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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The school isan 11-16 Roman Catholic Comprehensive Situated in a socio-economically deprived
area of Middlesbrough. The loca education authority (LEA) is Redcar and Cleveland. With 418
pupils on roll, the schoal is smdler than most other secondary schools. The number of pupils
entering the school has remained steady and is about the same as it was when the school was last
inspected in 1997.

The number of pupils eigible for free school mealsiswell above the nationd average and is higher
than it wasin 1997. The percentage of pupils on the school’ s register for specia educationa needs
is above the nationa average and has risen since the last ingpection. The number of pupils with
datements of educationa need is broadly in line with the national average. The percentage of pupils
with English as an additiona languageis low.

Since the lasgt ingpection, pupils prior attainment on entry has been low. However, levels arerising.
The prior attainment of pupils entering Year 7 in 2000, based on their scores in national tests at age
11, was above average. Thischangeis partly attributable to parents growing confidencein the
school.

HOW GOOD THE SCHOOL IS

Thisisagood and effective school. By the time they reach 16, pupils are achieving well compared
with their prior attainment athough overdl standards are below the nationa average. The qudity of
teaching is good and the schooal is very well led. Effective leadership and management have created
aclear commitment to improvement which is raisng standards and the school continuesto provide
satisfactory vaue for money.

What the school doeswdll

Pupils examination results, at age 16, are well above the average for pupils with smilar prior
atainment.

Boys attainment is close to the nationd average for boys.

Pupils behave very well around the school. Their attitudes and behaviour in lessons are good.
Reationships are good throughout the school.

Pupils persond development isvery good. Their spiritual and mora development is very
good, and their socid and cultural development good.

Thereis good teaching and learning in dl years.

A very caring staff is providing good educationa and personal support for pupils.

Relations with parents are good.

The headteacher and senior staff are providing very good leadership.

Thereisavery good range of extra-curricular activities.
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What could be improved
- Usng assessment more effectively to improve pupils standards.
Mesting the needs of arange of ahility within classesto hep al pupils make maximum progress.
Deveoping pupils literacy skillsto help their learning in dl subjects.
Using teachers observations of lessons to further improve the quality of teaching.
Planning whole-school and departmenta devel opments more effectively to improve standards.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

There has been substantia improvement since the school was last inspected in January 1997. Since
1998, resultsin the Generd Certificate of Secondary Education (GCSE) examinations have
sgnificantly improved and the attendance rate has risen year by year. There are now strong links
with primary schools. In addition important progress has been made on the key issuesidentified in
1997: theteaching of mathematics has improved; the deficiencies in learning support for pupils over
14 have been rectified and the school’ s development planning now identifies responghilities,
timescales and costings. These improvements have resulted in an improved reputation for the school
and agrowth in parents confidence.

Issues from the last ingpection where there has been insufficient improvement are the development of
pupils independent learning skills; teachers use of assessment to identify pupilsS progress, meet the
needs of individua pupils and guide planning; the andlys's of atainment to track achievement by
gender, ethnicity and ability grouping, and the dlarification of targets in development planning.

STANDARDS

The table shows the standards achieved by 16 year olds based on GCSE examination results.

compared with Key
Performancein: all schools similar
schools wel aboveaverage A
1998 | 1999 | 2000 2000 above average B
average C
GCSE examinations E E D A below average D
well bdow average  E

In 2000, the atainment of pupilsin nationd testsfor 14 year oldsin English, mathematics and
science was above the average for amilar schools. Attainment was well below the nationd averages
athough it has risen over recent yearsin line with the nationd rate of improvement. Resultsfor 14
year oldsin other statutory assessments in 2000 were significantly above the national averagein
physica education and above the nationd averagein art and design. Attainment in other subjects
was below nationd averages and it was well below in geography, history and information and
communication technology.

The attainment of 16 year oldsin GCSE examinations is well above the average for smilar schools
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when pupils prior attainment is taken into account. Results for 16 year oldsin 2000 were well
below nationd averages for those attaining five or more A*-C and A*-G grades. However, boys
attainment was close to the nationa average for boys. The school’ s results have improved
consderably snce 1999 and at a higher rate than improvement nationaly. The percentage of pupils
achieving A*-C grades was below the nationd average in dl subjects, but overdl attainment using
pupils average points scores was close to the average in art and design, media studies, physica
education and religious education.

Generdly, pupils are achieving well in relaion to their prior atainment and this was reflected in the
standards seen during the ingpection. Overadl, pupils were learning effectively and making good
progress. There was no sgnificant difference between the attainment of the smal number of pupils
with English as an additiond language and the mgority of pupils. Pupils with specid educationa
needs were making satisfactory progress by the time they reached 14, and the mgjority of those
entered for GCSE achieved at least five grades A*-G in 2000.

Standards of literacy remain low. Standards of numeracy are average in mathematics but pupils
kills are generdly under-developed in other subjects.

In 2000, the school’s GCSE results exceeded its target for pupils overal average points score.
They fdl just short of the targets for five or more A*-C and one or more A*-G grades. The target
for five or more A*-C gradesin 2001 is gppropriate and redistic but that for average points scoreis
extremdy chdlenging.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils have positive attitudes. They are keen and take pride in their
achievements.

Behaviour, in and out of The schoal is an orderly community. Pupils behave well during lessons

classrooms and behaviour around the schoal is good.

Persond development and | Persona development is very good, athough there are not enough

relaionships opportunities for pupils to take responsbility. Relationships are good.

Attendance Attendance remains below the satisfactory leve but it has steadily
improved.

Pupils pogtive atitudes to learning and their good behaviour contribute sgnificantly to their
achievement and progress. Behaviour was unsatisfactory in only avery smal number of lessons
seen. The good relationships aso contribute to pupils achievement and to the school’ s caring
ethos. Pupils are not given sufficient encouragement to be active and independent learners.
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TEACHING AND LEARNING

Teaching of pupils:.

aged 11-14 years aged 14-16 years

Lessons seen overdl

Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adeguate and strengths outweigh weaknesses.

The quadlity of teaching is generaly good. During the ingpection, in 96 percent of the 112 lessons
observed, teaching was at least satisfactory; it was good or better in 55 percent of lessons. 1n only
five lessons was it judged to be unsatisfactory.

Generdly, teachers know their subjects well, lessons are effectively planned, class management is
very good and there are good relationships with pupils. Teachers employ effective teaching
drategies dthough the range is somewhat narrow.

Teachers marking is often positive and encouraging but it rarely tdlls pupils whet they have achieved
and what they need to improve. Teachers are not fully successful in dedling with the range of ability
within classes. The teaching of literacy and numeracy (in subjects other than mathematics) is
unsatisfactory. The school has not yet sufficiently developed a whole-school gpproach to these

aspects.

Homework is generdly satisfactory but it is not sufficiently used to extend pupils knowledge and
skills. There is some inconsstency amongst teechers in the amount of homework set.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment
The quaity andrangeof | The curriculum is broad and baanced and enriched by a very good
the curriculum range of extra-curricular activities. There are good links with partner

primary schools. There are too few opportunities for pupilsto follow
acurriculum related to the world of work.

Provison for pupils with
specia educationd needs

All these pupils have access to a broad-based curriculum. Thereis
good provison for their in-class support and for individua tuition.

Provison for pupils with
English as an additiona

languege

The smal number of pupils are well integrated into the school and well
cared for. A good proportion of these pupils are higher attainers.

Provison for pupils
persond, including
Spiritud, mord, socid and
cultura development

The provison isa strength of the school. Pupils mord and spiritua
development are very good; their socia and cultura development are
good, athough there are limited opportunities for pupils to study ethnic
minority cultures.

How well the school cares
for its pupils

The school provides a secure environment and cares well for pupils.
Thereis good persona and educationa support for them.
Assessment is not being well used in setting pupils clear and
chdlenging targets for improving their learning.
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The curriculum is relevant and gppropriste. The National Curriculum is effectively covered overdl
and pupils with specid educationd needs have access to the whole curriculum. Pupils welfareis
well looked after and child protection isgood. The school works very well with parents.

Thereistoo little provison for vocationa education and this runs contrary to the ethos of the school.
Assessment is not contributing sufficiently to pupils progress.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- | The school isvery wel led and well managed. Thereisa strong
ment by the headteacher | commitment to improving standards and change is being managed
and other key gtaff well. Planning for improvement needs more sharply focused targets,
with linked procedures for evauation.

How well thegovernors | Governors are very supportive and well-informed about the schoal.
fulfil their repongbilities | They are effectively carrying out their respongbilities.

The school’ s evaluation of | The headteacher is usefully analysing itsresults. The school is keeping
its performance acheck on pupils behaviour and attendance. Monitoring of teaching
and of the implementation of policies are not yet sufficiently effective.

The drategic use of Generally resources are good and are effectively used to enhance
resources learning.

The headteacher is providing a strong sense of direction and he is well-supported by the leadership
team, staff and governors. Middle managers generdly provide effective leadership athough one-
person departments need more support. Principles of Best Vaue are being applied well. Thereisa
good match of gtaff to the demands of the curriculum. There are good resources and
accommodation. However, there are no dramafacilities or separate careerslibrary. Thereisill no
medica room.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
The progress of pupils. - The amount of homework.
Teachers expectations of pupils. - Therange of extra-curricular activities.

Persona development of pupils.
Good |eadership and management.
Good teaching.

The approachability of the school.

Findings from the ingpection support al the positive views of parents, dthough teachers could have
higher expectations of the achievement of Year 7 pupils.

The ingpectors judged that there was a very good range of activities outside lessons. However, they
agreed with those parents who had reservations about the quality and consstency of homework. It
too often condsts of completing work begun in school and it is not used sufficiently to extend pupils
learning. Thereis some incongstency in the amount of homework st.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’sresults and achievements

1

Overdl, the attainment of pupilsin tests and examinationsis well above the average for those
schools with asimilar number of pupils digible for free school meds. The attainment of
pupilsin the GCSE examinations a age 16 is dso well above average for pupilswith smilar
levels of prior attainment. When the pupils results at ages 14 and 16 are compared with
results of al pupils nationaly, however, atanment iswell below average.

Pupils atainment in National Curriculum testsin English, mathematics and science & the end
of Year 9 in 2000 was above the average for smilar schools. However, pupils test results
when compared with results nationally were well below average. This has been the case
every year ance the school was last ingpected but attainment has improved over the last few
years, broadly in line with the rate of improvement nationaly.

In English, test results at the end of Year 9 in 2000 were close to the average for Smilar
schoals, but the proportion of pupils achieving the Nationa Curriculum benchmark Leve 5
or better waswdll below the nationd average. Test results since 1997 have been voldtile.
An improvement in 1998 was followed by decline in 1999 and 2000 to the point they were
at when the school was last ingpected. Results in 1999 and 2000 were dso significantly
below nationd averages when pupils were assessed by their teachers. Thereis no significant
difference between the test results of boys and girls, but when comparison is made with the
national averages for each gender, boys are performing better. Thisisin contrast to the
picture nationdly in this subject.

In mathematics, test results at the end of Year 9 in 2000 were well above the average for
amilar schools. However, the percentage of pupils achieving Nationa Curriculum Leve 5
or above was well below the nationa average. Resultsfdl dightly from 1997 to 1999 but in
2000 they improved sgnificantly and attainment was higher than it was when the school was
last inspected. Pupils attainment when assessed by their teachers aso improved
sgnificantly in 2000, athough results remained well below the nationd average. Thereisno
ggnificant difference in performance between girls and boys.

In science, test results at the end of Year 9 in 2000 were above the average for Smilar
schools but well below the nationa average for the percentage of pupils achieving Nationa
Curriculum Leve 5 or above. Resultsfell from 1997 to 1999 but an improvement in 2000
brought attainment to alevel amilar to that at the time of the last ingpection. Pupils
attainment in 2000, when assessed by thelr teachers, was dso well below the nationd
average. Boysare performing dightly better than girls both in actud results and when those
results are compared with the nationa averages for each gender.

In the other subjects of the Nationa Curriculum in 2000, the proportion of pupils achieving
Leved 5 and above was sgnificantly above the nationa average in physical education and
above the national average in art and design. It was below the nationd averagesin dl other
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10.

11.

12.

subjects— sgnificantly below in geography, history and information and communication
technology.

Overdl, across the subjects, boys were attaining dightly better than girls, dthough their
resultsin design and technology and music were very much lower than girls and
considerably below the nationd averagesfor boys. In physica education, boys results
were dightly higher than girls, but both were well above the nationd averages for their
genders. Girls resultsin information and communication technology and modern foreign
languages were well below the national averages for their genders.

The very low prior atainment of pupils with specia educationd needsisinevitably reflected
in their Nationa Curriculum assessments. Many pupilsin the lower ability groupsin Years 7
to 9 are working at levels below those expected for pupilsin their age group. Their lack of
proficiency in literacy skillslimitstheir attainment in al areas of the curriculum.

At theend of Year 11 in 2000, the overdl atainment of 16 year oldsin GCSE
examinations, using their average points scores and taking their prior attainment into account,
was wdll above the average for smilar schools. The percentage of pupils achieving five or
more GCSE A*-C grades was well above the average for smilar schools. The proportion
of pupils achieving five or more A*-G grades was close to the average for these schools.

Compared with schools nationaly, the percentages of pupils achieving five or more A*-C
and A*-G gradesin 2000 were well below national averages. Attainment was dightly higher
using pupils average points scores but it remained below the nationa average. However,
the number of pupils achieving five or more A*-C grades has risen from 19 percent in 1998
to 30 percent in 2000. The school’simprovement inits resultsis above the trend of
improvement nationally. The substantid rise in attainment from 1997-2000 has been
recently rewarded with a School Achievement Award from the Department for Education
and Employment. Attainment is higher than it was at the time of the last ingpection.

Ovedl, boys resultsin GCSE examinations in 2000 were higher than girls. They were
close to the nationd average for boys whereas girls' results were well below the average for
their gender. Boys overdl atainment has risen year by year since 1996 whereas girls
results have fluctuated. Attainment of boysis sgnificantly above and that of girls above,
what it was when the school was last inspected.

Pupils overdl attainment in GCSE examinations in 2000, using average points scores, was
closeto the nationa average in art and design, media studies, physical education and
religious sudies. The percentage of pupils achieving A*-C grades was below the nationa
averagein al subjects, athough results were raively high in the graphics dement of design
and technology. Resultsin art and design, English, mathematics, physica education and
religious education had improved from the previous year. Comparing pupils resultsin
separae subjects with their overal average across dl their subjects, pupils were achieving
well in art and design, media sudies, design and technology, English Literature, physicd
education and religious education. In mathemétics, science, English and modern foreign
languages pupils results were lower than their average across their other subjects.
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13.

14.

15.

16.

17.

18.

19.

Although pupils attainment is very low when compared to nationa standards, pupils are
now achieving well when their prior attainment is taken into account. The attainment of 16
year olds in GCSE examinations in 2000, when related to their Nationa Curriculum test
resultsin 1998, indicate that they had made good progress between the ages of 14 and 16.
Boys reaults, in particular, had considerably improved. When their resultsin the 1998 tests
is compared with their performance in GCSE exams in 2000, boys had made better
progressthan girls. Thisis partly due to the fact that the school has recently concentrated its
efforts on improving the performance of boys and partly due to the incidence of poor
attendance amongst some girls.

The good progress that pupils are making when their prior atainment is taken into account
was reflected in their achievement in lessons observed during the inspection. Generally,
pupils were attaining more highly than test and examination results would suggest, dthough
standards were gtill below what is expected for pupils of this age range. Standards were
judged to be close to what istypica nationdly in over 50 percent of lessons observed. For
11 year oldsin Year 7, thisfigure rose to 65 percent which reflects the higher attainment of
pupils entering the school in 2000.

The difference between the standards observed during the week of the inspection and those
reached under test and examination conditions is partly accounted for by the good qudity of
teaching seen across al year groups and the positive attitudes and behaviour of pupils.
These factors produced agood climate for learning. Pupils were observed to be learning
effectively in dmogt dl lessons and to be making good progressin a good proportion of
these. In only avery smdl number of lessons was pupils learning judged to be
unsatisfactory. In addition, in lessons teachers were providing valuable support for pupils
who often lacked confidence as learners and needed reassurance that they were succeeding.
Such help would not be available to pupils Stting tests and examinations.

Pupils with specid educationa needs generaly make good progress in relation to their prior
attainment by the time they reach 14. This progressis maintained in Key Stage 4. The lack
of support for such pupils over 14, identified a the time of the last ingpection, has been
rectified. Attheend of Year 11 in 2000, 14 pupils who were placed on the specia
educationa needs register when they entered the school had achieved three or more grades
D-G in GCSE examinations, with eight of these achieving eight or more passes.

Standards of literacy across the school are below average and thisis adversely affecting
pupils atainment and progress, as it was at the time of the last ingpection. In dl subjects
pupils achievement is being redtricted by their difficulties in expressing themsalves effectively
inwriting.

Standards of numeracy are average in mathematics, and the school’s Numeracy Policy maps
out where numeracy skills could be developed in other subjects. However, thereislittle
evidence that developing numeracy across the curriculum is systemétically planned for and
during the ingpection there were few examples of numeracy being used outside mathematics.

In 2000, the school’s GCSE results exceeded its target for the overall average points score.
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20.

They fdl just short of the targets for five or more A*-G and one or more A*-G grades. In
deciding its targets, the school predicts pupils individud results from their prior attainment.
Based upon this, particularly the results of Nationa Curriculum tests from 1997 to 1999, its
target for five or more A*-C gradesin 2001 is appropriate and redidtic; its target for
average points score is very chalenging.

The views of the large mgority of parents that stlandards and progress are improving are
largely confirmed by the findings from the ingpection. However, the progress made by girls
has not kept up with the overdl improvement in results from 1998 to 2000.

Pupils attitudes, values and per sonal development

21.

22.

23.

24,

Pupils attitudes to school are good, as they were at the time of the last ingpection.
Behaviour during the ingpection was good overdl, and often very good. Pupils’ persond
development is very good. Although the attendance rate remains below the nationdly
expected figure, it hasimproved steadily in recent years. Parents views that the school
promotes good attitudes and values, such as caring and respect for others, and that
behaviour in the schoal is good are confirmed by the findings from the ingpection.

Pupils have a positive attitude to their work. They show that they are keen to participate
and take pride in their achievements. Pupils take care of materials and equipment and when
clearing up. Opportunities for pupilsto exercise initiative, responghility and independent
learning are not yet sufficiently developed. They respond pogitively to the limited
opportunities that are provided for them to take responsibility for their own work.

However, many arrive at lessons without basic equipment and when homework isset it is
not aways written down. Thislack of independence in learning contributes to pupils
continued below average performance in tests and exams.

Indl but avery few cases pupils behave well during lessons. They remain focused on their
work, respond quickly to requests from teachers and are willing to answer questions. High
levels of responghility are shown in the way pupils support and help each other. Where
behaviour isless than satisfactory, some pupils do not pay sufficient attention, are reluctant
to respond to teachers questions, and generally do not sustain concentration on their work.

Behaviour around schoal is very good overdl. Movements between classrooms and
outdoor areas are conducted in an orderly manner and pupils often display courtesy to
adults by holding doors and alowing them to pass. They approach assembly with
reverence; and conduct themsdlves in a mature and sensible way when they use the various
aress of school open to them before school, during bresks and a lunchtimes. Only one
pupil was permanently excluded from school for serious misconduct last year and no pupil
has been permanently excluded so far thisyear. On the whole, pupils who have previoudy
behaved poorly learn the need for self-discipline when the school’ s behaviour strategies are
put into place, especialy when their parents work with the school to guide their child. In
particular, pupils who experience difficulties in maintaining a high sandard of behaviour
make effective use of the support offered by specidist workers. The school dedls effectively
with any incidents of bullying that may occur.
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25.

26.

27.

The persond development of pupilsis very good overdl. Inassemblies pupils are
chalenged to think about others experiences and fedlings and take part in these activitiesin
good spirit. A report on a separate ingpection of collective worship is available. Pupils
respond with interest to issues with amoral or socia focus. When asked for assistance,
pupils are very willing to share information and give directions. Participation in extra-
curricular activitiesis good and pupils willingly represent the school in activities such as
gporting competitions and fundraising. Reationshipsin school are good. During lessons,
pupils and staff generdly get dong well and pupils persond devel opment benefits, for
ingdance, through enhancement of their saf-esteem. During regidiration pupils chet in a
friendly manner amongst themsealves and with their tutor when the opportunity is provided.
However, in aminority of lessons and tutor groups, relationships are cool or adults do not
take the opportunity to extend pupils socid kills.

Senior members of gaff maintain a high profile around school and this encourages good
behaviour whilst providing opportunities for senior saff and pupils to meet informaly. This
meakes a pogitive contribution to relationships in school, as does the skilful management of
behaviour by teachers during lessons and tutor sessons. Non-teaching staff have good
relationships with pupils and contribute Sgnificantly to the quality of experiences availablein
school.

Attendance remains below the level considered satisfactory nationaly but has shown asmal
increase recently. The poor attendance amongst some girlsis affecting their performancein
GCSE examinations. Low attendance is having a particularly adverse effect on the
attainment of Year 11 pupilsin English and mathematics. The great mgority of pupilsarrive
punctualy at the beginning of each day and lessons generadly start on time.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

28.

29.

30.

Teaching continues to be a strength of the school and is good overal. Of 112 lessons
observed only five were judged unsatisfactory. 96 percent of lessons were judged
satisfactory or better and 56 percent good or better. There is no sgnificant differencein the
quality of teaching between key stages. Teaching was excdlent in religious education, very
good in design and technology, and good in English, mathematics, science, music and
physical education. It was satisfactory in art and design, geography, history and modern
foreign languages. In both key stages, pupils with specia educationd needs received good
teaching when taken out of classes for literacy and numeracy tuition. They aso received
good support in class during their normal lessons.

The teaching of numeracy during mathematics lessonsis satisfactory. The teaching of
literacy is unsatisfactory because teachers lack adequate knowledge of the techniques and
approaches developed in the Nationd Literacy Strategy.

Teaching has a number of strengths. Management of pupilsisaclear strength of teaching.

Relationships between pupils and between teachers and pupils are amost always good,
underpinned by mutual respect. There are very pogtive relationships between pupils with
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31

32.

33.

gpecid educationa needs and their teachers. Asaresult, behaviour within lessonsis orderly
and pupils gpply themselves to the work in hand. Lower ataining pupils benefit from small
teaching groups and the additiond teacher time per pupil thisalows. Expectations of
behaviour are high. The school’ s effective range of behaviour management srategies and
support ensures that, where problems are encountered, they do not disrupt learning.

Teachers know their subjectswel. They are able to respond confidently and effectively to
pupils questions. In music, for example, the teacher was able to demonstrate keyboard
skills so that pupils performance was enhanced and, in science and design and technology,
specidig areas within the subjects were confidently taught.

Lessons are carefully and effectively planned so that teachers and pupils are clear about
what work isto be tackled and what learning will result. This careful planning ensured that
time was well used and the pace of lessons seen was usually good. Resources are of good
qudity and well-used; for example, in information and communication technology a
computer-linked projector was used to project the computer screen display so that pupils
could follow the teacher’ s explanaion. Similarly good equipment, well used because of
effective planning, featured in science. Pupilsin physica education following a GCSE course
were provided with a detailed and informative workbook which will become a useful
revison document. Where technician and learning support saff are available, they are
generdly used wdl, and the latter are effective in helping pupils with specia educationd
needs to progress. Teachers lesson planning does not aways, however, pay due regard to
all aspects of a subject or the needs of dl pupils. Teachers expectations of what pupils can
achieve are sometimes lower than they should be. A reatively limited range of classroom
activities and shortcomings in teachers assessment practice are, in part, responsible.

Teachers generaly use effective methods in the classsoom. Many |lessons feature clear and
organised introductions and explanations by teachers, which are leaving pupils with a strong
understanding of what is required. However, the range of teaching methods is relatively
limited. Whole-class activities do not dways sufficiently chadlenge dl pupilsin classeswhich
contain awide range of ability. Asaresult, teaching often ensures orderly classrooms and
pupils make satisfactory progress but, in arange of subject aress, it failsto fully extend and
chdlengedl pupils. Lessons observed during the inspection contained relatively little
opportunity for discussion, structured group work and independent learning. There are
opportunities for independent learning in some subjects, such as science, rdigious education,
history and English, particularly at Key Stage 3, but overdl, opportunities are fill limited. In
the best lessons, awider range of activities was seen and pupils were actively involved in
their learning - through debate and role play on powerful contemporary issues and religious
ceebrations in religious education, for example, and through class discussions in science and

in responding to chalenging questioning in geography.

Teachers on-going assessment is not contributing effectively to pupils attainment and
progress. Most marking conforms to the school’ s marking policy in grading effort and
attainment and offers praise and encouragement. However, it does not identify pupils
strengths and weaknesses sufficiently for teachers to judge pupils progress, take account of
it in subsequent planning, and specificaly inform pupils how to improve. This, in turn, means
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that pupils are less clear than they need to be about their own learning and this has some
effect on their performance in tests and examinations. However, good practice was
observed in modern foreign languages, religious education, GNV Q, mathematics and design
and technology, where strengths and weaknesses were indicated and points for
improvement noted.

Generdly, teachers setting of homework is satisfactory. However, it is not sufficiently used
to extend pupils learning and there is some incongstency in the amount set for pupils.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

36.

37.

38.

39.

40.

The school provides a curriculum which covers a broad range of experiences and includes a
good variety of subjects. All the subjects of the Nationa Curriculum are covered, aswell as
persona and socid education (PSE) and religious education.

Time alocated to subjectsis, on the whole, appropriate. However, the alocation of
teaching time for science at Key Stage 4 islow and thisis adversdly affecting pupils
attainment. Shortage of time in geography and history in Key Stage 3 is causing some
difficulty in effectively covering the required curriculum.

Between the ages of 14 and 16, pupils follow GCSE courses, in the main, with some pupils
taking GNVQ or a Certificate of Achievement as dternatives. A smal number of optiona
subjectsis offered. Currently, dramais not offered at GCSE. Option choices are formed
on an annua basis through a process of surveying pupils preferences and offering the most
popular subjects. This gives pupils a genuine say in what programmes of study are offered,
but it builds aleve of uncertainty into teachers planning, particularly in aress like music,
history, geography and physicd education. It resultsin Sgnificant variations year on year in
the sze and gender balance of groups. The current Year 11 GNVQ Leisure and Tourism
provison will not feature next year and there are too few opportunities for pupilsto follow a
work-related curriculum. Thisisinconsstent with the school’ s Misson Statement which
ams at preparing pupils for adult life. Pupils are provided with one week’ s work experience
inYear 10.

Tutorid and PSE lessons are included in the time-tabled curriculum in both key stages. The
content of the PSE course is gppropriately structured, and is complemented by lessonsin
science and religious education for the teaching of sex education. Though no lessons were
available for observation during the ingpection week, pupils PSE work indicates that issues
are not aways tackled in sufficient depth: Year 7 work on bullying, for example, islargey
limited to listing types of people likely to be bullied. The extent to which the PSE curriculum
isreinforced in tutorid lessons entirely depends on the decisons of individud tutors and, asa
result, the provison istoo inconggent in quality.

Careers education and guidance are provided within the PSE programme. The Careers
Sarvice and the loca Learning and Skills Council provide good support. Responghility for
careers education and guidance overal rests with amember of staff who does not teach on
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the PSE programme, and there isinsufficient linkage between the work of the careers
education coordinator and the elements within PSE for careers education and guidance. All
Year 11 pupils are interviewed and given advice and information about career options after
the age of 16. Aspart of this process, action points are agreed and targets set. Targets are
often about pupils improvement in particular subjects but these are not copied to the pupil
or those staff who could support the pupil, such as tutors, subject teachers and mentors.
Opportunities are thus missed for ggnificant gainsin learning and for rasing pupils
expectations of the sandards they could attain.

Curricular provison for pupils with specia educationd needsis good, with al pupils having
access to the full curriculum. PupilS needs are sometimes met by taking them out of classes
for persond tuition and sometimes by providing support in lessons. Since the last ingpection,
the school has created a specid room for pupils with specid educationa needs which
provides a quiet facility for individual and small group tuition. For pupils over the age of 14,
the Pupil Inclusion Programmes (PIPs) offer out-of-school placements for a smal number of
pupils who might otherwise be in danger of excluson. Theimpact of the individud tuition
and out-of-school placements of pupils on the continuity of their learning, however, is not
aways effectively monitored.

Extra-curricular provison is very good and a strength of the school, with summer school
activity, homework clubs, revison classes and afull range of sport, music, rdigious,
charitable, recreationa and cultura activities. Fieldwork is planned into geography for every
year group and in history there are vigts to Hadrian’ s Wall, Ironbridge, aworkhouse and an
amoury. This extengve programme makes a positive contribution to pupils’ learning.
Additiond extra-curricular support is given to gifted and talented pupils under the Excellence
in Citiesinitiative, focusng on a second modern foreign language, mathematics for high
ataining pupils and drama. Catering for the needs of gifted and talented pupils within
subjects across the curriculum has yet to take place. The school intends this to happen but
currently it is part of the difficulty teachers are having meeting the needs of the full range of
ability within their classes.

S Peter’ s has good links with its three primary schools, which enable parents and pupils to
make informed decisions about their choice of school and pupils to make a smooth gart to
their secondary education. There is agood induction programme with the headteacher,
gpecia educationa needs coordinator and head of Year 7 involved in liaison. Pupilsfrom
non-catholic schools are effectively integrated into the induction process and the head of
year vists these schools to talk to pupils opting for the school. Curriculum links are
developing, with some bridging project work about to be undertaken in conjunction with the
linked secondary and primary schoals.

The personad development of pupilsisvery good. The school promotes mora principles
within aspiritud framework, both underpinned by the excellent teaching in religious
education, high standards of collective worship and frequent opportunities for pupils and
daff to worship and reflect on issues of faith and mordity. There were many examples of
this during the ingpection: voluntary lunchtime prayersin the chaped provided amoving
interlude attended by pupils across the age range; assemblies were well conducted and
atentively followed by pupils—cumulatively, these experiences have a Sgnificant impact on
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the ethos of the school. Staff briefings begin with aprayer. The chapd is centrd to the life
of the school, being used as a place for meditation, prayer, communa celebration and socia
activities. While poor behaviour is not tolerated, the school’ s reponseis not smply to
impaose sanctions but to offer support and strategies to avoid repetition of poor behaviour.
This sengtive gpproach contributes to the positive and caring learning environment the
school provides.

Pupils socid and cultura development are good. Both are well supported through the
generd life of the school and by extra-curricular provison. For example: assembliesare
used to celebrate pupils successin their work, effort and attendance; older pupils assst with
chair practice; some pupils take on extra duties, lessons such as physica educeation actively
promote team work and co-operation and pupils work on their Records of Achievement
encourages them to reflect on their own strengths, weaknesses and achievements. The work
of the chaplaincy through the Catholic Fund for Overseas Development (CAFOD), Y outh
Saint Vincent de Paul (SVP) (vidting care homes) and mid-day prayers are astrong
influence. Opportunities for cultura development occur across the curriculum, particularly in
English, the humanities, music, and modern foreign languages. Thereis, though, relatively
little emphasi's on the multi-ethnic aspects of cultural education.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

46.

47.

48.

The overal provison for supporting pupils educational development isgood. It isbased
upon a pastoral system led by a deputy headteacher supported by heads of year. These
members of staff have a strong role in promoting the persona and academic standards which
the school expects and facilitating support for those who need additiona help. This means
that pupils are well known and have adults they can readily turn to. Pupils and parents
respond well to this supportive, secure environment.

Form tutors dso have amgor pastord role athough thisis not sufficiently organised to make
the most effective use of the time which they spend with their tutor group. Thereisno
organised programme for the fortnightly tutor periods and practiceis varied. Generdly,
tutors concentrate on checking homework diaries, monitoring the rewards and sanctions that
pupils receive, and covering some aspects of persond and socid education, as they seefit.
Although form tutors meet their pupils twice each day for regigtration and ddliver an
extended tutoria period once afortnight, pupils often choose to go to the head of year for
advice and support.

The programme of PSE istaught by specidist saff once afortnight. The sysem amsto
ensure that any sengtive issues are led by staff whom pupils know well. The school hasa
useful draft policy for PSE but this does not yet include a detailed scheme of work, training
for staff or clear roles for al those involved in pastoral work. The pastoral team meets with
other key staff and support workers to discuss issues of pupils atendance, welfare and
guidance. Thistimeis very well spent and makes a Sgnificant contribution to the
effectiveness of the school’ s pastord system by providing a structured, regular focus on
generd matters and the specific support which individual pupils require.
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Good systems are in place to monitor and improve attendance. Registers are taken regularly
in classes and well maintained. However, not dl teachers are sufficiently reinforcing the need
for punctudity. Pupils receive awards asindividuas, for instance, for excelent or
sgnificantly improved attendance and within form groups for achieving the highest rate within
the upper or lower school. Associated administrative and support procedures are good.
These features are helping to improve the leve of attendance which has risen steedily over
the last few years, dthough it is still below the nationa average for secondary schools.

Provison for the tracking and recording of pupils persona and academic development is
good overdl. Each pupil receivesafull and two interim reports each year that contain
attainment levels, attendance and punctudity records. Pupils are invited to outline their
views of their own strengths and weaknesses dong with ideas on how they can improve.
However, teachers judgements of pupils academic progress are limited by deficienciesin
day-to-day marking and assessment. Some marking provides pupils with congtructive
comments and suggestions which helps them to direct their future efforts. However, marking
is often merely a series of ticks and in consequence, assessment is not sufficiently used by
teachersin their planning, particularly in the short term. It is not consstently used to identify
areasin which individua pupils can make progress. Thisis having an adverse effect on the
standards pupils achieve.

Pupils with English as an additiona language (EAL) are well integrated and are frequently
amongst the most able and motivated. Of the twelve pupils registered at the time of the
ingpection, four were identified for attendance &t the gifted and talented drama class and one
Bengdi girl who arrived with very little English was dso in the Year 10 German dlassfor the
gifted and talented. A Sri Lankan refugee for whom the loca education authority provided a
short induction programme was well taught by a peripatetic teacher in an interactive and
focused lesson well planned to meet her specific needs. The school has purchased teaching
timeto help her to integrate more successfully. Thisisachieving itsams: during an English
lesson, following a demondtration with live snakes, she was observed for the firg time to
speak without prompting. In her most confident utterance to date, she related a brief
anecdote about coming across one of the species shown, in the jungle near Jaffna.

Procedures to ensure the safety of pupils are good and the school provides a safe
environment overal. Regular risk assessments are carried out and the school has plansto
remedy during the current academic year the one outstanding hedth and safety issue about
the extraction of dust in the design and technology department.

Child protection procedures are in place and, athough there has been little forma training,
adults are aware of the necessary action to take should they have concerns about a pupil’s
welfare. Thereisatrained firgt aider with responghility for responding to injuries and illness.
Accident books are suitably maintained and first aid boxes are strategicaly placed around
school.

The school has agood, effective range of rewards and sanctions to improve behaviour. A

system of achievement credits and headteacher’ s merits encourages pupils of dl abilitiesto
meet the standards of conduct which the school expects. If necessary, pupils are set targets
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for improving their behaviour which are assessed lesson by lesson. Form tutors and heads
of year monitor the behaviour of individua pupils. The school has set up a system of
support specificaly to promote good standards of behaviour from pupils who have difficulty
in coping with the demands of normd lessons on afull-time basis. This provides pupils with
access to good quality advice and congtructive support that often avoids the necessity of a
short exclusion from school. In turn, this system benefits the mgjority of pupilsin teaching
groups by enabling them to work without disruption. Pupils know who to turn to for help.

Arrangements for the supervising of pupils entering and leaving the school and during bresks
are very good. The school has established common rooms which alow pupils access to
indoor facilities with activities that they help to organise. In addition thereis awell-
maintained garden, with seets, which iswell used by pupils as well as accessto secure
outdoor areas. This agpect of provison extends to opening the dining hall before morning
school for pupils to purchase hot and cold medls and play table tennis, football, read or listen
to music. The trust which is placed in pupils and the recognition of their need for good
quality leisure opportunities make a very vauable contribution to their persona development.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

56.

57.

58.

59.

The school has very good links with parents. Parents are positive about the work of the
school and the education it provides for their children. The opinion of the greast mgority of
parents who responded to the ingpection questionnaire and at the inspectors mesting for
parentsis that the school works closaly with them and responds appropriately to any
concernsraised. In particular, parents are satisfied that they receive lots of information both
genera and specific to their child. Findings from the ingpection support these views of
parents.

The school vaues parents contributions and arange of procedures arein place for actively
involving parents as partners in support of their children's academic and persond
development. This partnership begins with visits to primary schools and parishes by the
headteacher and the head of Y ear 7 who introduce the school to prospective parents.
Parents and prospective pupils then vigit the school in preparation for the transfer from
primary educetion.

The school has recently consulted the Parent Teacher Association on the formation of a
home-school agreement and about homework. The school contacts parents, often
requesting adiscussion if difficulties occur, for example, with a pupil’s behaviour,
attendance, punctudity or learning needs. Parents are usualy supportive when they redise
what is needed to help their child. The school welcomes vigts initiated by parents for
information or advice and parents overdl find that the schoal is gpproachable and that any
concerns are dealt with speedily and with discretion.

Information provided for parentsis good overdl. The school prospectusis clearly set out
and provides arange of useful information on adminigtrative procedures and what is taught.
Additiond information about school events and up-to-date results of public tests and
examinationsis provided each year. Parents are generally happy with the information they
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receive on their children’s progress. Interim reports, provided twice ayear, give agood
range of information on pupils achievements and are specific to individuas. Annua written
reports include comments from the headteacher as well as pupils views on how well they
have done and what they want to improve. However, these reports are not effectively used
to show what actua progress pupils have made and how they can improve further In
addition to written information, parents are invited to meet Saff to discuss any aspect of their
child's school life at least once ayear. These meetings are well attended. A homework
diary informs parents about whet is required and this is sgned by form tutors and parents.

The school welcomes the support of parentsin al aspects of itswork. A few parents
ussfully work in school supporting individua pupils with reading and helping with sports
coaching. The Parent Teacher Association makes a sgnificant contribution to the qudity of
schoal life by arranging socia events and raising extra funds for resources. Such events, as
well as school ceremonies and concerts, are very well supported by parents. Sixty parents
attended the meeting arranged for them before the ingpection took place.

The school has maintained the high quality partnership reported at the previous inspection.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

62.

63.

65.

Although the headteacher has only been in post three years and the current leadership team
in place since September 2000, the schooal is very well led and well managed. Thisis having
adgnificant impact on the progress of the school, clearly demonstrated by the improvement
in examination results and by the school’ s growing reputation in the community.

The headteacher is providing very strong and energetic leadership. He has avery clear idea
of where the school should be going. This vison — of raisng educationd standards and of
preparing pupils for life in the wider community, in the context of the Catholic faith —was
strongly expressed during the ingpection by the headteacher and governorsdike. Itis
providing aclear sense of direction for the schoal.

The aspirations of the school’ s leaders are conveyed through a Mission Statement and,
athough it is not supported by an explicit list of school aims, the aspirations are well known
to staff, pupils and parents. The headteacher has succeeded in securing the commitment of
the leadership team and the staff so that the school is driven by a shared sense of purpose
and pogtive attitudes amongst the staff and pupils. The improving standards, the quality of
pupils behaviour, the caring attitudes and good relationships, along with the strong spiritud,
mord, socid and cultural development of pupils, dl atest to the school’s progressin its
griving for high standards within a community based on Chrigtian vaues.

The headteacher is successfully managing change. Thisis demonstrated by the saff’ s shared
sense of purpose and direction, by their pogtive attitudes toward improvement, and by their
strong team spirit. Non-teaching staff fedl very much a part of the school community. The
headteacher, in his commitment, management style and attitudes to pupils and staff, is clearly
leading by example to realise the school’sams and values. However, he is shouldering
extensive responsbility and there is scope for more delegation.
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Evidence from the ingpection confirmed the judgement from the loca education authority’s
Extended Performance Review of January 2001, that overdl, the school is well managed.
Panning isinfluenced by forward thinking: a Performance Management Policy isin place
with objectives identified for teachers; routine management and organisation are good; and
there are strong financid controls by the headteacher and governors. The headteacher is
now being effectively supported by aleadership team comprising two deputy headteachers
and asenior teacher. This support has, for example, contributed significantly to the
effectiveness of the school’ s Beacon Initigtive. The leadership team formally overseesthe
core subjects of English, mathematics and science. However, thereis no formd link with
other subjects. This places very heavy responsbility on one-person departments where the
teachers responsible have no colleagues with whom to discuss and consullt, particularly as
some are having difficulties with planning further devel opments and with systemétically
evauding the qudity of teeching and learning in their subjects.

The planning of further developments has dearly improved since the last ingpection.

Panning now focuses on the crucial eements of standards, teaching, behaviour and
attendance. The planning process identifies responsble staff, timescales, outcomes, success
criteriaand costings. However, despite pupils low standards of literacy being identified in
the last ingpection report, and clear evidence of continuing low standards, literacy is not cited
asamagor priority for development.

Despite its strengths, the current school improvement plan is not afully effective mechanism
for guiding improvement. There is an under-lying confusion between ‘targets and ‘actions
and each broad priority is accompanied by a high number of actions. Asaresult, targets for
achieving priorities are not sharply focused and do not have individua plans for action which
can be rigoroudy checked to determine the extent of improvement. The evidence from this
ingpection confirms the judgement of the loca education authority’ s extended performance
review that the school improvement plan ismainly alist of tasksto betackled. Thelarge
number of intended actions, not linked to specific targets, reduces the precison and rigour of
prioritisng and makesiit very difficult to measure improvement. Asaresult of these
deficiencies in the schoal’ s framework for planning, individua departments’ plans for further
improvement are not effectively linked to the overdl school improvement plan.

As part of its aspirations for improvement, the leadership team has spent aresdentia
weekend discussing aspects of the school’ s performance, including its GCSE results, and in
reviewing the qudity of teaching and staff training. A professiond day each year is devoted
to school review. Thelocd education authority has been called in to eva uate departments
of the school, for example, mathematics, science, modern foreign languages and specia
educational needs. Through these and other processes, the headteacher has a good
knowledge of the schoal’ s strengths and weaknesses. However, the school does not have
systemetic procedures to check how effectively its policies are implemented. For example,
the assessment policy is not being successfully carried out by staff and, as aresult, teachers
marking is not contributing sufficiently to improve pupils standards and progress.

Monitoring the qudity of teaching in the school hasimproved since the school was last

St. Peter’s RC School - 27



71.

72.

73.

74,

75.

ingpected. A programme of classroom observation has been introduced which requires
each teacher to be observed teaching by other staff for more than the annua minimum
required by Performance Management regulations. The processislargely in place and there
issome indication that it is contributing positively to the qudity of teeching. However,
shortage of available time is making it difficult for the specid educational needs coordinator
(SENCO) to monitor the teaching of pupils with specid educationa needs.

Neverthdess, the school acknowledges that the process of monitoring teaching needs
improvement. At present, it is not systematically co-ordinated and it does not include
observation of the teaching in the weekly tutorid period. The information gathered from
lesson obsarvationsis not being efficiently used to determine priorities for improving teaching
and learning across the whole school and setting up a corresponding training programme for
teachers. Consequently, the school is not yet deriving the full benefit from its programme of
classroom observation.

Middle managers are generdly providing good leadership. However, development planning
and monitoring in subject departments, including the specia educationa needs department,
reflect the weaknesses identified in the whole-school procedures. In addition, the planning
of the teaching programme iswesk in music. Physica education, where thereisno
designated head of department, lacks effective coordination.

The schodl is gathering data about pupils performance in tests and examinations. Overdl
results and trends are discussed in an annua meeting of the whole gtaff; and individua pupils
results are recorded and reviewed during their timein school. This dataiis not, however,
being used systematicaly enough to give a clear picture of pupils performance from Year 7
to Year 11, or to rigoroudy andyse the achievements of pupils by gender, ethnicity or
ability. Middle managers are not sufficiently involved in the evaluation of performance data.
For example, they do not receive information about pupilsS average points scoresin
individual subjects, compared with the school’ s and the nationa averages, so that they can
judge their departments performances.

The governing body is effectively carrying out its Satutory responghilitiesand it is
contributing well to the leadership and management of the school. For example, through its
sub-committeesiit identified the need to improve pupils skillsin information and
communication technology and, in consegquence, agpproved a subgtantid investment in
information and communication technology equipment. This has contributed significantly to
improved examination results. Governors play auseful part in setting the direction of the
schoal through their participation in the school’ s development planning. The governing body
is very supportive of the headteacher and the leadership team.

Governors do not smply rubber-stamp the school’ s policies and practices but collectively
do function asa“critical friend’ to the school; for example, they have persuaded the
headteacher that the post of a Learning Mentor should be filled by someone with counsdlling
skillsrather than by an ex-teacher. The governing body, through its effective committee
structure and through the knowledge and experience of its members, has the meansto hold
the school to account. It isnot yet being fully effective in carrying out this responsibility.
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Governors are not yet in a pogtion to effectively monitor the school’ s performance,
however. They lack focused information from an evauation of the progress of the school’s
policies and practices.

Financid control is efficient. The budget is no longer in deficit and spending is effectively
monitored. Complete financia records are kept and the school’ s funding is very well used
for itsintended purposes. The governors have successfully addressed the issue of linking
finance with the school’ s priorities which was identified in the last ingpection report, and the
school improvement plan is now costed. However, the efficiency of thisis adversaly
affected by the deficienciesin prioritisng and target-setting.

Teaching saff are appropriately qualified and effectively deployed. Teaching groups are
amaller than average. However, national recommendations for newly quaified teachers are
not being fully carried out. For example, one has been given afull timetable and is teaching
al lower ability groups. Support staff are well deployed and make amagor contribution to
the life and work of the school. Lunchtime supervisors and catering staff are thoroughly
effective and relate well to pupils. Office st&ff, technicians and others are courteous, helpful
and efficient. Hexibility and awillingness to do more than is grictly required of them is
characterigtic of support staff across the school; as an extreme but not isolated example, a
classroom technician assists with lunchtime supervision, supports pupils with specid
educational needsin lessons, acts as a genera handy-person around the school, has hel ped
with extra-curricular activities and is a school governor.

The schoal clearly supports its staff and their development but the training programme for
daff isnot systematicaly based on a careful evaluation of the school’ s current needs.
Consequently, the conscientious training programme is not having sufficient impact on pupils
learning and achievement.

The school provides an effective and pleasant learning environment. Good displays around
the school celebrate pupils achievementsin lessons and in extra-curricular events and
activities. Teaching accommodation is good, with spacious rooms in most aress, in good
decorative order. However, there are no drama facilities or separate careerslibrary. There
isgtill no medica room, alack pointed out in the last ingpection report, although aroom next
to the reception office is used when pupilsfed unwdl. Thelibrary itsdlf is apleasant and
well-organised area with computer access dthough its use as a teaching area does restrict
pupils use and contributes to the lack of independencein pupils learning skills.

Generdly resources for learning are good and are effectively used to enhance learning.
Recent investment in information and communication technology has resulted in agood ratio
of computersto pupils, and thisis having a positive impact on pupils sandards. In amost
al subject areas there are sufficient resources. In science, for example, equipment is of a
good standard and iswell used. Its qudity, combined with effective lesson planning, asssts
and reinforces learning. Only in music isalack of resources, including poor provison for
information and communication technology, having an adverse impact on learning. In design
and technology and in art and design, a shortage of resourcesis preventing pupils from
having the full range of experiencesintended by the Nationa Curriculum.
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The library islarge and light with a spacious working area and a number of computers. The
fiction stock is generous, appropriate to the needs and interests of the pupils, and in good
condition. The reference section iswell stocked and reasonably up to date. English, science
and geography stock is sufficient to meet the needs of the curriculum but the library is poorly
stocked for mathematics. Under haf the school population usesthe library regularly, but
most pupilsin Key Stage 3 are members of the locd library, and are more active users and
borrowers of the schoadl library than older pupils. During lesson times, individud pupils use
the library for research.

The school applieswdl the principles of Best Vaue. It is comparing its test and examination
results with other schoals. It dso compares its costings with other schools, using the local
Resource Management Unit. It isinvestigating possible savings and increased efficiency
through looking at services from other providers. The school takes the views of gtaff and
parents into account when decisions are pending; for example, the Parent Teacher
Association was consulted over the designing and refurbishing of the school’ sdining area.
However, more could be done to consult pupils. Thereisa School’s Council but it is so
long since it met that pupils are unclear if it il exids.

The schoal is an effective and improving one. There has been clear successinrailsing
standards and pupils are achieving well compared to their prior attainment. Teaching is
good; the schoal iswell managed and its leedership is very good; the persona development
of pupilsis very good, they behave wdl and their attendance isimproving. Despiteits high
unit cogts, the school continues to provided satisfactory vaue for money.

The findings from the ingpection confirm that parents high opinion of the school’ s leedership
and management is fully judtified.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

85.

The school governors, in conjunction with the headteacher and staff, should take the
following actions to raise sandards by:

I mproving the contribution of assessment to pupils attainment and progress by:
* enauring that teechers marking identifies pupils specific achievements and what is

needed for improvement, so that pupils receive effective feedback, and judgements
about their progress are based firmly on their prior attainment and needs,

*  enabling teachers to develop strategies for organisng marking so that it is both
effective and managegble.

[32, 34, 50, 59, 69, 99, 118, 133, 139, 141, 153, 162, 184, 187, 200, 231]

I mproving the extent to which teaching meetsthe lear ning needs of pupils across
the range of ability within classes by:

* ensuring that tasks set commonly for the whole class have the scope to challenge the
full range of ability;
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* ensuring that teachers intervention and support is effectively targeted at those pupils
who arein need of it;

* enauring that pecific information from assessment is used to inform teachers
subsequent planning.

[32, 33, 42, 50, 98, 129, 137, 145, 171, 175, 193, 195, 198, 201, 223, 227, 228]

Developing pupils' literacy skills by:

*  setting up a whole-school working group to develop and co-ordinate literacy across
the curriculum;

* enauring that teachers planning includes afocus on literecy.
[8, 17, 67, 91, 95, 104, 105, 139, 155, 158, 166, 169, 213]
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I mproving the processes for the monitoring of teaching by:

*  extending the process to include the weekly tutor period;
*building the process into the school caendar;

* co-ordinating the findings from the process in order to evauate the qudity of
teaching and address identified weaknesses through the school’ s programme of staff
development.

[66, 70, 71, 78, 103, 163, 220, 232]

Further improving the planning of development by:

* enauring that each priority for development has an action plan with sharply focused
targets and clearly defined actions to achieve them;

*  gystematicaly monitoring the progress towards achieving the targets for each
development;

* ensuring that planning for developments in whole-school, areas and departmentsis
systematicaly linked.

[66, 68, 72, 76, 134, 141, 453, 174, 187, 202, 221, 232]

Other suggested ar eas of improvement

Raise the atainment of girls.
[3,5, 7,11, 13, 20, 89, 90, 94, 101, 103, 124, 136]

Further develop pupils independent learning skills.
[22, 33, 79, 98, 118, 129, 137, 145, 158, 171, 198, 227, 231]

Make a more systematic and comprehensive use of data to evaluate performance.
[73, 103, 141, 153]

Systematicaly monitor whole-school policies and procedures.
[39, 41, 69, 72, 75, 112, 122, 187, 220]

The numbersin brackets refer to the main paragraph(s) in the full report where these
issues are mentioned.
OTHER SPECIFIED FEATURES
SPECIAL EDUCATIONAL NEEDS ASSESSMENT
86.  Thereisnow asecure system for the identification and assessment of pupils having specia

educationa needs. The specid educationa needs coordinator (SENCO) liaseswith dll
partner schools during Y ear 6 regarding pupils having specid educationd needs. On entry
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88.

to St. Peter’s pupils are maintained on the same stage of the nationa code of practice as
they were on during Year 6 a ther primary school. Tests given when pupils enter the

school are also used appropriately to identify pupils who may need additional support.

Other standardised tests are aso used on aregular basis within the speciad educationa needs
department to assess need, inform target setting and contribute to the monitoring of

progress. A member of the specid educationd needs team has a responsibility for on-going
assessment.

A redesigned and standardised pro-formafor Individuaised Education Plans (IEPs) is now
in use across the school and has resulted in improved target setting, dthough targets are not
aways sufficiently specific; for example, “To attend Successmaker every day” and “Improve
scores in reading, spelling and mathemetics” Thereis a useful involvement of pupilsin the
establishment of targetsin their IEPs. The school produces a detailed handbook which
provides informetion for al staff on pupils on the register of specia educationa needs and
the nature of their difficulties.

Since the last ingpection report, there has been an improvement in assessment practice and
the interpretation of data, and this, along with the introduction of an improved |EP format,
has resulted in improved targeting of pupils and planning work for them. There hasaso
been an increase in support for pupilsin Key Stage 4 —akey issue following the last
ingpection. Learning support for pupils aged 14 or above has increased and pupils are more
closdly targeted; assessment practice and the interpretation of data have improved.
However, further improvements are still needed. 1EPs are currently reviewed/revised twice
ayear, but the arrangements are not frequent or flexible enough to maximise the use of IEPs
in contributing to pupils learning and attainment. Progress is not recorded consstently on
|EPs.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 112
Number of discussons with staff, governors, other adults and pupils 61
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor

1 21 34 40 4 1 0
The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.
I nformation about the school’ s pupils
Pupils on the school’sroll Y7-Y11 Sixth form
Number of pupils on the schodl’ srall 420 na
Number of full-time pupils digible for free school meds 192 na
Special educational needs Y7-Y11 Sixth form
Number of pupils with statements of specia educationa needs 8 na
Number of pupils on the school’ s specia educationa needs register 103 na
English as an additional language No of pupils
Number of pupils with English as an additiond language 7
Pupil mobility in the last schoal year No of pupils
Pupils who joined the school other than at the usud time of first admisson 1
Pupils who left the school other than at the usud time of leaving 2
Attendance
Authorised absence Unauthorised absence
% %

School data 9.6 School data 1.0
Nationa comparative data 1.7 Nationa comparative data 11
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Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 3

Year | Boys | Girls | Tota
Number of registered pupils in find year of Key Stage 3 for the
\atest reporting year 2000 | 45 39 84
National Curriculum Test/Task Results English Mathematics Science
Boys 17 23 17
Numbers of pupils at Girls 19 22 16
NC levd 5 and above Total 36 45 33
Percentage of pupils School 43 (51) 54 (42) 39 (34)
at NClevel 5 or above National 63 (63) 65 (62) 59 (55)
Percentage of pupils School 10 (14) 24 (15) 14 (8)
at NC level 6 or above Nationa 28 (28) 42 (38) 30 (23)
Teachers Assessments English Mathematics Science
Boys 23 24 16
Numbers of pupils a Girls 22 20 12
NC leve 5 and above Totd 45 44 28
Percentage of pupils School 52 (55) 52 (46) 33 (38)
a NClevel 5 or above National 64 (64) 66 (64) 62 (60)
Percentage of pupils School 20 (19) 24 (18) 13 (8)
a NC level 6 or above National 31 (31) 39 (37) 29 (28)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 4

Year | Boys | Girls | Totd
Number of 15 year olds on roll in January of the latest reporting 2000 | 42 a1 83
year
GCSE reaults 50r more 5or more 1lor more
gradesA* to | gradesA*-G | gradesA*-G
C
Boys 13 37 39
Numbers of pupils Girls 12 33 38
achieving the standard
Specified Totd 25 70 77
Percentage of pupils School 30 (32 84 (77) 93 (94)
achieving
the standard specified National 474 (46.6) 90.6 (90.9) | 95.6 (95.8)
Percentages in brackets refer to the year before the latest reporting year.
GCSE reaults GCSE point
score
Average point score School 33
per pupil National 38.4
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils Fixed period | Permanent
Black — Caribbean heritage 2 Black — Caribbean heritage 2 0
Black — African heritage 2 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Pakistani 0 0
Bangladeshi 3 Bangladeshi 0 0
Chinese 1 Chinese 0 0
White 406 White 32 1
Any other minority ethnic group 4 Other minority ethnic 0 0
groups

This table gives the number of exclusions, which may be different from the
number of pupils excluded.

Teachers and classes Financial information

Qualified teachers and classes: Y7 -Y11

Total number of qualified teachers (FTE) 28.9 Financid year 2000/01

Number of pupils per qualified teacher 145

FTE means full-time equivalent. £

Education support staff: Y7-Y11 Total income 1372715

Total number of education support staff 9 Tota expenditure 1330438

Total aggregate hours worked per week 215 Expenditure per pupil 3261
Bal ance brought forward from 182848
previous year

Deployment of teachers. Y7 -Y11 Balance carried forward to 49977
next year

Percentage of time teachers spend in 74.9

contact with classes

Averageteaching group size Y7-Y11

Key Stage 3 205

Key Stage 4 19.6
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.

The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.
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Number of questionnaires sent out 418
Number of questionnaires returned 218
Strongly | Tendto Tendto | Strongly Don't

agree agree disagree | disagree know
350 60.0 20 20 20
50.0 480 20 10 0
41.0 50.0 30 10 6.0
390 46.0 80 40 40
46.0 490 20 0 30
47.0 46.0 70 0 0
69.0 26.0 30 10 10
64.0 350 0 10 0
370 56.0 50 0 20
52.0 430 10 0 40
52.0 440 10 10 20
37.0 50.0 6.0 0 7.0




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

89.

90.

91.

92.

93.

At the end of Key Stage 3 in 2000, standards in Nationa Curriculum tests were close to the
average for amilar schools. However, the percentage of pupils reaching the expected Level
5 waswell below the nationd average, asit was a the time of the last ingpection. It has
fallen in the last two years wheress it has improved in mathematics and science. Results
were also well below the nationa average when pupils were assessed by their teachers.
Although thereis no significant difference between the performance of boys and girlsin the
national tests, boys are performing better than girls related to nationa gender averages.

At the end of Key Stage 4 in 2000, in GCSE examinations the proportion of pupils gaining a
higher grade A*-C was wdll below the nationa average for English and English Literature,
but was close to the average for media studies. There were few very high gradesin English,
but in English Literature they were close to the nationd average and in media studies, two
students achieved A*, the third year in which the school has achieved this exceptiond grade.
Compared with their average across other subjects, pupils achieve wel in English Literature
and mediagtudies, but fal below their overdl average in English. Girls achieved more A*-C
grades than boysin English and English Literature but when results are related to nationa
gender averages, boys achieved better than girlsin English; there was no significant
difference in English Literature.

During the ingpection, standards observed in lessons and in pupils written work in Key
Stage 3 were generaly below average, but were better in reading than in writing. In Year 7,
standards of writing are closer to the nationally expected standards thanin Year 8; by the
end of Year 9, pupils are beginning to write well in response to literature. In some classes
the development of pupils language skillsis limited because of the preponderance of
isolated exercises set by teachers. In dl classes, work on language skills, whilst thorough,
does not transfer to pupils extended writing. Almost adl pupils have a narrow repertoire of
smple sentence structures and thisis limiting their attainment. Vocabulary is limited, except
for the most able, and there is alack of models of writing to help pupils develop style and
tone. Some boys, in the top setsin particular, are developing alively command of a
persond voice, using dialect and irony asearly asin Year 7. Some pupils are able to adopt
arange of styles of writing, but opportunities are too rarely provided in some classes.

Although test results at 14 have fdlen, there has been improvement in spelling, punctuation
and handwriting in Key Stage 3. Presentation is generaly good, and many pupils
consgtently use cursive script by Year 8, maintaining well-ordered books and folders.
Spdlling is good throughout the key stage, and there is good use of detall in story and
descriptive writing. Paragrgphing islate to emerge and isinsecure, evenin Year 9, inthe
work of the bottom half of the year group. Evidence of drafting shows that the technique is
regularly encouraged and pupils show understanding of how to use computersin the
process.

Standards of speaking and listening are below average in both key stages; articulation is
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95.

96.

97.

98.

often poor, and answers to teachers are dmost dways very brief, though pupils are keen to
respond. In group work, pupils are more confident, but they are il reluctant to attempt
extended contributions or to be exploratory. When pupils mature, often late in Key Stage 4,
they become more fluent and self-assured ordly, but lower ability Year 11 pupils have poor
socid skillsand do not listen well to each other.

At Key Stage 4, slandards are generaly below average, but those of middle ability pupilsin
Y ear 10, some of whom have made very good progress this year, are more secure than
thosein Year 11, though the standards of higher ability pupils are comparable. Lower
middle ability students produce good folders of work in both year groups; assgnments are
structured carefully and revea sound understanding of appropriate literature, some of it quite
chdlenging, and presentation is good, often using information and communication technology
effectivey. Pupilsin the lowest groups achieve very low standards, often failing to complete
the course. Pupilswith English as aforeign language (EAL) achieve aswell as others;
currently four arein the drama dassfor gifted and talented pupils. Spelling is generdly
good. More able students write in detail and at length, revedling very secure knowledge of
texts, and the ability to use evidence to good effect. However, sentence structures lack
variety. Thereisevidence of some under-achievement at this key stage, particularly
amongst girlsin lower middle ability groups. Frequent and prolonged absences, particularly
inYear 11 ill impede progress for a number of pupils.

Overdl, the qudity of teaching is good and it was good or better in two-thirds of lessons
seen. Teachers knowledge about English language and literature is a strength of the
department. However, teachers have only limited knowledge of teaching and learning styles
and the techniques promoted by the Nationa Literacy Strategy. Lessons are well planned,
teachers identify appropriate aims and tasks and their expectations of pupils are generaly

high

Teacherswork hard to help their pupils to achieve, and they are extremdy effective a
supporting pupils who lack sdf-confidence as learners through a study of literature and in
producing GCSE coursework. Thereisasgnificant difference between the quaity of work
pupils are ale to produce in the relaxed context of the classroom and under formal
examination conditions

Teachers effectively manage pupils with good humour and a persstent focus on learning.
Many pupils who might otherwise abandon education are encouraged to enjoy English.
Teachers motivate pupils to attempt challenging texts and to explore their emotions and
reponses. This results in some very moving poetry writing, such as the work on ‘using the
eyeasacamera ondisplay inthe corridor. The learning environment created by the
teachersis attractive and celebrates pupils achievements, setting high expectationsfor dl in
awide range of styles. Support staff contribute well to pupils progress.

There are wesknesses in teaching. Teachers' lesson planning often does not identify exactly
what pupils are expected to learn. There are not enough opportunities for pupils to tackle
active, open-ended, independent work such asis familiar to mediastudies pupils. The
teaching of the pupilsin the lowest ability sets does not provide intdlectud simulus or arich
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100.

101.

102.

103.

104.

diet of learning activities.

Assessment is awesakness and marking is very varied. Some teachers adopt a successful
technique whereby they comment as a reader, identify effective attributes to praise and
encourage, as well as aspects which need to be developed, with advice to pupils asto how
they could improve. Otherswrite ‘Good’ on every piece, and do not indicate pupils
achievements and what is needed to improve. To improve standards, there hasto bea
much more focused and congstent analysis of pupils attainment. Currently, teechers are not
effectively identifying the elements of language development that pupils need to learn. The
scripts of problematic pupilsin Year 7 and Year 10 are not scrutinised sufficiently to
determine precisaly what it is that pupils need to be taught.

Homework is set regularly and results, a Key Stage 4, in assgnments generally being
completed.

Progress since the last ingpection has been satisfactory overal. Although the pattern of
GCSE reaultsis eratic, the trend in results is dowly upwards. The proportion of pupils
entered for, and successful in, GCSE English Literature has increased significantly since the
last ingpection, and boys' resultsin English have improved. Technical skills, especidly
spelling and presentation, have improved. Pupils with EAL are achieving well. Teaching has
improved, with clear objectivesin most lessons and work appropriately targeted. Classes
are generdly well managed. Lower ataining pupils, especidly those in bottom sets, il lack
self-assurance and girls across the range, especialy in Key Stage 4, do not achieve their
potentid.

Leadership of the department is energetic and committed and the team works extremely

hard to ensure consstency and high levels of pupils engagement. The learning environment
is stimulating, chalenging and dtractive and resources are well maintained. The initiaivesto
broaden pupils experiences and creste relevant challenges, such as the media studies course
and the extra-curricular activities, are intdligently chosen and implemented with vigour.

The unavoidable absence of the head of department for severad months has contributed to
the lack of effective monitoring of the quality of teeching and learning. 1t isinsufficiently
formalised and regular. The underachievement of girls has not been serioudy addressed.
The management skills of more refined data analysi's, assessment and devel opment planning
need to be improved.

The schoal is behind schedule in its involvement in the Key Stage 3 phase of the Nationd
Literacy Strategy. For example, the use of writing frames has yet to be introduced. In
higtory, music and mathematics, there are some recent displays incorporating key words, but
little evidence of their usein lessons. Standards of reading and writing observed in lessons
across the school are below average and, in subjects where there are high literacy demands,
pupils achievement is being redtricted by these low levels of competence, asit was at the
time of the last inspection. In dl subjects, thereisalack of extended writing and pupils have
difficulty expressing idess clearly and accurately. Many pupils of both genders lack
confidence when speaking, and are unable to make extended contributions to questions. In
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mathematics, for example, pupils are rarely able to explain how they worked something out.
Throughout the school and ability range, however, spelling, punctuation and presentation are
satisfactory, especialy when pupils use computers. In physical education, there was a good
example of effective note taking, and in English, pupils are given the opportunity to tackle a
wide range of types of writing.

Given pupils low standards of literacy, the adoption of a whole-school agpproach to literacy
led by senior management is a matter of extreme urgency.

MATHEMATICS

106.

107.

108.

109.

110.

Standards achieved by 14 year old pupilsin Nationd Curriculum testsin 2000 are well
above the average for amilar schools. However, they are below the national average. 52
percent of pupils attained Level 5 and above compared to 65 percent nationaly. Thisisa
ggnificant improvement from 38.3 percent in 1997. Standards are now higher than they
were at the time of the previous inspection. Targets set by the school indicate thet this trend
should continue with expected results of 67 percent by 2002. There was no significant
difference in the performance of boys and girls.

GCSE resultsin 2000 were well below the nationa average for grades A*-C. There have
only been isolated examples of pupils ataining the higher grades; one grade A in 1997 and
two in 1999. Intermsof grades A* - G the school achieved 94.5 percent, which compares
well with the nationd figure. Overdl, pupils attainment in matheméticsis lower then their
average across other subjects. Nevertheless, results have improved gradudly from 1997,
and they were better than at the time of the last ingpection. Until this year girls have
performed lesswell than boys. The proportion of pupils entered for GCSE is below the
nationa figure but the school intends to address this next yesr.

Attainment in lessons observed during the ingpection was higher than that suggested by
recent test and examination results. It was close to the standards expected nationdly. The
gtandard of work observed in lessons for the top ability groupsin Years 8 and 9 was above
what istypicdly found nationdly. It was a an appropriate leve for the middle ability pupils
inKey Stage 3. Thisis partly due to the improved attainment on entry, but more especidly
to effective specididt teaching.

High ataining pupilsin Year 9 show good understanding of the equation of a sraight line and
can solve smultaneous equations graphicaly and agebraicdly. They are conversant with the
correct terminology. Lower attaining pupils concentrate more on basic computationd skills
and dthough they work confidently with whole numbers, using the four rules and can
gpproximate to multiples of ten, their understanding of negative numbersis less secure.
Opportunities to work with shape and space and data handling have increased. They were
more apparent in classroom observations than in scrutiny of pupils past work.

InYear 11, only two pupils (both boys) are currently entered for the higher tier at GCSE.

These pupils use trigonometric ratios easily, expand brackets and solve quadratic equations
and use the Sne and cosine rule in non-right angled triangles. Other pupils are working
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below levelsthat might typicaly be expected for their age. They complete extended tasks,
using symbols and diagrams to describe results, and break tasks down, but it is difficult to
assess how much guidance is given. Attendance is poor in other than the top ability group in
Year 10 and Year 11; thisinhibits progress and depresses examination results. Attendance
inYears7, 8 and 9 is better.

As part of aBeacon School Initiative St Peter’ sisworking with two other schoolsto
support pupilsin increasing potential D Gradesto C at GCSE by providing additiona
classes after school. One session observed effectively concentrated on examination
techniques, stressing the need to show working out and read questions carefully. Pupils are
making sound progress.

Pupils generdly are making good progress. Pupils with specid educationa needs recaeive
good support in class, but sometimes become over dependent on this. They have accessto
al agpects of Nationa Curriculum mathematics. Occasiondly they are encouraged to ook
back over previous work and help themsdves. The use of the individuaised computer
program is insufficiently monitored to ensure pupils understand where they have made
mistakes and how they can improve.

A numeracy policy has been in existence for some years and includes a curriculum map
identifying areas of support for mathematics in other subject areas. There were alimited
number of examples of use of this policy during the ingpection; accurate measuring in design
and technology, completion of spreadsheets in information and communication technology
and competency in mentd arithmetic in geography; but no evidence of systematic
acknowledgement within other subjects schemes of work for lesson planning. This policy is
in need of review and of rigorous monitoring to judge its effectiveness.

The quality of mathematicsteaching isgood. It shows marked improvement since the last
ingpection. Thereisahigh leve of subject expertise and teachers are able to motivate pupils
using probing questions to chalenge understanding, as with Y ear 9 solving smultaneous
equations, and through organising arange of practica activities, aswith Year 7 pupils so that
they can classfy properties of triangles.

Lessons were structured well on many occasions to inform pupils what they were expected
to learn and to review performance at the end of the sesson. Sharing with pupils the lesson
objectives identified in the planning, and referring back to these, was not dways
incorporated into lessons and there were, therefore, missed opportunities to involve pupilsin
sdf-assessment. The use of atarget board to review understanding of angles with Year 7
pupils ensured alively start to alesson, and continued strategies used in primary schools.

Management of pupilsis good, ensuring good behaviour which dlows al pupilsto
concentrate on the task in hand. In classes where a significant minority of pupils have
behaviour problems the support assistant was well briefed and understood her role. Praise
was used effectively to encourage these pupils and redidtic targets were set. Expectations
that pupils would complete tasks were high and pupils responded positively to this. Help to
individuas was often effective in encouraging them to rethink their origina ideas and
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persevere.

In the more effective lessons arange of drategies were used, for example, exploring links
between angle measurement and data. handling with Y ear 9 pupils, or using arange of ora
and precticd activities when revisng negative numbers with lower gbility pupilsin
preparation for nationd tests. Teaching was less effective when pupils spent along time
doing repeated examples, or when the activity did not match the learning objective, for
example, when alesson on symmetry became a drawing activity.

There were isolated examples of pupils supporting each other; a'Year 8 girl patiently
explained to another pupil how to find points on a fractiond graph but there were too few
planned opportunities for pupilsto work together in pairs or smal groups and develop as
independent learners. Too few pupils arrive at lessons with even basic equipment of pens,
pencils and rulers. Marking was mostly up to date but was inconsstent. There were very
good examples of comments in books which begin: “in order to make progress you
should...” but these examples were not practised by al teachers.

Homework is regularly set but not dways recorded by pupilsin diaries. The qudity of
homework is varigble but often extends pupils work in class.

There has been significant improvement since the last ingpection. A new head of department
and two new members of staff have been appointed. Thereis now ateam of well-qualified
teachers committed to raisng standards who have created a motivating learning environmernt,
both in the classrooms and in the surrounding area. A scheme of work provides continuity
across and within the key stages. References to arange of computer software are now
included, and there is increased and effective use of this by teachers. Information from
primary schools in used quite successfully to predict grades a theend of Year 9. Thereisa
comprehensive departmenta handbook, linked closely to whole school policies. Planning of
further developmentsisimproving, dthough evauation of the processisless secure. The
plan has clear links with the school’ simprovement plan as mathemeatics has been awhole-
school priority.

The department receives a generous alocation of money which has been used wisdly to
extend the range of text books and resources for information and communication
technology. Thereisroom for improvement in the quaity of resource books available in the
library, in the number of mathematical dictionariesin school, and in the range of resources
available for practica activities.

Leadership of the department isvery good. The head of department sets high standards of
hersdf, her saff and the pupils and a clear work ethic isevident in dl classrooms. Lesson
observations take place regularly, are well documented and clear feedback is given to the
observed teacher. Monitoring of other aspects of the department’ swork is not yet
aufficiently formaised to identify and take action on particular strengths and weaknesses or
inconggtencies, for example, marking.

Much has aready been achieved in raising attainment of more able pupils through the
Excdlence in Cities programme, and the department staff give fredly of their time to provide
extra-curricular classesin dl year groups. Support for lower attaining pupils has been

St. Peter’s RC School - 45



provided at successful summer schools, and continued with the use of * Springboard 7/
meaterias.

SCIENCE

124.

125.

126.
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128.

Attainment of 14 year oldsin Nationa Curriculum testsin 2000 was above the average for
gmilar schools. However, results were well below the nationa average. Having falen from
1997 — 99 they improved in 2000 and are now sSimilar to those at the time of the last
ingpection. Boys performed dightly better than girls. 1n 2000, the percentages of pupils
achieving grades A*-C in GCSE were below nationa averages for both boys and girls.
Boys results were better than girls. Overdl, pupils results were lower than their averages
across their other subjects. Since the previous ingpection, standards have remained fairly
congtant.

Standards of work observed during the ingpection, both in lessons and from a scrutiny of
pupils work, were higher than test and examination resultsindicate. Latest results of
nationd tests taken at age 11 indicate that pupils were achieving broadly in line with nationa
averages and this was reflected in lessons observed with younger pupils. In Key Stage 3,
pupils showed good practical skills. They had a clear understanding of practical procedures
and the reasons for performing them. They could explain the role of predictions, fair testing,
the need for control and the difference between theory and fact. The work done by more
able pupils was chadlenging and they were able to demonstrate a knowledge of work above
the levels typically expected, such aswhy the nucleusisthefirst part of the cdl to sart
dividing, and the circumstances in which cell division does not produce exact copies. This
level of chalenge was not seenin dl lessons at Key Stage 3 and in some cases younger
pupils were repeating work dready donein their primary schools. The needs of the most
able pupils were addressed by additiona lunchtime and after school sessons. Pupils with
gpeciad educational needs were well supported. This contrasted favourably with the
previous inspection where there was no support for pupils with specid educationa needs.
Throughout both key stages these pupils showed pride in their written work.

At Key Stage 4, pupils showed sound practicd skills, working methodically and carefully.
Lower ability pupils were less good at recording and writing their experimenta work. Pupils
would readily answer questionsin class and felt secure and confident enough to raise further
questions themsalves. A wide range of ability was evident in the lower ability groups. For
example, one group was investigating the law of moments. Whilst most were able to

ba ance the beam by placing loads strategicdly, only afew could see any rule emerging.

One pupil understood the concept and took great pleasure in explaining it to her peers.

Thetime dlowed for GCSE scienceis below that recommended and thisis limiting pupils
opportunities to engage in practica investigations.

The quality of teachingisgood. Indl lessons observed it was at least satisfactory; and it
was good or better in 86 percent of lessons. Thisis an improvement since the last
ingpection. Teachers show good subject knowledge and their explanations were clearly
presented. There were good examples of short, sharp demonstrations to engage pupils at
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the start of lessons. There were good examples of effective use of questioning both to draw
out knowledge from earlier work and to promote further thought. Teachers have good
relationships with pupils. Regular changes of activity were effective in kegping pupils on
task, as were lessons where pupil seating was rearranged to facilitate better learning
conditions.

The range and variety of teaching approaches observed were limited. In generd, there was
only limited opportunity for pupils to spend time graph plotting, interpreting and andysing
data. There were too few opportunities for pupil-centred activities. Opportunitiesto
encourage pupils to read in class were missed and opportunities for discussion or debate
were overlooked. In some lessons, work was not sufficiently challenging for al pupilsand in
others there were unsuccessful attempts to provide arange of materias to meet the needs of
al pupils. Nevertheless most pupils showed powers of sustained concentration and
gpplication throughout the lessons with a very good attitude in the laboratories. Ther
behaviour was good, and they were co-operative and courteous both with each other and
with g&ff.

Teachers demongtrated good management and organisation in the laboratories. They al
emphasised the need for safe working and addressed the relevant safety issues. The control
of pupils behaviour was good and there were very few cases where pupils were being
inattentive. There was clear evidence of well-planned lessons, and this was reflected in
pupils good response and progress. In particular, there were some well-planned and
managed practica activities and the provison of equipment and materials was meticuloudy
and efficiently performed by the two |aboratory technicians.

Some lessons lacked pace. In many cases, learning objectives were implicit rather than
being dearly identified and shared with the pupils a the start of lessons. Similarly, not al
lessons had a sufficiently effective summary or review a the end to enable teachersto
identify the pupils progress.

The use of information and communication technology by pupils and staff a present is
underdevel oped athough there were some good examples seen. For example, alow ability
group of Year 7 pupils showed good information and communication technology skillsin

ng an electronic encyclopaedia of science to gather information, which they were able
to feed into a Soreadsheet template. Opportunities for datalogging by the pupils are limited
and pupils have no opportunity to access information from the Internet within science
lessons.

All pupils work is marked regularly with most teachers giving comments on the qudlity of
the work; but there islittle evidence that teachers effectively identify pupils achievements
and tell them what they need to do to improve.

Thereisanewly appointed head of department. The recently produced departmental
development plan identifies improvement to the school [aboratories, raising Sandards in
external examinations, upgrading information and communication technology provison as
priorities, and these reflect areas in the school development plan. However, the plan lacks
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ART AND DESIGN
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In the end of Key Stage 3 statutory teacher assessments in 2000, attainment was close to
the standards expected nationdly. Boys were attaining better than girls. Inlessons
observed during the ingpection, very few pupils were reaching the expected sandards. The
attainment of boys and girlswas smilar. Sound practica skills are developed, especidly in
three-dimensiona work, but drawing and painting skills lack range. Pupils have too little
opportunity to initiate their own research or to work independently. Critica skillsin
evauating their own work and that of others artists are weak and pupils have only limited
knowledge and understanding of the work of artists, craftworkers and designers. Pupils
rarely use technica language and writing skillsare weak. Visud concepts such asline,
pattern and texture are under-developed. Pupilsin Year 7 have limited experiencein
handling clay, but demongtrated skill in cutting, piercing, shaping and joining clay to interpret
thelr ideas & aleve in line with those expected for their age. Pupilsin Year 8 showed sound
skillsin handling wire and papier-méché to creste three-dimensiond figures, but had little
knowledge and understanding about the work of other artists. Sketchbooks have been
introduced since the previous inspection, and the use made of them isnow sound. They are
used mainly for pencil drawing with little experimental work. Overdl, sandards are Smilar
to those found in the previous ingpection, and show the same limitations in relation to pupils
drawing skills and their understanding and gpplication of the visud dements of art.

Since the previous inspection, GCSE examination results have improved a afaster rate than
that found nationally. 1n 2000, the percentage of pupils achieving A*-C grades was below
the nationa average. The proportion of pupils gaining A*-G grades was in line with that
found nationdly. The average points score for pupils a the school was dightly below the
nationd average. The attainment of boys wasin line with thet for boys nationdly, but for
girls, atainment was below the nationa average. Attainment by boys has shown arisng
trend over the past three years, but for girls, attainment is not improving and remains below
average. Pupilscurrently in Year 11 are ataining below average sandards. Boysand girls
are currently achieving smilar sandards. Pupils achieve well in art and design compared
with their average across other subjects.

Pupils with specid educationd needs achieve well, supported by the tightly structured

course. However, this inhibits more able, gifted and taented pupils from achieving aswell as
they could, especidly in the development of individudity and self-motivated research. Pupils
are dill heavily dependent on secondary resources and the teacher’ s support. Under-
achievement of the most able a both key stages was identified in the previous ingpection,

and remains an issue,

The great mgority of pupils show an interest in their work and during lessons, concentrate
well. Only when work is ungtimulating do pupils lose interest, asin a'Y ear 8 lesson where
there was too little chalenge in the worksheets used, and pupils could not make connections
with the practical work they had been doing. Boys show higher levels of interest than often
found, and many continue the subject to examination level. Year 9 pupils enjoy projectsin
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which they fed they can make a persond input. Behaviour isamost ways good, and
pupils are responsive to requests from the teacher. They are cooperative, efficient and
careful when organising and clearing up materids. Littletimeis wasted as areaullt.
Reationships between pupils and with the teacher are good, but boys and girls rarely mix or
communicate with each other.

Teaching is satisfactory overal. During the ingpection, the mgority of lessons were sound.
Where teaching was good, Y ear 7 pupils were encouraged to share their previous
knowledge of clay, and chalenged through questioning to develop their own ideas about
different ways in which they might useit to interpret facid festures. Thisled to better
standards of practica work than had been observed in a previous lesson, where pupils were
shown techniques, but not asked any questions to explore their own idess. Lessons were
generaly well organised for practica work. Expectations of good behaviour and classroom
organisation were made clear. Time was wdll used and demondtrations of practicd activities
were clearly presented so pupils usualy made sound or better progressin their practica
artwork. Pupils know what tasks they have to achieve, but are less clear about how well
they are doing in their work, why they are doing it and how they could improve. Homework
is set infrequently and marking, athough consistent with the school’ s scheme, is not
aufficiently regular and does not provide clear targets for pupils or advice about
improvement. Discussions that take place on an individua basis between teacher and pupils
in lessons are more helpful. Pupilswith specid educationa needs benefit from this support.
Teaching and learning suffer from insufficient challenge for pupils as they move through the
school. Key skills such as drawing and painting, and pupils knowledge and understanding
of different artists, are not progressively developed. Too little timeis devoted to the
development of pupils spesking, reading and writing skills to enable them to express views
about their own work and ideas and the work of other artists.

Thereisonly one teacher of art who, in addition to managing the subject, holds
responsbilities as ahead of year. Although a programme of training for middle managers
has been started, the teacher has had very limited opportunities for professona development
and for professiond diaogue specificaly about teaching and managing art in the schoal.
Lines of senior management responsbility for the subject are unclear.

The planning of developments in the subject isweak, limited to acquiring resources without
clear linksto rasing atanment. Datais not sufficiently analysed to establish strengths and
areas for development, for example, in the relative performances of boys and girls. Systems
for assessment are insufficiently detailed to provide pupils with the information they need
about how well they are doing or how they can improve. Although identified asanissuein
the previous ingpection, provison for information and communication technology remains
poor, with inadequate provision of equipment, software and training. As a consequence, the
datutory requirements of the Nationa Curriculum for art are not met. Provision for spiritud,
mord, socid and culturd development isweek, and pupils are not provided with sufficient
opportunity to experience origind art or artists. Insufficient atention is paid to the context,
meaning and purpose of art, or examples from different cultures. Only very limited progress
has been made in addressing issues identified in the previous inspection.
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Compared with al schools nationally, standards of attainment are below the nationa
averages for both 14 and 16 year olds. Standards are smilar to those reported in the

previous inspection.

The attainment of pupils aged 14 was below the nationa average when they were statutorily
assessed by their teachersin 2000. However, the qudity of pupils planning and their work
seen during the ingpection was much better than their teacher-assessment would suggest and
it was amilar to that produced by pupilsin smilar schools. Pupils knowledge and skills on
entry to the school are low, but planning and making skills improve dramaticaly and are
good by the end of Year 9. Pupils capability to desgn does not develop so wel andis
below nationa expectations at the end of Key Stage 3. Pupils of dl abilitiesare ableto
make good progress and there is no significant difference in the performance of boys and
girls or minority groups.

In 2000, pupils GCSE results were close to the average for pupilsin smilar schools.
However, the percentage of pupils gaining A*-C grades was below the average for dl
schools nationally. Results for grades A*-G were close to the nationd average. Boys
results were lower than girls , by asimilar margin to that found nationdly. The percentage of
pupils gaining A*-C gradesin the different GCSE courses varied sgnificantly. In graphics,
results were sgnificantly above the nationd average whereas they were well below in
resstant materias and food. The way pupils opt, and small groups in some courses, explain
some of these variaions. Overdl, pupils are achieving wdl in design and technology
compared with their average across dl their subjects.

Standards of work seen in Key Stage 4 during the inspection were consistent with those
found in these recent GCSE results. Making skills are well developed with pupilsusing a
good range of materias and techniques to produce products of a high qudity. Design kills
are not well developed except in graphics where pupils were seen analysing information on
soft drinks containers and developing brand identities of their own. Pupils independent
learning skills are not well developed, with pupils relying heavily on teechersto direct and
support design work. Thetightly structured course at Key Stage 3, where in the padt,
design has not been fully introduced until Year 9, is one cause of this. The courseisvery
effective in dlowing lower and middle ability pupils to develop and goply knowledge of
materids and skillsto make qudity products. However, it restricts opportunities for more
able pupils to engage in open-ended design chdlenges and is limiting their cregtive
development and independent learning skills. Recent changesto Key Stage 3 schemes of
work have partly addressed thisissue.

The overdl qudity of teaching is very good, and thisis a Sgnificant improvement from the
previousingpection. Teachingin al lessonswas a least satisfactory. Objectives are now
shared with pupils at the start of lessons, thus rectifying a weskness highlighted in the
previous inspection report. Teachers' subject knowledge, planning and preparation are very
good. Excdlent relationships were evident with pupils responding very postively to the high
expectations set by teachers. Thiswas particularly the case in the quality of making. In
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some lessons a technician or craft assstant was present. The extra adult was particularly
effective with resource management and support for pupils making dow progress. The pace
of lessons was maintained as aresult and dl pupils completed the set tasks. During lessons
teachers monitored the progress pupils were making very well and intervened when
appropriate. In atextile lesson, for example, where pupils were transferring details of
decoration onto a pattern an impromptu recap by the teacher on the function of a pattern
consolidated pupils prior learning and clarified the task.

Pupils were seen making good progress during lessons and achieving higher standards than
results a the end of both key stageswould suggest. A significant reason for thisisthat the
effect of recently appointed teachers has not yet impacted on published results.

All teachers use digplays of work very well to support lessons and, with the exception of
food, digolays were excdlent in quaity. Appropriate homework is sat athough many pupils
do not record thisin their planners. A sgnificant number of pupils do not hand in homework
whenitisdue

An appropriate range of materiasis used but the schooal is not effectively complying with
some requirements of the National Curriculum. Opportunities for pupils to use eectronic
and other control systems are severdly restricted. There are early signs that computer aided
design (CAD) work is developing, supported by the recently installed computersin the
department and alink with Teeside College. However, the department lacks computer
alded manufacture (CAM) equipment, such as computerised sewing machines or three-axis
machining, and S0 cannot ddliver this requirement of the nationa programme. The range of
pecidist oftware is severdly limited, particularly for graphic design, research and materids
databases.

In Key Stage 3, pupils experience arange of materias, through short units of work with
pecidist teachers. Where designing is taught, it is done well by individua teachers but there
is no coordination of this across the department to ensure consstency of pupils experiences
and assessment of their progress.

Although there have been links with loca businesses for individua GCSE projects and pupils
attend a career conference, pupils awareness of industria practices is underdevel oped.
There are no vigting speskers planned into the curriculum, or opportunities for pupilsto see
design or manufacturing first hand in loca businesses. In addition, links with parents and the
local community are underdevel oped.

Thereisanewly gppointed head of department. Leadership of design and technology is
satisfactory overal. However, the plan for further development isweek and not clearly
focused on improving teaching and learning. It does not clearly identify measurable
outcomes, cogts, time scales, and lines of respongbility. Formal assessment of pupils
attainment and progress is not sufficiently consstent and the andysis of information from
assessment is very superficid. Results are not effectively analysed to identify strengths and
where improvements can be focused, and whether there are groups or individuas who may
be under performing.
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Overdl, standards are well below nationd averages at both key stages. At the end of Key
Stage 3 in 2000, results were well below the nationd average. In the school’ s results there
was no difference in the performance of boys and girls but, when compared to the
performance of girls and boys nationdly, girls performed lesswell than boys.

In 2000, in GCSE examinations, the percentage of pupils obtaining A*-C grades was well
below the nationa average. The number of A*-C grades has fluctuated since the last
ingpection. All pupils entered achieved A*-G grades which is above the national average of
97 percent. Againg the nationd averages the performance of girlsislower than the
performance of boys. The performance of pupilsin geography is dightly lower than their
average across other subjects. The results for 2000 fell below those for 1999 and standards
arenot as high as a the last ingpection. The limited literacy skills of some pupils have a
negative impact on standards of attainment.

During the ingpection, sandards observed in lessons and in pupils written work in Key
Stage 3 were generaly below average. Pupils are taught in ability groups and standards
achieved in lessons reflect this. Pupilsin higher ability groups are reaching the sandards
expected nationally. They have agood level of geographical knowledge which was
demongtrated in a 'Y ear 8 lesson in answers to questions on economic development. In
written work they show a satisfactory understanding of environmenta issues and are able to
provide clear explanations of the factors affecting climate and population.

Pupilsin lower ability groups are generaly making satisfactory progress. They are acquiring
asound level of geographical knowledge. InaYear 7 lesson on the water cycle pupils were
able to describe the water cycle clearly, using the gppropriate geographica vocabulary and
posing their own geographical questions. In Year 8 and Year 9 lessons the inability of some
pupilsto listen redtricted their achievement. Some pupils find it difficult to provide
explanaionsin writing because they find it difficult to express themselves dearly.

Standards are improving in Key Stage 4. InaYear 10 lesson, pupils were developing a
good understanding of the reasons for rurd urban migration. The written work of higher
attaining pupils showed that they were able to provide clear explanations of coastal erosion
and present good quality course work. However, there are congderable variationsin the
gtandard of written work presented by pupilsin Key Stage 4 due to the variation in literacy
skills. Some pupils are too dependent on the teacher and do not aways think through
answers for themselves. Thiswas demonstrated in a'Year 11 revison lesson.

During the ingpection, there was no sgnificant difference in the performance of girlsand
boys, dthough in classes where boys significantly outnumber girls, the girls did not
participate in the ora work.

The quality of teaching seen was dways satisfactory. In somelessonsit wasgood. The

speciaist geography teacher has a good subject knowledge that was used well in lessonsto
provide clear and detailed explanations. Lessons were wdl planned with clear learning
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objectives that were shared with pupils. The qudity of questioning was good, challenging
pupils and encouraging them to think for themsdlves. InaYear 10 lesson, the teacher used
avideo effectively to pose questions on the reasons why people move from rurd to urban
aress. This helped pupilsto darify their understanding and give competent explanations of
migration in Brazil. InaYear 7 lesson, effective use of questioning and a focus on key
words encouraged lower ataining pupilsto use their knowledge and understanding to
describe and explain the water cycle. This gave them the confidence to then pose their own
questions, for example, “What would happen if there were no seas?’

The teacher endeavoured to establish a positive climate for learning in every lesson. Lessons
were conducted at a brisk pace and there were high expectations of pupils behaviour.
There was a condgstent and persistent gpproach to managing pupils behaviour. The
concentration of pupils with identified behaviour problemsin certain classes created a
chdlenging teaching situation. In two lessons where pupils found it difficult to concentrate,
the teacher, together with the support teacher, was able to ensure they remained on task and
made appropriate progress. Support staff were used effectively in lessons to ensure their
pupils maintained concentration and were able to learn from the tasks they were given.
However, the advantages of the smdl teaching groups for lower attaining pupils were not
aways used to therr full.

Homework is set regularly and is usudly an gppropriate development of the work donein
class. However, the marking of pupils work does not give them sufficient guidance on what
they have done well and what they must do to improve further.

Geography is a one-teacher department. This specialist teacher has been in post for one
term and is committed to re-establishing the profile of geography in the school after aterm of
classes being taught by supply teachers. A good development plan is being produced which
focuses on raising sandards and improving the learning opportunities for pupils. Thereis
some monitoring of classroom practice but it is not clear how the outcomes of this are used
to improve teaching and learning.

Schemes of work are being re-written to include the use of information and communication
technology and to ensure that pupils have the opportunity to do fieldwork each year. Thisis
addressing the issues, identified in the last ingpection, of the provision of fieldwork for Y ear
8 pupils and the greater use of computers. The schemes of work, however, do not
aufficiently identify approaches to teaching and learning, especidly for different groups of
pupils. Limited time allocated to Years 7 and 8 is resulting in some lack of depth in covering
some topics.

HISTORY

164.

At the end of Key Stage 3, standards as measured by nationd tests were below average, in
2000. Thiswassmilar to theleve of atainment in 1999. The school results show little
difference between the performance of boys and girls. However, when compared to the
national averages, girls performance islower than boys. Inlessons seen this differencein
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performance was not apparent.

At Key Stage 4, it is not particularly helpful to measure the attainment of pupils againgt the
national average as the number of pupils taking the GCSE examination in 2000 was too
amall. 16 pupils were entered for GCSE, 14 boys and two girls. Of these pupils, five
gained A*-C grades and eleven gained A*-G grades. Thiswas lower than in 1999 when
12 pupils out of 15 gained A*-C grades. Girls are performing better than boys. Of the 15
pupils entered for this examination ten were girls. The ability of some pupils to express
themsdlves dlearly is adversdy affected by their limited literacy sKills.

During the ingpection, standards observed in lessonsin Key Stage 3 reflected the ability
groupings of pupils. Pupilsin the higher ability groups were performing in line with the
national expectations for the subject. They generaly have agood leve of historica
knowledge which was demongtrated in question and answer sessionsin lessons. These
pupils had a sound understanding of cause and consequence and were able to explain, in
their written work, the reasons for particular historica events. They were able, for example,
to write about the sgnificance of religion in medieva times and give the points of view held
on Henry VIII's Stuation in relation to marriage and the church. 1n one piece of work pupils
presented their own views on the interpretation which the film ‘Braveheart’ gaveto the
relationship between England and Scotland. Over the key stage their written work improves
and they are able to produce some good pieces of extended writing. Pupils were less
confident when asked to work independently on source materia, asin alesson on Hitler's
treatment of the Jews. In thislesson many relied on the teacher to support them.

Lower attaining pupils were performing below nationa expectations but made satisfactory
progressin lessons. Inlessons on lifein amonastery and soldiersin the civil war they
improved their knowledge. They wereinterested in the topics and, in the lesson onlifeina
monastery, were able to pose their own questions. The ability of these pupilsto provide
clear explanations of historical events and produce pieces of extended writing is limited.
Some pupils take great care with their work which iswell presented.

Inlessons a Key Stage 4, pupils showed they had a sound knowledge of conditionsin the
workhouses and were able to evauate the reliability of sources, athough there was variation
in the quaity and depth of pupils responses. In the written work seen, some pupils were
able to give cogent explanations of the importance of the Stockton and Darlington Railway
and write about the different viewpoints on the Corn Laws. There were examples of good
work on the analysis of sources about women's suffrage. Thereisalimited amount of
extended writing which shows how pupils can structure their knowledge and understanding
into a coherent account. Much of the written work comprised short answers to questions.
The quality of teaching is satisfactory. In some lessons seen it was good. The specidist
history teacher has a thorough knowledge of the subject and uses this effectively in question
and answver sessons. Questions help pupilsto recdl their prior learning and extend their
knowledge, but do not always probe pupils understanding sufficiently or chalenge them to
think for themsdlves.

Lessons were carefully planned to aclear format. Learning objectives were clear and
shared with pupils, and appropriate attention was given to explaining key words. Resources
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were adapted for the lower attaining pupils. 1n lessons, the teacher provided these pupils
with encouragement and good support. However, the advantages of having smal teaching
groups for lower ahility pupils were not maximised. Higher ataining pupils were not aways
chdlenged enough. Activities and questions did not develop their ability to think more
deeply and be more independent in their learning.  Limited use was made of paired and
group work as a teaching technique to develop pupils independence in learning.

In lessons pupils were well managed and rel ationships between the teacher and pupils were
good. Pupilswere respongive to the teacher and most wanted to contribute to the lesson.
PupilsinaYear 7 class were particularly interested in the topic on monks and monasteries
and made ared effort with their work.

Homework is set regularly which is related to the lesson and extends pupils learning. The
marking of pupils work is regular but is not sufficiently focused on telling pupils whet they
have done well and what they must do to improve.

The department is a one-teacher department. This specialist teacher is very conscientious
and has produced arange of materialsto support pupils learning. There is a development
plan but it does not contain measurable targets or atimescae for actions. Thereis some
monitoring of classroom practice but it is not clear how the outcomes are used to improve
teaching and learning.

The scheme of work covers statutory requirements but it does not contain sufficient
information on how the learning needs of different groups of pupils will be met. The use of
information and communication technology is being developed now that there is eesier
access to computers. Ways of improving pupils writing skills are being planned. A good
range of vigtsis provided for pupils. Thereisonein each year, including aresdentid vist to
Ironbridge. Thereisonly one lesson per week dlocated to history in Years 8 and 9 which is
meaking it difficult to ensure continuity of learning and provide sufficient opportunities to study
topics in depth.

INFORMATION AND COMMUNICATION TECHNOLOGY
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Overdl, gandards in information and communicetion technology (ICT) are close to those
expected nationally and are broadly smilar to those a the time of the last school inspection
in 1997.

Only one fifth of pupils at age 14 in the Y ear 2000 statutory teacher assessments reached
the standards expected nationaly. Approximately two-thirds of pupils do so nationdly.
Pupils ICT work in subjects other than ICT were not taken into consideration when these
assessments were made. However, work seenin ICT lessons, and in other subjects and
written work completed earlier this year indicate that standards have improved. They were
in line with the expected sandardsin dl of the lessons seen.

Standards in work seen at the age of 14 were close to those expected nationdly. By the
end of Year 9 most pupils are able to select, organise and process information. They can
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evauate their use of software. However, pupils use of the World Wide Web and eectronic
mail is underdevel oped and they do not yet compare the use of ICT with other methods of
working.

Pupils GCSE reaults at the age of 16 in 2000 were below the nationa average and they
were dightly lower than their average across other subjects in the schooal.

Standards were higher than thisin the work of the current Year 10 and 11 pupils.

Inspection evidence indicates that, of those pupils entered for GCSE in 2001, about two
thirds are currently close to achieving GCSE grade C or better. Higher attaining pupils are
able to discuss and review the impact of ICT in arange of contexts. However, they do not
yet congder the ethical and mora issues rdated to ICT applications in enough depth.

Lower attaining pupils, who follow abasic ICT skills course, were able to gpply fundamental
ICT knowledge and killsin a given range of Stuations. Boys and girls were achieving
gmilar gandards.

Pupils development of literacy and numeracy skillsisevident in ICT lessons. Their word
processing skills demondtrate acceptable standards of spelling, punctuation and grammar
when writing letters and reports and aso when they design brochuresin Year 10. They use
databases and spread sheets to analyse numeric datain their GCSE projects.

In specidist ICT lessons seen, standards of teaching and learning were dways at least
satisfactory. Teaching was good in some lessons and there were no examples of
unsatisfactory teaching. Thisis because teachers of ICT had good subject knowledge,
planned and organised lessons well and used appropriate resources effectively. Inturn, this
enabled pupils to make satisfactory progress and had a positive impact on their sandards of
attainment. For example, pupils at Key Stage 4 understood how data can be collected and
used in acommercid setting usng MS Excel and could make informed decisions about
choice of software. In Year 9, pupils confidently manipulated text and pictures when
designing a soft drinks carton.

Pupils attitudes are generdly good. They enjoy ICT and take pridein their work. They are
willing to participate fully in lessons and readily offer answersto questions from their
teachers. They treat ICT equipment with respect. They are eager to do well.

Marking of pupils work isinconsstent. It isbest in GCSE project work where pupils
receive congructive feedback from their teachers that hel ps them improve and make good
progress. At Key Stage 3, it is variable with some good developmental marking offset by
some uninformétive teacher judgements and occasionaly no marking a al. During lessons,
however, teachers continually check that pupils are making progress and provide them with
good oral feedback.

The quality of homework isvarigble. Sometimesit is effectively used to help pupils

consolidate class work and prepare for lessons. It isless effective when used merely to
complete classroom tasks.
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Although the mgority of subjects make use of ICT applicationsin their teaching, planned
provison overdl isnot yet in place. Evidence seen of effective gpplication of ICT in other
subjects across the curriculum includes design and technology, English, media studies and
stience. In English lessons, for example, pupils access information from CD-ROMs and the
Internet to develop their research kills. In design and technology Year 9 pupilsuse ICT to
good effect for investigating text fonts in graphics lessons. Subject areas in need of further
development include art and design and music, where there is currently no provison.

The management of the department is satisfactory overall and was broadly smilar at thetime
of the last ingpection. However, dthough the department’ s development plan links to the
school’ simprovement plan, it is over-ambitious in the number of targets set and about half
are not yet achieved. Thereisno policy for pupils use of the Internet. Thereisno system
to coordinate assessment information from other subjects a the end of Key Stage 3 for
datutory teacher assessment. The monitoring of teaching and learning is satisfactory, but the
use of assessment data for planning teaching isincongstent. Although the previous ICT
coordinator provided subject leaders with gppropriate Nationa Curriculum information,
monitoring of the implementation of Satutory ICT at Key Stage 3 across the curriculum is
underdevel oped.

Many pupils take advantage of ICT facilities after school where they are available each
weekday in the homework club. Pupils have access to support with their schoolwork and
this has a postive impact on standards, particularly in the presentation of GCSE
coursawork. A dowly increasing number of pupils are aso beginning to use their home
computers for schoolwork. The pupil/computer ratio is approximately 4:1 which isvery
good and provides pupils with good access. The stock of software titlesis steedily
increasing. A skilled, full-time technician keeps the technology running smoothly and
provides effective day-to-day maintenance and aso some learning support.

MODERN FOREIGN LANGUAGES

188.
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Standards overal are below those expected nationally.

By the age of 14, pupils attainment is below average. In 2000, 62 percent of pupils gained
Nationa Curriculum Level 4 or better in teechers assessments of their Spanish, marginaly
lessthan the nationa average. No pupilsgained Leve 6 or better. These resultsfollow a
consigtent trend over the past three years. The qudity of work seen in lessons, however,
indicates that actual standards are not as high as these teacher assessment figures suggest.
There were few examples of pupils producing extended pieces of written work and there
were not enough examples of their using a variety of tensesto indicate that they had a secure
grasp of key grammar points. There was no difference in the performance of boys and girls.

By the age of 16 the attainment of pupilsiswell below average. 1n 2000 12.3 percent of
pupils gained GCSE grades A*-C, compared with the national average of 48.5 percent.
98.5 percent of pupils gained grades A*-G (national average 98.2 percent). Boys
performed sgnificantly better than girls. Pupils' resultsin Spanish were significantly lower
than their average across their other subjects. These results do not reflect the trend over the
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previous three years when Spanish results improved in line with the generd improvement in
resultsin the school asawhole. The standard of work seen during the ingpection, however,
shows that standards are still below national averages. There was no evidence that any
pupils were on target to gain the highest grades, dthough a substantid minority of pupils
were working at or towards, grade C, which suggests that there will be some improvement
in the proportion of pupils gaining A*-C in 2001.

Overdl, pupils make satisfactory progress given their relatively low generd attainment on
entry into the school. Pupils of average and below average ability make good progress b,
for pupils of above average ability, progress is unsatisfactory.

At Key Stage 3, pupils of average and below average ability make good progress. Pupils
with specia educationa needs aso make good progress. They make particularly good
progressin developing ord skills. Inone Year 7 lesson, for example, pupils were able to
build on the basic vocabulary and structures to produce conversations of considerable length
with a good Spanish accent. Pupils of above average ability are, however, not being given
the opportunity to achieve well. By the end of Key Stage 3, they demondirate neither the
secure grasp of grammar nor the ability to produce accurate extended writing needed to
achieve Nationd Curriculum Levels5 and 6.

At Key Stage 4, the pattern is Smilar with average and below average pupils often
producing work of good quaity while teaching is not enabling pupils of above average ability
to acquire the breadth of vocabulary or the mastery of structures that will alow them to
achieve the highest grades at GCSE.

Overdl teaching is satisfactory at both key stages. Classroom management is a strength of
the department. Relationships between pupils and teachers in lessons seen were nearly
adways good. Teacherswere senditive and sympathetic to pupils needs, particularly for
pupils with specia educationa needs. When faced with chalenging behaviour, teachers st
clear boundaries. Lessons were well-planned and had clear objectives usualy with asingle
focus.

Teachers have good subject knowledge. All are competent speakers of Spanish and usethe
target language effectively with average and below average pupils, showing good judgement
about when the use of the target language is appropriate. The use of the target language with
the most able was not as widespread as would be expected given the pupils capabilities.
This has adetrimenta effect on their progressin developing listening and spesking skills.

Pupils do not have enough opportunity to learn independently. This particularly affectsthe
progress made by pupils of above average ability. With these pupils, learning istoo gtrictly
controlled by the teacher with the result that pupils are often engaged in producing model
answers which have a high degree of accuracy and serve the needs of average pupils well
but do not alow able pupils to produce more complex responses. Where learning was
good, pupils were alowed to go beyond basic modelsasin aYear 7 lower ability lesson
where pupils improved their expected responses by introducing vocabulary that had been
learned in previous lessons.
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The department has a good range of resources which it putsto good use. In Year 11
classes, pupils preparing for the GCSE writing test were using materid that was specificaly
written to guide them through this particular section of the examination. Inone Year 7 class,
the use of the video camera had a particularly motivating effect on pupils performance.
Pupils have regular accessto ICT facilities so that they can draft and re-draft their work.

Assessment is not used effectively to plan subsequent teaching nor to improve the
performance of pupils, particularly & Key Stage 3. Neither pupils nor teachers are clearly
aware of the leve towards which pupils are working. Although pupils work is marked
conscientiousy and teachers consstently follow departmenta policy, teachers do not identify
pupils strengths and weaknesses. Consequently, pupils have no clear idea about what they
need to do to improve their performance, and teachers cannot use information from marking
in planning future lessons. Good practice does, however, exist in the department. In one
Year 11 class, the teacher was assessing written work clearly against GCSE criteria and, for
each pupil, pointing out what they had done well but also what they needed to do to improve
their grade. Although &l lessons seen had clear objectives, these were either not shared with
pupils or not expressed in terms of what pupils were to learn. Consequently, pupils were
unable to assess what they had achieved in lessons.

Since the last ingpection progress has been satisfactory. There has been some improvement
in GCSE reaults, particularly for the percentage of pupilsin Year 11 achieving grades A*-G.
At this inspection, there was no unsatisfactory teaching seen. All teachers now follow the
departmentd guidelines for the marking of pupils work. Little progress has been madein
catering for the different needs of pupilsin broad ability bands, particularly the most able.
Assessment is ill an areawhere further development is needed.

The department iswedll-led. Teachersin the department work together well as ateam and
they have a shared commitment to move forward. The management of the department’s
work has some good features. The head of department monitors the work of the
department effectively. Asaresult, agreed procedures, such as those for marking pupils
work, are gpplied conggtently. The monitoring of teaching is becoming increasngly
effective. Lesson obsarvation is conscientioudy undertaken and there is evidence that the
results of these observations are being discussed at departmenta meetings. Planning further
development is not yet effective. Targetsin the departmenta development plan are not
measurable and actions to achieve targets are not prioritized. Datais not yet used effectively
to monitor the work of the department and to help improve pupils performance.

The department offers a good range of extra-curricular activities. In addition to trips
abroad, the department offers revison classes for GCSE Spanish and after-school classesin
German for gifted and talented pupils.

MUSIC

202.

Overdl, standards are close to national averages at both key stages.
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In the Nationa Curriculum statutory assessments in 2000, attainment was dightly below the
national average, largely due to boys performing below the standards expected. Girls
attainment was higher than nationaly expected.

GCSE music has only recently been introduced and results in 2000 were well below the
nationa average with the number of pupils obtaining A*-C grades well below the nationd
average. Thereis evidence that these results will improve in future years as Y ear 10 pupils
are now ataining morein line with the national tandards. All pupils entered achieved A*-G
grades, which is above the nationa average.

Standards observed during the inspection were close to what is typically found nationaly,
with no sgnificant difference between the atainment of boys and girls.

At both key stages pupils were demongtrating a control over instruments which was close to
that typicaly found. In some casesthe pupils instrumenta skills exceeded the nationd
expectation. Thiswasthe caseinaYear 10 GCSE group where pupils were performing
music of acomplexity grester than what might be expected at this key stage, sometimes on
more than one ingrument. Pupils knowledge of music was close to the nationa
expectation. At Key Stage 3, pupils could name a wide range of instruments (including
those from other cultures), they were aware of music from arange of different times, places
and peoples and could talk intelligently about the music they heard. At Key Stage 4, pupils
had an awareness of harmony and could use chords in their own compositions.

At Key Stage 3, standards in singing were well below what is expected. Pupils had not
been taught the vocal skills of posture, diction and bresthing required to produce apleasing
vocd performance. At both key stages pupils did not demonstrate a clear understanding of
the emotional and expressive power of music. Their compositions tended to be led by
theoretical and abstract stimuli which produce compositiond exercises rather than by a
persond expression of their own thoughts and fedings.

Pupils make satisfactory progress in their achievement in music. Ther progressislargely in
the form of improved instrumenta skills and musica knowledge which, by the end of Key
Stage 3, are close to the national average. For example, pupils could perform a blues pattern
and were aware of the harmony which underpinsit. Their creative use of these skills and
knowledge, however, remains below average by the end of the key stage. For example,
when they compose a blues of their own it conforms exactly to the pattern but reflects very
little of the emotiond qudity associated with the blues. They make very little progressin the
use of technology as an aid to musica performance and crestivity. The department
possesses no computer nor software and <o, this crucid avenue of progress and exploration
isclosed to pupils. At Key Stage 3, more able pupils are not sufficiently chalenged; and
improved information and communication technology resources would be ussful in achieving
this.

It was not possible to assess the progress of pupils by the end of Key Stage 4 asthereisno

GCSE music group in Year 11. However, the progress being made by pupilsin Year 10
suggedts that their ingrumental skills and musical knowledge will be satisfactorily developed
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by theend of Year 11. Some pupils a Key Stage 4 are beginning to demonstrate an
increased sense of individudity in their compostions. Their progress is accelerated by the
work they do beyond the classroom, for example, by forming themselves into a band, by
attending aloca Rock School and by refining and recording their own music a home. The
absence of adequate information and community technology equipment imposes a severe
limitation on pupilS progress and credtivity at Key Stage 4.

Pupils with specia educationa needs are adequately supported. However, there istoo little
crestive mus c-making compared to theoretical work and this limits pupilS opportunities to
achieve a ahigher leve.

In written work, literacy levels are only at best satisfactory. Too often the teacher invites
only low leve responses such as single word or Sngle sentence answers. Thereislittle
evidence in written work of pupils reflecting on their own musica work or that of other
composers and performers. Vauable lesson time is sometimes taken up by low leve writing
tasks when the time might be better used in practicad music making.

Instrumental lessons are available on brass, woodwind and percussion instruments; these
lessons are provided by the loca music service. A chargeis made to parents for these
lessons but adequate systems are in place to ensure that no pupil is denied the opportunity to
recelve ingrumental lessons because of their family circumstances. The department vaues
this provison highly. Four percent of the schodl’ s pupils receive lessons which is only haf of
the nationd average.

Pupils enjoy their music lessons. The qudity of teaching seen was good. It was dways
satisfactory and sometimes very good. There are good relationships between the teacher
and pupils based on mutud trust and affection. Classroom control is patient, tolerant and
fair but firm. Expectations of behaviour are high and made very clear to pupils. This expert
classroom management enables pupils to enjoy practical music-making in a supportive
environment. The teacher has good subject knowledge and musica skills which support the
pupils learning.

In the best lessons the teacher was active dl the time, moving amongst the groups, making
timely and helpful interventions, supporting, encouraging, suggesting. At crucid times during
lessons, the teacher intervened to consolidate the work, hearing two or three of the groups
perform to the rest of the class. These performances were used to refocus pupils on the
task, and to share good practice. Sometimes the best examples were recorded as a stimulus
and aide-memoire for the following lesson. The teacher expertly drew upon pupils musica
skills and knowledge developed from beyond the classroom. For example, inaYear 8
lesson a number of pupils brought in the ingtruments they have been learning with the visiting
insrumental teachers. This added consderably to the sounds available to the whole class.
InaYear 10 lesson the teacher embraced pupils achievements from home, in church and in
the community. The teacher makes good use of musica resources both in terms of the
music pupils play and sing and in the musica recordings played to the pupils as examples. A
Y ear 7 lesson culminated in a performance of Joshua Fought the Battle of Jericho, a song
which used the particular musica device under study, provided a useful platform for pupils
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improvisation and, as a Negro spiritud, gave pupils someinsight into the music of another
time, place and culture.

Within this overal context of good teaching, however, there are sometimes too many
learning objectives for asingle topic which leadsto alack of clarity about the kills,
knowledge and understanding pupils are expected to acquire. This sometimes manifests
itself in an over-reliance on the written and spoken word rather than the sound itself. Often
lengthy explanation by the teacher takes the place of musica examples which would be
quicker and place the teaching point within an aurd framework for pupils. Thisaso leadsto
an over-emphasis on the theoretical and abstract aspects of music above the expressive and
emotiona. Equaly, too great an emphasis on the notation of music sometimes inhibits
pupils cretivity. Singing is represented in music lessons but the teaching of voca skills
appears to be absent.

The display work in the music areais bright, attractive and aids learning. It relates directly to
the topics the pupils are working on and gives examples of key words which the pupils need
to use when writing and talking about the music.

The department organises arange of extended curricular activities including school chair,
Year 10 Band, recorder and keyboard groups. These groups considerably enhance the
musical opportunities and progress of the pupils who attend them and make a positive
contribution to the life and ethos of the school. Through these activities and its classroom
work, the department makes a significant contribution to the moral, socia and cultura
development of pupils. In music lessons pupils learn how to work in co-operation with
others, to respect others' opinions and feelings and to value others  contributions. In extra-
curricular activities older pupils help younger pupils. For example, members of the Year 10
band accompany the school choir in their rehearsals and performances. The department’s
scheme of work includes the study of music from arange of different cultures, times and
places, for example, the music of India, the gamelan music of Indonesia, Irish and English
folk music. Beyond thisthe teacher ensures that the pupils are aware of the cultural context
which the music represents, placing it in aspiritua and socia context. The department’s
contribution to pupils culturd awarenessis a strength which could be celebrated more
widdy within the school.

The management of this single-teacher subject is aweakness, partly due to the isolation of
the head of department from other music teachers and educators. The school’ s programme
of monitoring teaching, as it impacts on the music department, has lacked rigour and
dructure. For example, the quality of the department’ s marking has not been formaly
monitored by the leadership team.

Overdl, planning for further development isweak. The departmental development plan
contains insufficient detall and is not directly linked to the school’ s improvement plan.
Curriculum planning in the long term exigts but is barely adequete in that the specific
knowledge, skills and understanding demanded of pupils are not clearly identified. Short
term planning of lessonsis satisfactory in that lesson plans make clear the learning objectives
(although there are often too many), the tasks set and the assessment opportunities.
However, it isin the medium term planning (across atopic) where the planning is weskest.
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It does not identify very clearly exactly what the musica focus of every topic isto be, what
the learning expectations are and how they will be assessed, and how the tasks are to be
differentiated.

Despite the funding for music increasing year on year, resources for music are poor. The
absence of any software or hardware for information and communication technology within
the department severely impedes teaching and learning. In addition, whilst the number of
electronic keyboards available is probably sufficient, many of them have mini-keys which are
unsuitable for secondary pupils. The tuned percussion instruments are little more than toys
and do nothing to encourage pupils to produce beautiful sounds and take a pride in their
work.

There has been satisfactory progress in the department since the last inspection report.
Standards have improved. The qudity of teaching has moved from satisfactory to good.
GCSE music is now sometimes available whereas at the time of the last inspection there was
no GCSE music provison. The response of pupils remains good and the passivity of pupils
referred to in the last report has now largely disappeared. Pupils progressis more limited
than the quality of teaching would suggest and it remains satisfectory. Whilst steps have
been taken to ensure the needs of high and low achievers are being met, al ability groups are
not provided with sufficient opportunity to produce high quaity work. The use of
information and communication technology has not been addressed. Thisis having an
adverse impact on pupils' creative skills and remains a significant issue for the department.
There has been congderable progressin the integration of the instrumenta programme into
classsroom music. Thiswasidentified as awesknessin the last report and is now a strength
of the department.

PHYS CAL EDUCATION
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Attainment of pupils aged 14 in Nationa Curriculum statutory assessment in 2000 was well
above the nationd averages for boys and girls. GCSE results have continued to steedily
improve since the last ingpection and pupils achieve Sgnificantly better in physical education
than their average across their other subjects. In GCSE examinationsin 2000, pupils
overal attainment and the percentage of pupils achieving grades A*-C was close to the
nationd average. There are no sgnificant variationsin the attainment of gender or ethnic
groups. Anincreasng number of pupils are high achieversin avariety of sportsand gain
borough, regiond and national honours. There are no pupils entered for GCSE in the
academic year 2000 — 2001, however all pupils are entered for a short course GCSE in
2002.

Achievement overdl is satisfactory and pupils make effective progress across the two key
stages as aresult of good teaching and pupils very good attitudes to learning. However, at
Key Stage 4 the decison to enter al pupils for ashort GCSE course without the provison
of additiona time restricts opportunities to widen the curriculum and provide extenson
activities.

At Key Stage 3, dl pupils show a good knowledge of the cardio-vascular and flexibility

St. Peter’s RC School - 63



225.

226.

221.

228.

229.

230.

aspects of the warm-up and cool-down and are able to participate in athletic events with
gppropriate levels of technical competence and efficiency. At Key Stage 4 they are ableto
draw on earlier knowledge and use thisto adapt athletic performances. They show agood
understanding of the hedlth-related fitness aspects of the programme and many are able to
perform advanced techniques with consstency and precison. The more able pupils can
take responghility for starting and timekeeping a sprint event and planning, running and
evauding aleisure activity.

The qudlity of teaching isgood. With the exception of one lesson, dl teaching seen in both
key stages was at least satisfactory with ahigh number of lessons graded as good or very
good. Thisteaching was characterised by: excellent relationships, good subject knowledge,
very good planning, questioning and organisation and sound use of resources. Teachers had
good expectations of pupils. Teachers used effective behaviour management strategies, and
in Key Stage 4 used resourceswell. Teachers are increasing the opportunities for pupils
aged 14 to 16 to develop independence and take responsibility but as yet thisis not
consstently developed within al lessons and continues to restrict the more able.

Where wesknesses existed, it wasin the limited use of tasks reated to pupils differing
abilities, alack of opportunities for pupils to analyse movement, and, in Key Stage 3, a
failure to provide specific feedback to enable pupilsto improve their performance.

In both key stages, the mgjority of pupils learn effectively and make good progress. Thisis
due to teachers commitment and pupils positive attitudes. Pupils are encouraged to set
high persona standards of behaviour and attitude and show respect for each other; this
resultsin their working well together in pairs and groups. Spiritual, mord, and socid issues
are fully integrated into the curriculum and teachers congtantly reinforce that the talents of all
children must be recognised and valued. Culturd aspects are not as well developed.

A variety of supportive partnerships help to raise pupils standards and enhance the
curriculum. Strong links are maintained with parents who support the school by helping to
run and coach football, hockey, netball and table tennisteams. Two parents have recently
been sponsored by the school to gain accreditation in FA coaching awards. Links have dso
been forged with Middlesborough Ladies Football Academy, Mowhawks Basketball and a
local hockey club. Club coaches aso support both curricular and extra-curricular activities.

The department has made satisfactory progress againg the issues in the last ingpection
report. However, there are till too few opportunities being provided for pupils
independent learning. Assessment information is dill not effectively used to inform
curriculum planning or to st individua pupil targets.

Leadership and management of the department are unsatisfactory. The lack of a designated
head of department is resulting in ineffective departmental management and coordination.
Deveopment planning isineffectiver whilst issues for improvement have been identified,
important detail is missing which would help to ensure targets are achieved. The monitoring
of teaching and standards has been randomly undertaken but no targets for improving
teaching or review dates have been .
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