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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Grangetown Primary School, with pupils aged three to eleven, is bigger than the average primary school
nationdly. It servesthe community of Grangetown, asmall township near Middleshorough. Pupils mainly
come from families who live in council owned housing in the nearby housing estate with afew of the other
familiesliving in owner occupied housing. Thereisvery high leve of unemployment and socid
disadvantage. Some families are transent; 34 pupils joined schoal at other than the usua time of
admisson, while 31 left during the last school year. The mgority of children start school at age three with
well below average attainment and poor language and socia skills. Assessments on entry to Year 1 show
that attainment of pupils at age five is below average.

There are 338 pupils on roll (184 boys and 154 girls). These include 47 children who attend the Nursery
part-time. The percentage of pupils digible for free school meds (78.1%) is very high compared to the
nationa average of 19.7%. The school has an integrated 15 places support base unit for pupils with
moderate learning difficulties and aten place Early Intervention Centre (EIC) for pupils with emaotiond and
behavioura difficulties. Currently there are 16 pupils in the support base and three pupilsinthe EIC. The
school has registered 173 pupils (51.2%) as having specia educationa needs, 17 of whom have a
statement of need. Thisis above the national average of 23.2%. All pupils with the exception of one
pupil, come from homes where English isthe firgt language. There are 12 cdlasses, including one for the
support base.

HOW GOOD THE SCHOOL IS

Thisisavery effective school. The ams and vaues of the school are demongrated in practice by the very
good relationships between staff and pupils. Most pupils have good attitudes and are eager to learn.

Mogt of the teaching is good and some very good, and pupils are learning well. The school provides a
good range of curricular opportunities, which meet the individua needs of the pupils. It effectively meets
the needs of pupils with specid educationd needs in the school and very effectively in the support base and
the EIC. There are very good care arrangements and it has an effective partnership with parents. The
school is governed well. It knows what it does well, where its weaknesses are and how to improve them.
The school has made good improvement since its last inspection even though standards continue to be low,
but standards achieved in relaion to prior atainment are generadly satisfactory. It isvery well led and
managed by the headteacher and key staff. The effective policies and practices of including al pupils and
the purposeful and caring environment of the school, enable pupils to take full advantage of the educationd
opportunities provided. The school uses its resources in a very cogt-effective way, providing very good
vauefor money.

What the school doeswell

It enables pupils to achieve average standards in science by the ages of seven and eleven.

It iswell led by the headteacher, who provides a very clear direction for the work of the schoal.
Pupils are taught well.

It makes very good provision in the support base and EIC. Pupils with specia educationa needs
throughout the school are well provided for and generaly make good progress.

Pupils are very well supported in maintaining good standards of behaviour and discipline and sustaining
good attitudes to work.

It takes very good care of the pupils and has very good systems for checking their academic progress.
It provides very well for pupils socia development and good opportunities for moral development.
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It has effective links with the parents.

What could beimproved

Standardsin reading.
Standards in speaking.

The areas for improvement will form the basis of the governors’ action plan.
HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school has made good progress in addressing the one issue ‘ continue the campaign to raise
standards' in the last inspection in 1997, by focusing on English, mathematics and science. Key areas
identified in the action plan were; the setting of clear teaching objectives, raising expectations, establishing
systems for monitoring teaching and learning and developing school practice in target setting and analysing
assessment data to inform forward planning. The school has very successfully achieved good practicein
setting individua, group and dass targets; individud targets are shared with pupils and their parents at
termly mestings. This has contributed effectively to improving pupils attitudes and parents involvement in
their children’s learning and has had a pogitive effect on the use of homework to improve standards. The
quality of teaching has improved through the school. There are effective procedures for monitoring
teaching and learning but these need to be gpplied more rigoroudy. In the tests for eeven-year-olds,
sandards in English have improved from 11% of the 1997 cohort reaching Leve 4 or above to 46 %
reaching thislevel in 2000. In mathematics, the percentage achieving the expected level hasimproved by
41% in the same period. In science, there has been a highly sgnificant improvement in standards from
15% in 1997 to 79% in 2000. The high expectations set for the pupils and the school’ s strategies for
promoting higher standards of attainment have a positive effect on pupils work. The school iswell placed
to manage its own improvement further.

STANDARDS

The table shows the standards achieved by eeven-year-olds based on average point scores in National
Curriculum tests.

Compared with
Performancein: All schools Similar schools Key
1998 1999 2000 2000

. Well above average A
English E* E* E* E Above average B
Mathematics =5 E E C perage e c
. WEell below average E
Science E* E E C Well below E*

Although till well below average the results for 2000 are an improvement over 1999 in science with 79%
of eleven-year-olds compared to 38% of pupils achieving the expected standards. Pupils performanceis
in the lowest five per cent nationdly for English and well below average sandards in mathematics and
science but when compared to schools with smilar backgrounds they achieved well below average
sandards in English and average sandards in mathematics and science.

When pupils enter the infant classes at the age of five most have attained the early learning godsin

persona, socia and emotiona development, cregtive development, knowledge and understanding of the
world and physical development but not in communication, language and literacy and mathematica
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development. Results of seven-year-olds show that the pupils performance in nationa tests compared
with al schoolsiswell below average in reading and below the average in writing and mathematics.

I ngpection evidence shows that by the age of seven, pupils achieve below average sandardsin reading,
pesking and mathematics. They achieve average sandards in writing and science. During the inspection
there was insufficient evidence to make ajudgement on standards in design and technology and physica
education. In art and design, history, geography, information and communication technology (ICT) and
music pupils achieve standards that are in line with expectations for seven-year-olds. Eleven-year-oldsin
the current Y ear 6 reach standards of attainment in English and mathematics that are below average.
Pupils have under-developed speaking skills. The lack of appropriate reading and speaking skills impedes
access to the whole curriculum for many pupils. In science, design and technology, physica education and
al the other subjects, pupils achieve sandards that are in line with expectations for thisage. In both infants
and juniors, andards in religious educetion are in line with the expectations of the localy agreed syllabus.
Overdl pupils make good progress. The school adds good vaue to the qudity of pupils learning
experience and to the qudlity of their education.

The school iswell on course to meeting its chalenging targets of 55% of eeven-year-olds reaching the
nationally expected Level 4 or above for English and 60% reaching the Level 4 or above for mathematics
in the statutory tests for 2001.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Good. The mgority of pupils have pogtive attitudes to school and
thelr learning. They enjoy coming to schoal.

Behaviour, in and out of Behaviour isgood. Pupils behave well in lessons and around the
classrooms school. They are kind to each other and there is an absence of any
kind of oppressive behaviour.

Persond development and | Good. Pupils relate well to each other. They work co-operatively.
relationships Pupils take respongibilities given to them serioudy and approach the
tasks with maturity but opportunities for independence in learning and
taking inititive are limited.

Attendance Satisfactory.

The pupils with specia educationa needs in the support base and the EIC are very well integrated in the
school. They are active participants in schoal life and demongrate sdf-confidence. Thereisa strong
sense of respect for each other in the school and relationships throughout the school are very good.

TEACHING AND LEARNING

Teaching of pupils: Aged up to5years aged 5-7 years Aged 7-11 years

L essons seen overal Good Very good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very poor.
‘ Setisfactory’ means that the teaching is adequate and strengths outwei gh weaknesses.

The good qudity of teaching contributes effectively to pupils learning overal. The qudlity of teaching was
very good or better in 34% of the lessons seen, satisfactory or better in 66% and unsatisfactory in 2%.
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Good teaching was seen in classes across the age range. The teaching of English, mathematics and science
isgood. Teachers use good teaching methods and manage their pupils wel, which resultsin pupils good
behaviour and good atitudes to work. They provide well for pupils with specid educationa needs. Infant
teachers know their pupils very well and set high expectations. 1n the Nursery and Reception teachers
have good understanding of how young children learn. Good teaching generates enthusasm and simulates
interest amongst pupils who subsequently work hard with sustained concentration. Most pupils make
satisfactory progressin relation to prior attainment and some make good progress.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of the The school provides agood range of activities that meet the needs of
curriculum. pupilsin the school. The activities throughout the school successfully

mest the requirements of the Nationa Curriculum and the requirements of
the locdly agreed syllabus.

Provison for pupils with
specia educationa needs

The school provideswdl for these pupils and thisis reflected in the good
progress they make. These pupils are very well integrated in the school
and thar individud needs are met effectively.

Provison for pupils with
English as an additiond
language.

This pupil is adequately supported by the school.

Provision for pupils persond,
including spiritud, mord, socid
and cultural development

The school makes very good provision for pupils socid devel opment
and good provison for mora development. Opportunities for promoting
cultural and spiritud development are satisfactory.

How well the school cares for
its pupils

Thisareaisasgnificant strength of the school. The school takes very
good care of its pupils. There are very good systems for checking and
promoting good behaviour, monitoring academic progress and assessing
standards of attainment.

The schoal has a productive partnership with parents, who have opportunities to be actively involved in
their children’s learning and in the life and work of the school. The school makes very good provision for

the pupils persond, socid and

hedlth education. It has pioneered the junior citizenship award, whichit is

in the process of extending to infant classes. The school’s very good systems for care effectively underpin
good standards of behaviour, fostering a strong sense of belonging to the school community and raising
pupils confidence and saif-esteem.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and management | Leadership is very effective in taking the school forward, setting high

by the headteacher and expectations and improving standards of attainment in mathematics, science
other key staff and English. All who work in the school have aclear sense of direction

and work as ateam.

How well the governors fullfil
thelr repongbilities

The governing body fulfilsits statutory respongbilities and makes an
effective contribution to the leedership and management of the schoal.

The schoal’s evaluation of its

The school has well-devel oped systems for gathering and andysing
information about how well it is doing but very occasondly these are not

Grangetown Primary School — page 10




performance gpplied congstently throughout the school. Overdl, it has an accurate view
of its strengths and areas where it needs to improve.

The drategic use of The schoal plans carefully for its own improvement and makes good use of
resources Its resources to support this.

The schoal is effectively led and managed. The headteacher provides very clear educationa direction
based on avery good order of priorities which, are well matched to school needs and supported through
the school’ sfinancid planning. The key staff, make good contributions to school development. The
governors support the school and have aclear view of the school’ s strengths and areas for further
development. The school has an appropriate number of suitably qudified and experienced teachers and
support saff. The school gppliesthe principles of best value effectively. Overdl resources are adequate in

al subjects. Accommodation overdl is satisfactory.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to see improved

Their children like coming to schoal;

Behaviour in the school is good;

Children are wdll taught;

They are kept wdl informed about their children’s
progress,

It is easy to approach the school with questions or
problems;

Staff expect children to work hard and do their best;

The school works closely with the parents;
The schoal isvery wdl led and managed,

The school helps pupils to become mature and
responsible.

No issues were raised at the parents meeting,
through the parents' questionnaires returned
or by parents spoken to during the ingpection
period.

The parents meeting was attended by 12 parents and 39.7% of parents returned the questionnaire. The
findings of the ingpection confirm al the positive views expressed by parents. Overal, parents hold the
school in the highest regard. They take good advantage of the opportunities provided by the school for
training parents to support their children’slearning a home and in schoal, for example, the ‘ better reading

partner’ programme.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and achievements

1

Since the lagt ingpection, the school has successfully addressed the key issue and made good
improvement in the percentage of pupils achieving the average standards in English, mathematics and
science. However, standards in English and mathematics continue to be below average but in
science the improvement has been better and pupils achieve average standards by the ages of seven
and deven. Throughout the school, there is a grester proportion of lower attaining pupils and those
with specid educationd needs, as well as sgnificant movement of pupilsinto and from the schoal,
particularly in the junior dlasses. The school’ s detailed information through its tracking of individud
pupils shows that over any given period of time more pupils of average and above average abilities
leave than are admitted. Inspection findings support this. The effect of these changesin the
composition of year groups isthat the range of ability a eeven is not the same as that nationdly.
School assessments show that children enter the Nursery with poor language and socid skills and
well below average attainment levels. They make good progress due in the main to the qudity of
support they receive. Reception children are given chdlenging activities reflecting teachers high
expectations. By the age of five most children will reach the early learning godsin persond, socid
and emotiona development, creetive development, knowledge and understanding of the world and
physicd development but not in communication, language and literacy and mathematica
development.

In the year 2000 Nationa Curriculum tests for seven-year-olds the proportion of pupils reaching the
expected Leve 2 or above was well below the national average in reading and below the national
average in writing and mathematics. In mathematics, the proportion of pupils reaching the higher
Level 3waswedl below the nationd average; it was below average in writing and in the lowest five
percent nationdly in reading. In the assessments conducted by the teachers at this age, the
proportion reaching the expected level in science was below average. When the average level
reached by seven-year-olds is compared to that atained by smilar schools at this age, pupils
performance in reading is average, in writing it iswell above average and above averagein
mathematics. In line with the nationd trend there has been very good improvement in writing,
mathematics and science over the past three years but standards in reading have declined.

I nspection evidence based on lessons seen, andysis of work in books and display and teachers
plans shows that by the end of age seven, atainment in writing is average. In reading pupils achieve
dandards that are below expectations for thisage. Progressin literacy skillsis good in relaion to
prior atainment. Pupils make good progressin writing and in their ligening skills but sandards in the
spoken language are below expectations. Pupils listen attentively and progressively for longer
periods and mogt follow ingtructions accurately. In response to questions, pupils generdly give
answersin short phrases on smple sentences using alimited range of vocabulary. Most pupilsread
smple texts with growing accuracy and some with fluency but most struggle to make meaning from
the texts they read. Opportunities to reed for pleasure are limited. In mathematics progressin
relation to prior attainment is satisfactory but most pupils achieve below average standards.
Numeracy and other mathematical kills are gpplied in other curriculum aress, for example snging
number songs. In science, by the age of seven pupils achieve average tandards. Progressis
generdly satisfactory with asignificant minority making good progress. Progressis good when
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pupils are involved in investigations. In history, geography, ICT, art and design and music progress
Is satisfactory and pupils achieve average standards. No lessons were seen in physical education
and design and technology in the infants, o judgements about attainment levels are not made. In
religious education attainment by the age of saven isin line with expectations st in the locally agreed
gyllabus.

In the year 2000 Nationa Curriculum tests for eeven-year-oldsin English, the proportion of pupils
reaching the expected Leve 4 and above was in the lowest five percent nationdly; in mathematics
and science it was well below the national average. When these standards are compared with those
of amilar schoals, they show that attainment iswell below average in English and average in
mathematics and science. Taking dl three subjects together, the performance of pupils aged eleven
iswell below their age group but average in relation to what is achieved in Smilar schools.

In lessons and work seen, eleven-year-old pupils atainment in English isbelow average. Higher
attaining pupils achieve average standards but the mgjority of the pupils attain below average
dandards. Mogt pupils make satisfactory progress in developing ther listening skills. They listen
with sustained concentration to introductions and explanations in lessons. They show interest and
understanding when listening to contributions by others in the concluding part of lessons and listen to
storieswel in assemblies but have fewer opportunities to talk and to share their views and opinions.
Pupils read and write for a narrow range of purposes. Their lack of proficiency in the spoken
language impedes their progressin reading with understanding and many pupilsfind it difficult to
expressther ideasin writing. In mathematics, Sandards are below average. The implementation of
the literacy and numeracy srategies is having a postive effect on teaching and learning across the
school. The percentage of pupils achieving the expected standards has increased congderably since
the last ingpection. The school has gppropriately placed high emphasis on developing numerica
skills. Throughout the school, pupilstry hard but due to their difficultiesin reading are not dways
able to access their work at the appropriate levels. Many pupils struggle to explain their work and
few raise questionsin lessons to seek further explanations. In science, pupils make good progress
and achieve average standards by the ages of seven and leven. The school’ s focus on experimental
and investigative work has had a pogtive effect on the qudity of teaching and learning and standards
have subsequently improved.

By the end of age 11, attainment in art and design, ICT, design and technology, history, geography,
physical education and music isaverage. In religious education pupils atain sandards thet arein line
with the expectations set in the localy agreed syllabus. Most pupils show good awareness of line
shape and colour in art and use arange of techniquesin art. They use the computers confidently and
by the end of ages seven and eeven most use word processing skillsto record their work in texts.
They use arange of software to create effective desgnsin art and design lessons. In design and
technology in the junior classes, pupils generdly have appropriate skillsin designing and making but
their killsin research and evauation are not developed to the same level. Work in history and
geography makes good contribution to the development of literacy skills.

Trends in attainment over the last three years show that athough standards continue to be below the
expected levels, the proportion of pupils reaching the expected levels has been improving
consderably. There has been a marked improvement in science, the proportion of pupils achieving
the expected Level 4 and above from 57% in 1999 to 79% in 2000. Overdl, taking the average
points for al core subjects the trend in the school’ s average is above the nationa trend. The school
has set challenging Statutory targets for improvementsin English and mathematics. 1t expects 55% of
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eleven-year-olds to achieve the nationaly expected Level 4 and above in English and 60% to
achieve Leve 4 and above in mathematics. 1t is making progress towards them. The good qudlity
of teaching, additiona support for pupils, booster classes and impact of other initiatives to improve
basic skillsis having a postive effect on the gains in the percentage of pupils reaching the average
gandards. Overdl the performance of girls and boysissmilar.

Pupils with specid educationa needs throughout the school make good progress in relation to their
prior attainment and within their developing capabilities. The pupils for whom a statement of specid
educationd needs exists make good progress towards the targets set for them in their individua
educationd plans. Thisisdueto theleve of help provided by the support staff, focused teaching
and effective use of additiond advice and support provided by the specidist saff. The pupil with
English as an additiond language is well integrated in school and her language needs are addressed
adequately.

Pupils attitudes, values and per sonal development

9

10

11

12

13

The good standards of behaviour, pupils good attitudes towards school and the good relationships
meake asgnificant contribution to their learning.

In the Nursery and the Reception Y ear, children make good progressin their persond, socia and
emotiond development. Children under five are encouraged and supported when starting to attend
and respond well to this gpproach. They settle quickly to the routines and enjoy the activities
provided for them. Children are generdly attentive and listen to adults and each other. The mgority
of children induding those with identified learning difficulties are open, friendly young people who
relate well to adults.

Throughout the school pupils have positive atitudes to learning. They are interested in their work
and share and co-operate with one another. Most pupils show good levels of effort and
concentration in lessons. They listen to ingtructions and explanations carefully but have fewer
opportunities to participate in discussons. Pupilstreat school property and resources with care.
They are courteous, trustworthy and respectful of others. Pupils with specia educationd needs are
well integrated and treated with respect.

Behaviour in lessonsis good overdl and very good in some of the lessons seen. Examples of these
positive attitudes and good behaviour were seen across the schoal, in an under fives PSHE session
where children showed surprise and pleasure in playing pass the bag and taking turns. InaYear 4
mathematics lesson pupils were seen to be immediately engaged in the work and were eager to
participate, they listened and watched attentively throughout. On the rare occasion where this high
standard was not maintained the teaching was not appropriately targeted to pupils needs and they
quickly lost interest. The behaviour of pupils with specid educationa needs was dso good with
pupils showing interest in the planned activities. Behaviour in and around the schoal isinvariably
good. Pupils play well together a bresk and lunch-times, in the dining room pupils behave well and
talk openly to each other and adults.

Pupils persona development iswell supported by the school. It isworking to further develop its

programme in response to the new Nationa Curriculum. 1ts current provision has, however, many
good features, for example, the school’ s citizenship programme contributes effectively to this area
Pupils make good progress in their persond development. Pupils benefit from extra curricular
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14

15

16

activitiesand vists. When opportunities are provided most take increasing responsibility for
independent study which includes homework and individud targets for learning. There are
opportunities for pupils to assume responsibility as class helpers and for older pupilsto act as
monitors, which greetly assststheir persona development. Pupils are encouraged to undertake
respongbilities in classsooms and in the school. The schoal is currently introducing a school council,
and whilst it has yet to begin work fully, discussions with pupils who have been asked to represent
their classmates show a mature and responsible gpproach to the task. Pupilsin Year 6 have
opportunity to act as monitors and undertake a range of duties such as assisting staff on duty a
break and lunchtimes. Relationships throughout the school are very good. The headteacher and
daff provide good role models. Relationships between staff and pupils are effective in promoting the
vaues of the school and pupils generally respond well to their teachers.

The schoadl’ sleves of attendance are satisfactory and are broadly in line with nationd averages. The
school works very hard to achieve these level's and has effective systemsin place, including liaison
with the education socia worker to deal with any cases of unauthorised absence. Regidtration
procedures are handled well, in the main pupils arrive on time, teachers check for reasons for
lateness as necessary and lessons and sessons sart ontime. This resultsin pupils settling quickly to
work.

The school’sleve of exclusonsisin line with those for Smilar schools. The school regards excluson
very much as alast resort and takes care to plan for the reintegration of the pupil, seeking
appropriate advice and support from the relevant external agencies. Parents express confidencein
the school’ s gpproach to stopping bullying and the promotion of good behaviour. During the
Ingpection no incidence of bullying or of racia harassment was seen.

Parents state clearly that pupils like the school, and are satisfied that pupils are well behaved and
supported in becoming mature and responsible. The evidence from the ingpection supports these
views. Thelast ingpection saw this aspect as a strength of the school, and these high slandards have
been maintained.

HOW WELL ARE PUPILSTAUGHT?

17

18

The qudlity of teaching is good overdl throughout the school with some being very good and afew
of the lessons being excellent. The school has successfully improved the quality of teaching Snce the
previous ingpection when 10.6% of the lessons were judged to be unsatisfactory while 89.5% were
satisfactory or better. In thisinspection 98% of the teaching seen, representing 82 lessons, ranged
from excdlent to satisfactory while two percent was unsatisfactory. The qudity of teaching was
excdlent in Sx percent of the lessons, very good in 28%, good in 35%, satisfactory in 31% and
unsatisfactory in 2%. The proportion of excellent to good teaching and the proportion of
unsatisfactory teaching are amarked improvement since the last ingpection. Good qudity teaching is
generdly evenly spread through the school and with the teaching being very good in the infant
classes. Teachers have good subject knowledge of what they teach and in particular have
developed confidence in teaching information and communication technology and aspects of physica
education. However, there is on occasions some lack of confidence in teaching music and teachers
pay insufficient attention to providing planned opportunities for a systematic development of speaking
ills

The teaching of children under the age of five is generdly good with some very good teaching seenin
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20

the Nursery. A cam, purposeful and orderly environment is maintained. Staff have very good
understanding of the children’s needs and subsequently focus on language development and socid
skillsin particular. The good planning is based on detailed plans that identify learning objectives
clearly and link these well to activities including structured play for younger children. A good range
of dimulating activitiesis provided in the Nursery. The Nursery isworking well towards establishing
the early learning god's curriculum and daily routines. Children use the setting of activities and tidying
up times to practise sorting, matching, counting and recognising colours and shapes. Opportunities
for extending understanding and developing skills are used well. In the Nursery and the Reception
class teachers have high expectations of the children. Staff use their time efficiently to support
individua and small groups of children; interaction with children is good and staff manage the children
very well. Good procedures are in place for assessing children’s progress. Assessment information
is used well to inform planning. Consequently children make good progress and afew make very
good progress. The needs of children with specid educationa needs in the Nursery and the nurture
class (pupils with specia educationd needs from Reception, Year 1 and 2 are grouped together in
this class) are met effectively and these children make good progress in relation to their prior
attainment. Teachers, support staff and other helpers work very well together to promote optimum
learning. Asaresult children develop good ttitudes to learning, form very good relaionships, and
fed secure.

The quality of teaching is mostly very good in the infant classes. Of the 23 lessons seen at this age,
teaching was excdlent in two, very good in eight, good in ten and satisfactory in three of the lessons.
Teachers have very good subject knowledge of what they teach and set very high expectations. This
forms agood bassfor effective planning of simulaing and demanding activities which generate
enthusasm and interest amongst pupils who work hard for longer periods. Lessons generaly move
a abrisk pace. The qudity of content is maintained for most of the curricular areas. Teachers
manage their pupils very well and channd their energiesinto productive work, which results in good
standards of behaviour. Teachers make good use of questioning to check prior learning and deepen
understanding. They congstently make congtructive comments and give on-going feedback to
pupils, which improves their work. Teachers work well with support staff and helpers who are kept
well informed and subsequently make effective contributions to pupils learning. Pupils with specid
educationa needs are wdll integrated in the classes. Their individua needs are well catered for and
they make good progress.

The qudity of teaching isgood in the junior classes. Of the forty-seven lessons seen, two were
excdlent, nine were very good, twelve were good, twenty-two were satisfactory and two were
unsatisfactory. Teachers make good use of opportunities provided for planning in year groups to
collaborate with each other, which underpins the consistency in good practice. Teachers have good
subject knowledge and have high expectations of the pupils. They effectively plan arange of
chdlenging activities that are well matched to learning objectives. They manage ther pupils well and
generdly ded effectively with ingppropriate behaviour when it occurs. On occasions when teechers
are less effective in managing pupils who have behaviourd difficulties, this has an adverse effect on
the work in the cdlassroom and much of the timeis spent on maintaining discipline. Subsequently, the
lesson moves at adow pace, which effects the quality of learning. Teachers show respect and
expect ahigh leve of maturity in their discourse during lessons. This motivates pupils, particularly
those with specia educationd needs and maintains good standards of behaviour and good attitudes
to work. Teachers present lively introductions and detailed explanations that make the task clear
and extend pupils knowledge. They effectively use arange of materias and resources, which
support the lower attainers and the pupils with special educationa needs. The deputy headteacher
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effectively sets high expectations and high standards of teaching and learning by example and
provides a good role modd of professona practice.

The school has successfully implemented the Nationa Literacy Strategy across the whole school .
This has had a positive effect on the quality of teaching and learning. Teachers have established
confidence in teaching literacy skills. The school has targeted additiona teaching support to further
enhance the development of basic skills. 1t has successfully combined other initiative aimed at
supporting reluctant readers and pupils with specia educationd needs. However, the depth and
breadth of the reading development programme for the average and higher atainersis narrow.
Through reception and infants, pupils make good progress in developing their writing skills.
Teaching of subject specific vocabulary in some of the subjects such as art and design and history is
beginning to contribute to pupils experiencing awider range of vocabulary but opportunities to use
this vocabulary need to be extended further.

The school iswell launched into implementing the Nationd Numeracy Strategy and uses the
framework to guide development in mathematics and in particular, numericad skills. Throughout the
schoal, pupils skillsin numeracy are developing well in reation to prior attainment. Teachers
provide well-planned work in dl the classes. Theintroductory activities give due regard to pupils
mental and oral work and to developing mentd calculation strategies. However, there are not as
many opportunities for pupils to goply these skillsin solving problems and carrying out investigations.
Some pupils numerica skills are more advanced than their literacy skills which results in these pupils
not being able to access work at the appropriate level.

The qudity of teaching provided for pupils with specia educational needsisgood. The school tekes
good advantage of the expertise available in this area within the support base and EIC. Thishas
improved teechers killsin early identification of learning difficulties and employing effective
drategies. Teachers ensure that pupils are included in discussions and in the main activitiesin the
classoom. They keep themsalves well informed of their specific learning needs and modify ther
response accordingly. This was particularly effectivein the infant classes and the nurture class
(specid educationd needs pupils of ages five to saven). The work is mostly well matched to their
individua education plans. Good use of qudity resources is made to support their learning.
Teachers use encouragement and praise and give feedback, which devel ops confidence and
improves their work. Pupils are well managed with appropriate behaviour management strategies
firmly in place. Teachersand specid educationa needs assistants work closely together and
collaborate wdl with the specia educationa needs working party and the co-ordinators.

Teachers know their pupils well and use this knowledge to adapt their teaching and responsein
lessons to the different levels of attainment. Teachers use arange of methods to assess pupils
progress and use this information as basis for future planning. However, this practice is not applied
congstently to monitoring progressin reading development. Pupils work is marked regularly and
most books contain some helpful comments on how they can improve their work. Staff mark
homework and on occasion it is used as part of the next lesson in the subject. A notable example of
this was seen during a Y ear 4 literacy lesson where pupils had been working on a*“ questioning”
poem. Pupils had been asked for homework to prepare their suggestions for a poem in such astyle.
The responses contributed were imaginative and showed thought and effort as well as clear
understanding of the work. This linked with the skilful work of the teacher gave rise to good work
being completed, which the pupils much enjoyed. In junior classes, some teachers pay insufficient
attention to standards of presentation in books. Throughout the school, homework makes a good
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contribution to pupils learning. Some ICT related work is planned in some subjects but this practice
is not gpplied consgtently in dl aress of the curriculum.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIESOFFERED TO
PUPILS?
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The Foundation Stage curriculum for the under-fives provides for dl areas of children’s learning.
Overdl, this curriculum continues to provide the children with a good education that promotes their
intellectua, physica and persona development and prepares for the next stage of their educetion.
All g&ff are well aware of the particular needs of dl the children in their care, ensuring that they are
reflected in very detailed planning. Considerable attention has been given to developing children’s
language and communication skills dongside their persond and socid skills. Thisisreflectedina
well-planned curriculum, which providesrich learning opportunities in both the Nursery and
Reception class.

The quality and range of the curriculum for the infants and juniors are good. The school provides a
purposeful learning environment.  The curriculum meets the statutory requirements of the Nationd
Curriculum and that of the localy agreed syllabus for rigious education. The school pays particular
attention to ensuring that the curriculum meets the needs of the sgnificant numbers of pupils with
specific learning difficulties, both in the school and in the specid educationa needs support base as
well asthe EIC. Learning experiences for these pupils are good.

The curriculum is broad, balanced and relevant. An appropriate amount of time has been alocated
to the teaching of English, mathematics and science. Additiond time, which is a the discretion of the
school to alocate, has been used to teaching PSHE, which leaves time alocation for art and design
and design and technology below the nationd average. Asidentified in the previous ingpection
report, the school continues to give specific curriculum time to developing pupils persond and socia
skills, extending coverage to include supporting pupilsin developing hedthy lifestyles. Thisfocus on
developing their persond and life skills has had a positive impact on improving ther attitudes to
learning, underpins the school’ s gpproaches to behaviour management, and plays asignificant rolein
rasing dandards. Effective policies are in place for sex education and for ensuring pupils understand
the dangers of drugs. The taught PSHE units cover awide range of aspects relevant to the pupils
dedling with issues such as diet, drugs, smoking and exercise, aswell as how we need to respect
others and places where we live. This gpproach towards developing pupils persond skillsand
attitudes effectively contributes to agood understanding of what citizenship means. The schoal is
beginning to consder combining some aspects of the PHSE curriculum with other subjects.

Curriculum policiesarein place for al subjects. A high degree of collaboration has evolved between
gaff in planning the curriculum to ensure improved consistency, and a greater awareness of what is
being taught in other classes. The school has made good use of nationd guiddinesto help revise
both policies and schemes of work. Curriculum planning is detailed in dl subjects and is reviewed
by subject co-ordinators. Assessment opportunities form an integra part of planning with teachers
using assessment outcomes effectively to inform future teaching and learning in science, mathematics
and English. However, the school is aware of the need to extend this good practice to the
foundation subjects and further develop curriculum and assessment opportunities, as teachers work
through the long-term plans arising from revised schemes of work.

The school has successfully implemented the nationa strategies for literacy and numeracy and has
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gppropriately chosen to dlocate additiond teaching time to these areas of the curriculum as it strives
to raise standards in these subjects. Good Strategies support and have raised standards in the
teaching and learning of these skills and aso have been successful in endorsing the setting of pupils
persona targets. However, pupils reading and spesking skills are not as well developed as their
writing, and this often impedes their progress across the curriculum as awhole.

The school continues to be fully committed to equaity of access and opportunity for dl its pupils and
has regard to dl statutory requirements. However, pupils being withdrawn from lessons for
additiona support, for example, in reading, or music tuition are not dways fully integrated back into
the lesson in order to access the same learning opportunities as their peers.

Effective use is made of computersin classrooms aswell as the computer room, which enables
group teaching to take place. The curriculum is successfully enhanced and extended by the effective
use of resources both within the school and beyond. School clubs such as art and design, music and
gports provide pupils with the opportunity to explore areas of interest as well as any particular
taents. A resdentid trip, viststo loca churches, museums and other local and nationd places of
interest help pupils broaden their persond aswell as learning experiences.

The school has established good links with the loca and the wider community. It has been activein
working with other schools within its cluster in developing both teachers and pupils' skills through
adtivities such as producing a“Millennium tapestry”, and a glass pand “Leaving the 20" Century”
where pupils worked with an artist in residence. Pupils footbal, cricket and other sporting skills
benefit from arange of professond sports coaches. Certificated coursesin safe scooter riding and
fird ad rase pupils safety awareness, as well as teaching them useful life skills. Appropriate links
exist with the receiving secondary schoaols.

The contribution of the community to the pupils learning isgood. A number of visitors come into
school to support and enhance learning in the school and promote pupils awareness of their rolein
the locad community. Theloca vicar and Methodist minister regularly take assemblies and support
the teaching of religious education. The nurse and the police come into school to talk about arange
of issues. The schoal has established good links with the loca and wider community. The school
meakes effective use of the internet to establish links beyond the immediate community.

The provison for pupils with specia educationd needsisgood. The schoal fully implements the
nationa Code of practice. Focused andysis of specific individua needs isreflected in their individud
teaching and learning programmes and pupils are well supported by specid needs assstants (SNAS).
These pupils make good progress. Theincluson of pupils with specid educationd needsin awide
range of activities reflects productive relationships with outside agencies.

The school continues to be successful in promoating pupils spiritud, mord, socid and culturd
development. The provision for pupils socid development isvery good, it is good for mord
development and satisfactory for spiritual and culturd development. Teachers are sendtive to pupils
needs and help them to ded with difficult Stuations and events that arisein their lives. All pupils,
including those with specia educationa needs, are encouraged to fed a strong sense of identity
within the school community. Thisis a strength of the schoal.

The provison for spiritua development is satisfactory and islargely promoted through assemblies,
religious education and PSHE. Daily acts of collective worship meet requirements and provide some
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opportunities to reflect on their own experiences and those of others. Pupils are taught to have
respect for other religions and they develop an awareness of other faiths. Other opportunities arise
in circle time where pupils reflect on specid moments and what they mean to them. Pupils say
prayersin assembly and at the end of the day and sometimes write their own. These occasions use
quiet reflection, stories and hymns to encourage spiritud insghts.

Provison for mora development underpins much of the work of the school and is good.
Congderable atention is given to ensuring pupils know right from wrong. The consstent application
of the school rules by al saff ensures agood framework for the pupils mora development. The
gpproach towards good standards of behaviour and the implementation of behaviour policy hasa
positive effect. The school has made impressive efforts to ensure pupils are made aware of the
consequence of thelr actions, not only for themselves but for others aswell. Adults provide good
role modds. Stories are used effectively to raise mora issues but very few opportunities are
provided for pupils to discuss these or share their views with each other in assemblies or in classes.
Pupils understand that systems of reward and sanctions are based upon fairness and awilling
acceptance by pupils that merit has been earned.

Provison for socid development isvery good. The school works hard at cresting a community
where everyone fedls valued and respected and this is reflected in the very good relationships around
the school. Theincluson of pupils with specid educationd needsiis reflected in a high degree of
consideration and empathy shown to them by others. Pupils are encouraged to support each other
in team games and gpplaud other pupils efforts. Opportunities are given for pupils to take
organisationd responghilities for managing resourcesin lessons. The newly established school
council isintended to provide some pupils with further opportunities to take on additiond
regponsibility by representing the views of their peersin discussion with teechers. Pupils help each
other and co-operate in lessons. However, limited examples were seen of pupils being encouraged
to useinitiative in their learning. Congstent praise, encouragement and recognition of achievement
raise confidence and build esteem.

Provison for culturd development continues to be satisfactory. The curriculum offers a satisfactory
range of activitiesto develop pupils loca knowledge and cultural awareness. Knowledge of loca
culture is developed through subjects such as geography. Thisis extended to other cultures when
pupils make comparisons between their own locdity and an Indian village. Through art and design
they study the work of famous artists from their own backgrounds but work of artists from other
culturesisless accessble. Some evidence of agpects of other cultures could be seenin displays
around the school, such as the one on different places of worship, and in booksin the school and
classlibraries.
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The very good provision for pupils well being, hedlth and safety has been successfully maintained
sncethelast ingpection. The school continuesto take very good care of its pupils and has
established an ethos of caring, which offers pupils good opportunities to do their best. There are
effective measuresin place to ensure support and guidance for dl pupils. The headteacher provides
very good leadership in this areaand is knowledgeable about individua pupils.

The school has thorough policies for hedth, safety and child protection. A safe and secure
environment is provided for al pupils. Proceduresfor child protection are established and effective.
Thereis atrained designated person respongble for child protection, and staff are well aware of the
procedures to be followed, as are parents. Good working arrangements are maintained with
appropriate agencies. Good arrangements are in place to enable the school to meet its
responsibilitiesin relaion to health and safety principles and practices. Risk assessments of the
school ste are made and identified hazards are responded to appropriately. Arrangements for
matters such as educationd vidts are carefully planned. Medica and first ad provision isvery good.
Staff have received training and facilities are good and regularly maintained. Arrangements for pupils
who are unwdl during the working day are handled well. Effective procedures are in place for
relevant record keeping. Routine matters such asfire drills are dedt with efficiently.

Procedures for monitoring pupils behaviour are very good. The school has awell-developed policy
for pupil behaviour. All pupils and parents are aware of it and it is supported by rules displayed in
classrooms. Pupils are encouraged to act responsibly in the classroom, &t lunch and in the
playground. The behaviour and anti-bullying policies are implemented effectively acrass the school.
There are clear guidelines and procedures for promoting and rewarding good behaviour and
systematic approaches for dedling with any disruptive or unsociable behaviour or bullying. The
school makes effective use of arange of rewards for good behaviour, which lead to the recognition
of pupils effortsin assemblies and as pupil of the week in each class. Pupils respond well to these
rewards including those identified as having learning difficulties. On occason where these high
Sandards are not maintained the school has for some time used a behaviour modification STEPS
programme. Parental involvement is sought in such cases and the pupil receives appropriate
support. Thisworks effectively with the assistance of the school’ s specid educational needs co-
ordinators. The school takes any reports of bullying serioudy, and parents and pupils are confident
that should incidents occur, they would be dedlt with promptly and effectively.

Monitoring and supporting of pupils persona development isgood. The school places much
emphagis on its programme for persona socid and hedlth education (PSHE), which contributes
effectively to pupils persona development. Teachers know their pupils well and pupils know they
can turn to them or to the headteacher for support. The school offers formal Iessons for PHSE and
circle time throughout the school. These sessons provide vauable opportunities for pupilsto discuss
persond, socid and other issues. The school is currently making further developmentsin its
provisoninthisarea It hasfor some time taught arange of topicsincluding, for example, sex and
drug education, and has been recognised nationdly for itswork in rdation to citizenship. It dso
participatesin a*“Hedlthy Kids’ project. Praise and reward are used appropriately to encourage
effort and good behaviour, and significant achievements are celebrated in a variety of ways. Support
for pupils with specid educational needsis good.

Pupils with learning difficulties including those who join the school from esewhere are dso actively
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supported by staff and settle quickly and display good attitudes to the school and their learning.
They form good relationships with other pupils and adults dike. School staff have organised a
support group for parents of these pupils to ensure that they to are fully aware of the school’ s work
to help pupils and to dedl with any concerns they may have.

Procedures for monitoring and maintaining regular attendance are good. The school actively
encourages atendance by ensuring that pupils enjoy coming to school. The interesting lessons, good
teaching, very good relationships and caring ethos have a positive effect on attendance. Excdllent
attendance is rewarded with certificates. School procedures are implemented consistently and the
school works closely with the education social worker in appropriate cases. Registers are
monitored weekly and consstency of marking is maintained across the school. Pupils with low or
errdic attendance are encouraged to attend regularly. Annua reports contain details of attendance.
The schoal continues to work very hard in maintaining the current levels of attendance.

Procedures for monitoring academic progress have improved since the last ingpection particularly
where teachersrecord, at least termly, gains made in skills, knowledge and understanding. This
information is shared with parents regularly. These very good procedures engble the school to
check what pupils understand and can do; the assessment data is analysed thoroughly and forms the
basis for planning for the next stages of learning. Chdlenging targets are set for classes, groups and
individua pupils, in order to improve the quality of their learning. These targets are shared with
pupils and their parents and governors

Assessment procedures are very good for mathematics and science and generdly good in English.
Statutory requirements are met fully in both teacher assessment and Nationd Curriculum testing at
the ages of seven and eeven. Procedures for assessing the needs of the significant proportion of
pupils with specia educationa needs are dso very good and individua educationa plans detall ways
in which pupils may make good progress. This andysis of nationa and school based testing isaso
used to check progress againgt nationa averages and to predict future achievement. However, there
are some inconggtencies in the monitoring of progressin reading development. While the school
keeps a through check on the overal levels of attainment in reading, monitoring of individua pupil’s
progress in reading varies from detailed records maintained in some classes to pupils only noting the
books they read in others. This creates along gap for some pupils before their needs are identified
specificaly. The schoal isaware of the need to develop its practice in the assessment of spesking
and ligening ills

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

48

The school continues to maintain strong links with the parents. Parents are very supportive of the
school. Parents at the meeting and dmogt al the parents from the parents' questionnaire returns
have expressed a high leve of satisfaction about itswork. Parents Seate very clearly that their
children like coming to school that the staff know their children very well and have their interests at
heart. They aso expressavery high degree of confidence in the headteacher and the school’ s ability
to enable their children to make progress both in their learning and persona development.

I nspection evidence confirms the views held by parents.
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Prospective parents of children to the Nursery receive much useful information about how the school
Isorganised and particularly how they can support their children’slearning. Staff are dso very
supportive in the arrangements made to introduce pupils to schoal life. Similarly parents of pupils
garting at the school are dso well informed and supported. The prospectusis clear about the
attitudes and vaues that the school promotes and includes a range of information about schoal life
and the curriculum provided. Arrangements for the induction of pupils are good and parents find
these helpful. Pupils are helped to settle quickly and soon develop a postive attitude to learning.

The school keeps parents well informed about its activities, including routine adminigtrative mettersin
ardevant and effective manner. A clear and helpful home/school agreement has been produced
which has been well received by the large mgority of parents. The school works very hard to
encourage parents to actively support pupil learning and has organised a series of adventure daysto
show parents how the school approaches teaching and learning. These have proved very popular
with parents with most attending. The annud report made by governors to parents meets
requirements and gives a useful overview of the life of the schoal.

Written reports are of good quality. Annua reportsto parents are sufficiently detailed and give them
aclear account of their children’s progress and include targets to aid further learning. Thisformsa
good basis for discussion between the class teacher, parents and their child. Aswell as detailed
information about the subjects of the curriculum the reports give a clear indication of the pupils
persond development. The school provides formal consultation sessions for parents to discuss their
children’s progress three timesin ayear. In addition to forma opportunities parents say that they
fed able to approach the school on an informal basis asthe need arises. Parents appreciate these
contacts and they find the headteacher and staff very approachable. Reports to parents of pupils
with specid educationd needs are dso carefully handled and meet requirements. They arefully
involved in the necessary reviews of their Satements.

All pupils are provided with opportunities for homework using a suitable range of work including
reading, writing and mathematics. Pupils are familiar with homework routines and many undertake
the work with enthusiasm and complete the tasks on time. There are however asmall minority of
parents who do not actively support pupilsin completing their homework.

Parentd support iswelcomed in school and asmall number of parents assst staff in a number of
ways. Parents adso support the school staff in raising funds, which are used to support learning and
personal development. Parents aso attend assemblies and other school events.

The school makes good provision for pupils with specid educationd needs. Individua education
plansarein place as required, they are reviewed regularly and parents are kept fully involved in their
child’s development. Those pupils with statements of specia educationa needs aso receive high
levels of support. Ther parents are dso fully involved in maiters relating to development including
the statutory review process. In addition the school offers a support group to parents of these

pupils.

The school works hard to maintain its links with parents. The very large quantity of podtive
responses to the parental questionnaire plus those comments given at the meeting for parents, show
that the school has maintained the very high regard of parents as found at the time of the last
ingpection. This aspect is a strength of the schoal.

Grangetown Primary School — page 23



HOW WELL ISTHE SCHOOL LED AND MANAGED?

56

S7

58

59

60

61

The overdl qudity of leadership and management is very good. The headteacher, staff and
governors have a srong commitment to rasing standards of achievement and providing quaity
education for dl the pupilsin the school. The school has enjoyed rdaive stability in both its saffing
and governing body over recent years. The effect of this continuity in leadership and management
has been very profitable in terms of raising sandards and supporting generd school improvement.
The school continues to move forward and achieve the chalenging targetsit has set for itsdlf.

The headteacher provides very strong leadership and clear direction to the work of the school. Her
vison of the school as a caring community dedicated to offering pupils high qudity learning
opportunities has been conveyed to staff, parents and governors. All are united in their
determination that the vision will serve the school and its pupils whatever the changes and challenges
encountered. The headteacher has succeeded in raising everyone' s expectations of what the school
can achieve. She has established a management framework where each person is clear about his/her
role and how it complements those of others. The atmosphere in the school is one of mutua support
and respect. People fed vaued for the contribution they make.

In consultation with the governing body, the headteacher set in place a development plan with short
and longer-term objectives. This has been reviewed regularly and the 2001-2003 version is being
prepared. Areas where improvement is needed are accurately identified and specific action plans
crested to show how thisimprovement will be achieved, its success monitored and evauated against
agreed targets. Co-ordinators' individua plans for improving standards and ddlivery of the
curriculum in the subjects for which they hold responsbility reflect and build on the overdl plan.

Central to itswork are the school’ s stated aims and values, which are appropriate, widely known,
agreed and supported by everyone connected with Grangetown Primary School. They are reflected
in the school’ s work.

The governing body has awide range of expertise and knowledge amongst its members. Members
have taken advantage of training to ensure that their knowledge and understanding of national and
loca issuesisup to date. The governing body fulfilsitsrole as criticd friend to the school very well.
It holds the school to account and requires regular reports on school development. Governors are
linked to specific areas of the curriculum, for instance literacy, numeracy and specid educationa
needs. Thereis an effective committee structure with appropriate terms of reference. Through
regular vists to the school, discussons with the headteacher and staff and attendance at training
sessions, individua governors have a sharp awareness of the school’ s strengths and weaknesses and
the challengesit faces. All satutory respongbilities are met.

Since the last ingpection the headteacher and key staff have led the school’ s development and this
has brought about good improvements in standards of achievement. In response to the issue raised
in the last ingpection, the strategies devised for raising standards in English, mathematics and science
have been implemented successfully. The Nationa Literacy and Numeracy Strategies have been
fully implemented as well and are well established within the curriculum. Effective action has been
taken to meet the targets set by the governors. Teachers who have management responsibilities
have played their part in improving the school and the team spirit and commitment to improvement
that exists within the staff and governing body is good.
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In the current school year, the literacy and numeracy co-ordinators have looked beyond teachers
planning and pupils work to gain aview of standards and how effectively their subjects are taught.
For example, the co-ordinator for mathematics has observed colleagues teaching and provided
feedback both individudly and in Saff meetings. Thisis an area where further development is
planned. The headteacher’s monitoring of teaching and the subsequent support offered to staff by
various subject working parties provides the school with a clear picture of its overal performance
and grengths and weaknesses. However, occasondly thereisalack of consistency in monitoring
the work of temporary staff to ensure that pupils work is not adversdly affected. The professond
discussons hdd with individud gteff, form the basis of a programme of g&ff training —thisis
systematicaly recorded and linked effectively with overal school development. It isaso reported to
governors. Extengive training in how to implement the nationa strategies for literacy and numeracy,
aswel asin-house training sessons led by subject co-ordinators, for example, in mathematics and
information and communication technology, have improved the qudity of teaching overadl since the
time of the previous ingpection. This has been amgjor factor contributing to the rise in andards
over recent years.

The schoal’ s ethos of care, together with the drive to secure improvement by maximising the
contributions of al staff, ensures that new staff receive appropriate support and guidance. The
school has the potentid to be a provider of initia teacher training, athough thisis not a current
priority. The arrangements for covering staff absence in order to ensure pupils learning is unaffected
are not applied consstently.

The governing body has set annual performance reviews for the headteacher and reviews these
regularly. The requirements relating to the performance management of saff are known and being
addressed in order to ensure that the school meets statutory requirements in this regard.
Arrangements for the annud review of g&ff pay are wdl established. Relevant informetion is
gathered and analysed as a preface to setting improvement targets for pupil performance. Targets
areredigtic but appropriately chalenging.

Priorities for development, identified in the school’ s plan for improvement, are effectively funded to
support their successful implementation. The school budget is soundly administered, making
gppropriate use of new technologies. Governors exercise close financid control and make effective
use of specific grants. The principles of best value are known, understood and used to good effect,
for example, in the purchase of fifteen computers. The headteacher iswell supported by an
extremely efficient secretary who knows the school through and through.

The number, breadth of knowledge and expertise of teachers and support staff make an effective
contribution to the qudity of education provided and the standards achieved in the main school and
specid unit. Support staff working with pupils who have specid educationa needs are effective in
promoting their learning whilst encouraging a sense of persona responsbility. The accommodation
supports the successful delivery of the curriculum. It has been enhanced since the last ingpection by
the provison of the information and communication technology suite and the networked classrooms.
The schoal is extremely clean, atractive and welcoming. The outdoor areas for younger pupils
provide good opportunities for extending their learning. In dl subjects, learning resources are
adequate to support the effective ddivery of the curriculum —in English, mathematics, information
and communication technology, history, specid educationa needs and the Foundation Stage, they
are good.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

67 The headteacher, staff and governors should address the following issues to further improve the
qudlity of education provided:

Raise standards in reading throughout the school by:

Providing opportunities for pupils to be heard reading frequently and for them to read
arange of good qudity books and other reading materials.

Deveoping pupils more advanced reading skills such as skimming, scanning and
researching for information.

Devising strategies to provide opportunities for pupils to read for arange of purposes
and audiencesin avariety of interesting Stuations.

(see paragraphs 3, 5, 21, 29, 94, 95, 99, 101, 104)

Raise sandards in spesking skills by:

Providing planned opportunities for pupils to develop their speaking skills
systematicaly throughout the school.

Extending the good practice of teaching subject-specific vocabulary in some areasto
al subjects.

Developing assessment of speaking skills across the schoal.

Providing opportunities for pupils to spesk to arange of audiences and for avariety of
purposes in different Stuations.

(see paragraphs 3, 5, 21, 29, 93, 126, 138, 164)

Additiondly, in order to address minor wesknesses the school should include the following
initsaction plan:

Ensure that the procedures for monitoring teaching and learning are gpplied
conggtently through the schooal.

Review the current time alocated for the delivery of the persond socid and hedlth
educeation programme.

(see paragraphs 62, 63, 27)

OTHER SPECIFIED FEATURES

Special educational needs support base and Early Intervention Centre (EIC)

68 Theprovisonisvery good, and astrength of the school. Since the last ingpection there has been a

69

reduction of support base places from 22 to 10 in September 2000 but increased to 15 in April
2001; there are currently 16 pupilsin thisunit. The re-organisation of the specid educationa needs
provision in the support base has resulted in a successful integration of the pupilsfrom Years 2, 3, 4,
5and 6 inthe dlass, dl of whom have been identified as having emotiond, behaviourd and/or
learning difficulties. Following the re-organisation, an effective integrated day is currently operated,
to meet the needs of individud pupils, the vast mgority of whom have statements of specid
educational needs.

The Early Intervention Centre (EIC) Stuated in a classroom adjoining the support base offers places
to pupils from eighteen feeder primary schools within the local education authority. The mgority of
pupils who attend the centre are aged between seven and eleven years. The senior management
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team has aready recognised that some younger pupils between the ages of five and seven would
benefit from attendance & the EIC. Three morning and afternoon sessons are held every week for
those pupils from feeder primary schools who have been identified as likely to benefit from small
group work and individua attention, due to inappropriate behaviour affecting their progressin
maingtream schooling. Thereisawide range of activities offered to these pupils, including literacy,
numeracy, creative work, information and communication technology (ICT) and behaviour
management. Asaresult the pupils saf-esteem and sense of achievement is significantly improved.
The gaff in the EIC are therefore successtul in helping pupils towards full integration and inclusion in
their own primary schools.

The teaching and support saff in both units have devel oped a successful liaison with the auxiliary
gaff in the feeder primary schools and with the link secondary school teacher. The staff have set up
a parents group offering support and information about the specia educationa needs provison. The
school is planning to further develop the systems to exchange information between other schools and
the EIC.

The standard of work seen in both unitsiswell below the nationa average in English, mathematics
and science. However, pupils are working to their maximum capability in these core subjects. In
religious and physica education attainment is broadly in line with nationa expectetions. Asaresult
of the very good provision, an increasng number of pupilsin Year 6 are now entered for Nationa
Curriculum tests. Some pupils achieve levelsjust below or broadly in line with nationa averagesin
some of the foundation subjects.

Pupils attitude to work in the unitsis good overal given their specific challenging behaviour and
specia educationa needs. Behaviour is at least good and often very good; pupils have very good
rel ationships with one another and with their teechers. They are interested in the planned activities,
for example, when making afair test in a science experiment involving solids and liquidsiin the
support base and when making puppetsin the EIC. Pupils take turns to answer the teacher’s
guestions and are beginning to show persona respongbility in helping to tidy away books and
equipment and acting as group leader, for example, in areligious education lesson.

The quality of teaching observed in both units was dways at least good and often very good or
excdlent in literacy, numeracy, science and ICT. Tasks are very well matched to the targetsin the
pupils individua education plans and as aresult pupils make good progress towards their learning
and behaviourd gods. Behaviour has improved as aresult of the high expectation of the teaching
and support staff, and pupils are better motivated and willing to learn and co-operate during lessons.
Staff employ arange of effective behaviour management strategies during lessons which enables the
maority of pupilsto make ggnificant gainsin thar learning. Staff plan very well together to meet the
needs of individua children. Provison for monitoring pupils academic and persona progressisvery
good. |EPsinclude chdlenging targets, and are regularly reviewed by staff and parents. Homework
is often s, for example asin afollow-up activity to a science experiment. Good use is made of
resources to support learning, and the very good accommodeation enables the sharing of staff
expertise and resources between the two units. This has a significant impact on the sandards
achieved by pupils. However, there is a need to ensure that storybooks reflect the interests of the
pupils. Pupils spiritud, mord, socid and cultura development is good overdl, with socid
development being very good.

Grangetown Primary School — page 27



74

75

76

The curriculum and range of learning opportunities are very good and are within the Nationa
Curriculum framework and the contribution made to learning by the Better Reading Partner Scheme
isvery good. Both girls and boys have full access to the curriculum.

The leadership and management by the headteacher, assstant headteacher and the teaching staff
within the units are very good. The gtaff-pupil ratio is high, and meetsthe needs of dl pupilsand is
supplemented by parent volunteers.

Thereisashared commitment to further improvement of provision in specia educationa needsin
both units.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 82
Number of discussions with staff, governors, other adults and pupils 123
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory | Unsatisfactory | Poor Very Poor
6% 28% 35% 31% 2% 0% 0%
The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.
I nformation about the school’ s pupils
Pupils on the school’srall Nursery | YR-Y6
Number of pupils on the school’sroll (FTE for part-time pupils) 24 291
Number of full-time pupils eigible for free school medls 0 201
FTE means full-time equivalent.
Special educational needs Nursery | YR-Y6
Number of pupils with statements of specia educationa needs 0 17
Number of pupils on the school’s specia educational needs register 11 145
English as an additional language No of pupils
Number of pupils with English as an additional language 1
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission A
Pupils who left the school other than at the usua time of leaving 31
Attendance
Authorised absence % Unauthorised absence %
School data 5.0 School data 0.1
National comparative data 52 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1

Year | Boys | Girls | Totd
Number of registered pupilsin final year of Key Stage 1 for the latest | 2000 21 23 44
reporting year
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 14 20 20
Numbers of pupils at Girls 18 23 19
NC level 2 and above Total 32 43 39
Percentage of pupils Schoal 73 (79) 98 (68) 89 (70)
a NC leve 2 or above National 93 (82 94 (83) 0 (87)
Teachers Assessments English Mathematics Science
Boys 13 20 19
Numbers of pupils at Girls 18 18 18
NC level 2 and above Total 31 38 37
Percentage of pupils School 70 (76) 86 (76) 84 (87)
at NC leved 2 or above National 84 (82 83 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year [1999].
Attainment at the end of Key Stage 2
Year | Boys | Girls | Tota
Number of registered pupilsin final year of Key Stage 2 for the latest | 2000 25 27 52
reporting year
National Curriculum Test/Task Results English Mathematics Science
Boys 9 15 19
Numbers of pupils at Girls 15 14 22
NC level 4 and above Total 24 29 11
Percentage of pupils Schoal 46 (45) 56 (52) 79 (57)
a NC leve 4 or above National 75 (70) 72 (69) 85 (78)
Teachers Assessments English Mathematics Science
Boys 10 12 18
Numbers of pupils at Girls 11 13 18
NC level 4 and above Total 21 25 36
Percentage of pupils School 40 (41) 48 (50) 69 (38)
at NC levd 4 or above National 70 (68) 72 (69) 79 (75)

Percentages in brackets refer to the year before the latest reporting year [1999].
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils Fixed period | Permanent
Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Pekistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 289 White 3 1
Any other minority ethnic group 0 Other minority ethnic groups 0 0

Thistable refers to pupils of compulsory school age only.

Teachers and classes

Qualified teachersand classes. YR -Y6

This table gives the number of exclusions of pupils of compulsory school
age, which may be different from the number of pupils excluded.

Financial information

Total number of qualified teachers (FTE) 16 Financia year 1999/2000
Number of pupils per qualified teacher 22.4
Average classsize 26.5 £
Tota income 686592.00
Education support staff: YR —Y6 Total expenditure 685625.00
Total number of education support staff 4.1 Expenditure per pupil 2078.00
Total aggregate hours worked per week 123 Balance brought forward from 26512.00
previous year
Balance carried forward to next 27479.00
year

Qualified teachers and support staff: nursery

Total number of qualified teachers (FTE) 1

Number of pupils per qualified teacher 24
Tota number of education support staff 15
Total aggregate hours worked per week 45
Number of pupils per FTE adult 9.6

FTE means full-time equivalent.
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Results of the survey of parentsand carers

Questionnairereturn rate
Number of questionnaires sent out

Number of questionnaires returned

Percentage of responses in each category

My child likes schoal.
My child is making good progress in school.
Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.

| am kept well informed about how my child is
Qgetting on.

| would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.
The school iswell led and managed.

The schoal is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.

315
125
Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
78 19 1 2 0
72 25 2 0 2
73 20 5 1 2
64 25 6 2 3
79 20 0 0 1
71 27 1 1 0
83 14 0 2 1
86 13 0 0 1
73 23 3 1 0
80 17 2 0 0
76 21 2 0 1
49 31 7 2 12
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

77  Sincethelast ingpection the school has continued to have high expectations of the children and
makes very good provision. The learning experiences provided for children in the Foundation Stage
form agood basis for children to move into Key Stage 1. Children are admitted to the Nursery after
their third birthday on a part-time basis; younger children atend the dightly shorter afternoon session
and the older children attend the morning sesson. Children enter the Reception class and the nurture
class (pupils with specia educationa needs from Reception, Year 1 and Year 2 agerange are
grouped together in this dlass) on afull-time basis in the autumn and spring terms prior to their fifth
birthday. Children are assessed on entry to the Nursery and into the Reception class using the
nursery profiles and the local authority basdline assessments.

78  On entry into the Nursery most children demondirate well below average skills. A sgnificant number
of children show poor language and communication skills, as well as poor persond and socid kills.
Rigorous procedures are applied to monitor each child’ s progress throughout the Foundation Stage.
The basdline assessments carried out in the Reception year confirm that the mgority of children
entering Y ear 1 demongtrate below average attainment. Most children including those with specid
educationa needs make good progress through the Foundation Stage. Whilst a small number of
children arelikely to reach the early learning gods, a Sgnificant mgority are not likdy to reach in
communication, language and literacy, mathemetics, with some children being well below average
levelsin language and mathematics. Mogt children will reach the early learning goasin persond,
emotiond and socid, creative development, knowledge and understanding of the world and physica
development. Children with specid educationa needs make good progress and achieve standards in
line with their capabilities.

79  Good induction procedures exist with nursery staff seeking to establish good relationships with
parents through home visits and informative documentation. Staff encourage parents to be actively
involved in supporting their child'slearning. For example, loaning reading books or simple
homework activities that supports work in progress. However, few parents come into classto help.
The accommodeation for the Nursery and the Reception classesis good. Outdoor facilities provide a
wide range of opportunities for collaboration and experimentation aswell as physica development.

80 The qudity of teaching in the early yearsisgood. Teachersin the Nursery, the Reception and the
nurture class have good understanding of how young children learn. A secure and stimulating
environment is provided in which children learn to express themsdlves and relate to adults and other
children. A wide range of activitiesis planned to combine learning objectives in imaginaive ways,
which show high expectations. The curriculum iswell balanced, appropriate to the needs of children
and reflects the early learning goas. Curriculum planning is detailed, supports continuity and
progression, and clearly identifies the focus for the managed and supported learning activities. All
daff have a dear understanding of what their role iswithin each of the planned activities. The policy
for the nursery is good, and adong with the developing Foundation Stage policy provides clear
guidance to gaff. Staff are very aware of the stepping stones for learning in dl six aress of learning.
However, whilst the Nursery has a ggnificant number of adults congtantly supporting children’'s
learning the Reception class children are not supported in the same way. Greset care and attention is
paid to ensuring the early identification of individua needs and to develop basic persond and socid
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skills. All adults involved in the teaching of these children take their respongihility of care very
serioudy, and as aresult work as a highly effective team in planning and assessing children’s
attainment and progress.

Per sonal, Social and Emotional Development

81 Theteaching and provision for developing children’s persona, socia and emotiond development is

good. High emphasisis appropriately placed on this area due to children’s poorly developed skills.
Significant progressis made in the early years and the mgority of children are likely to reach the
early learning god by the age of five. Routines are well planned and clear, and children know what
is expected of them. Children can select resources and tidy away when they havefinished. They
understand right from wrong and understand the need to listen to others, not just adults, a particular
feature of ‘cirdletime sessons. The staff provide acam, sable learning environment, and actively
encourage children to co-operate with each other, particularly in problem solving activities. Children
make good progress in the Foundation Stage, their attitudes to learning improve significantly in
Nursery and Reception. As they become older most begin to show improved levels of
concentration and are keen to learn and engage with the wide range of resources available. They are
encouraged to develop independence in self-care by following routines in taking care of their
persond belongings and changing for physica development lessons without support.

Communication, Language and Literacy

82

83

The provison and quality of teaching in language and literacy isgood. Children’s communicetion,
language and literacy are poorly developed on entry into the Nursery and despite the progress they
make in the Foundation Stage many children are not likely to reach the early learning god by the age
of five. All adults use discussion, questioning and explanation as a vehicle for encouraging the
development of language and communication. Children are encouraged to listen to sories and
engage in reciting rhymes and poems. The use of sgning rhymes (using actions instead of words to
make meaning) was well used to bring a physica development sesson to aclose in the Reception
class as the children completed dressing routines. The creation of imaginary worlds such asthe
jungle dlowed children to become totdly immersed in planning a sefari and spotting the variety of
animds they were likely to encounter, being encouraged dl the time to describe what they were
seeing and feding. Circle time aso encourages children to talk about their own experiences, which
children do with increasing confidence in the Reception class.

Children are developing an interest in books, and are supported in literacy sessons to recognise
initial sounds and to follow text in shared reading activities. Reading activities are well supported and
children are encouraged to take books home regularly. Most children recognise their own names
and some familiar words. Reception class children continue to make good progress, building on the
learning that takes place in the Nursery. The computers in both rooms and the computer room are
used regularly to support initiad mark making and developing early writing skills such as letter
formation and word recognition. Planned activities are structured to support the development of
communication skills such as the mini-beasts theme where children were encouraged to talk about
and describe the invertebrates they were finding and observing.
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Mathematical Development

84

The quadlity of provision and teaching of mathematical concepts and skillsisgood. The mgority of
the children are not likely to reach the early learning god by the age of five. In the Nursery children
are given the opportunity to play number games and count in practica Stuations so as to support the
recognition of numbers. Resources are used well to match numbers to given chalenges such as,
counting out teddy bears to match given numbers. As children move into the Reception class
children extend their ord and mental mathematics and begin to add and subtract Ssmple numbers.
Again the mini-beast theme was effectively used to support counting and sorting skills, aswell as
encouraging children to make decisons about how many legs the invertebrates they were finding
had. Mogt of the older children in Nursery are able to count to ten with increasing maturity and
understanding. Reception children can count up to twenty. Good and cregtive use is made of a
range of resources to develop mathematica skills including sand and weter to support weighing and
measuring. Children are beginning to use basic mathematical language such asbig and tall. Children
enjoy playing number games. Reception children recognise the primary colours and some basic
two-dimengond shapes. Children in the nurture class gain experience in recognising coins by shape
and colour and becoming aware that the coins have agiven value. They are well supported in
sorting coins and sharing the criterion for sorting with others. This gives them good opportunity to
use the related mathematica language. Pupils with specid educationa needs make good progress.

Knowledge and Under sanding of the World

85

Provision and the quality of teaching in knowledge and understanding of the world isgood. By the
age of five afew will be well launched into the Nationa Curriculum study units for science and most
will reach the early learning god. All adults use conversation and well sructured questioning to
develop children’s understanding of their immediate world and beyond. Children are taught skilfully
by adults, particularly the nursery nurses, to investigate and explore red life situations through very
effective role-play. The post office and home corner give good opportunities to explore language
and an understanding of number. The creation of a garden areain both the Nursery and Reception
meagicaly crested an areafor children where the mini beasts theme cameto life. Here children hed
to explore what they might find insde the dassroom, with adults taking the theme outside into the
garden area to enable children to look for living examplesin order to link the activity to ongoing
language and mathematics work. Sand, water and modelling materias support the ongoing themes,
and aso enabled the children to explore the different properties of materials. Good use is dso made
of the computer. Children are beginning to develop keyboard skills and can move objects with
increasing accuracy. Many children know that some things are new and others are old. They show
adeveloping awareness of the key landmarks in the immediate locality, such asthe church. They
understand that children travel to school from different parts of the locdity they livein. Through
gtories children are beginning to develop awareness of right and wrong and of people sbelief in
different religions.

Physical Development

86

Children make satisfactory progressin their physica development with the mgority of children
reaching the required standard by the time they reach the Reception age. Children are developing an
understanding of how to control their bodies and move them in different ways. Reception children
use gpparatus with confidence with severa children managing to build smple sequences of
movementsto travel aong ladders, benches and floor mats. Y ounger children develop a sense of
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gpace and improved co-ordination through playing with balls and large toys. Children co-operatein
amadl groups and clearly enjoy their [essons. All adults take every opportunity to join in planned
activities both insde school and in the outsde areas. Teaching is satisfactory.

Creative Development

87

88

89

Children make good progressin this area of learning supported by good teaching. By the end of
Reception mogt children’s atainment will be in line with expectations. Children paint, draw and build
models from arange of materids. Children are able to recognise colours and mix coloursto cregte
others. Good links are made to other aspects of the curriculum so that some of the children’ swork
purposefully links to focused themes. The stimulating learning environment encourages an
gppreciation of colour. Pictures, posters, books and displays encourages children to use their
imaginaion. Children enjoy snging and moving to the beat created by the nursery teacher in the
physica development lesson. Children’s paintings and models are displayed around the classes,
which helps support their sense of fedling valued. Congtruction kits also enable children to mode
and build with the large outdoor kits alowing children to make smple congtructions such as house.
Role-play isasgnificant festure of this area of learning.

The g&ff involved in the early education of children have been very proactive since the previous
ingpection. Consderable progress has been made in curriculum planning and assessment, as well as
further developing policy documents to reflect recent statutory changes. In addition, the good
understanding of children’s backgrounds and the sengtivity with which staff address emerging issues
has a very positive impact, and has contributed to children’slearning. The degree of commitment to
ensuring dl children get the very best start is dso underpinned by the range of professond
development opportunities that the staff have accessed, including adding to their own professiond
qudlification in early years education. This confirms the high importance the school places on
educetion in the early years.

The development points identified by the co-ordinators regarding further improvements to
assessment procedures, and continued work in railsing stlandards of speaking and listening are
gppropriate to achieving further improvement in andards of atainment.

ENGLISH

90

91

Since the last ingpection the school has made very good improvement in the number of deven-year-
olds achieving the expected Leve 4 or above. The proportion of pupils achieving the expected
standards increased from 11% in 1997 to 46% in 2000. Overal standardsin English achieved by
the even-year-olds are below the national average. The seven-year-olds achieve average
standards in writing but standards are below average in reading and in spesking. The 2000 national
tests for seven-year-olds show that attainment in reading was well below average and in writing and
mathematics it was below average. Compared to similar schools results are average in reading and
in the highest five percent in writing. The tests for deven-year-olds indicate sandards to be in the
lowest five percent. Compared to Smilar schools, results are well below the national average.

The school has successfully implemented the Nationd Literacy Strategy and this has helped to
ensure a consstent approach to planning and teaching which is having a pogtive effect on pupils
learning and enhances work in phonics, spelling, vocabulary and grammar. Teachers are confident
and effective in teaching literacy and are beginning to provide good opportunities for pupils to apply
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and improve their skillsin other subjects such as history and geography. The work carried out
through the Reading Recovery Programmeis highly structured and provides good support to
targeted pupils, who are well taught and are making good progress. The drategies underpinning the
programme have been shared with colleagues and more emphasisis being placed on equipping
pupils with awide variety of ways to support reading other than decoding. The school effectively
deploys other strategies to support reluctant readers. Such asthe Additiond Literacy Support and
the ' Better Reading Partners scheme. These strategies and additiona support are targeted towards
individuas and groups of pupils.

The school hasin place anumber of good qudity initiatives to support pupilsin their development
and understanding of reading. The work carried out in the early intervention programmeis further
supported by the ‘reading recovery’ work designed to support pupilsin Years 1 and 2. The better
reading partnership strengthens and builds on the expertise of trained parentsin the school.
Standards of attainment areraised in Y ear 3 by additiond literacy support. Story master and
booster classes help raise levels of attainment in Years 4 and 6 respectively.

Standards of attainment in peaking are well below average dthough generdly pupilslisten
attentively. When pupils enter the school they lack confidence in spesking and their listening skills
are poor. By the age of seven, mogt pupils atain listening skills which meet expectations for their
age and for many thisisthe result of consstent support and encouragement from staff. Skillsin
speaking are not equaly well developed because, to date, they have not been given the same priority
and focus aslistening. The pupils standards of spesking remain below the expected stlandards and
for many pupils achievement remains limited. Such pupils are not confident in talking and when
answering questions give short answers in response, afew only use short phrases or sngle words.
Mogt pupils listen attentively to explanations and follow ingructions accurately. By the age of deven,
pupils develop satisfactory listening skills. They listen for long periodsin assemblies, in lessons and
to each others responses when asked questions. Most pupils follow complex ingtructions with
accuracy. They listen to exposition with concentration. On occasions when lesson introductions are
long some pupils lose concentration. Standards in speaking skills are below average. Few pupils
volunteer their own opinions confidently or question those of others respongively. There are missed
opportunities for pupils to speak in front of large audiences such as whole school assemblies.

By the age of saven, standardsin reading are below the national average. Y ounger pupilsuse a
range of ‘big books with large print, they learn about the features of books, the direction of print,
the author and illustrator aswell asthe fact that stories and print carry meaning. From the outset,
letter shapes are taught and pupils have a good understanding of the letter sounds and combinations
of letters. The teaching of these is supported by multi-sensory schemes such as Jolly Phonics and
innovative activities such asfull circle and the use of white boards, which enable dl pupilsto
participate in whole class sessons. Many are beginning to read with accuracy and some fluency.
Pupils use initid sounds and picture clues to decode unfamiliar words. By the age of eeven, many
pupils continue to make some gains in accuracy and some acquire sound levels of fluency but
progress in reading with understanding is dow.

The more successful readers in the infants and juniors use a range of strategies to support their
reading. They use picture clues and the context of the story, but struggle with predicting what will
happen or fail to use strategies such as re-reading the sentence or considering whether the sentence
makes sense. By the age of 11, some pupils develop the ability to skim and scan for information, are
able to use contents and indexes with confidence and many understand terms such as glossary but
these kills are not taught and practised systematicaly throughout the school. While pupils have a
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sound understanding of the literd meaning of the text they have considerable difficulty in detecting the
subtle meaning intended by authors or to make connections with previousreading. Thisis
recognised by the school.

By the age of seven pupils attain satisfactory standards in writing but by the age of eleven sandards
in writing are generally below average. There has been amgor impetus to improve sandards in
writing. High qudity externd expertise has hdped saff develop pupils writing skills and thisis
having a pogtive impact throughout the school. A range of writing techniques is taught including
narrative writing, letters, poems, together with a variety of ways of presenting information. A new
handwriting scheme has recently been adopted to help pupils improve their joined up writing. Early
indications are that this is meeting with some success.

There are effective Srategiesin place throughout classrooms to develop independence in writing e.g.
the aphabet, high frequency words, examples of connectives, reminders of the basic dements of a
gtory are displayed on classroom wals. Pupils are acquiring a good range of literary styles. Y oung
pupils can write facts about subjects such as dogs, older pupils can use persuasive writing in their
work on ‘Cometo India or write letters of complaint about afaulty purchase. They are ableto
extract main points when carrying out research or take notes while watching avideo. By the age of
eleven, many pupils know the conventions of story writing and the need to engage the reader. The
more able pupils are able to develop a story line over anumber of chapters and make very good use
of imagery and metaphor to enrich their work. Standards for more able pupils are satisfactory.
However, achievement in writing is unsatisfactory for the mgority of the pupils. Those pupils who
find it difficult to express their thoughts in gpeech are reluctant to write and this dows their progress.
However, the recent initiatives introduced by the school and a whole school focus on improving
writing is having a pogitive impact on standards.

Writing skills are promoted well to support other areas of the curriculum. Pupilswrite in the form of
adiary to capture aday in the life of aVictorian child, they write letters home as evacuees a the time
of the Second World War. They use such conventions as bullet points and record using tables and
chartsin science. These are dl strong festures in developing writing skills.

Throughout the school pupils have positive atitudes to learning.  Pupils work well together and
vaue each other’s contributions. They settle quickly to the tasks set, concentrate well, and are
generdly proud of their work. Older pupils understand the importance of reading and writing skills
to improve their learning and work hard to meet their individua targets. They choose non-fiction
books to increase their generd knowledge but sometimes struggle to read and fully understand the
text. Pupilswith specia educationa needs are well-supported and generally make good progress.

The qudity of teachingisgood. The overdl qudity of English teaching makes a sgnificant
contribution to the progress of the pupils. All teaching seen in the inspection was at least satisfactory
and two thirds was good or better. Over haf of dl teaching seen during the inspection was judged
very good. Good planning, an enthusiastic gpproach and good subject knowledge underpinned al
lessons. In those lessons judged very good, there were high expectations, good pace and positive
praise and encouragement. Teachers modd both reading and writing well and homework is used
very effectively to support learning. The school has recently carried out training to promote a more
active learning approach in their teaching. Many of the good |essons seen, involved pupils working
in collaboration, interacting with the teacher, problem solving and evauating. These approaches
motivated pupils and fostered a good working atmaosphere.
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Teachers marking is sound and at times good. In Y ear 6 there are good examples of comments
made in pupils books, which give a clear idea of where pupils have succeeded and how they can
improve. Target setting is used well so that both pupil and parent have a clear idea of the next stage
inthe learning. Individua education plans for pupils with specia educationa needs are working
documents with targets incorporated into planning. Pupilsin the junior classes are encouraged to
keep their own reading log and to make an evauation of the books read. Overal monitoring of
progress in reading development is inconsistent throughout the school. Some teachers keep detailed
records while others rely on pupils noting the books they have read. Teachers hold a conference
with each pupil every term and test pupils reading usng commercia reading teststwice in every
academic year to monitor their progress. Although this builds an accurate profile of the sandards
achieved by pupils across the school, assessment of reading to inform planning is overal

underdevel oped.

The headteacher and deputy headteacher give the subject very good direction. Monitoring of
planning, of teaching and pupils work is an established practice. Congiderable staff development
has taken place either delivered in school or by staff attending courses. Resources to support the
teaching of English are good. There are two libraries catering for infants and juniors athough most
books are located in classrooms.  The books to support reading are supplemented by a good supply
of dictionaries and thesauri. To support teaching in the classroom there is awide range of big

books, individua white boards, flip charts, overhead projectors and headphone sets. Good useis
made of these in the classrooms but the libraries are not well used. Appropriate use is made of
computers for word processing and there is an appropriate range of computer programs to support
development in literacy skills.

MATHEMATICS
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104

Overdl, attainment in mathematics is below that expected for pupils aged seven and eleven years.
Although the school’ s results have remained below or well below the nationd average, they have
risen markedly since the last inspection. In the 2000 national assessment tests for seven-year-olds,
pupils performance was below the national average but above that of smilar schools. Nationd
Curriculum test result for pupils, aged eleven were well below the national average but close to those
of amilar schools. The evidence gathered from the ingpection supports a picture of improving
standards throughout the school. At this stage in the academic year, pupils at the end of the infant
and junior stages are ataining sandards at least as high asin 2000, maintaining the upward trend.
Thereis no sgnificant difference in the performance of boys and girls. The challenge for the school is
to build on these results. It has the capacity to succeed.

Pupils with specia educeationd needs receive appropriate support and this enables many of them to
attain standards amilar to those achieved by pupils of higher, though less than average, ability.
Teachers knowledge of pupils and skill in managing their conduct and performance engbles dl
pupils to make satisfactory and often good progress as they move through the junior classes.
Throughout the school, pupils cannot always access the work at the appropriate level or apply their
mathematical kills due to difficulties in reading, which impedes their progress. Although many have
the skills to solve problems, where these are in written form, pupils often struggle to understand what
they have to do; teachers comments in books confirm this. However, the support they receivein
lessons usudly enables pupils to complete tasks. Pupils with specid educationad needs are dso
sometimes hampered by alack of reading skills. For example, a pupil correctly identified atwo
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dimengona shape as a pardleogram and could explain how it differed from arectangle but did not
recognise the label as saying pardleogram. Pupils attitudes to mathematics are positive. They
generdly behave well in lessons and clearly enjoy tasks that are appropriately chalenging. The use
of demongtration of pupils work as good examplesin lessons adds variety and encourages pupilsto
be attentive.

The school is gppropriately seeking to provide more opportunities for pupils to gpply their
knowledge, skills and understanding in other subjects and new sStuations. For example, in ascience
display about wesather, Year 1/2 pupils used block graphs to show how many sunny, foggy and
other days had been experienced over amonth. A Year 4 study of the size of hands and feet
combined mathematicd and information and communication technology skills firgt to taly the results
on achart and then to enter, save and print them (in a different format) using a compuier.

Since the previous inspection the school has placed great emphasis on developing pupils confidence
in handling numbers, asis evidenced by the work in their books and their participation in lessons. At
the same time, teachers ensure a baance in the type of activities planned and the experiences these
will giveto pupils. At the start of this school year, Year 1 pupils of average ability could correctly
name and write numbers and group objects by size, colour, shape and mass. Now they can add and
subtract pairs of numbers, can colour in haf of asquare and use coinsto buy and give change. Most
pupilsin Year 2 round numbers up and down, for example, “57 is nearer to 60 if you go up but 61 is
nearer to 60 if you go down”. Higher attainers order numbers to 1000, for example, correctly
ranking 653, 749, 782, 849, 999, and explain their strategies in adding two digit numbers. For
example, faced with 33 + 11, one pupil said, “I put the biggest number in my head first and added
the tens; then | done (Sc) the little sums next and that makes 44. If you want to, you can do thelittle
sumsfird. It doesn't matter.” Pupils with specid educationa needsinsert missing numbers on a
number line and understand the difference between adding and subtracting.

Injuniors, Year 4 pupils add tens and units and, when faced with £19.00 + £27.00, put the decimal
point in the correct place. They draw and label triangles of different sorts and understand that angles
“areturnsin the corners” Higher attainers plot a point on ascae, for example, locating 26 on a0 —
70 scale, add and subtract numbers in excess of 1000 and represent information in various forms of
graph. Lower attaining pupils, with increasing confidence, double and halve numbers and understand
when they multiply by 10 that “numbers change columnsto the left.” Higher attaining Y ear 6 pupils
apply the four number operations accurately when solving problems such as 153 x 24 and 357 + 6,
read information from the axes of graphs, measure angles with a protractor and draw the nets of
three-dimensiona shapes with both square and triangular bases. Those of average ability find the
area of a shape drawn on squared paper, know the relationship between 1kg and 1g and use
decimal notation accurately, for example, “ The average speed of Concordeis217.9 kph.” Pupils of
less than average ability add three digit numbers, for example 127 + 312, and recognise negative
numbers such as -1°C on a temperature chart.

The quality of teaching is good overal and ranges from excellent to unsatisfactory. In the 16 lessons
seen, one was excellent, two very good, five lessons were good, seven satisfactory and one
unsatisfactory. Effective teaching is characterised by brisk pace in lessons, which keeps pupils on
task, engaged and suitably chalenged. The structure of lessons outlined in the Nationd Numeracy
Strategy isimplemented consstently and to good effect. The frequent use of a“game’ gpproach
gppedswel to pupils, maintaining their interest and involvement. Thiswas seeninaYear 6 lesson
where groups played a card game, matching fractions, decimals and percentages of equa vaue.
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Good questioning skills, often seen in the introductory and closing sessions, search pupils
understanding and require them to explain their thinking and review their learning. Thisisa
particularly useful srategy to develop pupils spesking and ligening skills. The best questioning is
geared to the different abilities represented in the class and, by careful choice of word and phrase,
chdlenges dl, including those of higher ability. For example, inaY ear 3 lesson, the teacher used a
range of vocabulary to stimulate a response from al pupils—*“How can | partition ... split ... bresk
up ... these numbersto caculate or work out my answer?” Their confident subject knowledge
enables teachers to be flexible and to adapt their lessonsto pupils needs. Where teaching isless
effective, teachers demondtrate insecure discipline, they become distracted by the ingppropriate
conduct of one or two pupils and, as a consequence, the lesson proceeds at a dow pace.
Sometimes, introductions take too long and pupils have insufficient time to complete their group
tasks asaresult. Teachers make good use of technology, as when Y ear 4 pupils saw images about
reflections thrown onto a whiteboard from a projector connected to a computer, or Y ear 6 pupils
could work out theratio of coloured countersilluminated from an overhead projector.

Ongoing assessment of pupils learning and prompt feedback motivates pupilswell. Pupilsare
expected to present their work neetly. Teachers mark work regularly and add useful commentsto
help pupils understand how they have performed and what they need to do to improve. These are
discussed with pupils as they work and thisis useful, particularly when pupils have difficulty in
reading the comments.

Homework, set to aregular pattern known to pupils and parents (who are encouraged to
participate), is completed to a good standard and always marked. It reinforces and extends
classroom learning well. Booster classes, arranged after school for Year 6 pupils, are making a
sgnificant impact on sandards by offering pupils further opportunities to develop their knowledge,
skills and understanding. Mathematics Brain Box sessonsfor Year 4 pupils have been effectivein
extending the more able pupils and Y ear 6 higher attaining pupils have benefited from opportunities
to engage in ‘extenson maths club’ activities a two loca secondary schools.

Indl classes and around the school, displays of mathematica vocabulary and symbols reinforce and
promote pupils understanding and learning well. Pupilsin Year 6 use terms such as “retio,” “acute
angles’ and “equivadence.”

Teachers employ arange of grouping arrangements during mathematical lessons. These include
putting pupils together by age and/or ability. Opportunities for pupilsto work as awhole class, in
large or smdl groups, pairs and on their own do much to develop the socid skills of collaboration,
listening to and respecting an dternative point of view and sharing resources. A good example was
seeninaYear 3/4 dlasswhen pupilsin pairs and small groups used sets of dominoes to form two
digit numbers, which they then added together. Ina' ear 4 lesson, the teacher reminded pupils that
there are rules in mathematics as there are rules in life, making the point effectively that without
adherence to them, chaos ensues. On the occasions when pupils are given choices in how they
complete their work, there is a significant impact on their persond devel opment and independence.

The co-ordinator provides very good |leadership and management of the subject. Heiswell
qualified, enthusiastic, knowledgeable about the strengths and wesknesses in teaching, supportive of
al colleagues including new and newly qudified Saff. He provides avery good role modd of
professiond practice. He has arranged and conducted training sessions for staff and works
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effectively with a mathematics working party thet liaises closdy with the governor with respongibility
for numeracy. Asthe school has been identified as an ‘intensive school,” staff have had accessto
additiond training — the results of this have been fed back to al colleagues and helped them with
introducing aspects of the National Numeracy Strategy. The co-ordinator monitors teaching well by
classroom observation; scrutiny of teachers planning and records; looking regularly a pupils work
and talking to them about it. He andyses information on pupils performance, which is later used to
help determine targets for improvement. There is an annotated portfolio of work, which contributes
effectively to moderation in assessment practice. The policy isup to date and reviewed regularly.
The co-ordinator has also been effective in increasing resources to agood leve to support the drive
to raise standards further. He has sketched an gppropriate plan for the future development of the
subject and thiswill be used as the basis for the mathematics section of the school development plan
2001 — 2003.

The school has improved its provison in quality since the previous ingpection due to:
- thetraining teachers have received in the implementation of the National Numeracy Strategy;
an evaluation of the use of schemes of work and the adoption of a core scheme;
amore appropriate concentration on identifying what pupils are to learn;
tracking the performance of individud and groups of pupils and using the results to plan
suitable ectivities for them;
the leadership and management of the co-ordinator.

SCIENCE
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Standards of atainment are now broadly in line with nationa expectations by the ages of seven and
eeven. Thisisasgnificant improvement since the last ingpection when standards were well below
national averages. At age eeven, sandards have improved from 20% in 1996 to 79% in 2000
reaching the expected levels, exceeding the targets agreed for the school. When comparing
attainment of pupils aged even with al schools nationaly in 2000, standards were well below the
nationa average but in line with school of smilar background. Teacher assessmentsin science by
the age of seven in 2000 indicated that attainment was below average overdl with few pupils
reaching the higher Level 3. However, three of the four required areas of study showed atainment
close to the nationa average with ‘ Experiment and investigative science’ being the weskest area.
Lesson observationsin Years 1 and 2 show that the wesknesses in investigative science have been
strengthened considerably. Inspection judgements are based on an analysis of current and previous
work in pupils books, teachers planning and talking to pupils, class teachers and the co-ordinator.

InYears 1 and 2, younger pupils identify parts of flowers and other plants with older pupils
developing awider vocabulary such as stamen and sepal. By the age of seven, pupils have
considered the dangers of eectricity; considered different sources of light; and explored the
differences between living and non-living objects. In Year 2, pupilsinvestigating how to make smple
circuitsin order to light abulb. Pupils have awide range of experiences across the range of the
Nationa Curriculum requirements. All pupils are developing procedures for recording investigations.
Low attaining pupils record the differences between night and day pictoridly and add labelsto ther
diagrams. Hedthy eeting is given a high priority and pupils are avare of the benefits of a balanced
diet.

In the juniors, the knowledge and understanding gained about plants by the age of seven is extended
to include more detail, such as an understanding of the conditions for growth, pallination, fertilisation
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and seed dispersd. In Year 3 pupils consder the classification of materias and carry out
Investigation to consder their hardness. The effects and usefulness of friction is considered in Year 4
and pupils know that more friction means more grip, and how this relates to footwear and tyres.
They compare the properties of rocks and soils, and explain their experiments to test the magnetic
properties or the absorption of water and drying rates of different materids. By the age of ten most
pupils know what fair testing means and they predict outcomes, draw conclusions, and devise
methods and procedures to record their information. Pupilsin Y ear 6 investigate a range of
materials and predict how they might sort and separate different mixtures including Seves, solutions
and suspengions. Pupils predicted accurately whether changes were reversible or irreversible
following the application of heat or cold on ingredients. From discussions, pupils show gregter
understanding of science concepts than is evident from recorded work.

The developing of using and applying skills, knowledge and understanding has been given ahigh
priority Since the last ingpection resulting in pupils learning science by exploring and investigating
through practical work. This good teaching strategy has contributed to a significant improvement in
the quaity of teaching and learning since the last ingpection. Work in science makes an effective
contribution to developing literacy and numeracy skills. In the infants and juniors, investigations
involve messuring and reading scales, such asin measuring forcesin Year 4. Pupils use bar chartsto
record their findings and line graphs to display levels of sweetnessin solutionsin Year 6. Information
and communication technology is used to record observations and to record data, such aswhen
naming parts of flowersin Year 2 or usng sensorsin Year 6 to record the effects of insulation on the
temperature of ice.

The qudity of teaching islargely good with some being very good. Tesachers have good subject
knowledge. Pupils are managed very well. Teaching was very good for pupilsin the support base
and for the younger junior pupils on the register of specia educationa needs. This representsa
sgnificant improvement since the last ingpection, particularly in the juniors. Whereteaching is at its
best, questioning is effective to check what pupils know understand and can do and every
opportunity is used to develop language kills. Teachers plan conscientioudy for dl differing abilities,
learning objectives are shared with the pupils and matched to their abilities; and relationships
contribute significantly to the qudlity of learning.

Assessment is used to record what pupils know understand and can do. Assessment information is
andysed termly to record the gains made during eech term. Thisinformation is used effectively to
identify strengths and weaknesses, and forms the basis of organising groups of pupils by ability in
classes. Where marking is & its best teachers praise pupils for achieving their targets, inform them of
the skills they have been using, and set targets for improvement. Teachers know their pupils well

and this adds sgnificantly to the qudity of learning for dl pupils particularly for those with specid
educationa needs whose sdlf-esteem and confidence is high. Thisisas adirect result of the value
which teachers place on the contributions of pupils and the very good strategy to base new learning
on every day experiences of pupils, and by building on what they aready know.

The pupils respond enthusiagticaly in dl the science lessons. They are well motivated and enjoy their
investigations. They are able to work co-operatively in groups and enjoy each other’ s company.
Pupils of al abilities make good progressin science. Older pupils are encouraged to develop
independencein their learning by recording what they aready know; questioning what they wish to
know; and then evauating what new knowledge they have acquired.
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Science is managed well and very enthusiastically by the subject co-ordinator supported well by a
working group, which shares tasks effectively. Very good curriculum guiddines have been produced
and in-service training has helped to provide the good leve of subject knowledge shared by
colleagues. She has analysed the results of national and school tests to identify strengths and
weaknessesin pupils learning and have targeted areas for improvement. A portfolio of science
work, providing examples of annotated pupils work required at each National Curriculum leve, has
improved the awareness of teachers and expectations have risen considerably. She has monitored
teaching and learning across the school and have accurately identified areas for further devel opment.
These have then contributed to the priorities of the school devel opment and improvement plan.
Resources are at least good for al aspects of the subject and are well maintained.

Displays contribute to the quality of learning and many are skilfully planned to generate enquiry and
extend pupils knowledge and understanding. The co-ordinator is aware of the need to extend the
opportunitiesfor al pupilsto develop their spesking sKills; to add consstency to the quality of
marking; and to promote awider use of information and communication technology, especidly data
handling.

ART AND DESIGN
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By the ages of seven and deven, sandards of attainment in art and design are in line with nationd
expectations with some pupils in both the infants and juniors achieving above average sandards. It
was not possible to seelessonsin every year group, because of the timing of the ingpection.
Judgements are supported therefore, through analysis of school documents, teachers planning and
pupils work in portfolios, on display and in work books and discussions with pupils.

In the infants, pupils use colour cregtively and express their ideas and what they see through arange
of media. Y ounger pupils explore colour mixing to find matching shades when painting pictures for
their gory ‘Elmer’. Year 1 pupils use avariety of mediain collage work to illustrate their class topic.
Y ear 2 pupils show their well-developed observationd skills when depicting patternsin fresh fruit
and vegetables. They make good use of examples of work by William Morristo appreciate
symmetry in nature. Some pupils show good skill in pencil drawings of onions, Srawberries and
capscums with accuracy in shape and form. In the junior classes, pupils evauate their previous
work and discuss how their work could be improved. They develop their understanding of
expressing fedings and depicting moods in pictures through use of line tone and colour and
effectively use arange of contrasting examples to sudy how famous artists achieve these moods. By
the end of the age eeven, most pupils have aclear understanding of the dements of art and design.
This was evident from the use of line drawings to create angular and rounded portraits. Pupils refine
their techniques in shading using pastels, chak and charcod. Throughout the school pupils show
growing awareness and skill in representing three-dimensiond shapesin two-dimensiond form.

Mogt pupils enjoy art and design activities and work with enthusiasm when engaged in practicd
work. They ligen atentively and follow ingtructions with care. They listen to comments carefully
and modify their work accordingly. Their work and displays show progressin exploring and
experimenting with avariety of techniques. They treat resources with respect, share and take turns
readily. They choose gppropriate media confidently. They behave well and are keen to answer
questions. Most pupils experience art and design related vocabulary introduced by the teachersin
lessons but have fewer opportunities to use this vocabulary in meaningful contexts. Pupils with
specia educationa needs make good progress, most achieving standards at least as good as their
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classmates. However, pupils show less awareness of appreciation and understanding of the work of
artists from other cultures than their own.

The quality of teaching isgood. Teachers show sound subject knowledge. Planning iswell linked to
Nationa Curriculum programmes of study. Teachers are generdly adopting the ideas from the
national guidance well. The activities match the objectives. These are well supported by arange of
materids, providing pupils opportunities to choose from a structured range. Teachers questioning
and explanations were thorough, and many pupils improved their work or discussed dternative ideas
to complete their tasks. Teachers use their timein lessons well, they monitor individua response and
give evauative feedback. The concluding sessions of lessons are used to encourage pupilsto
comment about each others work. They highlight the positive aspects and use pupils work as good
examples which raises esteemn with pupils feding proud of their work. However, assessment of art
and design over time isincongstent.

The art and design co-ordinator’ s knowledge and enthusiasm has had a positive impact on the
subject. The policy and the recently adopted national guidance provide appropriate level of
continuity through and across the infant and junior age range. The direct teaching of skillsand
techniquesis effective in promoting knowledge and understanding of the key dements of at. The
school places appropriate emphass on using the subject as a vehicle for raising confidence and
esteem. The co-ordinator has devel oped a school portfolio of work which shows good and some
very good examples of work in different techniques, media and styles. However, these need to be
dated and annotated with some commentary about the context, pupil’ s opinion and teacher
assessment. The school iswell aware of the need to ensure a balance between three and two-
dimensiona work. Monitoring of teaching and learning in art and design is generdly based on
informa procedures and discussons. The school is aware of the need to develop this aspect of the
co-ordinators role further. Resources are satisfactory. Appropriate useis made of pupils skillsin
information and communication technology to generate designs and art work using arange of
software programs.

DESIGN AND TECHNOLOGY
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No teaching was observed in the infant classes. This was due to the school teaching art and design
and design and technology dternatively on a haf-termly basisin the academic year. Asaresult
insufficient evidence was available to make judgements about tandards of atainment in the infants.
The judgements for design and technology are largely based on examining pupils previous work,
teachers planning and assessments, displays and photographic evidence and discussions with the
subject co-ordinator. Standards of attainment by the end of age eleven are in line with expectations
for thisage.

In the juniors, pupils refine their making skills in joining materias together using sewing and other
techniques. They explore arange of mechanismsto find out the best way of making toys move.
Pupils in both the infants and juniors demongrate improved designing skills. They are able to draw
their ideas clearly, with even the youngest pupils beginning to successfully annotate designs, for
example, in playground equipment in aunit of work on structures. Y ear 6 pupils design and make
dippers using arange of materids and make effective use of artwork to enhance their products.
However, whilst pupils demondtrate satisfactory attainment in designing and making they are less
skilled in research and evauation.
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In the few lessons seen pupils enjoy designing and making products. They observe teacher
demondtrations carefully and listen to ingtructions attentively. They handle tools and equipment with
due regard to safety and share materias and tools well with each other. On occasions some pupils
find the ingructions on worksheets difficult to read. Pupilsidentified as having specid educationa
needs participate in lessons enthusiasticaly. Most pupils, including those with specia educationa
needs make satisfactory progress both in the lessons observed, and over time as seenin pupils
work and displays.

The quality of teaching and learning in the lessons observed was satisfactory. Teachers planning is
well linked to the National Curriculum programmes of study. Teachers show sound subject
knowledge. The planned activities are well matched to the objectives and well supported by arange
of materids, providing pupils opportunities to choose from a structured range. The planned design
and technology curriculum is broad and offers pupils experiences in awide range of materids
including food and textiles. Teachers effectively use pupils achievements to demonstrate good
practice in concluding sessions, this raises pupils confidence and motivation. However, at times
tasks are not closay matched to some pupils reading and spesking and listening skills which, creste
difficulties asthey try to explain what their work or read teacher ingructions. Teachers effectively
link work in other subjects to design and technology, for example, in history where junior pupils
made a Viking ship, or when they made and tested shedufs when studying the Egyptians

The subject iswell led by the co-ordinator. He has made an accurate assessment of where the
subject has moved since the school was last ingpected, and where it now needsto go. He supports
colleagues in their planning, and reviews units on completion. He is aware of the need to develop the
evauation aspect of pupils work in hisanalyss of the subject and proposes to address this through
organising training for dl teachers. Currently the school isworking through a revised scheme of
work, which effectively embraces nationa guidance, and uses the wide range of resources available
in school. Planning and assessing pupils progressis improving and should support teechersin
meaking reliable judgements about individua pupils attainment and progress.

GEOGRAPHY
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Standards of attainment have been maintained since the last ingpection and arein line with
expectations for pupils at the age of seven and leven. Thereis an appropriate planned coverage of
the required programmes of study is planned, and scrutiny of current and previous work supports the
judgements made on standards and other aspects of the subject. Pupils with specid educationa
needs make good progress and attain standards in line with their capabilities.

Pupils are beginning to develop a range of vocabulary and recognise features such as church,
supermarket, and post office. First hand experiences contribute effectively to the learning process
and enable pupils to share opinions about environmental and conservation issues. The display of
likesand didikes of Grangetown highlights a good understanding of their own locdity. Pupilsexplain
thelr routes to school and identifying features of their locdlity pictoridly. More conventiona symbols
areusd in Years 3 and 4 in atopic investigating the village of Chembakali in India, or when
illugtrating world dlimatic regions where symbols and keys are used efficiently. More detailed
mapping skills such as co-ordinates, compass points and differing scales are investigated during
residential experience for pupilsin Year 6. Pupilsin Years 3 and 4 show good understanding of the
nature of places when comparing the differences between Chembakoli an Indian village and
Grangetown.
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In the one lesson observed in Years 1 and 2, most pupils showed positive attitudes to learning and
were well behaved. Pupils enjoyed working co-operatively with others when studying maps of the
immediate area around their schooal.

There are good links made with other subjects especidly with higtory, for example, after a study of
the River Tees, pupilstransfer their skillsto an appreciation of the River Nilein their topic on
‘Ancient Egypt’. Literacy skills are developed through arange of writing stylesincluding non-
chronological writing about the use and consarvation of water, and using bullet points to congder the
amilarities and differences of mountainous regionsin England, Europe and Asa. Numeracy killsare
used gppropriately when reading scaes, considering compass points and measuring temperatures.

Y ear 6 pupils carry out research using CD-ROMSs to seek information about mountains. Datais
expressed using spreadsheets to identify the conservation of water.

Teaching is stisfactory overdl with some good teaching in both the juniors and infants. Questioning
isused well to check what pupils know understand and can do, and teachers assess whether pupils
have achieved learning objectives. Pupils are generdly managed well; and activities are well

matched to the needs of pupils including those with specid educationd needs. Relationships
contribute sgnificantly to the quality of learning and pupils thrive when their contributions are valued.
Overdl pupils make good progress. Teachers provide some planned and spontaneous opportunities
to develop the related vocabulary which is beginning to have a positive effect on the development of
gpesking and ligtening skills, such as sharing opinions with partners before contributing to class
discussons.

The co-ordinators have produced useful curriculum guideines for humanities and this has contributed
to the good links with other subjects. They are aware of the need to devel op the use of information
and communication technology to enrich learning, and to provide awider range of opportunities for

purposeful talk.

HISTORY
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Standards have been maintained since the last ingpection and remain in line with those expected for
pupils at the age of seven and deven. Overdl progressis good for al pupilsincluding those with
gpecia educational needs. A judgement on standards has been reached after observing lessons,
talking to pupils and the subject co-ordinator, observing planning, viewing displays, and scrutinising
pupils current and previous work.

Detailed curriculum guiddlines, based on nationa recommendations, are now in place, enabling
regular and progressive gainsin knowledge and understanding. Thereis a sgnificant improvement in
the acquigition of skillsincluding the development of historical enquiry through first hand and
documentary evidence, including the use of information and communication technology research
ills

In the infants, pupils develop their sense of sequencing events from smple terms such as ‘today’ and
‘yesterday’. 'Y ounger pupils plot events from their own experiences and by the end of the age
seven, pupils investigate and consider events beyond their living memory. Thereisagood
understanding of the differences and smilarities between ‘then and now’, aswhen Year 1 and 2
pupils discussed the differences between the toys of today and the toys of their parents and teachers.
Year 2 pupilsrecord their work in pictures and in writing. For example, when recording their
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experiences with ‘old’ toys such as‘bdl and cup’. By the age of seven, pupils investigate what
meakes someone famous and know the main eventsin the life of FHorence Nightingale, they compare
their experiences of hospitals with those of ‘ The Lady with the Lamp'.

In the juniors, pupils show greater understanding of the way the past is represented and develop a
deeper understanding of chronology using time lines and researching the features of previous
civilisations and societies, together with the legacies of the Olympic Games and the democracy of
Ancient Greece. Years 3 and 4 study ancient civilisations such as Egypt and Greece and are
encouraged to develop good research skills by using secondary sources such as texts, pictures,
photographs and CD-ROMSs. Pupilsin Year 4 investigate ‘ Invaders and understand the effects the
Romans had on our roads. First hand experiences are planned to include, for example, the use of
visitors who share their wartime experiences with Years 5 and 6 pupils. These experiences add
ggnificantly to the qudity of pupils writing, including diaries, letters from ‘ evacuees , note-taking and
bullet points. By the age of eleven pupils accurately link study periods such as the Romans, Tudors,
Victorians, and Britain Snce the 1930s. Digplays contribute well to a stimulating environment, and
are often used well to extend teaching and learning by posing questions.

Overdl teaching is good, and ranges from satisfactory to excdlent. In the Sx lessons seen, one was
excdlent, one very good, two were good and two satisfactory. Where teaching is good or better,
planning is matched to the needs of pupils and has clear objectives for teaching and learning.
Teachers have good subject knowledge and pupils are managed very well. Good relationships
contribute sgnificantly to the quality of learning and pupils thrive when their contributions are valued.
There is agood appreciation of the need to develop skills aswell as knowledge, with good strategies
to promote historica enquiry. Teachers know their pupils well and questioning is used effectively to
check what pupils know and understand. Pupils have positive attitudes towards learning,
concentrate for extended periods and enjoy their lessons. The development of assessment dtrategies
is good and will contribute to a sharper focus of skills. Teachers assess at least termly and record
the achievements of pupils, using the information gained to plan for the next stages of learning.

The co-ordinator maintains an overview of the subject by evaluating planning and obsarving pupils
books. Resources are good and there is an appropriate range of CD-ROM, photographs and
booksin the schoal libraries. Strategies are being developed to create more opportunities for pupils
to extend their reading and speeking skills. Thiswill benefit enormoudy the mgority of pupils for
whom language experiences are limited.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

146

147

During the course of the ingpection five lessons were observed including one in the Early Intervention
Unit and one in the support base. Further evidence was gained from talking to pupils; looking at
their work in attractive displays, portfolios and arange of books, and examining teachers records
and their planning documents. Evauetion of dl this evidence indicates that by the ages of seven and
eeven, gandards in information and communication technology (ICT) are in line with national
expectations.

Pupilsin Years 1 and 2 learn how to use the shift key to make a capitd |etter, delete errors, write
short sentences, make |abels for their work and use the cursor to activate changesin programs. The
progress of some lower attaining pupilsis hindered by their lack of skillsin reading. However, thisis
compensated by the effective support they receive from their teachers, classroom assstants and the
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technician. They use control devices such asa‘Roamer’ and ‘Pixie’ with skill and huge enjoyment.
For example, in a'Year 2 lesson one pupil explained that the CM button meant Clear Memory,
which she went on to describe accurately. Trid runswith the ‘Pixie’ were set up enthusiagticaly
and success was greeted with spontaneous applause and ddlight.

Older pupils continue to make satisfactory progress and use ICT to support their work in arange of
subjects. Year 3 and 4 pupils know that a database can sore large amounts of information and
most can add, retrieve and save it in avariety of ways, for example, in alesson on plants, pupils
created an information sore. Aswith younger pupils, some find difficulties in understanding the text
and this hinders them in using their computer skills. Pupils change the size and colour of fonts and
use the ‘cut and past€ and ‘drag and drop’ facilities to move words and images in documents. Year
5 and 6 pupils use arange of programs to enhance their work. For example, setting up Power Point
presentations based on nursery rhyme stories like ‘Hickory Dickory Dock’. Pupils set up dide
shows where some didesinclude arange of specid effects such as moving text, graphics from
Clipart and sound. They handle the equipment with care and help each other when difficulties
emerge. They changetdly chartsinto block graphs and print the resultsin colour. Teachers display
these very carefully, indicating how they vaue pupils work. Pupils plan layouts, make records, files
and folders, retrieve and delete saved work, and know how such technology is used in the world of
work. For instance, asone Y ear 6 boy said, “Where would banks be without computers?’
Opportunities to explore the use of the internet, and how websites can help their learning are limited
as the school develops this ement of ICT provision further.

The qudity of teaching is satisfactory overdl. The five lessons ranged from excdlent to
unsatisfactory with one lesson in each category. In the best teaching, pupils know what is expected
of them in terms of conduct and performance. Teachers demongtrate the use of the equipment well,
use effective questioning skills and know when to support pupils and when to leave them to work
independently. Teachers generaly manage their pupils well but very occasonaly management of
ingppropriate behaviour is less effective which impedes the quality of learning in the lesson overdl.
Tasks set for pupils with specia educationa needs are appropriate and enable these pupils to make
satisfactory and sometimes good progress. Teachers subject knowledge, skills and confidencein
dedivering lessons have increased greetly since the last ingpection and staff now use ICT additionally
asatool for supporting arange of activities. Ina' ear 4 mathematics lesson, the teecher used a
projector linked to a computer to throw images onto a whiteboard to demonstrate how shapes can
be reflected; this generated enthusiasm and interest which focused pupils attention and resulted in
good discussion, subsequently promoting effective learning. The technica support provided by the
technician in lessons where ICT istaught directly grestly improves the use of appropriate vocabulary
and increases teacher and pupil confidence when tackling more advanced work.

The development of a computer suite with eleven persond computers, together with recently
networked classrooms and the purchase of additiona computers, digital camera, scanner, hardware
and software have greetly enhanced provision since the last ingpection.  Pupils have lessonsin the
ICT suite where they are well supported by atechnician in addition to their teachers. Teachers plan
dassroom activities thoughtfully to enable pupilsto apply the skills they have acquired. Older pupils
benefit from opportunities to work independently. The school development plan identifies ICT asa
priority and considerable funds have been dlocated from the school’ s budget, together with
contributions from the Single Regeneration Budget and Education Action Zone. The subject’s Satus
within the school’ s curriculum has been raised congderably since the previous inspection. A ten-
week course in computing, was well supported by parents and isto be run again. Parents have dso
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used the suite effectively for developing afamily literacy project. The after school club organised by
daff isvery popular and adds value to the ICT curriculum.

The co-ordinator is a very confident user of ICT and has good support from a subject working
party. Heiswel qudified and leads and manages the subject very effectively, maintaining a range of
documentation, including an up-to-date policy, which is hdpful to saff. He monitors the quadity of
teaching regularly, examining haf-termly planning, records and pupils work. The outcomes of this
monitoring have led to training for teachers within and beyond the school.  Although opportunities for
direct observation of classroom practice have been limited, he is very well aware of the strengths and
wesknesses of teaching throughout the school. With colleagues, he has appropriately identified
further development of the Internet to extend pupils research skills as afuture priority.

MUSIC
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The school continues to maintain satisfactory levels of attainment since the last ingpection. Standards
of attainment are in line with expectations by the end of ages saven and deven.

In the infants, pupils Sng tunefully in class and in assembly. Many pupils keep the beet and clgp to
sample rhythms. Pupils listen attentively and give accurate responses to a variety of sounds. They
develop asense of pitch and the rising and falling scde. Most know the names of common musical
ingruments. In the juniors, pupils are able to identify and explore meodic patterns and phrases.
They follow symbols accurately to clgp smple rhythms. Pupils sing tunefully and expressively,
showing awareness of duration, dynamics and timbre. Y ear 6 pupils use untuned percusson
indruments to explore pulse, rhythm and metre.

In dl lessons observed pupils were extremey enthusiastic and responsive, keen to experiment with
ingruments or to sing. Pupils participate well in lessons planned to help identify different moods and
ideas through music. The exuberance of the pupils does, however, lead to some classroom
management issues particularly where saff are less confident in teaching music.

Teaching in lessons seen was satisfactory overdl. In thefive lessons seen, it was very good in one,
good in another and satisfactory in three of the lessons. 1t was very good when ddlivered by outside
specidists with secure musical knowledge who combined direct teaching of musical termswith
problem solving and opportunities to perform with very good effect. Pupilsin these lessons make
very good progress. When delivered by class teachers both subject knowledge and confidence is
inconsstent dthough dl lessons are taught with enthusiasm, are soundly planned and contain a variety
of skills. For example, in their work on pulse, metre and rhythm there were opportunities to
experiment in pairs or small groups and to perform to the whole class. Familiar songs such as John
Brown’s Baby are used a basis to teach melodic phrases and instruments are incorporated into the
lesson to reinforce the main teaching points.

The school choir iswell atended and pupils sSing with enthusiasm and take part in local music
festivals. A smal recorder group practises twice aweek. Peripatetic tuition enables older pupilsto
learn abrassindrument. The pupils recaeive arich range of musical experiences through outside
provison. Theseinclude the Teessde Valey music service, jazz and folk singers and specidigsin
higtorical and traditiona music.

Music isled by enthusiastic co-ordinators, who manage the subject soundly in terms of organising
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resources, liasing with outside providers and ensuring thet arolling programmeisin place. Some
monitoring of the subject has taken place through observations of classroom practice. However,
systematic assessment of achievement by individud pupilsis a an early stage of development. The
school has introduced the nationa guidance which, is supported by a commercia scheme. Although
there is aframework in place to guide the teaching of music more guidance needs to be given to saff
to raise their level of knowledge and understanding of the technical aspects of the subject. The work
of the schoal is strengthened by outside experts and specidigts either from the Teesside Vdley or
private experts.

Resourcesin music are adequate. Since the last inspection, the school has purchased more brass
ingruments and increased the number and range of tuned and untuned percussion instruments.
These are located in the music room and are easily accessible.

PHYS CAL EDUCATION
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In the lessons observed standards were at least as expected for pupils by the age of eleven. Pupils
with specid educationa needs are given the same opportunities as others and are fully involved in dl
activities. Svimming is given ahigh priority and a high proportion of pupils achieve the
recommended minimum requirementsin stroke techniques and water safety, as is demonstrated by
the very good swimming records maintained. No lessons were observed in the infants, but planning
and assessments indicate that appropriate coverage is maintained and this is supported during the
observation of Year 2 pupilsin their extra curricular activity when they extended games kills.

Pupilsin Years 4, 5 and 6 responded enthusiasticaly to their games and athletics skill activities and
used the good range of small epparatus safely. Pupilsin the juniors are cgpable of extended activity
and enjoy achdlenge. Extra-curricular activities add consderably to the qudity of learning and a
range of very good experiencesis available. Tennis, football, basket bal and cricket skillsare
extended by experienced visiting coaches. Teachers extend their own knowledge by involvement in
enterprises such as ‘top-play’ for the youngest pupils and ‘top-sport’ for older pupilsin infants and
juniors. Parents are most appreciative of the time, which is given to organising arange of after
school activities, which vary according to the season. The school promotes equal opportunities and
thisis evident in boys and girls practisng skills together. Pupils and teachers are proud of pupils
achievements againg other schools, which are entered into fairly, enthusiagticaly and with a good
level of success. The opportunity for resdentid experience adds sgnificantly to pupils sporting and
socid ills

Overdl, the qudity of teaching is good with two lessons seen being very good. Where teechers have
good subject knowledge and teaching is very good, it is characterised by chalenging activities, good
support to promote skills, strategies and tactics when running over avariety of distances, and an
emphasis on the quality of movement and grester control when receiving or driking bals. Good
management of pupilsin well-organised lessons result in pupils being generdly wel behaved and well
aware of the need for rules and the need for teamwork. This contributes to pupils making good
progress and thoroughly enjoying their activities, especialy those with specid educationa needsin
the support base. There are sound procedures for recording the gainsin skills, knowledge and
understanding.

Leadership for physica education is good with the co-ordinators updating curriculum guiddinesto
promote a good ba ance between the required gymnastic, dance, swvimming and team building
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eements. Good support is given to colleagues to improve the quality of learning experiences. Skills
are introduced appropriately, and an assessment strategy has been introduced to record the
gpplication of skills. The co-ordinators have a good overview of the curriculum and have high
expectations to improve further the quadity of learning in dance and gymnastics.

RELIGIOUS EDUCATION
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During the ingpection, it was possible to see two lessons in the infants, and two in the juniors.
Judgements are also based on an analysis of school documents, teachers' planning and pupils work.
Pupils attainment at saven and eeven isin line with the standards expected in the locally agreed
gyllabus. Pupils, including those with specid educationa needs make good progress during lessons.

In the infants, pupils understand the idea of belonging to afamily and to a community such asthe
school. Fedlings are explored in depth; in particular how those who met Jesus felt and reacted to
him, and how, individualy, Mary, Joseph and King Herod felt about the birth of Jesus. Specia
educationa needs pupils study Jesus as arole modd and relate this to contemporary role modelsin
gport or entertainment. By the age of seven, many know stories from the Bible. Pupils are
encouraged to respect and care for each other. By the age of eeven, pupils discuss and name some
of the key eventsin Chridtianity. They discuss smilarities and differences between Idam and
Chrigtianity and compare symbols and their place in ardigious context such as candles, the menorah
and symbolsin Idam. They learn about other religions such as Judaism, Hinduism and Idam. These
religions are re-visted each year focusing, on developing factual knowledge of different religions.
However, opportunities to discuss religious issues and reflect on the spiritual dimension of rdigious
education are sometimes missed. Throughout the school, pupils study and discuss arange of stories
and themes and understand the different depths of meaning, which can be interpreted in various
ways.

Pupils respond well in lessons. They sustain concentration and show interest as demonstrated in
one pupil’ s response to the question “How does God provide for us?” “He helps usto be brave
when we arein trouble” Pupils are respectful of each other’s contributions to discussonsin lessons
and ligen to arange of views attentively. This underpins abrisk pace in learning generaly.

Good links are made to other areas of the curriculum. Pupils use avariety of waysto record their
work. For example, storyboards are used to record the different ways in which God helped the
Isradlites in their escape from Egypt. Collage work shows the study of ajourney to Mecca; the
journey of Jesusto the Crossis extended to children’s own journeys. Bible stories are depicted in
‘stained glasswindows inart. Year 2 pupils discuss a Bible story in depth and then groups write
down the main points with one pupil acting asascribe. This develops a collaboretive gpproach as
well asfogering spesking and ligtening. Reigious education contributes effectively to pupils
persona socia and hedlth education.

The quality of teaching isgood. Teachers plan an gppropriate range of activities that support pupils
in making links between religious belief and every day lives of believers. A very good relationship
exigts between the school and the loca churches. Vists to these help enrich children’slearning, local
clergy vist school to lead collective worship and use their expertise to support the curriculum.
Teachers manage their pupils well and in the best Iessons, teachers monitor the use of time to ensure
pupils work at abrisk pace. They encourage pupils to share their experiences with sengtivity and
this contributes to raising their self-esteem. They make good use of artefacts and other resources to
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support learning and make effective use of relevant diplays to consolidate learning and degpen
understanding.

The co-ordinator has a good understanding of the subject and provides sound leadership. She has
attended relevant courses and keeps up to date with the subject. She has used an in-service training
day to monitor a sample of pupils work and produced a portfolio to guide colleaguesin assessing
work. Thereisasatisfactory range of artefacts, pictures and posters to support the teaching of
religious education. These are in good condition and are reedily accessible for use.
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