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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

St Barnabas is a large Voluntary Controlled Church of England primary school catering for boys and girls aged
from four to eleven years. There are 416 pupils on roll and there are slightly more boys than girls. Almost all
pupils are of white United Kingdom heritage and there are few pupils from minority ethnic groups. Only six
pupils are learning English as an additional language and none of these is at an early stage of the acquisition of
English. Seventy-eight pupils have special educational needs, covering a wide range of learning, physical and
behavioural difficulties. This proportion is similar to that usually found in primary schools, although only three
pupils have statements of special educational needs, which islow. Children start school at the age of four with
levels of personal development, language development and mathematical devel opment which are generally below
averagefor their age.

HOW GOOD THE SCHOOL IS

This is an effective school which is well led and managed by its headteacher. It has made good improvement
since its last inspection. The teaching is good, so that standards have risen well this year. They are now
generaly in line with national averages, even though the children start in the Reception classes with below
average skills. The school provides good value for money.

What the school doeswell

The headteacher |eads and manages the school well

Theteaching is good

Thereisapositive climate for learning, and pupils' attitudes and behaviour are very good

The school offers avery wide range of activities outside lessons, especially sport and music

It has established a good partnership with parents and carers, and there are very good links with other
schools, playgroups and local businesses

What could beimproved

Checks on the quality of teaching, to ensurethat it all matches the best

The management of the provision for pupils with special educational needs

The school’ s use of assessment information to track the attainment and progress of al the different groups
of pupils

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last inspected in 1997. It has made good progress in improving since then. Standards achieved
by the oldest pupils have been steadily rising, in line with the national trend in improvement. Although there
was a dip in standards in 2001, the generally upward trend has been restored this year. Teaching and the
management of pupils' behaviour are now much better. However, the management of the provision for pupils
with special educational needs remains weak.
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STANDARDS

The table shows the standards achieved by 11 year olds based on average point scoresin National Curriculum

tests.
compared with
Performancein: all schools similar Key
schools
1999 2000 2001 2001
English C C D E well above average A
above average B
mathematics C B E E average C
below average D
science D C C c well below average  E

The inspection found that standards in English and mathematics in Y ear 6 are better than they were in the 2001
national tests. They remain average in science. Resultsin the national tests in English and mathematics dipped
last year due to the high proportion of pupils with special educational needs in that year group. Standards had
been improving in line with the national trend over the last five years and this year they have picked up again.
Pupils appear to be doing much less well in English and mathematics than do pupilsin similar schools. However,
comparisons with similar schools are misleading. These are based on the proportion of pupils claiming free
school meals. Figures on this are unreliable, as there are no cooked meals provided on the premises at St
Barnabas. Although standards in all the other subjects are average in Year 6, there is a particular strength in
music, where standards are above average. In Year 2, standards are better than they were in the 2001 national
tests and teachers' assessments in reading and mathematics, so that they are now similar to the national average.
Overall, achieve well in response to the good quality teaching they receive. The school has set appropriately
challenging targets for pupils to reach in English and mathematics in this year’s national tests. The inspection
shows that pupils are on course to meet these targets.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Very good. Pupilsare very enthusiastic about their work and there is much

involvement in the wide range of activities offered outside lessons

Behaviour, in and out of
classrooms

Very good. Pupilsbehave very well in lessons and around the school

Personal development and
relationships

Very good. Pupilsrespect one another and get along very harmoniously

Attendance

Satisfactory.

TEACHING AND LEARNING

Teaching of pupils:

Aged up to5years

aged 5-7 years

aged 7-11years

L essons seen overall

Good

Satisfactory

Good
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Inspector s make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outwei gh weaknesses.

Taking the school as awhole, teaching in about seven in ten lessons seen was good or better. The proportion of
good or better teaching was similar in the Reception classes and for pupils aged from seven to eleven. About
half the teaching in Years 1 and 2 was good or better. English and mathematics are taught well, with teachers
making effective use of national guidance on teaching the basic skills of literacy and numeracy. The needs of
boys and girls are met equally well, so that they make similar progress in their learning. The few pupils learning
English as an additional language receive appropriate teaching and support to help them learn, including some
time each week with a specialist teacher. However, the needs of pupils with special educational needs are not
always met as well as they could be. Although there is some very good quality teaching and support for these
pupils, thisis unevenly distributed, so that not all pupils receive the help they need to make progress with their
learning. Theteachingin Year 2 varies alot between the two classes. In oneit isvery good, whereasin the other
it is satisfactory, with both strengths and weaknesses. The weaknesses in one class are due to shortcomingsin
the organisation of pupils’ learning and management of their behaviour. Because the teaching is not as good in
one class asin the other, pupilsin Year 2 do not all receive an equally good education.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment

Good. The curriculum meetsall legal requirementsto teach the National
Curriculum and religious education, and a very good range of activitiesis offered
outside lessons

The quality and range of the
curriculum

Provision for pupilswith
special educational needs

Satisfactory overall. Thereissome very high quality teaching and support for
these pupils, but in some cases they are not given all the help they need to make
progressin their learning

Provision for pupilswith
English as an additional
language

Good. These pupils receive good teaching and support, which helps them to
make good progressin their learning

Provision for pupils
personal, including spiritual,
moral, social and cultural
development

Very good. Particular strengths are found in the school’ s promotion of pupils’
moral and social development

How well the school cares
for its pupils

Good. There are suitable procedures for child protection and to ensure pupils’
welfare

The school has established a good partnership with parents and carers, who think well of the school.
Opportunities to learn a wide range of musical instruments and to sing in the choir enrich the curriculum very
well, as do the many sporting activities offered. The school makes too little use of data on pupils' attainment and

progress to check on how different groups of pupilsare getting on.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect

Comment

L eadership and management
by the headteacher and
other key staff

Good. The headteacher shares with senior staff aclear and convincing
commitment to school improvement and thisisreflected in better teaching and
rising standards. However, the management of the provision for pupils who have
special educational needsis unsatisfactory.

How well the governors
fulfil their responsibilities

Satisfactory. The governing body keepsin close touch with the school and
understands the main challenges which it faces. Governors' role in evaluating the
cost-effectiveness of their spending decisionsis not sufficiently well developed.
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The school’ s eval uation of Unsatisfactory. Too few checks are made on the quality of teaching and thereis

its performance not enough analysis of how different groups of pupils are getting onin their
learning.

The strategic use of Satisfactory overall. The spending on teaching assistants has a positive effect

resources on pupils’ achievement, but their time could be better used to support pupils who

have special educational needs.

Although the headteacher provides good leadership and has ensured good improvement since the last
inspection, she does not do enough to check on the quality of teaching, ensuring that all of it reaches the high
standards of the best. There are adequate numbers of teaching and support staff to meet pupils' needs and
teach the full curriculum. The accommodation is satisfactory overall, with four good new classrooms for the
oldest pupils. Learning resources are satisfactory in quantity and quality. The governing body takes good care
to secure value for money in obtaining goods and services.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould liketo seeimproved

Theteaching is good

Teachers expect their children to work hard and do
their best

The school iswell led and managed

Their children make good progress at school

Their children like school

Theinformation they receive about how their
children are getting on

The range of activities offered outside lessons
The school’ sworking partnership with parents

The inspection team agrees with all the parents’ positive views of the school. It finds that, in fact, parents
receive good information about pupils’ progress and that there is a satisfactory working partnership between
parents and the school. A good range of activitiesis offered outside lessons.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ s results and achievements

1

The inspection shows that standards are average by the time pupils leave the school at the
end of Year 6. They are dso average in Year 2. The only exception is in music, where
gsandards are above average in Year 6. Thisis because of the particularly strong contribution
to the teaching of music made by the music co-ordinator and the many musica opportunities
offered to pupils. Standards are better than they were when Y ear 6 pupils took nationd tests
in English and mathematics last year, except that they are Smilar in science. Standards are
a0 better in reading and mathematicsin Y ear 2 than they were in the 2001 nationd tests and
assessments for seven year olds. The higher stlandards to be found in Year 6 a present are
consgtent with the generdly rising trend of improvement at the school which has been smilar
to the nationa trend over the last five years. Standards are continuing to rise because pupils
are taught well and they have very good attitudes to school, so that they work hard and
achieve wdll.

Boys and girls achieve equaly well. The needs of those few pupils learning English as an
additiond language are well met, including by some specidist teaching, so that they achieve
well. However, teaching and support for pupils who have specia educationd needs is too
unevenly spread. This results in some of these pupils achieving very well and making very
good progress, while others, who are left without the teaching and support they need, do less
well than they could.

The good teaching, and the very good attitudes and high level of enthusiasm which the school
encourages mean that the children in the Reception classes achieve well. As a redult,
athough both boys and girls start school with levels of persond and socid development,
language development and mathematical development which are lower than those usudly
found nationdly at this age, they soon catch up. Most are on course to reach average
gandards in the areas of learning for children of this age by the time they leave the Reception
classes, except that their skillsin communication, language and literacy remain below average.
This is because of wesknesses in the teaching of communication skills.  The teaching of
writing is unsatisfactory because the children are given too few opportunities to write
independently. Teachers do not take good enough advantage of opportunities to develop the
children’s spesking and listening skills, for example through role play.

Achievement in Years 1 and 2 is satisfactory overal. It varies with the quality of teaching. In
particular, there are differences in the quality of teaching between the two Year 2 classes.
The wesker class management and organisation in one class mean that pupils do not achieve
as highly as they could. This was seen, for example, in an English lesson on words with
opposite meanings. Because class management was week, pupils worked too noisily and
spent too much time not concentrating. This dowed their learning. Standards would be
better if the teaching consistently encouraged pupils to achieve more.
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Standards in English are average in Year 6. Mogt pupils use appropriate vocabulary and
grammar as they write stories, developing a clear and logicd plot. They make good use of
metaphors and adjectives to help bring therr writing to life. They write book reviews and
biographies and most produce some persuasive writing, for example producing a balanced
argument on subjects such as Why school? By the end of Year 2 mogt pupils form their
letters neatly and of a congstent shape and Size. They write clear ingtructions, for example,
how to make apizza They know that a good story has a clear beginning, a middle and an
end. They use descriptive words effectively in their story writing and aso write some poetry.
They mogtly spell smple words accuratdly.

Standards in mathemeatics are average in Years 2 and 6. In Year 6, most pupils can multiply
decima numbers by ten and 100. They can dso divide by ten and 100 and they understand
that multiplication and divison are related. They can sort and andyse data they collect and
represent it graphicaly, for example in a pie chart.  Pupils know about angles and can
congruct and find the area of atriangle. In Year 2 most pupils can measure in centimetres.
They can add and subtract sums of money to £1. They know some of the properties of
common two-dimensiona shapes, such as a pentagon and an octagon. Most pupils know
the points of the compass. They can identify odd and even numbers and they have a smple
understanding of fractions, for example as they divide shapesinto two haves.

Standards in science are average in Year 6. Most pupils have a good understanding of the
processes of pollination, dispersal and germination of flowering plants. They know, for
example, that the anther and filament make up the stamen. More able pupils gart to
understand the plant life cycle. In Year 2, most pupils know what an dectricd circuit is and
are able to make asmple eectrica circuit of their own, wiring in aswitch and amotor. They
understand the connection between the number of lampsin a circuit and their brightness.

The school has set gppropriate targets for pupilsin Year 6 to reach in nationa testsin English
and mathematics this year and most pupils are on course to meet these.

Standards in most of the other subjects are average, both in Year 2and in Year 6. The only
exception is in music, where standards are above average in Year 6, as a result of the many
good musical opportunities offered to pupils and the enthusasm and expertise which the
music co-ordinator brings to the subject.

Pupils attitudes, values and personal development

10.

11

Attitudes, behaviour and relationships are very good, a considerable improvement compared
with the time of the last ingpection.

Pupils very much enjoy school. They are enthusiagtic in lessons. They are welcoming to
vigtors and enjoy talking to them. Once in class they get down to work very well and show
a genuine interegt in their work. This was particularly evident, for example, in an English
lesson in which pupils had to explore the possibilities for making their stories more interesting,
a task they took to with great interest and found some good solutions. These postive
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13.

14.

15.

attitudes are due to the very good relaionships between teachers, teaching assstants and
pupils, to the enthusiasm of teachers and their generdly very good classroom management.

Behaviour is very good overdl. It is very good in most classes, but occasiondly it is less
good when classoom management skills are not as good as the school expects, and
consequently the pace of lessons suffers. On the playground, behaviour is very good and
very well supervised. There is immeaculate behaviour in assemblies. Around the school and
at lunchtime in the dining hal the behaviour is aso very good. School property is trested well
and pupils are apprecidive of the attractive environment in which they work. There were few
temporary exclusons in the past school year, a sark contrast with the period after the
present headteacher arrived at the school, when behaviour boundaries had to be established.
There have been no racigt incidents. Thereis only one record of bullying this year.

Reationships are very good. Thisis avery happy school. Teachers and teaching assstants
know their pupils well and enjoy working with them. Pupils are confident in spesking to
members of staff about problems. Pupils help each other and give support. For instancein a
religious educeation lesson, where pupils had to write playletsillugrating the difference made in
a vaiety of gtuations when Jesus teaching is followed, the level of collaboration was very
good and some very pertinent examples were produced. A recently appointed teacher
spoke of the welcome he had had on joining the school and the readiness of dl other saff to
gpend time with him. In a persona and socia education lesson, where pupils had to find out
about each other’s interests outsde school and then tell the group about their partner’s
interests, the level of eager participation was very good. This was a task that was aso
effective a improving their spesking and listening skills.

Persond development is good. Pupils have opportunities to take on postions of
regponsbility or use ther initigtive, which they do with dacrity. There are limited
opportunities for pupils to work independently in their lessons.  The class representative
system provides good opportunities for pupils to seek the views of their peers and present
them to their regular meetings.

Attendance is satifactory, asit was at the last ingpection, dthough the actua figures show an
improvement of 0.8 per cent. Unauthorised absence has declined to zero. The school day
garts on time and there is good timekeeping throughout the day. The regidration system is
efficient.

HOW WELL ARE PUPILSTAUGHT?

16.

The quality of teaching is good overdl. It is much better than it was at the time of the last
ingpection.  This is because the school has adopted the nationa guidance on teaching literacy
and numeracy and there has al'so been alot of training for teachers, enabling them to improve
their subject knowledge and skills. In al, teaching in seven out of every ten lessons observed
was good or better. Only two lessons were unsatisfactory. The proportion of good or better
teaching is higher than that usudly found nationdly when primary schools are inspected and
the proportion of unsatisfactory teaching is lower. Although the teaching is good in the
Reception classes and for pupils aged from seven to eeven, the teaching in Years 1 and 2 is
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17.

18.

19.

20.

21

satisfactory overdl. There are weaknesses as well as strengths.  The weaknesses lie mainly
in one of the Year 2 classes. The teaching in the other Year 2 classis very good.

The sKills of reading and the use of humber are taught well throughout the school. As a
result, pupils learn well and make good progress in reading and number work. Even though

they start school with skills which are not as good as those usudly found at the age of four,

they catch up, so that by the time they move into Year 1 most pupils have average reading

and number skills. The teaching of writing in the Reception classes is unsatisfactory, athough

it is good in the rest of the school. This is because the children in Reception are not given
enough opportunities to write independently. As a result, the standards they achieve in

writing are below those expected when they transfer to Year 1. In mathematics, a weskness
of the otherwise good teaching in Years 1 to 6 is that pupils have too few opportunities to

apply thar skillsin practica settings, to investigate and solve problems.

The quality of teaching in the other subjects is mostly good. The only exceptions are in
religious education, where it is satisfactory, and in physical education, where it is satisfactory
in Years 1 and 2, although good in the rest of the school. No judgements are made about the
qudity of teaching in geography or music in Years 1 and 2, because too little evidence was
gathered.

Teaching meets the needs of pupils with specid educationa needs satisfactorily overdl,
including those pupils who have gatements of specid educationd needs. However, the
provison for these pupils is not well enough organised. Some pupils receive very good
quaity support in lessons, from the skilled teaching assstants as well as their teachers. This
enables them to take a full part in lessons and achieve very well. However, in other lessons
pupils with specid educational needs are not given the teaching and support they require, so
that their learning is not as good as it could be. Individud education plans for pupils who
have specid educationd needs are of variable qudity. Some give good guidance to staff on
how to meet pupils particular needs but others are too genera to be of much practical use.

The learning needs of those few pupils who have English as an additiond language are well
met, S0 that they are able to make good progress in their learning. These pupils are dl at an
advanced stage of learning English.  The specidist teaching which they recaive individudly
each week helps them deve op the fluency they need to play afull part in lessons.

Staff are good a meeting the needs of boys and girls equdly wedl, so that there are no
differencesin ther learning or the standards they achieve.

Teachers have good knowledge and understanding of the subjects they teach. This means
that they can explain and demondrate things clearly, so that pupils eeslly understand. This
was seen, for example, in a'Year 6 higher ability mathematics lesson on algebra. The teacher
devoted dmogt haf the lesson to a clear explanation and demondtration of how to solve and
congdruct Smple equations. As a result, when the pupils moved on to work on some
equations of their own in smal groups, they could dl solve and congtruct a Ssmple equation
and a few were ready to go on to more complex work, such as using combined operations,
for example subtraction as well as addition, in the same equation. The good ba ance between
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whole class teaching and group or individud work seen in this lesson is achieved in most
classes. Teachers make good use of plenty of clear whole-class teaching, followed by
appropriate opportunities for pupils to work individualy or in smal groups to practise and
apply what they have learned. Teachers give pupils some good opportunities to show the
others what they can do. This promotes their saf confidence and encourages the others to
think about their own work and try harder to improve. Good examples of this were seen in
dance lessonsin Years 1 and 6, where teachers asked pupils to demonstrate their movement
sequences to the class.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

23.

24,

25.

26.

The school provides a broad and balanced curriculum which mesets the requirements of the
Nationd Curriculum. The nationd literacy and numeracy Strategies are fully implemented and
aufficient teaching time is given to dl other subjects. Nationd guiddines for planning teaching
and learning have been adopted in most subjects and these have been adapted to meet the
particular needs and interests of pupils, including those who have specid educationd needs
and those for whom English is an additiona language. The qudity and range of learning
opportunities are good across the school. Planning for teaching is appropriately matched to
the learning needs of al pupils and builds sysematicaly on what they aready know and can
do.

Boys and girls enjoy egua access to the full curriculum. The provision for pupils with specid
educationd needs and those learning English as an additiond language is satidfactory. The
qudity of individuad education plans is varidble, as the targets st for improvement are not
dways sufficiently specific to the individud pupil and do not dways reflect pupils needs well
enough. They are now regularly reviewed and pupils and parents are involved. Pupils with
statements of special educationa needs get very good support so that they can have access
to the full curriculum. Pupils on other stages of the register of specid educational needs
receive some excellent support from support staff in order to address their specific learning
difficulties and dso to enable them to access the same curriculum as the rest of the class.
However, when there is no extra support, they make far less progress.

Subject co-ordinators monitor teachers planning and pupils work to check that knowledge,
skills and understanding develop smoothly as pupils move through the school. Teachers in
the same year group plan together to ensure parity of provison. Good use is made of some
Specidist teaching, particularly in Year 5, in order to make best use of teacher’s strengths.
Lesson plans are gppropriately detaled and teachers regularly modify these in light of their
assessments of pupils attainment and progress.

The provison for pupils persond, socid and hedth education is good and effectively
encompasses s2x and drugs education. In the junior classes, persond, socid and hedth
education is given aregular time-tabled dot but it is embedded in the whole curriculum in the
infants. Persond development is promoted on a daily basis through the very good care and
atention that al saff give to pupils  Overdl, the curricullum successfully promotes the
school’ s caring ethos and the intellectud, physica and persond development of the pupils. It
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21.

28.

20.

3L

32.

prepares pupils appropriately for the next stage of their education and the very good links
with partner indtitutions ensure the smooth transfer of pupils into the Reception classes and a
the end of Year 6, when most pupils transfer to the neighbouring secondary school. Pupils
use the facilities of the secondary school on a regular bass. Drama productions are
performed in their hal and their design and technology facilities are used to enable pupils to
use machines to which they would not normaly have access. The school has a mutudly
beneficid link with a loca specid school, whereby a few of their pupils are integrated on a
part-time basis into maingtream schooling.

A very good range of extra-curricular activities enhances the curriculum. A wide range of
sports clubs are very well attended and utilise the professond skills of locd rugby players
and cricketers. A thriving computer club supports the existing good provision for information
and communication technology. The good music provison is extended by individua
ingrumentd tuition from vigiting music teachers, recorder groups and a choir. Additiond
funding is appropriately earmarked for initiatives to further support the school’s teaching of
art and musc.

A wide range of loca vists supports the curriculum and enhances pupils learning in higtory
and geography. Thisincludes aresdentid vist to the Mavern Hills.

Community links with the school are good. There are good links with the local church and
local businesses. For example, pupils design packaging which is produced by aloca firm. A
picture framing company comes in and frames one piece of at-work for every child.
Examples of this greatly enhance the gppearance of the school. Pupils vigt the church to
celebrate various festivas in the church’ s year, such as Christmas and Eadter.

The provison for pupils persond development is very good and is a strength of the school.

The provison for spiritual development is good. The school provides an environment where
al pupils are valued. Stories and discussions reinforce the importance of gppreciation for
each other's values and bdliefs. The result is that pupils treat each other with sengtivity and
regpect. The daily act of collective worship makes a powerful contribution to pupils spiritua
development through well chosen themes that encourage pupils to explore their own fedings
and to undergtand those of others. Pupils report that they vaue the opportunity of coming
together for collective worship. Religious education contributes sgnificantly to pupils spiritua
development, for example as pupils learn about some of the beliefs and vaues of various
world religions, induding Idam and Skhism.

The provison for pupils mord development is very good. It is very strongly promoted
through the caring ethos of the school that is built upon respect for others. Stff unfalingly
treat pupils with courtesy and sengitivity, and pupils behave in a Smilar fashion towards each
other. The gtaff understand the importance of raising self esteem through rewards rether than
sanctions and as a result pupils are prepared to have a go a most things during lessons
without fear of falure. Through the behaviour policy dl daff are aware of the code of
discipline and it is congstently applied, supported effectively by the use of certificates and
team points, which the pupils are keen to acquire. Mora development is strengthened
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through religious education. Thiswas evident in a'Year 6 lesson on forgiveness, for example,
where pupils were writing plays concerning mord dilemmas over the issue of forgiveness. It
was clear thet, in solving the dilemmeas, Jesus teaching was taken into account. Regular
opportunities for pupils to talk about things that concern them (circle time) provide an
opportunity for pupilsto share views and atitudes.

Provison for pupils socid development is very good. The school provides many well
planned opportunities to develop pupils socid skills. Pupils of dl ages, including those in the
Reception classes, take on respongbility in varying degrees according to their age. A
particular strength of the provison for socia development is the opportunity for pupils in
Years 3 to 6 to develop their socid skills by becoming a class representative.  Pupils
welcome the opportunity to give a short presentation to the class on their suitability for
eection and are proud of their role in helping to improve school conditions. In &l levels of
schooal life, pupils are given frequent opportunities to work together and participate as part of
a group, as when older pupils worked in smdl groups to compose lyrics and melody in
music. Older pupils frequently organise and run charity events and this effectively develops
pupils awareness of the need of others, both in this country and abroad. The wide range of
extra curricular activities and school trips makes a good contribution to pupils socia
development.

The provison for pupils cultural development is good. Knowledge and understanding of
pupils own rich heritage is well promoted through English, geography, higtory, art and music.
This is further enhanced by the provison of frequent opportunities for vistors to the school
and by vidts to locd aress of interes. Since the previous ingpection the school has
endeavoured to improve the development of understanding of the beliefs and traditions of
other cultures and in this it has been most successful. For example, in lagt year's "World
Week" pupils learned about the clothes, customs and food of Japan, and practised African,
Asian and Spanish dance routines. Religious education lessons aso contribute to pupils
culturd development, as they learn about some of the beliefs and customs of a range of
different religions. The school has recently established email and pen pan links with pupilsin
ltay, Span and Germany. However, there are missed opportunities to fully reflect the
richness and diversity of cultures within the United Kingdom.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

35.

Members of staff know pupils very well and because of this a good quality of care pervades
the school. Thisisasubstantid improvement compared with the last ingpection. The school
is a safe environment with al the expected safety measures in place and safety ingpections
recorded. Child protection procedures are good. The nominated person has recently been
gppointed and has had extensive training. The training programme has not yet been extended
to al saff, however, particularly midday superintendents and newly gppointed saff. Pupils
with poor or changing home circumstances are carefully monitored by teaching assgtants.
Widfare fadilities are good and pupils with hedth problems are identified to those who need
to know. There are eight trained first-aiders, which is a sufficient number.
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37.

30.

Procedures for the promotion of attendance are good. The school makes telephone calls to
al parents on the first day of absence if no notification has been recaived.  Letters are sent
home requesting reasons for absence if none has been provided. The impact of poor
attendance on a pupil’s education is stressed to parents at meetings and interviews.  The
school works well with the education welfare officer in improving attendance.

Procedures for promoting good behaviour are very good. The emphasis is on cresting an
environment where attention is directed a the good things that happen, where praise is well
used, and where al adults are excelent models of good behaviour. Where unsuitable
behaviour occurs the consequences are clear and are uniformly gpplied, so that pupils have a
clear choice between good behaviour and sanctions. The most common sanction is the loss
of ‘golden time'. This is a much appreciated period of free choice at the end of the week,
and pupils can lose golden time if they do not meet the school’ s expectations. Thisisastrong
incentive to behave well. Mog gaff are skilled in classroom management and these kills
meake a va uable contribution to good behaviour. Embedded in these procedures are the very
good relationships within the school, because these caring attitudes pervade dl that goes on
and isolate any pupil who wishes to dissent from established behaviour norms. Counsdlling is
provided for pupils who have difficulties in contralling their reactions, and lagt year a drama
therapist was ingrumentd in helping some of the older pupils to refine their behaviour. There
are good procedures for eiminating oppressive behaviour, through assemblies, circle time
and adults making a point of listening to pupils to hear their concerns and experiences.

There are very good procedures for supporting pupils persona development. Mostly, the
support comes from teachers close observation of the progress of pupils and their interest in
seeing them develop into mature and sensible people. Teachers talk in an understanding and
caring way about their pupils, epecidly any who are causing concern.

The teachers have a good knowledge and understanding of the standards pupils are expected
to reach a different ages, especidly in Years 2 and 6. They make good use of Nationa
Curriculum and other nationad guidance to assess how wel pupils ae doing. The
management of assessment information has been smplified since the last ingpection, when it
was too unwidldy. Assessments are made of the pupils attainments when they firg dart
school, focusing appropriatey on their persona, socia and emotiond skills and their language
development. In addition to nationa tests and assessments in English, mathematics and
science a the end of Years 2 and 6, the school uses optiond nationd tests in English and
mathematics to assess standards achieved a the end of Years 3, 4 and 5. Teachers
satisfactorily use the information they gather, for example to set targets for pupils future
attainment and to group pupils according to ability in some subjects, such as English and
mathematics. However, too little use is made of the data collected to track the progress of
different groups of pupils and compare the standards they reach. For example, the school
does not hold assessment data in a form which would dlow it to compare the standards
achieved by pupils who have had dl their education at St Barnabas with those who joined at
alater stage of their schooling. Nor isit in postion to compare how pupils from the different
language and minority ethnic groups do.
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HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

40.

4]1.

42.

The effectiveness of the schoal’s links with parents is good. There have been appropriate
improvements since the last ingpection. Parents have favourable views of the school. In the
questionnaires returned there is a consderably higher proportion of ‘strongly agree
comments than there was at the last inspection.  Parents appreciate the good teaching, fedl
that the school is approachable and know that their children are expected to work hard.
They think that the school is well managed and the teachers have high expectations. The
highest area of discontent was from one sixth of the parents answering the questionnaire who
thought thet they were not well informed about their child's progress. The ingpection team
agrees with the postive comments and finds that the information about progress is on a par
with other schools and is satisfactory. This issue frequently occurs nationwide as a concern
of aminority of parents who answer the questionnaire.

Information about what pupils are learning is regularly provided, as are newdetters. The

prospectus is well presented and informative. The annua report by the governors could be
more informative about the school’s achievements.  School reports contain good detailed

descriptions about what has been done and what pupils can do. However, there are too few

clear targets for improvement. The school believes that most parents would appreciate a
ampler form of report and is considering a verson that would clearly identify targets. Most

parents attend the three consultation evenings a which ther child's progress is discussed.

Parents are provided with clear information on what the school is planning to teach and have

been invited to attend numeracy and literacy demongtrations, athough attendance was poor.

The school participates in a family literacy and numeracy project cdled SHARE in which
parents are trained to help ther children a home. Parents of pupils with specid educational

needs are invited to come to a meeting once a term a which the pupils individua education
plans are discussed and many do so. Parents experiencing behaviour problems with their

child a home are directed towards local courses that may help.

The schoal is very gpproachable, teachers being available informally at the end of the school
day. Parents are made to fed welcome when they come into schooal.

The contribution of parents to ther child's learning a school and & home is satifactory.
Parents support class assemblies and sports activity days. They help in the classroom, for
example in food technology, and many parents have gone on to become teaching assstants.
There is a very active Friends of St Barnabas Group that provides vauable finance for the
school and helps to make school fun by arranging events such as discos. Many parents
support reading and other homework activities. The school helpfully consults parents on their
views of the school, for example through digtributing questionnaires. Parents are invited into
school to discuss ther child’s behaviour and attendance problems and, where appropriate,
draw up plans for improvement.

HOW WELL ISTHE SCHOOL LED AND MANAGED?
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47.

The headteacher provides good leadership and sets a good example to her staff through her
own good teaching, which she undertakes on aregular daily bass. She manages the school
efficiently, with strong support from the adminisirative staff. She has a clear and gppropriate
vison for school improvement, which is focused on the development of pupils sdf-
confidence and good attitudes to school, coupled with the achievement of their full potentid.
Senior gaff, such as the co-ordinators for different age groups and for subjects, share the
headteacher's commitment to school improvement. However, the management of the
provision for pupils with specid educationa needs is unsatisfactory as there are a number of
wesknesses. The specia needs co-ordinator does not have a good enough grasp of the
requirements of the new national Code of Practice on specid educationa needs and so is not
well placed to see that it is fully implemented, as expected, by the beginning of the next
school year. The additiona support for these pupils is too unevenly spread, so that some of
them receive very good support from teaching assstants, but some receive none. Targets in
pupils individua education plans are of variable quality. They are not conggently useful in
giving teachers and support staff guidance on what to do to meet these pupils needs.

Although the headteacher and senior staff have carried out some checks on teaching, mainly
in literacy and numeracy lessons, there has been too little of this and it has not been closdly
enough focused on what teachers need to do to improve ther teaching. For example, the
weaknesses in class management and organisation in aYear 2 class have gone unchecked so
far thisyear and thisis having a detrimental effect on pupils learning, atitudes and behaviour.

Although the school analyses the results of national and other tests to identify trends and

strengths and weaknesses in pupils learning and the standards they achieve, this process
does not go far enough. There istoo little andyss of the attainment and progress of different

groups of pupils which would enable the school to check thet it is meeting the needs of dl

pupils equaly wel — and to take action if it is not. For example, the school is not yet in a
position to compare the results in nationd tests of those pupils who started at the school at
the age of four with those who joined later, or compare the performance of pupils who are
learning English as an additiond language with those whose firg language is English.

The governing body fulfils its responsbilities satisfactorily. Governors are very supportive of
the school and many make regular vists to classes and assemblies. Individua governors
keep themselves well informed about the work of the schoal, there being particular links with
literacy, numeracy and the Reception classes. A number of governors have undertaken
gppropriate training to help them understand and fulfil their respongbilities. For example, the
governor with links to the specia educationa needs work of the school has attended training
on educationd incluson and meetings concerning the introduction of the new specid
educational needs Code of Practice. Governors have kept a close watch on the recent
building programme, which provided the school with four new classooms. The governing
body keeps a careful eye on progress towards the targets identified in the school
development plan. Care istaken to see that the budget is set to take account of priorities for
educationd development as well asfixed costs, such as staff sdaries.

Educationd priorities are well supported by the school’s financid planning. The headteacher
and the governors manage the school’ s budget well and aim to use the surplus at the end of
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5L

52.

the financid year to fund improvements that have been made possible by the ingtdlation of the
four new classrooms. Specific grant is used for the specified purpose and specia educeationa
needs funding is topped up by the school. The day-to-day financia control and
adminidration are efficient. Best vadue for use of the school’s budget is achieved well.
Options for expenditure are carefully evauated, for example in examining the best way to
incorporate a ramp between the offices and the classsooms.  Comptitive quotations are
sought, taking care not to compromise quality. Comparisons are made where appropriate
data are available and parents, aff and others are consulted where they have an input to
make.

Priorities for development are well represented in the school budget.  The school
development plan gppropriatdy identifies priorities for school improvement over the coming
year, dthough there istoo little planning for development in the longer term.

New technology is used very well in the management and administration of the school.

The schodl is satisfactorily staffed, with agood spread of quaifications. Some of the teaching
assgants are seeking qudifications and dl have attended a course in developing reading
skills.  Staff development is appropriately linked to priorities identified in the school
development plan, with secondary input from individuads agreed development needs.
Performance management has completed satisfactorily its second round, and the gppraisal of
non-teaching staff is about to start for the second year. Thisisgood practice. There are very
good arrangements for the induction of staff new to the school. Staff are highly committed
and there is excellent collaboration between teachers and teaching assstants, which greatly
benefits pupils.

Accommodetion is satisfactory.  The new classsooms are a great benefit, dthough the
acoudtics require attention.  There is very good accommodation for science and design and

technology, but there is a need for alarger outsde play areafor the youngest children.

Resources are satisfactory overal. In mathematics, science, music and ICT they are good.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

54.  In order to improve the quality of education offered and raise standards, the governing body,
headteacher and staff should now:

2 Increase the amount and improve the quality of the systematic and rigorous monitoring
and evaluation of the qudity of teaching, in order to raise the qudity of teaching
overal to match the best. (Paragraphs 45, 89, 104).

2 Improve the management of the provision for pupils who have specia educationa
needs, by developing the knowledge, understanding and expertise of the specia
educationa needs co-ordinator, and ensure that all those pupils who need extra support
are identified and receive the teaching and support they require. (Paragraph 44).

3 Make better use of assessment information to track and evaluate the attainment and
progress of the different groups of pupils present in the school. (Paragraphs 39, 46).

MINOR WEAKNESSES

The school should aso plan to attend to the following minor weeknesses:

(1) Provide more opportunities for pupils to investigate, solve problems and find things out for
themsalves in mathematics. (Paragraph 96).

(2) Extend school development planning so that it does not only identify priorities for the
present year but also for the next few years. (Paragraph 49).
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 75
Number of discussions with staff, governors, other adults and pupils 37
Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor
0 20 49 28 3 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.
I nformation about the school’ s pupils
Pupils on the school’sroll Nursery YR-Y6
Number of pupils on the school’s roll (FTE for part-time pupils) font changes here n/a 416
Number of full-time pupils eligible for free school meals n/a 49
FTE means full-time equivalent.
Special educational needs Nursery YR-Y6
Number of pupils with statements of special educational needs n/a 3
Number of pupils on the school’s specia educational needs register n/a 78
English as an additional language No of pupils
Number of pupils with English as an additional language 6
Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usual time of first admission 15
Pupils who left the school other than at the usual time of leaving 16
Attendance
Authorised absence Unauthorised absence

% %
School data 5.7 School data 0.0
National comparative data 5.6 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1

Y ear Boys Girls Total
Number of registered pupilsin final year of Key Stage 1 for the latest reporting year | 2001 27 33 60
National Curriculum Test/Task Results Reading Writing Mathematics
Boys 22 23 24
Numbers of pupils at NC level 2 Girls 27 31 30
and above
Total 49 54 54
Percentage of pupils School 82 (88) 90 (85) 90 (83)
at NC level 2 or above National 83 (84) 86 (84) 91 (90)
Teachers’ Assessments English Mathematics Science
Boys 22 24 22
Numbers of pupils at NC level 2 Girls 26 28 28
and above
Total 48 52 50
Percentage of pupils School 80 (83) 87 (85) 83 (77)
aNC level 2 or above National 85 (84) 89 (88) 89 (88)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Y ear Boys Girls Total
Number of registered pupilsin final year of Key Stage 2 for the latest reporting year 2001 28 32 60
National Curriculum Test/Task Results English Mathematics Science
Boys 17 17 24
Numbers of pupils at NC level 4 Girls 23 29 28
and above
Total 40 39 52
Percentage of pupils School 67 (77) 65 (73) 87 (85)
at NC level 4 or above National 75 (75) 71 (72) 87 (85)
Teachers’ Assessments English Mathematics Science
Boys 13 20 22
Numbers of pupils at NC level 4 Girls 24 28 30
and above
Total 37 48 52
Percentage of pupils School 62 (63) 80 (70) 87 (73)
at NC level 4 or above National 72 (70) 74 (72) 82 (79)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils Exclusionsin the last school year

No of pupils Fixed period | Permanent

Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 1 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 5 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 349 White 0 0
Any other minority ethnic group 1 Other minority ethnic groups 2 0
This table refers to pupils of compulsory school age only. This table gives the number of exclusions of pupils of

compulsory school age, which may be different from the
number of pupils excluded.

Teachers and classes Financial information

Qualified teachers and classes: Y R-Y 6

Total number of qualified teachers (FTE) 17 Financial year 2001

Number of pupils per qualified teacher 245: 1

Average class size 29.7 £
Total income 673084

Education support staff: Y R-Y 6 Total expenditure 719110

Total number of education support staff 13 Expenditure per pupil 1733

Total aggregate hours worked per week 250 Balance brought forward from previous year 51610
Balance carried forward to next year 46026

Qualified teachers and support staff: nursery

Total number of qualified teachers (FTE) n/a
Number of pupils per qualified teacher n/a
Total number of education support staff n/a
Total aggregate hours worked per week n/a
Number of pupils per FTE adult n/a

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.

| am kept well informed about how my child is
getting on.

I would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve hisor her best.

The school works closely with parents.

The school iswell led and managed.
The school is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside | essons.

Number of questionnaires sent out 416
Number of questionnaires returned 145
changesin font in numbers
Strongly | Tendto | Tendto | Strongly Don't
agree agree disagree | disagree know
59 37 3 1 0
57 39 3 0 1
43 47 3 1 4
42 48 9 1 1
63 33 1 0 1
39 41 12 4 3
61 33 3 1 2
61 35 1 0 3
41 47 8 3 1
59 37 2 0 2
52 41 3 0 3
39 43 10 1 5
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

55.  Provigon for children in the Foundation Stage has improved since the previous inspection and
is now good. Children in the Reception classes make good progress in ther learning as a
result of the good teaching they recaelve. The teachers and support staff work closely
together as a mogt effective team, and children are made to fedl secure and happy and seitle
well into school routines.

56. The teaching is mostly good. The co-ordinator has a good knowledge of the Foundation
Stage curriculum and children are provided with rich and varied experiences. Teachers are
improving their use of information about what children know, understand and can do to see
that the work set matches the children’'s needs. Specific sirengths and wesknesses of
individua children’s progress are regularly checked and these are used to plan the next
week's work.

57.  Therearevery good links with theloca play groups, which most children attend. Asaresult,
children quickly settle into their new environment and teachers effectively build on previous
learning.

58.  The accommodation is satisfactory. Resources for the use of the outdoor play area have
been improved since the previous ingpection but because of limited space and a smdl
covered area it cannot be used fully as an effective resource to enhance children's learning.

59. Many children enter the Reception classes with poorly developed skills in spesking and
listening, knowledge of number and persond independence. By the time they are ready to
dart in Year 1, the mgority of children have made good progress and achieve well. They
dtan the ealy learning gods in ther persond, socid and emotiona deveopment,
mathematica, creative and physicd development and in their knowledge and understanding
of the world. However, sandards in communication, language and literacy remain below
average overdl.

Per sonal, social and emotional development

60. By thetimethey leave the Reception classes, nearly dl children are achieving expected levels.
This shows good progress and reflects the skilful teaching in both classes, where children are
congtantly encouraged to fed confident about what they can achieve. Children develop
positive attitudes to learning and to each other. They understand what is right and wrong in a
vaiety of stuations, for example in taking turns in group activities. They learn to become
independent and develop confidence, for example in choosing activities and dressng and
undressing for physica activity sessons.
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62.

Children learn to discuss their fedings with adults and there are many examples of them
taking the initiative in choosing activities, offering ideas and helping each other. For example,
one child was observed sdlecting the cotton red that showed he was playing in the sand. He
proceeded to help his classmate by holding a besker steady for her to pour sand into.
Children persst in seeing activities through to their, or their teacher's, satisfaction, as when
building a wal with dicks for the Three Little Pigs or making puppets of the pigs.
Interesting resources captivate the children’s interest and they show wonder as, for example,
they watched enthralled when the teacher brought different building materials out of her bag.

Teaching in this areais good. All saff skilfully establish very good relationships with the
children and, as a team, provide a good role model. Teachers plan effectively a variety of
interesting tasks and activities. They ensure there are good levels of support for the activities
st during the day to develop co-operation and concentration amongst the children. The
focus of teaching helps the children to become more independent and sef rdiant. A good
range of activities encourages them to make choices and decisions for themsalves and to take
the initiative in some Stuations. Children work and play very well together, supporting each
other and sharing resources. Friendships are developing and dl children are happy and
secure in schoal.

Communication, language and literacy

63.

A ggnificant number of children, both boys and girls, begin school with skills in spesking and
ligening, reading and writing that are well below average. By the end of ther time in
Reception, children’s skills in communication, language and literacy remain below average
overal, dthough they are better than when they start school.

Mog children ligen well by the time they go up to Year 1. They ligen carefully as the
teacher explains the activities for the day. When children were told they would be looking at
some poetry, one child responded enthusiagtically, "Oh good, | love poetry”. Children's
powers of sdf -expresson in spesking are variable.  While more able children express
themsdves mogt articulaidy, a ggnificant minority of children do not spesk clearly and
demondrate a limited vocabulary. For example, when discussing the suitability of different
building materids, one child explained in a well constructed sentence that, “If | had a house
made of sticks the wind might blow it down,” while a less adle child was unable to explain
clearly how he had made a straw house.

In reading, children enjoy sharing books with adults. They handle books correctly and show
interest in the gory, retdling it in Smple terms.  They reread a familiar text correctly,
demondrating understanding that print conveys meaning and is read from left to right in
English. Mog children can identify letter sounds, and about one third have begun to
recognise a few familiar words. Children are encouraged to improve their reading by taking
books home to share with their parents. In writing, average and higher attaining children
copy below adults writing, while a few write some smple words independently, but there is
not as much independent writing asisusud at this sage.
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Teeching is satifactory overdl.  All adults frequently engage individud children in
conversation to pogtive effect and are good, active liseners. They dlow the children time to
formulate their responses and show that they value their efforts at communicating. However,
there are missed opportunities for children to develop their spesking and ligening skills
through role-play. In reading a good understanding is developed of the sounds of |etters and
words and how they fit together. However, the children are given too few opportunities to
write things for themsdlves

Mathematical Development

67.

69.

During their time in Reception, children are given many opportunities to become confident
and competent in their mathematica learning, including the use of gppropriate computer
programs. These include activities and teaching of counting, sorting, matching, working with
numbers, shapes and a variety of measures. As a result, children learn the key skills and
begin to use them confidently. For example, dl the children can count to 20 and beyond.

Thereisawide varigtion in children's mathematica ability but teachers plan work very well to
auit individua needs and al children make good progress in their learning, including those with
gpecid educational needs. More able children can record Smple addition and subtraction to
20 and one very able child can add three numbers together with confidence. Mentaly, some
more able children can make smple calculations, such as 12, count on 4, while one less able
child was observed having difficulty when asked to congtruct a tower of 6 cubes. Most
children show an interest in shape and space and are beginning to use mathematical language
to accurately describe heavy, light, long and short.

Teaching is good, providing rich opportunities for learning and good understanding of this
area of learning. Good planning ensures that understanding is developed through stories,
action songs and rhymes, games and imaginative play. In one lesson where teaching was
very good children made very good progress because of probing questions that extended
their learning and interesting practicd activities that were very gppropriate to their needs, so
that they dl worked with enthusasm and were suitably chalenged. The use of a commercid
programme for deveoping thinking skills is having a podtive impact on mathematicd
development. For example, in one sesson, as a group of children began working with the
teacher they enthusiagticaly explained to the ingpector thet it is important that they listen and
think very carefully. They closdly followed the teacher's ingtructions and each member of the
group successfully established which was the longest and shortest of a row of sticks and
correctly placed them in order of Sze. Some children redlised that dl the sticks need to be in
the same place in order to make afair comparison of length. Overal, there is a good balance
between teaching and alowing the children to explore and develop their mathematical
understanding through well-structured play.

Knowledge and under sanding of the world

70.

Children of dl groups make good progress in their knowledge and understanding of the
world through many well-planned activities, which are usualy linked to atopic or theme. For
example, during the ingpection activities were linked to the topic of homes. Through the story
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of The Three Pigs, children were investigating the suitability of building materids.  As they
investigated the properties of straw, sticks and bricks they came to understand that bricks are
used for building because they are srong. Children plant seeds and know from their
observations that light and water are necessary for hedthy plant growth. Children use tools
and materids well. This was evident as they enthusiagtically made stick puppets of the three
little pigs. Most children were totaly absorbed and worked very well independently as they
competently cut around templates of the pigs and used sticky tape and glue effectively to join
the dicks to the back of the cardboard cut-outs. Children are provided with good
opportunities to use ICT to support their learning. For example, while one group worked
with one teacher to produce a block graph of the colour of their front doors, another group
was working with the other teacher as they learned to program a movesble robot. Children
bring their knowledge of their own families and backgrounds to their imaginative play. They
are developing an interest in the world in which they live as they paint pictures identifying
natura and man-made features they have seen on a wak around the school grounds. They
begin to develop an awareness of their own and other's fedlings as they paint pictures of
"what makes us happy”. Prayers before lunch and a the end of the school day are
successfully reinforcing the Chrigtian ethos of the school.  Children achieve well and are on
target to achieve average standards by the end of the Reception year. This provides a good
foundation on which to build the later subjects of science, religious education, design and
technology, ICT, geography and history.

Teaching isgood. Children are provided with awide range of materias and experiences and
encouraged to talk about or to paint and draw what they see. Teachers have established
very good relationships with the children, who are managed well to ensure effective learning.
As with other areas of learning, the support staff make an important contribution to the good
progress that is made. They are well briefed and when working with groups of children they
intervene very gppropriatdy to support their learning.

Physical Development

72.

73.

Before each morning and afternoon session, children enthusagticaly participate in short
"Brain Warm Up" physicad exercises, which are effectively developing thinking and physica
skills They continue to develop their physica skills effectively during sessons in the hdl.
They have a good understanding of the need for exercise as they fed their heartbests a the
end of the warm up at the Sart of the lesson and explain thet it is exercise that has made their
heart beat faster. Children listen well and show good awareness of space as they respond to
ingructions to jog, hop, and jump around the hal. They demonstrate good co-ordination and
balance as they move on apparatus and choose a type of roll with which to finish their
movement.

Teaching is a least good and sometimes is very good. Children achieve wdl in this area of
learning and by the time they are ready to start Year 1, most have reached the expected
dandards. Lessons are well planned to promote new skills and children work hard, enjoying
the praise and encouragement they receive. In a lesson where teaching was very good, the
teacher demondtrated very high expectations. Pupils were managed very well, with good
condgderation of safe practice on the apparatus. The lesson contributed very well to
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children's socid development as team leaders were appointed to help supervise the
organisation of equipment. The children responded very well, working together in groups to
cary mas sensbly and dtting quietly besde each piece of gpparatus as they awaited
indructions.  Although children achieve wdl, progress is limited through the lack of
appropriate apparatus for their age group.

Creative development

74.

5.

76.

Within the rich learning environment, children have good opportunities to develop cregtively
and expressvely through music, imaginative play, at and dance. They have a good range of
activities, dlowing them to respond using their senses. Progress in this areais good and the
children are on target to achieve average standards by the end of the Reception year, except
In music where standards are above average.

They develop their creative and artistic skills by exploring colour and texture, using a variety
of materials. For example, children are given good opportunities to use paint as they engage
in a variety of printing, from finger painting and leaf printing to bubble prints. Samples of
children's earlier work demondgtrate good progress in the use of colour and observationa
skills: For example, in paintings of nocturnal animals children used the appropriate colours,
while observationa paintings of spring bulbs show a developing eye for detail. Children
make collages using a variety of textures and shapes and make large and small modelsin two
and three dimensions. They greetly vaue the models they make and are proud to write their
name and place it beside the finished product. In music, sandards are above average.
Children sing a good range of songs from memory. They identify and name a variety of
percussion instruments and know how to play them to achieve the best sound. They keep a
steady beat and play together in accompaniment to songs.

Teaching isgood. The whole staff team understands this area of learning well and provides a
good range of opportunities for children to participate fully in a wide range of experiences
and choose and work independently.

ENGLISH

77.

78.

Ingpection findings show that standards in spesking and listening, reading and writing are
close to the nationd average for pupils presently near the end of Years 2 and 6. Similar
sandards were reported during the last ingpection, with the exception of writing, which was
below the national average by the end of Year 6.

In the 2001 nationa tests for seven year olds, standards in reading were below average
compared to dl schools nationdly and aso compared to amilar schools.  In writing,
sandards were average compared to all schools, but below average compared to smilar
schools. In Year 6 standards in English were below average in the 2001 nationd tests and
well below average compared to Smilar schools. The main reason why standards were
lower last year is that there was a higher than usua number of pupils with specid educationd
needs. Since 1997, the trend in standards in Year 6 has been broadly in line with the
nationaly improving trend. During this period there have been no sgnificant differencesin the
performance of boys and girls.
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79.

Throughout the school there is no sgnificant difference in attainment or progress between
boys and girls, or between pupils from different ethnic or cultural backgrounds. All pupils,
including those with specid educationa needs and for whom English is an additiond language,
achieve well in lessons and over time due to the good teaching and a willingness on the behaf
of pupilsto learn.

Speaking and Listening

80.

8l

Pupils gart in Year 1 with skills in communication, language and literacy, which are below
average for their age. Mogt pupils develop as confident communicators as they get older.
By the age of seven, for example, the most able pupils demongtrated good ligtening skills
when responding quickly to the teacher’s questions about the plot in Goldilocks and the
Three Bears. Less able pupils explained their work satisfactorily, as observed in a Year 2
lesson on story writing based on the text of Jill Murphy’s, Whatever Next.  They re-tdl
gtories they have heard or read, give reasons for the school rules and enjoy reciting rhymes.
During lessons they read doud and explain their work while others listen, which enhances
their confidence and self-esteem as well as their spesking and listening kills.

By the age of 11, sandards in spesking and ligening are Smilar to those usudly found
nationdly at thisage. The mgority of pupils are atentive and eager to take part in discusson.
Teachers encourage this, especialy a the beginning and end of lessons.  Many pupils,
including some with specia educationd needs, are articulate and venture opinions about the
text they are sudying. A good example of this was noted in a Year 4 lesson where pupils
eagerly contributed to a discusson about the use of connecting words in joining Smple
phrases.  Smilarly in a Year 6 lesson, pupils confidently expressed their preferences for
characters while studying a text The Srange History of Doubloon Isle.  In some classes,
dthough pupils are usudly keen to contribute their idess, the rule about sgndling ther
intention to spesk is not dways firmly established and pupils do not listen consistently well to
each other.

Reading

82.

Reading is promoted strongly. All pupils are particularly well supported by a high qudity
system for reading at home and the use of the Better Reading Programme in school. By the
end of Year 2, pupils read a aleve close to that of most pupils of this age. They read a
selection of literature, express opinions about stories that they have read and use a range of
kills, such as knowledge of letter sounds, prediction and the context of the story to establish
meaning. Most pupils are enthusiastic about books and enjoy reading Smple narratives such
asHansel and Gretel, observed in a Year 2 lesson. They show curiosity about festures of
non-fiction text such as glossary, and more able pupils are keen to explore the use of
antonyms.

By the age of 11, the mgority of pupils read fluently, usng expresson which reflects the
meaning of the text. Mog use ther knowledge of letter sounds and blends to tackle
unfamiliar words, as noted, for example, while listening to aYear 6 pupil reading Lord of the
Rings. Whilg the most able pupils use the context of the sory to help them figure out
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unfamiliar words, the less able find this more difficult, as seen during a Year 3 reading

sesson.  Mogt pupils locate books in the library with ease.  During many lessonsthey use a
thesaurus and dictionary well to enhance vocabulary skills. The mgority of pupilsin Years 3
to 6 understand how increasing vocabulary adds to their enjoyment of reading and writing.

For example, Year 5 pupils chose vibrant lines from Casey Jones poem The Highway Man,

such as “The wind was a torrent of darkness among the gusty trees. The moon was a
ghostly galleon tossed upon cloudy seas’, to illustrate the use of metaphors. They read a
range of literature that includes modern poets, for ingance Robert Nash, Roger McGough,

femae authors, such as Eleanor Farjeon and poems from other cultures, for example,

Debjani Chaterjee’s My Sari.  Many pupils in Years 5 and 6 sdect chalenging books,

including such classics as Oliver Twist, Robinson Crusoe and The Fellowship of the
Rings. All pupils benefit from group reading sessons. Many pupils are able to discuss plot

and characterisation confidently, as, for example, a Year 6 pupil did while expressng her

enjoyment of Lord of the Rings.

Writing

84.

By the end of Year 2, pupils are beginning to write in a number of different forms, such as
lists of clothes they wear and accounts of stories and poems. In Years 1 and 2, most pupils
rearrange words to make a sensible sentence and the most able set out sentences o that they
follow a sequence or tel a story.  Year 1 pupils write Smple stories, re-telling features of
Goldilocks and the Three Bears. In their independent writing they express likes and
didikes, for example, “I like to play in my garden”.  Pupils in Year 2 use imaginative
vocabulary while plotting a story based on JIl Murphy’s, Whatever Next.  Pupils have
some good opportunities to use their literacy kills, for example as they write a length in
history and religious education lessons. Spdlling skills are smilar to those usudly found at this
age. Although pupils writing is usudly nest and wdl formed, few consstently use joined
script in their everyday work. By the time they are seven, pupilsS punctuation is becoming
more accurate and words are often chosen carefully, especidly by the most able, as
observed ina 'Y ear 2 lesson using opposite words in sentences.

By the age of 11, most pupils write for a range of purposes, for example play scripts,
ingtruction reports, biographies and book reviews, as well as creative and descriptive stories.
Pupilsin Years 3 and 4 understand the use of tenses, adjectives, smiles and metgphors. The
kills of dialogue and paragraphing are developed steedily in Years5 and 6. Pupilsimprove
their work by drafting, editing, proof-reading and then presenting the fina form.  The qudity
of crestive and extended writing is improving and for many pupils it reflects a good depth of
reading experience. This was epecidly noticegble in story plots drawing on features from
the texts Babe and The Strange History of Doubloon Isle as they used language such as,
“Only the trees swayed and shivered as the object shuffled dong,” to convey tenson and
mystery. InYear 5, pupils sudying the text, The Highway Man learn about characterisation
and figurative language and begin to use these features.  Such interpretation and pupils own
subsequent written work reinforce the importance of language as a means of communication.
In Year 3, writing based on Stanley in California contains colourful anayses of characters
and sengitive and thoughtful writing from another person’s viewpoint.
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87.

89.

In al classes literacy is being improved through other subjects, for example, as pupils write
up science investigations accurately and read and act out historical scenes for assemblies.

Ovedl, the qudity of teaching is good, which is a sgnificant improvement since the last
ingpection. No unsatisfactory teaching was seen and in seven out of ten lessons teaching was
good or better. Staff have worked hard to improve dtrategies for teaching literacy. A
particularly good example was seen in ashared reading activity when Y ear 6 pupils discussed
the use of imaginative and descriptive language to generate interest and hold the reader’s
attention.  In the same lesson questioning was used effectively to promote and assess pupils

understanding.

Mos teachers have high expectations of pupils and vaue their contributions to discussions,
Seen to good effect in a Class 3 lesson on ingructiona writing based on the route from Little
Red Riding Hood's home to Granny’s house.  In English lessons, dl teachers have
established good routines and created a purposeful working atmosphere.  This contributes
well to the positive attitude of pupils, who generdly work hard with enthusiasm and interest to
complete their work successfully, exemplified well in a'Year 4 lesson studying the process of
explanatory writing.  Relationships are good and pupils support each other well, giving help
and encouragement to anyone who has a problem.  This was particularly noticesble in a
Year 2 lesson on descriptive and imaginative writing, when some less able pupils included
words such as gleaming, glittering, and sparkling in their sentences. Teachers close co-
operation with teaching assgtants has a postive impact on the qudity of learning, particularly
for pupils with specid educationd needs. Occasondly, lesson introductions are too long,
resulting in some pupils losing interest as well as redtricting time for written and independent
work. In the good and very good lessons, planning is focused clearly on practisng and
improving key sKills for pupils of dl abilities. For example, in a Year 4 lesson the teacher
provided pupils with good examples from a text which reflected the importance of words for
ordering time, such as first, next, after, and finally, to establish meaning. This very good
teaching enabled pupils to re-order a group of statements successfully.  The ends of lessons
are used well to reinforce key learning points and offer effective feedback to pupils so that
they know how to improve. The qudity of marking is mostly condstent. At best it is
positive, evaluative and sets clear targets and suggestions to help pupils improve.

The co-ordinators manage the subject well. They have carried out an extensive review of
provison and, together with other staff, updated the policy and scheme of work. There is
some gppropriate checking of teachers planning to see that national guidance is being
followed and that pupils learning progresses smoothly as they go through the school.
However, there is not enough checking on the qudity of teaching. A check is kept on
sandards, through statutory tests in Years 2 and 6, as well as regular testing in Years 3, 4
and 5. Tedt results are anadlysed and chalenging targets are set for dl Year 6 pupils. Both
the co-ordinator and her assstant have a cler understanding of the srengths and
weaknesses of the subject and the priorities for improvement.

MATHEMATICS
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92.

93.

Evidence from the ingpection, including observation of lessons and a scrutiny of pupils work,
indicates that pupils across the school, including those presently in Years 2 and 6, are
reaching average sandards in numeracy and dl areas of mathematics, including data handling,
algebra and shape, space and measures.  The results of nationa tests in 2001 showed that
sandards in mathematics were below the nationd average and well below those achieved in
other schools with a amilar intake. However, evidence from the current inspection shows
that the trend since 1997 of improving standards is continuing and that the 2001 results were
an exception in a gradudly improving picture, due to unusudly high levels of specid
educational needs that yesar.

There are no sgnificant differences in the performance of boys and girls. Pupils with specid
educationd needs make good progress when given additional support in class, but only
satisfactory progress without additional adult support.  Although poor numeracy sKills are
identified as a cause for concern on the individua education plans for severa pupils, targets
for numeracy do not figure on most plans. However, the setting by ability of pupilsin Years
5 and 6 is proving successful in raising sandards for al pupils in those year groups,
particularly with the provison of a ‘booster’ group in Year 6. The use of additiona funding,
including local educeationa action zone money to provide extra support in the junior classes, is
effective in helping to raise dandards. Training for support saff enables them to work
effectively dongsde class teachers in numeracy lessons. When there is no additiona support
in lessons, pupils make markedly less progress.

By the age of seven, pupils are able to collect, sort and organise data into a variety of forms,
such as block graphs and taly charts. Although their number skills are average, a Sgnificant
number of pupils struggle to solve problems in a word format and cannot dways interpret
precisaly what the graphs show. Most pupils have a good understanding of place value up to
100, and use a variety of methods to add and subtract numbers to 100.

By the age of 11, the mogt able pupils confidently use a range of different menta drategies
for solving number problems. They can identify number sequences and patterns and apply
their knowledge in other areas of mathematics. For example, they can devise and solve
smple equations in dgebra Most pupils have a basic understanding of fractions and their
relationship to decimas and percentages. They can link this to measurement of length,
capacity and weight, and work out smple number problems.  Although basic number skills
are average, when presented with word problems, pupils struggle to identify which number
processes to use and do not make connections between different aspects of mathematical
learning.

The qudity of teaching in two thirds of the lessons observed was good or better, with no
sgnificant difference between the infant and junior classes. However, in some year groups,
such as Year 2, there is a difference in the quaity of teaching in pardld classes. In the
majority of classes, teachers manage their pupils well, class routines are well established and
pupils work purposefully even when not directly supervised. Most lessons proceed a a
good pace and no time is wasted.
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95.

97.

Teachers are confident with the structure of the nationd numeracy strategy and it is being
used effectively. The learning intentions for lessons are communicated to pupils in ways they
can understand, and meaningful links are made between different parts of the lesson. Asa
result most lessons have an overal cohesion which helps pupils make connections between
different aspects of learning. For example, in Year 1 pupils start the lesson by counting orally
on or back in steps from a given number, then the lesson moves seamlesdy into activities that
require pupils to compare and order numbers from smallest to largest. Teachers plan their
lessons in detail and throughout the inspection there were good examples of teachers
changing their lesson plans in the light of thelr assessments of wha pupils had learned.
Different tasks are planned to meet the learning needs of the range of abilities in al classes.
Support staff report back to class teachers on how well their groups completed their tasks
and thisinformation is used to inform planning of the next lesson.

In the less effective lessons, the work is not set in a context of pupils prior learning. In some
lessons pupils spend too long ligtening to the teacher and too little time is dlowed for written
work. An anadysis of pupils books shows that teachers provide too few opportunities for
pupils to investigate, find things out for themselves and solve problems. Where opportunities
are provided, they do not do enough to encourage pupils to make connections between
different aspects of mathematical learning. The most successful lessons are where teachers
have the confidence to chalenge pupils thinking without dways providing a “safety net”.
This encourages independence and enables pupils to learn from their mistakes as well astheir
success. For example, in a Year 3 lesson pupils had to decide on the most appropriate
scale for the verticad axis of abar graph when the volume of data increased.

Mathematics is led by two knowledgesble and enthusiastic co-ordinators, both of whom
provide a good example through the qudity of their own teaching. They have monitored the
teaching in other classes and used this to identify areas for improvement, such as Srategies
for devdoping pupils mentd number skills.  This has been followed up by hedpful
demondration lessons.  In addition, they have provided training for support staff and have
run workshops in basc number skills for parents. They provide mathematics booklets of
games and activities which parents can use to support learning in school.

The co-ordinators give regular feedback on new initiatives through staff training days. They
are active in congtantly modifying and re-evauating what is aready good practice and
committed to improving standards. In this they receive good support from the previous co-
ordinator who is now a loca authority mathematics consultant. The school has made good
Improvement in mathematics since the last ingpection.

Very tight procedures are in place for improving standards. The co-ordinators analyse the
results of nationd tests and identify areas for each year group to focus on. Planning is
checked to ensure that these areas are being addressed and pupils books anaysed to check
that the work reflects the planning. The assessment procedures are clear and managesble
and well used to help teachers plan their next stepsin teaching.  For example, when topics
are revigted, teachers use assessment information from previous lessons to determine the
garting point for the new work.
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SCIENCE

100.

101.

102.

103.

104.

ART

Standards achieved by pupilsin Year 6 in the 2001 national tests and teachers assessments
were in line with the nationd average, and adso in line with those achieved by pupilsin smilar
schools.  However, teachers assessed standards in Year 2 to be well below the nationa
average.

The ingpection shows that sandards are now average in both years. Pupils knowledge and
undergtanding of materids and living things are smilar to those usudly found at the ages of
saven and deven. They ae much better than most pupils a collecting and recording
evidence. They have above average understanding when making predictions and collecting
evidence about them. Thiswas seen, for example, as pupilsin Year 2 collected data to show
that sugar dissolved faster in warmer water than in cold water. Pupils aged seven dso have
an above average understanding of forces and movement, but do not yet expect dl moving
things to stop sooner or later. They are beginning to use computers to make tables for their
data and bar charts to show patterns. Older pupils display a good understanding of the
specia language of science. They make good connections between things they observe. For
example, pupilsin Year 5 redised that alonger ruler made alower note when vibrated than a
shorter one. Pupils write well about what they have done and found out. In Year 6, for
instance, pupilswrite clear explanations about the way flowers produce seeds but they do not
yet take sufficient responghility for writing their own plans for investigetions. There are some
good opportunities for pupils to use some of their mathematica kills, for example as they
work out the average vaues of objects they have measured as part of their investigations.

Pupils with specia educational needs make very good progress when they are supported in
lessons by the very skilled teaching assigants. Otherwise, their progress is generdly
satisfactory. Pupils learning English as an additiond language are dso helped to make good
progress in their learning. There are no differences between the sandards achieved by boys
and girls.

The teaching is good overdl. InaYear 2 lesson, some very good teaching made the pupils
enthusiagtic, confident and determined to succeed. The teacher had motivated them very well
and then made them think carefully before investigating which balswould travel furthest dong
the carpet. Teachers make science dive and meaningful to pupils.  Attractive displays in
classrooms link science with the red world and as a result pupils find the subject more
interesting. Throughout the school pupils benefit from a well-planned sequence of exciting
and interesting activities. The best learning seen during the ingpection was in Year 6, where
pupils had been given the confidence to explain their answers doud to the whole class and to
engage in discusson.

The subject iswell led and managed, overal. However, thereistoo little sysematic checking
on the qudity of teaching. Improvement since the last ingpection has been satisfectory.
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105.

106.

107.

108.

109.

Standards in art are broadly average across the schooal, reflecting the Stuation at the time of
the lagt ingpection. This judgement is based primarily on looking a pupils previous work
and displays around the school as only three art lessons were observed during the inspection.
There are no differences in the standards achieved by boys and girls, those who have specia
educationa needs or those for whom English is an additiona language.

Standards of observational drawing are good in Years 1 and 2. Pupils in Year 1, for
example, have used their knowledge of line and tone to produce drawings of gpples which
have red depth. By Year 2, pupils are confident with a wide range of media. Collages of
fruit use avariety of materids and rlae effectively to the work of Kandinski. A large-scde
group weaving project stems from individud pupils paintings, dl in response to ligtening to
Soring from Vivadi’'s Four Seasons. All demondrate a good appreciation of colour and
composition.

In Years 3 to 6, pupils build effectively on these early kills in the key areas of painting,

observationa drawing, printing, textiles and clay work. Much of the work is rooted in other

subjects, such as history, but there is an agppropriate emphasis on the progressve
development of specificdly art skills. A particularly strong element is the development of
pupils understanding of different cultura traditions and skills. In Year 3, African fabrics form
the basis of work on pattern. In Year 4, tie-dye techniques and batik work are linked to a
study of an Indian village, and artefacts from the local museum are the focus for observationa

drawing. In Year 5, a history topic on the Victorians led to an investigation of pattern in the
work of William Morris, involving the pupils in observetiondl drawing using viewfinders, lino-

cuts and printing. In Year 6, a geography topic on Padstow as a contrasting community
provided appropriate opportunities for pupils to draw loca buildings and objects such as a
lobster cred. Using charcod, pupils produced carefully observed drawings demongtrating a
good understanding of line, texture and tone. The good observationa drawing throughout the
schooal isreinforced by regular opportunities for pupils to use sketch books,

In the three lessons observed, the teaching varied widely between good and unsatisfactory
but, taking into account the evidence from pupils work, teaching is judged to be good
overdl. In the better lessons teachers gave clear demondrations of what they wanted pupils
to achieve and had high expectations of achievement. In these lessons the emphasis was on
the development of pupils skills, and gppropriate links were made with other subject areas.
Lessons proceeded at a brisk pace and pupils were quickly engaged in practicd activities. In
the unsatisfactory lesson, pupils spent too long listening to the teacher, which left insufficient
time for them to work on the task set. The task was undemanding, did not develop pupils
skills and was primarily accomplished by copying from a history text-book.

The art co-ordinator is knowledgeable and enthusiastic and provides good support for
colleagues. She has been instrumenta in developing staff confidence and expertise. She has
written a good scheme of work, which ensures coverage of dl the different dements in al
year groups and includes useful eements from nationa guidelines. It provides for the smooth
development of pupils skills as they move through the school and makes gppropriate links to
different subjects. Good use is made of loca art gdleries and visting artists to broaden the
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curriculum.  For example, a puppeteer has worked in dl classes helping pupils to make
different kinds of puppets. There has been satisfactory improvement in art since the last
ingpection.  The co-ordinator has not been released from her own classes to observe
teaching but checks on standards through examining pupils work.

DESIGN AND TECHNOLOGY

110.

111

112,

Standards are average in Years 2 and 6. There are no differences in standards between
boys and girls, those learning English as an additiond language or those who have specid
educationd needs. By the age of seven, pupils are able to design and make good qudity
products, such as a range of different wheded vehicles. They have lots of good idess to
make the models more suitable for their intended purpose. For example, rescue vehicles
have ladders and logos. However, the pupils do not yet think things through beforehand, for
example, by making picture sequences to show what they plan to do. Pupils are dready
confidently using computers to improve their design work.

By the age of 11, pupils are able to mark out cut and fix a wide range of materids, including
copper sheet, fabric and wood. They aso use computers well to add pictures to text and to
cregte logos for plagtic bags and toy vehicles. Through good links with locd firms they dso
develop a good underganding, when designing and making, of the need to please the
customer. They are dso learning to take products to pieces to learn how to improve the way
they are made. They do this well with sandwiches, for example. They aso improve the
appearance of fabric products by using well-taught skills such astie-dye. They are able dso
to carefully use a range of both hand and power tools. However, despite some product
research and the use of paper templates, they have had too little opportunity to make their
own design decisons and work from their own plans.

The pupils achieve soundly as they move through the school. They are enthusiastic because
the teachers organize exciting competitions and vists and practicdl work in proper
workshops. Nevertheless, progress does vary between lessons and between classes and
sometimes work is done a the same level by both younger and older pupils. The two
important aspects of the subject, that is designing and making, are too often taught separately.
However, overall teaching is good. It has some very good features, especidly in Year 2,
where the teacher used models carefully made previoudy by the pupils, good design posters
and very good subject knowledge to motivate and chalenge the pupils very well. Because of
this approach the pupils set enthusiagtically about the task of improving their modeds and
looking ahead with more confidence to design and make even better onesto please particular
people. Good features, reflecting effective teaching, are apparent in the work produced
throughout Years 3, 4, 5 and 6, aswell Years 1 and 2. Teachers effectively use methods
developed in other subjects, for example English, when teaching pupils how to produce good
quaity booklets or writing tie dye ingructions and producing better celebration cards. In
Years 5 and 6, teachers and pupils share an enthusasm for the work done when describing
photographs and products recently completed. Teachers dso work effectivdy in a
supporting role during workshops for the older pupils which are held a the neighbouring
secondary school. Teachers currently lack confidence in some aspects of the subject, such
as computer aided design.
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Subject management is satisfactory overal. However, there is not enough regular checking
on the qudity of teaching. Improvement since the last ingpection has been satisfactory

GEOGRAPHY

114.

115.

116.

117.

118.

No lessons were observed in Years 1 and 2, because geography was not the focus of the
haf term. Judgements are supported by evidence from pupils work, display, discussons
with teachers and pupils and teachers' planning and records.

The last time the school was ingpected, standards in geography were average in Year 2 and
below average in Year 6. Since then, they have stayed smilar in Year 2 and improved in
Year 6. Improvements are due to better teaching and planning.

In Year 1, pupils learn about the local area from walks, locating specific physical and human
features such as parks and shops. They look a maps and photographs to examine the
influence of people on the environment, before drawing a map of the busy road beside their
school. They express their views on the dangers of this road in well considered |etters asking
for improvements to safety, such as a zebra crossng. In Year 2, pupils recognise the
difference between their loca area and a contrasting place from their study of a Scottish
idand, based around a story book character, Katie Morag. They develop their geographica
kills effectively as they use maps and globes to locate the idand and make comparisons
between the idand and their loca town. Geographicd vocabulary and knowledge are
effectively extended as they identify natura and made fegtures, including the beach, mountain,
shop and fishing boats. In the coming term, the class bear, "Barnaby", will be off on hisvidts
around the world in the company of other pupils or friends of the school. This is a good
technique for helping to familiarise pupils with the mgor countries of the world and find them

on maps.

In Years 3 to 6, pupils achieve wdl in lessons, due to good teaching that effectively
challenges and motivates them, so they are interested and concentrate well on the given task.
In one lesson, for example, pupilsin Year 4 extended their knowledge well as they compared
the life of awoman in rurd India with that of a woman in their own family. The teacher built
well on previous learning as she briefly recapped what pupils aready knew about the topic,
before she made the learning intentions for the current lesson clear to the class. Pupils were
well motivated from the beginning through good resources and probing questions which
extended ther underganding effectively. They were very wel managed and a stimulating
pace was maintained. As a result, pupils concentrated on the given task and behaved well,
s0 that they made good progress. By the end of the lesson, most pupils had a good
understanding of the basic conditions of village life, incdluding the climate, types of houses,
food and crops. They can identify India on the globe and are able to pinpoint the position of
the village on maps.

By the end of Year 6, pupils map skills are well developed. They use atlases and maps of

various scales, progressing from loca street maps to maps of Britain and the world.  They
have a sound knowledge of ordnance survey symbols and locate key features such as
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mountain ranges, magor cities and rivers and recognise different climate types. In their own
maps, they use symbols effectively to identify main feastures. Pupils use data on climates
competently to compare different countries. For example, they interpret aline graph to show
the difference in rainfall between Kathmandu and Keswick.

Pupils knowledge of people and places beyond the United Kingdom has improved since the
previous ingpection, largely due to the school's commitment to improving multi-culturdl
awareness. For example, dl pupils participated in "World Week", during which time each
pupil participated in a week of planned activities incorporating a wide number of countries
and culturesworld wide. A large "World Baloon " was erected in the school grounds for the
week and pupils gained condderably in their knowledge and understanding through the
different activities that were provided alongside the baloon. For example, they studied the
magor land masses and oceans of the world and became aware of the smal proportion of the
world's water thet is fresh water.

Throughout the school, boys and girls make sound progress in their knowledge and
understanding and in the gpplication of geographica skills. Less able pupils and those with
specia educational needs are given appropriate work and support which enables them to
make the same progress as other pupils. More able pupils are given suitably challenging
work to enable them to make sound progress. All pupils benefit from the good use of
resources and are efficient in searching for information from a variety of sources, including the
useof ICT.

Planning for lessons has improved since the last ingpection. Nationa guidelines have been
suitably adapted to meet the needs of the school. There is a good emphasis on developing
literacy skills through geography, and numeracy skills are developed satifactorily. There are
no forma procedures for assessing pupils attainment and progress in order to asss in the
planning of future work. The subject is satisfactorily managed.

HISTORY

122,

123.

It was only possible to observe a smal number of lessons during the inspection, none of
which were in the Years 3 to 6. Judgements are therefore based on an andysis of pupils
work and discussion with them and with their teechers.  Evidence indicates that by the end of
Years 2 and 6 standards are average. Taking account of progress and the work covered
over time, pupils achievement, including that of pupils with specia educationa needs and for
whom Englishis an additiond language, is stisfactory.

Pupils begin to build their sense of chronology from an early sage. When pupilsin Year 1
compare old and new household items and record differences and smilarities, they
demondtrate effectively their understanding of past and present. Good practica experiences,
such as looking a the different buildings in the area, help to bring dive the stories of how
people lived in the past. Thisis developed further when parents and grandparents talk about
life styles when they were young. Pupilsin Year 2 associate Guy Fawkes with a man who
lived along time ago, when they study the reason for Bonfire Night, and the Gunpowder Plot.
Some of the more able pupils recdl accuratdy events in the lives of famous people, such as
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Forence Nightingale and James 1. By the time they are seven, pupils use photographs to
compare the dress style, vehicles and buildings of former times with those of the present.

By the end of Year 6, pupils have a satisfactory knowledge and understanding of the periods
they have studied such as the Romans, Cdts, Vikings and ancient Greeks, Egyptians, Tudors
and Victorians. In their sudy of ancient Egypt pupils gain an indgght into the different cultures
and beliefs of people in the past. They begin to learn how democracy works when they
sudy the different systems of government in Sparta and Athens. They learn that bravery,
loyalty and sportsmanship were characteristics associated with these ancient peoples.

In Year 3, pupils become aware of the influences Roman occupation had on road building
and their choice of settlements in Britain. They recognise from their knowledge of Létin
words that Chegter, Chichester and Bath were originally Roman towns. Vigting historical
groups role play events from these periods to help pupils to understand why people behaved
as they did. Pupilsin Year 4 write with interest and an appropriate level of understanding
about Henry VIII and his Sx wives. However, their knowledge of how these events in the
past shaped the world we live in islimited, for example how the Church of England originated
during the reign of Henry VIII. Vidtsto stes such as The Black Country Museum for Year 5
pupils studying The Victorians hep pupils understanding of the past and how it often
influences the future, and they are aware of the importance of such socid reformers as
William Morris.

In the lessons obsarved pupils gpplied themsdlves diligently due to the effective and
dimulating teaching. As a result of well organised lessons dl pupils work together
productively, best exemplified in a Year 1 class referring to life in the past while studying a
wide range of old household items. Review of work from previous lessons ensures that
knowledge and understanding are consolidated. Such an example was noted in a Year 2
lesson learning about the life of Horence Nightingde. All the teaching seen throughout the
school was ether good or very good — about haf of each. Introductions to lessons were
prepared well and provided many relevant facts to keep pupils interested. In some cases
pupils are given opportunities in follow-up lessons to contribute useful additiond information
from their own learning, for example, bringing in artefacts or old photographs from home.

The co-ordinator manages the subject satisfactorily. So far, he has not had the opportunity
to observe classoom practice and check on the qudity of teaching. He ensures that the
resources, which are adequate, are maintained well, stored safely and easly accessible to
pupils and teachers.

INFORMATION AND COMMUNICATION TECHNOLOGY

128.

Standards are average by the time pupils reach the ages of seven and eleven. The pupils are
using computers reasonably independently to help them to solve problems and to improve
their work. In Year 2, pupils use the computer to help them make sense of the numbers they
have collected, for example in mathematics lessons on data handling. They adso use
computers to improve their writing skills and start to give programmed ingtructions to a robot
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toy. In Year 6, pupils are confidently able to send and receive email messages and obtain
information from the Internet and from CD Roms.

There are sound opportunities for pupils to use computers in English, mathematics and
science. Pupilstake it in turn to use the modern computersin dl classrooms, for example to
improve their spelling and writing.  Pupils have some good opportunities to use ICT to
support their learning in arange of other subjects. For example, they compose smple tunes
for musicin Year 3, investigate most popular film choicesin Year 4, do caculaionsin Year 5
and investigate geographica locations and culturd traditionsin Year 6. In Year 2, pupils use
the computers very successfully to design the scenery for Jack and the Beangtak, and in
Year 5 pupils have desgned logos for plagtic bags, which aloca firm then manufactured for
them.

The teaching of ICT is good. Pupils are given very clear indructions to help them easlly
understand what to do. Work becomes progressively more demanding as pupils gain in both
skillsand confidence. Pupilsin Year 5 confidently compared the use of computers with other
methods of doing caculations, having been carefully supported in investigeting the advantages
and disadvantages of different methods.

Improvement since the last ingpection has been good. The teaching has improved and the
school has maintained average standards well in the face of rigng nationd standards. The
computers have been updated and there are more of them than at the time of the previous
ingpection. All of the teaching assstants have been trained and the teachers themselves are
confident with the equipment and the software. Three new teachers with good skills have
been appointed and there is a good development plan in place. The leadership and
management of the subject are very good. Teaching and standards are checked by the co-
ordinator, who provides helpful support and advice for teachers.

MUSIC

132

133.

Standards in music in Year 2 have remained the same since the previous ingpection and are
average. There has been considerable improvement in sandards in Year 6 since the last
inspection and they now above average. Improvements are largey due to teachers
improved subject knowledge and lesson planning, resulting in good teaching. A strength of
mugc in Years 3 to 6 is the quality of anging, which is very good. Pupils are ably supported
in their performance by the large school choir of approximately forty pupils aged from seven
to eleven. The pupils who play musical instruments attain good standards in their ability to
read and play music. In spite of the good standards achieved, a weakness in provision is the
limited opportunity for pupilsto use ICT to support their learning.

By the age of seven, pupils sing as well as most pupils of this age, with gppropriate attention
to pitch, duration and dynamics as they learn to control their voices. They play awide variety
of untuned percussion instruments, which they are beginning to identify by name. Most pupils
can copy the beat of smple clagpping rhythms and can maintain a steady pulse. They
understand the difference between beat and pulse.
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By theage of 11, pupilssing very well. Thisisevident in the weekly snging practice taken by
the subject co-ordinator, where pupils learn to sing by heart a wide repertoire of songs.
Pupils take turns lead the choir in the warm up sesson, where techniques to improve
performance are successfully reinforced. Mogt pupils have a very good understanding of
musicd vocabulary and can identify which eements are being emphasised in a particular
phrase. Pupils hold notes very evenly and with volume and can sing a two-part round. The
school choir confidently maintains a four-part round. Pupils learn to compose percussion
parts to songs and compose smple melodies to accompany their lyrics. They frequently
record their performances in order to listen to, assess and improve what they have done.
Music is used effectively to enhance learning in other subjects. For example, pupilsin Year 5
have produced musicd compositions which effectively reflect the nature of the work of the
artist Jackson Pollock.

Too few lessons were observed to be able to make a judgement on the overal qudity of
teaching in Years 1 and 2, but in the one lesson seen the teaching was satisfactory.

In Years 3 to 6, the quaity of teaching is consstently good or better and dl pupils, including
those with specid educationd needs and those learning English as an additiona language,
make good progressin their learning. Thiswas evident, for example, in one very good lesson
in Year 4, where pupils were preparing an orchestral performance using tuned and untuned
percusson. The lesson was very well planned to alow pupils good opportunities to develop
their skills. The teacher demondtrated very high expectations, and because he transmitted his
own enthusiasm for the subject to the pupils they rose well to the chdlenge. His very good
management of pupils ensured that they worked hard throughout the lesson. They handled
the instruments sensibly as they worked collaboratively in a mature manner to practice their
eements of the peformance. They enthusadticaly taped the find performance, which they
listened to as a class, before making very constructive suggestions for improvement.

The school places high priority on the development of musica skills, and pupils learning is
enhanced wdl through the frequent opportunities provided for musica performance. For
example, the school chair recently sang on locd radio.

The subject is very well managed by knowledgesable and committed co-ordinators who have
been influentid in initiating changes that have led to the improvements in sandards. These
include giving demondiration lessons and assigting teachers with their lesson plans. Nationdl
guidance is in the process of being adapted to meet the particular need of the school and this
Isaso assgting teechersin their increased confidence and skillsin teaching music. .

PHYSICAL EDUCATION

139.

Standards in physical education are average in Years 2 and 6. There is no difference in
standards between boys and girls, or between pupils who have specia educationa needs or
English as an additiond language. The school makes a particular point of providing many good
sporting activities and this makes a strong contribution to pupils physica education. Good use
is made of expert coaching, such as that provided in rugby by the local sports development unit
and in cricket by the county club. Although it was not possible to see the full range of activities
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taking place during the ingpection, the whole physica education curriculum is provided, including
swimming and outdoor and adventurous activities.

In gymnastics, pupils in both Year 2 classes travel around the hdl, on the floor and on the
apparatus, using the space safely and include a jump in their movements. The standards
achieved, as well as pupils learning and behaviour, vary a lot from one Year 2 class to the
other. This is because the teaching is much better in one class than in the other. Where the
teaching is very good, the teacher has very secure class control and pupils respond well to this.
They are attentive, dert and keen to be active, join in and learn. In the other class, weaker
class control results in less positive attitudes and behaviour, so that pupils do not learn as much
or achieve such high standards. Whereas in one class pupils safely and sensibly co-operate in
setting out and putting away the apparatus, in the other there is some silly behaviour over this
activity and the teacher fails to intervene, for example as boys tusde with girls as they set out
the mats. There are other significant differences between the teaching in the two classes. For
example, in one class the teacher takes very good care to ensure that pupils understand what
they are to do on the apparatus, so that they can get straight on and work with confidence,
enjoyment and increasing skill. They produce movement sequences which are at least as good
as those usualy found at this age and many do better. The best teaching gives pupils good
opportunities to demonstrate their work to the class. This encourages the others to think about
what they do, try harder and improve their own performance.

In dance, pupils in Year 6 developed a sequence of movements based on the flow of a river
from its source. The good teaching established good class control from the outset, so that
pupils listened carefully to the teacher's explanations and then worked sensibly together to
refine and develop their dance sequences. Although they work mostly in single gender groups,
there are some good examples of boys and girls working sensibly together, with the boys
working as hard and doing as well as the girls. The less physicaly skilled are fully involved in
lessons, try hard and do their best and are fully accepted by the class. Thereis very little of the
self-consciousness about movement which can often be a feature at this age. Pupils are very
thoughtful about what they do and there is a lot of good quality debate about how best to
develop their dance sequence to represent the course of ariver. Teachers give pupils plenty of
good opportunities to perform as a group for the whole class, which encourages them al to try
harder to produce a polished performance. There are good opportunities for pupils to evaluate
one another’s performance, which they do positively, making perceptive comments, showing
that they have been watching carefully and thinking about what they see. Standards in dance
are average. Pupils are able to develop and perform dance routines, responding to music with
gppropriate skill and co-ordination.

Pupils practise swimming in Years 3, 4 and 5, but not in Year 6. The fact that they do not
swim in Year 6, together with the fact that many pupils do not go swimming outside schoal,
means that not al pupils are able to swim the nationally expected 25 metres by the time they
leave the school.

The subject co-ordinator has appropriate expertise and experience and manages the subject
satisfactorily. Although she checks teachers planning to see that the full physical education
programme is being taught and that there is a smooth progression in pupils' learning as they go
through the school, she has not yet had the opportunity to check on the quality of teaching.
There has been satisfactory improvement in physical education since the last inspection.

RELIGIOUS EDUCATION
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Standards in Years 2 and 6 are average and meet the expectations of the locally agreed
gyllabus. The quality of teaching has improved since the last ingpection, especialy in Years 3 to
6, where it was poor. It is now satisfactory overal, so that pupils, including those with specia
educational needs and those learning English as an additiona language, make satisfactory
progress in their learning. There are no differencesin the learning or the standards achieved by
boys and girls. The best teaching, seen for example in a Year 2 lesson on PAdm Sunday, is
lively, with a good baance of whole class discusson and explanation and group or individua
activities. A good variety of teaching methods keeps pupils interested, paying close attention,
and leads to good learning. Wesaker teaching features less secure class management, so that
some pupils spend much of their time not concentrating on the lesson, but wasting time, so that
they do not learn as much as they should.

Pupils in Year 2 are familiar with some of the best known Bible stories. They know some of
the stories about Jesus, His life and some of the miracles. They recal stories about Jesus
healing people, such as a blind man, and about the raising from the dead of Jairus's daughter.
They know that on PAm Sunday Jesus rode into Jerusalem on a donkey and that the people
welcomed Him and cast palms in His path. A minority of pupils know that the Crucifixion
followed Palm Sunday and that Christians believe that Jesus rose from the dead at Easter. In
Y ear 6, pupils know about some of the other world rdligions, such as Idam and Sikhism, as well
as Chridtianity. They know about the New and Old Testaments of the Bible and that John
Wycliffe produced the first complete Bible in English. They know that Sikhism is a religion
which started in India, in the Punjab. They know about the ten gurus of Sikhism and especially
about the boyhood and life of Guru Nanak. Pupils understand some of the important
differences between the practice of the Sikh and Christian religions, for example how prayer
customs differ. Pupils learning about some of the customs and bdliefs of a range of religions
makes a positive contribution to their cultural and spiritual development.

The subject co-ordinator is very experienced and brings particular expertise to her role, having
been involved with the local education authority in developing the locally agreed syllabus. She
is therefore able to offer good advice and guidance to teachers as necessary, but no longer has
arole in checking on the quaity of teaching, due to time congtraints.
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