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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

St.Peter’s CE Primary, located in the village of Easton to the west of Norwich, is a smaller than average school
with 97 boys and girls aged four to eleven. Fifteen of the pupils are in the reception class and working within the
Foundation Stage. The attainment on entry of many children is below that expected for their ages. The majority of
the pupils come from surrounding villages or live on the western edge of Norwich. There are no pupils from
minority ethnic backgrounds, or with English as an additional language. At times children of Traveller families
attend but there were none on roll during the inspection. The proportion of pupils on the register of special
educational needs, 21 per cent, is about average. No pupils have statements of special educational need. The
school has a broadly typical proportion of pupils entitled to free school meals. The level of pupil mobility is high;
during 2000-2001 30 per cent of the school population either left or joined during the year.

HOW GOOD THE SCHOOL IS

St Peter’s is an improving school and is effective in many areas. Standards are good in mathematics and reading
but not good enough in writing, science or information and communication technology (ICT). The quality of
teaching is at least satisfactory and is often good. The quality of leadership and the management of the school is
satisfactory overall but requires improvement in a number of areas. The school gives satisfactory value for
money.

What the school doeswell

Standards in mathematics and reading are above average.
The quality of teaching and other provision for the Foundation Stage is good.
Pupils' spiritual, moral, social and cultural development is good.

The pupils' attitudes towards school are good. They are well behaved and thisis supported by the school’s
strong, caring ethos.

Thereis good enrichment of the curriculum through the use of visits and visitors, and the use of the local
community.

Theteaching assistants are well deployed and have avery positive impact on pupils’ learning.

What could beimproved

Standards in writing, scienceand ICT aretoo low.
The provision for special educational needs is not managed well enough.

The allocation of responsibilitiesis uneven and teachers need more opportunitiesto carry out their
leadership role.

The governors have not monitored the budget closely enough and do not hold the school sufficiently to
account

The areas for improvement will form the basis of the governors’ action plan.
HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made satisfactory improvement since the last inspection but needs to improve further. The
introduction of the literacy and numeracy strategies has resulted in standards improving in mathematics but
standards in English are not rising fast enough. The quality of teaching is satisfactory. The key issues from the
last inspection have overall been addressed satisfactorily. However, financial control still has weaknesses and
the development of the information, communication and technology curriculum has been hindered by the lack of
resources and staff training.
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STANDARDS

The table shows the standards achieved by pupils at the end of Y ear 6 based on average point scoresin National
Curriculum tests.

compared with
Performancein: all schools similar Key
schools
1999 2000 2001 2001
English D D E E well above average A
above average B
Mathematics E D B A Average C
below average D
Science E E D c well below average E

Overall, children make good progress in the Foundation Stage. When they begin Y ear 1 their personal, social and
emotional development and communication, language and literacy skills are still below the levels expected.
However, in other areas or learning their development is broadly in line with what is expected and in mathematical
development they are in advance of most of their age group. The national tests at the end of Year 2 in 2001
showed that in reading and writing standards were below average while in mathematics they were in line with the
average. The early indications are that standards have improved further this year as a result of better teaching,
with support from the local authority, and improved use of the literacy and numeracy strategies.

The national test results for the Y ear 6 pupilsin 2001 continue an overall upward trend across all three subjects
which is above that found nationally. The disappointing result in English was due to the lack of pupils reaching
the higher levels, especially in writing. In mathematics an above average proportion of the pupils achieved the
higher levels. In science, amost all pupils reached the expected level but fewer reached the higher levels than
was the case nationally. When the results the pupils attained when they were seven are compared with the
results when they were eleven, the picture is of achievement that is well above average in mathematics, average
in science and well below average in English. The reason for the poorer results in English is found in the low
writing standards rather than in reading or speaking and listening.

The current standards in the school, as judged from the inspection evidence, are similar to those reflected in the
2001 tests. Attainment is below average in Year 2 in English and in ICT. In mathematics, science, religious
education and all non-core subjects attainment is broadly in line with that expected. In Y ear 6 attainment is above
average in mathematics but below average in English and science. In all other subjects, attainment is broadly in
line with that found nationally. Standards in literacy are not high enough but in numeracy standards are good.
Pupils with special educational needs make satisfactory progress in their learning. The school’s targets for
mathematics were achieved in 2001 but the English target was not reached. The present target for English is
insufficiently demanding and needs to be much higher in future to ensure that teachers' expectations are raised
and more progress is made. |n mathematics the target is appropriate.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Good. Children listen attentively and work hard, and this has a positive impact
on their learning.

Behaviour, in and out of Good. The majority of the pupils behave well in lessons and in the playground.

classrooms

Personal development and Good. Relationships are good and when pupils are given responsibility they

relationships carry it out well. However, there are missed opportunities for providing such
responsibility.
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Attendance Good. The attendance is above the national average.

The pupils are polite and courteous and move around the school in a sensible manner. When there is an instance
of unsatisfactory behaviour it is dealt with quickly by the staff. Pupils show respect for each other’s feelings,
beliefs and values and are confident to join in discussions.

TEACHING AND LEARNING

Teaching of pupilsin: Reception Years1l-2 Years3—-6

Quality of teaching Good Satisfactory Satisfactory

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The teaching in mathematics is good and teachers are using the National Numeracy Strategy successfully.
Numeracy skills are taught effectively and used well in other subjects. The teaching of English is satisfactory
overall. The teaching of reading is often good and sound progress is made. However, the teaching of writing is
less successful and standards remain low. Pupils with special educational needs are encouraged to take part in
al thelearning activities.

The teaching in the reception classand in Years 5 and 6 is consistently good and this resultsin good progressin
those classes. Elsewhere the teaching is inconsistent but also contains many strengths. Where the teaching is
strongest the management of the pupils is good and this results in them being fully involved in lessons.
Teachers work hard to provide appropriate commercial or homemade resources that have a positive impact on
learning. The lessons have a good pace and are well structured and this helps keep pupils interest and
concentration for a good length of time. Pupils' achievements are assessed effectively but these are not yet used
fully when planning lessons to ensure that all pupils' receive work matched to their prior attainment. Where the
teaching is less successful the learning objectives are unclear and pupils do not fully understand what they are
learning. The marking is often unsatisfactory. Individual target setting is being trialled and thisis already proving
of benefit in providing work better matched to pupils’ prior attainment. The use of computersin lessonsis at an
early stage of development and the staff require further training. The teaching of art and design in the junior
classes is good, and music is taught well in all classes by ateacher with good expertise. The teaching assistants
provide the school with good quality support, especially for pupilswith special educational needs.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and range of the | The curriculum provided for pupilsis satisfactorily broad, balanced and
curriculum relevant and supports the pupils’ learning. The weaknessesin the ICT
curriculum are due to be addressed through more training in the use of the
newly acquired resources.

Provision for pupilswith Satisfactory. These pupils are supported well on aday-to-day basis but the
special educational needs management of the provision requiresimprovement.

Provision for pupils’ personal, | Good. The school has avery caring and supportive ethos and makes good
including spiritual, moral, provision for pupils’ personal development.

social and cultural
development

How well the school caresfor | Satisfactory overall, although with good procedures for monitoring behaviour
its pupils and assessing attainment and progress.

The school has satisfactory links with the parents and thereis astrong Friends' Association.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect

Comment

L eadership and management
by the headteacher and other
key staff

Satisfactory, overall. The headteacher provides strong, caring leadership but
the role of subject coordinators and other key staff is not well developed.

How well the governorsfulfil
their responsibilities

Satisfactory. The governors have recognised and begun to address areas of
weakness in their work. They do not hold the school to account rigorously
enough or monitor the budget closely enough.

The school’ s evaluation of its
performance

Satisfactory. This aspect of the school’ swork isimproving. Pupils’ progressis
tracked well and analysis of test results in mathematics and science is detailed
and helping improve further the teaching and learning.

The strategic use of resources

Satisfactory. The grants available to the school are used appropriately.

The range of resources available for the school is broadly typical and the accommodation is good. There is a
good match of teachers and support staff, but not enough teaching assistant time in the Foundation Stage. The
school’s aims are largely reflected in its work. The recent input and support from the local authority has helped
generate a shared commitment to raising standards, and within the school there is a shared commitment to
improvement and a good capacity to succeed. The school satisfactorily applies the principles of best value.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to seeimproved

Their children like school.

More extra-curricul ar activities.

The children’ s behaviour is good. - Theschool working more closely with parents.

They are comfortable approaching the school with | - Theinformation they receive about how their

suggestions or problems.

children are getting on.

The school is helping their children become more - Homework is not consistent and systematic

mature and responsible.

enough.

The parents are largely happy with the work of the school though a minority have concerns about pupils'
progress in some classes. The inspection team agrees with the parents’ positive views. The school provides a
satisfactory range of extra-curricular activities considering its size. Links with parents are satisfactory but the
information they receive about their children’s progress should be improved. The homework provisionis
inconsistent and the policy needs to be reviewed and improved.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and pupils achievements

1

When the children start in the reception class, the early assessment of their attainment,
together with the ingpection evidence, indicates that the knowledge, skills and understanding of
the mgjority of them are below those expected for children of this age. They are well below
average in personal, socid and emotional development and communication, language and
literacy sKills. Their physica development is closer to that usually found in children of this age.
The reception class teacher rightly puts an emphasis on improving pupils persona and socid
skills and on developing their language and literacy skills and good progress is made in al of
the areas of learning, especialy in mathematical development. By the end of the Foundation
Stage the mgjority of the children have reached the early learning goals expected for the start
of Year 1 in al areas of learning except persona, socia and emotiona development and
communication, language and literacy skills, where they are till below the level expected for
their ages, and in their mathematical development where they exceed the expected level.

The nationa test results for Year 6 pupilsin 2001 showed an improvement over the results in
2000 in mathematics and science. However, the English results fell to well below average.
The disappointing result in English was due to the low proportion of pupils reaching the higher
levels, the predictions and targets set for this year, together with the early indications from the
most recent tests, are that standards have improved this year. In mathematics the result was
above the nationa average and an above average proportion of the pupils achieved the higher
levels. The successful introduction of the National; Numeracy Strategy is the mgjor reason for
this difference. In science, dmost al pupils reached the expected level but fewer reached the
higher levels than was the case nationally and the overal result was below the nationa
average. When the test results are compared with schools that take pupils from similar
backgrounds, then standards in mathematics were well above average, in science they were
average while in English they were well below average. When the results the same pupils
attained when they werein Y ear 2 are compared with the results they achieved in Year 6, the
picture is of well above average attainment in mathematics, average attainment in science and
well below average attainment in English. The reason for the poorer results in English is found
in the low writing standards rather than in reading or speaking and listening. The school has
now received extra support from the loca authority and has drawn up an appropriate action
plan to address this weakness.

The Year 2 pupils standards showed a good improvement in reading and writing standards
from the very low level found in 2000, but they remain below average. Once again, the poor
results were due to too few pupils reaching the higher levels, especialy in writing where none
did s0. In mathematics, although al pupils reached the minimum expected level there were till
too few reaching the higher levels. Overdl results are not as high as they should be and the
standards found in the Foundation Stage have not been sufficiently and consistently built on
through Years 1 and 2.

Inspection evidence indicates that the standards in Year 2 and 6 are smilar to those evident in
last year's tests, dthough reading standards are higher than the overal English results.
Although the mathematics results are good, there are weaknesses in the coverage of the
shape, space and measure parts of the curriculum resulting in poorer standards in that area.
Attainment is below average in ICT due to a lack of resources only recently addressed. In
mathematics, science, religious education and al non-core subjects attainment is broadly in line
with that expected. In the junior classes attainment matches the test results in mathematics
English and science. In dl other subjects, attainment is broadly in line with that found nationally
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10.

11

but this represents some underachievement and a number of more able pupils are capable of
better standards.

The standards now found in the school represent a satisfactory picture of maintained and
improved attainment since the last ingpection, except in writing. By the end of Year 2, girls
tend to outperform the boys in reading, writing and mathematics. However, by the time they
reach Year 6 this difference has been eroded and there are no significant differences in
attainment between the genders. During the inspection there were no pupils from ethnic
minorities or from Traveller backgrounds. The pupils with specia educationa needs make
satisfactory progressin literacy and numeracy.

Standards in literacy are not high enough but in numeracy, standards are good. Numeracy and
literacy sKkills are evident across the curriculum. The school’s targets for mathematics were
achieved in 2001 but the English target was not reached. The present target for English is
insufficiently demanding and needs to be much higher in future to ensure that teachers
expectations are raised and more progress is made. In mathematics the target is appropriate.
The progress towards the targets this year has been good in mathematics.

Pupils' attitudes, values and personal development

The pupils continue to have the same positive attitudes towards their school as in the last
report. Their attitudes towards learning are good in al subjects, they listen attentively and work
hard and this has a poditive impact on their learning. All of the pupils behave well and make
good friends with each other. Their attendance is good. Pupils  attitudes are particularly good
when they are interested in their work as, for example, when Years 1 and 2 were making
sandwiches for their Coronation street party. Occasiondly, especidly if the work is not well
matched to their ability, older pupils lose interest, become bored and distract the other
members of the class.

Behaviour is good in lessons, the dining room and the playground. The pupils are polite and
courteous and move around the school in a sensible manner. The staff deal with occasional
instances of unsatisfactory behaviour quickly. It is evident from the lack of graffiti and litter
that the pupils are proud of their school. There have been no exclusons during the past
academic year.

Relationships are good, cordia and constructive throughout the school. Boys and girls get on
well together and with al the school staff. They show respect for each other’s fedlings,
beliefs and values and are confident to join in discussions. This was evident in one persond,
socid and hedlth education lesson when the pupils were talking about what made them feel
sad or happy. They are appreciative of each other’s good behaviour and work both in class
and at the weekly ‘ Achievement’ assembly.

Persona development is good. Pupils develop in self-confidence and take opportunities to
show initiative and respongbility, carrying out duties in class and around the school, especidly
the Year 6 girls and their library duties. There are missed opportunities to develop this further,
such as through giving pupils responsbility for playing the music at the start and end of
assemblies.

The pupils with specia educational needs are included in and encouraged to take part in all the
learning activities. Overdl, they have good relaionships with the adults who support them
especidly when they are working individually and in smal groups. The persond development
of some of the pupils with emotiona and behavioural specia needs is restricted; they have not
yet developed a mature approach to deding with problems and can exhibit chalenging
behaviour.
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Pupils attendance is good and is above that found nationdly in smilar sized schools. The rate
of unauthorised absence is below the national average. Registration periods are completed
quickly and efficiently and provide a structured start to the day.

HOW WELL ARE PUPILSOR STUDENTS TAUGHT?

The overdl qudlity of the teaching, taking into account the scrutiny of pupils work as well as
the teaching observed, is satisfactory, with a substantial amount that is good. The quality has
been maintained at the level found at the last inspection and is true for al groups of pupilsin
the school. All of the teaching observed during the inspection was satisfactory or better, and
74 per cent was good or better, with 19 per cent very good. However, the teaching seen
during the inspection was boosted by extra support from the loca authority to provide
assistance in developing literacy and numeracy teaching throughout the school. The teaching in
the reception class is consigtently good, as it is in Years 5 and 6, and this results in good
progress in those classes. In other classes the teaching is more inconsistent but also contains
many strengths. The school has a sufficiently strong team of teachers to take the school
forward under the new headteacher.

The impact of the teaching on pupils learning matches the quality of teaching seen. In the
reception class the good teaching results in good progress being made in al areas of learning,
and it is especialy successful in helping children’s mathematical development. The teaching is
aso very focused on developing children’s immature personal and social skills. The reception
teacher has built very good relationships with the children, creating a positive learning ethos in
the class. Activities are well planned based on the very good assessments made of children’s
earlier learning. At times the teaching is hindered by the lack of adult support provided, and
this means that children do not get as much individud attention as they might and that there is
less close supervision of their activities.

Throughout the rest of the school, the teaching is inconsistent, depending on teachers
knowledge and understanding in some subjects, and on the levels of preparation teachers
demondtrate for lessons. On too many occasions pupils enter rooms after break times while
teachers are elsewhere; at times teachers are preparing resources at the last minute. Where
teachers' subject knowledge is sound some very good lessons are evident. Good use is made
of staff members speciaist knowledge for teaching physical education, religious education
and music. In addition, outside expertise is effectively used. For example, in Years 3 and 4
good use was made of the co-author of a new science scheme which the school is piloting to
create well-resourced and effective learning about soils. Teachers have poorer subject
knowledgein ICT which the school plans to address shortly with extra training.

Literacy skills are satisfactorily taught. The National Literacy Strategy has been introduced
gppropriately but has not had a regularly successful impact on the pupils learning. For
example, at present reading standards are good and the teaching of phonics is effective but
writing standards are below average. The National Numeracy Strategy has been much more
successful in its introduction and standards have risen sharply over recent years. The teaching
is good. Teachers methods have been effectively adapted to suit the strategy and the three
part lessons are well planned and organised.

Where the teaching is strongest the management of the pupils is good and this results in them
being fully involved in lessons, well behaved and trying hard. The use of resources is good and
teachers work hard to provide appropriate commercia or homemade resources which will
have a positive impact on learning. The lessons have a good pace and are well structured and
this helps keep pupils interest and concentration for a good length of time. Pupils
achievements are assessed effectively but these are not yet used fully when planning lessons
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to ensure that al pupils receive work matched to their prior attainment. For example, in
English there are examples of tasks set being too hard for some pupils, due to alack of aclear
understanding of their ability.

Where the teaching is less successful, the learning objectives are unclear and pupils do not
fully understand what they are learning. The marking is often unsatisfactory and does not give
pupils a clear idea of what they have done well or what they need to do to improve. Individua
target setting is being trialled in one class in mathematics and this is aready having a positive
impact on the better matching of work to pupils prior attainment. Homework is provided
satisfactorily but is not used as effectively as it could be to enhance and consolidate pupils
learning.

The class teachers plan the individua education plans of pupils with special educationa needs
with the support of the co-ordinator for specia educationa needs. The plans are generaly
reviewed on a six-monthly basis, and new targets are set. In some cases the gaps between the
targets being set and the reviews are too long and the pupils progress dows. Overdl the
individua education plans are well matched to the pupils needs and identify the steps needed
for them to make progress. The extent to which the plans are carried out with close liaison
between the class teachers and the teaching assistants varies. Where there is good
management of the pupils by the teachers and the learning support assistants are well
deployed the pupils with specia educationa needs make consistently satisfactory progress. On
the occasions when the work is particularly well matched to the pupils needs they make good
progress.

The use of computers in lessons is a an early stage of development and the staff require
further training before their teaching of ICT will be fully satisfactory. Teaching of science,
design and technology, geography, history, and religious education is satisfactory. The teaching
of art and design in the junior classes is good. No teaching of art and design was observed in
Years 1 and 2. The teaching of music is good in al classes, due to the expertise of the
teacher.

The teaching assistants provide the school with good quality support, especidly with pupils
with specia educational needs but aso with others who require some extra attention. They
work at the teachers deployment and their work has a very positive impact on learning in
many lessons. Not enough thought and time is aways given, by teachers and the management
of the school, to the planning of the assistants work and how they can be supported more
effectively in their work.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES
OFFERED TO PUPILS OR STUDENTS?

The school provides a sound quality and range of learning opportunities and activities; these
are very well enhanced by a good variety of educational visits out of school and visitors to the
school. There is a small number of lunchtime and after school clubs organised by the teachers,
volunteers and outside agencies. The parents pay for some of the activities, for example, the
French club. All statutory requirements are met and the guidance from the loca education
authority is used to plan what should be taught in religious education. The schoal is giving a
high priority to developing numeracy skills by making good use of the opportunities provided by
the Numeracy Strategy and this has resulted in the pupils making good progress and reaching
a high standard in mathematics. The classes taught by a teacher from aloca high school are
providing additional scope for the more able older pupils to extend their mathematical skills,
understanding and knowledge. The school has made good use of the National Literacy
Strategy to raise standards in reading and this is now a strength of the school. However, the
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impact on the progress of the pupils in writing has been dower. The school recognises that
standards in writing are not high enough and has plans in place improve this situation.

A key issue from the last inspection was to provide policies and schemes of work for al
subjects including art. This has been well addressed and there are now policies for dl the
subject areas. In English and mathematics, the teachers are using the Nationa Literacy and
Numeracy Strategies for planning the work and this contributes to the good achievement in
mathematics and in reading. In most of the other subjects the nationa guidelines are being
used to plan the work. The school has arranged the topics to be covered in a rolling two-year
programme. This gives pupils access to the full breadth of the curriculum. However, there are
problems in the planning and delivery of the science curriculum, particularly in Years 3 to 6.
Insufficient attention is paid to planning the work to provide opportunities for the pupils to build
on what they have learned before and to effectively tackle more difficult work. Although
progress in science in the junior years is satisfactory and improving, standards are not yet high
enough.

There are satisfactory procedures for the initia identification and assessment of pupils with
specia educational needs, and for the assessment of their progress Class teachers, specia
educational needs co-ordinator and learning support assistants work together to meet the
pupils individua needs. Individua education plans have suitable targets for improvement;
however, it is not aways clear how or by whom they will be carried out. On some occasions
the gaps between the setting of targets and their review are too long. The pupils are taught in
a variety of dtuations, being mainly supported within the classes but aso on occasions
withdrawn individualy and to work in groups.

The school’s palicy for the personal, social and health education of the pupils does not include
any provision for education about the use and misuse of drugs. Satisfactory provision for the
pupils health education is made; the school has included topics on hedlthy eating and the care
of teeth in the science curriculum. The school has good arrangements and guidance for the
sex education of pupils. Provision for the persona development of pupils is more limited. The
pupils are given few opportunities to show initiative and develop responsibility, and this means
that throughout the school some pupils lack independence in and knowledge of their own
learning. A notable exception to this is the way in which Year 6 girls have worked with a
librarian from the local education authority to audit and re-catalogue the books in the school
library. They now take full responsbility for running the library and keeping tidy it and in good
order.

The good range of educationa visits and visitors to the school has a positive and constructive
effect on the pupils learning, as when the Year 5 and 6 pupils make aresidential vist to Wells
Field Study Centre to support and extend their work on the Victorians and the environment.

As part of their work on Judaism the Years 3 and 4 visited a synagogue and Years 1 and 2
visited Cromer to see the 100 year old pier, museum and town as part of their history topic. All

of the pupils experience and enjoy live performances of music and theatre and participate in

events such as developing circus skills of juggling and plate spinning. The curriculum
opportunities for al the pupils are enriched and enhanced by visitors to the school including
local clergy, friends of the school, governors, writers and artists. Together with the good use of

the teachers talents, and those of other adults who work in the school, they provide learning
experiences that contribute to the overal development of pupils as individuas and members of

the community.

The school has effective links with the community and this makes a good contribution to the
pupils learning. Links with the church enhance the pupils understanding of Chrigtianity, the
church year and festivals. Juniors participate in the Christingle Service at Norwich Cathedral.
The school has good partnerships and links with local colleges and schools and provides
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students with work experience opportunities. In the near future it will host a multi-cultural day
for three hundred children from other schools. It welcomes members of the community into
the school to provide good opportunities to enhance the education of the pupils, for example a
local St Lucian restaurant owner came to share his experiences of living in the Caribbean and
show pictures and typical food. The active Friends Association gives very good support to the
school with a mixture of socia and money raising events. During the week of the inspection
they will present to each child at the school a specialy inscribed crown coin to commemorate
the Queen’s Golden Jubilee. Although some homework provision is good, it is inconsistent
between classes and parents are unsure of the policy. Homework does not support and
consolidate the work done in lessons sufficiently.

Arrangements for children to begin school are good, for example the reception class teacher
regularly vists the loca playgroup to read a story and get to know the children before they
come to school. There are visits for the new children and meetings for the parents. When
children transfer from the Foundation Stage into Year 1 teachers liaise well. At the end of
Year 6 the pupils mainly transfer to one local secondary school, and effective arrangements
are made to assist the smooth transfer of the pupils. This year there are specia arrangements
for the pupils with special educational needs to make extra visits so that they can familiarise
themsel ves more with the school before they move there in September.

The provison made for the pupils spiritual, mora, socia and culturd development is good.
This represents an improvement since the last ingpection and is a strength of the school. The
school continues to care well for its pupils and as a result they are generadly confident and
content in their surroundings. The staff work hard to develop the pupils self-esteem and
promote good relationships, with the outcome that most pupils enjoy their learning and fed part
of aliving community.

Spiritua development is promoted throughout the school in lessons, assemblies and acts of
worship and the school makes good use of the teachings of Chrigtianity and other world faiths
to support its provison. Visits provide opportunities for the pupils to reflect on the spiritual
dimensions of life. For example, Year 1 and 2 pupils make a pilgrimage to Walsingham as part
of their topic on journeys. The vicar, who is adso a school governor, contributes good
opportunities for the pupils to experience the role of the church throughout life and death. The
parents are supportive and appreciative of the way in which she explains to the children about
Christian rituals and belief concerning death. A local undertaker brings a coffin to show the
pupils and the event is dealt with sengitivity and awareness of the possible emotiona upheavals
when confronting issues of death and grieving. Musical and artistic ways of looking at feelings
are explored and the pupils are given opportunities to value ther individuaity. They show
respect for each other’s fedlings, values and beliefs and the relationships between adults and
pupils are good.

The school works hard to promote and foster values such as honesty and fairness and to teach
pupils the difference between right and wrong. Adults provide good role models for the pupils.
The teachers make the pupils aware of the code for postive behaviour through the
establishment of school rules. The pupils have opportunities in lessons and at other times to
work together co-operatively and to compete fairly, and they treat one another with courtesy
and respect. The school does not at present have a school council. Opportunities for pupils to
contribute to the improvement of the school are too limited.

The school has developed a good range of opportunities for the pupils to experience socid
activities. The introduction of circle time is enabling the pupils to build relationships with
members of their class apart from their immediate friends. Activities to support a good number
of charities are often organised by pupils and this promotes their own persona development,
enabling them to learn about and support the needs of people in different situations. The pupils
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are encouraged to undertake some responsibilities to help in the running of the school, such as
looking after younger children in the dining room and involvement in the collection and counting
of dinner money.

The school works well to promote the pupils knowledge of their own culture and there are
good opportunities for the pupils to learn about living in a multicultural society and to consider
aspects of cultures not represented in the school. As part of religious education the pupils learn
about Hinduism, Judaism and Buddhism, there are complementary visits made and
representatives of other cultures and traditions frequently visit the school to explain about them
to the pupils. In music lessons and assemblies, the school provides the pupils with opportunities
to listen to a range of musical styles. The pupils learn about artists and art forms, such as the
work of L. S. Lowry and how Austraian Aboriginas represent themselves and their
environment. In literature sessions the pupils hear excerpts of poetry and prose and are
encouraged to begin to appreciate the rhythm of language and ways to use it in writing their
own poems and dories. Visiting workshops, and book and art events extend the opportunities
for the pupils to experience, enjoy and participate in a good range of activities which enhance
the learning opportunities.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

The school’ s procedures for child protection and for promoting pupils well being, hedth and
safety are satisfactory. The headteacher takes the lead in setting an ethos of care and order.
The teaching and non-teaching staff provide a good standard of care. The school has a
suitable policy for child protection and there is a designated person responsible for child
protection. The staff are kept up to date with child protection issues and both teaching and
non-teaching staff are aware of their responsbilities. There is a trained first-aider and the
pupils know who to go to if they are sick or injured. There are regular fire drills and fire
notices are displayed around the school. Health and safety and risk assessment procedures are
in place.

Procedures to monitor pupils attendance are good. Registers are carefully monitored daily and
parents contacted if no notice of absence is received on the first day of absence. The school
has a postive approach to discipline through the behaviour policy. Any bullying is dedlt with
quickly and sympathetically. All members of staff monitor the behaviour and present a united
approach in dealing with discipline problems when they arise. Pupils and parents know the
rules, what is expected of the children and the sanctions that are applied when necessary.

At the time of the previous inspection a key issue was to ‘ensure procedures for assessment
fully recognise the needs of al pupils and are used to inform what will be taught’. This has not
yet been fully addressed. The school has adopted good procedures for assessing the pupils
progress. It uses a good range of standardised and nationa tests. It has begun to track
individual pupils progress and set targets for the level that the pupils should achieve by the end
of each year and key stage. The school obtains useful analyses of the national tests papers
and these clearly show the areas for improvement. However, the information is not yet fully
used to inform planning in order to raise standards, for example in writing and science. In one
class a start has been made in setting the pupils an individud target such as to remember to
use smaler handwriting or full stops. The pupils do not yet know what they need to do to
achieve the next Nationa Curriculum leve. In addition, athough the pupils work is marked
regularly and positive comments made the marking does not identify what they need to do next
to improve.

The procedures for the identification and assessment of pupils with special educational needs
are sdatisfactory. The school uses a range of methods including the use of baseline
assessments when the children enter school, together with teachers assessments, athough the
pupils are not placed on the specia educational needs register until they enter Year 1. The
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pupils with specia educational needs receive committed support from the specia educationa
needs teacher and teaching assistants. All the adults know the pupils well and work hard to
help the pupils achieve their persona targets. Statutory requirements with regard to specia
educationa needs are carried out and the register is up to date and correctly identifies the
pupils who need extra help. There are no pupils with statements in the school a the moment.
The arrangements to make use of support from external agencies such as the local education
authority support service and educational psychology service are effective. Procedures for
monitoring the pupils with special educational needs academic progress and persona
development are satisfactory. The school has not yet developed clear guidelines to help
support pupils with behavioura and emotiona difficulties.

There are good relationships between the pupils, teachers and other adults in the school. The
class teachers, when monitoring pupils persona development, rely on this relaionship and
their knowledge of the pupils.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

The school has satisfactory links with parents. Most parents are satisfied with the school.
They date that their children like school and that their behaviour is good. Some parents
identified concerns about the range of outside activities, and the lack of information about their
children’s progress. These concerns are justified. Few parents help in school on a regular
basis, dthough they do take part in trips and visits.

There are three consultation evenings a year. The pupils annua progress reports inform the
parents what their children know, understand and can do, athough the target setting varies
from class to class. The quality of information that parents receive about the school and
curriculum is satisfactory overal but they are not consulted regarding major spending decisions
or curriculum provison. However, the parents of children starting in the reception class
receive good information. All parents are kept informed of day-to-day events through regular
newsletters. The prospectus presents key information in a straightforward manner. There are
some minor omissions in the governors' annua report.

The schoal tries to build good partnerships with the parents and carers of the pupils with
specia educational needs although they are not always as successful as they could be due to
the lack of response from some parents. The parents are invited to regular reviews of the
progress their children are making and are kept informed as to the targets set for their
children.

There is an active Friends' Association, which organises socid and fund raising events. They
have raised money for the congtruction of the long jump sand pit, wheded toys for the
reception class children and to meet the cost of transport for school visits. The mgority of
parents have signed the Home School Agreement and support their children a home by
listening to them read and supervising the homework set for them.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

The headteacher leads the school effectively. Her focus has always been to provide a very
caring and supportive environment for the pupils in her care and she has provided a clear
direction in this aspect of the school’s work. This has helped create a good ethos which is
particularly important as the school has high levels of mobility among its pupils, including
children who join for short periods from travelling or showman backgrounds. Other staff have
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taken their lead from the headteacher and this has at times resulted in alack of rigorous focus
on raising standards. However, the staff and governors have a growing awareness of most of
the present weaknesses and the school, with the support of the local authority, is beginning to
draw up appropriate plans to address them.

The management of the school is satisfactory overal, but not enough time has been given to
subject coordinators to develop their subjects fully and some staff, such as the reception
teacher, have too many important responsbilities to enable them to carry out ther role
successfully. The school’s aims are largely reflected in itswork. The recent input and support
from the local authority has helped generate a shared commitment to improvement and raising
standards, which is supported by the newly appointed headteacher who takes up her post next
term. The school’s development planning contains details of how a number of important
priorities are to be addressed and provides a sound basis from which the new headteacher will
work.

The governing body has a high proportion of fairly newly appointed governors. It fulfils al of
its important statutory responsibilities, athough it does not ensure that the annua report to
parents contains sufficient information about provision for pupils with specia educationa
needs, the action taken since the last meeting to address the last inspection action plan and any
actions taken since the last meeting. There is an appropriate committee structure and
individua expertise is used well. For example, the governor responsible for specia educationa
needs has personal expertise in that area. The governors have a growing understanding of the
strengths and weaknesses in the school, and they are beginning to take a more proactive role
in holding the school to account. For example, those governors with responsbilities for subjects
such as literacy, numeracy and ICT are making good visits to the school and gathering
information that will provide useful background information when the governing body make
decisons. In the past the governors have relied too heavily on the headteacher to provide
information about how well the school is doing. They have correctly appraised the work of the
headteacher, following the performance management policy, and appropriate targets have
been set. The governors, like members of staff, are open about their strengths and
weaknesses and, at a time of important change for the school, are very willing to accept
advice and guidance on how the school can improve in the future.

The headteacher has devel oped the tracking of individual pupils progressin basic English and
mathematics skills from the assessments made when they start in reception to the fina test
results in Year 6. In addition, the mathematics coordinator has carried out a good anaysis of
past test results to inform future teaching of where there are weaknesses in pupils knowledge
and understanding. Although developed recently, this information is useful but does not yet
provide the basis for individua target setting to ensure that pupils make the progress of which
they are capable. Teachers with responsibility for non-core subjects have not had opportunities
to monitor planning, teaching or pupils work. The teachers have had informa performance
management meetings with the headteacher and some lesson observations have taken place.
Thereislittle evidence of resulting improvements to teachers practice.

During the year the specia educational needs co-ordinator has been in post she has responded
effectively to new satutory requirements for specia educationa provision. She keeps the
register of pupils with special educational needs up to date. Her main task is to teach a number
of pupils with specid educationa needs by withdrawing them individually from their classes.
This has helped them to make good progress in addressing the educationa targets in their
individual education plans. She dso manages the school’s liaison with the local education
authority support service. However, she has only half a day a week in which to carry out her
role and does not have a clearly defined job description. This means that she does not have
time to carry out the role of co-ordinator for speciad educational needs. This includes. the
completion of paper work for statutory requirements, assessing the individual needs of pupils,
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checking and reviewing their progress, liasng with outsde agencies, overseeing the
organisation of the school’s support for pupils with specid educationa needs, and meeting with
parents, teachers and learning support staff. Overall, the governing body is supportive of the
work done by the school with the pupils with specia educational needs. The governor with
specific responsbility for overseeing this area of the school’s work, athough well informed
about specia educational needs, has had little opportunity so far to develop her role fully.

The school’s financial planning has been hindered by alack of information but recent changes
of the staff supporting the governing body in this area is aready proving of benefit. Largely
due to the lack of available information the governing body has not monitored the progress of
the budget over a year as closdly as it should and this has resulted in some confusion about
how much money is available to be carried forward to the next year. The finance committee is
aware of this issue and is now clearer about the information expected and how it should be
used. The specific grants received by the school for improvement purposes have been used
appropriately. Major expenditure has been carried out appropriately and with due regard to
obtaining best value both in purchasing resources and aso in making best use of the resources
in the school. The school’s use of new technology is a an early stage but is broadly
satisfactory.

The staffing levels are good and the school benefits from good quality teaching assistants who
provide very good support for pupils with specia educational needs as well as others in the
classes. However, the reception class does not have sufficient learning assistant support and
this hinders the learning and makes the supervision of some activities difficult. New staff have
received a satisfactory level of induction to the school. The accommodation is good and is of
real benefit to learning. The newer parts of the school make good learning environment with a
good-sized hall for a range of activities. There is a good library and this is well resourced and
the outdoor facilities are also good and have a good impact on physica education and
environmental work. The computer resources have been unsatisfactory until very recently but
recent purchases have improved the provison and the planned staff training will be of further
benefit for the more effective teaching of the subject. The reception class does not have
access to a secure outdoor area.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
50. To build on the work of the school since the last ingpection, and to raise standards till further,
the newly appointed headteacher, the staff and the governing body should:
@ Raise standards in writing by **

improving the marking of pupils work and using assessment to help them understand
how to improve and to set individua targets,

ensuring the work is correctly matched to pupils prior attainment, particularly for the
more able pupils;

improving the presentation of pupils work and their handwriting;
providing more time for extended writing;

extending the use of early literacy and additiond literacy support schemes within
classes.

(Peragraphs 2-3, 16-18, 22, 36, 60, 62, 66-68, 70, 79.)

2 Raise standards in science by
ensuring challenging enough work for the higher attainers;
improving the teaching of investigative and experimental science;

improving the assessment of the subject and the use of such information in planning
well matched work based on pupils' prior attainment.

(Paragraphs 2, 23, 36, 83-87.)
3 Raise standardsin ICT by **
implementing the school’ s action plan;
improving the planning of the use of computers in other subjects.
(Paragraphs 15, 76, 87, 96, 99, 105, 109-115, 129.)
4 Improve the management of specid educationa needs by

improving the organisation of the support and the writing of individua education
plans,

improving the use of targetsin individua education plansin the planning of
lessons.

(Paragraphs 24, 47.)

©) Improving the governing body’ s monitoring the budget more closaly and ensuring that
they hold the school to account. **
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(Paragraphs 48.)

(6) Reviewing the alocation of responsibilities so that teachers have an appropriate
workload and enough time to carry out their duties as subject coordinators, and
sufficient support time is alocated to the reception class.

(Paragraphs 44, 46, 51, 82, 88, 95, 98.)

**  These issues have been recognised by the school and there are plans to improve

them.

In addition to the above issues, the following minor issues should be considered for

inclusion in the action plan:

Improve the outdoor classroom areafor the reception class; (Paragraph 51)

Ensure the school has an appropriate drug abuse policy; (Paragraph 25)

Ensure the governors annual report to parents contains all of the information required.
(Paragraph 45)

Ensure that the information provided for parents is sufficiently informative, especialy
about pupil progress. (Paragraph 39, 40)

Ensure the provision of homework is more consistent and supports the work done in
lessons more effectively. (Paragraph 27)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 31
Number of discussions with staff, governors, other adults and pupils 28
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor
Number 0 6 17 8 0 0 0
Percentage 0 19 55 26 0 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when inter preting these percentages as each |esson represents more than three percentage points.

Information about the school’s pupils

Pupils on the school’sroll YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 96
Number of full-time pupils known to be eligible for free school meals 5
Special educational needs YR-Y6
Number of pupils with statements of special educational needs 0
Number of pupils on the school’s special educational needs register 23
English as an additional language No of pupils
Number of pupils with English as an additional language 0
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 12
Pupils who |eft the school other than at the usual time of leaving 16

Attendance

Authorised absence

%

School data

7.5

Unauthorised absence

%

National comparative data

5.6

School data

0.0

National comparative data

0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1 (Year 2)

Year Boys Girls Total
Number of registered pupilsin final year of Key Stage 1 for the latest reporting year 2001 5 8 13
National Curriculum Test/Task Results Reading Writing Mathematics
Boys N/a N/a N/a
Numbers of pupils at NC level 2 Girls N/a N/a N/a
and above
Total N/a N/a N/a
Percentage of pupils School 85 (43) 85 (43) 100 (57)
aNC level 2 or above National 84 (83) 86 (84) 91 (90)
Teachers’ Assessments English Mathematics Science
Boys N/a N/a N/a
Numbers of pupils at NC level 2 Girls N/a N/a N/a
and above
Total N/a N/a N/a
Percentage of pupils School 92 (43) 92 (43) 92 (43)
a NC level 2 or above National 85 (84) 89 (88) 89 (88)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2 (Year 6)
Y ear Boys Girls Total
Number of registered pupilsin final year of Key Stage 2 for the latest reporting year 2001 7 5 12
National Curriculum Test/Task Results English Mathematics Science
Boys N/a N/a N/a
Numbers of pupils at NC level 4 Girls N/a N/a N/a
and above
Total N/a N/a N/a
Percentage of pupils School 50 (70) 75 (77) 92 (85)
a NC level 4 or above National 75 (75) 71 (72) 87 (85)
Teachers’ Assessments English Mathematics Science
Boys N/a N/a N/a
Numbers of pupils at NC level 4 Girls N/a N/a N/a
and above
Total N/a N/a N/a
Percentage of pupils School 75 (77) 75 (77) 75 (85)
a NClevel 4 or shove National 72 (70) 74 (72) 82 (79)

Percentages in brackets refer to the year before the latest reporting year.

Theresults for boys and girls are not given due to the small size of the cohorts.
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils
Black — Caribbean heritage 0
Black — African heritage 0
Black — other 0
Indian 0
Pakistani 0
Bangladeshi 0
Chinese 0
White 0
Any other minority ethnic group 2

This table refers to pupils of compulsory school age only.

Teachers and classes

Qualified teachersand classes: YR -Y6

Fixed period Permanent
Black — Caribbean heritage 0 0
Black — African heritage 0 0
Black — other 0 0
Indian 0 0
Pakistani 0 0
Bangladeshi 0 0
Chinese 0 0
White 0 0
Other minority ethnic groups 0 0

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the

number of pupils excluded.

Financial information

Total number of qualified teachers (FTE) 4.41 Financial year 2001/2002
Number of pupils per qualified teacher 215
Average class size 24.3 £
Education support staff: YR—-Y6 Total income 259 924
Total number of education support staff 3 Total expenditure 246 136
Total aggregate hours worked per week 62 Expenditure per pupil 2745
Balance brought forward from previous year 6 378
Balance carried forward to next year 20 166
FTE means full-time equivalent.
Recruitment of teachers
Number of teachers who |eft the school during the last two years 1
Number of teachers appointed to the school during the last two years 1
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less than one term (FTE) 0

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The school is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.

Other issuesraised by parents

Number of questionnaires sent out 83
Number of questionnaires returned 37
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
73 24 0 3 0
65 22 11 3 0
47 47 0 0 6
20 49 14 11 6
51 33 8 3 0
30 46 19 5 0
62 30 3 5 0
38 4 5 3 0
30 43 22 3 3
35 46 14 3 3
42 50 3 3 3
25 28 33 6 8

A number of parents expressed concern over the mess created by a colony of nesting rooks in the

trees on the school grounds.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

5L

52.

Provision for children in the reception class is good. Improvements have been made since the
last inspection, including the introduction of planning based on the nationaly agreed areas of
learning leading towards the expected early learning goals. The reception class is well
organised into different learning spaces, including role play, quiet reading and practical aress.
However, athough there is good access to an outdoor courtyard this is not fenced or
specifically resourced for outdoor play and, together with a lack of support staffing enabling
the necessary level of supervision, this means that children cannot access outside activities as
eadly as they should.

The quality of teaching is good and this is a big factor on the good progress children make
during the year. The early assessment of children, and the evidence from the inspection,
shows that, overdl, attainment on entry to the school is below that expected for children of this
age. The teacher knows the children well and has devised a very effective system for
assessing and recording their progress towards the early learning goals. Parents and children
are provided with a very good introduction to the school and the teacher has very good links
with aloca playgroup, which she visits regularly before the children start at the school.

Personal, social and emotional development

When children enter the school, many have well below average levels of maturity as shown
through pupils persona and socia skills. Improving these forms an important part of the
reception class planning. Together with the good teaching, this helps pupils to make good
progress, although a significant number still have under-developed skills by the end of the year.
The start to the day provides a good opportunity for children to settle happily into school and
for their parents to discuss any concerns or other matters with the class teacher. Once again,
this is an aspect of the reception class work where the presence of another adult would
benefit the provision. The teacher has formed very positive and effective relationships with her
class. She ensures her instructions are clear and that children understand what is expected of
them. Those with specia educational needs are well integrated into the class. Children are
beginning to get on well together and they are developing an ability to share and co-operate
while taking part in activities. They understand what is expected of them and generaly
respond to the teacher quickly when required, but are also often too noisy when working and
a an early stage of learning not to call out answers. When asked to tidy away equipment and
games most do so satisfactorily.

Communication, language and literacy

When children start in the reception class the mgjority have language skills that are well below
those expected for their ages. The teaching is good and good progress in learning to read and
write is made, athough standards are ill below average by the end of the year. The
development of opportunities for extending spesking and listening skills though role play has
improved since the last inspection. However, when answering questions children tend to
respond in single word answers or brief phrases rather than sentences. This is evident in
‘show and tell’ sessions at the start of the day. The teacher tells a range of stories very well
and children listen very attentively and with enjoyment. The National Literacy Strategy is
appropriately adapted for the ages of the children and is clearly helping improve their literacy
skills. ‘Big books shared in whole class sessions are well used to develop pupils |etter
recognition and their understanding of rhyme, for example. Most are able to identify capita
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letters. The higher attaining pupils could write their names when starting school but this varies
and as the year progresses many children are still unsure of how to write al letters of the
aphabet. They are developing a sound knowledge of common three letter words.

Mathematical development

When children start school the mgjority have below average attainment. However, by the time
they reach the end of the reception year they have made very good progress and all of them
are attaining the expected early learning goals. Thisis largely the result of very good teaching
and the clever adaptation of the National Numeracy Strategy to make it appropriate for the
ages and abilities of the children. They recognise numbers to 20 and count and sort numbers
independently. They sequence quite complex colour patterns and a so extend this work through
the effective use of computer software. Most children do more than and less than calculations
and some higher attainers are adding numbers to make correct totals. They have a sound
understanding of the basic properties of simple two-dimensiona shapes. Most children know
the ordina numbers up to ninth. In one good lesson children begin to devise different ways of
finding a given tota with numbers up to nine.

Knowledge and under standing of theworld

The teaching is good and by the end of the reception year the mgjority of the children have
attained standards in line with those expected for their ages. Children have made a close study
of the life cycle of butterflies and they demonstrate a sound knowledge of the parts of the
cycle. They cut out and correctly sequence pictures illustrating the life cycle and explain each
part to an adult. When they watch a video of a butterfly emerging from a chrysalis the children
watch with fascination and amazement, providing a lovely moment of awe and wonder in an
otherwise hectic day. The use of computers is a an early stage but children are now getting
good opportunities to improve their skills and they can use the mouse confidently to click on
and drag coloured shapes when making mathematical sequences. In other science work they
have predicted which materials would float and sink, and through nursery rhymes such as
‘Incy Wincy Spider’ they have made a study of the water cycle.

Physical development

Children enter the school with a good level of physica development. The teaching is good and
by the end of the reception year most of the children will have attained the expected level for
their ages. Good opportunities are provided for developing control with smal tools such as
scissors and crayons, as well as the use of arange of jigsaws to help with spatia devel opment.
The teacher ensures that children have plenty of opportunities to work with sand and water,
again to develop their skills in working with such materids. In physical education lessons and
at playtimes children demonstrate good skills in skipping and using hula hoops.

Creative development

The teaching is good and by the end of the reception year the mgjority of the children have
attained standards in line with those expected for their ages. Children have opportunities to
paint and they do so with growing control. For example, the painting of butterflies, usng the
idea of symmetrical patterns, results in some colourful and effective pictures. A small amount
of three-dimensiona work is evident. For example, children have made good clay models of
snails after studying real ones but more opportunities for children to handle a range of
modelling materials would be vauable. Mobiles children have made from highly patterned fish
with tissue paper tails help make the classroom a bright and interesting learning environment.
Good strong prints made from strong blocks made by the children are equally effective.
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ENGLISH

In the 2001 tests for Year 2 pupils their attainment was below average compared to all school
and to schools with pupils of smilar backgrounds. In Year 6, attainment was well below
average in both comparisons. Inspection findings show an improving picture across the school
although there continues to be a dip in standards in Years 3 and 4. Pupils enter Year 1 with
below average attainment and make satisfactory progress overall to attain below average
standards by the end of Year 2 and Year 6. Pupils make better progress in reading than in
gpesking, listening and writing. All the pupils are provided with equa opportunities to
participate in the learning activities provided in English.

The teaching of reading is a strength of the school. The pupils make good progress in learning
to read and standards in reading achieved by the pupilsin Year 2 and Year 6 are average. In
speaking, listening and writing skills standards are below those found nationally. However,
pupils make satisfactory progress from alow base. The school makes good use of structured
programmes to provide additional literacy support to improve pupils progress in learning to
spell and to increase their skills in developing and using awider and richer range of words.

Standards in writing are not as high as they could be. The school has recognised this and has
developed an action plan to improve the teaching and learning. However, the plan does not yet
fully identify al the areas that would help the teachers to raise the standards in writing across
the school. When teachers check the pupils work they do not make it clear what the pupils
have to do to improve. The school uses a good number of standardised tests and the results of
National Curriculum tests to identify the strengths and weaknesses of pupils work. However,
the school is not yet using this information to plan work nor does it make clear to the pupils
what they need to do to move to the next leve. In addition, athough good use is being made of
writing skills across the curriculum, the school does not provide enough opportunities for pupils
to engage in extended writing. Standards of handwriting and presentation are variable across
the school and in some cases the teachers accept very untidy and immature handwriting
without giving pupils pointers for improvement.

At the time of the previous inspection one of the key issues was. ‘to raise attainment in
English, particularly in reading and writing at Key Stage 2'. The school was also required
to provide a subject policy and schemes of work, match planning to pupils needs, ensure that
procedures for assessment recognise pupils needs and are used in planning. These issues
have not all been addressed although good progress has been made in raising attainment in
reading. The school has a policy for English and is using the Nationa Literacy Strategy
guidelines on what should be taught in English. Assessment procedures are not yet used to
clearly identify what needs to be done to raise standards further. The subject manager has
been in post since September and has had some opportunities to monitor and evauate the
teaching and learning in English.

Ingpection findings show that pupils make satisfactory progress in developing their speaking
and listening skills throughout the school. Good use is made of the whole class discussions at
the beginning of the Literacy Hour and in the introductory sessions to other subjects. The
pupils respond well at these times, listen carefully to the teachers and other pupils and enjoy
offering answers. They talk about their work willingly but on occasions need encouragement
to develop their answersin detail or in any complexity. Throughout the school there are regular
opportunities for pupils to develop spoken language, such as in show and tell sessons and
circle time. The pupils ideas and opinions are listened to and vaued by adults working with
the pupils. They are often suitably developed using further questioning and discussions. In one
of these sessions, Years 1 and 2 pupils became fascinated and involved in learning about the
Coronation of the Queen, their vocabulary was well extended by the teacher and by the end of
the lesson they were able to discuss the event in some detail. As time goes by the pupils
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acquire a wider vocabulary with which to discuss their work. For example, they use
appropriate terms to describe their work in science and can suggest aternative adjectives to
use to enhance the quality of their descriptions.

Pupils read fluently and accurately. Most attain average standards in reading and make good
progress in learning to read. In the 2001 nationd test for pupils in Year 2 only 15 per cent
reached the higher than expected Level 3. This year’s results show that 40 per cent are likely
to reach Level 3. Smilarly, inthe Year 6 tests last year no pupil attained the higher Level 5 but
early indications of this year's results show that 45 per cent of the pupils should achieve it.
Inspection findings show a similar picture. Throughout the school, pupils have positive attitudes
towards the books they read and enjoy reading. They have opportunities to develop good
reading habits; after lunch each day, time is devoted to reading both individualy and in groups
with the teachers to practise and develop their skills. This is improving standards. The pupils
are encouraged to tackle challenging texts and the most fluent readers develop a critical
appreciation of the books they read. Year 6 pupils can discuss the characterisation and the
way in which Philip Pullman develops a plot, for example, in a complex book such as
‘Northern Lights'. The school's arrangements for developing a home-school reading
partnership are carried out consistently. The pupils take books home and read regularly to their
parents or carers. Good use is made of a number of volunteer helpers who spend time with
pupils hearing them read and discussing the texts. These features make a positive contribution
to the progress that the pupils make. Recently a group of Year 6 girls have worked with a
librarian from the local education authority to audit and re-catalogue the books in the school
library. The girls now take full responsbility for running the library and keeping it tidy and in
good order. Most of the pupils have some idea how they can find information from different
sources, including the Internet; however, they do not have regular opportunities to use their
knowledge of how the library books are catalogued. The school has a good range of reading
books and ‘big books' for use during the literacy sessions.

In writing standards achieved by the pupils are below average at the end of Year 2 and Year
6 athough they make satisfactory progress. No pupils this year are likely to have achieved a
Level 3 by the time they are seven; however 15 per cent of pupilsin Year 6 are predicted to
attain Level 5. The school has recognised that writing can be improved and has formulated an
action plan as part of the school improvement plan. A strength in the writing is the way in
which the teachers plan opportunities for pupils to write across a range of forms, especidly in
Years 5 and 6. They including sories, recounts, persuasive writing and writing that puts
forward reasoned and balanced arguments.

By Year 2 the pupils are beginning to express themsalves in their writing. They can form
simple sentences and know how to punctuate their writing using full stops and capita letters.
However, few of the pupils use joined script for writing even though they are taught how to
join their letters. The most able pupils spell common words correctly and use their knowledge
of spelling rules and letter strings to make informed attempts at spelling less familiar words.
The less able pupils often do not complete the writing tasks set. They have problems spelling
common words such as ‘went’ and have problems in forming complete sentences. Good
examples of descriptive writing were seen as when pupils wrote their own version of a ‘Katie
Morag' story or retold a traditional tale.

As they move through the junior years the pupils continue to have problems with the
presentation of their work. By Year 6 only haf of the pupils use a joined up handwriting style
as amatter of course. In Years 3 and 4 progress in writing is dow. Work is often not finished
and there is little difference between the tasks given to the most and least able pupils. An area
of weakness in the writing, especidly for the younger pupils, is the lack of consstent use of
opportunities for pupils to write extended pieces of work. By Year 6 the rate of progress has
improved. The pupils complete alot more work across a good range of genres. They can write
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an extended story about a mountain adventure and use persuasive language in debating the
arguments for and against building more hotels in St Lucia The pupils have a good
understanding of how to punctuate their sentences. The mgjority of the pupils are using speech
marks, and question and exclamation marks appropriately. They show imagination and flair
especidly in short pieces of writing, and they can write in a variety of styles to suit different
genres of writing. They are confident in their use of adjectives to help them write more
interesting sentences. When working on developing a scene a pupil writes; She leaned
against the creaking see-saw while rubbing her hands up and down the rattling chains
of the swing. The pupils can use smiles and dliteration with confidence and a few pupils have
a good understanding of metaphor. In history lessons the pupils make good use of their literacy
skills to write interesting diary entries describing their lives in service in Victorian times. The
pupils have some opportunities to use word processing programs to plan, draft and edit pieces
of work.

The quality of teaching is satisfactory overal. Of the five lessons seen the teaching was good
in three of them and very good in one. There were no lessons in which the teaching was
unsatisfactory. The teaching has some significant strengths. The basic skills of reading are
being systematicaly and well taught throughout the school. In the lessons where the teaching
is good or better, the pupils are made aware of what it is they are to learn by the end of the
lesson. The teachers make good use of resources to support the learning, including well-
chosen texts and imaginative presentations of the material. In a good writing lesson the
teacher showed a treasure box of her own and this inspired the pupils to write enthusiastically
about the items they would put in their own boxes. In avery good session on the poems of Ted
Hughes, the pupils looked for smiles, metaphors and aliteration. The pupils made very good
progress because the teacher, through skilful questions and the use of well-matched resources,
met the needs of each group of pupils well. She made very good use of the skills of the
teaching assistant who worked with a less able group using a smpler poem by the same
author. There are interesting displays about literacy in al the classrooms and the teachers
make reference to them to support teaching and learning.

There are some weaknesses in the teaching. These mainly relate to the work not being well
matched to the needs of the pupils in al sections of the lessons. For example, in one class,
following a very good introduction, the expectations of what the pupils could achieve
independently were too high and the texts used were not well matched to the pupils needs.
Teachers do not plan enough occasions when pupils can congtruct and complete extended
pieces of writing. They usualy make it clear to the pupils what they are to learn in the lesson
but do not explain how they could reach a particular level. In one class the pupils have been
set atarget to improve a feature of their writing but this is not yet being used systematically to
check to see how well the pupils have achieved the tasks set and suggest how they can
progress further. The pupils work is marked regularly throughout the school but the quality of
the marking could be better. It recognises work done and efforts made but is rarely annotated
with helpful comments and guidance to help the pupils to improve their work.

The subject manager for literacy was newly appointed to the school in September and has had
some opportunities to check what is happening in other classes to ensure that the National
Literacy Strategy is being carried out systematically. She has worked with the local education
authority to identify what needs to be done to improve the subject overall. The school has fully
recognised the need to improve the standards of writing to match those of reading and the
subject manager has been active in auditing standards and in congtructing an initia
improvement plan order to raise standards. The governor with responsibility for literacy has
visited al the classes in the school; she is enthusiagtic in her role and intends to further support
the school in raising standards by monitoring teaching and learning.

MATHEMATICS
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Results in the national tests for 2001 show that standards for pupils in Year 2 are broadly
average compared to all school and to schools with similar intakes. However, standards in
Year 6 are above average when compared with those achieved nationally, and well above
average when compared with schools with pupils from similar backgrounds. Since 1997, the
trend in standards for Year 2 has been inconsistent, as is often the case with small cohorts.
However, for Year 6 the trend over time since 1997 has been one of steep improvement and
a a much faster rate than is found nationaly. This improvement in mathematics scores has
been one of the success stories for the school over the last five years. Overall, the standards
have shown a good level of improvement since the last inspection.

The evidence of the inspection largely matches the evidence of the tests. Standards throughout
the school have been maintained and the early indications are that the results of the most
recent tests are at least equa to those found last year. By the end of Year 2, boys attain
standards well below those of girls. However, by the end of Year 6 the gap no longer exists
and boys have caught up with the girls. During the inspection there was no evidence that the
attainment of boys and girls was significantly different. The pupils make sound progress
through Years 1 and 2 and good progress through Y ears 3 to 6. Those with specia educationa
needs receive good support and make progressin line with their peers.

Comparing the test results of pupils in last year's Year 6 with the results the same pupils
attained when they were in Year 2 in 1997 shows that they made very good progress over
time. They build very well on the good learning evident throughout the reception year and the
sound progressin Years 1 to 4.

One of the main reasons for the improvement since the last inspection has been the successful
introduction of the National Numeracy Strategy which has improved pupils menta calculation
skills and resulted in more direct and closely focused teaching of the whole class. Skills and
learning are developed systematically throughout the school and the confidence of the teaching
staff had been increased with the supporting materials and suggested lessons available. In
addition, the school has made effective use of materias aimed at raising the achievement of
those who are making dow progress, often working in smal groups with the helpful teaching
assstants. Another reason for the improvements has been the improved monitoring and
evaluation of teaching by senior staff, the local authority and the subject coordinator. This has
helped spread good practice and support teachers with ideas and suggestions when
gppropriate. In addition, the school has recently been supported by an advisory teacher
seconded from alocal school, and this has clearly helped raise standards, especially in Years 1
and 2, through some very good teaching.

The lack of effective use of computers remains a weakness. It is the result of a lack of
appropriate resources and software, which the school has begun to address. Teachers are
insufficiently trained in the use of computers in mathematics, but the school is aware of this
and plans to address the issue shortly. Teachers teach the use of calculators in lessons in an
appropriate and effective way. Numeracy skills are often effectively used in other subjects.
For example, in geography the use of bar charts and pie graphs enables the good presentation
of information.

In Years 1 and 2, pupils confidently count forwards and backwards in fives and tens, and
subtract mentally using numbers to 20. They confidently work with larger numbers such as
counting in 20s to 300, counting in 50s and they have a good understanding and familiarity with
money calculations and coins. They solve a range of money problems. For example, given a
range of ingredients at different prices they work out problems relating to the costs of
sandwiches. Good support for the pupils with specia needs enables them to take part in the
same work with smaller amounts of money. By the end of Year 2, pupils are beginning to
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understand and accurately record hours and haf hours. They can name some three-
dimensiona shapes and have a solid understanding of place value.

In Years 3 and 4, pupils continue developing sound counting skills, mentally counting forwards
and backwards in 50s and 100s as consolidation before starting new work on reading scales.
Less able pupils are able to predict and estimate how many jugs of water will fill different
large containers, while more able pupils work on reading scales and working out how to make
arange of cocktails from different amounts and ingredients. This work has a good practical
focus as at the end of the topic pupils will actualy make the cocktails featured. Higher
attaining pupils solve challenging problems about capacity. Where they get incorrect answers it
is often due to misunderstanding the instructions rather than the mathematical aspects of the
problem. Pupilsin Years 5 and 6 devise tests for divishbility by using their existing numeracy
skills well. Year 6 pupils understand negative numbers and coordinates and draw different
two-dimensiona shapes. Higher attaining pupils trandate the shapes through four quadrants
while the less able have a sound understanding of probability and turn simple fractions into
decimals and percentages.

Pupils attitudes to their work are largely positive. They clearly enjoy the mental sessions at
the start of lessons and the vast mgjority are very keen to answer. Their confidence is boosted
by the way teachers run these parts of the lessons and by the good support from teaching
assistants, especialy for those with specid educationa needs. Pupils are well behaved in
lessons and they use resources and equipment sensibly and safely. They produce a good
quantity of work over the year. However, much of the recorded work is untidily presented and
does not reflect evidence of any pride in their work, and this is an aspect of the subject that
teachers need to review and reinforce. Older pupils are able to devise their own, good ways of
recording answers to problems.

The quality of teaching is good throughout the school, and has been further strengthened by a
teacher seconded from another local school. Teachers have a good understanding of the
requirements of the numeracy strategy and this has had a very positive impact on planning of
lessons, athough there are still too many occasions when all pupils are provided with the same
work, rather than having tasks based more closaly on their prior attainment. A feature of the
good teaching is the good explanations given to introduce new work. This happened, for
example, in Years 5 and 6 when the concept of divisibility was introduced. The best lessons
are very well paced and have very good transitions from one part of the lesson to the next.
Little time is wasted and pupils are well managed

Teachers usualy match work well to pupils prior attainment, helped by good assessments of
the work completed. A weaker aspect of the teaching is the marking of pupils work, which
rarely explains exactly what they have done well or how they can improve their work in the
future. Y ounger pupils work is often not dated and worksheets not ordered in any systematic
way. There are times when important mathematical terms are spelt incorrectly and not
corrected by the teacher.

The subject co-ordinator is knowledgeable and hard working. She has played an important part
in staff training and in ensuring the impact of the National Numeracy Strategy has been
successful. However, she does not have enough time to support colleagues, monitor their work
and spread good practice. The teaching and learning has been monitored effectively in the past
and this has had a positive impact on standards. The co-ordinator has developed a good
anaysis of test results but this is not sufficiently used in lesson planning and target setting.
The co-ordinator istrialing a system of individua target setting at present and this would be of
benefit to all teachers. In addition, the school has devised a good system for tracking pupils
progress as they move through the school. Resources are generally satisfactory, athough
there are weaknesses in computer use. The governor linked to the subject has visited the
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school to see lessons and talk to pupils and staff. Although they have a broad picture of
attainment, governors do not have access to more detailed information on progress and test
results with the result that their understanding of the school’ s strengths and weaknesses is not
as strong as it could be.

SCIENCE

The results of the 2001 tests for Year 6 pupils show that standards are below average when
compared with al schools and average when compared to schools with pupils from similar
backgrounds. Since the last ingpection standards have risen steadily and they are now close to
the level expected. Although a praiseworthy percentage of the pupils reached the expected
level for their age in 2001, fewer reached the higher level than was the case nationaly. The
teacher assessments made of attainment in Year 2 show that a broadly average proportion of
pupils reached the expected level while an above average proportion reached the higher level.
This means that standards found during the last inspection have been at least maintained and
the proportion reaching the higher levels has improved.

Pupils enter the school with below average atainment and make satisfactory progress.
However, standards in science could be higher. On the basis of the work seen during the
inspection, the attainment in Years 2 and 6 is still below average. The teachers planning does
not sufficiently match work to the needs of al the pupils. Each class contains two year groups
and the work is at the same leve for both. This means that there is insufficient challenge for
the more able and the work does not always build on previous work to ensure progress and
continuity. Ways of checking the understanding and progress made by the pupils are in an
early stage of development. The school has begun to use the analysis of test papers to identify
where there are gaps in the pupils knowledge and understanding of aspects of science but so
far the use of this information to inform the teachers' planning is limited. The teachers provide
good opportunities for pupils to take part in investigative work but there are few occasions on
which the pupils devise their own experiments and explore their ideas. Teachers always use
correct scientific language with the pupils, however, some of the pupils start from a very low
base of verbal skills and vocabulary and not enough input is made to ensure that the pupils all
fully grasp the meanings of the words used.

By the time they are in Year 2, the pupils know that a push and a pull are forces and that
materials have different properties. They understand that the sun is the main source of light
and they can sort items into categories of being alive or never having lived. They study the life
cycle of aladybird and can sort creatures by their habitat, such asland, sea and air. They are
beginning to understand that some changes are reversible, such as ice melting and some are
not such as cooking an egg. The pupils are less able to offer suggestions as to why things
happen or finding ways of testing their idess.

In Years 3 and 4 the pupils complete eectrical circuits to light a bulb. They use ther
knowledge of materials and circuits to investigate and classify which materias are good
conductors. They test the strength of magnets, working in groups to record their results. A
vigting teacher from an educationa supplier is working with the class on testing rocks for
hardness and their suitability for particular purposes. Good work is done on the permeability of
different soils when the pupils learn to organize the experiment, carry it out, record the
measurements and compare their results. By the time they are in Year 6 pupils extend their
knowledge and understanding of the different properties of materials and learn about solids,
liquids and gases. The pupils know the importance of interdependence in the natural world,
they learn about adaptation to different habitats. They understand how food chains show the
feeding relationships and that they al begin with plants. Some of the pupils have gained an
understanding of photosynthesis. The pupils know what congitutes a far test and
communicate their findings clearly in avariety of ways.
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The teaching is satisfactory overall. In the best lessons the pupils were very well managed and
organized. They set up and worked well together on their experiment to test water running
through different soils. Where the work was less successful, the teacher talked for too long
and there was no opportunity for the pupils to complete their own experiment. Overall, the
teachers have a good knowledge of the subject and place a good emphasis on careful
observation. However, too much of the work is directed by teachers, and as the same work is
usually covered by al of the pupils in the class this limits the opportunities for higher attaining
pupils to further extend their learning. The pupils investigative skills are limited by too few
opportunities to devise their own investigations. There is little use of ICT to support the pupils
learning in science. The way in which the pupils record their findings is usualy decided by the
teacher and so, athough the pupils make good use of the skills they are learning in writing,
they have few opportunities to decide which is the most appropriate format for presenting their
work.

The subject manager has only been responsible for science since September. She had an
opportunity to check how well science was being taught and decide what needed improving at
the beginning of the school year but has not been able to follow up this work since. This is
mainly because she has responsibility for severa other key areas of the curriculum. The
school uses the national guidelines on what should be taught in science. There is a basic range
of equipment and other resources to support teaching and learning in science.

ART AND DESIGN

It was not possible to observe any lessons in the infant class during the inspection. From other
evidence such as examples of pupils work it is possible to say that standards in Year 2 are
broadly in line with those expected for their ages, and this has been maintained since the last
inspection. Standards in Year 6 are aso broadly typicd for pupils of that age nationally and
this represents an improvement since the last inspection, when standards were below those
expected.

Pupils in Years 1 and 2 produce patterns using collages of mathematical shapes cut from
tissue paper. These are good quality and provide a link between art and design and
mathematics. In sketchbooks pupils make satisfactory observational drawings of leaves and
plants. They use a frame to organise a still life for sketches which are later turned into
paintings. They make a range of marks using available pencils and crayons, and they have the
opportunity to meet a range of two-dimensiona techniques, for example, by creating wax-
resist patterns. In one very good piece of work, pupils created three-dimensional abstract
images using sewing, embroidery and padding, based on drawings of cut fruit.

In Years 3 and 4, pupils study a good reproduction of painting by Lowry. After discussion
about how the people are depicted, pupils use viewfinders to isolate part of the painting which
they draw in some detail. Others use their sketchbooks to draw objects within the classroom.
One good display showed some good work resulting from a study of Aborigina art and was
reflected in some good imaginative drawings and patterns using dots and appropriate colour
schemes. In Years 5 and 6, pupils are creating designs of episodes from a story which they
will create using fabric. This follows a study of the Bayeux Tapestry, and they way the
pictures tell a story. Good use is made of sketchbooks to draw out ideas for their work. The
teaching assistant helps the pupils with special needs, enabling them to create ideas that are
practical and sensible. After an appropriate time, the teacher extends this work into thinking
about the techniques and materials suitable for aspects of their stories. In their sketchbooks,
Year 5 and 6 pupils have made good ill life drawings of containers, showing a growing
awareness of how depth can be added through shading. One plant sketch by a Year 5 pupil
showed very good use of texture to make the work more effective.
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In Years 3 to 6 pupils demonstrate largely satisfactory attitudes towards their work. Although
they are very keen to begin working on the practical aspects of the subject, they are less
enthusiastic about designing, planning and discussing materias. Pupils show pride in their work
and use the materias available sensibly and safely.

The quality of teaching in these classes is good. No lessons were observed in Years 1 and 2.
Good lessons contained a well-planned and appropriate mixture of preparation and
consideration of others work followed by well-chosen opportunities for pupils to create their
own work. For example, in one good lesson the teacher used questioning very effectively to
explain how to build colours through mixing. The activities also included a study of how life has
changed over time, as shown in the artist’s work.

Good opportunities to involve outside expertise have been made. For example, a well-known
book illustrator visited the school and explained his techniques and created pictures for the
school. However, there islittle evidence of this opportunity being followed up through the work
of pupils in the same style. In addition, there is a clear lack of sufficient work in three
dimensions throughout the school. In the past clay has been used, and the use of various
materials and sewing techniques is a focus at present. There is no evidence of larger card
models, or the use of other modelling materials.

The subject coordinator has not had the opportunity to monitor or evauate teaching, planning
or children’s work sufficiently for this to have any impact on provison. The school follows a
nationd scheme of work but there is little whole school planning in sufficient detail to enable
teaching to build on prior skills and work is not assessed on a regular or meaningful basis.
Resources are satisfactory overal but there is not enough three-dimensional materia to realy
encourage staff to use them more fully. Recent improvements to the computer and software
provison have enabled the staff to begin providing more opportunities for pupils to use art
programs to design and create some effective and imaginative pictures and patterns.

DESIGN AND TECHNOLOGY

By the end of Years 2 and 6, the attainment of pupilsisin line with national expectations and
the pupils make sound progress. These standards have been maintained since the last
inspection. Throughout the school the pupils test and evaluate their products. The pupils talk
enthusiagtically about their work and record the work done to explain the tools and materiads
needed for the various projects. They show pride in their finished products and evauate the
standard and use of the finished articles. On occasions work is linked to topics being studied in
other curriculum areas and this has a positive impact on the understanding of pupils and on the
usefulness of the techniques they are taught. As yet there is little use of ICT skills in design
and technology lessons and the checking of pupils progressin developing skillsis limited.

Year 1 and 2 pupils have collaborated to create a striking wall hanging using printing
techniques to produce bright eye catching patterned squares. Before they joined all the pieces
together they explored a large number of methods to join the sguares of fabric. After
evaluating each one they decided that sewing was the best for this task. They have made good
teddies with joints that move and satisfactorily develop skills of measuring, cutting and fixing to
carry out the task. As part of a good link to their history topic, pupils designed and made
sandwiches appropriate for a 1953 street party. Year 3 and 4 pupils taste and evauate
different toppings for pizzas. They investigate which sort of box is suitable for transporting
cooked pizzas and make a design for their own box. They design and make cards using smple
moving levers. In Years 5 and 6 the pupils complete good examples of wooden xylophones.
They begin by invedtigating how different musica instruments produce sounds. They
experiment by using junk materials before they design and construct the finished product. On
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completion they test and evauate the finished product and suggest how they could have
improved their design.

The quality of teaching is satisfactory overal. One lesson was seen during the inspection and it
was of a satisfactory standard. However, the resources to be used during the lesson were not
well prepared and athough the learning objectives were carried out, time was wasted and this
dowed the rate of progress made by the pupils. The teachers planning identifies learning
objectives that are to be shared with the pupils. The school is using the nationa guidelines to
plan the design and technology curriculum; this is providing satisfactory features of progression
and continuity. There is an adequate range of tools, materids and equipment to support
teaching and learning in the subject. The monitoring and evauation of work in this subject is
not very effective and little time is given to assessing the impact of planning or lessons through
the assessment of pupils work.

GEOGRAPHY

Standards in Years 2 and 6 are in line with those expected nationaly and &l the pupils make
satisfactory progress. Thisis a smilar situation to that found at the time of the last inspection.
Pupils are interested in geography and enjoy learning about geographical topics. At the time of
the last inspection there was no policy or scheme of work for the teaching of geography; the
school is now using the nationa guidelines to plan what is taught in geography. The school has
a two-year rolling programme so pupils do not repesat topics as they are in each class for two
years. The work includes good links to work being done in history and good opportunities are
taken to use literacy and numeracy skills in geography. However, the planning does not
identify how the more able pupils will have work matched to their needs and assessment of
geographical skills and knowledge is in the early stages of development. Limited use is being
made of ICT skillsto support learning in geography.

In Years 1 and 2 pupils learn about maps, find the routes to places and study different
journeys. They work on finding features on a plan of the school and draw a map of their own
route to schoal. In their study of an idand community in Scotland they consider the issues of
living in a remote area when they learn to identify the differences between their own locality
and a contrasting one. They understand how the stories of Katie Morag set on an imaginary
idand are fictiona but based on fact. They learn to name landscape features correctly and in
Y ear 2 they find the countries on a map of the United Kingdom.

In Years 3 and 4 the pupils study the weather. They discover that there are different sorts of

clouds and the effects varied sorts of weather can have on people’s lives. They find out about
Japan’s climate, how the country it is made up of different idands and how to find it on a
world map. In Year 6 learn about Bangladesh and St Lucia as contrasting locations. When
studying St Lucia they consider the problems of land use for farming or building more hotels.

They work on comparing the capital of Castries with the banana plantations. When the pupils
learn about rivers they investigate where the water goes, the paths that rivers take. Good use
is made of numeracy skillsto display data on the gradient and length of mgjor rivers.

The teaching of geography is satisfactory overal. No lessons were seen during the inspection
but evidence from the pupils work and conversations with pupils shows that they are given
planned and interesting opportunities to consider geographical issues and to gain knowledge
and sills in for example map reading. As a result they make sound progress in ther
geographical knowledge and understanding. Visitors to the school enhance the learning for the
pupils. For example, aloca restaurant owner from St Lucia brings the work to life by showing
photographs of the idand, and explaining with first hand knowledge the problems and issues to
be faced in a contrasting locality. The school makes effective use of visits to a range of
places, for example during the work on rivers.
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The subject co-ordinator is supportive of her colleagues and helps with planning, teaching ideas
and provision of resources. The subject makes a good contribution to the cultura provision for
the pupils. The school has a teddy bear that travels the world with children, staff, governors
and friends of the school. The resulting photographic and written record of his vidts gives a
wide variety of information about different countries and regions of the world. It contributes
enjoyment and interest to geographical studies.

HISTORY

Standards in Years 2 and 6 are in line with those expected nationally and al the pupils make
satisfactory progress. This is a smilar picture to that found at the time of the last inspection.
Since then a policy and scheme of work based on national guidelines have been adopted as the
basis of planning. The school has a two-year rolling programme so pupils do not repesat topics
as they are in each class for two years. However, the planning does not identify fully how the
pupils will build on what they have learned before and extend the opportunities for the pupils to
develop higher skills of historical enquiry and understanding or how the more able pupils will
have work matched to their needs. The work includes good links to work being done in
geography and good opportunities are taken to use literacy skillsin history. A system to check
the pupils higtorical knowledge and understanding is in the early stages of development.

The pupils are interested in history and enjoy talking about what they have learned. The pupils
have a sound sense of chronology. They understand that we can learn about the past by
looking at pictures and artefacts. Pupils select and link information from a variety of sources
but they do not evaluate the sources or have opportunities to independently select those
relevant to specific questions. The older pupils understanding that some changes, events and
people have been varioudy interpreted is underdeveloped. The pupils skillsin ICT are used in
alimited way to extend the subject.

By Year 2 pupils compare toys of the present with those of past generations and say how and
why they differ. They can investigate six differing teddies and talk about which is the oldest
and why. They interpret aspects of the life of Florence Nightingale through drawing and
writing. In finding out about the reasons for the celebrations for the Queen’s Golden Jubilee
they compare the present with that a the time of Queen Victorids Jubilee. Using
contemporary newspaper accounts they learn how ordinary people experienced the
Coronation and what life was like in Norwich 50 years ago. The school hall is decorated with
Union Jacks and the children eat paste sandwiches and jam tarts to re-enact the street parties
of 1953. Two boys enter fully into the spirit of the occasion by lifting their mugs of lemonade
and toasting the Queen saying, ‘God Bless Her Mgjesty’. Pupils playing authentic games such
as ‘' Spin the Plate’ and ‘ Squeak, Piggy, Squeak’ conclude the party!

In Years 3 and 4 the pupils consider motives for the invasions of Britain by the Romans, Anglo
Saxons and the Vikings. This helps them to understand reasons for the changes in society over
time and they learn how to place events on a time line of the thousand years from the
beginning of the first millennium. They learn about features of life for Roman soldiers, where
the boundaries of the Anglo Saxon kingdoms were in the seventh century, and the routes taken
by the Viking ships for different purposes. The older pupils use photographs to identify
changes made to landmark buildings in Norwich during Victorian times. They study famous
Victorian benefactors such as Dr Barnardo and Lord Shaftesbury and consider what life was
like for poor children at that time. Good use is made of literacy skills to write diaries describing
lifein afactory or in service in abig house.

The quality of teaching overal is satisfactory. Teaching in the four lessons seen was good or
better in three of them and the pupils made good progress in those lessons. This is because the
teachers have a good knowledge of the history they are teaching and plan the topicsin a lively
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and interesting way. This provides activities that give the pupils opportunities to learn at first
hand about characteristics of past periods and societies and events and people involved in
them. The subject co-ordinator is enthusiastic about the subject and ensures that there are
resources and books to support the teaching and learning in history. The pupils' learning is well
extended by visits out of school and visitors to the school. The subject makes a good
contribution to the opportunities provided for pupils social and cultural education.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

Standards throughout the school are below those expected nationally and have not kept pace
with changes since the last inspection. This is largely due to the school having insufficient
resources to teach the full range of the expected curriculum until very recently. In addition,
there are shortages in resources and staff training that have not yet been addressed. However,
the school is aware of the weaknesses in the subject and, with the good support of the loca
authority, they have prepared a good action plan to show how the weaknesses are to be
addressed.

By the end of Year 2 pupils have learned some basic use of the keyboard for word
processing. They know how to use the shift key, space bar, back space and enter. They click
and drag images on the screen and delete |etters and words. They have opportunities to learn
how to program and control a floor robot, making it move and turn. Using art software, pupils
change colours and brush sizes and styles to create different effects. They control the mouse
satisfactorily and with good support from teaching assistants produce some very colourful and
complex patterns.

In Years 3 to 6 pupils have had some opportunities to use spreadsheets for making lists and
tables. They have more advanced word processing skills; for example, Year 5 and 6 pupils
accurately set out a play script. They use colour to highlight text and order a story by moving
text around. Pupils change fonts and experiment with styles of writing usng a word art
program. Individual pupils have a range of attainment depending on their experience with
computers at home. One boy was observed confidently researching information about Ted
Hughes using the Internet. Year 3 and 4 pupils use an art program to create designs for hats.
They log on to the computers but their short acquaintance with the computers is evident in
their lack of basic knowledge about some of the icons. For example, one pupil questioned was
unsure of the meaning of the egg timer symbol.

When pupils have the opportunity to use computers, they do so with enthusasm and
enjoyment. They use the hardware and software confidently and their learning benefits from
this. They treat the computers with respect and when working in small groups or individualy
they remain on task and well-behaved. They have imaginative ideas when working and they
co-operate and collaborate well when working together.

The overal quality of the teaching is satisfactory. The teachers have worked hard to teach the
subject with a lack of training and undeveloped resources. They are keen to make better use
of the new equipment and are looking forward to training that will enable them to do this.
Teachers have a system of recording the skills attained in the subject that gives a good picture
of how well pupils are progressing. Thisis not yet used when planning work to take account of
pupils differing prior attainment and experience. The planning of other subjects does not show
how and where computers can be used to support and extend learning and little evidence
exists of the use of ICT in other curriculum areas. Very good use is made of teaching
assistants to support learning. The creation of a computer area in a spare room has enabled
assistants to work with small groups of pupils to teach and consolidate specific skills. In one
good session, an assistant helped younger pupils to draw symmetrical butterflies using art
software. The assistant is knowledgeable and had a good relationship with the pupils, and this
encouraged their learning.
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The subject coordinator has developed a good school website. This gives appropriate
information about the school to prospective parents, through an on-line prospectus. Every class
has a page on which pupils can exhibit examples of work in a range of subjects. There is a
news page to keep parents updated about events at the school. Although the site is still at an
early stage it provides the school with a good basis for future development and the increased
involvement of pupils as their levels of skill improve. Parents have been correctly and
gppropriately involved in the development of the Site.

The school has a knowledgeable and enthusiastic coordinator for the subject. However, sheis
newly appointed and has had little opportunity yet to monitor and evaluate teaching in the
subject. The school’s action plan provides her with an appropriate basis for the future
development of the subject, dongside the recently improved resources and the staff training
which the school will access shortly. The link governor for ICT aso has good persona
expertise and a good understanding of the future needs for the subject, as well as possible
developments such as workshops for parents. Resources, athough improved very recently, still
require further improvement so that pupils have sufficient access to computers, and to
apparatus needed to fully experience all aspects of the Nationa Curriculum, such as those
regarding external control and monitoring using computers. In addition, the stock of softwareis
adequate to enable satisfactory use of computers for teaching in al subjects.

MUSIC

Standards are broadly in line with those expected nationaly in Years 2 and 6. This level of
attainment has been maintained since the last inspection. There are strengths in pupils
understanding of musical terminology and the opportunities they have to compose and perform
but their singing often lacks enthusiasm and rarely reflects their true abilities.

Year 1 and 2 pupils play a range of untuned percusson instruments with growing control.
They have a developing understanding of the concept of duration, and how to play their
instrument with different durations creating a range of musical effects. The teacher introduced
the concept of long and short notation and combinations of long and short sounds, which pupils
then play. In Year 5 and 6, pupils have access to a wide range of different symbols to create a
graphic score for music they have composed. They decide sensibly which instrument would be
best used to play different symbols. This work provides good opportunities for pupils to co-
operate and collaborate in groups as they devise their compositions ready for performance to
their peers. Work recorded on paper shows that older pupils have listened to music such as
The Sorcerer’s Apprentice and write a good description and evaluation of the music.

Most pupils respond to the teacher’ s instructions quickly and correctly and this enables lessons
to flow with little time wasting. Younger ones enjoy using instruments and devise some
imaginative sounds. They have opportunities to learn and sing nursery rhymes and action
songs, both in music lessons and aso through physical education and literacy lessons. Older
pupils take a full part in lessons and are beginning to work well together to create music as
part of a group. However, they show little enthusiasm for singing as a school, for example in
assemblies, athough thisis of a better standard when practising in hymn practice.

Good use is made of the persona expertise of one teacher through enabling her to teach all
classes. Her personal expertise enables her to present lessons confidently and at a good pace.
She is able to answer pupils questions correctly and accurately. Good use of resources such
as an overhead projector enables her to show pupils different methods of scoring musical
sounds. Interesting use was made of music recorded by a choir of which the teacher is a
member but there were missed opportunities to explain in detail the musica background to the
recording and the religious theme of the music. Other recorded music played as pupils enter
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and leave the hall for assemblies was only briefly discussed and had no bearing on the theme
of the assembly. Good use is made of a teaching assistant to support the older pupils with
special educational needs, so that they have full access to the curriculum.

A commercid scheme of work provides the basis for the music teaching and is used
effectively by the teacher to build on previous learning and provide work that is largely well
matched to the pupils prior atainment. Resources are of sufficient quantity and quality to
enable al pupils to have access to a range of instruments. The subject coordinator teaches the
subject throughout the school and this helps ensure consistent provison and good use of
expertise. However, the teaching is not regularly monitored or evaluated. Pupils with specia
interest or talent have the opportunity to extend their instrumenta skills through small group or
individua tuition in guitars and keyboards, from loca authority staff.

PHYSICAL EDUCATION

It was not possible to see any lessonsin Years 1 and 2 during the inspection. However, by the
time they reach Year 6, pupils attain standards that are broadly in line with those expected
nationdly. In swimming, standards are above those found nationaly and al pupils achieve the
expected National Curriculum level. These standards have been maintained since the last
inspection. The evidence from the lessons seen is that most pupils make satisfactory progress
throughout the school but that the more able pupils are not dways catered for sufficiently to
enable them to achieve the levels of which they are capable.

In Years 3 and 4, pupils throw and catch beanbags accurately when practising fielding skills.
The more able pupils throw the bags with a good style and a long distance. However, the
teaching does not provide the pupils with enough opportunities to extend their skills through
more complex activities. Good teaching points are made, to help pupils change from under arm
to over arm throwing. When working in pairs the pupils demonstrate a variety of levels of
ability at collaborating and working together effectively.

Older pupils are developing their athletic skills by working towards a set of skills awvards in a
range of activities. Good teaching points help pupils improve their long jumping skills, and the
teacher makes good teaching points about head position and how to use their bodies to achieve
the best result. Other groups worked with teaching assistants on throwing and catching
activities and relay change over skills.

The pupils enjoy the subject and they are generally well behaved. They respond to the
teacher’s ingtructions quickly and safely. The school makes good use of staff expertise by
swapping teachers for physical education. The teacher and teaching assistants dress
appropriately for the lessons as do the pupils. Lessons start with warm up activities although
very little discussion or explanation of the reasons for this or the effect of exercise on pupils
bodies. The teacher often makes good teaching points to help pupils extend their skills but
sometimes too much time is spent on explanation and not enough time is left for activity.

The accommodation for physical education is good. There is a good-sized hdl, which is well
resourced and laid out with markings for a range of sports. The hard play area also has good
markings, often used by pupils at playtimes to invent their own games. The large playing field
offers good opportunities for a range of games, and the school has a sound selection of games
equipment. The school does not provide many extra-curricular opportunities for the more able
pupils to extend and develop their skills further. One footbal club provided privately enables
younger pupils to learn and practice skills but older pupils do not take part. Out of school
activities are recognised as when, for example, in assembly one boy showed his judo trophy
and explained what he did to win it. The subject has not been afocus for development recently
and few opportunities exist for the monitoring and evauation of teaching and learning.
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RELIGIOUS EDUCATION

In Years 2 and 6 pupils attain the levels identified in the locally Agreed Syllabus; they make
satisfactory progress. This is a similar picture to that found at the previous inspection. The
school uses guidance from the local education authority on what should be taught and this has
a clear impact on the sound progress made by pupils in gaining religious concepts, knowledge
and skills. All the pupils have equa access to the subject and are included in the various
activities planned to support the learning in this area. In the lessons and assemblies seen, the
pupils response to religious educeation is generaly good and most pupils concentrate well. The
opportunities the pupils have to learn about Chrigtianity and other magjor world faiths contribute
very well to their spiritual, moral, social and cultural education and their personal development.

The younger pupils consider the events surrounding the Exodus from Egypt of the Jewish
people under the leadership of Maoses. This forms part of an overall topic on journeys. They
learn about the Christian festivals of Easter and Harvest. They discover how Mudlims pray,
and the significance of parts of a mosque. They learn about the symbolism of light in the
Jawish festival of Hanukkah. Year 3 and 4 pupils study the events in the early life of Jesus,
such as the vidt to the Temple in Jerusalem. They consider the Temptations and the Ten
Commandments. The pupils develop an understanding of the symbols and rituals of the Jewish
religion and Hindu traditions. In particular they learn about the history and structure of the
Bible. The older pupils through the Cresetion story from the Bible and from the Hindu story of
Krishnakilling Kaliya explore the idea of a serpent representing evil and the struggle in the
world between good and evil. Through mgor twentieth figures such as Nelson Mandela and
Mother Theresa the pupils have good opportunities to consider how difficult it can be to stand
up for what you believe to be right.

The quality of teaching throughout the school is satisfactory. Two of the lessons seen had
teaching which was good and in which the pupils made good progress and thisis a result of the
good use of the teacher’s expertise in teaching classes other than her own. The teachers
demonstrate a sound knowledge and understanding of the guidance for what is to be taught in
religious education and the lessons are well planned according to the guidance. The teachers
manage the pupils well and ensure they are fully involved in the learning. They use effective,
well directed questioning to develop the pupils understanding and show that they vaue the
pupils ideas. Good use was made of a video showing a Jewish family preparing for their son's
Bar Mitzvah and to teach pupils about the use and significance of the Torah.

The subject coordinator supports colleagues by reviewing planning for religious education and
improving the resources available for topics. There is a good range of resources and artefacts
including Bibles, books and pictures to promote the pupils knowledge of different faiths and
culturd traditions. A particular strength is the way in which visits are made to places of
religious significance. For example, the youngest pupils are preparing for their pilgrimage to
Walsingham as part of the ‘Journeys project. Pupils explore the meaning and implications of
how life and death events are celebrated by the Christian church when they go to the local
church and these visits are strongly supported by the parents. Additionally the school receives
regular visits from the priest-in-charge who is also an active school governor, together with
many other people connected with other religions such as Buddhism. All of these activities
help the pupils to recognise the importance of religion in many peopl€e's lives and how they
themselves form part of a multi-ethnic and multi-religious society. ICT resources are till too
under-devel oped to be of any practica use in this subject.
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