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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL
This popular community primary school takes pupils from four to11 years old and is
maintained by the Durham Local Education Authority. It is located on the South Durham
coast and serves Horden and the nearby Crossroads estate. At the time of the inspection
there were 272 pupils on roll in ten classes. Many pupils tsart school with standards of
attainment well below those usually expected. Thirty six per cent of the pupils are eligible for
free school meals which is above the national average. Thirty per cent of the pupils are on
the special educational needs register which is also above the national average. There are
seven pupils for whom English is an additional language, none at an early stage of learning
English; this is below the national average.
HOW GOOD THE SCHOOL IS
This is a good school with a strong and caring ethos. Pupils make good progress across the
school and attain standards in mathematics and science that are well above those in similar
schools. Their behaviour and attitudes to school are very good. The quality of teaching is
good overall, with lessons that excite and enthuse the pupils. The headteacher provides
very strong leadership and sets a clear educational direction.
The many recent
improvements in educational provision have ensured a trend of rising standards. The school
provides very good value for money.
What the school does well
• Ensures that pupils make good progress and attain standards in mathematics and
science that are well above those in similar schools.
• Ensures that pupils behave very well and have very good attitudes school.
to
• Provides a good quality of teaching overall, with lessons that are stimulating and
interesting.
• Involves pupils, particularly at Key Stage 2, in a wide curriculum that takes them
beyond the classroom.
• Makes very good provision for pupils’personaldevelopment.
• Makes good provision for pupils with special educational needs.
• The headteacher provides very strong leadership and a clear educational direction.
What could be improved
• Standards in English, particularly in writing.
• The range of teachingstyles used and the amount of independence pupils have in
their learning.
• The way in which lessons build on the targets identified though the school’s good
assessment procedures.
The areas for improvement will form the basis of the governors’action plan.

HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION
The school was last inspected in March 1997, and has made good progress since then.
There has been a rising trend of standards over the last three years. The quality of teaching
has improved, with many effective new strategies introduced. The new headteacher
provides very strong leadership and sets a clear educational direction. Assessment and
other data are now being much more effectively analysed and evaluated. The school has
addressed most of the key issues raised by the previous inspection report, in particular the
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planning of the curriculum and the assessment procedures. Further development is needed
of pupils’independent learning skills.
STANDARDS
The table shows the standards achievedby 11 year olds based on average point scores in
National Curriculum tests. The 2001 comparisons are based on preliminary data as the
official national scores are not yet available, but give a reasonably reliable guide to
attainment.
compared with
Performance in:

similar
schools

all schools
1999

2000

2001

2001

English

E

E

E

C

Mathematics

E

D

C

B

Science

E

C

D

C

Key
very high
well above average
above average
average
below average
well below average

A*
A
B
C
D
E

There is a trend of rising standards over the last three years. This is continuing this year
with standards in both mathematics and science in the present Year 6 in line with the
national average (C) and well above the average of similar schools (A). Standards in
English are lower than in the other two subjects, but have also been rising over the last three
years, although they are still within the lowest category. Standards in reading are higher
than those in writing. Standards in other subjects are generally in line
with expectation. The
overall standards attained at the end of Key Stage 2 represent good achievement for the
pupils.
Standards of reading at the end of Key Stage 1 have been rising over the last three years,
and are now in line with the national averageand well above the average of similar schools.
Standards in mathematics have been variable, but are now also generally in line with the
national average. Standards in writing continue to be lower than the other subjects, and are
well below the nationalaverage.
The targets set by the school in 2001 were far higher than the actual standards attained by
the pupils. Previous targets have been more closely met.
PUPILS’ATTITUDES AND VALUES
Aspect

Comment

Attitudes to the school

Pupils have very good attitudes to school. They are keen to
come to school and want to do well. They are enthused by their
lessons and are keen to participate.

Behaviour, in and out of There are very good standards of behaviour both in class and
around the school. Standards at Key Stage 2 are particularly
classrooms
high. Pupils are very polite and are thoughtful of others.
Personal development
and relationships

There are very good relationships between te
achers and pupils,
and between the pupils themselves. There is a very good ethos
of concern where pupils think of others and are caring in their
approach.
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Attendance

The rate of attendance is broadly in line with the national
average.

TEACHING AND LEARNING
Aged 4-5

Aged 5-7 years

Aged 7-11

Satisfactory

Satisfactory

Good

Teaching of pupils:
Lessons seen overall

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory;
poor; very poor. Satisfactory means that the teaching is adequate and strengths outweigh weaknesses.

The quality of teaching is good overall. The special feature of the teaching across the school
is the enthusiasm of the teachers and the way in which so many lessons are exciting and
stimulating and so interest and engage the pupils. Another feature is the way in which
teachers use role play and drama to involve pupils in situations that make the learning more
immediate and meaningful. Teac
hers work very hard and have very good relationships with
their pupils, and these relationships, together with good management techniques, underpin
the pupils’very good behaviour and the progress that they make.
There is effective teaching of the basicskills of numeracy and literacy, although the teaching
of writing has not been as effective as other aspects. In many classes, the range of
strategies used could be wider and pupils could be challenged to be more independent in
their learning.
The quality of teaching of children under five years old and at Key Stage 1 is satisfactory
overall, but not as high as at Key Stage 2. This is because fewer lessons have the
excitement and interest of many Key Stage 2 lessons, the level of challenge is not always
so
high, and the pace of learning is sometimes slower.
There is some good support for pupils with special educational needs, both from specialist
teachers and from teaching assistants. Teachers generally meet the needs of all pupils well.
OTHER ASPECTS OF THE SCHOOL
Aspect

Comment
The quality and range of The pupils are provided with a broad and balanced curriculum
that is particularly rich at Key Stage 2 in the range of learning
the curriculum
offered both in and outside the classroom. There is also a very
good range of extra-curricular activities.
Provision for pupils with The school makes good provision for these pupils through the
effective support of specialist teachers and teaching assistants.
special educational
The Code of Practice is met, and the new individual education
needs
plans appropriately written.
Provision for pupils’
personal, including
spiritual, moral, social
and cultural
development

The school makes very good provision for pupils’personal
development. There is good provision for social development,
and very good provision for spiritual, moral and cultural
development, although the multicultural element of the latter is
restricted.
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How well the school
cares for its pupils

The school has a very caring ethos, underpinned by the very
good relationships that prevail. There are very good systems for
monitoring and supporting personal development and behaviour.
There are good procedures for assessing pupils’progress and
attainment, and these are used to shape curriculum planning.

Parents are extremely supportive of the school and hold it in high esteem. The school is
beginning to provide information about the curriculum and to involve paren
ts more as
partners in the learning process.
HOW WELL THE SCHOOL IS LED AND MANAGED
Aspect

Comment

Leadership and
management by the
headteacher and other key
staff

The headteacher provides very strong leadership for the
school and has set a clear educational direction. She has
successfully introduced a number of initiatives that are
contributing to the rising trend of standards.
The deputy headteacher is a strong presence in the school,
and the senior management team is appropriately
developing its role in support of the headteacher. Coordinators manage their subjects effectively.
The governors are very supportive of the school, and many
take a very active part in its life and work. They hav
e
recently changed the pattern of committees and meetings,
and this should help improve their overview of the school.

How well the governors fulfil
their responsibilities

The school’s evaluation of
its performance

The strategic use of
resources

The school is taking many valuable steps to analyse
assessment, test and other performancedata. This is a
valuable development and has enabled the school to set
targets for groups and individuals. It will also enable it to
target resources where they are most needed.
The school budget is drawn up appropriately and resources
are allocated effectively. Good use is made of specific
grants and the support of the Education Action Zone. The
principles of best value are applied appropriately.

The school has a good level of teaching and support staff. Resourcesare generally good
across the school, although the range and quality of reading materials could be improved
further. The school building is spacious and provides an attractive learning environment.
The grounds are extensive, although the hard surface pl
ayground for Key Stage 2 is
restricted.
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PARENTS’AND CARERS’VIEWS OF THE SCHOOL
What pleases parents most

What parents would like to see improved

•
•
•
•

• There is no area where a significant
number of parents would like to see
improvement.

Standards of behaviour are high.
The quality of teaching is good.
Pupils make good progress.
There is good provision for pupils’
personal development.
• The headteacher and school are very
approachable.
• There is a good range of extracurricular activities.

The inspection agrees with all the favourable comments made by parents.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’s results and pupils' achievements
1.

Pupils make good progress across the school and attain standards that represent
good levels of achievement. Standards in mathematics and science represent
particularly good achievement. There has been an overall trend of rising standards
over the last three years. The good progress is associated with the good quality of
the teaching and the pupils’own very good attitudes to school. The many initiatives
instigated by the new headteacher have strengthened and secured this trend of rising
standards.

The school’s targets and pupils’achievement
2.
The school has set challenging targets and has been generally successful in
achieving them, although the standards attained by pupils in national tests in 2001
were far lower than the targets set. This was partly due to the reliability of previous
information, and to the performance of a numb
er of pupils during the actual tests.
Present systems of assessment and target setting are more secure.
Children under five
3.
Many pupils enter the school as four year olds with standards of attainment well
below average, particularly in the areas of langu
age and literacy. They make
generally good progress through the Foundation Stage but standards are still below
average by the time pupils enter Key Stage 1.
Key Stage 1
4.
In national tests for seven year olds in 2001, the overall standards, as measured by
average point scores, were in line with the national average in reading, but well
below average in writing and mathematics, compared to the 2000 national scores.
This is generally well above the average of similar schools in reading, and in line with
similar schools in writing and mathematics.
5.

Inspection evidence shows that standards have risen this year in mathematics, and
are now in line with the national average and well above the average of similar
school. Standards in reading are not as high as in2001, but continue to be generally
in the nationally average category. Standards in writing continue to be very low. At
the beginning of Year 2 almost no pupil has yet attained the expected level because
spelling is poor, sentence structure and punctuation are inaccurate, and vocabulary
is limited. Very few pupils are able to write sequences of sentences that extend
ideas. Further analysis can be found later in this report in the section on English.

6.

Standards in other subjects are generally in line wit
h those usually found, although
insufficient lessons were seen in geography and religious education for an overall
judgement to be made.

Key Stage 2
7.
In national tests for 11 year olds in 2001, standards (compared to national scores in
2000) were well below the national average in English, in line with the average in
mathematics and below average in science. These scores were in line with the
average for similar schools in English, well above the average in mathematics and
above average in science.
8.

Inspection evidence indicates that standards have been maintained in mathematics
and have risen in science, with standards in both subjects in line with the national
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average and well above the average of similar schools. Standards in English remain
well below average, mainly because standards in writing are so low. There is a
significant number of pupils who fail to attain the expected level (Level 4) and very
few pupils indeed attaining the higher level (Level 5). Most pupils acquire the basic
spelling and punctuation skills that they lacked at the end of Key Stage 1, but the
time taken to acquire these prevents them progressing on to the higher skills require
for Levels 4 and 5.
9.

Standards are above those usually found in history where there is a good focusnd
a
strong practical emphasis, and also above average in information technology where
the new computer suite and recent training initiatives have been successful in
promoting progress. Standards are broadly in line with those usually found in other
subjects. Standards are below average in design and technology where there has
been little emphasis, but the focus has now been changed and standards are already
rising. Too few lessons were seen in geography for an overall judgement to be
made.

Progress of different groups
10.
Pupils with special educational needs make good progress in meeting the targets set
in their individual education plans. This comes mainly from the good support they
receive from specialist teachers and teaching assistants, as the general ork
w in
classrooms does not always focus on their specific needs. The progress of boys and
girls is in line with national patterns and the general progress of the school. Although
there is a number of pupils for whom English is an additional language, non
e requires
extra help for language and their progress is generally in line with other pupils of their
age. The proportion of pupils attaining the higher levels (Level 3 for seven year olds,
and Level 5 for 11 year olds) has been above the average of simil
ar schools at Key
Stage 1, and in line with that average at Key Stage 2. This year, there is a lower
proportion of higher attaining pupils at Key Stage 1, and a similar proportion at Key
Stage 2. The school is identifying such pupils, but lessons do notalways meet their
specific needs.
Literacy and numeracy
11.
Standards in numeracy are in line with the national average across the school and
pupils have a sound understanding of number. Standards of reading are higher than
writing, speaking or listening. Standards of writing are low across the school.
Pupils' attitudes, values and personal development
12.

Pupils’attitudes to school are very good. They display enthusiasm and interest and
are keen to be involved in the activities that school offers. Pupil
s enter school with
positive attitudes, largely as a result of the positive views their parents have of the
school. This means that pupils are receptive to the range of opportunities that the
school offers, and this is a significant factor contributing tothe progress that the
pupils make. The school continues to promote the positive attitudes and values
noted at the time of the previous inspection, and parents are pleased with their
children’s very good attitudes. Pupils display interest in their work nd
a are keen to
share with others what they have done. The oldest pupils delighted the rest of the
school in an assembly when they gave a dramatic, whole
-hearted rendition of life in
Tudor times. In lessons there is no shortage of volunteers to answer que
stions, to
contribute to discussion and generally be involved.

13.

Behaviour in school is very good both in class and in communal areas around school.
Pupils are polite and welcoming to visitors. Parents are very content with the
standards achieved. The behaviour policy sets clear and realistic guidelines that are
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well understood by pupils and sensibly and sensitively applied by staff. The
atmosphere in lessons is generally orderly and calm, and friendly well
-mannered
pupils at lunchtimes help to make it a
n enjoyable social occasion. Rare instances of
unpleasant behaviour or bullying are dealt with swiftly and firmly. Pupils are polite
and pleasantly inquisitive with visitors and willingly join in conversation. There have
been no exclusions in the last school year. Pupils’ very good behaviour greatly
benefits their attainments and learning.
14.

Relationships are very good throughout and have a positive impact on the ethos of
the school. Everyone is valued. Pupils know they will be listened to, and they turn
in
value the opinions of their teachers. Staff provide very good role models. Personal
development is good. Pupils are brought to a good understanding of how their
actions affect others through the emphasis the school places on valuing individuals.
Pupils enjoy responsibility and carry out both class and school duties with care. They
give out milk, help organise and run the library and older pupils organise play
equipment for younger pupils at lunchtimes. Recently, older pupils successfully
devised a range of activities for the school in connection with ‘Red Nose Day’. Pupils
enjoy their individual and collective efforts being recognised at celebratory
assemblies. They appreciate the purpose of charities, and regular residential trips for
pupils provide opportunities for personal development that sometimes reveal ‘hidden
strengths’.

Attendance
15.
Attendance rates are broadly in line with the national average, but in the last
academic year they were below average. This was due to a very small number
of
pupils who had long periods of illness. Attendance rates are expected to be higher
again in the current year.
HOW WELL ARE PUPILS TAUGHT?
16.

The quality of teaching is good overall across the school. Of the lessons seen in the
school as a whole, 12 per cent were very good or excellent, 60 per cent good or
better and 40 per cent satisfactory.
Only three per cent of lessons were
unsuccessful. This is a positive profile. Teaching is satisfactory overall at the
Foundation Stage and Key Stage 1, and goodoverall at Key Stage 2.

17.

Teachers are very hardworking and have very good relationships with their pupils.
These good relationships underpin the pupils’very good attitudes to school and the
good progress that they make. Many lessons, particularly at KeyStage 2, are
exciting and stimulating and enthuse the pupils. A feature of many lessons across
the school is the use of drama and role play to involve pupils in situations that make
the learning more immediate and meaningful. This has the added advantag
es of
improving pupils’self confidence and improving the standards of their speaking. This
culminates in the ability of pupils to take part in dramatic productions such as the play
in the Year 6 assembly about Henry VII, where pupils acted particularly ell
w and
spoke their parts very clearly, even managing to bring out the humour of the lines.

18.

The teaching of numeracy is generally good across the school and is responsible for
the good progress pupils make. The teaching of literacy has been less effectiv
e,
particularly in the area of writing. This is analysed in the ‘English’section later in this
report. Teaching of different groups is generally effective and some good support for
pupils with special educational needs is provided by specialist teachersand support
staff.

19.

Teaching of children under five is satisfactory overall. At the time of the inspection,
there was one reception class, and a small number of reception pupils in a
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predominantly Year 1 class. In this situation it is difficult to arran
ge for equivalent
provision for the two sets of reception pupils. The reception classroom can be set up
with the variety of activities appropriate to these children, and the teacher can focus
on them, whilst the other room and teacher must also accommodat
e the Year 1
pupils. In these circumstances, there were occasions during the inspection on which
the provision for the pupils in the mixed aged class did not meet their needs.
20.

Teaching is satisfactory overall at Key Stage 1. Teaching was satisfactory inall
subjects where sufficient lessons were seen to make an overall judgement. No
judgements were made in information technology, design and technology,
geography, or physical education. Teachers focus appropriately on the basic skills of
literacy and numeracy and involve their pupils in a good range of activities beyond
these. This, together with the teachers’ encouraging approach, is successful in
encouraging pupils’self-confidence and very good attitudes to their work. Classroom
management is good and lessons are planned effectively. The teaching of number
work within mathematics and of reading within English have been particularly
successful. The teaching of writing has not been so effective, and standards are low.
Pupils have been taught phonics very well, to the extent that they tend to spell all
words phonetically. Unfortunately, many of the most common words are not phonetic
in their spelling, and pupils have not been taught the patterns of these words which
would enable them to recognise that their phonetic spellings are inappropriate in
many cases.

21.

Teaching is good overall at Key Stage 2 and is often very good and sometimes
excellent. It is at Key Stage 2 that many lessons are exciting and stimulating, and
enthuse the pupils. Teaching is good overall in English, mathematics, science,
history, physical education and religious education. Teaching is satisfactory overall
in art and music. Too few lessons were seen in other subjects for an overall
judgement to be made.

22.

Where teaching is very good, there is a sharp focus on the learning needed to attain
the set targets, together with clear explanations and activities that promote
understanding. For example, in a very good Year 6 English lesson, the teacher
focused very clearly on the need tolook for meanings beyond the literal in their
reading, and to refer to the text when explaining their views. These are the
requirements of Level 4 of the National Curriculum. She took a passage from Roald
Dahl’s 'Matilda', which interested the pupils as they could relate it to their own
experience, and used a helpful device of a wheel for them to sort what was stated in
the text from what was implied. Her sharp questioning encouraged the pupils to look
much more closely at the actual words and implicati
ons than they would otherwise
have done. In a very good Year 5 mathematics lesson on equivalent fractions, the
teacher managed to enthuse the pupils through the posing of a problem they had to
solve in terms of whether doubling would be a helpful method f oestablishing
equivalence, and also enthused them through the use of a bar of chocolate! The fact
that pupils were given the opportunity to find things out for themselves made the
learning much more powerful in this lesson.

23.

Giving pupils the independenceto explore ideas and to reach conclusions was also a
feature of a very good Year 3 personal, social and health education lesson where
pupils were given the opportunity to reflect on the nature of friendship in discussion
with a partner. It was the independence, together with the way in which the teacher
supervised the discussions and the quality of her questioning to shape their thoughts
that made this lesson so good. Independence for pupils to explore ideas within a
very stimulating situation was a feat
ure of a very good Year 6 dance lesson in which
the teacher used music from 'West Side Story' and Prokoviev’s 'Romeo and Juliet' as
she helped pupils to create sequences of movements. This lesson enthused the
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pupils who worked extremely well together andattained high standards. In a very
good Year 4 art lesson, pupils were given opportunities to study Roman mosaic
patterns and create their own designs. The teacher then encouraged each pupil to
evaluate their designs and think of ways in which they couldbe improved. It was the
way in which he helped them in this that made the lesson so effective.
24.

Many Key Stage 2 lessons have elements that excite and enthuse the pupils. In a
very good Year 5 history lesson there was good use of drama role play to invo
lve
pupils in their learning. They took part in this very well, improvising speech and even
adding their own humour. When a messenger was asked by Henry VII where the
Duke of Gloucester’s armies were, the messenger pointed across the classroom to
the group of children portraying the assembled forces and said, “They’re over there,
look”. There was also high intellectual challenge in this lesson with the reasons for
Henry’s marriage to Elizabeth of York, and his raising of taxes, rigorously explored.
In another very good history lesson in Year 6, it was the teacher himself who
assumed the dramatic role, dressing up as Henry VIII after a cleverly contrived
mobile phone call to the class from Henry’s secretary. All this excited, enthused and
amused the pupils, but there was also an intellectual rigour in the way the teacher
used the pupils’ own questions to explore Henry’s reasons for changing wives so
often.

25.

Teachers across the school have developed good skills in assessing pupils’
attainment and progress and they keep good records and set some specific targets
for both groups and individuals. However, these targets do not always form the basis
of the lessons subsequently taught, and so there is no direct mechanism for ensuring
that pupils receive the teaching required to attain the targets set for them. In some
instances, the programmes set for a particular year group in one of the national
strategies are followed whether or not they fit with the school’s targets or the pupils’
needs. This means that pupils are not always appropriately challenged. For
example some Key Stage 1 pupils were asked to form the past tenses of verbs by
adding 'ed' when they could scarcely spell the verbs themselves. Some Key Stage 2
pupils were involved in a series of lessonson a poetic form when this was nothing to
do with any group or individual target and did not fit the very specific needs of this
group of pupils whose writing skills are so poor. The marking of pupils’ work is
carefully carried out and is encouraging, butdoes not always refer back to the targets
set or show how the pupils can move on.

26.

Pupils are involved in a range of teaching strategies across the school that engage
their interest and often challenge them intellectually. There are some very good
examples, quoted above, where pupils are given some independence to find things
out for themselves and to develop their ideas in ways that seem valuable to them.
This is not always the case, and many lessons, although stimulating and interesting,
are directed by the teacher to the extent that pupils have too little scope for the
learning required for the National Curriculum. For example, a Key Stage 2 science
lesson told pupils exactly how to investigate and record their findings when the
National Curriculum requires them to 'decide on an appropriate approach' and 'select
suitable equipment'. In a Key Stage 2 design and technology lesson, pupils were
taught exactly how to make a model of a Tudor house, when the National Curriculum
requires them to generate their own ideas, select suitable equipment and evaluate
the outcome of their designs and so improve them. There is a place for such direct
teaching, especially in the transfer of knowledge, but it is important that there is an
appropriate range and balance ofapproaches and that approaches appropriate for
knowledge are not used for the development of skills and concepts.

27.

These above points are, in a sense, 'fine
-tuning' of teaching that is good overall and
which is particularly stimulating and exciting, espec
ially at Key Stage 2. Pupils are
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valued as individuals, and they make good progress and build self
-confidence as
they move through the school. The school’s use of role play and drama in both
lessons and assemblies is very special, and a significant featu
re in the pupils’
engagement with their lessons and very good attitudes to school.
28.

The good teaching and stimulating lessons have created a good quality of learning
across the school. Pupils are very interested in their lessons and are keen to
participate. The way pupils are valued and encouraged by teachers increases their
self-esteem and this enables them to tackle new work with confidence. They sustain
their concentration well and are keen to learn.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNTITIES OFFERED TO
PUPILS?
29.

The curriculum is broad and balanced and meets all statutory requirements and
requirements of the agreed syllabus for religious education. Children at the
Foundation Stage are provided with a generally satisfactory curriculum based
on the
national Early Learning Goals, although provision is not equivalent between the two
classes. The quality and range of opportunities for learning at Key Stage 1 are
satisfactory, and they are good at Key Stage 2 where a wide range of visits, visitor
s
and other stimuli, supported by lively teaching, motivate pupils to engage fully in
class activities.

30.

All pupils have equal access to the curriculum, except at the Foundation Stage where
the curriculum is different in the two classes. The very positi
ve ‘family’atmosphere of
the school promotes the effective inclusion of pupils with special educational needs
into every aspect of school life. The introduction of the national strategies for literacy
and numeracy and the national guidance relating to sc
hemes of work adopted by the
school have ensured that planning reflects the National Curriculum Programmes of
Study, an improvement since the last inspection. Long and medium
-term plans
provide a good overview of the curriculum and help secure continuityand
progression in learning at both key stages.

31.

Arrangements for identifying pupils with special educational needs are good, and this
group is very well supported by learning support assistants when withdrawn from
class for additional support.

32.

Sex education is taught through the science curriculum and involves the school nurse
talking to boys and girls separately in their final year in school. Drugs education is
taught to pupils through the science curriculum with the deputy headteacher talking
to older pupils about specific issues with the support and advice of the community
police officer. The policy for personal, social and health education has recently been
revised. It is developed, when appropriate, across the curriculum ensuring it is
reinforced in different contexts. In some classes it is provided by the provision of
‘circle time’(when pupils sit in a circle and discuss things important to them with their
friends and the teacher). The very good relationships that exist throughout the
school both amongst pupils and adults and between the pupils themselves also
provide very good examples for all pupils to observe and to follow.

33.

There is very good provision for out of school activities, with the school offering a
‘breakfast club’ and a good range of extra-curricular activities including football,
netball, drama, information and communication technology, design and technology,
gymnastics, art and athletics in the summer. Visits to local places of interest are also
arranged each term for every cla
ss and the experiences gained add much to the
quality of the learning experiences offered. During the week of the inspection, pupils
in Years 3 and 4 visited a Roman fort and this provided learning opportunities in
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mathematics, art, history, geography andEnglish. Two residential visits, one to
France to experience a different culture and one to an outdoor activities centre, are
arranged each year for older pupils. The school also enriches the curriculum by
inviting artists, musicians, dancers and writers in to work with the pupils who respond
with enthusiasm to the opportunities offered.
34.

Links with partner institutions are very good. Pupils leave to attend one of two
comprehensives and sound induction procedures exist for both. One school offers
pupils the opportunity to take part in a science, mathematics and number challenge
and has established very good links with regard to information technology. The other
organises a music week involving primary pupils. The local Education Action Zone
also offers very good support in a variety of ways. It encourages schools to work
together and share expertise, provides in
-service training opportunities and a visiting
specialist teacher to support developments in information and communication
technology (the school is an Education Action Zone and ‘pathfinder school’). Links
with the community are good. For example, the Parish Council has funded the
attendance of all pupils at an annual pantomime, and the Education Action Zone has
supported pupils taking part in the local Arts Festival.

Personal development
35.
Provision for pupils’ spiritual development is very good. This is evident in the
relationships in the school and particularly in the ways in which staff value pupils.
This helps pupils to develop a senseof self worth and teaches them about relating to
others in ways that are positive. Lessons are often exciting and inspiring and
frequently create a sense of awe and wonder in pupils. A good example of this was
a Year 6 history lesson in which the class e
r ceived a mobile phone call from Henry
VIII’s secretary! The pupils knew this was pretend, but were still enthralled and
amazed to receive the phone call. Visitors to school, such as the person who
brought reptiles, enhance spiritual provision by helpingpupils in a meaningful way
towards a greater knowledge and understanding of the natural world, as well as
teaching pupils about their responsibilities towards animals. Acts of collective
worship are well planned and of a very good quality with well toldtories
s
and themes
that are followed up in class worship. Pupils are often involved in the assemblies
through readings and drama; for example in the Year 6 play about Henry VII.
36.

Provision for moral development is very good. In the daily life of the schoo
l pupils
develop an understanding and respect for school and classroom rules. In the
implementation of the behaviour policy, they have good opportunities to think about
their behaviour and what they might have done differently. This is reinforced through
personal and social education in which pupils are helped to understand that they
have choices in what they do, and are given good opportunities to discuss actions
they might take.

37.

Provision for social development is good. Staff are very good role models
in the way
in which they relate to pupils and to other adults. Through this, pupils learn how to
relate to others and this is evident in their relationships with each other and with
adults. The very good range of after school and residential visits give
pupils good
experience of mixing with other pupils and their teachers in a less formal setting and
this helps both relationships and pupils’ personal development. Pupils are given
good responsibility for the way in which they use the school, and this ind
ependence
gives them a good sense of ownership so that they want to look after the school and
treat it with respect. The school plans to give pupils more responsibility; for example,
it is piloting a school council in Year 5. Although it is very early da
ys, this appears to
be working well, with pupils clear about what they want for their school and
discussing ways in which it might be achieved.
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38.

Provision for cultural development is very good. There are many examples in
lessons and through the school year of pupils being encouraged to engage in role
play and to perform in plays. A great highlight was the school's visit to the opening of
the local Magistrates’Court when pupils were invited to perform their own play in the
court in front of an audience including the Princess Royal. This, together with the
subsequent press attention, was a wonderful experience for the older children. In
addition to their own performances, the school takes pupils to the theatre regularly
where they enjoy watching othersperform. Visits to art galleries and museums are
all used to enhance pupils’experience. The school is aware of the need to extend
the provision for the multicultural element of education and has addressed this to
some extent, but provision is still limi
ted.

HOW WELL DOES THE SCHOOL CARES FOR ITS PUPILS?
Assessment
39.
The school's procedures for assessing pupils' attainment and progress have been
developed very well, and are now good. The records kept provide a clear overview
of achievement by individualsand different groups of pupils. The school has
developed very effective assessment procedures for the foundation subjects, that
show attainment and progress, highlight weaknesses so that these can be addressed
and also identify pupils who need more suppo
rt.
40.

The school is making effective use of this assessment information to guide the
planning of the curriculum which is good. This is a significant improvement since the
previous inspection, when assessment was a key issue for action. The information
gained from assessment is carefully analysed and the results are used very
effectively to guide future curriculum planning. For example, the results of the
optional English tests for Year 4 were used to adapt the planning of the spelling
curriculum to meet h
t e specific needs of these pupils. The school also uses
assessment to set targets for the levels of attainment that all pupils are expected to
achieve at the end of each key stage, including the Foundation Stage.

Welfare
41.
Staff are very supportive and o
psitive in their approach to pupils. This very
effectively supports pupils’personal development by raising their self
-esteem, and by
providing good examples of how to relate to others.
42.

Arrangements for health and safety are sound. Child protection arra
ngements are
satisfactory and all staff are clear about procedures.
Teachers are very
approachable, and use opportunities that arise to remind pupils that if they have
concerns they should take them to a responsible adult.

43.

The school is very effectivelypromoting good behaviour. There is a consistent
approach to behaviour management by staff who have clear expectations for
behaviour and emphasise the positive aspects of pupils’behaviour. The behaviour
reward system is used fairly consistently alongsidegood opportunities for pupils to
demonstrate self-discipline by, for example, the way in which they are allowed to
move unsupervised around the school building.

44.

Attendance is monitored well through an electronic system. The school receives
good support in this from the education welfare officer.

HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?
45.

The number of parents returning questionnaires and attending the parents' meeting
was small, but parents were all very positive about the school and ve
ry satisfied with
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the standards of attainment and the quality of teaching. The school is very well
regarded in the community to the extent that some parents charter a bus to bring
their children from the other side of the village. Parents’very positive
feeling about
the school have helped form their children’s very good attitudes to learning, and this
in turn helps promote their good progress.
46.

Written information for parents in brochures such as the school brochure and the
reception booklet are good. Generally though, there is too little information for
parents to help them support learning. The school has just started to send parents
details of what will be taught and what they can do at home, but apart from this there
is little to involve parents. T
he school is aware that it needs to do more to inform and
involve parents. Annual reports on pupils’progress are computer generated. They
are very long, often of a very general nature, and sometimes seem very similar for
different pupils.

47.

A small number of parents help in classrooms and are very committed to helping in
the school. To make this help fully effective these parents need more guidance from
staff. Some routines, such as the practice of teachers collecting children from the
playground, keep parents outside school and away from the classroom. More
recently, parents have been allowed to come into the school on wet mornings but
even then they do not venture into classrooms. Teachers are very approachable and
wish to engage parents in the learning process, but these sorts of routines have the
unwanted effect of tending to reduce parents’involvement.

HOW WELL IS THE SCHOOL LED AND MANAGED?
48.

The relatively new headteacher is providing very strong leadership for the school,
and has set a very clear educational direction. She has already successful
introduced a range of initiatives to improve the quality of educational provision and to
raise standards. She sets a good tone for the school and created a very positive
ethos where there is strong shared commitment to improve.

49.

Senior staff are playing an increasingly active role in developments through the
senior management team, although at the time of the inspection there was a vacancy
for a Key Stage 1 co-ordinator. The deputy headteacher is a tsrong presence in the
school particularly in the areas of music and drama, and his role is developing more
specifically to impact on standards of attainment. The role of subject co
-ordinators is
also developing under the new headteacher and they are gaini
ng a more rigorous
overview of standards and progress in their subjects. The management of English
and mathematics has enabled the National Literacy and Numeracy Strategies to be
introduced effectively. The good leadership in information technology haseveloped
d
the subject well over the last year and ensured that the new computer suite has been
created and introduced effectively. Art and music are also managed well.

50.

The management of the provision for pupils with special educational needs has
ensured that the national Code of Practice is implemented appropriately and that
there is liaison with the required agencies and outside support. Specialist teachers
and support staff are effective in their roles and give some good support to pupils.
The management of the whole programme of support has not been so effective, with
little direct support to teachers on strategies for helping pupils within their classes to
meet the targets set on their individual education plans. This is partly a matter of
time for the co-ordinator, but mainly her ability to impact on practice.

51.

The governors are very supportive of the school and some take an active part in its
life and work. They have recently altered the pattern of their committees and
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meetings to ensure that they develop a better overview of the school and its
standards. They are now on the right track toward such an overview.
52.

The school is very active in the evaluation of its performance and there is a very
professional and reflective approach.
Teaching and lea
rning are monitored
effectively and a range of strategies introduced to impact on areas identified. A wide
range of test and other data is analysed and evaluated to see how well pupils are
doing. From this analysis, good targets are set for groups and fo
r individuals. The
next step is to ensure that lessons reflect these targets. All of this activity has had a
very positive effect on the quality of education provided and the progress pupils
make.

53.

The school’s budget is planned effectively and resourcesare allocated appropriately.
Its link to the school’s development plan could be closer, and this would make it
easier to establish value for money in terms of targets being met. The principles of
best value are implemented appropriately. Specific grant
s are used well to meet
targets, and there has been particularly valuable co
-operation with the Education
Action Zone whose support has had a positive impact on the quality of educational
provision.

54.

There is an appropriate level of staffing across the sch
ool and this is deployed
effectively. The school building is very spacious and offers a high level of
accommodation. The grounds are spacious although the Key Stage 2 playground is
restricted. This has been recognised by the school and there are costing
s for its
extension. There is an adequate level of resources across the school with good
resources in information technology, art and music contributing to the quality of
provision in those subjects. The school has increased its stock of reading books ov
er
the last year, but there is still a need for wider provision of good quality reading
materials to set a good model for pupils’writing.
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WHAT THE SCHOOL NEEDS TO DO TO IMPROVE
55.

The new headteacher has already identified the areas of the school’s perfor
mance
and provision that need development, and has already initiated improvements to
ensure a trend of rising standards. In order to maintain this trend, the school needs
to:
1)

Raise standards in English, particularly in writing, by:
• ensuring that pupils meet a wide range of good quality reading materials
and that all examples of writing they study are of high quality;
• ensuring that patterns of spellings are fixed at an early age;
• giving the pupils more practice in writing extended pieces, and utilising
opportunities in other subjects such as history and geography to do so;
• involving older pupils more in the appraisal, review and redrafting of their
work in terms of its clarity, style and interest.
(paragraph 65)

2)

Build on the good assessment practice and he
t targets set for groups and
individuals by ensuring that:
• lessons focus directly on the targets generated by the assessments;
• all pupils are sufficiently, and directly challenged;
• the marking of pupils’work reflects the challenge and targets.
(paragraph 25)

3)

Involve pupils in a wider range of teaching and learning strategies that give
them more independence in their learning as the National Curriculum
requires.
(paragraph 26)

The school may also wish to address the following minor issues:
• Ensure that all pupils at the Foundation Stage receive an equivalent curriculum.
(paragraph 29)
• Build on the partnership with parents to create an effective learning partnership.
(paragraph 47)
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PART C: SCHOOL DATA AND INDICATORS
Summary of the sources of evidence for the inspection
Number of lessons observed

76

Number of discussions with staff, governors, other adults and pupils

22

Summary of teaching observed during the inspection
Excellent

Very good

Good

Satisfactory

Unsatisfactory

Poor

Very Poor

Number

1

9

35

29

2

0

0

Percentage

1

12

46

38

3

0

0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than one percentage point.

Information about the school’s pupils
Pupils on the school’s roll

Nursery

YR – Y6

Number of pupils on the school’s roll (FTE for part-time pupils)

n/a

272

Number of full-time pupils known to be eligible for free school meals

n/a

100

Nursery

YR – Y6

Number of pupils with statements of special educational needs

n/a

6

Number of pupils on the school’s special educational needs register

n/a

82

FTE means full-time equivalent.
Special educational needs

English as an additional language

No of pupils

Number of pupils with English as an additional language

7

Pupil mobility in the last school year

No of pupils

Pupils who joined the school other than at the usual time of first admission

6

Pupils who left the school other than at the usual time of leaving

7

Attendance
Authorised absence

Unauthorised absence
%

%

School data

5.4

School data

0.0

National comparative data

5.2

National comparative data

0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1 (Year 2)
Number of registered pupils in final year of Key Stage 1 for the latest reporting ar
ye

National Curriculum Test/Task Results

Numbers of pupils at NC level 2
and above

Percentage of pupils
at NC level 2 or above

Percentage of pupils
at NC level 2 or above

Boys

Girls

Total

2000

21

12

33

Reading

Writing

Mathematics

Boys

19

19

20

Girls

12

12

12

Total

31

31

32

School

94 (78)

94 (83)

97 (80)

National

83 (82)

84 (83)

90 (87)

English

Mathematics

Science

Boys

19

20

20

Girls

12

12

12

Total

31

32

32

School

94 (91)

97 (83)

97 (83)

National

84 (82)

88 (86)

88 (87)

Teachers’Assessments

Numbers of pupils at NC level 2
and above

Year

Percentages in brackets refer to the year before the latest reporting year.

Attainment at the end of Key Stage 2 (Year 6)
Number of registered pupils in final year of Key Stage 2 for the latest
reporting year

National Curriculum Test/Task Results

Numbers of pupils at NC level 4
and above

Percentage of pupils
at NC level 4 orabove

Percentage of pupils
at NC level 4 or above

Boys

Girls

Total

2000

18

11

29

English

Mathematics

Science

Boys

9

15

15

Girls

7

6

8

Total

16

21

23

School

55 (49)

72 (59)

79 (66)

National

75 (70)

72 (68)

85 (78)

English

Mathematics

Science

Boys

14

15

15

Girls

5

6

8

Total

19

21

23

School

66 (68)

72 (68)

79 (88)

National

70 (68)

72 (69)

79 (75)

Teachers’Assessments

Numbers of pupils at NC level 4
and above

Year

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

Exclusions in the last school year
No of pupils

Fixed period

Permanent

Black – Caribbean heritage

0

Black – Caribbean heritage

0

0

Black – African heritage

0

Black – African heritage

0

0

Black – other

0

Black – other

0

0

Indian

0

Indian

0

0

Pakistani

5

Pakistani

0

0

Bangladeshi

0

Bangladeshi

0

0

Chinese

0

Chinese

0

0

White

0

0

Other minority ethnic groups

0

0

White
Any other minority ethnic group

232
0

This table refers to pupils of compulsory school age only.

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the
number of pupils excluded.

Teachers and classes

Financial information

Qualified teachers and classes: YR-Y6
Total number of qualified teachers (FTE)

11.7

Number of pupils per qualified teacher

23.2

Average class size

27.2

Education support staff: YR-Y6
Total number of education support staff

4.5

Total aggregate hours worked per week

157.5

Qualified teachers and support staff: nursery
Total number of qualified teachers (FTE)

n/a

Number of pupils per qualified teacher

n/a

Total number of education support staff

n/a

Total aggregate hours worked per week

n/a

Number of pupils per FTE adult

n/a

Financial year

2000/01

£
Total income

526,448

Total expenditure

537,034

Expenditure per pupil

1,878

Balance brought forward from previous year

41,601

Balance carried forward to next year

31,015

FTE means full-time equivalent.

Recruitment of teachers
Number of teachers who left the school during the last two years

3

Number of teachers appointed to the school during the last two years

3

Total number of vacant teaching posts (FTE)

1

Number of vacancies filled by teachers on temporary contract of a term or more (FTE)

1

Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less than one term (FTE)

0

FTE means full-time equivalent.
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Results of the survey of parents and carers
Questionnaire return rate
Number of questionnaires sent out

280

Number of questionnaires returned

30

Percentage of responses in each category
Strongly
agree

Tend to
agree

Tend to
disagree

Strongly
disagree

Don’t
know

My child likes school.

70

30

0

0

0

My child is making good progress in school.

70

27

0

3

0

Behaviour in the school is good.

43

47

3

0

7

My child gets the right amount of work to do at
home.

40

40

3

10

7

The teaching is good.

67

23

3

3

3

I am kept well informed about how my child is
getting on.

53

30

7

7

3

I would feel comfortable about approaching the
school with questions or a problem.

73

17

0

3

7

The school expects my child to work hard and
achieve his or her best.

67

20

0

3

10

The school works closely with parents.

43

37

7

10

3

The school is well led and managed.

53

30

10

3

3

The school is helping my child become mature
and responsible.

63

30

3

0

3

The school provides an interesting range of
activities outsidelessons.

43

30

7

7

13
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PART D:
THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF
THE CURRICULUM, SUBJECTS AND COURSES
AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE
56.

Many children start school with standards that are well below those usual
ly found,
particularly in communication, language and literacy, mathematical development and
personal, social and emotional development. They make generally good progress
through the Foundation Stage, but have still not reached the expected levels by the
time they enter Year 1. Although the quality of teaching is generally satisfactory,
many of these pupils have much ground to make up.

57.

The curriculum in the reception class is firmly based on the recommended Early
Learning Goals. It builds appropriatelyon what children already know and effectively
promotes learning through small, structured steps of purposeful activities and first
hand experiences. However, provision is inconsistent because the older reception
children in the mixed reception/Year 1 clas
s do not receive a similar nature of
provision as those in the reception class. This has been explained in the ‘Teaching’
section of this report.

Personal, social and emotional development
58.
Effective teaching, in which children are valued and encouragedo t feel confident
about what they can achieve enables them to make good progress in this area. Most
behave well and develop positive attitudes to learning, but few are able to
concentrate or listen for long. They are generally enthusiastic about learning
and
some play and work together well, for example, through learning to share
constructional apparatus and to take turns using computers. Adults provide good
role models, treating each other and the children with respect and courtesy, leading
to very constructive relationships. Children respond very positively to the daily
routines which give them confidence and a sense of security. Most begin to
understand the difference between right and wrong through sensitive handling of
everyday incidents by staff, and through stories.
Staff promote personal
development effectively by ensuring resources are easily accessible to help children
to become independent. However, too few structured opportunities are given to
develop independence in learning. Staff are awa
re of the need to establish a
stimulating environment, but some lessons lack enthusiasm and pace, so that
progress is slower.
Communication, language and literacy
59.
Children make satisfactory progress from a low starting point but standards are still
below expectations by the time they move on to Year 1, standards in early writing are
well below those usually found. Children enjoy listening to stories and rhymes, but
many have limited listening skills. Many are reluctant to respond verbally, often using
single, familiar words to identify their needs. Although they begin to raise questions,
for example, about the 'magnifiers' on display, there are insufficient structured
opportunities to support the development of speaking and listening. Children
become aware of story structure and sequences of events, through sharing books,
such as 'The Brave Little Bear'. Many enjoy the story but very few are able to
anticipate and join in the often repeated refrain, 'Don't look down!', even with
encouragement from the teacher. The use of 'Jolly Phonics' is effective in helping
children to recognise letters of the alphabet and their initial sounds, but not many
retain this knowledge for long. Most are developing confidence in 'mark making' in a
variety of ways, and one or two more able children ascribe meaning to marks, and a
few are able to write over and under the teacher's writing with some success, but this
is well below the levels usually found.
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Mathematical development
60.
Children make some good progress in this area, and by the end of the reception year
some children are on course to achieve the Early Learning Goals, but overall
attainment is below expectations. The range of activities, particularly in the reception
class, encourages children to show interest innumbers, and to develop confidence in
counting, ordering and matching. Through using shapes, structured apparatus, water
and sand trays, they develop a basic understanding of space, shape and measures.
It is the building on a firm base of practical exper
iences than enables progress to be
made. For example, children were beginning to recognise different shapes and
colours and combine two features, such as red triangle, after a great deal of practical
experience with such shapes and good quality questionin
g from adults drawing the
children’s attention to the different features. Where learning is less successful,
children spend too long on one activity without any adult input that would extend their
thinking and understanding. In some instances children we
re taken too far too
quickly in their learning, because they were working alongside Year 1 pupils. They
did not have the necessary practical experience to understand the new ideas.
Knowledge and understanding of the world
61.
Children enter school with well below average levels of general knowledge. The
good range of activities enables them to build on this knowledge to help them
understand more about the world. Most have some awareness of where they live,
and some willingly talk about family and friends,with very limited speaking skills.
Children observe and show curiosity about the goldfish in the class aquarium and
take turns in feeding it. Through practical activities, such as investigating magnets,
some notice that "The washer and tin stuck to the m
agnet" and through working with
sand and water they learn about different materials. They are provided with
appropriate opportunities to explore constructional apparatus, and join and balance
equipment with growing skill and awareness of safety. They per
form practical
activities, such as making 'cakes' from plasticine, with increasing confidence. Many
show an interest in using the computer and, with support, are beginning to develop
basic information technology skills.
Creative development
62.
An appropriate balance of adult directed activities and activities of their own choice
help children to develop their creative skills and knowledge. Most children enjoy
creative activities, gain confidence, begin to differentiate colours and explore texture,
colour and shape. Good support enables them to create effective collage pictures
and self-portraits. Children join in singing familiar action songs and rhymes, such as
'Heads, shoulders, knees and toes', but many lack confidence in this. They happily
explore making musical sounds by using a variety of untuned musical instruments.
The Home Corner encourages role play, but opportunities to develop sustained
conversation and imaginative play are sometimes missed by insufficient staff
intervention and the lack ofa structured approach.
Physical development
63.
The outdoor secure play area provides a very good resource for children to make
good progress in the development of their large body skills of running, jumping,
balancing and climbing. They use a good range ofequipment, with increasing skill
but there is a lack of wheeled toys to support the development of their body control
and co-ordination. They use large apparatus with growing confidence and begin to
develop awareness of space and of others, showing respe
ct for other people's
space. Children attempt to handle paintbrushes, glue sticks, writing tools, scissors
and 'small world' activities and begin to gain safe control of their finer movements.
Most find this difficult, but are well supported by staff.
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ENGLISH
64.

Standards of attainment are not as high in English as they are in other subjects, and
standards of writing are particularly low. This results from the comparatively slow
progress pupils make though the reception and Key Stage 1 classes, and fromhe
t
very low base from which they start.

65.

By the end of Key Stage 2, standards of reading are generally in line with the national
average and above those of similar schools. The school gives a good emphasis to
the teaching of reading both through the natio
nal literacy hour and through other
lessons where pupils read individually and in groups. Pupils also take reading books
home to read to parents or other adults. All of this results in a satisfactory level of
word recognition across the school. By the age of seven, many pupils are able to
read simple texts with some accuracy and fluency. In the 2001 national tests for
seven year olds, almost a third of the pupils attained the higher level (Level 3). This
was very good achievement for these pupils. Sta
ndards in the present Year 2 are
not so high, but an appropriate number are at the expected level. By the age of 11,
many pupils take an interest in reading and are able to talk with some interest about
the books they read. Some even take an interest inchallenging texts such as CS
Lewis’‘Narnia’stories. Lessons at the top of Key Stage 2 focus well on the higher
order reading skills, such as the ability to look for meaning beyond the literal. The
very good Year 6 lesson based on Roald Dahl’s 'Matilda'already mentioned was a
good example of such a focus. A good Year 5 lesson looking at an instructional text
focused well on the sorts of verbs and adverbs that gave the text its particular
character. Such focused teaching helps pupils go beyond simple ecognition
r
of
words and begin to understand text in a more sophisticated way. These pupils are
able to attain the higher level (Level 5) by the end of the key stage. The significant
number of pupils with special educational needs, some of who are still t aa much
earlier stage of developing their reading, means that overall standards are no more
than average.

66.

There is some good teaching of speaking and listening across the school and pupils
make good progress. Many pupils enter the school with poor skill
s in this area and
find it difficult to communicate or follow extended conversations. There are many
opportunities for pupils to talk to teachers and other adults through the reception and
Key Stage 1 classes and they are encouraged to share their observa
tions and relate
their experiences. The way in which teachers listen to pupils talk and value their
contributions, at both key stages, increases their confidence and encourages them to
express their ideas. Many pupils still find it difficult to listen ov
er a sustained period,
even by the end of Key Stage 1, and need more ‘short
-burst’ activities. Teachers
recognise this, but have not always adapted the patterns of their lessons to this need.

67.

The use of drama and role play, particularly at Key Stage 2,ives
g some very good
opportunities for pupils to develop their speaking skills. These develop well through
the key stage until pupils are able to extemporise conversations with ease. This was
seen in the Year 5 history lesson where pupils in the role of e
Hnry VII and various
Dukes and messengers were able to hold conversations and respond very well to
what had just been said. There were further examples in a Year 6 religious
education lesson where the whole class was involved in a role
-play situation of being
marooned on an island. They were able to hold extended conversations with other
pupils and with their teacher, who slips in an out of various roles with ease in most
lessons that he teaches. The pupils have become used to this and respond to it well
.

68.

There are fewer opportunities for pupils to discuss matters in pairs or groups, or to
report back on their findings in either a formal or informal way. Where these are
used, such as in a Year 6 English lesson where pupils discussed their interpretation
s
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of 'Matilda', and a Year 4 art lesson where pupils explained their ideas and methods,
there are valuable opportunities for pupils to extend the range of their speaking in
different contexts that are not directed by the teacher.
69.

The teaching of writing has not been as successful as the teaching of other aspects
of English, and standards are low. It has already been pointed out there is a
successful focus on the teaching of phonics through the reception and Key Stage 1
classes, and this has resulted in pupils gaining a very good knowledge of phonics. In
fact, the level of ability is surprisingly high with pupils in Year 2 not only able to spell
words phonetically, but actually to be able capture their own local accent in such
misspellings as ‘claymid’for‘climbed’and ‘huom’for ‘home’. This is a very high level
of phonetic ability and shows that the pupils do not have great difficulties in learning,
and have responded well to their teaching. Unfortunately, many of the most common
words in the English language are not spelled phonetically, and the pupils have not
learned the patterns of the common spellings so that they recognise when their
phonetic renditions are not correct. This means that some write ‘mee’ when they
mean ‘me’. They have been taughtthat ‘ee’forms that sound and then misapply it.
They need considerably more practice with these patterns from an early age in order
to have sense that some spellings are wrong.

70.

By the end of Key Stage 1, many pupils also have poor ability to use punctua
tion and
to divide their writing into sentences. The vocabulary they use is restricted and few
have picked up the clarity of writing style that is expected by the end of the key stage.
Progress is generally good through Key Stage 2, and by the end of thekey stage,
most pupils have learned to spell and punctuate correctly and many are able to
express their ideas clearly. This results from the clear teaching they receive, and
from the greater time they have been exposed to examples of good writing. Lesso
ns,
particularly within the literacy hour, often focus well on elements of writing and this
has helped pupils become more aware of what they need to do to improve. Because
of their low start at the beginning of the key stage, very few pupils make the prog
ress
necessary to attain the higher level (Level 5) where writing is varied and interesting,
and vocabulary choices are imaginative and precise.

71.

The reading materials available to pupils through their reading books and in the
shared texts used in class lessons are not always of the high standard that sets a
good model for pupils’ own writing. Pupils need considerable experience of good
writing in order to absorb the styles and elements that make it good. Opportunities
for pupils to engage in sustained pieces of writing are not always sufficient for them
to develop the necessary skills and styles. The national literacy hour usually gives
time for skills to be learned but not practised. Writing in other subjects, such as
history and geography, consists mainly of short pieces and the completion of
worksheets. Opportunities could be created here for pupils to practise their writing
skills without extending English lessons. There are relatively few occasions on which
pupils are called upon to review and ame
nd their writing to improve its clarity and
style, rather than to correct errors.

72.

There is some good teaching of pupils with special educational needs by the
specialist teachers and some good support from teaching assistants. The teaching
of these pupils during the ordinary lessons is not always so well focused on their
needs or on the targets on their individual education plans. This also applied to other
pupils at various stages of development. The school is analysing test and other
assessment data rigorously and has set some good targets for groups and
individuals, but lessons seldom reflect these targets directly. This is partly because
the programmes of the National Literacy Strategy for a particular year group are
followed whether or not the programme is appropriate for the pupils or their targets.
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It is also partly because lessons do not always focus directly on the targets set for
different groups.
73.

The co-ordinator has successfully overseen the introduction of the National Literacy
Strategy and has developed a good overview of attainment and progress. The
school has increased its stock of reading books over the last year, but there is still a
need for wider provision of good quality reading materials to set a good model for
pupils’ writing. The good teaching overall, particularly through Key Stage 2, has
ensured that pupils make good progress, especially in reading. The school has
arranged a programme of in-service education to improve skills in the teaching of
writing. All of these skills-based developments will take some time to work their way
through the school and some patience will be needed as standards in English can
seldom be raised as quickly as those in mathematics and science.

MATHEMATICS
74.

Pupils make satisfactory progress in mathematics in Key Stage 1 and attain
standards in line with those in similar schools but below those expected nationally.
Progress through Key Stage 2 is good with pupils achieving results well above those
in similar schools and in line with results nationall
y. The significant factor affecting
the good progress through the key stage is the lively teaching that interests and
motivates the pupils.

75.

By the end of Key Stage 1, pupils work with numbers to 100 and have an
understanding of place value relating totens and units. They work with coins up to
the value of a £1 and some can give ‘change’from £5. They sequence numbers,
work with simple fractions and estimate and then measure centimetres and metres.
They work with two-dimensional shape and can identify pentagons and hexagons as
well as the more familiar shapes such as squares, rectangles and triangles. Much of
the work is number based and, although all pupils completed and recorded tasks in
‘practical maths books’, much time is spent completing sheetsconsolidating work
previously taught. In most cases these worksheets are the same for pupils of varying
levels of attainment. This adversely affects their progress.

76.

By end of Key Stage 2, pupils have a sound understanding of place value, can work
to two places of decimals and are able to express fractions as percentages. They tell
the time using the 24 hour clock, measure and identify angles and interpret data from
both bar and line graphs and pie charts. They can identify and describe the
properties of both two and three-dimensional shapes and complete simple algebraic
equations. There are few recorded examples in books of opportunities to apply what
they have learned neither are there many examples of ‘word problems’. However,
through a systematic analysis of answers in national tests, the school has identified
the need to provide more opportunities to present the pupils with word problems to
solve related to real life situations. Scrutiny also shows that there is little
differentiation between thework set for the average and higher attaining pupils and
this needs to be addressed if higher standards of attainment are to be achieved.

77.

The quality of teaching is satisfactory at Key Stage 1 and good at Key Stage 2. The
good teaching was characterised by enthusiastic teachers presenting the lesson at a
brisk pace and focusing clearly on the learning objective. For example, in one lesson
the teacher was enthusiastic and confident as he said "Today we’re going to look at
Emma’s favourite pie". He there
by immediately involved and interested the pupils
and then went on to use resources extremely well using the overhead projector to
create ‘shadows’ of fractions on the wall. Less successful teaching either failed to
balance the lesson by launching straight into the main activity without any recap of
work previously taught or failed to differentiate adequately between the different
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ability groups and therefore pupils were either confused or not challenged by the
tasks set. On some occasions teachers responded well when they realised that
some pupils were coping easily with the tasks and either increased the level of
difficulty or introduced the next activity earlier than planned. However in some
classes pupils simply repeated work at the same level gaininglittle from the
experience and getting bored in the process. Teachers’ planning does not always
sufficiently reflect tasks that differentiate between different ability groups.
78.

The marking policy is not consistently applied and there is a wide variation
in the
standard of marking. In some books, work is mostly ticked with the occasional
positive comments. In others, comments guide and encourage pupils, for example
‘good, now you know that multiplication and division are inverse operations you can
now use this to check your work,’ or ‘you have used the correct language for
multiplication'. In some classes, teachers have placed learning objectives from the
Programme of Study in the back of pupils’ books and the pupils understand that
these represent their overall targets for the year. However, in order to make them
more effective these targets now need to be ‘personalised’ and made more short
term in order that teachers focus specifically to an individuals’progress in achieving
them.

79.

There is little evidence of pupils using information technology or other subjects to
help develop their mathematical knowledge. However, there were examples of good
practice on which the school can build. In one class, the teacher used the plan of a
Roman Fort visited two days previously to motivate the pupils when teaching co
ordinates. She then went on the following day to give each pupil a map of the local
area to develop further the concept of co
-ordinates and at the same time introduce
them to aspects of the geographyProgrammes of Study.

80.

Pupils’progress is regularly assessed both in lessons, when many teachers question
skilfully, in the plenary session, to determine whether learning objectives have been
achieved. Pupils’ answers in the statutory assessment tests ha
ve been analysed
well and, led by the mathematics co
-ordinator, all staff are ensuring that provision is
made for the solving of ‘word problems’
- an aspect of the curriculum that the pupils
found difficult. This is already being reflected in pupils’work
.

SCIENCE
81.

The good quality of the teaching, particularly at Key Stage 2 ensures that pupils
make good progress across the school and that standards of attainment are well
above those in similar schools by the age of 11.

82.

By the end of Key stage 1, standards are in line with expectations but skills in
scientific enquiry are not as secure. Few pupils are attaining beyond expectations.
For example, in their work on electricity, pupils are able to draw simple diagrams of a
complete circuit, and in studying living things, they are able to recognise and name
external parts of the human body and of plants, and are beginning to be able to
classify and sort living things into groups. They are less secure in the skills of
scientific enquiry. Although pupils are beginning to make 'predictions' there is too
little emphasis placed by teachers on pupils undertaking their own experiments and
investigating for themselves. Also, the overall curriculum time for science in Key
Stage 1 is low, so pupils have less time with the subject. There is good teaching
through Key Stage 2, and by the age of 11, pupils show sound understanding of
materials and their properties and are able to test metals and identify them as
'conductors' or 'insulators'. They understand food groups and why the body needs
them, and can investigate how distance from a light source affects shadows. They
are secure in making predictions, undertaking investigations and show good
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understanding of what makes a 'fair' test. Teachers encourage this approa
ch and
consistently devise situations where pupils can apply their knowledge to solving
problems.
83.

The quality of teaching is good overall and although there are variations in teachers’
skills, a number of strengths account for pupils’good progress. These include good
organisation, good use of time and resources and consistently good management of
pupils, especially at Key Stage 2. Some of the best teaching, built on good subject
knowledge, was where teachers had the confidence to explore ideas and toask
probing questions to make pupils think. In a lesson with the oldest pupils, during
discussions about good scientific practice and 'fair testing', one pupil, referring to an
investigation involving temperature, said “The test wasn’t fair because the ndow
wi
was open”. However, others argued that this was not a factor because the window
had been open all the time. Eventually, all agreed that it would have been unfair had
the window been opened mid way through the experiment. This was a thoughtful
discussion, well managed and prompted by a confident teacher. Pupils clarified their
thinking and learning was good.

84.

The school has a clear policy statement for the subject and an appropriate scheme of
work. Teachers plan well together, share ideas about w
hat works, and because they
know pupils well are able to take into account, in their planning, all groups of pupils
including those with special educational needs. With good support from classroom
assistants these latter pupils make good progress.
Science makes good
contributions to literacy and numeracy in the school, through emphasis on using the
correct technical language, through opportunities for discussion and good use of
mathematical skills in recording and presenting data.
However, the use of
information technology in recording and presenting results is underdeveloped.

ART AND DESIGN
85.

At both key stages, pupils attain standards in line with those usually found. These
standards are similar to those found at the time of the last inspection. There
was
some very good teaching seen during the inspection, especially at Key Stage 2. If
this quality of teaching is maintained, and pupils continue to be incolved in such a
rich range of experiences, standards of attainment will rise.

86.

A good Year 1/2 lesson built well on a visit to the school by some weavers, and
pupils were given some independence toexplore different ways of weaving rather
than have to use a single technique. This gave them opportuntity to develop different
techniques and consider which was the most successful. There were some good
opportunities in this lesson for Year 2 pupilsto take responsibility for helping Year 1
pupils to learn this skill, while practising and improving their own technique. In a very
good Year 4 lesson, pupils were again given good opportunities to develop their own
designs from Roman mosiacs they had seen. The teacher's good questioning and
explanations of techniques enabled them to evaluate what they had done and to
develop their work. In an excellent Year6 lesson, particularly good use was made of
a visit by a sculptor. The teacher's enthusiam, outstanding group organisation and
class management inspired involvement and collaboration of the highest quality.
There was exciting use of unfamiliar resourcessuch as ‘mesh’, ‘wire’and ‘plaster’, to
create vessels based on patterns and textures seen on a visit to Finchale Priory.
This enthused pupils, and the teacher gave excellent support in the development of
the techniques needed to use these materials. Th
e result was a high level of
attainment.

87.

The curriculum is broad and balanced and meets statutory requirements.At both key
stages, there are appropriate opportunities for pupils to explore ideas and work with a
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wide variety of materials and tools, recor
ding investigations in a range of media with
increasing confidence. Pupils’creative skills, knowledge and understanding are built
on and extended appropriately as they move through the school.The curriculum is
enriched by a well-attended extra-curricular art club, and enhanced by visits, for
example, to Finchale Priory to study its architecture and stonework textures and
patterns, and by visitors to school, such as a sculptor who supported follow
-up work
to the visit.
DESIGN AND TECHNOLOGY
88.

Only two lessons were observed and therefore it is not possible to make an overall
judgement on teaching and learning. A review of work indicates that there has been
little emphasis on the subject in the past at Key Stage 2 and so standards are below
those usually found. There is now much greater emphasis and so standards are
beginning to rise. In a Key Stage 1 lesson, pupils built on work with visitors from the
local ‘weavers guild’and used different materials to weave patches that were to be
sown together to make Joseph’s ‘coat of many colours.’ They used information
technology well to begin to understand the concept that they needed to design their
coats. In the well-organised Key Stage 2 lesson, pupils learned to measure
accurately and apply three different ki
nds of joints as they made frames for Tudor
houses linked to their work in history. This was effective in enabling them to
construct the houses, but did not give them sufficient scope to make their own
designs and try different approaches or to review the
ir work with a view to improving
it for its intended purpose.

89.

The development of the subject is at an early stage. The co
-ordinator has already
revised both the policy and scheme of work, having consulted the local authority for
advice. He is enthusiastic and knowledgeable and determined to give design and
technology a higher profile in the curriculum. Current medium
-term planning
indicates that teachers are now ensuring that design and technology is taught on a
regular basis.

HISTORY AND GEOGRAPHY
90.

Because of the school’s cycle of topics, it was not possible to see any geography
lessons during the inspection and so no overall judgement can be made. However,
history was a significant focus of the inspection week.

91.

The above average standards in hist
ory by the end of Key Stage 2 are promoted by
the good teaching through that key stage and by the involvement of pupils in a wide
range of visits, drama and practical activities that excite their interest and promote
their understanding. There is also a good level of challenge within lessons so that
pupils do not just learn facts, but also develop an understanding of historical forces
and the reasons why things happened as they did.

92.

By the end of Key Stage 1, pupils have an appropriate knowledge of the ents
ev and
people they have studied. For example, in a good Year 1 lesson looking at the life of
Florence Nightingale, pupils learned about her role in the Crimean War, and how her
help was needed. The dressing up of pupils in modern nurses’uniform and inthe
costume of Florence Nightingale and acting scenes in a hospital made this lesson
much more immediate and captured the interest of the pupils. The teacher’s very
good relationships with the pupils enabled him to involve them in role play
confidently. Even at this young age some were able to extemporise speech: whilst
most patients told Florence that they were fine when she asked if they were all right,
one complained, “No, I’ve got a belly ache!”
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93.

By the end of Key Stage 2, pupils have good knowledgeof the periods they have
studied, and good understanding of the main events and changes. These standards
are above those usually found. Year 3 and 4 pupils were enthused by a visit they
made to the site of a Roman fort during the inspection and were very
knowledgeable
about its construction and function, having learned the technical names for its
different parts. They took great delight in displaying this technical knowledge, and
such delight is an illustration of their very good attitudes to learning.It also illustrates
how valuable such visits are in stimulating interest and enthusiasm for the subject,
and making history so much more real to the pupils. The visit was well followed up in
lessons back in school.

94.

There were some very good lessons for o
lder pupils at Key Stage 2 who were
studying the Tudors. Mention has already been made in the ‘Teaching’ section of
this report, of the very good Year 5 lesson in which role play was used to help pupils
to understand the relationship of Henry VII to vario
us nobles in the kingdom and how
he established his power. This went beyond the learning of facts and was very
successful in promoting understanding. The Year 6 lesson in which the teacher
dressed up as Henry VIII and then gave a bravura performance inole
r was fairly
typical of lessons in that class. It involved great showmanship by the teacher along
with cleverly contrived devices such as the telephone call from Henry VIII’s secretary
that excite and enthuse the pupils. The device did give opportunity
for pupils to
explore the reasons for Henry’s many marriages in a stimulating session. The lesson
was well prepared because pupils had previously used the computer suite to look up
information about Henry VIII on the Internet. This gave them sufficient
background to
ask meaningful questions and so extend their understanding.

95.

The school gives good emphasis to the teaching of history and has a rich programme
of visits and practical activities. This, together with the good, and often very good,
teaching has promoted the above average standards.

INFORMATION AND COMMUNICATION TECHNOLOGY
96.

At both key stages, standards are in line with those usually found. Recent initiatives
such as the use of a server in the computer suite, ongoing support from a specialist
teacher funded by the Education Action Zone, and the completion of nationally
funded training by all staff, have placed the school in a strong position to raise
standards still further.

97.

Insufficient lessons were observed to make an overall judgement on
teaching and
learning. However, it is clear that information technology has been made a high
priority on the timetable and all pupils use the newly equipped computer suite
regularly. In a good Year 2 lesson, pupils co
-operated well using a repeating pattern
to design a coat. In Year 6, following the directions of the teacher, pupils located a
page on the Internet which they interrogated in order to answer questions on the six
wives of Henry VIII. In a very good Year 5 lesson, pupils completed their rd
thi lesson
on the use of spreadsheets and began to display their outcomes, again following the
directions of the teacher. The very high level of challenge together with the teacher’s
very clear explanations and good support enabled pupils to understand the
nature of
the spreadsheet. No computers were observed being used other than in the
computer suite, and their use in supporting work across the curriculum needs to be
further exploited.

98.

The recently appointed co-ordinator is determined to raise standardsand achieve the
very clear vision he has for the school. He has worked well with the very good
support offered by the Education Action Zone and has also been well supported by
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the headteacher who has arranged regular non
-contact time in order that he can
support staff, monitor teaching and oversee the working of the newly installed server.
MUSIC
99.

At both key stages, standards of attainment are broadly in line with those usually
found. These standards are similar to those found at the time of the last spection.
in

100.

Teaching is generally satisfactory across the school and pupils make appropriate
progress, but there is some good teaching at Key Stage 2, and some very effective
work with the whole key stage in singing lessons. At both key stages, pupils are
involved in an appropriate range of activities and given opportunities to use a variety
of tuned and untuned instruments. This allows them to develop skills and
understanding appropriately. In some lessons, the challenge of the teaching is high
and there is a very direct focus on certain techniques that promote good learning.
For example, a good Year 4 singing lesson focused well on the rhythms and beat of
the sea-shanties that pupils were studying. The teacher’s clear explanation of pulse,
beat and rhythms and the good examples he used enabled the pupils to appreciate
the particular qualities of these songs. A good Year 6 lesson focused on chords and
their function in creating music. The teacher’s own facility to produce a wide variety
of music from a minimum of chords enabled him to explain and illustrate their
function clearly, and the device of pupils singing chords was particularly effective.

101.

A special feature of the school is the way pupils sing with enthusiasm in assemblies.
This is in no small part related to the very lively approach of the deputy headteacher
who plays the piano with great gusto. The verve with which he deploys his chords
and his own enthusiasm create a special atmosphere. The pupils pick up this
enthusiasm, are keen to sing and enjoy the experience. For example, in one
assembly when the reception pupils chose 'Twinkle, twinkle little star' to sing as
everyone walked out, the teacher realised that some older pupils might think this
below them, but a look in their direction an
d his own enthusiastic rendition were
sufficient for them all to join in and sustain the song as they walked down the
corridor.

102.

The curriculum is broad and balanced and is enriched by visiting musicians, such as
a brass quintet and an African drummer, by visits to the local secondary school
during 'Music week', and by pupils’involvement in school performances. There are
some good arrangements for instrumental tuition, with a number of pupils being
taught to play the guitar by a peripatetic teacher. Reso
urces have improved since
the last inspection and they are now very good.

PHYSICAL EDUCATION
103.

It was not possible to see any physical education lessons at Key Stage 1 so no
judgement can be made. By the age of 11, standards of attainment are in line with
those usually found, and this is a similar position to that at the time of the previous
inspection.

104.

Good teaching though Key Stage 2 ensures that pupils skills are extended
effectively. Teachers have high expectations, and concentrate well on developing
pupils’skills and knowledge. For example, very effective planning and organisation
enabled Year 4 pupils to experience a range of challenges involving passing,
catching, attacking and defending in a hockey game. Pupils in turn worked very
hard, co-operated well and used their time to the full. Confident, innovative teaching
resulted in a very good dance lesson with Year 6 pupils. Mindful of the lack of
experience in dance for some pupils, the teacher clearly shared the learning
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objectives through the session with the pupils exploring ideas of 'relationships' and
'conflict' as expressed in different versions of 'Romeo and Juliet'. The teacher
skilfully used a video extract from 'West Side Story' to introduce the session and
pupils were immediately enthused. By the end all pupils were creating vivid physical
images stimulated by music from Prokofiev’s 'Romeo and Juliet'. Pupils were
exploring shared ideas with control and poise, and all without a trace of self
consciousness. They responded very well ot this confident, knowledgeable and
stimulating teaching.
105.

At both key stages, pupils have the opportunity to go swimming, with some classes
visiting the pool weekly throughout the year. By the end of Year 4, all pupils are able
to swim with the majority able to swim 25 metres, and this represents good
attainment.

106.

Teachers’ planning indicates clear learning objectives, and teachers encourage a
healthy lifestyle by emphasising the value of both regular exercise, and of 'warming
up' prior to exercise. 'Healthy Skipping', promoted by the British Heart Foundation,
and practised by some of the older pupils, is proving to be very popular hard work!
Recent monitoring of teaching has enabled the co
-ordinator to identify areas for
development such as progression ni gymnastics and dance, and these are being
addressed. The curriculum is broad and balanced and there are good opportunities
for boys and girls to participate in competitive team events such as football, netball
and cross-country running. Outdoor pursuits and 'Adventure Weekends' make a
valuable contribution to pupils’physical and personal development.

RELIGIOUS EDUCATION
107.

At both key stages, standards are in line with the expectations of the locally agreed
syllabus and have been maintained since the pr
evious inspection.

108.

Pupils make sound progress in broadening their knowledge of world religions, and
this is a valuable contribution to their spiritual and cultural development. Seven year
olds display sound knowledge of the Bible as a special book and ar
e becoming
aware of the importance of religious objects, practices and festivals. They can relate
some of these to their own experiences of celebrating Christmas, Easter,
christenings and weddings. They know stories from the Bible, as Year 1 pupils
showed when re-telling the details of the story of Joseph and his brothers. Other
faiths are suitably introduced and seven year olds display sound knowledge of
aspects of Buddhism and Islam when writing about what is special to these faiths.

109.

At Key Stage 2, the teaching of religious education demonstrates how pupils are
expected to think for themselves, and to make connections between stories they
hear, and everyday life. In a Year 5 lesson looking at Moses as a leader, and trying
to identify some of the qualities of a 'leader', pupils quickly identified a range of
'leaders’ they knew such as ‘The Queen’, ‘George Bush’, ‘Teacher’ and ‘My Mum’.
Identification of such qualities as ‘caring’, ‘supporting’ and ‘being there for you’
showed sound understanding. Pupils broaden their knowledge of Christianity
through study of local churches such as the Church of England, Roman Catholic and
Methodist. They learn how Christianity developed in their area through study of the
lives of St Cuthbert, and of Oswald, the first Christian king in the North East. Pupils
enjoy the variety of approaches teachers encourage them to use. In looking at
'miracles' and how Jesus responded to human need, Year 3 pupils considered the
story of the five loaves and two fishes, and engagedn i very effective role play,
improvised by the teacher, to attempt to broaden their understanding. The notion
that “A miracle is something we find hard to understand“ came from the pupils
themselves. Pupils develop sound understanding of some of the custo
ms and beliefs
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of Hinduism, Sikkhism and Judaism and are coming to a better understanding of
similarities and differences between faiths.
110.

The quality of teaching is predominantly good. Teachers engage pupils’ interest
through a variety of strategies suchas story telling, drama and role play and good
use of video extracts. Thoughtful discussions and sharing and valuing ideas are
regular features of lessons.
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