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PART A: SUMMARY OF THE REPORT

I NFORMATI ON ABOUT THE SCHOOL

Pomphl ett is an average sized prinmary school attended by 204 pupils. Boys
outnunber girls two to one in Year 2; and two-thirds of pupils in Years 1
and 2 have spent one less termin school than the rest of their class as
they were born in the sunmer. Mst of the pupils cone fromfairly typica

backgrounds and enter the reception class at four-years-old with a wde
range of abilities but overall their attainment is broadly average. The
proportion of pupils with special educational needs is around the national
average (22%; two have statenents (bel ow average). The nunber eligible for
free school neals is below average (7.8% and falling. Nearly all children
are white British. The nunmber of gifted/talented pupils is small.

HOW GOOD THE SCHOOL 1S

Pomphl ett is an effective school as the headteacher, governors and staff
are commtted to raising standards higher and are taking appropriate action
to ensure this happens. Teaching is generally good and, overall, pupils
achieve well. As a result, the school gives good value for noney.

What the school does wel

St andards are above average in speaking and |istening, reading,
mat hemati cs, science, geography and informati on and comuni cati on
technol ogy for 11-year-ol ds.

Chil dren nmake a good start in the reception class.

Pupils with special educational needs nake good progress.
Pupils |ike school, behave well and show increasing maturity.
Three quarters of the teaching is good or better

The curriculumis rich and varied in and beyond the classroom
Pupils are very well cared for and relationships are very good.

The school has effective links with the community and works extrenely
wel |l with partner institutions.

The | eadershi p and managenent of the headteacher, governors and
seni or staff are good.

What coul d be inproved

The achi evenent of nore able pupils in speaking and |i stening,
reading, witing, mathematics and science in the infants and in
writing in the juniors.

Assessing pupils’ work, particularly in subjects other than English
and mat hemati cs.

Checking the quality of teaching and devel opi ng pupils’ |earning,
especially in subjects other than English and nmat hemati cs.

The areas for inprovenent will formthe basis of the governors’ action
pl an.

Pomphl ett Primary School - 7



HOW THE SCHOOL HAS | MPROVED SI NCE | TS LAST | NSPECTI ON

The school was previously inspected in June 1997 and has successfully
tackl ed nearly all of the key issues:
standards have risen in science, information and commruni cation
t echnol ogy and nusi c;
the curriculumis broad, bal anced and rel evant;
there is an appropriate curriculumfor the under fives;
pupils’ personal and social devel opment is well provided for
assessnment procedures are effective in English and nathemati cs.

VWil e the school gives careful consideration to nost of its actions, there
is still work to do on checking and devel opi ng teachi ng and pupils’
I earning in subjects other than English and nat hemati cs.

STANDARDS
The tabl e shows the standards achieved by pupils at the end of Year 6 based
on average point scores in National Curriculumtests.

conpared with
Per f or mance all schools sim | ar Key
in: school s
1999 2000 2001 2001

Engl i sh D c c C wel | above A
aver age above B
aver age

mat hemati cs C A C C average c
bel ow aver age D

sci ence C C D D wel I bel ow E
aver age E*
very | ow

Children in the reception class make good progress and nost will reach the

early learning goals by the tinme they start Year 1. In 2001 national

assessnments for seven-year-olds, standards in reading and witing were wel
bel ow the national average and below average in mathematics. Teachers’
assessnment of Year 2 pupils in science was well above the national average.
Currently, nobst pupils reach the level expected for seven-year-olds in
reading, writing, mathematics and science but well below average attain the
hi gher |evels. Standards for pupils aged 11 in nmathenatics and science are
above average and average in English, confirmng provisional nationa
assessment results for 2002. Al pupils swim 25 netres and are aware of
wat er safety principles by the time they |leave school. On the linmted
evi dence available during the inspection, standards of work seen in other
subj ects are generally as expected for seven and 1ll-year-olds and above in
geography and information and comruni cation technol ogy for pupils aged 11.
The school has set very challenging targets to raise standards in English
and mat hematics. Pupils are generally interested in their |earning, work
hard and achieve well. Those with special educational needs nmke good
progress. The di sproportionate nunber of boys in Year 2 does not affect the
overall attainnent of pupils in this class; the few sumer born pupils
spending one termless in the reception catch up with their class mates by
the tine they start Year 2.

Pomphl ett Primary School - 8



PUPI LS ATTI TUDES AND VALUES

Aspect Conmment

Attitudes to the Pupils generally like school, try hard to do their
school best and are fully involved in activities.

Behavi our, in and Pupils generally behave well, are courteous and
out of classroons polite.

Per sonal devel oprment | Pupils are responsible and show initiative.
and rel ati onshi ps Rel ati onshi ps are very good and pupils show
consi deration and support each other well

At t endance Attendance is well above the national average

TEACHI NG AND LEARNI NG

Teachi ng of pupils Recepti on Years 1 — 2 Years 3 — 6
in:
Quality of teaching Very good Sati sfactory Good

I nspectors make judgenents about teaching in the range: excellent; very
good; good; satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’
means that the teaching is adequate and strengths outwei gh weaknesses.

Teachers place a strong enphasis on literacy and nuneracy not only in
English and mathematics |essons but in other subjects. The best teaching
occurs when teachers with secure subject know edge and understanding plan
interesting | essons, nmanage and organise learning activities very well and

work very effectively with assistants. 1In these Ilessons, pupils are
learning the right things, work hard for nost of the tine and enjoy
| ear ni ng. Areas for developnent in teaching are mainly concerned wth

teachers not giving nore able pupils hard enough work and not providing
enough opportunities for pupils to apply their skills in different
situations and work independently. In these lessons, pupils find work too
easy, lose interest and are not very good at dealing with problens on their
own.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and Overall good. The curriculum covers the basic skills
range of the of literacy and nuneracy and offers rich

curriculum interesting and rel evant opportunities in other

subj ects and areas of learning. Links with partner
institutions are excellent. However, work is not
al ways hard enough for nore able pupils.

Provision for pupils | Good. Early identification and effective teamwrk by

wi th speci al teachers and assistants ensures pupils have
educati onal needs appropriate | earning opportunities.
Provi si on for Overall good. Opportunities to help pupils’ devel op

Pomphl ett Primary School - 9




pupi |l s’ personal, socially are very good; the provision for spiritual

including spiritual, | noral and cultural devel opnent

noral, social and

cul tural devel opnent

How wel | the school The school takes very good care of pupils, providing

cares for its pupils | effective guidance, personal support and protection.
Assessnent information is not avail able or
effectively in all subjects, and pupils,
particularly the nore able, are not always given the
right work or know what they need to do to inprove.

The school keeps parents and carers well informed and nost actively help

reinforce their

children’s | earning at

Ponphl et t
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HOW WELL THE SCHOOL

'S LED AND MANAGED

Aspect

Commrent

Leader shi p and

The headt eacher provides very good | eadership and is

managenent by the chal I engi ng and enthusiastic. He is working

headt eacher and effectively with senior staff to raise standards

ot her key staff hi gher. Co-ordinators are being trained to be nore
active in devel oping teaching and pupils’ |earning
but, as yet, are not fully effective.

How wel | the Governors are comritted and supportive, know what

governors ful fil needs to be done to raise standards and regularly

their check on the performance of the schoo

responsibilities

The school ' s
eval uati on of
per f or mance

its

The school has set very challenging targets over the
next four years and has drawn up clear and realistic
pl ans to raise standards with appropriate ways of
checki ng that agreed i nprovenents are taking place.
However, these are not yet fully in place.

The strategic use of
resources

The governi ng body has good control of finances and
operates within the principles of best val ue.

Lear ni ng resources,
effectively;

i ncl udi ng new technol ogi es,
there are deficiencies in nmusic and fiction books that

are generally good and used
are

bei ng tackl ed. The accommpdation is good and while the library is small,

adequat e books supplies are in each classroom The outdoor area for the
youngest children is in need of inprovenent.
PARENTS' AND CARERS VI EWS OF THE SCHOOL
What pl eases parents nost VWhat parents would like to see
i mproved
Chi | dren nake good progress Range of activities outside of
. . I
Children |ike school essons
. . Li nks with parents
Teaching i s good P
. Anpunt of homewor k
Chil dren expected to work hard

Informati on on children’s progress.

I nspection findings agree with al
activities are very good,

the parents’ positive views; additiona
links with parents are good, the anount of

homework is appropriate and information of children’s progress is good.
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PART B: COMMENTARY

HOW HI GH ARE STANDARDS?

The school’s results and pupils’ achi evenents

St andards are above average in reading, mathematics, science, information
and comuni cati on technol ogy and geography for pupils aged 11; nore able
pupi | s underachi eve in speaking and |istening, reading, witing,

mat hemati cs and science in the infants and in witing in the juniors.

1

VWhile the proportion of Year 2 pupils reaching the |evel expected

for their age in speaking and |istening, reading, witing

mat hemati cs and science is around the national average, not enough
attain higher Ilevels. In the juniors, pupils’ achievenent in
readi ng, mathenmatics and science varies but overall is better than
expected, mainly because of the consistently good or better teaching
they receive in Year 6. However, the nore able also underachieve

with their witing and the proportion reaching the higher |evel five
is below the national average.

Insufficient |essons were observed in other subjects to make a
secure judgenent about overall standards in these areas but, on the
limted evidence available, nobst pupils’ attainment is as expected
for their age and above average in geography and information and
comuni cation technology for Year 6 pupils. Al pupils can swim 25
metres and know the principles of water safety when they |eave at
1l1-years-old. Overall, this is an inprovenent since the previous
i nspection when standards were as expected in nearly all subjects
and below in information and comruni cati on technol ogy and nusi c.

Pupils’ attainment on entry at four is around the national average
and has been for a nunmber of vyears. Chil dren achieve well in the
reception class because of the generally very good teaching they
receive. However two thirds of the class have only spent two terns
in school as they were born in the sumer. So despite this good
start to their schooling, by the time they start Year 1, few
children exceed the nationally recomended early learning goals in
the six areas of learning but nost attain them confortably. This is
as a result of staff planning a rich, interesting and relevant
curriculum from which children gain nuch; a shortconmng and key
i ssue at the previous inspection.

Pupils in Years 1 and 2 acquire a firm foundation in the basic
skills of literacy and nuneracy but do not have sufficient
opportunities to apply thenselves in different ways to broaden or
extend their learning. Activities are not always interesting or
pur poseful and some pupils, particularly in Year 2, do not work hard
enough and are over dependent on adults for help when they encounter
probl enms. However, summer born pupils tend to catch up in Year 1 and
their levels of attainnent match that of the class by the time they
start Year 2. The higher proportion of boys in the current Year 2
has no affect on the overall achievenent of either girls or boys.

Pupils in Years 3 — 5 achieve well when | essons are interesting and
they are given tine to develop their own ideas. However, sonetinmes
activities are too easy and nore able pupils do not have enough
opportunities to extend their learning. On occasions, particularly
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11

12

in Year 5, many pupils do not take enough care; they persist in
maki ng avoidable nistakes and their recorded work is poorly
presented. In Year 6, pupils’ learning accelerates as a result of
the teacher’s high expectations. They work hard, are productive and
consci enti ous. However, many are not very confident in trying to
sort out difficulties for thenselves or followup their own |lines of
i nquiry.

Pupils with special educational needs are identified early and
benefit from the individual and group support given by assistants
and teachers. They are generally fully involved in |essons and
overall they make good progress.

Test results in 2001 for seven year olds in reading and witing were

well below the national average and below in nmathematics. When
conpared to simlar schools, standards were well below average in
all three areas. Pupils’ learning was disrupted last year by a
change of teachers at a crucial tinme but overall, nore able pupils

did not achieve well enough. Teachers’ assessnents in science show
standards were very high when conpared to all and sinilar schools.
Teacher assessnments generally under-estimated the proportion
expected to reach the level expected for their age in English and
mat hemati cs. Provisional test results for 2002 show there has been
an inmprovenent but still not enough nore able pupils are reaching
the higher level 3.

For pupils aged 11, 2001 test results show that standards in English
and mathenmatics were around the national average in conparison to
all and simlar schools. Standards in science were below overall.
Provisional test results for 2002 show a significant inmprovenent in
all three subjects.

Results in reading for seven-year-olds between 1997 and 1999 rose
rapidly to well above average and then plunmeted to well bel ow
average in 2001. Standards in witing followed the national trend
and were generally around average but again fell from 1999 to 2001.
Standards in mathematics rose swiftly froma low start in 1997 to
stay around the national average but fell from 2000 to 2001

Standards for 1l-year-olds in English and science have tended to
follow the national trend but standards in mathematics have been
nore variabl e, although they have stayed above average until 2001

The fall in overall standards for seven-year-olds in reading,
writing and mathenatics over the past two years and the |ack of
significant progress in raising standards in witing for 11-year-
olds is primarily due to the nore able pupils not reaching their
potential. Wile they nake satisfactory progress, they are not given
sufficiently challenging work to extend their |earning. Year 2 boys
have tended to do better than girls but this is nore a reflection of
the nunber of lower attaining girls in these classes rather than
shortconmings in teaching and pupils’ |earning.

The school has set particularly challenging targets over the next
two years to raise standards higher in English and mathematics and
recognises that the key to success is to tackle the under-
achi evenent of nore able pupils.
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Currently, standards of speaking and |istening are bel ow average for
pupils aged seven and above average for those aged 11. Pupils in
Years 2 are confident speakers and have an appropriate vocabul ary
but they do not always listen attentively to each other. They nmake
good progress in Years 3 — 6, as there are nmany opportunities for
speaking, with staff concentrating on hel ping pupils to acquire good
listening skills.

St andards of reading are bel ow average for seven-year-ol ds and above
average for 1l-year-olds. Most pupils in Year 2 read sinple texts
accurately but do not confidently use letter sounds to help them
wor k out new words. In Years 3 -6, pupils develop their fiction
reading well but are | ess secure in using books for personal study.

Standards in witing are below average for seven and 11-year-olds

Year 2 pupils do not find witing easy or enjoyable. Year 6 pupils
write appropriately for their age but few have the confidence to use
writing to express their ideas and explain their thinking to any
degree. The nmjority of pupils in the school wite legibly and take
care; a joined handwiting style is devel oped effectively from Year
3 but is not consistently used by pupils in Year 5.

Standards in mathematics are average for seven-year-olds and above
average for 1l1l-year -olds. Most Year 2 pupils carry out sinple
mental cal cul ations appropriately but are not always secure wth
subtraction. Pupils in Year 6 confidently explain their nmathenatical
thinking and are interested and enthusiastic when conpleting
i ncreasi ngly chal |l engi ng tasks and sol vi ng probl ens.

Standards in science are average for pupils aged seven and above
average for l1ll-year-olds. Year 2 pupils have a sound know edge and
understanding of science but are not always careful enough when
observing and recording in investigations. By the time they are
11, nost pupils have good scientific know edge and understandi ng and
carry out systematic lines of inquiry confidently with due regard to
ensuring tests are fair.

Standards in information and communication technology are average
for pupils aged seven and above for 1l-year-olds. This is an
i mprovenent since the previous inspection as nore appropriate
resources are available and staff are nore confident.

Standards in geography for older pupils are higher than expected
because of the effective residential fieldwrk Years 5 and 6
undertake separately. As a result, they have considerable practica
experience at applying their know edge and understanding of two
contrasting localities.

The school has identified a few gifted and talented pupils and is
beginning to provide nore opportunities for them to work at an
appropriate level. These pupils, minly in nmusic and physica
education, generally receive tuition outside school. There was
i nsufficient evidence available to nmke secure judgenments on the
effects of the newy introduced support provided by the school
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21 St andards have inproved for older pupils and the school has the
capability to raise them higher in Year 2 and for the nobre able
pupils across the school

Pupils’ attitudes, values and personal devel opnent

Pupils enjoy school, behave well, are responsible and show initiative.
Rel ati onshi ps are very good. Attendance is well above average.

22 Pupils respond well to their school experiences. Their attitudes to
school, behavi our and personal devel opnment are good. Rel ationships
and attendance are very good. These findings are an inprovenent on
previ ous inspection findings for personal devel opnent, relationships
and attendance and the same with regard to pupils’ attitudes and
behavi our .

23 The mpjority of pupils are enthusiastic about school and are keen
and eager to learn. Pupils are interested in their work, attentive
and are keen participants. In a Year 1 physical education |esson,
pairs enthusiastically denonstrated their ball skills to the rest of
t he cl ass.

24 The hi gher proportion of boys in Year 2 has little affect on pupils’
attitudes in the class. Wile generally good, on occasions when
conpl eting uninteresting worksheets in English, both boys and girls
become inattentive. Pupils have particularly good attitudes in Year
6 due to consistently good teaching and interesting well-prepared
| essons. I n science, these pupils were excited as they watched how
burni ng candl es were affected by the anpunt of air available and in
English they responded enthusiastically to the challenge of
conmparing two of Ted Hughes' poens.

25 Pupils show interest in school life and are involved in the rich
range of activities provided. Menbers of the choir were clearly
enthusiastic as they sang well with expression and office monitors
appreciate the responsibilities they have been given.

26 Pupils behave well in Iessons, around the school and on the
pl ayground. The school functions as an orderly comunity. Pupils
respond well to the school’s clear routines, such as novenent from
pl ayground to class. On the playground, girls and boys play both
ski pping and football well with each other. In classroons, pupils’
behavi our is generally good which helps their learning. In a Year 3
English | esson about using direct speech in story witing, pupils
behaved very well because of the high expectations and very good
managenent of the class teacher

27 Pupils are courteous, polite and respectful to each other and to
adults. Children in the reception class politely thanked the police
officer for her visit, and pupils in Year 2 showed respect to the
visiting H ndu priest. Pupils respect the school’s property and use
things carefully. The atnosphere is generally caring and free from
oppressi ve behavi our.

28 The personal devel opment of pupils is good. Pupils are willing to
take responsibility as a variety of nonitors, peer nediators or as
representatives on the School Council. They are aware of the inpact
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that they have on other pupils. They can inspire each other, as did
a Year 5 boy when helping a friend to learn to play the guitar

Throughout the school, pupils show initiative by helping to care for
each other. On the playground an older girl conforted a youngster
who had hurt herself. Mst pupils do not show sufficient initiative
and responsibility in learning due to insufficient independent study
skills.

Pupils generally form very constructive relationships with each
other and with adults and this creates a positive and caring famly
at nrosphere. The youngest children enjoy being supported by ol der
pupils on the playground and in paired reading. The Year 6 class
teacher warmy told pupils, ‘I like it when your brains hurt’,
inspiring concentration and hard work In Year 5, there are
occasi ons when rel ati onshi ps between one or two pupils and the class
teacher are not constructive due to the teacher’s well-meaning but
assertive approach

Attendance is very good. The npst recent figures indicate that
attendance is well above the national average and unauthorised
absence is bel ow the national average.

HOW VEELL ARE PUPI LS OR STUDENTS TAUGHT?

Overall, teaching is good, with a strong enphasis on literacy and nuneracy.
However, not all teachers provide the nore able with hard enough work and
sonme | essons do not always give pupils sufficient opportunities to practise

their

32

33

34

literacy skills.

During the inspection, 75% of the teaching was good or better and
28% very good. This is a significant inprovenent since the previous
i nspecti on when the anmount of very good or better teaching was only
8% The teaching in the reception class was consistently good or
better. In Years 1 and 2, the teaching overall was satisfactory with
good teaching in nearly half the |essons observed. In Years 3 - 6,
the teaching was very good in four |I|essons, good in seven
satisfactory in four and unsatisfactory on one occasion. Overall
the teaching of English and mat hematics was good.

The consistently good or better teaching in the reception class
conmes about because the teacher is very secure in her know edge and
understanding of this stage of education. As a result, she plans
very interesting and appropriate |essons, working very effectively
with staff to establish very good rel ationships so the needs of each
child are nmet. Children quickly beconme confident | earners,
devel opi ng i ndependence and maki ng good progress in their personal
devel opnent .

Teachers in Years 1 and 2 place an appropriate enphasis on hel ping
pupils acquire basic skills in literacy and nunmeracy. However

activities are usually planned to suit the majority of pupils in the
class. Pupils who learn at a slower rate are given effective
i ndi vidual and group support from teachers and assistants and,
therefore, are able to cope. However, nmore able pupils often find
activities too easy and tend not to nake nuch effort; their recorded
work is often untidy and not developed. In the infants, there are
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al so not enough opportunities planned in |essons other than English
for pupils to apply their literacy skills.

Some teachers in the juniors also do not have high enough
expectations of what pupils can do and nore able pupils are not
wor ki ng hard enough, particularly with their witing. However in
Year 6, teaching in literacy and nuneracy |essons is generally good
or better, with a strong focus on encouraging pupils do their best
but not to be afraid of making and learning fromtheir n stakes.

Teachers throughout the school are nmaking nore use of new
technol ogies to support their teaching and pupils’ learning in all
subj ects but this developnment is at an early stage.

When teaching is very good, teachers ensure that new | earning builds
easily on previous lessons and activities are interesting but
sufficiently challenging to stretch pupils’ thinking. In a Year 6
science lesson, the practical activity to investigate the amunt of
air needed to keep a candle alight was well structured to devel op
pupils’ under standi ng of materials and conbustion but al so
consolidate their skills of enquiry. The teacher’s questions to
i ndi viduals were at just the right level to extend their scientific
thinki ng and asked in such a supportive way that they felt able to
share their enmerging ideas.

Teachi ng that has significant shortcomi ngs occurs when too nmuch tine
is spent on one aspect of a lesson, particularly class sessions
i ntroduci ng new learning. Not enough thought is given to checking
that the ideas being presented are at the right Ievel and,
consequently, many pupils have difficulties followi ng the teacher.
Expl anati ons becone involved, confusing pupils and a few becone
i nattentive, behaving inappropriately, as they did in a Year 5
English | esson.

Teachers and assistants work well in their identification and
support of pupils with special educational needs. Effective use is
made of individual education plans to ensure pupils nake progress in

specified areas. Wile work set is sonetines too hard, the
i ndi vi dual and group support pupils receive enables themto conplete
tasks and feel fully involved in lessons. The short, intensive

sessions for a group of Year 1 pupils was particularly effective in
devel opi ng understandi ng and use of |etter sounds.

Mar ki ng has been a devel opnent priority this year and staff training
has resulted in a generally consistent approach being followed
t hroughout the school. Wbrk is regularly marked and teachers usually
provi de appropriate guidance as to how pupils can learn from their
m st akes, although not always in nathematics. However, because
teachers are under-estimating the capabilities of nore able pupils,
not enough extension activities are suggested or given in the
marking. This is also apparent in sonme |essons, where teachers are
not recognising in their day-to-day checking of pupils’ work that
nore able pupils are not working as hard as they coul d.

Homework is used to reinforce learning, particularly in reading,
spelling and the learning of nmultiplication facts for younger
pupils. Some parents felt there was too nuch and others too little
homewor k; inspection findings confirm the anount is appropriate.
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However, older pupils are not given enough opportunities to devel op
their study skills through followi ng up individual topics at hone,

i nvol vi ng readi ng and research.

As a result of the good or better
prepared for the next stage of their
years ol d.

teaching, pupils are being well

education when they | eave at
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HOW GOOD ARE THE CURRI CULAR AND OTHER OPPORTUNI TIES OFFERED TO PUPILS OR
STUDENTS?

The school provides a broad and balanced curriculum for all pupils both
within and beyond the school day. There is very good provision in the
reception class and for out of school activities. Links wth partner
institutions are excellent. Pupils' personal developnment is well provided
for. Work is not always hard enough for nore able pupils.

43 The school now provides a generally broad and bal anced curricul um
that neets requirenents; a considerable inprovement since the
previ ous inspection. The quality and range of |earning opportunities
in the nursery and reception classes have been significantly
i mproved and is now very good. In Years 1-6, schenmes of work have
been conpleted and appropriate anpbunts of tinme allocated to each
subj ect . The quality and range of |earning opportunities are now
satisfactory in the infants and good in Years 3-6, particularly in
English, mathematics, science, geography, history, information and
comuni cati on t echnol ogy, physi cal education and religious
education. However, there are still insufficient opportunities for
nore able pupils to be challenged, particularly in Year 2, and for
pupils to devel op i ndependent study skills.

44 There is a strong focus on the devel opnent of literacy and nuneracy
skills throughout the school but opportunities for pupils to devel op
their witing outside structured exercises are limted. Teachers

have found guidance from the National Nunmeracy Strategy especially
hel pful in planning.

45 Clear, concise long-termcurriculum plans ensure that pupils study a
broad range of interesting and relevant topics and develop skills
progressively. Termy plans give sufficient detail to help teachers
pl an |l essons, apart from in infant nusic. Non-specialists teachers
find the published scheme of work too technical to be hel pful and
the school is exploring ways of inproving guidance in this area. The
time allocated to each subject is appropriate for pupils throughout
the school but the total teaching tinme for juniors is |less than the
recomended m ni num

46 Provision for pupils wth special educati onal need is good
t hroughout the school. Teachers and assistants work well together to
pl an individual and small group activities that are interesting and
well matched to the learning styles and needs of the pupils. This is
suppl emented by effective sessions in the well-organised group
teachi ng area

47 The school works hard to ensure that every pupil is able to take
part in all learning opportunities and the inspection found many
positive exanples. Overall, the ethos of fairness and equality is a

strong feature of the school, apart from in not always providing
hard enough work for nore able pupils, especially in Years 1 and 2.

48 The provision for sex, drug and health education is good and the
school neets the requirements for a daily act of collective worship.
There is very good provision for activities in addition to |essons,
including a wide range of sporting and nusical activities, visits
and visitors.
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The quality and range of learning opportunities provided by the
school’s links with its partner institutions are excellent. This is
an i nmprovenment on the previous inspection.

Ladybirds pre-school is on the school site and the mmajority of
children transfer to the school. The large number and high quality
of liaison activities play an extrenely valuable part in providing a
snooth start for the youngest pupils at the school

The school has very good links with other primary schools and a w de
variety of inter school events and conpetitions take place. Li nks
with the partner secondary school, to which npst pupils transfer at
the end of Year 6, are also excellent. Visits from secondary school
staff and induction visits for pupils help ensure a snmooth transfer
to the next stage of their education.

There are also very rich curriculumlinks with the secondary school
that strongly enhance pupils’ |earning experiences. For instance, a
nodern foreign |anguage teacher provides |essons for Year 6 and the
librarian teaches library skills. The facilities of the secondary
school are wused to support physical education, information and
comuni cation technology and design technology. W rk experience
students from the secondary school also make a good contribution to
the | earning of pupils.

The school successfully cultivates the personal developrment of
pupils. It provides very good opportunities for pupils to devel op
socially, and good opportunities are provided for spiritual, nora
and cultural developnent. This is an inprovenent on the previous
i nspecti on.

Rel i gi ous education provides good opportunities for pupils to
explore different values and beliefs. Pupils are encouraged to
recogni se and enpathise with the feelings of others, in lessons, in
collective worship and in peer nediation. For exanple in Year 4
history, pupils were able to enpathise wth the thoughts and
feelings of evacuees in Wrld War Il. In collective worship, younger
pupils regularly discuss their feelings and enotions and relate
these to their personal experiences and ol der pupils are encouraged
to express appreciation of the intangible, such as |ove and caring.

The school provides an ethos in which all pupils can grow and
flourish. Pupils’ self esteem is consistently promted throughout
the school by the use of praise and other rewards. The attractive
di splays of pupils’ work and the general use of plenary sessions
reflect the value teachers show for pupils’ ideas across the
curricul um

Pupils are made aware of what is expected of them and the difference
between right and wong through informal daily routines and good
staff interventions. The school fosters values of caring, honesty,
and respect for each other well, with staff providing good role
nodel s. Pupils are given opportunities to explore and devel op noral
concepts and values. For exanple in Year 4 geography, pupils
considered issues of recycling. The school strongly enphasises the
val ue of each individual and pronpotes equality of opportunity well
In a Year 2 class assenbly, the story of a little girl enphasised
that everyone is able to achieve.
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The school has created a safe and open environnent in which pupils
can express their views, not only through discussions in class but
in the School Council and in peer nediation. The generous support of
charities reflects the school’s pronotion of responsibility for
caring in the wi der community.

Rich and varied opportunities are provided for pupils to take
responsibility and develop an understanding of living in a
comunity. Staff set a good exanple by treating pupils, visitors
and each other with respect. Throughout the curriculum and across
all year groups, staff ensure pupils learn to relate to each other

by working in pairs and groups. In Year 4 English, pupils worked
well in pairs discussing texts and, in Year 5 physical education,

the class co-operated as one large group to control novenent of a
ball on a parachute.

A wide variety of extra curricular activities and inter schools
events, such as cricket, encourage teammrk, conpetition and fair
pl ay. The school helps pupils take responsibility by giving them a
wi de variety of duties in class and around the school. Pupils in all
year groups participate in the denocratic process of electing
representatives to the well-established School Council. Pupils from
Year 4 have regular paired reading tines with the reception class
and pupils in Year 6 act as infant nonitors. This fosters nixed age
rel ati onshi ps very well.

Peer nediators have been trained to resolve conflicts. School
productions help pupils develop their social skills when working
with large nunbers of people and the Year 5 tea dance for the
el derly helps pupils develop their organisational and |eadership
skills. Residential visits for both Year 5 and Year 6 are a very
good opportunity for social devel oprment.

The school teaches pupils to appreciate a variety of cultural
traditions through a good range of curricular activities. Positive
contributions particularly come from history, geography, religious
education, physical education, art and rnusic. The youngest pupils
have participated in maypol e dancing and country danci ng. The recent
visit of the Birm ngham Royal Ballet Conpany for a dance workshop
and subsequent visit to the theatre gave pupils in Years 3 and 4
enriching cultural experiences.

Extra curricular activities such as choir, drumm ng club, art club
and cricket club all make good contributions to cultural
devel opnent. Pupils are given good opportunities to participate in
cultural enterprises such as the ‘Young Misician of the Year’ and
‘Expressive Artist of the Year' school events. Milti cultural
education is satisfactory but is not as richly devel oped as other
aspects of cultural provision.

HOW VELL DOES THE SCHOOL CARE FOR I TS PUPI LS?

Overall, the school takes very good care of pupils. Staff know pupils very

wel |

but do not always use assessment information effectively to help

pupils know what they need to do to inprove.

63

The school ensures the health safety and care of all pupils, doing
all that reasonably can be done to protect them from harm The
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youngest pupils are well |ooked after on the playground by ol der
pupils. This has created a friendly, caring school commnity.

The head teacher, teachers and support staff know their pupils very
well, are well aware of their various needs and respond to themin a
positive and supportive way. Pupils generally feel that they are
cared for and have confidence in staff for advice and support. The
school takes particular care of pupils with nedical problens or
difficult home circunmstances. Child protection procedures are in
place and the curriculumis used to help pupils protect thensel ves,

for exanple through the contribution of the police. The school
pays particular attention to the promotion of healthy and safe
living. It has a strong personal and social education progranme

whi ch includes use of the ‘Plynouth Life Education Centre’ caravan.
The recent ‘health week’ enphasi sed healthy eating.

The school has good effective nmeasures to pronote, nmonitor and
i mprove attendance. The school works very closely with the education
wel fare officer to raise |levels of attendance for individuals.

The school has very effective nmeasures to pronote and nonitor good
behaviour. Pupils know what 1is expected of them Al staff
consistently use stickers, team points, cups and certificates to
encourage good behaviour and these are appreciated by pupils. Mst
teachers have hi gh expectations of discipline and good behavi our and
mnimse disruption through their skilful handling of pupils in
| essons. Where pupils becone involved in disputes with each other on
the playground, the peer nediation system encourages resolution. A
high profile is given to intolerance of bullying and this is well
comunicated to pupils through assenblies, personal and social
education and special events, such as a visiting drama presentation

The head teacher nonitors serious incidents of misbehaviour, keeps
the governing body well informed and is proactive in considering
ways of further reducing such incidents.

Procedures for noni tori ng and supporting pupil s’ per sona
devel opnent are very good. The school is keen to nmke all pupils
feel a valued part of the school famly and cel ebrates far nore than

solely academ c achievenment. It greatly values pupils’ achievenents
for effort, good attitudes and behaviour and al so pupils’ successes
outside school. The school conmunity celebrates all of these

achi evenents through praise and the conprehensive reward system

The school has established good procedures for assessing and
recording pupils’ attainment and progress in English, mthematics
and information and comunication technology. In other subjects,
arrangenents are not yet as thorough. This issue is a schoo
devel opnent priority.

A range of appropriate tests and assessnments are used effectively to
measure pupils’ progress in the reception class and in English and
mat hemati cs. The school makes very good use of this informtion,
analysing it carefully to establish the l|evel of attainment of
i ndi vidual pupils and to look for any patterns of differences
between boys’ and girls’ achievenent. The results of this analysis
are used to set targets for inprovenent for each class, which are
then checked throughout the year. Currently, the progress of sunmer
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born pupils in the infants and the few gifted/talented pupils is
bei ng foll owed but these are recent initiatives.

Assessnent is used effectively to support curriculum planning for
reception pupils but not always in other classes. This neans that
nmore able pupils in the infants and juniors are sonetines given work
that is too easy.

Pupils are beginning to be involved in assessing their own |earning
and how to inprove. In the juniors, pupils’ progress in literacy and
nunmeracy is recorded in the front of their exercise books. Year 6
pupils talk positively about the | earning they have marked as being
conpl eted. However in Years 3-5, these individual targets have |ess
effect on hel ping pupils because they are not regularly reviewed and
kept up to date.

Class teachers and assistants work well together to assess the
progress of pupils wth special educational needs. |ndividua
education plans are kept up to date and used effectively to set
targets for learning, to record progress and the involvenent of
outside specialists. As well as annual reviews, nmore frequent
nmeetings are held to share information with parents and discuss
progress and further support.

HOW VELL DOES THE SCHOOL WORK | N PARTNERSHI P W TH PARENTS?

Parents are very supportive of the school and are very satisfied with what
t he school provides and achi eves.

73

74

75

76

Parents find the school approachable and feel encouraged to be
i nvolved. A very small nunber of parents expressed sone concerns.
None of these concerns were justified, as there is a very good range
of extra curricular activities; liaison with parents is good; the
anount of homework is appropriate; and, information on each child's
progress is good.

The school’s links with parents are effective as evidenced by the
high degree of satisfaction expressed by parents both in the
parents’ neeting, in the questionnaire and during the inspection.
The quality of information provided by the school is good. There are
very regular newsletters for parents that provide helpful and
rel evant general information.

Parents are well informed about their child s progress in the annua
written report. These reports are of a high quality and nake clear
to parents what their children can do and what they need to do to
i mprove. There are two formml opportunities for parents to neet
teachers to discuss their child s progress. In addition, the school
has an open door policy and good informal opportunities exist for
parents to speak to teachers. For exanple in the reception class and
in Year 1, parents have a good opportunity to exchange information
with the class teacher when they bring their child into the school
There are limted opportunities for parents to be inforned about the
curricul um

Parents nmake a good contribution to children's learning at schoo

and at home. Parents’ involvenent in the life and work of the schoo
is encouraged, and makes a good start with the induction process
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Parents often provide effective help with special events, such as
the art week or school trips, but very few parents are able to help
in classroons regularly. There is a very active parent teacher
association that raises funds to support pupils’ |earning.

The school nmekes a great effort to work closely with parents and
consults them every year as part of the school devel opnent plan
process. The school is ready to listen to parents and takes action
where appropriate. For exanple after parents net with governors, the
school changed its way of telling parents about their child's
behavi oural probl ens.

HOW VELL IS THE SCHOOL LED AND MANAGED?

The headteacher provides very good |eadership. Co-ordinators are not yet
fully effective in devel oping teaching and pupils’ |earning. Governors know
the strengths and weaknesses of the school and have good control of
finances. Al partners are conmitted to raising standards higher and there
are clear and realistic plans to do so.
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The school is wvery well Iled by the dedicated and commtted
headt eacher supported by an effective governing body and nmanagenent
team Together, they have successfully created a friendly climate in
which pupils, parents and staff feel valued, appreciated and
wel comed. In addition, they have set thenselves and pupils
challenging targets to raise standards higher, by comrtting
thensel ves to achieve the Basic Skills Primary Quality Mark.

However, |eadership and nmanagenent have not been effective in
ensuring nore able pupils reach the higher levels in national tests
in English, mathenatics and science for seven-years-old and in
writing for 1l1-years-old. Also, not enough accurate information on
pupils’ progress in subjects other than English, mathenmatics and
informati on and communication technology is readily available to
i nform teachers’ planning and |et pupils know what they need to do
to i nprove further.

The headteacher and deputy work effectively together as they have a
| ong established professional relationship and nake the best use of
each other’'s strengths. The deputy sets a very good exanple as |ead
teacher and plays an inportant role in ensuring the school runs as
an orderly conmunity.

The senior nmanagenent team of headteacher, deputy, literacy co-
or di nat or and speci al educat i onal needs co-ordi nat or nmeet
fortnightly and follow an agenda linked to the annual schoo

i mprovenent cycle. This has been npbst effective in ensuring that
assessment anal ysis and performance managerment are fully integrated
into devel opment planning and training programmes for staff and
gover nors.

The team of special educational needs co-ordinator, assistant and
teacher from the local acadenic council of partner schools is
particularly effective in managi ng good support and provision for
| ow attaining pupils.

Staff with managenment responsibilities have a clear idea on what
needs to be done to inprove their subjects and aspects. The focus is
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clearly and unequivocally directed at raising achievement by
devel opi ng teaching and providing a rich, varied, relevant and well -
resourced curriculum Key co-ordinators have been trained in school
eval uati on based on first-hand observation of teaching and pupils’
| earning but, as yet, only the headteacher and deputy have carried
these out. Plans are in place for other co-ordinators to benefit
from this training and begin to develop teaching and pupils’
Il earning nore effectively in their subjects.

The | ong- term absence of the nmathematics and geography co-ordi nator
is tenporarily being covered by the headteacher. However, this
pl aces additional pressure on his time and he has not always been

able to provide as effective support as he would have |iked for
t hese subj ects. More pernmanent arrangenents are planned from this
Sept enber when these responsibilities will be shared by other staff.

The governing body operates with an efficient conmittee structure
Nearly all requirenents are fulfilled and the m nor shortcom ngs are
bei ng tackled. They are particularly adept at nmnaging finances to
ensure that educat i onal priorities are sufficiently funded.
Governors consult widely before shaping the direction of the school
usi ng annual questionnaires for staff, parents and pupils. They have
a good know edge and understanding of the school’s strengths and
weaknesses and keep the headteacher accountabl e.

Leadershi p and managenment are generally effective at nonitoring and
eval uating performance in English and mat hematics but are aware that
processes need to be nore focused on the progress of individual
pupils and their contribution to the targets for inprovenent of year
groups and the school. This is especially inportant in tackling the
under - achi evenent of nore abl e pupils.

Perf ormance nmanagenent is coming to the end of the second cycle and
has been nobst effective in helping staff develop their managenment
roles but has been less successful in neasuring the effects of
changes to their teaching on pupils’ achievenent, particularly the
nore abl e.

O her staff have benefited from di scussions with seni or managers and
have undertaken appropriate training as a result, particularly in
supporting literacy, the use of new technologies and behaviour
managenment. The successful award of the national ‘lnvestors in
Peopl e’ standard confirnmse the school’'s comitnment to staff
devel opnent and shared val ues.

The school’s devel opnent plan conprises a detailed inprovenment plan
for the current year and a challenging four-year overview of the
future. There is a strong and well-reasoned statenment of intent and
pl ans clearly show what needs to be done to raise standards further
Al'l partners in the school community, governors, staff, parents and
pupils, are involved in the review and discussions of perceived
strengths and weaknesses as part of the annual performance cycle.
Their views are considered along side a detailed and thorough
anal ysis of assessment information to identify priorities that need
tackling. There is a climte in the school where staff are keen to
di scuss openly what needs to be done to inprove teaching and pupils’
| earni ng and they have the capability to do so.

Ponphl ett Primary School - 25



90

91

92

93

94

95

96

97

Fi nancial planning is well controlled and adm nistered, confirnmed by
the external audit in March this year; the few reconmendati ons have
been fully inplenmented. Specific funds are appropriately targeted,
such as in support of pupils with special educational needs and
staff training. The projected under-spend in this year’'s budget was
very small but subsequent revision gives a nore healthy reserve of
around £8, 000.

Assi stants are deployed effectively and are fully involved in the

life of the school, being particularly helpful in support of [|ow
attaining pupils and those with enot i onal and behavi our
difficulties. Induction of new staff, including the recently
qualified teacher, is very well organised with effective support

provi ded by an experienced nmenber of staff.

The school is beginning to nake nmore use of new technol ogies as
staff become nmore confident and better equiprment and resources are
avail abl e. Teachers nmke good use of new technologies to support
their Iesson preparation and in the production of |earning
resources. The recording and anal ysis of assessnment information are
hel pi ng teachers track the progress of individuals nore efficiently.

There has been some reduction in the anmount of admnistration
required in the school but there is still sone duplication in the
request for information from outside agencies. In particular, the
headt eacher finds that evaluation and interpretation of information
about the school’'s perfornance are not sufficiently detailed or
specific to be hel pful.

The school is well looked after by the site manager and cl eaning
staff. The new conputer suite is being devel oped appropriately and
used effectively. The library is satisfactory but is rather snal
and is not used nuch for private study. The grounds are extensive,
well maintained and include a flat, grassed area, two paved
pl aygrounds and a wild area and attractive gardens. These facilities
are very well used in support of pupils’ |earning. The outdoor play
area for the reception class is small and needs inprovenent.

Resources are generally of good quality and sufficient to neet the
demands of the National Curriculum and of the youngest children in
the reception class. There are shortconmings in the range of fiction
books outside of reading schemes and in the quantity of nusical
i nstruments.

The headteacher and governors apply the principles of best value
when naking najor spending decisions, such as increasing support
from assistants and developing the new conmputer suite. They
endeavour to collect and conpare information on alternatives and
find out from other schools what is nobst effective and gives the
best val ue.

Taking into account the average attai nment of pupils on entry, the
maturity and above average standards achieved by 11-year-olds as a
result of the generally good teaching they receive, the schoo
provi des good val ue for noney.

VWHAT SHOULD THE SCHOOL DO TO | MPROVE FURTHER?
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The governors, headteacher and deputy shoul d:

1. Rai se the achi evenent of nore able pupils in speaking and
listening, reading, witing and mathematics in the infants and in
writing in the juniors by

- providing appropriately challenging activities suitable to the
rate, stage and style of |earning of these pupils;

- helping all teachers, and those in the infants particularly, to
devel op teaching methods that inspire higher attaining pupils
to use their literacy and nuneracy skills in support of their
learning in all subjects..

(Paras: 1, 4, 5, 7, 11 - 15, 34, 35, 38, 43, 47, 79, 105, 108, 110-112,
114, 124, 125, 131, 132)

2. Devel op assessnent procedures, especially in subjects other than
English and nmat hematics, and use the information collected nore
effectively to

- identify when work is not at an appropriate level in |essons;
- diagnose and tackle individual and comobn weaknesses in pupils’
| ear ni ng;
- plan appropriate activities to tackle these shortcomn ngs.
(Paras: 40, 68, 70, 79, 127, 136, 149, 155, 161, 174, 179, 184)

3. Establish nore effective ways of checking the quality of teaching
and devel oping pupils’ learning in subjects other than English and
mat hemati cs by

- building on the experience and training of key staff to help
ot her co-ordinators acquire simlar skills;
- drawing up and inplenmenting a programre of checking
devel opnents in all subjects;
- including ways of tackling identified shortconmings in the
school’s i nmprovenent pl an.
(Paras: 87, 129, 143, 149, 155, 161, 169, 174, 179, 184)

The governing body may wi sh to include the followi ng mnor issues in their
action plan:

Study skills (Paras: 5, 41, 43, 109, 119, 160)

Teaching tinme in the juniors (Para: 45)

Musi c instrunments and fiction books (Paras: 95, 117, 171)
Qut door play area for reception pupils (Paras: 94, 98)
Conmputers in classroom (Para: 168)
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PART C. SCHOOL DATA AND | NDI CATORS

Sumary of the sources of evidence for the inspection

Nunber of | essons observed 43
Nunmber of discussions with staff, governors, other adults and pupils 37
Sumary of teaching observed during the inspection
Excel |l en Very Good Sati sfac | Unsati sf Poor Very
t good tory actory Poor
Nunber 0 12 20 10 1 0 0
% 0 28 47 23 2 0 0

The tabl e gives the nunber and percentage of

| essons observed in each of the

seven categories used to make judgenents about teaching. Care should be taken
when interpreting these percentages as each | esson represents nore than two

per cent age points.

I nformati on about the school’s pupils

Pupils on the school’s roll Nursery | YR — Y6

Nunber of pupils on the school’s roll (FTE for part-tine NA 204

pupils)

Nunber of full-time pupils known to be eligible for free NA 12

school nmeal s

FTE means full-tine equival ent.

Speci al educati onal needs Nursery [ YR — Y6

Nunmber of pupils with statements of special educational NA 2

needs

Number of pupils on the school’s special educational needs NA 44

regi ster

English as an additional |anguage No of
pupils

Number of pupils with English as an additional |anguage 0

Pupil mobility in the last school year No of
pupils

Pupils who joined the school other than at the usual tine 11

of first admi ssion

Pupils who | eft the school other than at the usual tine of 5
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| eavi ng

At t endance

Aut hori sed absence Unaut hori sed absence

% %
School data 95.9 School data 0
Nati onal conparative data 93.9 Nat i onal conparative data 0.5

Both tabl es give the percentage of half days (sessions) mssed through absence
for the |atest conplete reporting year.

Attainnent at the end of Key Stage 1 (Year 2)

Year Boys | Grls | Total
Nunber of registered pupils in final year of Key 2001 15 14 29
Stage 1 for the latest reporting year
Nat i onal Curricul um Test/ Task Readi ng Witing Mat hermat i cs
Results
Boys 11 12 15
Nunmbers of pupils Grls 10 10 12
at NC level 2 and
above
Tot al 21 22 27
Per cent age of School 76 (86) 76 (82) 93 (96)
pupils
at NC level 2 or Nat i onal 84 (83) 86 (84) 91 (90)
above
Teachers’ Assessnents Engli sh Mat hemati cs Sci ence
Boys 14 13 15
Number s of pupils Grls 10 11 14
at NC level 2 and
above
Tot al 24 24 29
Per cent age of School 83 (89) 83 (96) 100 (93)
pupils
at NC level 2 or Nat i onal 85 (84) 89 (88) 89 (88)
above
Percentages in brackets refer to the before the | atest reporting year.
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Att ai nnent

at the end of Key Stage 2 (Year 6)

Year Boys | Grls | Total
Nunber of registered pupils in final of Key 2001 19 14 33
Stage 2 for the latest reporting year
Nati onal Curricul um Test/ Task Engl i sh Mat hemat i cs Sci ence
Results
Boys 16 15 17
Nunmbers of pupils Grls 11 9 12
at NC level 4 and
above
Tot al 27 24 29
Per cent age of School 82 (83) 73 (93) 88 (90)
pupils
at NC level 4 or Nat i onal 75 (75) 71 (72) 87 (85)
above
Teachers’ Assessnents Engli sh Mat hemati cs Sci ence
Boys 14 16 16
Number s of pupils Grls 11 10 11
at NC |l evel 4 and
above
Tot al 25 26 27
Per cent age of School 76 (83) 79 (80) 82 (77)
pupils
at NC level 4 or Nat i onal 72 (70) 74 (72) 82 (79)
above

Percentages in brackets refer to the year

bef ore the | at est

reporting year.

Et hni ¢ background of pupils
No of
pupils
Bl ack — Cari bbean 0
heritage
Bl ack — African heritage 0
Bl ack — ot her 0
I ndi an 0
Paki st ani 0
Bangl adeshi 0
Chi nese 1
Vhite 203

Ponphl et t

Exclusions in the |ast school year
Fi xed Per mane
peri od nt

Bl ack — Cari bbean 0 0

heritage

Bl ack — African 0 0

heritage

Bl ack — ot her 0 0

I ndi an 0 0

Paki st ani 0 0

Bangl adeshi 0 0

Chi nese 0 0

White 1 0
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Any other minority ethnic 0 Other mnority 0 0
group et hni c groups
This table refers to pupils of This table gives the number of

compul sory school age only.

excl usions of pupils of conpul sory

school age, which may be different
fromthe nunber of pupils excl uded.

Teachers and cl asses Fi nanci al i nformation

Qualified teachers and cl asses:
YR - Y6

Total number of qualified 7.4 Fi nanci al year
teachers (FTE)

2001/ 02

Nurmber of pupils per 24.3
qualified teacher

Aver age cl ass size 29.1

Educati on support staff: YR — Y6 Total income

457, 996

Total nunber of education 7 Total expenditure
support staff

469, 543

Total aggregate hours 148 Expendi ture per pupi
wor ked per week

2, 366

Qualified teachers and support Bal ance brought forward
staff: nursery from previous year

12, 800

Total nunber of qualified NA Bal ance carried forward to
teachers (FTE) next year

11, 599

Number of pupils per NA
qualified teacher

Total nunmber of education NA
support staff

Total aggregate hours NA
wor ked per week

Nunber of pupils per FTE NA
adul t

FTE means full-tinme
equi val ent .

Recrui t nent of teachers

Nunmber of teachers who left the school during the [ast two years

Nunmber of teachers appointed to the school during the |last two years

Total number of vacant teaching posts (FTE)

Nunmber of vacancies filled by teachers on tenporary contract of a
termor nore (FTE)
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Nunmber of unfilled vacancies or vacancies filled by teachers on
temporary contract of |ess than one term (FTE)

FTE nmeans full-tine equival ent.
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Results of the survey of parents and carers

Questionnaire return rate
Nunber

Nunber

Per cent age of

My child |ikes school

My child is making good progress in
school .

Behavi our in the school is good.

My child gets the right amount of

work to do at hone.
The teaching is good.

I am kept well informed about
child is getting on.

how ny

confortabl e about
Wi th

| would fee
approachi ng the schoo
questions or a problem

The school expects nmy child to work
hard and achi eve his or her best.

The school works closely with
parents.

The school is well |led and managed.
The school is helping ny child

become mature and responsi bl e.

The school provides an interesting
range of activities outside |essons.

Ponphl et t

responses in each category

of questionnaires sent out 204

of questionnaires returned 116

Strong Tend Tend Strong Don’ t
ly to to ly know

agree agree | disagr | disagr

ee ee
53 62 1 0 0
53 63 0 0 0
33 77 0 0 0
32 74 6 3 1
62 53 1 0 0
52 57 7 0 0
65 45 5 1 0
68 46 0 0 2
46 57 10 1 2
54 55 4 1 2
61 52 1 1 1
42 51 17 0 6
- 33
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PART Dt

THE STANDARDS AND QUALI TY OF TEACHI NG I N AREAS OF THE CURRI CULUM
SUBJECTS AND COURSES

AREAS OF LEARNI NG FOR CHI LDREN | N THE FOUNDATI ON STAGE

98

Since the previous inspection, there have been considerable
i mprovenents in the provision for the 22 children in the reception
class when the curriculum was found to be unsatisfactory. Children
now experience a rich and varied range of |earning opportunities
across a well-planned and very well organised curriculum The
overall very good teaching and i nprovenent in the use of assistants
and resources are having a positive effect on children’s |earning.
The lack of a safer, attractive and better-devel oped outside play

area is still an outstanding issue and limts |earning opportunities
for children. Most four-year-olds enter reception wth average
skills in personal, social and enpotional areas of developnent,
mat hematics and |anguage and literacy, confirmed by initial
assessment. By the tinme they are ready to start in Year 1, the
majority of <children achieve well and attain all of the early

|l earning goals set out for this stage. This good achievenent is
despite npst of the class experiencing just two terns of reception
teaching due to their birth dates being in the sumer. As a result,
a mnority of the youngest children does not reach the early
| earni ng goals and need to continue working on aspects of each area
as they progress into Year 1

PERSONAL AND SCCI AL DEVELOPMENT

99

Nearly all children enter the reception class with average skills in
personal and social developnent. By the tinme they |leave, they are
achieving the wearly Ilearning goals in this area. This good
achievenent is a reflection of the positive |earning environnent in
the class. The teacher, supported by the classroom assistant, has
devel oped well-established routines and a welcom ng atnosphere,
ensuring that children settle in quickly, are keen to l|earn and
devel op confidence. They are interested and excited by the
activities provided. They are able to work together well in smal
groups, whether discussing a train journey story by sharing a toy
train set or re-enacting a train journey in the outside area using
pop-up tents. The adults, through the positive role npdels they
provi de, ensure that the children devel op respect for each other and
for different groups in society. During a story about the Masai from
Africa, a child conmented on the black faces of the children. The
teacher, briefly and sensitively, was able to enphasise notions of
difference and how it nmade our world nore interesting. Children
devel op a good |evel of independence during their tine in class,
responding well to established routines and high adults’
expect ati ons.

COVMUNI CATI ON LANGUAGE AND LI TERACY

100

By the time they |eave the reception class, nost of the children
have achieved the wearly learning goals in this area. They
particularly enjoy listening to stories and can pay attention for
ten mnutes or nore during these tinmes. They interact well w th each
other in speaking and listening, such as when discussing what their
puppets are going to say or what job they will have on the play
train, a guard or the driver. They are confortable talking one to
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one with adults and are able to explain, for exanple how they use
their reading folders and what is their |atest news. Elenents of the
National Literacy Strategy are well used by the teacher for linking
what is taught in reception to Year 1. Children are introduced to
usi ng sounds and how they relate to building words. They readily use
this know edge of phonics to help them in their reading. They are
also able to read an increasing nunber of key words and show an
under standi ng of other ways of hel ping nake sense of text, such as

using clues from book illustrations. The best readers are able to
check what they have read nekes sense and draw on their increasing
knowl edge of |anguage and literacy to predict what will happen next.

Many children are supported at home with their reading, parents
recording in the hone school diary supportive conmments, and they
achieve well. A minority of the youngest children does not achieve
key aspects of this area such as, breaking words down into
i dentifiable sounds, increasing their know edge of commobn words and
readi ng sinple sentences independently. The teacher keeps very good
records of children’s achievenents and uses these effectively to
hel p guide the children on to the next steps. Good exanples of this
are in the phonics records kept and the sanples of children's
writing that identify what the children can do and what they need to
concentrate on next. The exanples of children’s witing show clearly
how they have nobved on from making marks on paper to witing
recogni sable sentences in just a matter of nonths for many. The
teacher has identified ways of inproving children’s |earning further
in this area, for exanple by introducing group reading into literacy
sessions. This helps children prepare for nore formal literacy
| essons in Year 1.

MATHEMATI CAL DEVELOPMENT

101

Chal l enging teaching in this area of |earning nmeans that by the end
of the reception class nost children achieve the early |earning
goals and have begun to work on the early stages of the National
Curriculum Al children enjoy |earning and thinking mathematically
and are famliar with nunber activities Iinked to class themes, such
as using a dice to choose the nunber of passengers to board the
train. Mpst can count objects up to ten, some can count to twenty
and beyond. They use mathematical |anguage confidently, grouping
sets of objects and identifying ‘nore or less’ on a graph of the
different kinds of transport they have used. Mst children can
recogni se and draw regular shapes, such as triangles, circles and
squares. They are effectively encouraged to develop their
mat hemat i cal thinking when engaged in other activities, for exanple
counting the nunber of children present at the start of the day and
how nmany are absent. They know and enjoy singing counting songs and
rhymes that staff frequently introduce to round off sessions in an
enj oyabl e fashi on.

KNOWL.EDGE AND UNDERSTANDI NG OF THE WORLD

102

Children enter reception class with a basic general know edge. They
extend this know edge by | earning nore about where they live and the
pl aces they can visit, such as a wildlife park. They |earn about the
different kinds of jobs their parents and other adults do. Visitors
help the children gain a deeper understanding, as have policenen,
firemen and a photographer. A parent, who dressed up as ‘Bob the
Buil der’, and the subsequent reading of a book led the children on
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CREATI V
104
ENGLI SH
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to a discussion about the different parts of a house. A nother with
a new baby visited, causing much discussion about birthdays. A
bi rthday chart helps children to develop a concept of tine passing.
Ef fective use is nade of the school grounds and |ocal area as groups
of children often explore and investigate the natural world. The
school has a well-designed and safe wld Ilife area, enabling
children to recognise the changing face of nature over the year.
Children have regular opportunities to use new technologies,
particularly now that the new conputer suite is operating. They also
use telephones in role-play. These experiences help children to
develop a good awareness of their world and, as a consequence,
nearly all reach the early learning goals in this area.

L DEVELOPMENT

Al t hough the outdoor area is small, staff make efficient use of the
avail able space to give children opportunities to develop their
awar eness of each other and control their nmovenents when playing on
| arge equi prrent and wheeled toys. Good use is also made of the
adj acent field in fine weather, where children have the open space
to run and play safely. They also have regular set times in the
school hall and develop good co-ordination by handling small
equi pnent, such as balls and bean bags. In the classroom there are
many activities where children develop control and precision when
usi ng scissors, pencils and paint brushes. There are also a good
range of ganes and toys requiring fine nobvenents, such as jigsaws
and construction toys. Children nobve around the classroom in an
orderly fashion, showing due care and attention. They also have an
appropriate awareness of the need for hygiene, particularly after
using the toilet and before eating. As a result of these activities,
nearly all <children reach the early learning goals in physica
devel opnent .

E DEVELOPMENT

Children enjoy a rich and stinulating environment where the results
of their creative work are attractively displayed and cel ebrated
such as the collage of undersea creatures. They experience handling
a range of different material, including clay, dough, cloth, paper,
pai nt, junk, which they use to create nodels and pictures. They sing
fam liar songs with enthusiasm and nmake nusic with pitched and un-
tuned percussion instruments. As part of their physical devel oprment,
they take part in nusic and novement and also have many
opportunities for playing creatively with puppets and in the role-
pl ay areas, for example currently including a travel agency. Mich of
their creative work is based on interesting and well-planned topics
covering other areas of learning. In this way their learning is
reinforced in an enjoyable way and they achieve well. Consequently,
nearly all reach the early learning goal in this area

Standards in English are the same as in the previous inspection for
pupils aged 11 but have fallen for seven-years-olds to below
average. This is mainly because not enough nore able younger pupils
reach the higher level three in reading and witing. Wile older
pupils nmake good progress in reading, the nore able still
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underachieve in witing. Provisional national tests results for 2002
reflect these inspection findings.

Pupils learn an appropriate range of new words in the infants
because teachers ensure the correct vocabulary is introduced when
new ideas are being presented, not only in English but in other
subj ects. However, not enough opportunities are provided for pupils
to use these words in paired, group or class discussions. By Year 2,

many pupils are not very good listeners, often interrupting or
beconming inattentive as others try to explain their ideas. As a
result, standards in speaking and |istening are below average.

Sumer born pupils entering Year 1 quickly catch up and their |evels
of attainment match those of their class by the tine they start Year
2.

Overall, pupils make good progress in the juniors as discussion has
an inportant place in many lessons. In Year 4 and Year 6
particularly, pairs and small groups are frequently asked to devel op
i deas and then feedback to the class, as did younger pupils when
deciding the purpose of different texts. 1l-year-olds are confident
comuni cators, putting forward their views and responding to others
with questions and well-argued points. Standards, as a consequence,
are above average.

The early stages of reading are introduced systematically and
thoroughly and pupils in the infants recognise and read correctly an
appropriate range of basic words and phrases. Good support from home
al so contributes positively to pupils’ progress in reading. Nearly
all read at a level expected for their age but few are acquiring
nore advanced skills as they do not read a w de enough range of
fiction or confidently use books to locate information. Therefore,
standards in reading for seven-year-olds are bel ow average.

In the juniors, pupils acquire fluency and accuracy, enploying a
range of strategies to establish neaning. They enjoy talking about

books they have read and nearly all are able to recap and explain
how plots and characters develop. 1ll-year-olds are adept at

identifying key points when putting forward their opinions about

what they have read. However, while older pupils are able to find
information from a range of print sources, skinmm ng and scanning
texts, they do not use these skills often in personal study.

However, standards in reading for Year 6 are above average.

Standards in witing are below average for both seven and 11-year-
olds. The younger pupils are able to construct sinple sentences
accurately but they are not encouraged sufficiently to develop their
own ideas when witing for different purposes and audi ences. Mich of
their witing is in response to worksheet exercises and |acks
interest and variety. In the juniors, there is still an overenphasis
on structured exercises but nore opportunities in some classes to
use writing to communicate views and findings in other subjects. In
Year 6, pupils wote enthusiastically in diaries about their recent
residential experience. However, generally pupils do not find
writing an easy form of comunication

Pupils generally know how to wite neatly and legibly with an

appropriate style, as they do when conpleting handwiting exercises.
However, standards vary consi derably throughout the school when they
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are witing freely. On too many occasions, witten work is poorly
presented and older pupils, particularly in Year 5, do not take
sufficient care.

Overall, teaching of English is good, with the stronger teaching in
the juniors. Two thirds of the teaching was good or better and on
one occasion wunsatisfactory. GCenerally, teachers have a secure
knowl edge and understanding of the National Literacy strategy and

as a consequence, place a strong enphasis on hel ping pupils acquire
the essential basic skills in reading and witing. The general
weakness concerns the |ack of opportunities for pupils, particularly
the more able, to develop and extend these skills when working on
i deas of their own. Too nuch work is based around exercises and
pitched at a level for the mmjority of the class. Pupils are
generally conscientious but are not notivated by these activities
and there is little evidence of enjoynent and interest shown. This
is particularly evident in witten work that is generally confined
to exercise books with little being displayed around classroons,
apart fromin Years 1, Year 3 and Year 6.

A strength of the teaching throughout the school is the inportance
given to extending pupils’ know edge and use of new words. There is
also an appropriate focus on sentence construction, gramar and
punctuation. In a Year 3 lesson on using direct speech, pupils
qui ckly grasped how they could nmake stories they were preparing to
read to younger class nmore interesting in this way.

When not enough thought is given to planning activities to ensure
new i deas build easily on previous |earning, pupils becone confused.
In sone cases, too nuch time is taken going over the same points
rather than breaking the |learning down into nore nanageabl e steps.
Thi s happened in a Year 5 lesson on rewiting traditional stories in
different styles. So much tinme was spent on conparing two texts that
only just over 10 minutes was left for pupils to conpose their own
versions. In the class session, many pupils lost interest and a few
behaved i nappropriately.

Pupils with special educational needs are given good support in
class and in small groups. Wile they often initially find work
hard, the hel p and guidance fromteachers and assistants effectively
enables them to conplete tasks and they generally nmake good
progress. This was evident in a Year 1 support group consolidating
pupils’ understanding and use of vowel sounds. The assistant nmade
the short session interesting by the use of a puppet ‘Jake’ and
effectively encouraged individuals to say and wite letter sounds
correctly.

The subject is nanaged very well by the reception teacher. She is
very aware of the strengths and shortcom ngs in teaching and pupils’
| earni ng. The underachi evenent in witing is a devel opnent priority.
She recogni ses that teachers do not use assessnment information from
tests and their everyday checking of pupils’ progress effectively to
pl an nmore appropriate activities to tackle this issue. However, she
has not yet had the opportunity to observe |essons and support the
devel opnent of teaching and pupils’ learning to any degree.

New technol ogies are beginning to be used nobre, especially word
processing and the internet, in developing pupils’ communication
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skills but the potential for extending their study and research
skills has not yet been fully exploited. Resources are generally
good but the range and quality of fiction books, outside of reading
schenmes, is limted. The library is small and not used extensively
for personal study.

MATHEMATI CS
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Standards in mathenmatics for seven-year-olds are around the nationa
average. Satisfactory progress has been nmmde in raising the
attai nment of seven-year-olds since the previous inspection in 1997
when standards were average. However, teachers do not expect enough
of nmore able pupils and sonme underachi eve. Standards for 11-year-
ol ds are now above average. This is an inprovenent on the previous
i nspecti on when standards were average.

CGenerally, pupils achieve well throughout the school but their
i ndependent | earning skills and understandi ng of what they should do
next to inmprove their own |earning renmain underdevel oped. There are
no marked differences in the performance of boys and girls. Pupils
with special educational needs nmke good progress, benefiting from
the individual and small group support they receive, especially from
assistants, who are deployed well in |essons. The few sunmer born
pupils starting Year 1 with bel ow average attai nnent catch up by the
time they start Year 2.

By the age of seven, nobst pupils can count from 1l to 100 and recal

addition facts to 10. Their recall and understanding of subtraction
facts are however nuch |ess secure. Mpst pupils can add two 2-digit
nunbers but the majority of pupils use sinple nethods of counting in
ones to do so and this hinders their speed and progress when trying
to calculate nentally. Mst pupils can tell whether nunbers are odd
or even and order nunbers by their value. Many can tell the tinme
using ‘o’'clock’ and ‘half past’ and use neasuring instrunents

accurately. Most pupils recognise and understand coin values and
can carry out calculations using noney. Two and three-di nensional
shapes are recognised but not always naned correctly. More able

pupils can collect and interpret data using block graphs, Carrol
and Venn di agrans

Pupils in Year 6 use a range of strategies when carrying out nenta
cal cul ati ons. They use witten nethods conpetently to solve
problems requiring addition, subtraction, mul tiplication and
division. They convert fractions to decimals and understand
percentages. Most recognise reflective and rotational symretry.
Hi gher attaining pupils are able to accurately plot rotations of
geonetric shapes using all four quadrants. They name regular and
irregular two and three-di mensi onal shapes and can descri be some of
their properties. They have a sound understanding of perinmeter and
area. Most pupils conpetently collect, organise and interpret data
usi ng appropriate graphical representation

The quality of teaching and pupils’ learning varies from
satisfactory to very good and is good overall. In the five |essons
observed, teaching was very good in twd, good in one and
satisfactory in the others. The teaching in Year 1 provides a good
start for pupils and the very good teaching in Year 6 challenges
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pupils of all abilities so that they attain high standards and are
wel | prepared for the next stage of their education.

In the very good |essons, teachers have a secure know edge and
under st andi ng of mathematics and plan carefully for the needs of al
pupils, building in sufficient challenge for nore able pupils. As a
result, pupils have the skills to enjoy thinking nathematical and
work hard to conplete activities. In a Year 6 |esson on capacity
the teacher developed questions in the introductory part of the
| esson that becanme progressively harder. Al pupils were encouraged
to join in, knowing that if they made nistakes they would be
supported to understand where they had gone w ong.

Where teachers’ know edge and understanding is |ess secure, they do
not use a sufficient range of strategies and nmethods to nmatch the
needs of all abilities in the class. Pupils who learn at a sl ower
rate are given effective support from assistants but nore able
pupils are not challenged sufficiently and do not make enough
progress. In a Year 2 |esson on nunber problens, nore able pupils
were not encouraged to use strategies other than counting on in ones
when conpleting additions and found the work too easy. Mst pupils
can explain their mathematical thinking but do not easily use
appropriate mathemati cal vocabul ary because, although new words are
expl ained, their use is not enphasised sufficiently by teachers.

Teachers are familiar with the National Numeracy Strategy, which
they generally apply effectively. The three-part |esson structure is
wel |l established and planning is good. ldentifying what is to be
learnt is clearly set out in teachers’ plans and shared with pupils
at the beginning of | essons. The oral and nental sessions are taught
with pace and enthusiasm pupils |learn quickly and show good nental
agility. In a Year 1 |lesson, pupils counted confidently in tens from
different starting points and identifying missing nunbers in a

nunber line. The main teaching activities are appropriate, although
too often there is a reliance on the sane activities or worksheet
for a wide range of abilities, giving little opportunity for

extension or enrichnment. The end of sessions is used to celebrate
successes but sonetines fails to focus sufficiently on what pupils
have understood and what they need to go on to do next.

Nuneracy sessions are sonetinmes extended to fit into longer tinme
periods. Were this is the case the sessions |ack pace and pupils’
attention declines, as happened in a Year 3 |lesson when the whole
session lasted 70 mnutes. In other cases, for exanple in a Year 4
class, the lesson was brought to a close and the remaining 10
m nutes used effectively for an additional nental mathenmatics
session, resulting in sustained attention and enthusiastic responses
from pupils.

St andardi sed tests are regularly used to check pupils’ progress. The
information is analysed carefully and used to set class targets.
Pupils’ work is regularly marked for accuracy and supportive and
encouragi ng comments are made but marking sel dom provi des gui dance
to hel p pupils know what they need to do to inprove. For exanple in
a Year 5 pupil’s book, repeated errors were narked incorrect but
support to understand the errors and provide strategies to overcone
them in the future was not provided. Systens for devel oping
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i ndi vidual pupil targets are being devel oped but are not yet fully
in place.

Mat hermati cal skills support pupils’ learning in other subjects, for
i nstance in geography in Year 6, accurate river cross-sections were
produced from first hand measur enent s. I nformation and
comuni cations technology is used appropriately to develop pupils’
mat hematical skills, know edge and understanding. A programmable
fl oor robot was used effectively in Year 1 to consolidate pupils’
under standi ng of quarter and half turns and estimates of distance.

Mat hematics is currently co-ordinated by the headteacher as an
interimnmeasure until the newly appointed co-ordi nator takes over in
Septenber. There is a good range of resources, which are used
effectively. In Year 1 and 2, the main things to be learnt for the
year are displayed in classroons but, throughout the school, there
are few displays of pupils’ work to celebrate their achievenents and
raise the profile of mathematics. Mathematical dictionaries are not
available in the classroons and the nunber of books on mathematics
in the library is linmted so that pupils do not generally use these
to support their learning through individual study.

There is a very strong conmtnment fromstaff to inprove and further
devel op teaching and pupils’ learning in order to continue to raise
st andards.

Overall, standards in science for seven-year-olds are below the
nati onal average and above for 1ll-year-olds. Mre able younger
pupils are not sufficiently challenged and do not attain as well as
they could. On the other hand, older pupils are given nany
opportunities to extend and apply their scientific know edge and
understanding and nearly half attain above the level expected for
their age. This is because of the consistently good teaching they
receive in Year 6. This is an inprovement since the previous
i nspection and on last year’s national tests.

Pupils in Year 1 are given a firmfoundation in scientific facts and
in Year 2 they undertake an increasing range of simpl e
i nvestigations. However, they do not observe sufficiently carefully
and too much of their recorded work is presented unsatisfactorily,
making it difficult to interpret. Wile they are acquiring
appropriate know edge and understanding about living things, the
properties of common materials and sinple electrical circuits, there
are few opportunities to develop these ideas and investigate
further. The class is generally given the same task and nore able
pupils quickly finish their work and are not given enough activities
to extend their scientific thinking.

Pupi | s make steady progress through Years 3 to 5 as the curriculum
is planned to cover an appropriate range of activities and topics
that introduce and develop new scientific know edge in the right
pl ace. The school recognised that pupils were not confident in
carrying out investigations systematically but, following staff
training, this shortcomng has been effectively tackled. As a
result, pupils aged 11 are enthusiastic about science and enjoy the
very appropriate challenges they are set, confidently putting
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forward ways of testing their ideas fairly. For exanple, pupils’
know edge and understanding of aspects of materials and their
properties enabled them to predict accurately the time a |ighted
candl e woul d burn before extinguishing in different volunmes of air.
Pupils with special educational needs are able to benefit fully from
investigative work as they are given sensitive and appropriate
support from staff and as a consequence nmeke good progress.

Only one lesson of science was seen in the infants, insufficient to
make a secure judgenent about the overall quality of teaching.
However in the juniors, all teachers were observed and the quality
of teaching overall was sound, with very good teaching in Year 6.

The strengths of the teaching are: the very effective planning and
organi sation of practical activities that enable pupils to engage
fully in challenging investigations; the secure subject know edge of
the co-ordinator and his help and advice to coll eagues and his Year
6 class; the teacher’'s careful attention to detail when guiding
pupils to identify and control experinmental conditions; and the
application and consolidation of basic skills of Iliteracy and
nunmeracy seen, for exanple, in the Year 6 |lesson on calculating the
volume of air in containers from knowing how to deternmne the
capacity of irregular shaped glass jars using water and neasuring
j ugs.

VWhile results from national tasks and tests for pupils aged seven
and 11 have been analysed, not all shortconings have been tackled.
The under-performance of nore able seven-year-olds has occurred over
the last two years and sone teachers of other age groups are still
planning work that is not at the right level for higher attaining
pupils. However, the school is |ooking at ways of making teachers

assessment of pupils’ attainnment in science nore reliable so that
they plan nore appropriate |earning activities.

Co-ordination of science by the deputy head is good as he has
ensured the curriculum provides nore opportunities for investigative
work and there are sufficient resources to support practica
i nvestigations. He has been able to observe teaching in the juniors
and help colleagues inprove pupils’ |learning. However, sinlar
support of science teaching in the infants has not yet taken place.
New t echnol ogi es are beginning to be used to record observations and
results from scientific experinments and to research topics but not
to a great degree.

ART AND DESI GN
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During the inspection only one l|esson of art could be observed.
Judgenments have been nmde based on this Year 5 lesson, an
exam nation of displays around the school, curriculum plans and
di scussions with pupils and teachers. Based on this evidence,
standards of work seen are as expected. This is the same as in the
previ ous inspection for the oldest pupils in the school. No
judgenents were nade about standards in art at the time for seven-
year-ol ds as insufficient evidence was avail abl e.

Al'l classroonms have artwork linked to topics being studied in other

subjects. This gives pupils a relevant focus for their creative
thinking and provides a starting point from which to develop their
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own ideas. However, there is insufficient variety in the work
di splayed with pupils not being encouraged to experinent for
thenmsel ves. I n addition, pupils are introduced to a range of well-
known artists, such as Andy Warhol in Year 2 and Cezanne in Year 5,
to further extend their understanding of how various nedia can be
used to create images in different styles.

Seven-year-olds enjoy art and design and like talking about their
wor k. They know how to mix prinmary colours and use paint and crayons
to create imges that give different nessages, as Year 2 pupils did
in making scary nonsters. They have experience of choosing and
cutting different textured and coloured naterials to nake collage
pi ctures of varying sizes.

11-year-ol ds express thenselves appropriately using different nedia
havi ng experienced, printing, clay nodelling, neking npsaics and
using different types of paints. Wen encouraged and supported, they
show sati sfactory observational skills in their pencil and black ink
sketching. They have used pastels to produce work in the style of
artists, such as Paul Kl ee.

Pupi |l s’ achievenent in art varies, with some very good exanples of
what can be achieved when individuals are inspired and helped to
acquire appropriate skills and techniques. In Year 1, a nore able
boy was intrigued by the shape and texture of a pineapple and
produced a very detailed and colourful observational draw ng.
Sket chbooks have recently been introduced but are not used
consistently throughout the school to help pupils develop their
skills. However, where good teaching guides pupils to concentrate on
refining a particular technique, they are capable of producing work
of a high standard. This occurred with the headteacher and Year 5
pupils, recording observational sketches of flowers growing in the
school’s wild area.

The confidence of staff in art and design varies but they find the
gui dance notes provided by the co-ordinator helpful. The co-
ordi nator has not yet undertaken a systematic check of the quality
of pupils’ learning throughout the school and does not have a clear
picture of where there are shortconmings in art and design. As a
result, little devel opment of teaching has taken place to tackle
some teachers’ insecurity and raise their expectations of what
pupils’ capability.

DESI GN AND TECHNOLOGY
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During the inspection no |lessons of design and technol ogy could be
observed. Judgenents have been made based upon an exani nation of
pupils’ nodels on display and in photographs, curriculum plans and
di scussions with pupils and teachers. This evidence shows that
standards of work seen are as expected for the age of pupils. This
is an inprovenent since the previous inspection as there are nore
opportunities for designing and meking and an appropriate range of
tools and materials.

Pupi | s experi ence an appropriate range of designing and construction
activities in Year 1 when conpleting tasks linked to topics, such as
| ooking at how to make two-dinensional toys with novable joints.
Seven year-olds recall with evident enjoynent nmaking puppets from a
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range of flexible materials. They found how durable their finished
products were when acting out stories to develop I|anguage and
i mgi native skills. In this way, they are | earning the inportance of
cutting material correctly and being careful when joining edges
together to make them secure. As a result of these practica
activities, nost pupils have an appropriate know edge and
under st andi ng of design and technol ogy for their age.

In the juniors, designing and making activities are again |linked to
topics in other subjects, helping pupils apply their newly acquired
knowl edge. For instance in Year 3, their understanding of mechani sns
was devel oped through nmeking noving nmonsters linked to a science
project on forces and nmagnets. However, pupils’ evaluative skills
are not refined sufficiently and nany of their npdels are not
finished to a high enough standard. In Year 4, pupils designed sweet
boxes, applying their mat hemat i cal under standi ng  of t hr ee-
di mensional nets. Wile the construction and decoration nmet the
design brief, they were too fragile to hold nuch weight and not
colourful enough to attract potential buyers. By 1l-years-old, nost
pupils have appropriate craft skills for their age and nake a range
of products, such as four-wheeled vehicles powered by battery
nmotors, noney containers from sewing and decorating different
materials and shelters as part of their residential trip to
Dar t noor .

Pupils with special educational needs are fully involved in
practical designing and nmeking activities as staff ensure they are
given appropriate help to conplete work and gain satisfaction for
their efforts.

Not all staff are confident with design and technology but find
nati onal guidance, appropriately adapted by the co-ordinator,
hel pful. Pupils have also gained from support from the |oca
secondary school and visits by different classes to use specialist
facilities, such as Year 5 making and baki ng bread, have effectively
extended their experiences.

There is little direct checking of the quality of pupils’ |earning
and assessnent procedures are not consistent throughout the school
As a result, pupils are not always aware of what they need to do to
refine their designing, making and evaluative skills. The co-
ordinator is aware of the need to use new technologies nore to
support teaching and pupils’ |earning.

GEOGRAPHY AND HI STORY
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Only one |esson of geography could be seen during the inspection.
Judgenments have been namde on this observation, discussions wth
pupils and examining their work, looking at curriculum plans and
talking with teachers. This evidence shows that the standards in
geography for seven-year-olds are as expected but for 1l1l-year-olds
are above average. This is an inprovenment on the previous inspection
when standards overall were average.

There is a good overall curriculum plan for geography that clearly

identifies the main topics to be taught. Pupils are gaining a good
knowl edge of places and developing their map work skills
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appropriately. However, understanding how places change over tinme
and conservation i ssues are weaker areas of study.

Pupils in Year 1 and 2 are building their know edge about | ocal
pl aces and beginning to learn about the position of places in
relation to each other. They make visits within the |local area and
tal k about the shops and |l ocate these and features, such as parks,
on maps. They can plot routes to get to famliar places. They are
begi nning to have an understanding of places in the wider world, for
exanpl e through the study of the places that a school ‘Teddy Bear’
has been taken to, which are located on a world map in the schoo
hal I .

In the juniors, pupils continue to develop their map work skills,
and know edge and understanding of places both near and far away,
for exanple, through a study of a village in India in Year 4. Very
good use is nade of visits to develop pupils’ enquiry skills. In
Year 5, pupils visit the coast to study processes, which affect the
beach, and in Year 6, pupils make extensive use of a visit to
Dartnoor to study river processes. Very good displays related to
these visits, including pupils’ work, reveal above average standards
of attai nnent

Pupils are beginning to use conmputers and particularly the internet
to find out about places, as Year 6 pupils did when researching
informati on about different rivers throughout the world. Work in
geography contributes effectively to other subjects, especially
mat hematics. In a Year 3 lesson on nmap work, pupils devel oped their
under st andi ng of co-ordi nates.

CGeography is managed effectively by the co-ordinator, who has
ensured appropriate resources are readily avail able. Assessnent and
recording of pupils’ learning in geography remain the responsibility
of individual class teachers and are not sufficiently rigorous or
detailed to inform the next stage in pupils’ learning. The co-
ordinator’'s role in supporting staff to inprove the quality of
teaching in geography through checking planning and analysing
pupils’ work has not been devel oped.

Only two | essons of history could be observed during the inspection.
Judgenments have been nade based on discussions with pupils and
| ooking at their recorded work, talking with teachers and exam ning
their plans. This evidence shows that standards in history are as
expected. This is simlar to the findings of the previous
i nspecti on.

There is a good overall curriculum plan for history that clearly
sets out the main topics to be taught and ensures pupils are gaining
an appropriate knowl edge and understanding of events and people in
the past from a range of sources. However, pupils’ experience and
understanding of how history is interpreted are weaker areas of
wor k.

Pupils in Year 1 and 2 are building a sense of chronol ogy through an
understanding of their own life and that of their imediate famly
Teachers use photographs, other artefacts and personal experiences
effectively to encourage pupils to nmake conparisons between ‘then’
and ‘now . This was seen is a Year 2 lesson, when a visitor
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descri bed her experiences of a working holiday picking hops as a
child. Children responded enthusiastically, asking questions about
transport, food and games, linking this to their own lives.

Pupils in the juniors study a variety of topics that enable themto
devel op their sense of chronol ogy, know edge of people and pl aces
and ability to select and organise historical information. They are
able to recall facts and nake conpari sons between now and the past.
In a Year 4 |esson, pupils explored the differences between the way
of life of rich and poor people in Tudor Britain. However, pupils
are less clear about sources of evidence and interpreting
i nformation. For exanple, Year 6 pupils could describe aspects of
the way of |life in Ancient Geece, particularly education and
| ei sure activities, but were confused about the difference between
facts, myths and | egends.

Pupi | s use conputers to support their work in history, such as when
the Year 2 class typed up their questions about the past in
preparation for a visitor. However, the internet is under-used for
research and personal study.

Hi story is managed satisfactorily by the co-ordinator but she does
not have an overview of the strengths and shortcom ngs in teaching
and pupils’ learning. Assessnent of pupils' learning and the
progress they are making remain the responsibility of individual
class teachers and are not always used effectively to plan the next
steps in pupils’ |earning.

Resources for history are satisfactory. In addition, good use is
made of the local library and museum services and nearby historica
sites. Pupils share and celebrate their achievenents in history
through attractive displays, for exanple of life in Tudor Britain in
Year 4.

| NFORVATI ON AND COVMMUNI CATI ON TECHNOLOGY
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Only one lesson of information and conmunication technology and
pairs and individuals working in class could be seen during the
i nspection. Judgenents have been made based on these observations,
talking to pupils and | ooking at their recorded work, discussions
with teachers and examining their plans. This evidence indicates
that standards for seven-year-olds are as expected for their age and
are above average for 1l1ll-year-olds. This is an inprovenent on the
previ ous inspection when standards were around the national average.

The school now has a detailed policy and a hel pful scheme of work
with an appropriate range and quality of resources. The setting up
of a conputer suite has provided the opportunity for class teaching
of tinmetabled | essons. As a result, standards are rising. The schoo
is inmplenmenting plans to inprove facilities in the conputer room and
purchase additional computers for classroons.

Year 2 pupils are able to discuss ways in which information and
comuni cation technology affects their everyday life. Most pupils
can access prograns from conputers and retrieve, save and print
their work. They use a range of appropriate software conpetently to
help their learning. They understand how to control the nmovenents of
a floor robot by inputting instructions. They wuse a painting
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programme creatively to produce patterns and carefully choose
colours and effects. They are also able to use a word processor to
write short descriptions and are beginning to use different fonts
size and col our to enhance their work.

Pupils in the juniors are developing their skills and know edge of
new technologies in interesting and relevant activities. Mst pupils
aged 11 are able to design and present information using a range of

software, including word processors, databases, spreadsheets and
presentation packages. They are able to create and print their own
mat eri al combining text and pictures. For exanple using a

presentation program they created slides with special effects as
part of a project working in the conmputer room at the |oca
secondary school. Pupils also have know edge of |loading and
accessing information from CD-ROM s, using the internet to search
for information and sending information by e-numil.

Pupils enjoy using the conputer suite and other information and
comuni cation technol ogy equi pmrent and have a good attitude to the
subject. They are able to achieve well, especially in the juniors

because |essons are well planned and build skills progressively.
The provision for pupils with special educational needs is good.

Pupi | s use new technol ogies to support their work in other parts of
the curriculum such as using a digital canera to record growth rate
of plants in a Year 3 science |esson. Teachers sonetines plan work
in other subjects, which enables pupils to consolidate and apply the
skills they have been introduced to in the conputer suite. However,
the lack of computers in the classroons linmts this and insufficient
use is made of the considerable nunber of |aptops avail able.

I nformati on and contmuni cati on technol ogy is nanaged well by the co-
ordi nator who has a clear idea of developnment priorities for the
subject. She is working effectively with the headteacher, governors
and staff to further inprove provision. Parents have al so been very
supportive, raising noney towards additional equipnent. Al teachers
and assistants have conpleted national training at the bronze award
level and are now starting the silver award training. Regular

effective assessnent of pupils’ progress in all year groups is nade,
using a detailed record Iinked to appropriate levels in the Nationa

Curriculum However, the co-ordinator has not yet analysed this
information to identify and tackle shortconmngs in pupils’ |earning.

Only two | essons of nusic could be observed during the inspection,
both in the juniors, and a lunchtine choir practice. No overall
judgenents on standards in nusic are possible on this limted
evi dence. However, based on these observations, |ooking at teachers

pl ans and discussions with staff and pupils, standards in singing
are as expected throughout the school. This is an inprovenment since
the previous inspection when standards were bel ow aver age.

Over the past year since the nusic co-ordinator has been in post,
the provision has inproved. Miusic has a higher profile as |arger
nunbers have been involved in the increasing range of additional
nmusi cal activities, such as the Christnmas carol service, school
orchestra and choir and concerts. Links with the partner secondary
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school have been particularly effective, with pupils benefiting from
specialist teaching and using a wi de range of quality instrunents; a
shortconm ng at Ponphlett school as there are insufficient pitched
and un-tuned percussion instrunments avail able. Some nore able pupils
and the few tal ented nusicians receive instrunental tuition and make
good progress.

Pupils generally enjoy listening to and making rmusic. Pupils in the
infants sing with enthusiasm and in tune a range of faniliar songs
from different cultures. They nmintain the beat but are Iess
sensitive to the dynamics. In the juniors, pupils sing expressively
with careful attention to others and nostly maintain their own part.
By Year 6, pupils express preference for different types and styles
of nmusic and explain why, showing an appropriate know edge and
understandi ng. They enjoy conposing and performng, particularly
when conbi ning dance with singing. Year 6 responded very creatively
to a 1970s’ rendering of the Abba pop song ‘Thank you for the
menories’ as part of a rehearsal for their |eaving service.

I nfant teachers do not find the published schene very easy to follow
as they are not nusic specialists. The co-ordinator is currently
exploring how the scheme of work can be inproved to be nore
supportive. In the juniors, teachers find the guidance hel ps them
ensure that pupils have opportunities to cover the full range of
musi cal experiences and provides wuseful resources, particularly
recorded nusic, to support teaching and pupils’ learning. In Year 4,
the I esson introducing the class to nadrigals as part of a history
project on the Tudors was hel ped considerably by pupils being able
to listen to the repeated playing of a short piece with different
voi ce parts being enphasi sed each tine.

Procedures for assessing pupils’ progress are not consistent across
the school and non-specialist teachers do not find it easy to
identify and tackle shortcom ngs. The co-ordinator is able to gain
an over-view of pupils’ achievement from their performance in the
di fferent additional activities and clubs he runs. However, he does
not have a accurate picture of the quality of teaching and pupils’
| earni ng throughout the school. This makes planning inprovenents
difficult.

PHYSI CAL EDUCATI ON
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During the inspection, only two ganmes |essons and one athletics
| esson could be observed. Discussions with pupils and teachers,
reading pupils’ diaries, photographs of outdoor activities and an
exam nation of curriculum plans have also informed judgenents in
physi cal education. This evidence shows that standards are as
expected for both seven and 1l-year-olds. This is the sane as in the
previ ous inspection. By the tinme pupils are 11, they can all swim 25
metres and are aware of the principles of water safety.

The school has maintained a broad range of appropriate |earning
opportunities for pupils. A thriving range of extra curricular clubs
is also offered at different times in the year for junior pupils
enriching their experiences. A particularly notable feature for the
| ast two years has been the links with a national ballet conpany. A
choreographer from the conpany has worked with pupils across the
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junior age range, raising the profile of dance and involving both
girls and boys in a very positive way.

Year 1 pupils enjoy ganmes |essons and concentrate well on their
work. They all understand the need to warm up, activities that are
nodel | ed effectively by the teacher. Pupils put in sustained effort
during their stretches, for exanple, and have the opportunity to
i mprove their technique through well chosen teaching points. The
good teaching in the Year 1 |esson observed had nany strengths but
her positive and frequent feedback was particularly helpful to
pupils. This enables them develop their confidence and skills in
throwing and catching skills and nmeke good progress in their
| ear ni ng.

In Year 5 and Year 6 pupils respond well to the good and very good
teaching they receive. In both the Year 5 ganmes and Year 6 athletics
| essons, pupils understood what t hey had to do, showed
responsibility and made thoughtful approaches to their physica
education work. They also respond best when there is sufficient
chal | enge throughout the | esson. There were good exanples of this in
the Year 6 athletics |lesson. The teacher set up activities for the
pupils to inprove their own personal best performances in sprinting,
throwi ng a basketball and junping. The neasurenent and recording of
personal bests have al so been planned in to future mathematics work
and data handling using conputers.

The co-ordinator has been very influential in | eading the subject in
the juniors but is not as active in the infants in devel oping
teaching and pupils’ |earning. Assessnent in physical education is
not consistently carried out so both teachers and pupils are not
al ways aware of what needs to be done to inprove performance. The
hall and adjacent grounds are well suited for a wde range of
physi cal education activities and used effectively.

RELI G OUS EDUCATI ON
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Standards in religious education for seven and 1l1l-year-olds are as
expected in the locally agreed syllabus. This is the same as at the
previ ous inspection but there has been considerable inprovenent in
the quality of curriculum gui dance and support.

Pupils in Year 2 can recall parts of Bible stories fromthe Ad and
New Testanment and describe what happens at sonme of the principle
Christian festivals. They know that people go to church for
important fanmily events, such as Christenings, weddings and
funerals. They are aware of other world religions and have a good
knowl edge and under standi ng of some of them such as Hi ndui sm

Pupils in Year 6 express their own views about religion after
consi dering how well known people in the past have been affected by
their personal beliefs. They appreciate that they live in a nulti-
cul tural society and that di fferent world religions have
simlarities and differences. They have a sound know edge of
Christianity and wunderstand the inportance of synmbols, special
pl aces and sacred texts. They have considered their own spiritual
devel opnent and how their feelings can be influenced by their life
experiences.
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The teaching of religious education in the juniors is generally
good; insufficient lessons were seen in the infants to make an
overall judgenent about the quality of teaching and younger pupils’

| earni ng. Teachers nake effective use of the recently introduced
locally agreed syllabus to plan interesting |essons and, where
possible, they give pupils first hand experience. In a Year 2
| essons on Hinduism a visiting priest give the class an exciting
and very informative session covering cerenpnies and practices using
authentic artefacts. Teachers try out different approaches to
i nvolve pupils and relate studies to their own experiences. In a
Year 3 |l esson on exanining their personal qualities, pupils worked
hard designing a T-shirt decorated with slogans that described both
their positive and negative characteristics.

The co-ordinator is enthusiastic, keen and has been successful in
ensuring that the new locally agreed syllabus has been introduced
effectively. She has benefited from attending training and contact
with co-ordinators from local primary schools. She is aware that
staff are not confident in assessing pupils’ progress in religious
education and is currently investigating ways of helping them be
nore thorough. As yet, she does not have an inforned view of the
strengths and areas for development in teaching and pupils’
| ear ni ng.
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