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SUMMARY OF THE INSPECTION REPORT 
 
INFORMATION ABOUT THE SCHOOL 
 
Whitefriars Primary School has 381 pupils aged four to eleven years and is situated in a 
socially disadvantaged area of King'' Lynn.  25% of the pupils are known to be eligible for 
free school m eals, which is above the national average.  On entry to the school, many pupils 
have very low attainment in reading, writing, mathematics and social skills, but there are also 
some with average or higher abilities.  Around 40% have no form of pre -school ed ucation.  
172 pupils are on the register of special educational needs, including fifteen who have 
statements.  Compared with schools nationally, these are high proportions.  The majority of 
pupils are of white European background, including twelve for whom  English is an additional 
language.  
 
HOW GOOD THE SCHOOL IS 
 
Whitefriars is an effective school with many good features, and its strengths far outweigh the 
areas for improvement.  The school recently received the Government's Achievement Award 
for Improvem ent.  It receives more income per pupil than most schools nationally and uses 
this wisely to provide satisfactory value for money.  The leadership of the governors and 
head teacher has established a whole -school commitment to very high standards of care 
and most pupils make steady progress.  Much of the teaching is good and some of it is 
outstanding.  
 
What the school does well 
• The school provides a very safe, happy and caring place for all the pupils.  They are all valued 

equally and given good opportuniti es for their personal and social development.  
• Attainment levels in reading and speaking and listening are in line with most schools nationally, 

even though many pupils start with very low levels of language skill.  
• Children in the foundation stage receive a  rich education and make very good progress.  
• One-third of the teaching observed throughout the school is very good or excellent.  
• The provision for pupils with special educational needs is very good.  
• Classroom supporters make a very good contribution to pup ils' progress.  
• The school provides many activities to stimulate the pupils' enthusiasm for learning.  
• The school works very hard to encourage the involvement of parents.  
• The governors know the work of the school very well and make an important contribution  to 

leadership and management.  
• The head teacher and senior management team give the school a good capacity to improve.  
 
What could be improved 
• Levels of attainment in mathematics are too low.  
• Information from pupil assessment is not yet used sufficiently  to guide planning, although the 

school has made a good start on this.  
• Inconsistent teaching and learning slows the progress of some pupils.  
The areas for improvement will form the basis of the governors' action plan. 
 
HOW THE SCHOOL HAS IMPROVED SINCE ITS LAST INSPECTION 
 
The school has made satisfactory progress in relation to the issues raised in the first 
inspection of February 1997.  There have been improvements in monitoring the quality of 
teaching, management of time and use of worksheets and this inspection indicates how 
these can be further developed.  In information and communication technology the school 
has prepared well for the large increase in equipment coming soon.  Improvements to the 
building have considerably improved the learning enviro nment for the pupils.  
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STANDARDS 
 
The table shows the standards achieved by eleven -year -olds at the end of Key Stage 2, 
based on average point scores in National Curriculum tests.  
 

 compared with    

Performance in: all schools similar 
schools 

  

 1998 1999 2000 2000  

English E E C A 

mathematics  E D E D 

 

science E E C B  

Key 
 
very high 
well above average 
above average 
average 
below average  
well below average 
very low 

 
A* 
A 
B 
C 
D 
E 
E* 

 
The table shows much recent improvement in the proportion of pupils gaining average or 
higher levels of attainment in English and science and continuing low attainment in 
mathematics.  The inspection evidence indicates that attainment in English is generally lower 
in this year's classes at the end of Key Stage 2 bec ause there are fewer pupils attaining 
above -average levels and a greater proportion of lower -attainers.  Many of the pupils reach 
average levels in reading, speaking and listening, but attainment in writing is generally low.  
The national tests for seven -year-olds in 2000 also showed attainment to be high in English 
and low in mathematics.  The inspection evidence confirms the low attainment in 
mathematics, but the school has already started working on this and there are signs of 
improvement.  Standards in science continue to be close to the national average.  Pupils 
with special educational needs are making good progress.  The school's targets for the 
performance of eleven -year -olds in English and mathematics are lower this year than last, 
reflecting the di fferent range of abilities within this particular group of pupils.  
 
PUPILS' ATTITUDES AND VALUES 
 
Aspect Comment 

Attitudes to the school  Good.  Most pupils like coming to school and enthusiastically take part in 
lessons and other activities.  

Behaviour, i n and out of 
classrooms 

Satisfactory overall.  Behaviour is very good around school and in the 
playground.  It is good in most classes, but in some, it is unsatisfactory 
and disrupts learning.  

Personal development 
and relationships  

Good.  Most pupils form  cooperative relationships with each other and 
the teachers.  They often work well together in their group activities and 
this helps their learning progress.  

Attendance  Satisfactory.  Attendance levels are similar to the national average with 
unauthorised  absence slightly above.  

 
In most classes, pupils' good attitudes and behaviour contribute to their learning progress.  
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TEACHING AND LEARNING 
 

Teaching of pupils: aged up to 5 years aged 5-7 years aged 7-11 years 

Lessons seen overall  Very good  Satisfactory Good 
Possible judgements are: excellent; very good; good; satisfactory; unsatisfactory; poor; very poor. 
 'Satisfactory ' means that the teaching is adequate and strengths outweigh weaknesses. 
 
The quality of teaching is good or better in 60% of les sons and it is very good, or excellent in 
30%.  It is unsatisfactory in 7% of lessons.  Overall, this is an improvement from the first 
inspection.  In the best lessons, there is a zest for learning fired by the teacher's enthusiasm 
and high expectations fo r achievement.  Where teaching is less effective, the lesson 
planning does not sufficiently take account of the pupils' levels of attainment or the particular 
behavioural needs of some groups of pupils.  The teaching of English and mathematics is 
satisfactory across the school, with some strengths in teaching reading and mental 
calculation.   
 
OTHER ASPECTS OF THE SCHOOL 
 
Aspect Comment 

The quality and range of 
the curriculum  

Good. The school has implemented the National Literacy and Numeracy 
Strategies ef fectively. Teachers provide many interesting learning 
experiences, enriched by very good links with the community.  
Insufficient provision is made in the timetable for continuous progress in 
some subjects.  

Provision for pupils with 
special educational 
needs 

Very good.  The coordinator has very effective systems for monitoring 
pupils' progress, providing clear targets on their individual education 
plans and matching the teaching precisely to their needs.  Classroom 
supporters make a very good contribution t o their learning progress.  

Provision for pupils with 
English as an additional 
language  

Good. The limited support available is used effectively and appropriate 
contact is maintained with parents.  

Provision for pupils' 
personal, including 
spiritual, moral,  social 
and cultural 
development  

Very good.  The head teacher and staff create an environment in which 
most pupils learn about relationships and behaviour from first -hand 
experience.  They organise very good systems for older pupils to 
develop a sense of r esponsibility.  Good opportunities are provided for 
the pupils to learn about their own culture and others.  Teachers often 
create learning experiences that give the pupils a real sense of wonder.  

How well the school 
cares for its pupils  

Satisfactory over all. Concern for the individual is very good.  There is no 
evidence of bullying.  More strategies to improve classroom behaviour 
are required in a small number of instances.  Procedures for assessing 
pupils' progress are satisfactory, and these are now bei ng developed 
further to provide more guidance for teachers' planning.  

 
The school works hard to develop very good links with parents through its 'open -door' policy 
and the high quality of information it provides for them.  Parents who take advantage of th is 
give effective support to pupils' learning, both in school and at home.  
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HOW WELL THE SCHOOL IS LED AND MANAGED 
 

Aspect Comment 

Leadership and 
management by the 
head teacher and other 
key staff  

Good.  The head teacher and senior management team share a strong 
commitment to high standards of personal and academic development. 
Many subject leaders provide good guidance for their colleagues.  Much 
recent improvement is good.  

How well the governors 
fulfil their responsibilities  

Very good.  The governors a re systematic in developing and reviewing 
their policies.  Their visits to classrooms and other methods for working 
with staff provide them with a good understanding of the day to day life of 
the school and how they can best support its development.  

The school's evaluation 
of its performance  

Satisfactory.  The head teacher and senior management team observe 
lessons and provide constructive feedback.  This needs to become part 
of a regular programme and involve subject leaders to a greater extent, 
in order to improve consistency in teaching quality.  

The strategic use of  
resources 

Good.  The governors and management team are forward looking in their 
budget planning and carefully manage the money to maintain continuity 
in pupils' learning.  They make effecti ve use of additional resources from 
the local authority and other sources to enable lower attaining pupils to 
make good learning progress.  

 
There are many strengths in leadership and management of the school.  It is good at 
consulting with parents and sta ff about new developments, checking performance by 
comparison with other schools and acquiring resources from the most competitive source.  
The development plan needs to show how the school is challenging itself to raise attainment 
for all groups of pupils .  Resources and staffing are sufficient to meet the learning needs of 
the pupils, although recent staffing instability, caused by absences and recruitment difficulty, 
has been disruptive.  
 
PARENTS' AND CARERS' VIEWS OF THE SCHOOL 
 
What pleases parents most What some parents would like to see 

improved 

• The school provides good information about 
pupils' progress.  

• Parents are happy with the progress that 
their children are making.  

• Pupils with special educational needs are 
valued, included in all aspects of sc hool life 
and helped to make good learning progress.  

• The school has high expectations for pupils' 
behaviour.  

• The head teacher and staff are very 
approachable.  

• The head teacher and staff know the children 
very well and provide a friendly, caring 
environmen t. 

• The children like coming to school.  

• Parents do not receive information quickly 
enough about their child's problems.  

• Parents do not receive sufficient information 
about their child's progress.  

• There is insufficient homework.  
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The inspection evidence br oadly supports the reasons that parents give for liking the school.  
The concerns appear to relate to isolated incidents that were not consistent with school 
policies nor what was generally observed.  
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PART B: COMMENTARY 
 
 
HOW HIGH ARE STANDARDS? 
 
The school's results and pupils' achievements 
 
1 On starting school, the proportion of pupils with very low attainment in reading, 
writing and mathematics is higher than is found in most schools nationally.  Many of them 
make good progress through the foundation s tage in the Reception class, because they 
receive a rich learning experience with very good teaching.  By the start of Key Stage 1, the 
proportion attaining the early learning goals is in line with most other schools nationally.  
 
2 By the end of Key Stage 1, in the 2000 National Curriculum tests, attainment in 
reading and writing was in line with all schools and well above similar schools.  In 
mathematics, attainment was well below all schools nationally and below similar schools. 
The difference between mat hematics and English in national tests is a persistent trend over 
a number of years.  In the national teacher assessments of science, the proportion of pupils 
reaching the average level was good compared with all schools, and very good compared 
with simila r schools.  In reading, writing and science, comparatively high proportions of 
pupils reached the national average level, but few exceeded it.  In mathematics, the 
proportion reaching the average level was low.  
 
3 By the end of Key Stage 2, in the 2000 Nat ional Curriculum tests, attainment in 
English and science was in line with all schools nationally.  Compared with similar schools, 
English was well above the average and science was above.  In mathematics, attainment 
was below the average for similar schoo ls and well below all schools.  In English and 
science, the results in 2000 improved considerably compared with previous years, but this 
was not the case with mathematics.  The proportion of pupils attaining above average levels 
in English and science was in line with all schools nationally, but below in mathematics.  
 
4 Overall, school performance in national tests and assessments indicates 
underachievement in mathematics in both key stages.  The school is now giving high priority 
to tackling this.  
 
5 In Key Stage 2, boys perform better in comparison with all boys nationally, than the 
girls do compared with girls nationally.  The school has researched this thoroughly and can 
find no obvious gender bias in provision that might explain these differences in at tainment.  
The inspection found no significant gender differences in teaching or pupils' work.  
 
6 In 2000, the school exceeded its statutory Key Stage 2 targets for the number of 
pupils reaching the average level in English and mathematics by four or five pupils out of 62.  
It attributes this to the fact that the recently introduced additional national programmes to 
raise attainment were not planned in detail at the time of target setting.  The school has set 
targets for 2001 and 2002 that are lower than ac tual attainment in 2000. These are based on 
an analysis of records of pupils' performance in annual assessments.  The records certainly 
indicate that overall attainment in the current Year 5 and 6 classes is lower than last year, 
but also that the school c ould set more challenging targets for some pupils which would help 
to improve their attainment as well as the school's performance figures.  The school has 
started to improve methods of using assessment information to provide more precise targets 
for pupil s' progress.  
 
7 Because the range of pupils' ability is different this year, with a greater proportion at 
below average levels, it is not possible to draw conclusions about the quality of the school's 
work from a direct comparison between the inspection fi ndings and last year's National 
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Curriculum tests and assessments.  In all of the lessons observed by inspectors, attainment 
was in line with national expectations in half of them and in one third of them it was below.  
Much of the below average attainment was observed in English and mathematics classes 
where pupils were grouped together in 'sets ' on the basis of lower ability.  There was very 
little above average attainment in the higher sets.  In science, the school has maintained last 
year's broadly aver age levels of attainment, because many of this year's pupils have 
received more teaching about making investigations.  
 
8 In English, the pupils make very good progress in reading, writing and speaking and 
listening during their time in the Reception class and nearly all of them are meeting the early 
learning goals by the time they move on to Year 1.  With rich learning experiences, dynamic 
teaching and much individual support, most pupils develop a real enthusiasm for reading 
and some higher attainers can e xpress their own ideas in several lines of writing.  They can 
speak confidently, listen well and they make good progress in learning their letter sounds.  
By the end of the year they are able to benefit from a full literacy lesson, in line with national 
guidelines.  During Key Stages 1 and 2, pupils' progress is satisfactory in reading and 
speaking and listening, and their attainment is broadly in line with national expectations by 
the ages of seven and eleven.  Progress in writing is slower and standards a re below 
average.  By the age of seven, most pupils can read their books fluently and many can talk 
confidently about a poem.  By the age of eleven, most pupils can understand and discuss 
the moral issues about animal rearing that appear in a fiction book.   In writing, some higher -
attaining pupils do achieve reasonable standards.  By the age of seven they can present 
interesting ideas in independent writing, using satisfactory handwriting and spelling, and by 
eleven they can adapt their style to suit a part icular purpose, for instance when presenting a 
persuasive argument.  However, the proportion of pupils not reaching these standards is 
much larger than in most schools nationally and this slows their learning progress in other 
subjects, such as history and  geography.  To improve standards, the school is giving priority 
to improving the teaching of writing and handwriting skills and to providing more 
opportunities for extended independent pieces of work.  
 
9 In mathematics, the pupils make good progress in th e Reception class and many are 
on course to meet the early learning goals by the time they move on to Year 1.  They are 
developing a good range of skills in counting, using coins, weighing, drawing shapes and 
making comparisons, which they can apply to eve ryday situations.  Although a high 
proportion of pupils is still working below national average levels at seven and eleven years 
of age, they are making satisfactory progress in lessons and there is evidence that more of 
them are reaching average or above levels in rapid mental calculation and problem solving.  
Many seven -year -old pupils, for example, are able to carry out a range of calculations using 
numbers up to 100.  Some, who are deemed to be lower attaining, can go beyond this, whilst 
higher attainer s can confidently work with numbers up to 1000.  By the age of eleven, some 
pupils in lower sets are getting close to national average levels in solving problems involving 
money, fractions and data in graphs.  To improve standards further, the school needs  to 
ensure more consistently good teaching across all classes and more emphasis on identifying 
precisely what needs to be taught to different groups of pupils to enable them to make 
progress to higher levels of attainment.  These points were made in the fi rst inspection and 
the school has not yet made sufficient progress in responding to them.  
 
10 The pupils who have special educational needs or English as an additional language 
make good progress in English and mathematics lessons because teaching is caref ully 
targeted to their needs and they receive high quality support.  
 
11 In science, pupils make very good progress during their time in the Reception class.  
They benefit from the high quality opportunities provided for them in the outdoor 
conservation are a to observe a number of live creatures and record what they have seen.  
Progress through the school is satisfactory so that, by the age of seven, many pupils have a 
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sound understanding of how temperature affects materials, how simple electric circuits wor k 
and how to carry out a fair test to discover what plants need to thrive.  By the age of eleven, 
most pupils have a reasonable knowledge of the human body, they understand the concept 
of how light travels and they use appropriate scientific methods and vo cabulary.  Overall, 
standards are similar to those reported in the first inspection.  
 
12 In information and communication technology (ICT), attainment is generally below 
national expectations.  Although this was the finding in the first inspection, importa nt 
improvements in planning and teaching since then have made an impact in some parts of 
the school.  Younger pupils in Year 1 attain high standards in using computers for writing 
and art, and in understanding the wider applications of ICT.  By the age of eleven, some 
pupils in Year 6 achieve satisfactory standards in using the computer to plan the finances of 
an imaginary business.  In some classes, very effective use of computers helps pupils to 
extend their basic skills, for example, in punctuation exerc ises and using money in Year 1, 
and in planning purchases within a budget in Year 5.  Portable computers are being used 
very well to support the learning progress of pupils with special educational needs.  
However, the improvements have not yet had time to  secure the required standards of 
attainment in all aspects of ICT consistently across the school.  This should come soon, 
when the school implements national schemes for improving resources and teaching skills, 
providing they learn from the experience gai ned from the good work so far.  
 
13 In geography and history, pupils attain standards that are below national 
expectations at the end of Key Stage 1 and broadly in line by the end of Key Stage 2.  Some 
higher -attaining seven -year -olds can make geographical and historical comparisons 
between different places and times.  At the age of eleven, many pupils have a good 
knowledge of the United Kingdom, and they can use maps and census figures to find out 
about King's Lynn in Victorian times.  Their understanding i s extended by the rich 
programme of fieldwork and visits to places of interest.  In general, pupils talk well about 
their work in these subjects, but their progress is slowed by difficulties in consolidating their 
ideas in writing.  History and geography a re no longer the areas of strength that they were in 
the first inspection because attention has been focused more on English and mathematics.  
Recently -appointed coordinators for the subject have begun working enthusiastically to raise 
standards by improvi ng planning and the organisation of time for the subject.  
 
14 Attainment in art is in line with national expectations at the end of Key Stages 1 and 
2, which is slightly below the level observed in the first inspection.  It is starting to improve 
with the introduction of a new programme of work in line with national guidance.  By the age 
of seven, pupils' painting and drawing is accurate, skilful and shows great care.  By the age 
of eleven, they have developed an appropriate knowledge and understanding of a rt and they 
can make reasonable judgements about their work.  
 
15 It is not possible to make overall judgements about attainment in design and 
technology (D&T), music and physical education (PE) because insufficient evidence was 
available during the inspect ion.  From the very small amount of work seen, pupils are 
receiving appropriate opportunities to design, make and evaluate models.  In their music 
lessons and hymn practices, they sing enthusiastically.  In PE, many pupils in Key Stage 2 
show good skills i n ball games.  Just before the inspection the school received a national 
award for the quality of its sports teaching.  
 
Pupils' attitudes, values and personal development  
 
16 Pupils' attitudes to school are generally good and most behave well in classroom s.  
They come to school ready to learn and are enthusiastic about taking part in lessons and 
other activities.  They pay attention and respond well in whole -class teaching sessions and 
settle quickly to their tasks.  Their ability to work well on group act ivities when not directly 
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supervised by the teacher or classroom supporter enables them to make good progress in 
lessons.  This also allows the teacher to spend a good length of uninterrupted time with each 
group, providing explanations suited to their par ticular needs.  Good examples of this were in 
mathematics when groups were required to carry out interesting investigations and in ICT 
when each group had easy access to a computer.  In some lessons however, pupils' 
attitudes and behaviour deteriorate when  they are not sure what is required of them or when 
the introductory explanation goes on for too long.  Some pupils, with particularly challenging 
behaviour, find it extremely difficult to sit still and listen for very long and they need to be 
doing someth ing constructive.  In one mathematics lesson, for example, there was a 
considerable amount of disruptive behaviour during a long whole -class question and answer 
session, but then most of the same pupils worked very well on a range of interesting 
practical activities comparing the capacity of different containers.  
 
17 The good relationships among pupils, and between the pupils and staff, create a 
harmonious and orderly school climate.  Most of the pupils are friendly, polite and welcoming 
to visitors and beh ave responsibly when moving around the school.  Lunch breaks and 
outdoor playtimes are pleasant occasions with a minimum of quarrelling.  No evidence of 
any oppressive behaviour such as bullying, sexism or racism was seen during the 
inspection.  
 
18 Many pupils respond well to the approach used by the head teacher and staff, which 
is based on boosting their self -esteem.  They develop a sense of self -respect as well as 
respect for other people and their school.  They understand explanations as to why some 
aspects of their behaviour are unacceptable and they try hard to improve.  They value the 
school's system of rewarding good work or behaviour, and respond in a mature way when it 
involves taking on additional responsibilities such as showing visitors around t he school.  
Many also value the school's attempts at providing a wide range of interesting activities for 
them, for example, an after -school quiz organised by the Friends of Whitefriars during the 
inspection was attended by 30 pupils.  
 
19 After a considera ble amount of hard work by the school and support services, most 
pupils and their families are developing appropriate habits of attendance and punctuality.  
The attendance levels are similar to the national average with unauthorised absence slightly 
above.  
 
HOW WELL ARE PUPILS OR STUDENTS TAUGHT? 
 
20 The quality of teaching is generally good.  During the inspection it was good or better 
in 60% of the lessons observed; excellent or very good in 30% and unsatisfactory in 7%.  
This represents satisfactory impr ovement since the first inspection.  Overall, teaching is very 
good in the foundation stage, satisfactory in Key Stage 1 and good in Key Stage 2.  
Examples of outstanding teaching are seen in the foundation stage, some of the younger 
classes in Key Stage 1  and some of the older classes in Key Stage 2.  There is, however, 
some unsatisfactory teaching in other parts of the school that slows pupils' learning 
progress.  This inconsistency is partly due to recent unavoidable staffing difficulties but, 
neverthele ss, there is a need for some strategies to spread the best practice to more 
classes.  The school has already started to work on this.  
 
21 The school is using guidance from the National Literacy and Numeracy Strategies to 
teach the basic skills of English a nd mathematics effectively.  Teachers allocate generous 
time to these subjects, although this often results in lessons that are unnecessarily long, 
lasting well over an hour.  Pupils made better progress in shorter lessons that were lively, 
imaginative and  fast-moving.  This was seen especially when a pupil was dressed as a 
magician in a demonstration of the magic 'e' and when a 'quickfire' question and answer 
session linked new learning about money to pupils' previous experience.  In mathematics, 
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many teac hers are improving their skills in teaching the methods of quick mental calculation 
and problem -solving.  In English, they successfully show their pupils how to tackle unfamiliar 
words and how to understand the style or the important messages in a book.  S ome 
teachers inspired their pupils to read books with their own obvious enthusiasm for children's 
literature.  More attention is now being given to improving the teaching of writing and 
handwriting.  Classroom supporters make a valuable contribution to the  teaching of basic 
skills when they are allocated to groups with a clear plan for what the pupils are to learn.  
They helped some teachers to make effective use of computers when they taught groups 
how to write a message for electronic mail and how to solv e problems with financial 
information.  They also helped some pupils with behavioural difficulties to settle and work 
more productively.  
 
22 In English, mathematics and science, pupils are placed in sets on the basis of their 
prior attainment in tests and classroom work so that teachers can plan work to meet their 
needs more accurately.  This is working well when the teachers break the work down further 
into two or three levels for each set.  It is less effective when teachers have not sufficiently 
assessed the different levels of attainment within the set and they provide the same work for 
all the pupils.  This often results in insufficiently challenging work for some of the higher -
attaining pupils, especially in mathematics and science.  
 
23 Overall, the qu ality of teaching is generally good in science, art and physical 
education, and it is satisfactory in English, mathematics, ICT, history and geography.  No 
overall judgement is provided for D&T and music because insufficient teaching was seen.  
The teachin g of pupils with special educational needs is very good because it is carefully 
planned to meet the targets in their individual education plans, and classroom supporters 
make a very effective contribution.  
 
24 In the lessons where the quality of teaching i s very good or excellent, there is a zest 
for learning fired by the teachers' command of the subject, their enthusiasm and their high 
expectations for pupils' attainment.  Most pupils, including some with behavioural difficulties, 
concentrate hard, enjoy l earning and produce work which is well presented and of good 
quality.   
 
25 Where teaching is satisfactory or better, most pupils make the progress required of 
them in lessons.  The teachers make clear what they are expected to learn and capture their 
interest with a lively, stimulating explanation or demonstration.  They use whole -class 
question and answer strategies effectively to reinforce the understanding of new ideas.  
They carefully plan activities for three or four groups of pupils in such a way tha t they can 
spend an uninterrupted period of time working with one of them, while the others are 
productively involved in independent tasks.  Teachers' management of the pupils' behaviour 
is good and often involves the carefully planned deployment of classr oom supporters.  
Questions and activities are usually adjusted well to meet different learning needs, although 
some groups of pupils make too little progress because teachers have not made sufficient 
use of assessment information in planning how to move th em to higher levels.  The marking 
of pupils' work is variable.  It is better in English, mathematics and science when teachers 
provide some useful comments informing pupils what they need to do to improve and then 
check them later.  
 
26 Where teaching is un satisfactory, pupils are not always sure what they have to do or 
there is insufficient activity for them.  Some become inattentive, restless or disruptive and 
make very little response to the teacher's attempts to settle them and this slows the pace of 
learning for all of the class.  
 
27 To some extent, the strengths and weaknesses identified in this inspection are 
similar to those in the first inspection.  The school has started to tackle them by monitoring 
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the quality of teaching and improving assessment p rocedures.  This work needs to continue 
in a sustained way, with emphasis on teachers sharing good practice and using assessment 
to inform accurate planning for different groups of pupils.  
 
 
HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO 
PUPILS OR STUDENTS? 
 
28 The learning opportunities provided for pupils are generally good and meet the 
statutory requirements of the National Curriculum in all subjects.  Pupils in the foundation 
stage experience a carefully planned, broad and rich curriculu m, which enables them to 
meet the early learning goals for pupils under five.  It provides a very good basis for them to 
begin the National Curriculum in Key Stage 1.  The school has successfully introduced the 
National Literacy and Numeracy Strategies, wh ich have helped most of the teachers to 
develop effective methods for teaching the basic skills of English and mathematics.  The 
school is increasingly using other subjects to reinforce these basic skills, such as information 
and communication technology, but there is insufficient development of pupils' writing skills 
in history and geography.  
 
29 The school is beginning to make good use of national guidelines for planning work in 
all subjects, which is helping to ensure that pupils experience all the requi red aspects of the 
National Curriculum.  Teachers are now adapting these guidelines appropriately to make 
them more relevant to the background experience and learning needs of their pupils.  The 
school's recent concentration on English and mathematics has created difficulties in the 
organisation of time for some other subjects, both within the yearly curriculum plan and the 
weekly timetables.  This has slowed pupils' learning progress as they move up through the 
school, particularly in history, geography an d art.  
 
30 The school provides a good programme of additional learning opportunities that 
appeals to a wide range of pupils' interests and helps them to develop an understanding of 
their own culture.  This includes regular extra -curricular provision for mu sic, sports, quizzes, 
Christian Church work, use of the library and computer sessions.  The Friends of Whitefriars, 
other parents and visitors from the local community give good support for these activities.  
Members of the governing body make a good contr ibution to pupils' understanding of their 
community.  The vicar helps them to develop their awareness of the role of the local 
churches while other governors involve them appropriately in activities associated with the 
South Lynn Regeneration Project.  Tea chers organise a good programme of investigations 
in the neighbourhood, journeys to places of interest and residential visits in order to support 
pupils' learning in science, art, history and geography, and to contribute to their personal 
development.  Per forming poets, theatre groups and the nearby college are often invited into 
the school to enrich the pupils' education.  During the inspection, for example, staff and 
students from the college worked with pupils to produce some very imaginative and careful ly 
constructed sculptures.  
 
31 The broad range of rich learning experiences provides something to meet the 
interests and learning needs of most pupils.  Staff work very hard to ensure that they all have 
access to the activities that will increase their mot ivation to learn.  Considerable support is 
provided for those pupils with particular difficulties to ensure that they remain within the 
school and have the opportunity to make progress in all aspects of the curriculum.  Some 
parents made very favourable co mments about this to the inspectors.  Pupils with English as 
an additional language are given the support they require to take advantage of the full range 
of learning experiences and they make good progress.  
 
32 The provision for the personal, social and h ealth education of pupils is very good.  
Effective guidelines support the work of the school, although its success has as much to do 
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with the general quality of relationships as the content of teaching programmes.  Some 
teachers and the school nurse provid e appropriate class teaching and individual guidance 
on matters such as drug abuse and sex education.  All classes have a 'circle time' 
discussion when pupils have a well -planned opportunity to develop their ideas on issues that 
are important in their live s. 
 
33 The school's provision for pupils' spiritual, moral, social and cultural development is 
very good overall.  The arrangements for social development are a particular strength.  The 
school has a number of very good strategies specifically intended to help pupils to develop a 
sense of responsibility.  They develop an understanding of democratic processes when they 
elect their representatives to the school council and their 'head boys and girls' from Year 6.  
The school council provides them with good ex perience of how rules and other decisions are 
made in a large community of people.  Each year, 24 pupils are elected to be a 'head boy' or 
'head girl' for a term and they are required to carry out some important duties.  These include 
welcoming visitors an d new parents to the school, settling in new pupils and providing a first 
point of contact for fellow pupils with problems.  Other opportunities to develop responsibility 
include the 'Christian Hands' group where pupils learn the importance of caring for l ess 
fortunate people and 'reading partners' when older pupils share books with younger ones.  
Teachers routinely provide pupils with additional responsibilities such as managing the 
overhead projector and music centre in assembly.  In addition, many opport unities are 
provided during lessons for pupils to work together on group tasks and to develop their skills 
of constructive discussion.  Most teachers encourage pupils to develop appropriate 
independence in managing their own work during group activities an d this improves their 
learning progress.  
 
34 Pupils' spiritual development is encouraged during the regular collective worship in 
school and when they participate in services at the local church, such as Harvest Festival 
and the Christmas Carol Service.  I n a number of lessons during the inspection, pupils 
showed their growing understanding of how special the world is, for example when they 
closely watched butterflies and snails in the conservation area, when they saw what 
computers can do and when they lit  a bulb with their own electric circuit.  The provision for 
moral development is very good because pupils learn fairness and caring from their 
everyday experience of the school climate that has been created by the head teacher and 
staff.  Methods for deali ng with misbehaviour increase pupils' understanding of right and 
wrong because they are based on encouraging them to consider the impact of their actions 
on others.  The school provides many good opportunities for pupils to learn about other 
religious deno minations and cultures.  The programme of visits to places of interest includes 
a temple and activities are organised to enable pupils to experience aspects of life in other 
countries.  Recently, the Chinese New Year and India Day have been celebrated with  
special lunch menus, a range of appropriate craft activities and talks from people who have 
lived in the countries.  
 
35 Whitefriars has good links with the playgroups and nursery classes that are attended 
by some of the pupils before they come into the Re ception class.  A programme of regular 
meetings and exchange visits helps the staff to prepare a smooth transfer.  Whitefriars also 
maintains good working relationships with the local secondary school, which has 'Sports 
College' status.  Teachers from both  schools work together to plan for continuity of learning 
between Years 6 and 7 and a good induction programme helps Year 6 pupils to get ready for 
their new school.  Many pupils benefit from the tennis coaching provided by secondary 
school teachers.  
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HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS? 
 
36 The provision for the welfare of the pupils is very good and is a strength of the 
school.  It is very much in line with the climate of care and good relationships.  All staff know 
the pupils very well and o ften talk to them about the good things they are doing, or 
something disappointing that has happened.  Parents commented very favourably on this 
aspect of the school's care for their children.  Important matters to do with pupils' personal 
development are noted in their record of achievement folder and the annual reports to 
parents.  The record of achievement is built up as pupils move through the school and it 
provides detailed evidence of their progress in a wide range of activities.  It could be used 
more effectively as a basis for discussion with some pupils about what they should be aiming 
to achieve in the future.  
 
37 The required procedures for the welfare of the pupils are in place and effective.  The 
school adopts a conscientious approach to health and safety that meets legal requirements.  
Many staff have been trained in first -aid and know how to deal with most simple injuries or 
illnesses.  They record incidents properly or notify parents if necessary.  The teacher 
designated as the Child Protectio n Officer has been fully trained and ensures that all 
colleagues are aware of their responsibilities as soon as they join the school.  All activities in 
and out of classrooms are properly supervised and the secretarial staff have rigorous 
systems for check ing who enters the building.  
 
38 The school has worked very hard indeed to improve pupils' attendance and 
punctuality to their current levels.  They have informed parents fully about the importance of 
good attendance to their children's education.  They ha ve also made parents very aware 
about procedures for notifying the school if their children need to be absent.  Staff are very 
good at immediately checking on any absence when no information has been received, in 
order to be certain about the safety of the  pupil.  Attendance is carefully monitored and 
recorded with appropriate feedback to pupils.  A good system of rewards encourages the 
pupils to improve their attendance and punctuality and, if there are concerns, the head 
teacher quickly involves external support services.  The slightly higher than average figure 
for unauthorised absence is mainly due to pupils' late arrival and the school is tackling this 
issue at the moment.  
 
39 The school has effective procedures for dealing with oppressive behaviour suc h as 
bullying, racism or sexism and there is very little evidence of any of these occurring.  The 
school's priority is to improve pupils' understanding about relationships as well as showing 
disapproval, and the complete absence of exclusions is an indicat or of their success in this.  
Teachers use appropriate strategies for promoting good behaviour in classrooms which work 
well in most cases.  The head teacher gives the staff good support in improving pupils' 
behaviour and classroom supporters make a very i mportant contribution.  In a small number 
of classes, however, existing approaches are insufficient and the school needs to look at 
other ways of reducing the amount of disruption to pupils' learning progress.  
 
40 Procedures for assessing pupils' progress are satisfactory overall and the school is 
currently developing methods of making better use of assessment information in planning.  
In the Reception class, teachers use tests of 'attainment on entry' to allocate pupils to 
reading and mathematics groups so  that teaching can be accurately planned to meet their 
learning needs.  Teachers carefully monitor their progress through the year and send 
informative reports to parents.  In Key Stages 1 and 2, the school collects a useful range of 
assessment information  for English and mathematics and is beginning to do so in science.  
Teachers compile written records which track pupils' progress from year to year.  The school 
is now setting up a new computer system to do this, which will make the process more 
manageable .  Assessment in other subjects is limited except for PE where teachers prepare 
an annual summary of pupils' achievements.  
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41 The school makes effective use of assessment information to allocate pupils into 
higher or lower -attaining sets for English, math ematics and science.  Within some sets, 
however, there are still three or four broad bands of ability and teachers' planning is not 
adjusted sufficiently to match the work to them.  Teachers have started to analyse test 
results for English, mathematics and  science in more detail in order to provide targets for 
pupils throughout the school to improve their performance.  In English, this is at an early 
stage of development and in mathematics some of the predictions for pupils' future 
attainment are not challe nging enough.  Some pupils are not clear about what they are 
aiming for in their learning and this slows their progress.  Last year, the governors gave a 
member of staff an additional point of responsibility to develop this target setting further.  A 
draft policy is based on sharing targets with individual pupils and discussing their progress 
towards them each half term.  The school is still debating the manageability of this process.  
The findings from the inspection indicate that the school should develop  its assessment 
procedures so that teachers can identify groups of pupils with similar levels of attainment, 
and make clear to them what they need to do to move on to higher levels.  
 
42 The targets set in individual education plans for pupils with special educational needs 
are specific, realistic and manageable.  There are copious notes that record in detail how 
each pupil is progressing.  As a result of this pupils make good progress.  
 
43 The school makes appropriate use of the records of pupils' progress to set targets for 
school performance in the national tests and assessments at the end of Key Stage 1 and 2, 
although there are indications that these could be a little more challenging.  Teachers have 
also begun to analyse pupils' performance in these tes ts to identify areas of teaching that 
need more attention, such as writing in English and problem solving in mathematics.  The 
school now needs to link these two processes more closely.  In setting more challenging 
school targets, teachers should also be c lear about what aspects of their work they are 
improving in order to meet them and these should be set out as priorities in the school 
development plan.  
 
HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS? 
 
44 The school has very good links with par ents.  The parents who take advantage of 
these help the school in its work and improve their understanding of how to support their 
children's learning.  The head teacher and staff welcome the approaches of parents and 
make themselves available as much as t hey possibly can to discuss matters that concern 
them.  Many parents particularly like the fact that they can see the head teacher on the 
playground every morning before school starts.  In addition, some governors come to school 
each week specifically to t alk with parents so that they can take their views into account 
when deciding new policies.  
 
45 The school provides very good information to parents about their children's progress 
and the work of the school.  Annual progress reports contain detailed comme nts about what 
each pupil has learnt and what they need to do to improve.  The head teacher adds useful 
information about personal development, which demonstrates how well he knows the pupils.  
Newsletters are regularly sent home and these are easy to read  and interesting.  Termly 
meetings with teachers provide parents with a very clear picture of their children's progress.  
Parents value the fact that they are not rushed and that they can make alternative 
arrangements to meet the teachers if necessary.  Th e school has good procedures for 
informing parents about the homework given to their children and this sometimes includes 
useful guidance on how they can help.  
 
46 The head teacher and staff encourage parents to help in the classroom and provide 
appropriat e guidance for them when they do.  Some parents were in school during the 



 

Whitefriars Voluntary Aided Church of England Primary School - 21 

inspection, particularly in the Reception class, and they were effectively helping pupils to 
make progress in their work.  Parent governors are often in classrooms and have a good 
understanding of what the school is achieving for its pupils.  A very active 'Friends of 
Whitefriars' group organises a wide range of social and fund -raising events.  Not only do 
these enable teachers to obtain more resources, but they also attract a wider g roup of 
parents into the life of the school.  Some of the activities, like the weekly after -school quiz, 
provide the pupils with very enjoyable activities.  
 
47 The school provides a very good range of classes for parents to increase their 
involvement in th e education of their children.  Some of these are intended to improve their 
understanding of the work of the school, for example how English and mathematics are 
taught.  Others are provided to give them the opportunity to improve their own basic skills in 
literacy and numeracy, using computers and responding to their children's behaviour.  The 
school has successfully made bids to a national charity in order to fund some of this work.  
 
HOW WELL IS THE SCHOOL LED AND MANAGED? 
 
48 Leadership by the head teache r and senior management team is good overall.  Their 
priority is to provide high -quality teaching and learning in a school that supports pupils in 
their personal development.  The whole -school commitment to the care and guidance of 
pupils is obvious and re sults in very high standards of personal and social skills.  The school 
has developed some very good practice in relation to its aims for providing high -quality 
teaching and learning, but it is not yet consistent across all classes.  
 
49 The head teacher, deputy and Key Stage 1 coordinator form an effective senior 
management team.  They have a clear understanding of the strengths and weaknesses in 
the school and they make time for planning improvements.  They know the importance of 
monitoring classrooms in achieving consistency of the best practice and have made 
reasonable progress since the first inspection by observing teaching, giving constructive 
feedback, providing support in lesson planning and demonstrating good teaching.  Where 
these approaches have been used, for example in managing classroom behaviour, all 
teachers now have a similar set of strategies that are effective in most cases.  The head 
teacher's policy of allocating specific blocks of time for monitoring teaching is effective.  The 
deputy h ead teacher and Key Stage 1 coordinator have much more to offer in this work but 
they find it difficult to make a full contribution because of staffing instability and the large 
number of responsibilities that they have.  Every effort should be made to giv e priority to this 
aspect of their leadership responsibilities.  Subject coordinators are not sufficiently involved 
either.  They provide useful guidance on curriculum planning, but they do not see enough of 
teaching and pupils' attainment levels across th e school to enable them to target additional 
support where it is most required.  While the school's ethos will always favour additional 
support as the method for improving the quality of education, the head teacher and senior 
management team need to be cle ar that in a few instances a firmer challenge is required to 
secure consistency in teaching.  
 
50 The work of the governing body is a particular strength of the school and it makes a 
very good contribution to its leadership.  Governors have effective arrang ements for the 
development and review of required policies and a clear understanding of the work of the 
school.  A regular programme of classroom visits enables them to report back on the 
suitability of the learning environment and resources so that they c an provide appropriate 
support for improvement.  In addition, governors have good links with subject coordinators 
and they involve them constructively in the work of their committees.  This continues the 
good practice reported in the first inspection.  
 
51 Governors have a good understanding of their role in monitoring school performance 
and review pupil assessment data to ensure that attainment targets are sufficiently 
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challenging.  They have allocated a temporary post of responsibility to a teacher to deve lop 
the use of assessment for more precise target setting for individuals and more challenging 
targets for the school.  The inspection findings support this course of action.  With existing 
permanent post -holders, three people now have responsibility for a ssessment and the lines 
of responsibility for this very important aspect of school's improvement are not entirely clear.  
 
52 The Governors and management team work very well together to ensure that 
resources are used effectively for school improvement prio rities.  They maintain very good 
control of the budget by looking well ahead to foresee different possible circumstances and 
preparing a range of alternative approaches.  This is helping to provide good continuity in 
pupils' learning, for example money is already being set aside to maintain stability in the 
staffing structure when numbers on roll fluctuate.  Governors' strategic planning is made 
more effective because they are applying most of the principles of 'best value'.  They have 
good procedures for c onsulting with the staff and parents about the school's needs and they 
inform their decisions by comparing the school's expenditure and performance with other 
schools.  For larger items of expenditure they invite competitive tenders from a range of 
supplie rs.  They are also successful in bidding for financial support from sources other than 
the local authority to improve the pupils' education.  A particularly good example is the 
money received from a national charitable trust to improve the basic skills of lower -attaining 
groups of pupils and parents.  This project is carefully managed and monitored and has 
brought considerable benefits for the people involved.  There is, however, insufficient 
evidence of challenge in the school's new development plan.  Targ ets for raising pupils' 
attainment and new approaches that will enable the school to achieve them are not 
sufficiently clear.  By making them more prominent, the governors and head teacher will 
translate their commitment to high standards into actions that  will focus the efforts of the 
whole school.  
 
53 The leadership and management of the provision for pupils with special educational 
needs are a strength of the school.  The coordinator has established effective methods for 
matching her teaching to the need s of the pupils and monitoring their learning progress.  She 
also provides very useful guidance for class teachers and classroom supporters, which helps 
to ensure consistency in learning for those pupils who need to work with more than one 
adult.  A design ated governor maintains close contact with the coordinator to monitor and 
report on resources and organisation.  Additional funding is used effectively on resources 
and staffing, particularly for providing classroom supporters who make a very good 
contribu tion to the learning progress of the pupils they work with.  
 
54 The school has sufficient teachers, but has suffered recently from some instability 
because of a number of long -term absences due to illness and difficulties in replacing 
teachers who have lef t.  A third of the teachers has been appointed over the last two years.  
They are given good support in the form of a detailed booklet of information and partnership 
with an experienced teacher.  Classroom supporters are enabled to make a very good 
contribution to pupils' learning progress through their close working partnership with 
teachers and access to appropriate guidance or training.  They feel a valued and valuable 
part of the school.  The programme of professional development for staff is satisfacto ry and 
it is monitored carefully to ensure that everyone is given the opportunity to acquire the skills 
needed for their work.  Clear guidelines ensure that training is matched to teachers' 
responsibilities and the priorities for school improvement.  For a  number of years the school 
has had an effective system for reviewing the work of the head teacher and staff and 
agreeing objectives for their future performance.  The school is well supported by the 
secretarial staff who do very good work in general admin istration, financial management and 
receiving visitors.  In general, all staff enjoy good care and professional guidance and most 
respond by doing everything possible to provide the very best education for the pupils.  
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55 The accommodation has improved sin ce the last inspection with the completion of a 
new block to replace the large number of temporary classrooms.  The school now has 
sufficient permanent classrooms for the growing number of pupils along with well -equipped 
specialist rooms for food technolog y and science.  The classrooms are generally adequate in 
size, except for three of them where Reception and Year 4 pupils are taught.  The science 
room will soon be adapted to provide an ICT suite so that more effective use can be made of 
the new computers  coming into school.  Two temporary classrooms remain, one of which is 
well equipped for teaching music and the other provides a stimulating environment for 
special educational needs work.  
 
56 The school stands on an attractive site with adequate grassed a reas for sports and a 
well -designed conservation area for studying a natural habitat.  A school booklet provides 
useful guidance on how this can be used to support pupils' learning.  During the inspection, it 
was used particularly well to enrich teaching a bout life cycles to pupils in the Reception 
class.  Some pleasant outdoor seating areas have been provided for pupils where they can 
eat their packed lunches in the summer.  The school and its surroundings are very clean, 
tidy and well maintained.  The car etaker encourages the pupils to look after their 
environment and they respond well to this.  The governors' premises committee inspects the 
buildings twice a year to identify priorities for improvement.  
 
57 All subjects have sufficient resources except fo r information and communication 
technology and the school will soon be upgrading its stock of computers with funding from a 
government scheme.  A central library contains an adequate stock of reference books, 
adding to the small collection of fiction and r eference books in each classroom.  The music 
room contains an appropriate collection of musical instruments.  
 
WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER? 
 
 
58 The governors, head teacher and staff should carry out the following actions to 
improve pupils'  attainment in all subjects, making mathematics the first priority:  
 
1 Continue to develop assessment so that it can be used more effectively on a 
 continuous basis for:  
 

• identifying groups of pupils in the class with similar levels of attainment and 
making clear to them what they need to do in order to make progress to higher 
levels (paragraphs 9, 41, 82, 90 and 100);  

 
• planning work accurately for the different attainment groups of pupils within a 

class so that each of them is working at the highest possi ble level of challenge 
(paragraphs 22, 25, 41, 82, 90, 100 and 124);  

 
• analysing current school performance as a basis for including, within the school 

development plan, clear targets for improving pupils' attainment and new 
strategies for meeting them (par agraphs 41, 43, 51, 52, 91, 108, 119 and 125).  

 
2 Improve consistency in the quality of teaching and learning by: 
 

• building on existing good practice to establish a systematic programme for the 
senior management team and subject leaders to monitor planning , teaching and 
pupils' work across the school (paragraphs 9, 20, 27, 48, 49, 80, 83, 91, 113 and 
136); 
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• providing appropriate support or challenge where teaching needs to improve 
(paragraphs 9, 20, 48, 49, 80 and 91);  

 
• introducing measures specifically aim ed at improving pupils' behaviour in some 

classes (paragraphs 16, 25, 26, 36, 39, 49, 81, 88, 90, 100, 117 and 129);  
 
• improving timetable arrangements so that English and mathematics lessons are 

not unnecessarily long and pupils have sufficient opportunity  to make the 
required progress in other subjects (paragraphs 13,21,29, 83, 119, 125 and 130).  

 



 

Whitefriars Voluntary Aided Church of England Primary School - 25 

PART C: SCHOOL DATA AND INDICATORS 
 
 

Summary of the sources of evidence for the inspection  
 

Number of lessons observed  73 

Number of discussions with staff, governors, other adults and pupils  29 

 
 

Summary of teaching observed during the inspection 
 

Excellent  Very good  Good Satisfactory  Unsatisfactory  Poor Very Poor  

9 21 30 33 7 0 0 

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons. 
 
 

Information about the school's pupils  

Pupils on the school's roll YR – Y6 

Number of pupils on the school's roll  (FTE for part -time pupils)  381 

Number of full -time pupils known to be eligible for free  school meals           96 

  

Special educational needs YR – Y6 

Number of pupils with statements of special educational needs          15 

Number of pupils on the school's special educational needs register  172 

  

 

English as an additional language No of pupils 

Number of pupils with English as an additional language  12 

  

Pupil mobility in the last school year No of pupils  

Pupils who joined the school other than at the usual time of first admission  22 

Pupils who left the school other than at the usual time of leaving  22 

 
 

Attendance   
 

Authorised absence  Unauthorised absence 

 %   % 

School data  4.6  School data  0.9 

National comparative data  5.2  National comparative data  0.5 

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year. 
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Attainment at the end of Key Stage 1     
 Year  Boys Girls Total  

Number of registered pupils in final year of Key Stage 1 for the latest reporting year  2000 31 27 58 

 

National Curriculum Test/Task Results Reading Writing Mathematics 

 Boys 28 28 28 

Numbers of pupils at NC level 2 
and above  

Girls 25 27 26 

 Total  53 55 54 

Percentage of pupils  School  91 (87) 95 (89) 93 (91) 

at NC level 2 or above  National  83 (82) 84 (83) 90 (87) 

 

Teachers' Assessments English Mathematics Science 

 Boys 25 28 28 

Numbers of pupils at NC level 2 
and above  

Girls 27 26 27 

 Total  52 54 55 

Percentage of pupils  School  90  (87) 93  (93) 95  (85) 

at NC level 2 or above  National  84  (82) 88  (86) 88  (87) 

Percentages in brackets refer to the year before the latest reporting year. 

 

Attainment at the end of Key Stage 2     
 Year  Boys Girls Total  

Number of registered pupils in final year of Key Stage 2 for the latest reporting year  2000 29 33 62 

 

National Curriculum Test/Task Results English Mathematics Science 

 Boys 21 18 27 

Numbers of pupils at NC level 4 
and above  

Girls 28 19 29 

 Total  49 37 56 

Percentage of pupils  School  79  (50) 60  (62) 90  (67) 

at NC level 4 or above  National  75  (70) 72  (69) 85  (78) 

 

Teachers' Assessments English Mathematics Science 

 Boys 19 20 24 

Numbers of pupils at NC level 4 
and above  

Girls 21 23 25 

 Total  40 43 49 

Percentage of pupils  School  66  (53) 69  (62) 79 (55) 

at NC level 4 or above  National  70  (68) 72  (69) 79 (75) 

Percentages in brackets refer to the year before the latest reporting year. 
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Ethnic background of pupils  Exclusions in the last school year 
 

 No of pupils    Fixed period  Permanent  

Black – Caribbean heritage  2  Black – Caribbean heritage  0 0 

Black – African heritage  0  Black – African heritage  0 0 

Black – other  0  Black – other  0 0 

Indian  0  Indian  0 0 

Pakistani  0  Pakistani  0 0 

Bangladeshi  0  Bangladeshi  0 0 

Chinese  0  Chinese  0 0 

White      288  White 0 0 

Any other minority ethnic group  5  Other minority ethnic groups  0 0 

This table refers to pupils of compulsory school age only.  This table gives the number of exclusions of pupils of 
compulsory school age, which may be different from the 
number of pupils excluded. 

 
 

Teachers and classes   Financial information 
 

Qualified teachers  and classes:  YR– Y6    

Total number of qualified teachers (FTE)     14.6  Financial year  1999-2000 

Number of pupils per qualified teacher          26    

Average class size     27.2   £ 

   Total income  682340  

Education support staff:  YR – Y6  Total expenditure  671909 

Total number of education support staff  16  Expenditure per pupil  1723 

Total aggregate hours worked per week       374  Balance brought forward from previous year  35162 

   Balance carried forward to next year  45593 
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Results of the survey of parents and carers 
 

Questionnaire return rate  

Number of questionnaires sent out  290 

Number of questionnaires returned              60  

 

Percentage of responses in each category 

 Strongly 
agree  

Tend to 
agree  

Tend to 
disagree  

Strongly 
disagree  

Don't 
know 

My child likes school.  62 33 2 3 0 

My child is making good progress in school.  61 32 5 2 0 

Behaviour in the school is good.  48 40 5 2 5 

My child gets the right amount of work to do at 
home. 39 40 15 3 3 

The teaching is good.  57 38 5 0 0 

I am kept well informed about how my child is 
getting on.  

47 42 11 0 0 

I would feel comfortable about approaching  the 
school with questions or a problem.  

80 17 3 0 0 

The school expects my child to work hard and  
achieve his or her best.  

58 40 0 2 0 

The school works closely with parents.  53 38 7 0 2 

The school is well led and managed.  57 36 5 0 2 

The school is helping my child become mature 
and responsible.  

58 38 2 2 0 

The school provides an interesting range of 
activities outside lessons.  

43 37 6 2 12 
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF  
  THE CURRICULUM. 
 
 
AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE 
 
59 Children are usually admitted into the Reception classes at the beginni ng of the 
school year in which they will be five, although a very small number of parents choose to 
wait until a date nearer the child's birthday.  At the time of the inspection, 59 Reception age 
pupils were organised into two similar classes.  Attainment on entry as measured by the 
Norfolk Baseline Assessment Scheme and the Bury test is well below average.  
 
60 Children experience a broad curriculum, relevant to their needs, which helps them to 
make good progress towards the national early learning goals in  all six areas of learning. 
Their learning experiences are rich, varied and include good investigation, play and practical 
activity.  Very good preparation is made for Year 1 in the key areas of literacy and numeracy.  
The teachers use assessment accuratel y to place the children into ten groups and provide 
them with work that is suitably enjoyable and challenging.  As a result they make good 
progress along the 'stepping stones' that are part of the national goals.  Progress in 
language, literacy and communi cation is very good.  
 
61 Teaching in Reception is rarely less than very good and half of it is excellent.  
Strengths in teaching include very good knowledge of the areas of learning, very high 
technical competence in teaching phonics and effective planning  which identifies clear 
objectives for lessons.  These objectives are imaginatively shared with the children by two 
large rag dolls called WALT and WILF.  Walt tells children that 'we are learning to… '  and  
Wilf says that ' what I am looking for… '.  This approach is typical of the way that staff make 
lessons fast moving, fun and purposeful by the lively use of resources that they have made 
themselves.  The learning environment is bright and stimulating with many books, puppets 
and displays for children to l ook at and talk about.  The classroom supporters work well in 
partnership with teachers.  Relationships with children and their parents are very good.  
Teaching in the foundation stage is characterised by a deep understanding of young children 
and how they  learn, a dynamic approach to teaching and a shared commitment to high 
standards.  
 
62 One teacher was away from school with illness during the inspection and her place 
was taken by two supply teachers on different days.  The children coped well with this 
disruption to their normal routines because they are secure, confident and happy in school.  
The two permanent Reception teachers split some of the teaching between them, one taking 
both classes for literacy and the other for numeracy.  This organisation is  effective because it 
makes best use of the teachers' expertise and provides consistency between the two 
classes. 
 
63 Leadership and management by the coordinator is very good.  Her clear vision for 
high achievement provides a strong sense of purpose in th e curriculum.  She shows her high 
expectations for the children in the level of challenge, quality of provision and degree of 
excitement about learning.  Two adjacent classrooms with a joint area for role -play and wet 
activities provides adequate accommoda tion.  A small, enclosed, outdoor play area is used 
well for sand, water and construction activities and for play with tricycles or other wheeled 
toys.  However, some physical activity, such as climbing, is restricted because of limited 
space and the concr ete surface.  
 
64 Overall, pupils make a very good start to their school life in the Reception class and 
the quality of education they receive is a strength of the school.  The first inspection judged 
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the provision to be high quality and this is still large ly the case.  The quality of teaching and 
learning in literacy and numeracy has improved and is now very good.  Two areas for 
development are information and communication technology and the facilities for some 
aspects of physical development.  
 
Personal, social and emotional development 
 
65 Children make good progress and nearly all will meet the early learning goals in this 
area.  They form good relationships with adults, including the volunteer parents and 
governors who come into school to read the storie s and play the games in their 'Story 
Sacks'.  Staff set high expectations about behaviour and values such as kindness to others 
or sharing are discussed with the children.  They respond well by being patient when waiting 
their turn and by sharing their equ ipment and toys.  They are developing independence in 
self-care and in organising themselves for play and work, although on some occasions they 
have few opportunities to select their own resources for work.  
 
66 Children are motivated to learn and excited b y many of their activities, especially in 
the current topic on growth and life cycles.  One little girl expressed delight when she looked 
into the tank holding caterpillars.  She observed closely for a while before rushing over to the 
teacher calling, "The caterpillar's changed into a chrysalis!"  She could use good vocabulary 
because the teacher had prepared the children well for this observation by taking them to the 
library to read books about butterflies.  
 
Communication, language and literacy 
 
67 Standards in literacy are high.  Nearly all children reaching the end of their Reception 
year are meeting the early learning goals in language, literacy and communication.  The high 
standards and very good progress reflect the priority given to literacy and the very good 
teaching.  The teachers begin each September by reading stories, teaching letters and 
sounds and helping the children to develop pencil control.  By May in the following year this 
builds up to a full literacy lesson, ready for Year 1.  Children a re motivated to learn by the 
appropriate emphasis on fun, play and practical activities using puppets, stories, songs and 
rhymes.  They join in the fast moving lessons well, working individually, in small groups or as 
a whole class.  This approach enables the children to make very good progress because it is 
planned around the carefully structured teaching of early literacy skills.  Children listen well, 
speak confidently and volunteer to come out to the front to talk to the class.  Frequently they 
show huge enjoyment in stories such as the 'Very Hungry Caterpillar' and phonic rhymes.  
Teachers maintain an individual approach to reading because they can see clearly that it is 
effective, therefore all children are heard reading every day by a member of staff or a parent.  
Children's enthusiasm for reading is shown in the way that many come early in the morning 
and stay in at breaks to enjoy books.  Their love of reading helps them with their writing, for 
example, the quality was excellent after sharing the hun gry caterpillar story.  Higher -attaining 
pupils wrote several lines of their own version of the story, spelling many words correctly and 
using well -formed handwriting, capital letters and full stops.  One even changed the 
beginning form 'One day… ' to 'One night… '.  Children with special educational needs are 
fully included in this work and they remembered the story sequence well.  They could record 
it in pictures and produce their own ideas in talking, which the teacher wrote down to help 
them develop their  reading and writing.  
 
68 The Reception class provides a rich environment for literacy and is packed with 
books, charts, captions, phonic posters, children's writing and painting, puppets, toys and 
games.  Teachers create many very good opportunities to le arn literacy skills in other 
activities, such as pond -dipping, baking butterfly cakes, role -play and creative work.  
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Mathematical development 
 
69 In mathematical development, children make good progress and many will meet the 
early learning goals on entry  to Year 1.  Many children count to ten.  Higher -attainers are 
familiar with larger numbers up to twenty and they know the value of coins up to £1.  Many 
children draw and name two -dimensional shapes and are beginning to use comparative 
language such as he avier and tallest.  They enjoy using a balance to weigh objects and 
understand what it means when one side goes down.  Some higher -attainers recognise that 
small objects can be heavier than large ones.  Children practise writing numerals and do a 
little re cording of mathematical ideas in pictures.  Teachers often use number stories, 
number rhymes and games to make learning enjoyable.  Classroom supporters help lower -
attaining children to count the things they see around them, to describe patterns in numbers  
and to talk about their weighing activities.  
 
Knowledge and understanding of the world 
 
70 Children achieve high standards in their knowledge and understanding of the world 
and most are likely to meet the early learning goals by the time they are ready to  move to 
Year 1.  Teachers provide high quality opportunities for children to develop their early 
scientific skills through observation, discovery and investigation.  The children make good 
progress in learning about life cycles through their observation o f caterpillars together with 
looking at books about butterflies.  During their pond -dipping in the school conservation they 
were able to study the speckled underside of a frog and the limbs and feet of a newt.  The 
children were delighted at the sight of a  cabbage white butterfly flitting across buttercups and 
the snails clinging onto foliage.  Many children can draw and write clearly what they have 
seen and talked about.  
 
71 The children make good progress in learning about other aspects of the world in a 
wide range of activities.  A group who baked butterfly cakes was prompted by the classroom 
observer to note how heat makes the mixture expand and turn brown.  Many children 
enjoyed learning about people who help us and could contribute to a discussion abou t the 
work of police officers, nurses and postal workers.  There is a computer in the Reception 
class but, during the inspection, no children were observed using it or any other form of 
information and communication technology, such as programmable toys.  A governor visits 
each week to do some interesting work on the computer with pupils, but overall, this is an 
area for development.  
 
72 Children learn much from playing with construction sets about structures and the 
effect of pushing and pulling forces on toy vehicles.  They often use the construction sets for 
making imaginary settings, such as the land of the dinosaurs, and they develop their play in 
the small world they have created.  Children have many opportunities to play in sand, water 
or other natura l materials.  They are encouraged to investigate the properties of these so 
that they can talk about their experiences and what they have learned.  
 
Physical development 
 
73 Generally, children's attainment in this area is satisfactory.  They make good 
progress in many aspects of physical development and are on course to meet the early 
learning goals in this area.  They learn to control pencils well in drawing, writing and 
colouring.  They glue and fix glittery stickers to puppets with good coordination and care.  
Generally children move confidently in the classroom and outdoor play space.  When they 
ride their pedal tricycles, they steer them carefully to avoid others.  The outdoor space is 
confined and does not permit much climbing, running, jumping or bala ncing.  As a result, few 
children were seen building strength, stamina and agility through vigorous physical effort.  
 



 

Whitefriars Voluntary Aided Church of England Primary School - 32 

Creative development 
 
74 Children's achievements in creative development are satisfactory.  They make good 
progress in art and musical act ivities and will meet the early learning goals.  Children have 
many opportunities for role -play in the 'medical centre' and domestic play area, and they play 
their roles imaginatively and cooperatively.  They sang a song about a butterfly tunefully and 
with great feeling, capturing the motion of the wings with sensitively in their actions.  Singing 
is used regularly to encourage learning in other areas, for example phonics, number rhymes 
and poems.  Children make steady progress in creating pictures by cutt ing, sticking, painting 
and drawing.  At present much artwork is directed by the teacher and children have 
insufficient opportunity to express their own ideas with paints and modelling materials.  
 
ENGLISH 
 
75 In recent National Curriculum tests and assessm ents at seven and eleven years of 
age, the school's results are generally in line with or above national expectations.  Standards 
seen in the inspection are below national expectations at seven and eleven, mostly because 
a higher proportion of pupils are l ower attaining or have special educational needs in both 
year groups.  Overall, the school has made satisfactory progress since the first inspection.  
 
76 In the national tests for seven -year -olds in 2000, the percentage of pupils reaching 
the expected Leve l 2 or higher was above the national average in reading and well above 
average in writing.  Attainment in reading and writing was well above the average for similar 
schools.  Fewer seven -year -olds reached the higher Level 3 than in most other schools.  In 
the 2000 national tests for eleven -year -olds, standards in English were close to the national 
average and well above the average for similar schools.  The percentage of pupils reaching 
higher than average levels was similar to most schools nationally.  The  average progress 
that pupils made between Years 2 and 6 is in line with the other schools nationally who had 
similar results in Year 2.  Boys' results were a little better than the girls', which reverses the 
national trend.  The school's good performance in national tests for seven -year -olds in 2000 
maintained the steady improvement seen in recent years.  The results for eleven -year -olds 
in 2000 were a significant improvement on previous years.   
 
77 From the inspection evidence, standards in speaking and listening are in line with 
national expectations for seven and eleven -year -olds.  Pupils in Key Stage 1 speak clearly in 
lessons, for example, when explaining a nonsense poem and talking about the 'Owl and the 
Pussycat'.  They often use interesting vocabul ary and talk to the group confidently.  Some 
pupils occasionally find it difficult to listen to their friends or the teacher and this leads to a 
loss of concentration in lessons.  By the age of eleven, pupils join in discussions well, 
express personal pref erences and justify their choices.  They can explain clearly the 
difference between a playscript and a narrative text to clarify their own thinking and help 
others to understand.  In a Year 6 lesson, a few pupils lacked confidence but soon took part 
with appropriate encouragement from classroom supporters and the teacher.  
 
78 Standards in reading at the age of seven are in line with national expectations.  Most 
pupils read simple texts accurately, with good understanding and enjoyment.  They have a 
good kno wledge of letter sounds, which helps them to tackle unfamiliar words.  The school 
has maintained an individual approach to reading so that pupils have many opportunities to 
read in addition to the literacy hour, both in school and at home.  At the age of e leven, 
standards in reading are broadly in line with national expectations.  Many pupils respond well 
in literacy lessons to fiction texts such as Anne Fines' 'Celebrity Chicken', and they  
appreciate the author's use of humour.  Most pupils understand the moral issues that she 
raises about keeping chickens in battery cages.  Pupils in the higher -attaining set expressed 
their personal preferences in fiction, naming favourite authors and saying why they liked their 
books.  Several pupils liked Jacqueline Wils on's books because they are about children like 



 

Whitefriars Voluntary Aided Church of England Primary School - 33 

themselves.  Teachers in Year 6 are enthusiastic about reading and inspire a love of books 
in many pupils.  Similarly in a Year 5 lesson, the teacher's enthusiastic and lively approach 
to the classic novel, ' Oliver Twist', fired pupils' interest in the setting, characters and plot and 
they could recall the important points about these in the following lessons.  
 
79 Currently, standards in writing are below average at the ages of seven and eleven.  
This reflects in part, the relatively high proportion of lower -attaining pupils in both year 
groups.  By the age of seven, pupils of above average attainment write in a joined script, 
spell regular and familiar words accurately and make good attempts to spell unfamilia r words 
using their phonic knowledge well.  Many pupils write independently, organise their writing in 
sentences and use vivid language.  Pupils of average and below average attainment benefit 
from good support and make steady progress.  Generally, higher -attaining pupils continue to 
develop their writing skills effectively in Key Stage 2 and by Year 6 they can adapt their style 
to suit a wide range of purposes.  With the controversial topic, 'Should Year 6 pupils have 
mobile phones?', they organise the arg uments for and against the issues well and are 
persuasive in gaining support from the reader for their point of view.  Too few pupils, 
however, are attaining this level.  The school has started to tackle this with more teaching of 
skills and opportunities for extended writing, but these strategies have not yet started to 
make an impact.  The school has correctly identified a recent decline in pupils' handwriting 
and has begun to take action to improve it.  Skills are not yet taught systematically from the 
Reception class through to Year 6 and pupils frequently do not transfer what they have 
learned in handwriting lessons to other work.  
 
80 Overall, teaching in English is satisfactory.  In a third of lessons it is good or better 
and in one out of ten lessons it is excellent.  Pupils responded best to lively, imaginative and 
exciting teaching, fast moving lessons, good feedback on how to improve their reading and 
writing and praise when they are successful.  In a few lessons, teaching is unsatisfactory 
and the pace and progress of learning is too slow.  
 
81 The best lessons get off to a good start, for example, a lesson in Year 1 began with 
one child being given a magician's hat and wand to change sounds by adding a magic 'e'.  
This captured pupils' attention and  ensured good involvement in phonic work.  The brisk 
pace of learning was maintained in the whole -class questioning session because all pupils 
wrote their answers on individual whiteboards and had them corrected immediately by the 
teacher.  All teachers pl an their lessons in accordance with guidance in the National Literacy 
Strategy.  They identify clear objectives for what the new learning will be and explain these 
at the beginning of the lesson so that the pupils understand what they are going to do and 
why.  Teachers do not always refer to the objectives at the end of lessons to reinforce what 
has been achieved by pupils and point out what they need to do next.  Classroom supporters 
are deployed well to provide additional literacy support for some groups and they make a 
valuable contribution to their learning.  They also help some pupils who have behavioural or 
learning difficulties to settle to their tasks and work more productively.  Where teaching is 
unsatisfactory the weaknesses sometimes relate to the  unsuccessful management of a few 
pupils who are disrespectful or present challenging behaviour.  The undercurrent of talking 
and disruptive behaviour is not stemmed, therefore pupils cannot get on with their work and 
their progress is unsatisfactory.  Som etimes, pupils became more restless when the 
introductory whole -class session was too long and there was insufficient activity to keep 
them interested in the lesson.  In some lessons the level of work was not demanding enough 
for the pupils and they stoppe d paying attention.  
 
82 In general, the National Literacy Strategy is effectively implemented.  Pupils in each 
year group are organised into a higher and lower set for teaching, following careful 
assessment of their performance in annual tests.  In most se ts, the work is appropriately 
matched to the overall attainment level of the pupils and they make steady progress.  In 
some sets, where the best teaching is found, the pupils make good progress because the 
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teacher continually makes assessments of pupils' u nderstanding and adjusts the next stages 
of learning accordingly.  The school uses its assessment information to identify groups of 
pupils who need specially planned work, such as Additional Literacy Support in Years 3 and 
4, Phonological Awareness Trainin g for spelling in Years 4, 5 and 6 and the Kipper Club in 
Key Stage 1.  The teaching is well matched to the needs of these groups and they make 
good progress.  Pupils with English as an additional language also make good progress 
because work is carefully adjusted to meet their needs and they receive appropriate support.   
 
83 Overall, the school has effective methods for using the National Literacy Strategy to 
teach the basic skills to pupils with a wide range of learning needs.  Generous time is 
provided,  although this occasionally leads to lessons that are much longer than is required 
for teachers' to achieve their objectives.  Some of the teaching is outstanding and some of it 
is unsatisfactory.  The senior management team and coordinators need to identi fy the best 
practice and spread it across the school, while rigorously tackling the causes of weaker 
teaching and learning.  The coordinators have insufficient time at present to carry out the 
tasks needed to share good teaching strategies, such as demonst ration lessons or paired 
teaching.  They currently provide effective leadership by giving guidance to colleagues on 
their planning and the use of texts, and by making sure that they have access to appropriate 
training.  
 
MATHEMATICS 
 
84 In the 2000 National  Curriculum tests and assessments, the proportion of seven and 
eleven -year -old pupils reaching the average level or above is well below all schools and 
below schools in a similar social context.  At the time of the last inspection the results for 
both age ranges were broadly in line with most schools, but following that, they dipped to 
well below.  Although there has been an upward trend in recent years, this has only mirrored 
the rise in standards nationally and has not closed the gap.  
 
85 Evidence from th e inspection is in line with the results from the national 
assessments.  There are signs, however, that standards are beginning to rise with the 
introduction of the National Numeracy Strategy, especially in the seven to eleven -year -old 
age group.  In those  classes with the most effective teaching, pupils are showing good skills 
in rapid mental calculation and in applying their knowledge to solving mathematical 
problems.  Their depth of understanding is shown in the way that they can explain their 
methods of  working out.  
 
86 Generally pupils make satisfactory and often better progress through the school 
which promises well for the future.  Pupils with special educational needs make good 
progress because the targets set for them are very precise, tasks are ada pted well for their 
needs and they receive good assistance from teachers and classroom supporters.  
 
87 By the time they are seven, pupils are using numbers up to 100, counting forwards 
and backwards and carrying out a range of calculations.  It was particu larly noticeable that 
some pupils in Year 2, whose attainment is regarded as below average, were able to write 
number sentences beyond 100, which exceeded the demands of their worksheet.  They 
were given the opportunity to go further and confidently constr ucted their own number 
sentences to 1000.  This was a good extension activity that provided the additional challenge 
required by those pupils, but the approach is not yet consistent across all classes.  Pupils 
also learn about two and three -dimensional sha pes, the use of money, the use of a range of 
measurements and the use of charts to organise information.  By the age of eleven, they 
further develop and consolidate their knowledge and understanding in these areas and apply 
them to solving mathematical pro blems.  Pupils in Year 6 clearly understand the links 
between percentages, decimals and vulgar fractions and in Years 5 and 6 they can interpret 
data in census returns and pie charts.  
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88 Pupils' behaviour and attitudes to learning are generally good in mat hematics 
lessons.  Most work well independently in their group activities, talking sensibly about their 
task and managing their own equipment without disturbing the teacher.  Not only does this 
help their own progress, but it also allows the teacher to spe nd an uninterrupted period of 
time working with other groups.  They show considerable enthusiasm and enjoyment during 
sessions of quickfire mental calculation questions.  A few lessons are spoilt when pupils 
become restless during long whole -class introduc tions lasting up to 45 minutes.  Some of the 
same pupils settle very well to constructive practical activities in their group work.  In some 
classes, pupils become disinterested and restless when the work is insufficiently challenging.  
Many pupils take gr eat care with setting out their work and this helps them to produce 
correct calculations and accurate drawings.  In one or two classes, the presentation of work 
is unsatisfactory.  Some pupils' exercise books and files provide a good record of their 
progress because work is dated and kept in sequential order.  
 
89 The quality of teaching is satisfactory overall.  During the inspection, it was good or 
better in just over half of the lessons observed and very good or excellent in a quarter. One 
sixth of the le ssons were unsatisfactory.  There is a higher proportion of good or better 
teaching for pupils between the ages of seven and eleven years than there is between five 
and seven.  The strategy of organising year groups into higher and lower -attaining sets is 
effective when teachers further adjust their planning to meet the learning needs of different 
groups of pupils within each set.  Where teaching is excellent in Year 1, high expectations, 
brisk pace and interesting practical activities enable pupils to make  very good progress in 
solving money problems.  In a Year 5 class, lower -attaining pupils quickly established the 
links between money, decimal fractions and percentages, because the teacher instinctively 
and continuously linked new learning to their existi ng understanding.  In other lessons, pupils 
make satisfactory progress because planning is systematic and learning objectives are 
shared with the pupils so they know exactly what they have to do.  A good range of problem 
solving tasks is provided, often re lating pupils' learning to everyday situations.  Pupils are 
required to talk precisely about the methods they are using in order to consolidate their 
understanding.  
 
90 Where teaching is less effective, assessment is insufficiently used to identify exactly  
what groups of pupils know, understand and can do, and how teaching should be planned to 
provide them with the appropriate levels of challenge.  Occasionally, therefore, pupils are not 
working on sufficiently challenging tasks, and they are unclear about what they are aiming 
for.  In some classes there is too much use of worksheets containing routine questions which 
do not exercise pupils' thinking skills or require them to show how they arrived at answers.  
More recent worksheets show increased evidence o f pupils explaining their working -out and 
this trend should be continued.  In some lessons, teachers have difficulty in maintaining a 
satisfactory pace of learning because of the disruption caused by some groups of pupils, 
many of whom have particular beha vioural difficulties.  
 
91 Although there are considerable strengths in the quality of teaching, it is not 
consistently high enough through the school to ensure that pupils make good progress and 
attain the standards expected of them.  Many of the judgement s about weaknesses in 
teaching and learning are similar to those made in the first inspection, for example 
inconsistencies in presentation of work, use of worksheets, using assessment to plan for 
pupils' progress, developing thinking skills, organisation o f work and teaching methods.  The 
school has recently begun to introduce measures to tackle some of these matters, but they 
have not yet had enough time to make an impact.  Progress since the first inspection, 
therefore is unsatisfactory.  Some monitoring of teaching has been carried out, but not 
sufficient to enable the sharing of strengths and the elimination of weaknesses.  Progress in 
monitoring pupils' test results is slow and it is only recently that significant developments 
have been made in establis hing a whole -school system for tracking pupils' attainments from 
year to year.  It is being used to set targets for pupils' future attainment but their performance 
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is not analysed sufficiently and some of the targets are rather conservative.  The 
developme nt plan does not yet provide a clear strategy for raising pupils' attainment in 
mathematics, although the school is currently working on it.  Subject leadership must 
increase the rate of improvement in these matters with some urgency.  
 
SCIENCE 
 
92 Overall,  standards in science are satisfactory.  In the 2000 National Curriculum 
teacher assessments for seven -year -olds, the proportion of pupils attaining the average 
Level 2 was above all schools nationally and well above schools with a similar context.  The 
proportion attaining the higher Level 3 was well below most other schools.  In the national 
tests for eleven -year -olds, the proportion of pupils reaching average and higher than 
average levels was in line with all schools nationally and above similar schools . 
 
93 The evidence from the inspection indicates that standards this year are close to the 
national average by the end of both key stages.  Fewer pupils are attaining higher levels by 
the end of Key Stage 2 because of general ability differences in the par ticular age group, 
and higher -attaining pupils in Key Stage 1 are making better progress because the school is 
giving greater emphasis to developing their investigative skills.  Standards are broadly 
similar to those reported in the 1997 inspection and, ov er the last four years, the trend of 
improvement has mirrored the national trend.  
 
94 Pupils make sound and often good progress across the school.  The policy of 
organising some year groups into higher and lower -attaining sets contributes to this because 
teachers can plan more accurately to meet the needs of pupils.  Pupils make greater 
progress in the upper Key Stage 2 classes where an additional teacher is deployed to create 
three sets, reducing the number of pupils and range of attainment in each.  Pupil s with 
special educational needs make very good progress because teachers and classroom 
supporters liaise closely to match work to their particular needs and give them appropriate 
assistance.  
 
95 Pupils in the early years experience a broad science curricu lum which prepares them 
well for entry into Key Stage 1.  They study living things both in the classroom and in the 
conservation area where they can find and identify plants, trees and pond life.  They study 
the properties of different materials, such as w et and dry sand, using various containers, 
sieves and moulds.  Teachers plan activities using construction sets that help them to 
understand the effect of pushing and pulling forces on various toys.  
 
96 By the age of seven, pupils have a sound understandin g of materials and their 
properties.  They are aware that heating or cooling changes many materials and some 
record accurately when this process is reversible and when it is not.  Most pupils can set up 
an electrical circuit and a few can offer simple expl anations about why a bulb is failing to light 
when a contact is broken or a connection is made to a material that will not conduct.  Most 
pupils understand that plants need water, light and warmth to flourish.  They are beginning to 
construct a fair test, with support, recognising some of the key features that make it fair.  
 
97 By the age of eleven, most pupils know the main organs of the human body and 
some can explain their functions.  They know that light and sound travel at different speeds 
and can expl ain the time lapse between lightning and thunder.  They understand how 
shadows are formed and some can correctly use terms such as 'opaque, transparent' and 
'translucent'.  Most pupils can make sensible predictions when carrying out a scientific 
enquiry.  They recognise the need to record data using tables, graphs or charts to help them 
to draw conclusions from their work.  
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98 Most pupils listen carefully to teachers and cooperate well when sharing resources 
and working in small groups.  Behaviour is genera lly good, though this is not consistent 
across all classes.  Almost all pupils have positive attitudes to science.  Sometimes they are 
intrigued at their own success, for example, when wiring up an electrical circuit and lighting a 
bulb for the first time.   Very young pupils showed delight and curiosity at finding a butterfly, 
several snails, a frog and a newt in the conservation area.  
 
99 The quality of teaching is good overall.  During the inspection it was very good in one 
out of five lessons and it was never less than satisfactory.  Teachers plan a clear purpose for 
each lesson, which is taken from a good whole -school scheme of work.  They encourage the 
use of appropriate terminology and this helps pupils to improve their understanding of 
scientific idea s.  Most science lessons are well organised.  Pupils have time to think about 
and discuss what they are learning, but teachers also set time limits for written tasks and 
provide regular reminders in order to maintain a good pace of work.  
 
100 In general, t eachers' planning for the different attainment levels within sets is 
satisfactory.  In some classes teachers need to adjust the tasks for some pupils, for example 
they could give additional challenge to higher -attainers by requiring them to select their ow n 
methods of recording or to justify their conclusions at greater length.  Most teachers manage 
behaviour very well.  They establish clear expectations and maintain constructive 
relationships with pupils.  In some classes, however, particularly where a lar ge proportion of 
pupils have behavioural needs, teachers struggle to maintain a settled learning atmosphere, 
which slows the pace of learning.  This is sometimes associated with insufficient support in 
the classroom during the lesson.  The quality of teach ing observed in this inspection is 
broadly similar to that reported in the 1997 inspection.  
 
101 The leadership of science is good.  Coordinators have analysed pupils' performance 
in tests and assessments to identify aspects of teaching which need more att ention and this 
is already bringing about improvements in investigative work.  The inspection evidence 
indicates that the adoption of a new scheme of work and the greater emphasis on scientific 
enquiry are raising standards more evenly across the school.  
 
ART AND DESIGN 
 
102 Standards in art and design are in line with national expectations for seven and 
eleven -year -old pupils.  Standards are above average in observational drawing in Years 2, 3 
and 4 and in sculpture from clay and card in Years 1, 3 and 4.  Overall standards in art are a 
little below those seen in the last inspection.  The school recently adopted national guidance 
and drew up a new scheme of work that has only been implemented since September 2000.  
Teachers are still getting to know the new  programmes.  Work seen during the inspection 
indicates that standards are improving.  
 
103 By the age of seven, most pupils can sketch buildings skilfully and accurately, 
capturing the correct shape and proportions, the details of doors and windows and the  
textures in the walls.  They use pencils well to create line and shading.  Pupils in Years 1 
and 2 confidently make sculptures of insects and fish using boxes, card, paper, wire and 
other materials. They use paint well to apply colour and pattern to their  models, showing a 
concern to improve their work and achieve a realistic result.  
 
104 By the age of eleven most pupils have made appropriate progress in their skills, 
knowledge and understanding of art.  An excellent sculpture project in Year 3 has produce d 
work of a high standard.  Pupils visited public sites, statues and sculptures to evaluate 
designs and location.  They applied this knowledge to their school grounds and have 
designed sculptures to fit selected sites.  Students from a local college are wo rking 
alongside pupils to help them realise their designs using clay and other materials.  
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Observational drawing of Anglo -Saxon artefacts in Year 3 and of hands in Year 4 shows 
continued progress in the development of pencil skills.  These skills are not y et taught 
systematically in every year group, therefore fewer pupils in the current Year 6 draw 
confidently and competently for their age.  Skills of self -criticism are taught well with the 
result that pupils aged eleven years evaluate their designs effect ively and justify why their 
work should be included in the school gallery.  
 
105 Teaching in art and design was good in about half of the lessons observed during the 
inspection and never less than satisfactory.  Very good planning for a six -week block of 
lessons enables pupils to get to grips with an aspect of the subject and study it in depth, 
which is helping to improve standards.  Teachers make good reference to the work of 
famous artists to provide a model for pupils to follow. In Year 6 last term, for e xample, a 
study of action in painting involved looking at the techniques used by Turner to produce a 
sense of movement in a train.  Pupils then adopted his blurred edges and flowing lines to 
reproduce the effect in their own work.  Teachers value pupils' w ork highly by having it 
mounted attractively in a school gallery or in classroom displays.  They develop pupils' 
confidence by giving them much praise for their efforts and thoughtful feedback.  Nearly all 
teachers have good subject knowledge and use quest ioning well to encourage pupils to look 
at their own work critically.  They respond well to this, using the teacher's prompts to review 
their work and identify ways to improve it.  In most, but not all classrooms, art and design 
resources are well organise d and accessible, and teachers encourage pupils to select and 
manage these independently.  Discussions about work at the end of lessons develop pupils' 
vocabulary and skill in artistic criticism.  Teachers rarely demonstrate new skills, which would 
help le ss confident pupils and those who are keen to improve.  
 
106 Teachers' lesson planning and classroom management promote good behaviour in 
art and design lessons.  Pupils clearly enjoy the practical activities and are always eager to 
get started.  A few are apprehensive at the beginning of tasks but respond well to 
encouragement from their teachers and classroom supporters.  In all lessons, they settle to 
work well once the activity is underway.  The quiet working atmosphere, teachers' skilful 
support and pup ils' determination to do their best leads to the production of good quality art.  
 
107 The well -planned curriculum covers all the necessary aspects of art, including 
appropriate designing and making activities.  Pupils have access to a range of learning 
opportunities of good quality.  Very good cross -curricular links are developed, such as the 
painting and drawings about relationships in Year 3 and an Anglo -Saxon's journey in Year 4.  
This ensures time is used well and art is relevant to pupils' learning in other subjects.  The 
focus on the development of skills in lessons and projects does not yet extend to a clear 
progression of art, design and making skills as pupils move through the school.  Art 
contributes strongly to pupils' personal and cultural develo pment. 
 
108 The leadership and management of art by the coordinators is good and they are 
having a positive influence on the subject through policy making, advice to colleagues and 
scrutiny of planning.  They review finished work and plan to build a portfo lio of exemplars to 
provide further guidance for colleagues.  They have little non -contact time and therefore few 
chances to demonstrate lessons, work alongside colleagues and generally share good 
practice.  Procedures for assessing pupils' attainment and monitoring their progress through 
the school are barely adequate as they are still at an early stage of development.  
 
DESIGN AND TECHNOLOGY 
 
109 No overall judgement can be made about standards of attainment. Very few lessons 
were observed because the scho ol's annual plan places greater emphasis on art and design 
during the period of the inspection.  Some examples of pupils' work were scrutinised and 



 

Whitefriars Voluntary Aided Church of England Primary School - 39 

these were of average and above average standard, indicating that the school has at least 
maintained standar ds since the previous inspection.  
 
110 From an early age, the required features of design, making and evaluation are 
present in the tasks pupils undertake.  By the age of seven, they have had a good range of 
experiences with construction toys and can make simple moving models using paper, 
cardboard and straws.  They learn to cut, stick and sew with increasing accuracy.  In Year 1, 
for example, good links were made between design and making when pupils drew the 
outline of a boat, copied it by sewing carefull y and then made a simple wooden model of it.  
By the age of eleven, pupils can make working models with pneumatic movements, purses 
and slippers.  They also produce clear designs for box constructions and provide good 
written evaluations of strengths and w eaknesses in their work.  
 
111 No overall judgement can be made about the quality of teaching.  On the very few 
occasions when it was observed, it was satisfactory or good.  Teachers' subject knowledge 
is satisfactory and they enable pupils to learn the req uired basic skills.  Lessons are well 
organised, providing an appropriate amount of activity that gives the pupils plenty of time to 
practise their skills and complete their models.  This was seen in a Year 5 class, where 
pupils were given an extended peri od of time to work on their wooden toys and they made 
good progress in accurately measuring and cutting the parts, with effective support from the 
teacher when required.  Pupils also have sufficient opportunity to develop their skills in 
evaluation.  In a Year 3 class, for example, pupils designed, made and ate a variety of 
sandwiches, then discussed with the classroom supporters and teachers which of them had 
the best appearance and taste.  
 
112 Pupils' attitudes to the practical and purposeful learning act ivities are good and often 
very good.  They work independently for long periods of time without losing their 
concentration.  They cooperate well with partners, enjoy their work and show pride in what 
they achieve.  They are developing good habits of hygien e and safety.  
 
113 The coordinators are newly in post and have much enthusiasm for the subject.  They 
have already prepared a policy and scheme that will help teachers to plan their work in 
accordance with national guidelines.  They support colleagues by m onitoring their planning 
and making constructive comments, but they have not yet started to gather information on 
pupils' attainment and the quality of teaching across the school.  The provision of tools and 
materials is good and easily accessible to teach ers and pupils.  
 
GEOGRAPHY 
 
114 Standards in geography at the end of Key Stage 1 are below those expected 
nationally, but by the end of Key Stage 2 they are broadly in line.  Overall, pupils make 
satisfactory progress in increasing their knowledge of place s and their ability to describe 
geographical features such as rivers.  Pupils with special educational needs make 
satisfactory progress in Key Stage 1 and good progress in Key Stage 2.  
  
115 In Key Stage 1 pupils can draw simple maps, identify types of wea ther and recognise 
certain physical features.  They are aware of places beyond their own locality and, in Year 2, 
higher -attaining pupils are able to describe a number of differences between Patmos and 
King's Lynn.  Although most pupils can talk about some  of the differences between places, 
many find it difficult to write about these clearly.  
 
116 By the end of Key Stage 2, pupils have a good knowledge of locations in the United 
Kingdom.  They have a satisfactory level of knowledge about other countries and  about the 
particular geographical features and processes they have studied.  Year 3 pupils for 
example, can describe some of the characteristics of St Lucia, which they have recently 
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studied.  Pupils can conduct surveys and represent their findings in gra phs as part of 
fieldwork in the neighbourhood or on their visit to Wells.  Year 5 pupils are able to describe 
particular features of a river and give a simple explanation of why flooding occurs.  They can 
also extract information about the river Nile from a range of written and pictorial reference 
materials.  In a Year 6 lesson, pupils showed that they understood the process for treating 
water and were able to use the correct technical vocabulary.  Pupils' written work is limited 
because of weaknesses in th eir writing skills and their worksheets often do not give them the 
opportunity to improve.  
 
117 Pupils' attitudes and behaviour in Key Stage 1 are satisfactory.  They enjoy 
participating in the whole -class question and answer sessions and show a real inter est in 
learning about other places.  Pupils paid attention to a video on life in Patmos and were able 
to remember what they had seen.  However, they are easily distracted when engaged in 
individual work and pupils with poor literacy skills find it difficul t to sustain their concentration 
when they are asked to record their ideas in writing.  In Key Stage 2, pupils' attitudes and 
behaviour are good.  They respond well to an enthusiastic and energetic approach by 
teachers and concentrate on the tasks they hav e been set.  
 
118 The quality of teaching is satisfactory in Key Stage 1 and good in Key Stage 2.  
Teachers plan thoroughly and make sure pupils know what they will be learning.  In Key 
Stage 1, teachers work hard to ensure pupils behave appropriately and m aintain their 
concentration throughout the lesson.  Occasionally the pace of the lesson slackens when 
pupils are required to spend too much time on recording what they have seen.  In Key Stage 
2, a good pace to lessons and effective questioning keeps pupil s interested and focused on 
learning.  Behaviour is managed well and relationships between pupils and teachers are 
good. Classroom supporters help pupils to understand their work.  
 
119 Since the first inspection the development of geography has been limite d because 
the school has concentrated so much on literacy and numeracy.  Consequently, standards 
are not as high as they were and the reported intentions to improve assessment procedures 
have not been carried out.  The allocation of time in the annual curr iculum plan and weekly 
timetables does not make adequate provision for pupils to make the required progress in 
learning geographical skills.  Two new coordinators were appointed recently.  They have 
already revised the policy and are now leading the introd uction of a new scheme of work 
based on national guidelines.  They monitor colleagues' planning and provide useful 
feedback in a termly report.  They are fully aware of the areas for development in geography 
and are enthusiastic about tackling them.  
 
HISTORY 
 
120 At the end of Key Stage 1, standards in history are below those expected nationally 
and by the end of Key Stage 2, they are in line.  Overall pupils make satisfactory progress in 
developing their knowledge about the past.  Pupils with special educa tional needs make 
good progress.  
 
121 It was not possible to observe any lessons in Key Stage 1.  However an analysis of 
previous work and discussions with pupils indicate that they have a satisfactory knowledge 
about the past.  They can talk about importa nt historical figures such as Grace Darling and 
Christopher Columbus, describe some differences between now and a particular time in the 
past and talk about the passing of time in relation to their own experience.  They gained 
much from a visit to a local street and were able to describe historical clues in some detail.  
Pupils' understanding of change in history is less well developed.  Many pupils find it difficult 
to express their knowledge and understanding of the past in writing.  
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122 Standards in Key Stage 2 are generally in line with national expectations.  Pupils' 
discussion in lessons and some written work show that they have a satisfactory level of 
knowledge about the historical periods they have studied.  They can describe what they 
have learnt ab out the Egyptians from their visit to the Fitzwilliam Museum and the Anglo -
Saxons from their visit to Stow.  These visits stimulate pupils' interest in the past by bringing 
it to life and giving them an opportunity to see actual historical evidence.  In a Year 6 lesson, 
pupils were motivated by a lively introduction from the teacher to build up a view of what 
King's Lynn was like in Victorian times using maps and census information.  In Year 4, pupils 
are developing their ability to use historical evidence by speculating on the inhabitants of a 
house from the contents of their dustbin.  Some pupils also increase their historical 
knowledge in individual research projects on such topics as 'Fashion and Evacuees' and 
'The History of Motor Sport'.  In lessons, m ost pupils are able to talk about the past, often 
recalling previous knowledge to answer questions.  Some higher -attaining pupils in Year 3 
are beginning to understand that accounts of an event can differ depending on where it is 
coming from.  Many pupils,  however, are not able to consolidate their historical 
understanding in writing and there are very few examples of longer pieces of work about the 
past.  
 
123 The quality of teaching is satisfactory and sometimes very good.  Teachers have a 
satisfactory un derstanding of the subject and make sure pupils are clear about what they are 
going to learn.  Planning is thorough and usually adjusted to meet the learning needs of all 
pupils in the class although, sometimes, an activity is too easy or too difficult for  a particular 
group.  In whole -class sessions, teachers ask challenging questions that encourage pupils to 
think hard and draw on their previous knowledge.  
 
124 Pupils are generally interested and keen to learn about history.  Enthusiastic 
presentations fr om teachers stimulate their interest and imagination and help them to 
concentrate on their work throughout the lesson.  Their concentration occasionally lapses 
when individual work goes on for too long or an activity is too easy or too hard for them.  The 
planned programme of visits to museums and historical sites makes a very important 
contribution to pupils' learning and they talk about these enthusiastically.  
 
125 Little development of history has taken place since the first inspection and standards 
are not as high as they were because the school has been concentrating so much on literacy 
and numeracy.  Assessment procedures have not been improved as intended and 
insufficient time is allocated for the appropriate depth of study in some history units.  Two  
recently appointed coordinators are enthusiastic about the subject and committed to its 
future improvement.  They have already revised the history policy and are now leading the 
introduction of new schemes of work based on national guidelines.  They carry  out some 
monitoring of colleagues planning and provide useful feedback in a termly report.  
 
INFORMATION AND COMMUNICATION TECHNOLOGY 
 
126 Evidence from the few lessons seen, pupils' work and discussions indicate that the 
school has made reasonable progre ss in the teaching of information and communication 
technology (ICT) since the first inspection.  Much of the improvement has taken place 
recently under the leadership of two new coordinators working in partnership.  They are 
currently preparing a useful a ction plan to make effective use of the new equipment and staff 
training that will soon be available to them as part of a national strategy.  
 
127 The first inspection judged attainment to be below the level expected in schools 
nationally.  Overall, this is  still the case because most of the pupils have not yet had 
sufficient ICT experience to enable them to reach the required standards.  However, in a 
Year 1 class where teaching is very good and a full programme of work has been provided, 
the pupils' level of attainment is high.  They can confidently use a mouse to compose colour 
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pictures by using 'icons, clicking and dragging, filling and deleting'.  They are quickly 
becoming familiar with the keyboard and the digital camera and they know something of the 
range of ICT devices other than computers.  In a Year 6 class, where teaching is good, 
pupils' attainment is reaching national average levels in some parts of the subject, such as 
investigating the income and expenditure of an imaginary business and prepari ng a high 
quality presentation of moving text and images.  
 
128 An important improvement since the first inspection is the introduction of a systematic 
programme for teaching ICT, based on current national guidelines.  As a result, pupils' work 
shows eviden ce of satisfactory progress in word -processing, combining text with pictures, 
sending mail electronically and collecting data to make a range of graphs.  A particular 
strength is the use of ICT in some classes to reinforce learning in English and mathemati cs.  
In younger Key Stage 1 classes, pupils used the computers effectively to practise using 
capital letters and to count sums of money up to 50 pence.  In a Year 5 class, a lower -
attaining group made good use of a computer to develop their understanding o f working to a 
budget when shopping.  As a result of a successful bid to a charitable trust, the school has 
bought some additional portable computers, which are being used very effectively to teach 
basic skills to pupils with special educational needs.  Wh ile these are good examples, ICT is 
not yet a regular part of pupils' learning experience through the school.  This is the priority 
for future improvement, when additional equipment and training become available.  
 
129 Where sufficient teaching was observed  to make a judgement, it was good or very 
good.  A number of sessions were seen which were too short for a judgement, but they gave 
further indications of strengths and weaknesses in the school's provision.  The best practice 
was when teachers planned thei r lessons carefully to make good use of the limited 
equipment available.  In a Key Stage 1 class, for example, where there are only two 
computers, the teacher used one of them to demonstrate a new skill in a very stimulating 
short introduction.  Pupils the n practised this in small groups while the rest of the class 
carried out other constructive ICT activities.  In a Key Stage 2 class, the teacher used two 
fixed and four portable computers to give the pupils a good period of practice after a brief 
whole -class introduction.  In English and mathematics lessons, computers were used 
effectively as a group activity, often with good instruction from a classroom supporter.  In 
these lessons, pupils showed considerable interest in what the computer or digital camera  
could do and they worked very enthusiastically.  In less effective lessons, the single 
computer was used for demonstrations to the whole -class in sessions that went on for too 
long, sometimes in cramped conditions and usually with minimal pupil involvemen t.  This 
caused the pupils to become very restless and learning was slow.  The coordinators' action 
plan aims to provide more computers for whole -class work, either within a specialist room or 
by using a set of portables.  All teachers must use this opport unity to build on the best 
practice already in school and strike a better balance between demonstration and pupil 
activity.  
 
130 Some teachers make good use of a range of other resources, such as cardboard 
representations of the keyboard.  These were parti cularly useful in enabling a quick check of 
pupils' knowledge to correct any misunderstandings, but less successful for teaching 
electronic mail, when the pupils had no immediate first -hand experience.  In general, the 
assessment is based on observing pupi ls using computers and giving them immediate 
feedback.  This worked particularly well in a Key Stage 2 lesson when a classroom supporter 
and visiting governor helped to monitor the pupils' work and give constructive advice.  As yet 
teachers do not systemat ically assess and record pupils' learning progress, but new 
methods are being tried out.  In many lessons, the classroom supporters make a very good 
contribution to pupils' learning, because they are confident with the technology and work 
from good plans t hat have been discussed with the teacher.  Occasionally they are required 
to work with pupils out of the classroom when they would be better staying to help manage 
the learning of unsettled pupils.  
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131 The subject knowledge and confidence of teachers and classroom supporters has 
improved since the first inspection as a result of the training and advice organised by the 
coordinators.  To improve it further, they should learn from the strengths and weaknesses in 
their current work so that they can make bette r use of the new equipment and training.  
 
132 The governors are making a good contribution to the continuity of teaching and 
learning by allocating money specifically for the renewal and repair of equipment.  This 
effectively addresses a weakness reported in the first inspection.  Governors also give good 
support to the school in providing computer courses for parents.  
 
MUSIC 
 
133 It is not possible to make a judgement on standards in Key Stage 1 as no lessons 
were observed.  However, the quality of singing  in assembly is a little below national 
expectations.  Though many pupils can sing melodically a significant proportion shout, 
particularly in lively songs.  By the end of Key Stage 2, standards are in line with national 
expectations.  In lessons, most pup ils sing tunefully.  They can sustain their own parts when 
singing rounds, showing an awareness of how the parts fit together.  Most can perform 
pieces by ear and can use simple notation to play melodies using tuned percussion 
instruments.  Younger pupils can clap and repeat fairly complex rhythms.  They can explore 
a range of sounds using tuned and untuned percussion and combine these expressively, for 
example, to accompany a poem.  Standards at the end of Key Stage 2 are similar to those 
reported at the l ast inspection.  Pupils make satisfactory progress in Key Stage 2 and good 
progress in the quality of singing.  
 
134 Pupils join in singing enthusiastically.  This is particularly the case in Key Stage 1, 
even though their wholehearted approach results in s ome loss of control and quality.  In 
Year 4 pupils cooperate well when working together in small groups to compose an 
accompaniment using a range of instruments.  Behaviour is good and pupils listen 
respectfully when others are demonstrating what they have  achieved.  
 
135 No overall judgement can be made about the quality of teaching because too few full 
lessons were observed.  In hymn practices in both key stages, teachers choose a well -
balanced and varied selection of hymns though insufficient attention is  given to improving 
the quality of performance.  A similar judgement was made in the first inspection report.  In 
some lessons in Key Stage 2, resources are plentiful and well prepared so that pupils have 
easy access and can make good progress.  
 
136 Two coordinators give effective leadership to the subject, although one of them will 
be absent for a considerable period of time.  They have recently introduced a scheme of 
work that ensures appropriate coverage of the National Curriculum programme of study.  
They support colleagues by monitoring their planning and giving useful feedback.  To 
improve the quality of teaching, which was judged to be inconsistent in the first inspection, 
one of the coordinators has taught a series of demonstration lessons for each y ear group.  
Although an overall judgement on the improvement in teaching cannot be made, the 
indications are that this strategy has been largely effective.  
 
PHYSICAL EDUCATION 
 
137 Physical education (PE) is given high priority within the curriculum.  The school 
participates in national teaching schemes and has recently received a major award for the 
high quality of its work in games.  Teachers' planning shows that pupils experience all the 
activities of the National Curriculum, including some swimming in t he school's own outdoor 
pool.  Unfortunately, the inspection cannot provide an overall judgement about standards in 
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PE because almost all of the lessons observed were games activities for pupils in Key Stage 
2.  Standards in this part of the curriculum are  above national expectations by the time pupils 
leave the school.  
 
138 Many pupils develop good standards in cricket.  Hand/eye coordination is good and 
they can drive the ball considerable distances with control when playing small -sided games.  
Throwing a nd catching skills are satisfactory and often good.  Older pupils are making good 
progress in volley ball, which has only recently been introduced.  They quickly learn the 
basic shots well enough to take part in long rallies with partners and they are begi nning to 
use strategies for out -manoeuvring opponents.  The volleyball team has already become 
one of the best in the region.  Most younger pupils can use short -handled tennis racquets 
effectively when playing with a partner and some show good levels of co nfidence and 
accuracy in forehand and backhand drives.  
 
139 Progress in games is good because the teaching is mainly good and there is an 
extensive programme of extra -curricular activities.  Several teachers have a good knowledge 
of the subject so that pup ils are often given the precise guidance they need to help them to 
improve.  This is especially the case in volleyball where two of the teachers are qualified 
coaches.  Lessons are well planned to enable pupils to learn new skills in individual activities 
and then consolidate them in paired tasks and small team games.  Brisk pace through the 
lessons and high levels of activity ensure that pupils' progress is good and they get plenty of 
exercise.  Occasionally, too much time is spent on explanations and orga nising the pupils 
into teams, resulting in a lengthy period of inactivity and reduced progress.  Specialist staff 
from the secondary school, which has 'Sports College' status, visit regularly to teach lessons 
and this liaison makes an important contributio n to pupils' progress.  For example, they 
organised a challenging and enjoyable fitness training circuit for Year 6 pupils to teach them 
about changes in pulse rate during and after exercise.  
 
140 One of the most important of the school's aims for PE is th at it will contribute to the 
pupils' personal development and they are clearly achieving this.  In almost all of the 
lessons, pupils participate with enthusiasm, behave well and cooperate in sharing 
equipment.  They play fairly in the small -sided team game s while developing a sensible 
attitude to competition.  They make good progress in learning how to look after their body.  
 
141 Resources and equipment are of good quality and used well to ensure that most 
pupils get plenty of practice at their new skills d uring a lesson.  Classroom supporters and 
volunteer helpers make an important contribution to learning progress, for example one of 
them shared his cricket expertise to inspire good performance from pupils in a Year 6 
lesson.  Another classroom supporter, who has not got any particular specialism, gave the 
teacher valuable support in demonstrating new skills and supervising small team games.  
Overall, the quality of teaching is significantly better than it was during the first inspection.  
 
142 The PE coordi nators provide good leadership for the subject, which helps the pupils 
to make good progress.  They monitor teachers' planning to ensure that there is continuity of 
learning through the school.  They provide colleagues with a well -designed record sheet so 
that they can assess pupils' skills each year and check their progress as they move through 
the school.  They make good use of national schemes for providing additional equipment 
and professional development.  They organise an extensive programme of extra -curricular 
activities, engaging help from volunteers when appropriate and the link with the secondary 
school extends the expertise available to the pupils.  
 


