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MAIN FINDINGS

What the school does well

· . At Key Stage 1, children achieved good standards in the tests and assessment in writing and
science.

· . Teaching is good overall.

· . There is good provision for children in the nursery and they are well taught.

· . Pupils' social development is a strength of the school.

· . Relationships are very good and pupils are well supported by a caring staff.

· . Pupils with special needs are well supported and make good progress.

· . There is a strong partnership with parents and good links with the local community and
businesses.

· Where the school has weaknesses

I. Standards are below the national averages in English and mathematics and below the levels
expected for information technology by the end of Key Stage 2.

II. The curriculum in key stages 1 and 2 does not give enough time and attention to all subjects.

III. The responsibilities of the deputy headteacher are not sufficient for the role and other staff also
carry unequal loads.

IV. The accommodation is poor, restricts class organisation and can adversely affect teaching and
learning.

This is a school which has many strengths.  There are also some key weaknesses.  These will form
part of the school's action plan which will be sent by the governors to all parents and guardians of
pupils at the school.

· How the school has improved since the last inspection

At the previous inspection, the school was set a number of targets for improvement.  Mostly these
revolved around the curriculum and assessment.  All have received attention and progress has been
set at a manageable pace for staff.  There are now co-ordinators for all subjects and schemes of work
have been created.  These generally provide sufficient guidance especially when linked to other
initiatives such as literacy and numeracy.  However, the scheme of work for information technology,
though an improvement from the previous inspection, does not have enough detail.  Weaknesses in
assessment procedures have been addressed and these are now  sound.

Co-ordinators are now given a much stronger role in planning, monitoring and evaluating their
subjects as the previous inspection advised and there are plans to develop these further as teachers'
skills increase and they become more confident with the management aspects of their roles.

In the previous inspection a key issue was to give priority to English in the curriculum in order to
continue raising standards.  Although much work has been done and results are much improved for
seven year olds, inspection evidence confirms a still fluctuating picture of attainment and progress.
There has been some improvement at Key Stage 2 but at a slower rate.  Additional support assistants
work effectively with teachers and provide close attention to small groups and individuals who are
given well-matched tasks.
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The school has worked hard on pupils' spiritual development and there has been a notable
improvement in this area.  Assemblies and lessons such as those in music and science, together with
the school's emphasis on making pupils confident learners, contribute well to this aspect.
·

· Standards in subjects

This table shows the standards achieved by 11 year olds in 1999 based on the National Curriculum
tests:

Performance in Compared with
all schools

Compared with
similar schools

· Key

well above averageA

above average B
English D C average C
Mathematics E D below average D
Science D C well below averageE

The table shows that pupils' attainment in the tests and assessment in 1999 was below the national
average in English and science although equal to that of schools where circumstances, such as the
percentage of pupils entitled to free school meals, are similar.  In mathematics, standards were well
below the average nationally and just below those of similar schools.  The school has increased its
measures  to  raise  standards with 'table' clubs for Key Stage 2 pupils and SATs clubs for pupils in
Year 6.

Pupils at Key Stage 1 did better in comparison to schools nationally and to similar schools,
particularly in writing and science where the results were above the average.  Changes to nursery
organisation, smaller classes and additional support have helped to raise standards but these have
not yet had time to feed through to Key Stage 2.

By the ages of seven and eleven, standards in religious education are above those expected by the
locally agreed syllabus.  At Key Stage 1, pupils are working within the expected levels in information
technology but not at Key Stage 2.  As the curriculum becomes broader and more complex, the pupils
are not making enough progress and standards for the large majority of pupils by Year 6 are below
what they should be.

Pupils have skills typical for their age in physical education in Key Stage 1 but by the end of Key
Stage 2, pupils' work is affected by the small hall and the limited outdoor facilities.  The oldest pupils
do not have enough room to put energy into their actions and standards and progress are
unsatisfactory.  In geography pupils achieve well.  In music, history and design technology standards
were satisfactory judged by the evidence available although not all aspects of those subjects were
seen.

· Quality of teaching
· Teaching in Under 5 5 – 7 years 7 – 11 years

English Good Satisfactory Good
Mathematics Good Satisfactory Good
Science Good Good
Information technology Satisfactory Unsatisfactory
Religious education Good Good
Other subjects Good Satisfactory Good
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The quality of teaching was satisfactory or better in ninety seven per cent of lessons.  In almost three
quarters of these, the teaching was good and occasionally very good.  In three per cent of lessons,
(two lessons), teaching was unsatisfactory and these were in the same class.  All of the teachers
taught  some lessons  which  were  good.   Teaching   was  most consistent  in  the  nursery and  Key
Stage 2, and least consistent in Key Stage 1.  There is not enough direct teaching of information
technology to raise standards to a high enough level at Key Stage 2.  At Key Stage 1, there are some
weaknesses in the organisation of information technology but children are being helped to reach
satisfactory standards.

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor. ‘Satisfactory’ means that strengths outweigh any weaknesses

· Other aspects of the school

Aspect Comment
Behaviour Good.  Children are consistently well behaved and polite to each

other and to adults.  This makes a positive contribution to the
standards they reach.

Attendance Satisfactory. Good procedures for checking attendance but less
effective systems for promoting it.

Ethos* Warm and friendly.  Pupils are keen to learn.  Relationships are
good. A clear commitment to raising standards.

Leadership and management Good leadership by the headteacher.  Deputy head's responsibilities
inadequate for the importance of the job.  Other co-ordinators
carrying uneven loads.  Supportive staff and governing body.

Curriculum All subjects covered but the emphasis given to literacy and
numeracy has led to imbalances in other subjects.

Spiritual, moral, social and
cultural development

Overall good with social development a strength and knowledge of
the range of different beliefs and customs of people less well
developed.

Special educational needs Provision is good.  Pupils are well supported and making good
progress.

Staffing, resources and
accommodation

Sufficient staff; adequate resources. Poor accommodation but plans
in place for a new school.

Value for money Satisfactory.  Costs high.  Teaching good.  Standards by the end of
Year 6 below the average.

*Ethos is the climate for learning: attitudes to work, relationships and the commitment to high standards.

The parents’ views of the school

What most parents like about the school What some parents are not happy about
V. Pupils behave well and make good progress.

VI. It is easy to approach staff with concerns.

VII. Children enjoy coming to school and are well
cared for.

VIII. Parents are encouraged to play an
active part in their children's education.

IX. Homework is set regularly.

X. There is not enough homework.

Parents at the meeting and through the questionnaires expressed strong support for the school.  The
only area where there was some criticism is homework with many parents saying it was enough and a
few saying it was not.  The inspection team agree with the parents' positive statements and feel that
the homework policy provides a good guide to what should be expected for pupils in primary schools.
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· KEY ISSUES FOR ACTION

In order to build on the many strengths that are already established in the school, the headteacher,
staff and governors should:-

 

1. Raise standards at Key Stage 2 :-

i)    in information technology by:-

XI. Expanding the scheme of work to give more precise detail and guidance about the
language, skills and knowledge expected for each year group;

XII. Including in the scheme of work, guidance on teaching strategies including more direct
teaching;

XIII. When this is done,
linking the scheme to an assessment system.

                                  Paragraphs 15; 124-129

ii) in mathematics by:-

XIV.Matching activities in the group work time to pupils' specific abilities;

XV.Making sure that shape and measures receive sufficient attention;

XVI.Continuing to provide the extra curricular activities.

                                              Paragraphs 13; 93-98

i) in English, especially at Key Stage 2 by:-

· ) Building on the good foundations at Key Stage 1 and the nursery;

· ) Addressing the teaching weaknesses in the group work part of lessons;

· ) Giving pupils strategies to structure stories better.

                                             Paragraphs 12; 83-92

1. Improve the curriculum at Key Stage 1 and 2 by:-

· . Reviewing the whole curriculum in light of the curriculum 2000 guidance and taking
account of the weaker areas identified at the time of the inspection.

                                             Paragraphs  33-38

1. Improve the management structure by:-

 · .Reviewing the responsibilities of the deputy headteacher;

 · .Seeking advice and training for the deputy headteacher;

 · .Making sure the responsibilities of key stage co-ordinators are reasonable

           and that these are recorded for all staff in job descriptions, and

 · .Making sure that other teachers responsibilities are equitably shared.

                                          Paragraphs 50-54

1. Continuing to seek a new school building.

                                         Paragraphs 58

Governors might also wish to consider in their action plan, a number of smaller issues which can be
found in the following paragraphs. 42; 44; 118; 132.
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INTRODUCTION

4. Characteristics of the school

1. Brotherton and Byram Community Primary School is a smaller than average sized school
situated in a small village close to the A1 road.  One hundred and thirty seven pupils attend the
school; 62 boys and 75 girls.  The nursery runs morning and afternoon sessions and has places for 26
children at each.   All of the children attend for one session in either the morning or the afternoon. 
None are full time.  At the time of the inspection three of the twelve children in the reception class
were under five.

2. Most of the pupils live in the two villages from which the school takes its name. The school
serves a mixed area with both local authority and private houses.  Some families have lived in the
villages for a long time, others have come more recently.  Almost twenty per cent of the pupils were
entitled to free school meals at the time of the inspection but this is lower than usual and is expected
to rise in January when more children start at the school.  For the last five years figures have been
around twenty five per cent.  This is a little above the average figures nationally .

3. Children start at the nursery with a wide range of skills from the very able to those with
special needs.  Because of the quality of nursery education,  the large majority will have reached the
targets for their age by the time they start compulsory education.

4. The school has two pupils with statements of educational need and a further  51 on the
school’s register for special needs.  This is similar to local and national averages.

5. The school is housed in a collection of permanent old building and temporary classrooms.
This affects the decisions for where classes may be placed.  There are plans for a new school to be
built with private finance assistance in the next two years.

6. The school stresses the importance of partnership with parents in meeting its aims for the
pupils.  These can be summarised as:-

 to equip each child to make the most of their potential in a safe environment,

to become good neighbours and citizens,

to think about the consequences of their actions, and,

to value themselves and their achievements.

7. The school’s main development priorities for this year include implementing the numeracy
strategy, continuing the work on literacy and working on plans for a  new school.
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34. Overall, the school provides a broad curriculum and meets the requirements to cover all
subjects of the National Curriculum and religious education.  The school has successfully introduced
the national strategies for literacy and numeracy into the curriculum.  However, the school’s
curriculum is imbalanced, being over-weighted towards the core subjects; specifically English in Key
Stage 1 and Year 3 and particularly English and science in Years 4 to 6. In Years 5 and 6
approaching 72% of the overall teaching time available is allocated to the core subjects of English,
mathematics and science, thereby creating considerable imbalances in other subjects notably music,
physical education and religious education.  Personal, social and health education is well provided for
and includes drug and sex education.  Although separate elements are documented, an overall policy
for personal, social and health education would be useful to draw together the different strands and
reflect improvements now in practice in the school.

35. The curriculum for under fives is broad and balanced.  It promotes the desirable learning
outcomes.  Planning is good, with literacy and numeracy strategies appropriately and sensibly
introduced. In the reception class, work dovetails well into the National Curriculum programmes for
Key Stage 1.  The nursery curriculum is appropriately differentiated for three and four year olds.  The
long term topic plan covers all curriculum areas.  Pupils in Year 6 are well prepared for their next
stage of education.  There is a clear and appropriate homework policy which is generally effective in
practice and often used well to enhance pupils’ progress.  Pupils with special educational needs have
full access to the curriculum and very good provision is made for these pupils.  Their individual
education plans are carefully prepared and well implemented and reviewed.  Such pupils are well
integrated into classes and often make a significant contribution to the life and work of the school. 
Higher attaining pupils generally have appropriate access to the curriculum but, on occasions, they
could be extended further in some subjects, such as aspects of English 

36. Although there is still room for further improvement in a few subjects, overall, the quality of
planning at all levels has been improved since the last inspection, especially in relation to the core
subjects.  Policies, schemes of work and other useful documentation, often making valuable use of
the local authority's building blocks approach and other guidance, have been developed for different
subjects and aspects of the curriculum, several of which are of good or better quality, notably that
produced for experimental and investigative science.  Considerable attention has been given to
improving the quality and precision of learning objectives for lessons and other planning to good
effect, especially in science and aspects of literacy and numeracy.  The school recognises the need to
develop some schemes further and has built this into its school development planning, related to
changes concerning Curriculum 2000.  Some useful monitoring of planning takes place, but this
needs to be more consistently developed, linked with planned developments concerning the role of
co-ordinators.  An increasing and effective emphasis is being placed on the careful targeting of work
to enhance individual and collective standards of progress and attainment.  A very good example of
the extension of this approach is the invaluable additional opportunities provided to pupils as part of
an out of school club focusing on the core subjects.  There is a wide range of extra-curricular
activities for pupils, which have been significantly extended since the last inspection.  A range of
opportunities are  provided for visits and very good use is made of the many visitors to the school to
enrich the curriculum and pupils’ personal, social and health development.

37. Significant improvements have been made in the provision and arrangements for assessment
since the last inspection . Continuous assessment and its use to guide teachers’ planning has been
improved, particularly linked with the introduction of the national initiatives in literacy and numeracy,
and also in science.  Careful attention has been given by the staff to the development and
introduction of a marking policy, including helpful advice for pupils in each classroom.  However, as
yet there are still a few inconsistencies in marking throughout pupils work across the school; whilst
marking is generally positive, the quality of guidance for pupils on how to improve, on occasions, is
good but elsewhere it is less helpful.  Further monitoring strategies could usefully be developed for
assessment to guide improvements in consistency and quality assurance.  Some good practices are
beginning to be developed in relation to planning for assessment and its use in guiding teaching and
learning; a very good example being that associated with the development of experimental and
investigative work in science.  However, it is also recognised by the school in its development
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planning that further improvements can still be made to enhance pupils’ progress and attainment. 
The portfolios of pupils work and records of achievement are valuable, although the latter, on
occasions, include a few inconsistencies across the school.  Good practices are being developed in
relation to the monitoring of a range of assessment data, including National Curriculum results and
the use of the information in the careful targeting of work for groups and individual pupils.  The
headteacher, who is the co-ordinator, has a very good grasp of assessment issues and is working
hard to develop this aspect in the interest of pupils’ attainment and progress.  Overall, assessment is
sound and meets statutory requirements.       

38. For under-fives, assessment includes daily incidental observation, weekly planned
assessments and half-termly specific learning goals.  Assessment information is used effectively to
guide future learning activities.  Use is made of best fit judgements on the local authority profile map
and assessment criteria for three year olds for personal and social development, literacy and
numeracy, and linked to current activities.  Baseline assessment is carried out in the first half term in
reception, as for other five year olds in the local authority.  Very good, comprehensive nursery profiles
are maintained, including photos, pieces of pupils’ work, comments from staff and parents.                

4. Pupils’ spiritual, moral, social and cultural development
39. An issue at the last inspection was ‘to seek to improve the spiritua l and cultural aspects of
school life’.  The school has worked hard to address this issue and there has been a notable
improvement in pupils’ spiritual development.  Assemblies play an important part in the spiritual life of
the school.  An atmosphere of calm and reflection is created with a lit candle and a piece of music,
which is played throughout the week.  The music is explained to pupils on Monday and referred to
throughout the week.  Teachers chose their own subject for assembly, with an associated song and
prayer.  Stories mostly have a moral and social context that pupils can relate to closely.  The local
vicars also take assemblies.  Pupils experience moments of awareness in lessons.  Years two and
three listen with rapt attention to the full sound of Indian bells and cymbals.  Pupils in the reception
and year one class enjoy crawling under a table with a torch to identify different coloured squares of
felt as part of a science lesson.  Significant emphasis is placed on building self-esteem and a feeling
of self-worth in children of all ages.  A remembrance day display featuring poppies contributed by
children remembering family, friends and pets who have died is intensely moving evidence of pupils
reflecting on their own experiences.

40. Pupils’ mo ral development is very good.  They have a real pride in the new version of the
‘Caring Code’ to which they have contributed and have a clear sense of what is right and wrong. 
Children who are under five behave well.  There is a strong emphasis on positive discipline
throughout the school and good behaviour is seen as the norm.  The school council has been
involved in developing policies such as the policy for equal opportunities which has given them the
chance to discuss and consider the rights of everyone.  Year 4 and 5 consider how to resolve conflicts
in personal and social education and are able to suggest ways of putting right disagreements.

41. Social development is excellent.  Pupils are actively encouraged to take responsibility for
themselves, for each other and for the school as a community.  The school council makes an active
contribution to the running of the school and all pupils are invited to put forward their ideas through
their class representatives.  The daily school monitor has significant duties, which may include
answering the telephone, delivering messages and helping wherever they are needed.  Children in
the nursery act as ‘helper’ for the day and every class has a monitor with special duties.  Older pupils
enjoy a residential weekend each year where they learn to work and play together in a different social
setting to school.  Pupils also look after each other.  If someone is hurt they will stay with that child
until adult help arrives.  They also try to ensure that no one is lonely or friendless.  Pupils make a
lively contribution to the village.  They distribute harvest festival parcels and sing carols at Christmas.
 The charity fund raising which they undertake both as a school and in class groups fosters their
sense of awareness of the needs of the wider community.

42. The school has taken measures to improve pupils’ cultural development by increasing the
range of visits and visitors.  However, multi-cultural education is still not strong.  The school does
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sponsor a little girl in Lebanon through their annual collection at the Christmas concert. In art and
music, pupils learn about artists and composers.  The weekly assembly music is chosen to give pupils
a range of different musical experiences and there is a good variety of musical instruments, which
reflect the traditions of other cultures such as Indian bells.  Extra curricular activities also enhance
pupils’ musical knowledge in recorders, brass and choir.  Older pupils can learn some basic French. 
In geography, good use is made of the locality so pupils are well aware of the features of their own
village.  Older pupils learn about the history of the school when ‘Millie’s story’ is read in assembly.

4. Support, guidance and pupils’ welfare

43. The wide ranging support, guidance and provision for pupils' welfare contribute positively to
the development of the whole child, therefore addressing a stated aim of the school.  It is a safe and
secure place in which to learn.  Staff know their pupils well and are supportive and approachable. 
Sound relationships have been established with parents and carers; they speak positively about the
ways they are kept informed about all matters and the support that is given to pupils who need it.  The
atmosphere in and around school is one of care, with staff committed to the well being of their pupils.
 Those with special educational needs are supported particularly well, with the involvement of outside
agencies when necessary.  Annual review reports and individual educational programmes provide
clear targets which are delivered effectively by teachers and support staff.  The special needs
governor runs special clinics for concerned parents.  The induction of children into nursery and
subsequently into main school is thorough and sensitive to their needs.  There is good liaison with the
High School; staff visit Year 6 and pupils spend at least one day at their secondary school.

44. The school is a positive, orderly and industrious community in which pupils feel valued and
make progress.  Procedures for assessing and monitoring pupils' progress and personal development
are well established and are particularly effective in Nursery.  A clear and helpful child protection
policy provides guidance and all staff are aware of their duty to be watchful.  The marking of registers
is completed efficiently and the system of self-registration in the nursery works very well.  Attendance
and punctuality are monitored daily but are not strongly promoted.

45. A comprehensive and useful health and safety policy is in place.  It includes accident
reporting, fire procedures and the systems used for risk assessment.  Key personnel are identified
with the deputy head teacher named as safety advisor.  Fourteen members of  staff are trained first
aiders.  The homework policy, which was compiled taking note of the views of parents and governors,
provides useful guidance for all concerned.  It is complemented by the "SATs Club", the "Times Table
Club" and the proposed "Literacy Club" which all provide additional support in targeted areas and help
to build the self esteem of less confident pupils.

46. Procedures for promoting positive behaviour are implemented consistently throughout the
school.  These are based on the school's "Caring Code" which was recently reviewed by a group of
representatives of all adults and children.  The code is fully understood by everyone and is reflected
in the good behaviour seen in classrooms, in the playground and around school.  The same group has
produced policies on equal opportunities and bullying, and currently they are looking at drugs.  The
school council discusses similar issues, allowing pupils to air their views and share in the
responsibility of decision making.  A draft policy "Use of force to control or restrain pupils" attempts to
clarify the situation for adults working with children, carefully explaining how the policy can work in
practice.  The school regularly celebrates success and achievement in praise assemblies and through
innovative schemes such as "Child of the Week" awards.
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51. Whilst there are individual strengths in management, there are also weaknesses in the 
structure; the deputy head has too few responsibilities and lacks the management skills to fulfil his
position alongside his teaching role.  As a result, senior management roles and responsibilities are not
distributed equably between the headteacher, deputy head and key stage co-ordinators.  An example
of this is that the deputy has three foundation subjects to look after and one of the key stage co-
ordinators has three core subjects, two of which are the subject of key issues. There is also an
imbalance at subject co-ordinator level.  At present, the inspection team's view is that the school is in
a satisfactory position to move forwards but that these issues need to be addressed to put it in a
stronger position.

52. Governors are supportive of the headteacher, staff and pupils with some of them making
significant contributions by helping regularly in school, keeping a close eye on finances and
supporting special needs.  School development planning is sound.   It is based on school review and
takes into account the views of all staff.  The sections of the written plan are not clearly identified into
key priorities and secondary priorities although the headteacher and governors know what are the
most important.  Governors approve the plan.  Progress is discussed during termly staff meetings and
governing body meetings but other than in minutes, there is no simple way of showing what has been
achieved.

53. Information from analysis of the national tests and assessments has been analysed, some of
it in depth, for example reasons for lack of success in mathematics and some of it more generally, for
example boys' attainment.  Although there is an awareness of the importance of tracking pupils
performance and setting targets, this is still at early stages and systems to do so are not fully in place.
In tackling how to raise standards, clear decisions based on staff consultation for the long term are
beginning to make a difference.  The changes to nursery organisation, small classes at Key Stage 1
and some pupil support assistant time have improved standards at Key Stage 1 noticeably.  These
have not yet fed through into Key Stage 2.  Here, shorter term strategies are being tried, for example
the extra curricular clubs for mathematics and the SATs for Year 6. 

54. Strengths in the school are the good relationships, the emphasis that is given to making
pupils keen and responsible learners and the commitment to raising standards.  The school is a very
friendly and welcoming place, qualities which parents rightly valued.

4. Staffing, accommodation and learning resources

55. The school has an appropriate number of suitably qualified and experienced teaching staff. 
The deployment of staff shows a sound match, overall, between their qualifications and other
expertise and the curriculum needs of the school.  Since the last inspection, the leadership role of
curriculum co-ordinators has been reviewed and an appropriately structured programme of
development put in place; there are now co-ordinators for each area with job descriptions; their
responsibilities have been appropriately increased and include budget allocation, action planning and
contribution to the school’s curriculum development plan.  Co-ordinators take their work seriously and
are working hard to provide a lead in their areas of responsibility.  The significant improvements in
their role now need to be fully recognised in the job descriptions which also need to include detail
about their role in relation to monitoring.  The job description for the deputy headteacher makes little
reference to  his work as deputy in the school, and in practice his responsibilities are not fully
commensurate with those which would be expected from a deputy, albeit with  a class teaching
commitment.  As a result, the headteacher, who has no written job description, has a considerably
increased load in this small school, as do several other staff.    

56. The school is well provided with support staff, including non-teaching staff who provide an
hour a day support in each class, financed from school funds, plus the work of the support staff for
pupils with special educational needs, all of whom are appropriately qualified and experienced.  The
school is well served by its administrative staff and all of its support staff, including the cleaning and
kitchen staff, all of whom, collectively, make a significant contribution to the work of the school.
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positive impact on standards.  At times, they support the most able pupils, for example at the
beginning of year one and two literacy hour, as well as helping the less able and those with special
educational needs.  Lunchtime supervisors actively involve themselves with pupils and are currently
attending a training course to teach them how to encourage play.  Kitchen staff sell snacks at break
times as well as their regular duties and the caretaker ensures that the school is clean, tidy and warm.

63. Considering the restrictions of the current building, good use is made of accommodation. 
Storage is a problem, but imaginative use has been made of small areas, for example to create a
library.  Expenditure on resources is currently reviewed very closely and a cost benefit analysis
carried out before purchases are made.  No subject has too few resources and resources and
equipment are used well.

64. The school is run efficiently on a day to day basis.  The administrator fulfils her role with calm
efficiency.  She has good systems in place to keep control of the school’s finances and clearly
understands the budget and financial systems.  She undertakes bulk photocopying and contacts
parents for teachers.  The chair of the finance committee carefully reviews monthly spending before
reporting to his committee and the full governing body.  A recent audit report made an overall
judgement that the school’s systems of financial control are good.  The recommendations made have
been put into place.  Good use is made of current budget information to forecast spending.

65. Pupils make satisfactory progress, but attainment is currently below average by Year 6. 
Pupils’ attitudes, behaviour and relationships are good, but there are weaknesses in management and
information and communication technology.  As a small school, costs are high.  Taking all these
elements into consideration, the school gives satisfactory value for money.
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4. PART B: CURRICULUM AREAS AND SUBJECTS

4. AREAS  OF LEARNING FOR CHILDREN UNDER FIVE
66. Children who are under five years of age attend part time in the nursery from the age of three
before transferring to full time education in the reception class in the term in which they are five. 
When they start in the nursery there is a wide range of how much they know and can do.  They make
good progress and their skills are average or above by the time they are five.

Personal and social development

67. Pupils in the nursery and reception classes are happy, confident and secure.  In the nursery,
staff plan carefully to ensure that priority is given to this area in the teaching and learning and in the
organisation of the classroom. In reception, planning is more in line with the national curriculum but
the classroom is organised to give some emphasis to play and choice of activities. Children in both
classes are encouraged to establish effective relationships with adults and with other children.  They
respond equally well to their teachers and other helpers.  Behaviour is good, and they play on their
own, as well as co-operatively.  For example, in the nursery,  two boys persevered over a long period
making a large model, negotiating and discussing what they should do.  They seek help when
needed, but are also self sufficient in organising themselves for painting and tidying up afterwards.  In
outdoor play particularly nursery children show the ability to initiate new ideas, and maturely take
turns when playing games or riding on wheeled toys.  The children move about the nursery
confidently and demonstrate independence in dressing and personal hygiene as well as in tasks such
as self-registration.  Opportunities are given for them to take responsibility; each child, in turn,
becomes a "helper" for a day, giving out milk or mats and doing "jobs".  Special times are celebrated
regularly, including birthdays and various religious festivals. 

68. An understanding of what is right and wrong is fostered by discussing the "Nursery rules" and
the "Caring Code" often, and by using reward stickers and smiley faces for good work, kindness and
help.  There are some resources which help pupils to learn about people from other countries.
Nursery children attended performances given by an African dancer and a Caribbean Steel Band
when they visited the school.  Respect for others, promoted strongly in the early years, is reinforced
by regular visits to a local retirement home.

Language and literacy

69. The progress that children make in this area of learning is good, and by the age of five most
will reach expected learning goals.  On entry to nursery at the age of three their language ability is
quite variable.  Many speak in single words or short phrases and are unable to hold a two-way
conversation.  When they are four they show marked improvement, talking happily to peers and
adults.  By the time they enter the reception class, the majority can speak confidently for an audience,
answer questions sensibly and use a wide vocabulary to express thoughts and ideas.  They can
recognise rhyming words and enjoy making up new ones.  Staff in the nursery are adept at
intervening in role play situations to extend their language skills.

70. All children under five are capable of listening intently, although the younger ones have a
shorter attention span.  Adults cleverly use a range of resources such as puppets, musical
instruments and dressing up clothes to hold their interest and motivate them.  Circle time is used well
to develop speaking and listening skills; children respond to their teacher's focused questions with
clear gains in vocabulary and some develop the ability to predict outcomes.

71. Children handle books with care and engage adults in sharing them; they particularly enjoy
books which they have helped to make or those compiled by their teachers such as the one on
'shapes'.  They make good progress in recognising their names for self-registration and on various
other charts around the room.  A strong emphasis is placed on letter and sound recognition, in literacy
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sessions and incidentally throughout the day.  The oldest pupils in the nursery know many "Letterland"
sounds and can identify initial sounds.  They use a computer programme confidently to reinforce this
knowledge.  By the age of five in reception  some children are beginning to recognise simple words
and often use their phonic skills to help them.

72. Good progress is made with writing, and, because of regular daily practice most can write
their names, forming the letters correctly, by the time they are five.  One child, with special
educational needs, is making real progress by recognising his name and writing over it.  Many
opportunities are provided to use mark making for a purpose - the youngest record on clip boards
when playing as policeman whilst the oldest attempt to write their own personal message for a special
friend.  A few know that names and days of the week start with capital letters.

Mathematics

73. From quite an early age children  make good progress in the understanding and using of
mathematical language.  In water play, they know more than, less than, full and empty and can order
the capacity bottles correctly.  Their counting skills are in line with what is expected.  Most can count
to 10 and some to 20 and beyond; many can recognise and match numbers and objects in sequence.

74. The youngest children can sort by colour and shape; four year olds can recognise and name
circles, squares, triangles and rectangles and a few know how many sides each shape has.  Because
the current topic is shape staff have planned many novel activities to reinforce shape recognition,
such a shape hunts, baking shaped scones and using shaped beanbags as a throwing activity. 

75. By the age of five children are beginning to use their mathematical understanding to solve
simple problems, identify some coins and record simple addition.  Many are familiar with larger
numbers used in their daily lives, use mathematical language confidently to describe size and
quantity and accurately apply words such as longer, shorter, next to and heavier.

Knowledge and understanding of the world

76. Throughout this age group children show considerable dexterity and skill when planning and
making models, especially with bricks.  Two boys persevered to make a large and detailed "Great
Wall of China", something they had seen on their computer.  Another group built a zoo and could
name most of the animals.  They use a listening centre to play music and stories for themselves,
often joining in.  Even the youngest quickly learn how to use the mouse on a computer and make
fairly rapid progress in using programmes independently or in pairs.  In a recent topic on "Myself"
some were able to record their own observations on the computer, whilst also focusing on other
people in the world and what they look like. 

77. Resources in the nursery enable the children to find out by exploration; as they make
progress they are able to describe what they are doing and why.  One child was making simple
deductions using a large magnet and experimenting on various different surfaces.  Every day a
weather board is completed with appropriate symbols chosen to describe the weather, as well as the
day and date.  Almost all can talk about their families and some can describe where they live.  In
outdoor play, with their uniforms, clipboards and ladders, children are able to emulate firemen and
policemen, showing good observations of the world around them. 

78. Many opportunities are provided for them to select materials and equipment and use skills
such as cutting, joining and sticking for a variety of purposes.  They generally handle tools well and
know about safety.  Although there was little evidence during the inspection of learning about the
past, planning shows that all aspects of this area of learning are covered in time.
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Creative development

79. There are many opportunities for children to express themselves creatively and because of
their varied experiences they develop good hand and eye control.  The youngest move from exploring
paint, play dough, sand and water to making representations in various media.  They learn to roll,
mould and cut out play dough handling the tools and materials well to discover texture, shape and
form.  Clay pots show the progress they make both in developing control over shape and
perseverance to produce a finished article of good standard.  Regular baking sessions support these
skills as well as developing scientific, language and mathematical concepts.  Routines for painting are
established at an early stage in the nursery.  Children find their own resources.  They are taught how
to mix colours to obtain new shades.  Paintings related to the 'shape' topic show very good brush
control.  Those of teddy bears on the wall indicate the ability to produce a range of colours and to
observe carefully what they are painting.  When making 'shape' puppets, there were varying degrees
of skill in gluing, cutting and sticking.  Less able children were well supported and encouraged by their
teacher who provided, for example, special scissors to help them cut.  More able children extend
these skills by sewing around felt finger puppets successfully. 

80. There are simple percussion instruments for the children to use, and in circle time they show
a sense of rhythm when keeping in time, copying sounds or clapping.  They sing enthusiastically,
often echoing their teacher or singing responses to her questions.  Imaginative play in the home
corner, the shop and outside provides scope for children to talk, play together and develop social
skills.

Physical development

81. When three year olds start in nursery, few are able to pedal and they often bump into
stationary objects.  Very quickly, they learn increasing control and co-ordination and they confidently
steer, pedal, push and pull.  The good variation in the wheeled toys means children make progress
using different movements and parts of their bodies.  They develop an increasing awareness of space
and direction, learn to climb confidently, and are encouraged to interact and play together. 

82. Older children attain good standards on the apparatus in the hall.  They climb, balance, jump
and roll, with real confidence using their bodies to make interesting shapes.  They are fully aware of
safety and the limitations of the equipment.  The high level of adult support, coupled with the focused
feedback to encourage further improvement and regular praise means that by the age of five many
children are working towards early stages of the National Curriculum.  Those in the reception class
make similar progress in dance, developing an awareness of space, speed, co-ordination and control.
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ENGLISH, MATHEMATICS AND SCIENCE

4. English
83. In the national tests and assessments in 1999 pupils in Key Stage 1 match the average
standards in reading and speaking and listening but are higher in writing.  In reading and writing, more
pupils reach higher levels than do nationally.  This is a significant improvement since last year and
reflects the extra initiatives now in place and a more structured approach to reading and writing. 
Smaller classes also help.  When compared with similar schools, attainment is well above average for
reading and high in writing, with more pupils reaching higher levels in writing than did so nationally. 
At Key Stage 2 attainment in English is below the national average for all schools, but average when
compared with similar schools.  However the percentage of pupils who attain higher levels is low
compared with all schools and similar schools.  Key Stage 2 results are maintaining a similar profile to
previous years.  This may be reflected in the fact that the new initiatives in place benefit pupils more
as they move through the school.  However the school recognises the need for further improvement,
and at Key Stage 2, the English curriculum now includes more structure for writing, the introduction of
comprehension packages, specific targets for pupils reading under their chronological age and a
SATs Club to further support pupils.  Previous results show that more boys than girls were under
achieving, but 1999 results are much improved - for example there were fewer boys than girls aged
seven but more reached the expected level.  The school has targeted this problem and has
encouraged male role models, such as fathers and rugby players, to read in school.

84. In the previous inspection a key issue was to give priority to English in the curriculum in order
to continue raising standards.  Although much work has been done and there was notable success in
the Key Stage 1 tests and assessment in 1999, inspection evidence confirms a still fluctuating picture
of attainment and progress, related in part to some unsatisfactory teaching.  The school has worked
hard to tackle the attainment of the lowest achieving pupils.  Those with special educational needs
have made good progress.  Additional support assistants work effectively with teachers and provide
close attention to small groups and individuals who are given well-matched tasks.

85. Throughout the school pupils speak confidently to visitors and to each other, and they
contribute well to discussions.  In Year 1, for example, pupils could recall previous stories such as
'Little Red Hen' well; in Years 3 and 4 they could relate special stories to Christianity in a Religious
Education lesson.  Year 6 pupils attained good standards orally when drawing out salient points from
two versions of the Christmas story.   Most pupils listen well and sustain their concentration, but on
occasion, when they are insufficiently motivated they quickly lose interest and become restless. 

86. In the reception class several pupils who have reached their fifth birthday read along with the
teacher confidently, provide some of the words and know many sounds.  The highest attainers in Year
2 and in Year 6 read fluently and are already reading within levels 3 and 5 respectively.  Average
attainers are generally reading at the expected level and are usually accurate.  In Key Stage 1, they
and lower attainers make good use of their phonic skills to break down any unknown words and they
can make simple judgements about favourite characters.  Older pupils can often explain inference
and show understanding of quite complex issues relating to the text when stating their views.  A Year
4 class who were play reading were of a typically broad range of readers.  However all were
developing an understanding of the different needs of an audience as well as of the group.  They
know and understood words such as chapter, stage directions, expression and dialogue and most
read their parts clearly and expressively.  A child with special educational needs is making rapid
progress reading books which have been written for him, related to his special interests.  By the end
of Key Stage 2 most pupils read willingly and are keen to discuss their personal choices of fictional
reading.  They know how to locate information from reference books and use dictionaries efficiently
but there is little evidence to show how well they can use research skills. 

87. Attainment in writing skills varies across the school, but most significantly in Key Stage 2.  By
the end of the key stage, the majority of pupils do well in specific exercises related to punctuation,
grammar, vocabulary and spelling.  Higher attainers are able to use these skills appropriately in their
writing for a wide variety of purposes.  For example, an extended piece of work entitled 'The Egyptian
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Adventure', included the use of direct and indirect speech, some complex spelling and well-formed
sentences.  "The Sun is...." enabled pupils to use adventurous and interesting vocabulary such as "....
an angry meatball on a blue plate".  Average and low attainers find more difficulty in using their skills
and there is insufficient structure to their stories.  When work is well matched, low attainers make
good progress and fewer errors; systems to support them, for example, "look, say, cover, write,
check" for spelling, enable them to achieve considerably more success.  In Key Stage 1 some of the
best examples of writing are when pupils are making a class book like "Our Place, Other Places",
which includes details of the authors.  Descriptive work on "My Friend" and "Farmer Duck" indicates
that many pupils in Years 1 and 2 are able to write simple sentences correctly punctuated and with
good spelling.  Even low attainers are learning spelling patterns which they are able to use sensibly
when writing sentences.  Handwriting overall is satisfactory.  When the formation of letters has been
systematically taught, most pupils write legibly and neatly, and by the end of Key Stage 2 the majority
of pupils are using ink to write in a joined up script.  However when only photo-copied sheets are used
for practice writing is often untidy and lacks care.

88. Pupils' attitudes to their work are generally good in both key stages.  The majority settle
quickly, are responsive to challenge and are keen to succeed.  Some, however, lose concentration
quickly, do not listen well enough or apply themselves with sufficient effort to their work.  In most
classes they work well together, but on occasion when they are unsupervised in group work, they
waste time and make limited progress.  Pupils are most responsive when they have opportunities for
active involvement in lessons, when they are interested and motivated, and when their ideas are
valued and used.  Pupils with special education needs respond well especially when working with their
support assistants.

89. Pupils' attainments in reading, writing and speaking support their progress in many other
curriculum areas.   For example,  pupils records their observations and findings in science work on
light and shadows and the writing-up of a science experiment on broad beans was well structured and
ordered; in a PSE lesson considering conflict resolution, pupils were able to discuss problem
situations and possible solutions, contributing their ideas and listening well to others.  In some areas
such as history, there is less extended writing than one would expect to find.

90. Staff have implemented the literacy hour in its recommended form.  Teachers model story
reading well and they use poetry and play reading to good effect.  Sometimes deliberate errors are
used to test pupils' knowledge and good open-ended questions check their understanding.  In some
classes teachers adhere stringently to the time allocations, but when more flexibility is required some
teachers successfully adapt their approach to suit their pupils' needs.  Teachers use various strategies
to hold their pupils' interest.  In one good literacy session on 'settings' the chosen place was
Brotherton and the pupils all concentrated well to find the required words.  In most classes computers
are used to support pupils' learning in the Literacy Hour.  Too often, pupils do not have the required IT
skills to complete the given task. 

91. Teaching overall is satisfactory in Key Stage 1 with a range from good to unsatisfactory. 
Where it is satisfactory or better, work is well matched to the pupils' needs, time is used effectively
and pupils are regularly challenged.  Where teaching is unsatisfactory, lessons are poorly planned
with limited detail, the pace is slow, explanations are long-winded and inappropriate and time is
wasted.  At Key Stage 2, teaching overall is good.  Lessons are planned with a clear teaching focus
and teachers have very positive relationships with their pupils.  They give clear explanations and
usually share their expectations with the class.  In the best lessons, such as one on play scripts, pupils
are given responsibilities to make their own decisions and their views are valued.  The quality of day-
to-day assessment is very variable.  Where it is good, pupils are provided with formative comments
linked to the intended learning outcomes.

92. The co-ordinator has given valued support to colleagues particularly in the introduction of the
literacy hour.  She is committed to raising standards and particularly to keep a high profile for reading.
 To this end, many parents give valuable support, members of the local community have become
involved in reading related activities and various courses and training sessions have been organised.




