do at home and what they
need to do to support their children. Teachers do contact parents by telephone, however, if any
important issues arise concerning their children. Parents of pupils with special educational needs
are kept fully informed of their child’'s progress. They are involved in regular reviews of provision
and their views are considered when making any decisions.

. The school has not thought through how to ensure that its expectations and key information reach

al parents, including those who have difficulty reading English. Documents such as the governors
report to parents and newd etters are disgppointing in lack of vital information about schoal life,
lively illustration and examples of children’s own work and achievements. Reports on progress
vary in quaity from the best, which give a clear idea of what a child has learned and targets for
improvement, to those that list what the class has done, using jargon that describes levels of
attainment in the Nationa Curriculum. Such inconsistencies, in particular in reporting on progress,
result in unsatisfactory information for parents, overall.

Some committed, keen parents were very active in ensuring that the school’ s parents and
teachers association (PTA) was revived this year, and they organised social and fund-raising
events. Others help in class, or offer to do so. Many swimming sessions would be impossible
without parental help. Some parents fedl the school has not done al that it could lately to welcome
and manage the help that is offered. Overall levels of parental involvement are not as strong as
expected. Thisis partly because parents are not clear enough about what they could do to extend
and enrich their children’s learning opportunities and help raise the standards that pupils attain.
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HOW WELL ISTHE SCHOOL LED AND MANAGED?

48.

49.

51

52.

The school has experienced a period of significant difficulty that has had a major impact on the
effectiveness of its leadership and management. The absence of the headteacher for most of this
academic year coincided with the deputy headteacher being on maternity leave. Initially, the school
was run by an acting headteacher appointed from within the school. From half-term in the autumn,
two experienced local headteachers were seconded to work as acting headteachers for two days
aweek each. The post is now taken by an experienced local headteacher, released from his
school for two terms. The role of deputy headteacher was also filled in an acting capacity until
very recently.

Thislack of continuity in senior staffing has held back the school’ s development, though dl the
acting headteachers managed the school successfully on a day-to-day basis and ensured that the
quality of pupils education did not suffer. These priorities were appropriate. In addition, the acting
headteachers initiated some improvements, having reviewed the areas of need. They received
good support from the governing body, together with help from the loca education authority, for
example in monitoring the quality of teaching and agreeing action plans for what was to be tackled
each term. Some needed improvements were made during this period, for example the successful
action to improve teachers management of pupils behaviour.

The school has faced difficulties in recruiting and retaining teachers for severa years, and has had
to employ temporary staff. It aso has severa newly-qualified teachers who have not yet gained
enough experience to take on management responsibilities, for example as subject co-ordinators.
The permanent, experienced teachers have taken on more responsibilities than they can carry out
well, despite their best efforts. Also, the high staff turnover has meant that much training has had
to be repeated, such as in teaching the literacy and numeracy hours, and experienced teachers
have had to give much support to new staff. These activities have taken time that could otherwise
have been used to work on issues such as using assessment information more effectively and
raising standards in literacy.

As aresult of recent difficulties, overal improvement since the last inspection is unsatisfactory.
Although results in the national tests have risen, thisis due to teachers' effective preparation of

Y ear 6 pupils for the tests, whereas standards across the school do not match the good resullts.
Without a detailed school development plan, the school lacked a clear educationa direction. There
was very little monitoring of the school’ s effectiveness, for example analysing assessment
information to check that pupils learned well and reviewing the impact of how management
respons bilities had been alocated. Some improvements were made, for example significant
improvements in the teaching and learning of science have been achieved, there has been a good
improvement in the provision for children in the Foundation Stage, an ICT suite has been
established and curriculum planning revised, but other areas of weakness were not tackled
purposefully enough. As aresult, standards in some subjects have fallen, for example in English,
and some parents have lost confidence in the leadership and management of the schooal.

However, the school is now being led and managed satisfactorily. The acting headteacher and
deputy headteacher, with the support of the other five members of the senior management team,
have identified what needs to be done and have a clear and appropriate set of priorities for the
school’ s improvement in the immediate future. For example, the acting headteacher and deputy
headteacher have devoted much time to recruiting new, experienced staff for September. The
acting headteacher has won the respect of the staff and governors for the confident way he has
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57.

approached the task of leading the school out of its difficulties. The staff are committed to working
with him, and to making the school successful once more.

The management of the provision for pupils with special educationa needs is satisfactory. Records
are well maintained and pupils progressisincreasingly carefully charted. The governing body is
well informed and committed to helping the school to meet the needs of al its pupils. The specia
needs co-ordinator has produced suitable plans for future developments. Funding is used
appropriately, primarily to provide support staff. The quality of the support that is provided in
lessons has a positive impact on the progress of these pupils.

The governing body is very supportive of the school. Some governors visit regularly, athough their
contacts and monitoring are informal rather than systematic. As a result, the governing body has
had to rely too heavily on information and explanations provided by the school, such as concerning
the results in the national tests, and were unaware of some of the weaknesses within the school.
However, the governing body has provided good help and advice in severa areas, most notably in
the work recently carried out to develop a policy on anti-racism.

Most statutory requirements have been met, but not those relating to performance management.
Although the school has an agreed policy for performance management, it has not been
implemented during this academic year because of the staffing difficulties. In addition, the
governors annual report to parents omits some of the required information.

Financial management has been weak. The changes of acting headteacher made the setting of this
year's annual budget difficult. It has been based on previous budgets, in the absence of a school
development plan and longer-term financia planning from the previous academic year. In the
previous financia year, the school had a surplus of about five per cent. In the year before, the
surplus was even higher. Very little has been spent on maintenance and improvement of the
accommodation, and the school buildings and furnishings now need considerable expenditure to
restore them to an acceptable condition throughout. The loca education authority is paid to provide
an advisor to set and oversee the budget. Office staff carry out day-to-day transactions efficiently,
including ordering supplies and dealing with dinner money.

The school has reviewed some aress of its expenditure, with a view to improving the quality of
education it provides. For example, supported by the governors, the school has chosen to employ
quite alot of learning support assistants to help pupils with specia educational needs and those
who speak English as an additional language. Areas in which expenditure did not give vaue for
money have been identified, such asin school cleaning which is now contracted out rather than
being managed by the school. Thisis cheaper, both financially and in management time, and has
led to the school’ s cleanliness beginning to improve. Overal, the school now applies the principles
of best value satisfactorily. It has some procedures for consulting parents, checks its results
againgt national standards, is setting itself higher targets for the future, and is seeking to improve
the quality of education so that it compares well with other local schools.

There is a satisfactory match of teaching and support staff to the demands of the curriculum.
Despite the many changes of staff, there is a good sense of team work. The skills of learning
assstants, including those who support those pupils with behaviour difficulties and those with
English as an additional language, are good and several have received effective training. The
assstants work well with the teachers and play a valuable role in supporting pupils learning. This
is having a positive impact on pupils progress. The school runs smoothly on a day-to-day basis due
to the good administration in the school office.
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59.

61

The school’s accommodation is satisfactory overal, but with some significant weaknesses. The
classrooms have sufficient space and pupils work is attractively displayed. The schoal officeis
well provided with modern working places and is welcoming for parents entering the school. The
two designated rooms for ICT suites are very well provisioned, while the music room is spacious
and well equipped. However, severd of the toilets for both adults and pupils are unhygienic and
need replacing. A few of the pupils cloakrooms are shabby with peeling paint and need
redecorating. These unsatisfactory aspects of the school’ s accommodation are not matching the
aims of the school’ s hedlthy living policies or its commitment to making the pupils fed vaued.

. The outdoor environment is equally contrasting. There is afine field with plenty of space for

organised games lessons and for pupils to play in the spring and summer months. The play area for
the children in the nursery is very good. However, there isno similar areafor the children in the
reception classes and the teachers are obliged to place a makeshift barrier across a possible exit
every time the outdoor areais used. Both playgrounds for pupils have uneven surfaces, and are
unattractive places for the pupils to play with no quiet areas and very little shade, while the
markings for playground games have faded away. There are severa areas around the back and
sides of this very large building that are neglected and overgrown with weeds and shrubs.

The school has adequate resources to deliver the required curriculum, though there is a need for
more artefacts for history and more computers in the classrooms. There is a separate library with
a satisfactory range and qudity of books for al ages.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

62.

To improve the work of the school, the headteacher, staff and governors should:

|) Raise standards, including in literacy, through:
expecting more of pupils;
monitoring and guiding independent reading systematicaly;
extending the opportunities to write in awide range of styles;
encouraging research skills in arange of subjects;
offering appropriately challenging tasks matched to the differing abilities of pupils; and
seeking high standards of presentation.

(see paragraphs 5, 11, 18, 26, 42, 73, 75-77, 84, 91, 107, 125)

i) Seek ways of increasing the number of experienced, permanent staff to whom leadership and

management responsibilities can be delegated so that:

al subjects have a co-ordinator who can take responsibility for the quality of teaching and
learning;

agreed policies are implemented consistently throughout the schooal;

new and less experienced teachers receive regular support with their planning, marking and
monitoring pupils progress.
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(see paragraphs 18-19, 23-25, 50-51, 55, 79, 86, 92, 96-97, 99, 109, 115)

|||) Develop effective procedures to check pupils are making the expected progress over time by

assessing pupils' learning regularly and consistently and matching outcomes carefully to
Nationa Curriculum leves;

marking pupils work evauatively so they know how to improve it;

analysing data to check al groups of pupils are achieving equally well;

using the information gained to set clear learning targets, assess planning and inform teaching;
and

improving the tracking of pupils persona development.

(see paragraphs 11, 14, 18, 40, 42, 78, 85, 90, 92, 96-97, 99, 109, 115)

iv) Improve communication with parents so they fedl better informed about their children’s
progress, and more aware of the importance of good attendance and punctuality by:

setting up systems so key information can reach al parents, including those who have
difficulty reading English;

improving the quality of the governors' report to parents and general newdletters,

ensuring all end-of-year reports give parents aclear idea of what their child has learned and
sets targets for improvement; and

stressing the importance of their children attend regularly and promptly and making sure they
know when absences are not acceptable.

(see paragraphs 15, 43-47)

In addition to the key issues, the following less important weaknesses should be considered for
incluson in the action plan:

1

Improve the procedures for monitoring and improving attendance, including the appropriate

recording of unauthorised absences.
(see paragraphs 15, 38)

PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 67

Number of discussions with staff, governors, other adults and pupils 31

Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 3 4 21 3B 1 0 0
Percentage 5 6 31 57 1

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than one percentage point.

I nformation about the school’ s pupils
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Pupilson the school’srall Nursery YR-Y6
Number of pupilson the school’sroll (FTE for part-time pupils) 25 397
Number of full-time pupils eligible for free school meals - 144
FTE means full-time equivalent.
Special educational needs Nursery YR-Y6
Number of pupilswith statements of special educational needs - 5
Number of pupils on the school’ s special educational needs register 5 107
English asan additional language No of pupils
Number of pupils with English as an additional language 181
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 67
Pupils who left the school other than at the usual time of leaving 54
Attendance
Authorised absence Unauthorised absence

% %
School data 71 School data 0.0
National comparative data 5.6 National comparative data 05

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.

Attainment at the end of Key Stage 1 (Year 2)

Year Boys Girls Total
Number of registered pupilsin final year of Key Stage 1 for the |atest reporting year 2001 25 29 54
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 19 15 19
Numbers of pupilsat NC level Girls 2% 25 23
2 and above
Total 45 40 42
Percentage of pupils School 83 (69) 74 (69) 78 (920
a NClevel 2 or above National 84 (83) 86 (84) 91 (90)
Teachers' Assessments English M athematics Science
Boys 19 20 22
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Numbers of pupilsat NC level Girls 25 25 2%
2 and above
Total 44 45 438
Percentage of pupils School 81 (67) 83 (85) 89 (85)
a NC level 2 or above National 85 (84) 89 (89) 89 (89)
Attainment at the end of Key Stage 2 (Year 6)
Year Boys Girls Total
Number of registered pupilsin final year of Key Stage 2 for the latest reporting year 2001 24 34 58
National Curriculum Test/Task Results English Mathematics Science
Boys 18 18 21
Numbers of pupilsat NC level Girls 25 25 2%
4 and above
Total 43 42 47
Percentage of pupils School 74 (58) 72 (75) 81 (85)
a NC level 4 or above National 75 (75) 71(72) 87 (85)
Teachers' Assessments English M athematics Science
Boys 14 18 20
Numbers of pupilsat NC level Girls 23 25 2%
4 and above
Total 37 43 46
Percentage of pupils School 65 (60) 74 (68) 79 (69)
a NC level 4 or above National 72 (70) 74.(72) 82 (79)
Percentages in brackets refer to the year before the latest reporting year.
Ethnic background of pupils Exclusionsin the last school year
No of Fixed period | Permanent
pupils
Black — Caribbean heritage 61 Black — Caribbean heritage 0 0
Black — African heritage 31 Black — African heritage 1 0
Black — other 42 Black — other 0 0
Indian 39 Indian 0 0
Pakistani 31 Pakistani 0 0
Bangladeshi 5 Bangladeshi 0 0
Chinese 3 Chinese 0 0
White 88 White 0 0
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Any other minority ethnic group

38

Thistable refersto pupils of compulsory school age only.

Teachers and classes

Qualified teachers and classes. YR-Y6

Other minority ethnic groups 0

Thistable gives the number of exclusions of pupils of
compulsory school age, which may be different fromthe

number of pupils excluded.

Financial information

Total number of qualified teachers (FTE) 21.8 Financial year 2001-2002
Number of pupils per qualified teacher 20
Average class size 28 £
Education support staff: YR-Y6 Tota income 1165135
Total number of education support staff 17 Total expenditure 1189647
Total aggregate hours worked per week 502 Expenditure per pupil 2717
Qualified teachersand support staff: Balance brought forward from previous year 84318
nursery
Total number of qualified teachers (FTE) 1 Balance carried forward to next year 59806
Number of pupils per qualified teacher 25
Total number of education support staff 3
Total aggregate hours worked per week 68.5
Number of pupils per FTE adult 25
FTE means full-time equivalent.
Recruitment of teachers
Number of teachers who left the school during the last two years 11
Number of teachers appointed to the school during the last two years 2
Total number of vacant teaching posts (FTE) 0
Number of vacanciesfilled by teachers on temporary contract of aterm or more (FTE) 25
Number of unfilled vacancies or vacanciesfilled by teachers on temporary contract of less than one term (FTE) 2
FTE means full-time equivalent.
Results of the survey of parents and carers
Questionnairereturn rate
Number of questionnaires sent out 422
Number of questionnaires returned 63
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Per centage of responsesin each category

My child likes school.

My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.
| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.
The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
52 41 3 2 2
52 3B 10 2 1
27 40 25 3 5
19 51 20 10 0
39 45 10 5 1
43 41 13 3 0
45 42 8 5 0
29 53 12 2 4
25 4 13 7 1
23 39 23 10 5
30 50 8 6 6
15 35 2 14 14

Only 25 parents attended the meeting and 14 per cent completed the questionnaire. As aresult, each

guestionnaire reports less than 1% of the response.

Parents have many concerns at present, due mainly to the recent disruptions amongst the staff and
changesin leadership. They feel that, as aresult, many aspects of the school’ s work have been

adversely affected. However, over 90% say their children enjoy coming to school. The main concerns
relate to behaviour in the school, the lack of regular and sufficient homework, not being closely
involved with their children’ s learning, and the decline in extra-curricular activities.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREAS OF
THE CURRICULUM AND SUBJECTS

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

63. The school provides a secure and caring environment for children in Nursery and Reception
classes, and provision for them is good. This shows good improvement since the last inspection,
when provision in the Nursery was judged to be satisfactory. Good teamwork between Nursery
and Reception staff ensures that children’s needs are met well. The quality of teaching in the
Foundation Stage isgood in all the areas of learning, and very good in persona and socid
development. It ranges from excellent to satisfactory, with better teaching overall in the Nursery.
Teaching in Reception is mostly good, but there are short periods of the day when activities are
insufficiently focused and children tend to lose a sense of purpose in what they are doing.

64. Children enter the Nursery with very low skills in language, and personal, socia and emotional
development. They attend part-time for three terms before entering Reception classesin
September. Both Nursery and Reception staff place strong priority on developing children’s
persona, socia and emotiona development and communication skills, and whilst children make
good progress overdl, their attainment in basic skillsis still below average by the time they start
Year 1. Children make very good progress in personal, socia and emotiona skills and in physical
development, and attain nationally expected standards in these Early Learning God's by the end of
Reception. Effective systems of observations and assessments, particularly in the Nursery, ensure
that activities for al children are suitably chalenging, taking account of children’s ability, and are
firmly based on the curriculum guidance for the Early Learning Goals. All children, including those
with specia educationa needs and those for whom English is an additional language achieve well
during their time in the Foundation Stage, and thisis due to good teaching, very detailed curriculum
planning which al adults understand and follow, and good organisation. The co-ordinator has
ensured that there are effective induction procedures for entry into Nursery, and for transition to
Reception. Parents are fully informed at all stages, and welcome the opportunities to support and
encourage their children by, for example, changing their children’ s books in the morning, helping in
class, or accompanying outings. At present, the co-ordinator has insufficient time to monitor,
evauate and improve provison where it is needed.

Personal, social and emotional development

65. Strong emphasisis given to this area, in both Nursery and Reception, and as a result, children are
lively, confident and well-motivated to learn. They enjoy al activities, and show excitement when
they succeed with a new challenge. Relationships between adults and children, and children
themselves are very good. Children work and play together co-operatively and discuss activitiesin
an animated way. They express their feglings spontaneoudly, for example, showing excitement for
anew activity or laughing with the teacher at quite subtle humour in a story. Children are
encouraged to be independent, and thisis reflected in their considerable ability to make sensible
choices, select resources with ease, and take responsibility for their learning. Staff in both Nursery
and Reception have high expectations of children to behave well and to show consideration for
others. Thereis a strong sense of community in both Nursery and Reception classes, and even
very minor disputes are extremely rare. Most children treat equipment with care, but occasionally
Reception children forget their usual high standards, when they lose interest in an activity.

Communication, language and literacy
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66. Role play isavery strong feature of provision in both Nursery and Reception. Each age group has
atwo-storey role play area, which is used very well to encourage al aspects of this area of
learning. For example, children in Reception retold the story of Jack and the Beanstalk in the top
of the structure which had been designed as the Giant’ s Castle with props such as an autoharp and
giant utensils. Staff in the Nursery have created a cave where children can feel the atmosphere of
night and the ‘dark, dark room’, and, use torches covered with coloured acetate to support their
learning about light and dark. Very effective interaction between adults and children in the
Nursery ensures that al children develop confidence in speaking, and small group story times are
particularly helpful for creating a comfortable sized audience. Children in Reception thoroughly
enjoy listening to well-chosen texts, and appreciate the humour in, for example, ‘Has Anyone Seen
Jack? . By the end of Reception, most children recognise and read a few key words, and higher
atainers are reading smple books. Most children enjoy ‘writing’ and frequently choose this
activity. Lower attaining children write their name using a name card, and good attention is given
to letter formation in Reception.

Mathematical development

67. Children’s mathematical development is planned and taught well. Staff use every opportunity to
encourage counting, for example, as Reception children line up to come in from the playground, or
when Nursery children show interest in the number of |etters in the teacher’ s name. Good
emphasis is placed on mathematical language of size, position, shape and quantity. Most children in
Reception use ‘more than” and ‘less than’ accurately up to 10, and are quite confident with
counting to 20. They have a good understanding of money and coins, and put thisinto practica use
in the Greengrocer’s Shop. In awell-planned adult-led activity with coins, children were able to
add small amounts and record the results. Children could see the relevance of being able to record
numbers in a conventional way, and were keen to write the numerals correctly. One boy
successfully added 7+5, and then realised that he did not know how to write 12. He found out very
quickly, and showed great satisfaction at having done so. Nursery children have awide repertoire
of number rhymes and songs, and they are effectively learning the concepts of ‘take away’ and
‘one less . Staff in both Nursery and Reception work skilfully to encourage children’s interest and
development in al aspects of mathematical devel opment.

Knowledge and under standing of the world

68. Children are given many opportunities to explore and investigate a wide range of objects and
materials. Reclaimed materials are freely available for three-dimensiona model-making, and
children take great care over their choice of materials and designs. Reception children grow beans
and know about the conditions necessary for the process. Computers are an integral part of
learning, and children in both Nursery and Reception operate them independently. The programs
available are well-chosen, and children know which ones they enjoy mogt, for example, the
dancing rabbit who encourages them to join in the song and dance. Staff never miss opportunities
for developing children’s spontaneous ideas and interests. A Nursery child’strip to Holland for a
wedding prompted a discussion on different modes of transport, and deeping on a boat. The
outdoor areain the Nursery is well-planned to extend children’s knowledge and understanding of
the world, for example, washing and drying fabrics. Reception class outdoor provision is less well
developed as there is no secure area and the playground surface is badly in need of attention.
Respect for other culturesis enhanced by visits and visitors. For example, children went to a
Hindu Temple to mark their celebration of Divali.

Physical development
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69.

Children attain the nationally expected standards in physical development by the end of Reception.
Staff give good attention to large muscle development and to developing manipulative skills. All
children use the school hal to extend their movements, and Reception children were observed
making long/round shapes on the wall bars and travelling in different ways over and along box and
benches. Nursery children have regular access to wheeled toys which they manoeuvre skilfully,
with a good awareness of space and others on the road! Children play well together, and show
pleasure at their own and other’s success in, for example, throwing and catching large balls, or
scoring goas in the basketba | net. All children use scissors safely, and are devel oping good pencil
control.

Creative development

70.

Children have many opportunities to express themselves through art, music and imaginative play.
Thereisavery good baance of activities for free expression and those where staff teach new
techniques. For example, children in Nursery have experienced tie-dyeing fabrics. Reception
children have painted pictures in the style of Monet, inspired by ‘Water Lilies. Children learnto
mix colours, and high attaining children make predictions of the results when primary colours are
mixed. Structured play encourages children to use and develop their imagination in role play
activities, or with small world toys. Adults join them whenever possible, to extend storylines.
Children have regular opportunities to play instruments, and enjoy singing.

ENGLISH

71

72.

73.

74,

Results in the national assessments of reading and writing at the end of Y ear 2 were below
average in 2001, athough above average compared to similar schools. Overdl, the results are the
same as those gained at the time of the last inspection, whereas nationaly results have risen. Girls
did better than boys, to a greater extent than nationally.

Results at the end of Y ear 6 have been well below the national average for severa years, but in
2001 they rose sharply, to the national average. The trend over the past four yearsis above the
nationa trend. The proportion who gained level 5, which is above the national expectation, was
higher than nationdly, indicating that the more able pupils did well. Boys did better than girlsin
2000 and 2001, whereas nationally the opposite was the case. In most previous years, girls did
better than boys. The 2001 results were well above the average for smilar schools. The results
were below average compared to schoolsin which the Y ear 6 pupils had gained smilar overal
results four years earlier, when they were at the end of Year 2. However, a comparatively high
number of pupils left or joined the school during thistime so adirect comparison is not valid.

Standards at the end of Years 2 and 6 are below average. The test results are higher than this
because teachers prepare Y ear 6 pupils well for the tests. Pupils' attainment at the start of Year 1
is aso below average. So, overdl, their achievement is satisfactory in both key stages, although
there is a considerable variation between classes, depending on the quality of teaching. Pupils with
specia educational needs and those who speak English as an additional language make appropriate
progress, with good learning when they are given extra support, and so their achievement is
satisfactory.

Ordly, pupils of al ages generaly speak clearly and reasonably confidently. The younger pupils
listen carefully and so answer teachers questions relevantly. Many older pupils are articulate, with
agood vocabulary. Some lower-attaining pupils and those who are sill learning English need help
with vocabulary, to move from familiar, colloquia ways of expressing themselves to using
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75.

76.

78.

language precisely and formally. A good feature of much teaching observed during the inspection
was that teachers helped pupils to understand forma language, by consistently using Standard
English when they talked to the class, and by explaining unfamiliar vocabulary met when reading
with the class. As aresult of this, and from the opportunities pupils are given to answer questions
and to discuss in smal groups, their achievement in speaking and listening is satisfactory.

Pupils achievement in reading is satisfactory overall, but with a weakness in the breadth of their
independent reading. Most pupilsin Years 1 and 2 build steadily on the good start made in the
Foundation Stage. They enjoy the big books that teachers use as part of the literacy hour, and
reedily join in the reading and discussion of events of stories. Those who have difficulties are given
good support within lessons, and make satisfactory gains in their skills. Activities such as making
their own version of a story read together help pupils understand how narratives are organised, and
their *books show sound knowledge of different types of text. Pupilsin Years 1 and 2 also take
reading books home, and their parents' help contributes to most learning to read independently.
From Y ear 3 onwards, pupils take books home much less frequently, though teachers encourage
them to do so. Few older and more able pupils move on from popular children’s fiction to more
demanding titles, partly because al teachers do not monitor and guide independent reading
systematically. However, in the literacy hour and other reading time in school, pupils make
satisfactory gains. By Year 6, dmost dl recal information and events accurately, and the more
able pupils explain implied meanings confidently.

Pupils do least well in developing their skillsin writing, largely because teachers have generaly had
low expectations of the quality of their work. The strength liesin imaginative, creative writing. In
amog al classes, pupils have much experience in writing narrative. The older pupils' stories have
interesting events told in alively style. Pupils in some classes have written poems with good use of
descriptive language. Creetive writing is helped by activities such as practising how to make
inventive use of metaphors. In dmost al classes, pupils have too few opportunities to learn to write
in awide range of styles. Specific skills are taught in worksheet-based exercises, but not linked to
subsequent independent work and so skills are not reinforced. The standard of presentation of
written work is low. Work is often undated, and with frequent mistakes in spelling and punctuation.
Pupils handwriting is neat in practice exercises, but not at other times.

The promotion of literacy skills, particularly writing, in other subjects is unsatisfactory. Teachers
give pupils some opportunities for reading, though not often enough for research activities including
use of the library and of information books as part of an investigative approach to learning.
Sometimes, the worksheets and information sheets that teachers give pupils are too hard for some
in the class to read, because the text has not been adapted sufficiently to meet the pupils needs.
In many subjects, an over-use of worksheets means that pupils have few opportunities for writing
independently. A low standard of presentation is accepted.

The quality of teaching of English is satisfactory in both key stages, athough with awide variation
between classes. This is because some of the temporary teachers have not initially had the
expertise needed to teach the literacy hour, and have had low expectations of the quality of pupils
written work. The subject co-ordinator has identified these problems and has intervened with
training and support wherever possible, and so overal pupils learning is satisfactory. Strengths
observed during the inspection were positive relationships between teachers and pupils, consistent
implementation of the school’s policy for managing pupils behaviour, and some teachers focus on
teaching new vocabulary. The teaching was good, and occasionaly very good, in about half the
lessons observed. Strengths in these lessons included well-planned work that built pupils
knowledge and skill systematically, and was challenging. The teachers asked questions that made
pupils think, for example by expecting them to explain their reasons for statements they made. The
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group activities were adapted well for pupils of different levels of attainment, and a whole-class
discussion at the end of the lesson reinforced and extended the pupils learning. Although pupils
worked willingly in dl the lessons observed, they enjoyed those in which the work was demanding
and tried hard to do well. However, too little use is made of ICT within English. Assessment
information is not used enough to ensure that the work matches pupils needs. Teachers marking
gives very little information to pupils on how well they have done and rarely tells them how to
improve in future. Consequently, pupils have little idea of how to improve the quality of their work
and do not take enough care with written work.

Overall, taking the school’ s circumstances into account, the leadership and management of English
are satisfactory. However, the improvement in the subject since the last ingpection is
unsatisfactory. The evidence indicates that the school has managed to raise standards to a level
smilar to that of five years ago, after afal following the inspection. It has been successful in
raising results recently, particularly in 2001. Nevertheless, many of the weaknesses reported now
are smilar to those found in 1997. The staffing difficulties which have arisen since the last
inspection have meant that in some ways the provision in English is less good than then, despite
efforts to maintain standards and improve the quality of teaching. For example, much time has had
to be spent on helping new staff with the literacy hour, reducing the time available for other
initiatives. The co-ordinator has other magjor responsibilities within the school, and teaches part-
time. This further reduces the amount of time available for focusing on English, which has dowed
work on areas that are known to need improvement, including assessment, monitoring standards,
teaching literacy skills, and developing a portfolio of written work to exemplify the standards
expected in each year group.

MATHEMATICS

80.

8L

82.

By the end of Y ear 2 standards are below those expected nationally. By the end of Year 6,
standards are in line with those expected. Since the time of the last ingpection report standards
have shown an inconsistent pattern, but the older pupils results have risen sharply since 1998.
There are severd factors that have contributed to this. The introduction of the National Numeracy
Strategy has given a clearer focus to lessons and the overall qudlity of teaching has risen.
‘Setting’, whereby pupils are taught in groups based on their prior attainment, has been introduced.
This has alowed teachers to focus more effectively on pupils individual needs. Booster classes
are run for pupils whose current attainment is below average.

Pupils enter the school below average attainment and many have a limited command of English.
Throughout the school pupils make steady progress, but not at a sufficiently high rate to raise their
standards to the level expected for their age, year on year. Pupils with specia educationa needs
and those with English as an additiona language make similar rates of progress. These pupils are
well supported by classroom assistants and class teachers are sensitive to the needs of the range
of ability within their classes and plan accordingly. The quality of learning is best in Year 6, where
pupils achieve well. It is the boost that they receive here that brings standards up to national
norms.

Pupils receive a mathematics curriculum that provides coverage of all the required strands of the
Nationa Curriculum. However, there are not enough opportunities for investigative work. An
appropriate emphasis is placed on the development of numeracy, and opportunities are taken to
consolidate knowledge through work in other subjects. In science, for example, Year 4 pupils
measure and record the length of their arms and record their findings in block graphs. Knowledge
and understanding of anglesis reinforced through work in ICT.
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83. Younger pupils learn to recognise numbers and to place them in the correct order. They read and
write numbers correctly and count both forwards and backwards. By Year 2, dmost all pupils
have a sound basic understanding of humber, some recall of addition and subtraction facts and a
growing confidence in working with number. Pupils name common two and three-dimensiona
shapes, and most describe their properties using correct mathematical terminology. Pupils present
data accurately in the form of a block graph. Whilst pupils overal achievement is satisfactory
and most reach the standard expected for their age by the end of Year 2, very few exceed it.
Furthermore, a significant number fail to reach this standard. The standard of mental mathematics
isimproving, but is not yet high enough. Not al teachers place sufficient emphasis on this aspect
of mathematics and some lessons are not effective in helping pupils to develop a range of menta
strategies to solve problems.

84. By the end of Year 6, pupils of average ability are confident with number. The good rate of
progress of the oldest pupils is attributable to the consistency of the teaching, most of which is
good, and to the planning of the curriculum, which ensures that knowledge is devel oped
systematically. Pupils learn to make sensible estimates and to check the reasonableness of their
answer. They understand area and volume, and most cal culate them accurately. Pupils create and
interpret datain a variety of graphs. Pupils' attitudes to learning are good. Pupils enjoy the subject
and work with enthusiasm. The mgjority sustains concentration appropriate for their age, and
older pupils demonstrate perseverance and concentration. Pupils form good relationships and
work well co-operatively and collaboratively. However, the standard of presentation is too low,
and teachers do not consistently set sufficiently high standards in this area.

85. The quality of teaching of mathematicsis satisfactory. The National Numeracy Strategy is
providing a clearer structure for the systematic development of knowledge and understanding.
Teachers have a sound knowledge and understanding of the subject, though there are some
weaknesses in teaching mental strategies. Teachers explain clearly and all lessons contain some
good direct teaching. They are skilful in introducing and reinforcing mathematical vocabulary, so
that pupils use it with accuracy and understanding. Teachers plan work carefully and pitch their
teaching appropriately for the range of prior attainment in their class. However, not al teachers
have sufficiently high expectations of what pupils are capable of achieving and the more able
pupils are not challenged often enough by opportunities to undertake investigative work. Good use
is made of classroom assistants to support lower attaining pupils. Setting, whereby pupils are
taught in groups based on their attainment, has been introduced in an attempt to raise standards.
Thisis having some impact, but the range of ability remains very wide, particularly in the lower
sets. Another innovation designed to raise standards has been the use of a computer program to
reinforce basic numeracy skills. The effectiveness of this has been limited. On occasions, when
pupils are uncertain how to proceed, there is no adult readily available to offer guidance. This
results in time being wasted and hinders progress. The quality of marking is unsatisfactory in most
cases, asit provides no help to pupils on how to improve their work.

86. Thereis currently no mathematics co-ordinator. Other senior staff are attempting to fulfil thisrole
until one is appointed. However, they are having to undertake this task alongside their other
duties. Asa consequence, thereis not currently an effective system of monitoring or planning for
the further development of the subject. Overdl, considering the staffing difficulties faced by the
school and the improvement in results at the end of Y ear 6, the school has made satisfactory
progress since the last ingpection.
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SCIENCE

87.

89.

In the previous ingpection, standards in science for Year 2 and Y ear 6 pupils were judged to be
below nationa expectations. Evidence from the ingpection of pupils school work and in lessons
show that the standards of pupils presently in Year 2 are overal below average, but by Year 6,
standards are in line with national expectations. Standards have improved over time because the
curriculum is better organised and the subject is taught more regularly, enabling pupils to develop a
sounder knowledge and understanding of the subject. However, at present, standards are not
consistently in line throughout the school and pupils are not achieving at the same rate year on
year. Thisis due to the significant difficulties with teacher recruitment and retention, together with
the loss of the science co-ordinator. However, pupils achieve well in Year 6 due to intensive
teaching of the subject and a detailed revision programme.

. An analysis of work in pupils books shows all strands of the subject are covered each year,

including investigative and experimental science. However, pupilsin Year 6 have covered less
work in this particular aspect, though it is planned to be amgjor part of their curriculum for the rest
of thisterm. Until recently, lessonsin Year 6 were limited to reinforcing the areas that are covered
in the national tests, which does not include investigative and experimenta science. Across the
school, some units of work have good coverage, but at other times, recorded work lacks breadth
and depth. A heavy reliance on worksheets limits pupils learning in some classes, and written
work is not always completed. Pupils learning English as an additional language benefit from the
practical opportunities offered, such as Y ear 1 studying the shadows created by a torch and Teddy
Bear, or Year 4 investigating how long ice cubes took to melt when I€eft in different places.

By Year 6, pupils understand it is important to test ideas using evidence from observation and
measurement. They use simple equipment and materials appropriately to set up an experiment.
Although they understand the principles of afair test, they do not always have due regard to these
when conducting their own investigations. For instance, when investigating how to make a bulb go
dimmer, pupilsincluded several variables and so it was not clear exactly which element had
caused the change. Pupils have secure knowledge about the life processes of humans and plants.
They understand that different habitats support different animals and plants, and the
interdependence of each. They use keys accurately to identify a set of mammals and
invertebrates. They describe changes that occur when materials are heated or cooled and refer to
the outcomes appropriately as being reversible or irreversible change. They construct circuits
incorporating switches and buzzers, and describe accurately the effect of gravity, and forces being
affected by air resistance.

. One lesson in each year was observed. The quality of teaching and learning was satisfactory

overal. Teachers demonstrate sound subject knowledge and use appropriate speciaist language,
such as ‘ permeability’ and ‘vertebrae' . Key words were not displayed at any time, however, to
reinforce new vocabulary and support pupils writing. Teachers use well-sequenced, open-ended
guestions to encourage pupils to think, but do not always get a good response, as some pupils lack
self-esteem and prefer not to risk awrong answer. Teachers give pupils the opportunity to take an
active part in lessons, which reinforces their understanding. For instance, Y ear 3 tested soil
samples to see which had the better drainage. The task was linked well to areal-life problem,
“Which soil will be best to use for our plant?” A weakness was that there was insufficient
emphasis on making the test fair by having equa amounts of soil, or pouring in the water at the
same time. As aresult, not al the pupils could draw secure conclusions. However, good follow-up
guestioning helped examine these difficulties and pupils understanding was extended. In Y ear 4,
the teacher used ICT effectively to extend pupils understanding of the skeleton and muscles, prior
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92.

to investigating what happens to their bodies when they exercise. Good use is made of teaching
assistants and specialist teachers to support different groups of pupils effectively. In this way, all
are helped to learn. Teachers marking is poor, with rarely more than atick and positive comment.
Pupils, therefore, do not redly know if their work is a an acceptable standard, and do not know
what they need to do in order to improve.

Literacy skills are used to support learning at times, but not consistently so. Sometimes pupils are
encouraged to write their own accounts of what happened and there is some evidence that pupils
are shown how to record an experiment in the agreed scientific manner. Thisis not taught in a
progressive way, however. The over-reliance of worksheets restricts pupils writing. Some work
indicates the use of research from books, CD-ROM'’s and information sheets. Numeracy skills are
promoted satisfactorily. For instance, Y ear 2 conduct a survey of animals found in the school
grounds and placed them in a chart according to the number of legs they had. Y ear 4 measured
the temperature of the water inside beakers insulated with different materials, every five minutes,
and Year 5 completed a graph to show the distance from the sun of each planet in the solar
system.

The previous co-ordinator devel oped a detailed and helpful scheme of work which was used
throughout the school. She monitored pupils work, planning and teaching and this led to improved
standards. However, sheisno longer in post and the many recent changes of staff have meant
standards have dropped in some areas. Although checks are made on how well pupils have met
the learning objectives at the end of every unit, teachers do not al have a secure understanding of
the National Curriculum level descriptors in order to judge learning accurately. As aresult, the
weaknesses developing in the subject have not been identified, which could have a severe affect
on pupils achievement over time if they are not addressed. Pupils are tested each year and the
results are analysed and used effectively to check progress and identify weaknesses, but it is not
clear how thisis used to change planning or to set targets. The previous co-ordinator, who has a
good understanding of what needs to be done, is how in a position where she can oversee the
subject until a new co-ordinator is gppointed. Overal, improvements since the previous ingpection
have been good.

ART and DESIGN

93.

95.

Pupils work in art and design by Y ear 2 meets expectations, and they achieve well. By Year 6,
however, attainment is not high enough. Standards are below average, and show a decline from
those reported in the previous inspection. Pupils with specia educationa needs make sound
progress, and some do well to produce some of the best work.

. Year 1 pupils produce sound patterns using a computer art program, and create interesting prints

using cut pieces of fruit. Their three-dimensiona work is of a good quality, particularly when
making collages using different textured materials. Year 2 pupils paint effective pictures in the
style of Mondrian, which capture the artist’ s techniques well. Pupils take great care with their
work, and show a good attention to presentation and detail.

Y ear 6 pupils paint vivid pictures in the style of Quentin Blake and Paul Cezanne, but much of
their work isimmature. Their drawings of human figures show aweak understanding of how limbs
move, and the proportions of the head, trunk and legs are often wrong. Few pupils use pencils and
charcoa well, or have much idea of how to create different effects by using the sides of tools, or
applying variable pressure.

Norbury Manor Primary School - 37



96. The quality of teaching seen in the inspection was satisfactory, and developed pupils basic skills
reasonably well. The analysis of pupils work and that displayed on the walls, however, shows that
teachersin Years 3 to 6 provide too little work that is planned to build pupils skills progressively as
they move through the school. This explainswhy, in a'Year 6 lesson, the teacher had to start from
alow baseline when teaching pupils how to create textured effects. Few pupils had the skillsto
produce landscapes in the style of Van Gough, and their attempts at using a pencil to show
different textures were more in line with standards of Year 2 pupils. The teacher did well,
however, to encourage pupils, and intervened effectively when they ran short of ideas. The best
work is produced by ateaching assistant, who takes each class for afew lessons. This gifted artist
has the skills to enable pupils to produce work of a high qudlity, and one piece of work in the style
of Aborigina art is excellent.

97. Thereis no co-ordinator for art and design to promote and develop the subject. The curriculum is
based on a sound document produced by the local education authority, but there is no monitoring of
its use. The resources are satisfactory, and enable pupils experiment with a wide range of
techniques and materials. The focus on art from around the world helps to develop pupils cultura
and socia awareness. The school has no formal assessment procedures, to check pupils are
making the expected progress.

DESIGN and TECHNOLOGY

98. There was insufficient evidence to make a judgement on standards in the subject, and no lessons
were seen during the ingpection. Two of the three finished products available for the ingpection
(musical instruments of cardboard and elastic bands) were of a poor quality when considering the
age of the pupils who had produced them. Tudor houses of cardboard made by pupilsin Year 4
were unsupported by evidence of planning or evaluation. However, it was clear from discussions
with pupilsin Year 6 that they have a sound understanding of the processes involved in the subject,
and have had arange of experiences throughout their time in school. For example, in Year 5 pupils
made a new soup. They considered who would be likely to et it, and did a survey to find out
popular vegetables to decide on ingredients. Labels were designed, and the soup was made and
tested. After evaluation, modifications were suggested. Pupilsin Year 4 made drinks containers
based on the principles of insulation and understood effective ways to keep drinks hot or cold.

99. Thereis no co-ordinator for design and technology to monitor standards of teaching and learning.
As there are long gaps between each project, pupils do not have regular opportunitiesto apply their
knowledge, skills and understanding. The new scheme of work is comprehensive, but there are no
useful records of pupils progress.

GEOGRAPHY

100. By Year 6, standards are below those expected. This was aso the finding at the time of the
last inspection. There is insufficient evidence to be able to make a secure judgement of the
standards reached by Year 2. Due to the organisation of the curriculum, pupils only study
geography at infrequent intervals. This resultsin skills not being built on and developed in a
systematic way. Thisis not to say that good work does not take place. Pupils often make good
progress during the *block’ of time when they are taught geography. However, their standards dip
if thereistoo long a period between these *blocks . As aresult, progress over timeis
unsatisfactory.
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101.  Froman analysis of pupils work, younger pupils show some understanding of the areaiin
which they live and some ways in which it differs from other places. They produce smple maps,
but many cannot distinguish between human and physical features. A lack of general knowledge
and limited experiences hamper a significant minority. In a'Year 2 lesson, for example, the teacher
had to explain that footprints would be left in the sand on a beach rather than in the sea

102.  Year 6 pupils know that people can ater the environment, for better or worse. They
appreciate that climate plays an important role in shaping an environment and use atlases
appropriately. However, only the more able pupils use map co-ordinates accurately or understand
the most commonly used map symbols. Pupils knowledge of places is patchy. Most distinguish
between a continent and a country, but comparatively few can identify countries on a map with
confidence.

103.  The qudlity of teaching is satisfactory. In approximately half the lessons observed during the
inspection, it was good. In these lessons pupils progressed well. However, progress over time is
more variable. In some of the past work examined, too little had been produced and this was not
always of high enough quality. Teachers plan thoroughly. They make good use of resources and
are link the work, where appropriate, in other subjects. For example, Year 3 pupils used the
Internet to learn about climate and features of different countries and Y ear 5 pupils linked their
study of the geography of Greece with their history work on Ancient Greece. A successful Year 6
lesson focussed on a debate on the advantages and disadvantages of a proposed development of a
marina and hotel complex in . Lucia. Pupils took the parts of various interested parties, including
atourist and aloca worker. This activity helped to develop speaking and listening skills and the
notion of citizenship, in addition to developing pupils knowledge and understanding of life on this
idand.

104.  Leadership and management of the subject are satisfactory. The co-ordinator has been in post
since the start of this academic year. She has produced an action plan to further develop the
subject. The school iswell placed to improve further.

HISTORY

105.  The evidence of pupils written work, discussions with pupils and two lessons observed
indicates that standards are below expectations at the end of Years 2 and 6. There was
insufficient evidence to judge pupils achievement. Pupils are strongest in their knowledge of
historical facts, but wesk in finding out about the past and interpreting evidence.

106. At thetime of the ingpection, Year 2 pupils were working on the topic of the seaside, linked to
work on the Victorians. They have recorded some information on Queen Victoria and coloured in
afew pictures, often rather unevenly. In the lesson observed, they were keen to answer questions
on apicture of a Victorian seaside scene, but had considerable difficulty in identifying differences
between then and the present time. They recorded some information on what they observed, many
making basic mistakes in spelling and punctuation.

107.  Older pupilsin most classes have had some opportunities for writing in history, but much of
their work is untidy and some is unfinished. Opportunities to improve and extend pupils skillsin
reading and writing have been missed, including use of the library and of ICT for researching
information. Some work is undemanding, such as word searches and filling in the gapsin
information they copy out. However, in some classes pupils have been set a good variety of
interesting tasks that have encouraged them to think historically. For example, pupilsin Year 5
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have written a play based on the Gunpowder Plot, and pupilsin Year 6 have written about what
they would put in atime capsule. By Year 6, pupils are reasonably confident in their explanations
of past events, and the written work of the more able pupils is thoughtful.

108.  There wasinsufficient evidence to judge the quality of teaching and learning. Only one lesson
was observed, where both were satisfactory.

109.  Ovedl, the improvement in history since the last ingpection is unsatisfactory as standards
appear to be weaker than reported then and the weaknesses are similar to those found then.
However, history is now led and managed satisfactorily, with a clear understanding of the areas
that need improvement. These include curriculum planning, which was developed after the last
ingpection but now needs further modification, marking and teachers assessment of pupils
learning. Improvements have recently been made to resources, athough more artefacts are still
needed. Pupils' learning is extended by a good range of visits, such as to Penshurst Place, by
events such as a Roman day, and by theatre group visits such as on Ancient Greece.

INFORMATION and COMMUNICATION TECHNOLOGY (ICT)

110.  During the inspection week it was only possible to observe lessonsin Years 1 to 4. Therefore,
judgements on attainment and teaching by the end of Y ear 6 are based on severa discussions with
the co-ordinator, a scrutiny of the teachers' planning documents and pupils work, aswell asa
discussion with Year 6 pupils.

111.  Standards of attainment are below expectations by the end of Year 2 and Y ear 6, though the
achievement of al pupils, including those with specid educationa needs and those learning English
as an additiona language, is satisfactory. This judgement isin line with that of the previous
inspection. By the end of Year 2, afew pupils use the mouse well to select from an on-screen
menu, to ‘drag and drop’ screen icons and to instruct things to happen on the screen. However,
most pupils are dow using the keyboard and only use one hand to type. Not all can identify the
space bar and shift keys. Year 2 pupils have had experience of programming a floor robot to move
in different directions and have created bar graphs of the eye colour of the pupilsin their class.

112. By theend of Year 6, most pupils, when word processing, use different size, style and colour
of fonts effectively. In the work scrutiny, there was very little evidence of pupils work due to
problems with the printer in the suite, but the pupils were able to recdl their work and give
evidence of their skillsin aspects of the subject. For example, they have experienced creating a
database and then used it to draw conclusions from the information. They produced smple
spreadsheets to record the test results of pupilsin another class. However, they have had little
experience of exploring the Internet to conduct research, and have had no experience of sending
e-mails. They know very little about the use of ICT outside school. They have had some
experience of creating a multimedia presentation and will be working on this aspect thisterm. It is
clear that the pupils are following a suitable programme of work but, because there are no
computers in the classroom yet, their experience is restricted to one hour per week in the suite.
Their knowledge of what they have learned is not reinforced. Occasionally, the co-ordinator
teaches alongside individual class teachers and, together, they can ensure that the pupils have
more ‘hands on’ experience.

113.  The quality of teaching and learning in the three lessons observed was satisfactory. In Year 1,

the effective use of time ensured that the pupils had sufficient “hands on’ experience on the
computers. The teachers gave clear instructions and used good resources to show the pupils what
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they were expected to learn in the lesson. As aresult, the pupils were eager to make a start and
wasted no time getting on with the task. The teachers demonstrated the step-by-step procedures
for creating pictures on screen of playground games. The pupils achieved this objective well within
the lesson and, with support, were able to use the ‘ magic wand’ tool to multiply the figures on the
screen. In Year 2, though the pupils made appropriate progress, the planning contained too
complex an activity for the pupils to move forward well in their learning. Pupils have good attitudes
towards the subject and their behaviour in the suite is usualy good. They work well together and
are eager to learn new skills. The pupils who have developed good skills are happy to help others
and are patient.

114.  Links are being devel oped with other subjects in the curriculum. In a science lesson, the
quality of teaching and learning was very good due to the excellent links between the two subjects
and the effective working partnership of the teacher and the ICT co-ordinator. By the end of the
lesson, six pupils were able to demonstrate to the class how to use the new laptops and al the
pupils then watched a very good program about the human body. In mathematics, pupils use a
specific suite to reinforce their numeracy skills and knowledge, though thisis restricted to Year 2
and Year 6 pupils only. In geography, pupils have begun to work on a multimedia presentation
about St Lucia

115.  The co-ordinator is knowledgeable and works very hard to promote the subject. Her
development plans are detailed and appropriate. She has half aday per week to carry out her
responsibilities, but often, the support suffers as aresult of the lack of time available. Although the
ratio of computers to pupilsisin line with the nationa expectation, one suite is used exclusively for
a mathematics program. The use of this needsto be reviewed as it is under-used throughout the
week. In real terms, there are not enough computers as there are none in the classrooms. Thisis
having an impact on pupils learning as they have little opportunity to reinforce their skills.
However, the school has recently bought six laptops that will be used initially by Year 4 pupils.
There is no assessment programme in place to identify the progress of the pupils. Thereisan
gppropriate contribution to the spiritual and socia development of the pupils in this subject. For
example, there was definitely a‘wow’ factor when pupils used the ‘magic wand' tool to multiply
their patterns on the screen and, socidly, they help and encourage each other as well as working
collaboratively.

MUSIC

116.  Only three lessons were observed in music, and aso a singing assembly. The evidence is too
limited to form an overal judgement on standards reached. Pupils sing well and with enjoyment.
They illustrate good control of pitch, a sense of phrase and musical expression. They have learnt a
range of songs and sing many of them unaccompanied, with confidence and in good tune. Y ear 6
pupils, in groups, use symboals, including the basic notation of crotchets and quavers, to compose
their own simple rhythm and perform it to the rest of the class. They are not yet at the stage of
including a combination of different elements to create a specific mood or effect, asis expected
for their age. No work was seen where pupils analysed and compared sounds, used movement or
expressive language to respond to music, or studied how time and place influences the way music
is created. Some music was played as pupils came into assembly, but the opportunity to talk about
it was missed on occasions.

117. Thequality of teaching and learning in the lessons observed was satisfactory. Teachers had
planned the lessons to a clear learning objective, but expectations for the older pupils were
relatively low due to their below-average levels of attainment in the aspect being taught. Pupilsin
Y ear 5 needed to practice keeping the beat and then a set rhythm in a group, before they could
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successfully layer it with the other groups. The teacher used the correct specialist vocabulary,
such as texture, rhythm, and metronome but did not insist on the correct names for the instruments
being used. Some pupils referred to the guiros as ‘ scrapers’ and the maracas as ‘ shakers', for
example. In Year 1, good use was made of ICT to generate the sounds of a spaceship. Pupils
were encouraged to use their voices imaginatively to represent different noises in space. Through
good choice of music and appropriate questioning, pupils explored long and short, loud and soft, and
fast and dow sounds. By the time classes reach the designated music room, the available timeis
too short for teachers to fully develop the work, or include a range of experiences.

118.  The newly appointed co-ordinator has appropriately identified the need to review the scheme
of work. The present scheme is very technical and difficult for non-specialist teachers to
implement successfully. The co-ordinator has researched some alternatives and, after agreement
has been reached, it is planned for the new scheme to be adopted and put in place ready for next
term. This should provide more secure support for al teachers and ensure the subject is taught
regularly and progressively. Money has been allocated appropriately to extend the range of music
for listening and to replace worn instruments. The Y ear 6 pupils are presently involved with alocal
secondary school in a cresative arts production, which is extending their musical experiences. Some
pupils benefit from piano tuition and the school supports them in this by encouraging them to
perform at assemblies.

PHYSICAL EDUCATION

119.  Itisnot possible to make an overal judgement of standards in physical education, as no
gymnastics or dance lessons were taking place during the inspection. Apart from one svimming
session, only games lessons were observed. Standards in these were in line with the expected level
for pupils by the end of Years 2 and 6. Teachers' planning was examined, and from thisit is clear
that, over the year, pupils follow a broad and balanced curriculum, which provides a suitable range
of experiences.

120.  Ingameslessons, pupils are taught ball skills such as throwing and catching, and basic tactics,
such as finding space to receive a pass. The school makes good use of specialist coaching to
develop pupils swimming skills and, by the time they leave the schoal, they attain well as nearly al
swim twenty-five metres. The school has football and netball teams and takes part in the Borough
Sports. Last year the school participated in the Croydon Dance Festival at the Fairfield Hall. Pupils
of all abilities make satisfactory progress. Most listen attentively and work with commitment and
energy during their lessons.

121.  Thequality of teaching is satisfactory overal, but is rarely better because pupils are not
consistently taught the importance of planning and evaluating for themselves. Due attention is paid
to safety issues, particularly in moving equipment and the safe use of available space. All lessons
observed included appropriate activities for ‘warming-up’ at the start of the lesson and ‘ cooling
down’ at the end. Whilst teachers make use of pupils demonstrations to illustrate good
performance, they vary in how well they do this. In the most effective lessons there is appropriate
emphasis on the teaching of techniques at times when pupils are unsure what they need to do next
to improve their performance. In aYear 1 lesson, the teacher took time to demonstrate the correct
way to hold the bat. As a consequence, pupils were able to hit the ball with increased accuracy.
Their success provided further motivation. However, in other lessons teachers offer insufficient
guidance. Progressin alesson involving throwing a ball was limited, as the teacher did not advise
on the importance of body position or the use of the non-throwing arm.
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122. At present there is no co-ordinator for the subject. Pupils have the opportunity to play football
and netball after school, though some of the other sporting activities that were available have been
discontinued, which has disappointed the parents and the pupils.

RELIGIOUS EDUCATION

123. By theendof Year 6, pupils attain standards that are in line with the expectations of the local
Agreed Syllabus. Standards are similar to those reported at the last inspection. Pupilsin Year 2 are
beginning to compare religions, based on their own experience. For example, they know that
prayer is an important element of severa faiths. They understand the need for rules and
restrictions in order to live comfortably together, and have a strong understanding about what is
right and wrong, for example, being kind and helpful, and not fighting or swearing. Some of these
younger pupils are aware of national issues. For example, a response to the task of considering
five rules for agood and helpful life was ‘Don’t kill someone when they're sick’.

124,  Discussion with pupilsin Year 6 reflected that their understanding of the beliefs and teachings,
festivals and practices of Chrigtianity and other principd religions has deepened. They understand
how religious, mora and spiritua development are linked. For example, by ‘thinking deeply’ and
learning about other faiths ‘you get a better view of the world'. They also fed that religious
education has helped pupils in their school to respect each other’ s faiths. Written work does not
aways reflect the quality and depth of pupils' thinking.

125.  Inthe few lessons seen during the inspection, teachers demonstrated good subject knowledge
and effective use of resources to explain and reinforce new ideas. For example, pupilsin Year 4
studying Buddhism were helped to understand the meaning of ‘offering’ and *admiration’ by
simple textg/illustrations and examples. Reading the storybook ‘Badger’ s Parting Gift' gave
younger pupils good opportunities to explore emotions associated with loss. Pupils of al ages show
interest in the subject, but in some lessons they are expected to listen to the teacher for too long.
They become restless, and lose concentration. Independent work often involves commercially
prepared worksheets which, although they serve their purpose in creating a written record of work
for each pupil, are sometimes redtrictive and dull. Pupils with special educationa needs and those
for whom English is an additiona language are supported well by learning assistants, for example,
in attempting to write Hebrew letters. It was difficult for these young pupils to remember to write
from right to left, as well as concentrate on the shapes. All pupils were able to show completed
whiteboards, and celebrated each other’ s success during the plenary.

126.  Curriculum planning has improved since the last inspection. Good use is made of expertise
within the school community to enhance pupils learning about other faiths. Leadership and
management of the subject are satisfactory, though the co-ordinator has had few opportunities yet
to monitor the quality of teaching and learning in religious education.
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