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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Epinay isamixed, community, Soecia school for day pupils between the ages of 4 and 17 with
moderate learning difficulties. There are 104 pupilsonroll, and dl have statements of specia
educationd need. The school has recently established provision for sudents over 16, in partnership
with aloca college of further education, businesses and training providers. \When compared with
smilar schools nationdly, the number of pupils digible for free school medsis very high, and there
are very few pupils whose home language is not English.

HOW GOOD THE SCHOOL IS

Epinay isagood school, with severa very good features. Pupils of compulsory school age achieve
high standards, especidly in English. Standards achieved by students over 16 are satisfactory.
Teaching is good, and the school is very well led and managed. The cost of educating pupils and
Sudents is low when compared with Smilar schools nationally. The school provides good vaue for

money.

WHAT THE SCHOOL DOESWELL

For pupils up to 16, standards of achievement are good, and in spesking and listening they are
excelent. In some subjects, afew pupils achieve aswell as pupils of asmilar age naionaly.
Pupils persond development isvery good. They have positive attitudes to school, and their
behaviour is very good. Relationships amongst al members of the school community are
harmonious, which helpsto creste a pleasant learning environment.

Teaching is good overdl, with very good fegtures, especidly in English.

Leadership is very good; staff work well together and are strongly committed to raising
standards.

The school provides an excdlent range of extracurricular activities, and links with the
community help to enrich the curriculum. There are excellent opportunities to help pupils
develop socidly.

The school provides very good support and guidance for pupils and students, who are trested
with respect, and know that they are valued.
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WHAT COULD BE IMPROVED

Assessment, record keeping and reporting in some non-core subjects.

Pupils individud targets for persona and socid development, which are not precise enough;
teachers do not dways refer to these in their planning, or record pupils progress towards
them.

Provison of individua education plans (IEP) and balance of timetable for students over 16.
The school’ s accommodeation, which has severa wesknesses.

Planning in history and geography; some plans have too little detail to enable temporary
teachersto provide suitable tasks for pupils of different abilities.

Monitoring of teaching that takes place off the school site.

The areas for improvement will form the basis of the action plan prepared by the appropriate
authority.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in July 1998, and this ingpection took the school out of specia
measures considered necessary in the ingpection of 1997. Since 1998, there has been considerable
improvement. The school has extended from the primary classes to the secondary classes the good
practice and strategies used to raise standards in literacy and numeracy. There are now more
opportunities for the oldest pupils to gain nationaly recognised accreditation. Curriculum planning
has improved, and so has pupils attendance. There have been some improvements to the
accommodation, but the school has not been able to fund improvement in al the areas originaly
identified in the ingpection of 1997.

STANDARDS

The table below summarises ingpectors judgements about how well pupils achieve in relaion to
ther individud targets by the time they leave the schooal.

Progressin: by age | by age | by age Key

11 16 17
Speaking and ligening A A ** very good A
Reading B B *x good B
Writing B B * satisfactory C
Mathematics A B ** unsatisfactory D
Persond, socia and hedlth education *x *x *x poor E
Other personal targets set at annual N/A N/A N/A
reviewsor in |[EP*

* Individual education plans
** Judgements cannot be made for students over 16 because they do not have IEPs. Persona and
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socid development targets are too broad for progress to be measured.
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Standards of achievement are good overdl; in spesking and listening they are excdlent. Pupils have
awesdlth of opportunities to develop their spesking and ligtening skillsin English, and in other
subjects. High standards are achieved because pupils have a broad range of learning experiences,
and teaching isgood. Standards achieved by students over 16 are satisfactory. The school
achieved the targets it set for improving standards in English, mathematics and science last year, and
exceeded some of these. It exceeded the target it set for pupils leaving with certificates in voceationa
COUrSes.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils and students have very good attitudes to their school work.

Behaviour, inand out of | Behaviour is very good; this helps to create a purposeful learning
classrooms environment.

Persond devel opment Persond development and relationships are very good. Pupilsare
and relationships aways keen to take respongbility, which they do well.

Attendance Good. Pupils enjoy coming to school, and attendance has improved.

Pupils show grest interest in activities, and are keen to become involved in the tasks set for them.
They show respect for the fedings, vaues and beliefs of others, and there is very little bullying.
Pupils show aclear understanding of how their actions might affect others, and they help and care
for one another. Through their involvement in the School Council, pupils develop an understanding
of citizenship; they experience the persond responsbility of representing other pupils interests.

TEACHING AND LEARNING

Teaching of pupils: aged 5-11 aged 11-16 aged over 16
L essons seen overal Good Good Satisfactory

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Teaching is good, with some very good festures. Altogether 73 lessons were observed, and
teaching was good in 31 (42 per cent), and very good or excellent in 22 (30 per cent). Four
unsatisfactory lessons were seen (5.4 per cent). Teaching in English is very good; practices
associated with the National Literacy Strategy are very well adapted to suit pupils needs. Teaching
of mathematics is good; the numeracy strategy is being implemented well. Science istaught well,
with a good emphasis on investigative approaches. The planned programme of persond, socia and
hedlth education is taught well, but where targets are set for persond and social development, these
are too broad to be assessed.
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A particular strength of teaching is the adoption, across the school, of the three-part lesson.
Learning objectives and success criteria are shared with pupils a the start of the lesson, then
reviewed a the end. Thisgives pupilsavery good understanding of their own achievements. Most
teachers are skilled in setting tasks that meet the needs of dl pupils, dthough temporary teachers
occasondly find this difficult because of alack of detail in plans and records. The key skills of
literacy and numeracy are taught well, but there is room for improvement in the use of computers to
support learning.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The quality and range of | The curriculum for pupils of compulsory school ageisgood. Itis

the curriculum enriched by an excellent range of extra curricular opportunities, and
links with the community. The curriculum for Sudents over 16 is
satisfactory.

Provison for pupils There are excellent opportunities for pupils and students to develop

persond, including socid skills. Theseinclude vidts, vigtors to school, residentid

spiritua, mord, socid experiences, activities at lunchtime and after school, and some having
and cultura development | lessonsin other schools or colleges. The arrangements to encourage
pupils spiritua, mora and cultural awareness are very good.

How well the school The school provides very good care, support and guidance for pupils
caresfor its pupils and students. Staff treat pupils and students with respect and pupils
and students fed valued.

The school works well in partnership with parents, who appreciate the provison it makes for ther
children. Pupils are able to influence the qudity of schoal life through the School Council, which has
its own plans for development. Pupils have aso been involved in designing aspects of the school
grounds. Thereisagood programme of careers and work experience, and opportunities for pupils
to follow vocationa courses, these help to prepare pupils well for the next stlep. Maost continue their
education when they leave school.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Very good. Thereisaclear view of how the school will develop in the
management by the future, and a strong, shared commitment to improving standards and
headteacher and other | provison. Teamwork iswell developed. Further development of the
key staff roles of subject co-ordinators has strengthened leadership.

How well the Satisfactory. Governors are supportive and committed. They have
appropriate authority | improved attendance at governors mestings and developed a thorough
fulfilsits reponghilities | understanding of the school’ s curriculum.

The school’s evauation | Evauation of the school’swork is carried out well by staff with

of its performance management responsibilities. It could be further improved by ensuring
that more measurable targets are included in the school devel opment
plan, and by involving governorsin evaugtion.

The drategic use of Good. The school usesits gaff and financia resources well to improve
resources standards and provison. Good staff development supports continued
improvemen.

There are sufficient saff for the numbers of pupils and students, and learning resources are good.
The accommodation is satisfactory.

Monitoring of teaching and learning on the school Steisrigorous; the school has yet to extend thisto
lessons off the school ste. The principles of best value are gpplied in a satisfactory manner.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
Theteaching is good. - Children do not get the right amount of
The school iswdl led and managed. homework.

Children like school. - A very smdl number would like more
Parents are comfortable approaching the information about how well their children
school with questions or a problem. are getting on.

Ingpectors agree with dl of parents positive views of the school. They find that pupils are given

homework regularly, and most do thiswell. They agree with parents that pupils annua progress
reports could be improved; these provide good information on English, mathematics and science,
but are not detailed enough in the other subjects.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?
The school’ sresults and pupils achievements

The characteristics of the pupils and students for whom the school caters make it
inappropriate to judge the standards they achieve against age related expectations or
averages. Inthisreport, therefore, judgements about standards of achievement take account
of information contained in pupils annual reviews and their progress towards the targets set
for them. The report also gives examples of what pupils and students know, understand and
can do, and it acknowledges where pupils are achieving at levels similar to national
averages.

1.  Standards of achievement are good for pupils of compulsory school age (Key Stages 1 to 4),
and very good in English. Standards of achievement in spesking and listening are excdllent. For
students over 16, standards of achievement are satisfactory.

2. Atthetime of the inspection there was only one pupil in the agerange5to 7 (Key Stage 1),
and one pupil whose family does not spesk English astherr first language. Attainments of these
pupils are therefore not reported here. There are no differences in the standards of achievement of
different groups of pupils a any stage.

3. Sincethe school was last ingpected, standards of achievement have improved in spesking and
listening, writing, design and technology and music. No judgement could be made last time on
gandards of achievement in French and information and communication technology, as both of these
were underdevel oped; pupils now achieve well in both of these subjects. In dl other subjects,
standards of achievement overall have remained asthey werein 1998. Standards are good in
mathematics, science, design and technology, art and design, music, physical education, persond,
socia and health education, and religious education. In history and geography, standards of
achievement are satisfactory.

4.  Parentsare pleased with the progress that their children make at Epinay. Those who attended
the meeting said that some had ‘come on in legps and bounds' since they started at the school, that
homework had helped them to make better progress, and some gave example of progress being
particularly good in certain subjects, such as mathematics.

5. Until two years ago, dl pupilswere disgpplied from the nationd tests at seven, 11 and 14. In
the last two years, test results have shown a steedy increase in the numbers of pupils achieving
higher levels of atainment. A few pupilsa 11 have attained levels smilar to nationd averagesin
English and mathematics, and older pupils who are working towards GCSE examinationsin art,
mathematics and science achieve standards close to nationa averagestoo. In physical education,
some pupils achieve & levels close to nationd averages aswell. Since the school has introduced
externaly recognised accreditation for older pupils, numbers achieving certificates have increased
geadily. The school set targets for raising sandards in English, mathematics and science, and it has
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successfully achieved most of these. It has exceeded the target it set for pupils achieving certificates
for vocational courses.

6. Ingenerd, high sandards are associated with the broad range of learning experiences offered
to pupils, and the high qudity of teaching and learning. Excdlent spesking and lisening skills are the
result of awealth of opportunities provided for pupilsto speak and listen in dl subject areas. These
aso result from the high expectations that teachers have of pupils, who are encouraged to
understand and use language associated with different subjects, and answer questions at length.
Pupils become confident communicators. For example, in an English lesson in aprimary class,
pupils were taking turns to read their own stories aoud, from the author’ s chair. On hearing one
gtory, apupil observed, ‘I think her writing is super, and she has done extremely well. She deserves
adar, miss!’

7. Older pupils can explain how they have carried out learning tasks; they begin to use subject-
specific language well, take partsin role play and drama activities, and participate in debates. They
express opinions, about how ideas and emotions are portrayed, for example. Students over 16 take
on therole of anewsreader on the radio, and ddliver anews bulletin.

8.  Standards of reading and writing are good. The successful implementation of the literacy
drategy has helped to promote progress in these key sKills, so has the setting of individua targets for
pupils. Improved planning and increased expertise amongst saff have played a part too. By the
time they are 11, higher attaining pupils reed fluently and accurately, with expression and a good
understanding of meaning. They have developed reading preferences, such as biographies, and can
use a thesaurus to find words with smilar meanings. Lower attainers read aoud, rather than slently;
they sound out unfamiliar words, use clues in pictures to help them decode words, and sometimes
correct themselves when the context makes them redlise they have read aword wrongly. Higher
attainers write confidently using a negt print, and they begin to attempt cursve writing. They
recognise verbs and compound words, and can add suffixes. These pupils use punctuation
correctly, and can generate their own work, such as aset of written ingtructions. Lower attaining
pupils cannot write their own ingtructions, but can copy them, placing them in the correct order.

9. By thetimethey are 14, higher ataining pupils read widdly. They sdect books from the
library to read for pleasure, and are confident when using reference materids. They enjoy more
demanding literature, such as Macheth, and can digtinguish clearly between fact and fiction in texts.
All pupils are able to produce a written review of abook they have read. Higher attaining pupils
master the art of letter writing, and can turn anarrative into a script for aplay. Lower attaining
pupils at this stage have improved their punctuation, and are beginning to write in a cursive form.
However, some of their writing is difficult to read, and thereislittle evidence of pupils improving the
presentation of their work by word-processing it.

10. Inthelast two years of compulsory schooling, pupils make good progress in working towards
externdly accredited AQA (Assessment and Quadlifications Alliance) unitsin spesking and listening,
writing, and reading for pleasure. For example, they write |etters of gpplication, reviews, and
scripts. All achieve some accreditation for their work. Students over 16 transfer their reading and
writing skillsto a variety of Stuations, including the workplace.
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11. Inmathematics, standards of achievement are good overdl, and very good for pupils from
sevento 11. Investigative methods help to develop mathematicd understanding. Staff have worked
hard since the last ingpection to transfer the good practices associated with the numeracy Strategy
from the primary classes into those for secondary pupils. Good training has asssted them in this,
and s0 has the good quality of monitoring and evaluation that has taken place. Action has been
successful in raising standards amongst secondary pupils.

12. By theageof 11, dl pupils know number bonds to ten, and tell the time to a quarter of an
hour. Higher attainers recognise and name severa three-dimensionad shapes, and round up and
down to the nearest ten. They dso estimate lengths and understand the inverse relationship between
multiplication and divison. By the time they are 14, pupils understand place vaue to three digits,
and can find the area of arectangle, usng squared paper. Higher attaining pupils add and subtract
negative numbers, find amean and an average, and can find the volume of acube or cuboid. As
pupils approach 16, they work towards accredited units for the Certificate of Achievement,
achieving certificates for money management, number work and shape and space, for instance.
Higher attaining pupils work towards a GCSE qudlification; they solve equations with one unknown,
including those with brackets, know the properties of a quadrilateral and can solve smple problems
using Pythagoras theorem.

13. Standards are satisfactory at post 16, where students achieve accredited units, and they have
opportunities to reinforce their numeracy skillsin other areas, such as business administration.
However as numeracy does not appear on the timetable as a discrete subject every term, and as
individud targets are not set, progressis limited.

14. Inreligious education, athough standards of achievement are good overdl, they are better for
primary than for secondary pupils. Thisis because the scheme of work for secondary pupils
contains some difficult concepts, and teachers need to plan more carefully to assst pupils
undergtanding of them.

15. Standardsin geography and history are satisfactory. Because the school has experienced
gaffing difficulties, much of the teaching of older pupilsin these subjects has been carried out by a
series of temporary teachers. Although the planning has been made available to these teachers, it is
not detailed enough to enable teachers to provide tasks matched to the different abilities of pupils.
Temporary teachers find it difficult to do this themselves because they do not know the pupils well,
and records are not available to give them thisinformation. Asaresult, pupils progress has been

patchy.

Pupils attitudes, values and per sonal development

16. Pupilsare keen to attend the school and play afull part initslife, including the excellent range
of extra-curricular activities. They have avery good atitude to their work. Pupils listen attentively
to thar teachers and follow indtructions. They concentrate well and persevere with the tasks given.
Pupils generdly work in a purposeful atmosphere. They are keen to respond to questions and many
usetheir initiative in class. Some pupils lack confidence, but the teachers and support staff work
hard to build up their self-esteem.
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17. The behaviour of the pupils, in class and around the schoal, isvery good. Parents are very
happy with the standard of behaviour in the school. The pupils are very pleasant, welcoming and
friendly. They show respect for the fedings and property of others. Incidents
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of bullying do occur but they are dedlt with immediately and properly in consultation with parents. In
the last school year there were 42 fixed-term exclusions, 33 boys and 9 girls. There hasbeena
ggnificant reduction in exclusons in the current school year.

18. Rdationships between pupils, and between pupils and adults, are very good. Pupils work and
play together well. They co-operate and are willing to share and take turns. The more able pupils
are willing to help and asss the less able pupils. A group from the Children’s Society’s ‘In Lineg
comesin weekly to talk about relationships with agroup of pupils. All the saff in the school treat
the pupils with respect and courtesy. The school has avery caring, inclusive ethos.

19. The persona development of the pupilsis very good. They have awide range of
opportunities to take responsibility. Year 6 pupils run the school bank, Year 11 pupils have been
successtully involved in the Y oung Enterprise Scheme and Years 10 and 11 pupils produced a CD
of their own music. Pupils act as librarians and participate in alitter patrol a lunchtime. The choir
gngs caralsin the community and, in food technology, pupils make coffee and mince pies for senior
citizensat Chrisgmas. Older secondary pupils participate in aresdentid course. Pupils show
initiative by fund raisng for charity, like anon-uniform day for Comic Relief. In the School Council,
pupils have formulated an action plan to bring about improvements. Pupils have dso initiated ideas
to improve the school grounds.

20. Attendance in 1999/2000 was 90.3 per cent, which is above the nationa average for specia
schools and isgood. Unauthorised absence in 1999/2000 was 0.9 per cent. The main reasons for
non-attendance are illness, term-time holidays and some absences condoned by parents. The
breakfast club and extra-curricular activities are an encouragement for pupils to attend. Most pupils
are punctud, with only afew ariving late. The good attendance and punctudity have a postive
impact on the pupils standards of achievement.

21. Inthe previousingpection report it stated that behaviour was very good, relationships,
attitudes and pupils responses were good, and attendance was sound. Most of these have
improved since the last ingpection.

HOW WELL ARE PUPILSAND STUDENTSTAUGHT?

22. Teaching is good, with some very good festures, particularly in English. During the inspection,
73 lessons, or parts of lessons, were seen. Of these, 69 were satisfactory or better (94.5 per cent),
31 were good (42 per cent), 21 were very good (29 per cent), and one was excellent. Four
unsatisfactory lessons were seen. The high quality of teaching has been maintained since the school
was ingpected in 1998.

23. Teaching is now very good in English, satisfactory in geography and history and good in all
other subjects. For pupils from seven to 16, teaching is good a each stage. Teaching isbest in the
primary classes, where there is a high proportion of very good teaching, and no unsatisfactory
teaching was seen. In geography and history, weaknesses in planning and recording have made it
difficult for temporary teachers to plan suitable tasks for pupils, and planning provided is not aways
followed. At post 16, several good lessons were seen, but
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there was evidence dso that some of the sessons taught off the school site are not well planned, and
that students are not challenged enough to deepen their understanding of topics. Post 16 students
do not have individud targets for literacy and numeracy, and this reduces the effectiveness of
provison in meeting individua needs. Teaching a this dage is stisfactory.

24.  Sincethe last ingpection, the school has adopted a three-part structure to dl lessons, building
on the success of this aspect of the literacy and numeracy drategies. Teachers now include an
introduction, where the learning outcomes are shared with pupils, a middle session where tasks and
activities are set, and a plenary session at the end, where pupils are encouraged to assesstheir
performance and that of their peers. Thisisworking very well, particularly where teachers set
different learning objectives for pupils of different ability levels. Pupils are dbsolutely clear, in most
lessons, about whet is required of them, and they tackle tasks enthusiagticaly, maintaining
concentration and a good pace throughout the hour long lessons. They finish the maority of lessons
secure in the knowledge thet they have succeeded in achieving the objectives set. Thisisa particular
drength of teaching and learning.

25. Asteachers have further developed the planning of work for pupils, they have raised their
expectations of what pupils might achieve. This has semmed from aredisation that if pupilsareto
be included in some mainstream classes, they need to have covered the same programmes of study
as pupils in maingtream. Teachers tackle some difficult concepts, and are mostly successful in
helping pupils to understand these, because they are skilled in explaining new language. They set
tasks and activities that bring pupils to an understanding, then review pupils work carefully, drawing
on their successes to reinforce knowledge, skills and understanding. An example of thiswas seeniin
amusic lesson, where pupilsin Year 8 composed a piece of music that ‘ chalenged clichés and
conventions by composing a‘ spooky lullaby’. Pupils were keen to tackle the task, and most
worked independently. They were clear about what they had to do, and asked for help when
necessary. When each performed their composition at the end of the lesson, the teacher skilfully
drew out the strengths and areas for improvement, and pupils applauded one another's efforts.

26. Theimportant skill of spesking and ligening istaught very effectively. As part of their English
lessons, pupils have a broad range of learning experiences that promote the development of
gpesking and listening. In addition, these skills are encouraged very effectively in other subjects.
For example, in art, pupils are asked to describe the moods created by using different colours, and
to make acritical analysis of works of art. In physica education, teachers ask pupilsto explain the
value of warm-up sessions, and they expect, and receive, much more detailed answers from ol der
pupils. In science, geography and history, key vocabulary is explained, and pupils are expected to
use this themsdlves, which they do increasingly; they are adso expected to predict the outcomes of
scientific investigations, and explain these. They are prompted to give clear, full answersto
questions. In food technology, pupils evauate their work, explain what they did and how this
affected the qudity of the product.

27. Reading and writing skills are reinforced well across the curriculum.  All pupils have targets for
writing, and these appear in their homework diaries, so that they are prompted to improve whatever
they are writing about. Thereisaweath of opportunities to read and write in subjects other than
English. During the ingpection, pupils were seen writing about the wives of Henry VIII in higtory,
and researching the work of artists using reference books.
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28. In mathematics, particular strengths include the good match of tasksto pupils abilities, and
the emphasis on ord and menta skills. Opportunities to reinforce numeracy skills are often shown in
planning for other subjects, and teachers make good use of incidental opportunities for pupilsto
practise skills. During the ingpection, pupils were seen in geography using graphs to find informetion
and represent findings. In art, teachers made reference to squares, rectangles and right anglesin
work inspired by the artist Henri Matisse, and pupils were able to recognise some of these
gpontaneoudy. Measuring, and cogting of foodstuffs are included in food technology, and pupils
represent their findings in bar graphs and charts.

29. Teachers use information and communication technology well in severa subjects, both as an
adtolearning, and asaway of presenting pupils work in aprofessond way. In musc, pupils
compositions are often saved dectronicaly, and pupils are keen to produce compact discs. Ina
worthwhile project with a comprehensive school, pupils musica compositions have been recorded
and enhanced to produce a CD for sde, to raise funds for peoplein Burma. Thisisagreat source
of pride to pupils a Epinay. During the ingpection, pupils had downloaded information from the
Internet in history, French and art, and used thisin their lesson activities. In French, the teacher has
produced a very professiona piece of multi-media software to assist pupils, at different levels, in
acquiring speaking, listening and reading skills. Good use is made of software in a mathematics club,
but computers were not seen being used in maths lessons during the ingpection, and there wasllittle
evidence of teachers encouraging pupils to word process their writing in English. Severd subject
co-ordinators recognise the need to further develop this aspect of their provison. When used well,
information and communication technology is a powerful motivator, and pupils clearly enjoy usng it.
Several showed awdl| developed ability to work independently using ICT, and agrowing
confidence in using its applications.

30. Teachers have agood command of the subjects they teach, aswell as athorough
understanding of how best to teach pupils with learning difficulties. Their expertise was
demonstrated during the inspection in severa subjects. For example, in science, thereisagood
emphasis on investigative gpproaches, and pupils learn well when they have carried out practical
activities, and made discoveriesthemsdves. In physical education, there is careful teaching of skills,
and good attention paid to hedth and safety, so pupils develop athorough understanding of why
exerciseis good for them. Teachers dso encourage persond development by giving pupils
respongbility. They are encouraged to clear away after practical sessonsin art, science and
technology, for example. Asthey become used to doing this, they begin to show initiative.
Teachers a'so make good use of learning opportunities in the community. In art, pupils vist
museums and gdleries, and in music pupils have very good opportunities to perform and to be part
of an audience, listening to other performers make music. Pupils particularly enjoy music and
singing, and they try hard to perform well.

31. Inmog lessons, teachers provide awide range of appedling tasks, and different tasks for
pupils of different abilities, and thisworkswell. Pupils are interested, they concentrate well, and in
the mgjority of lessons achieve the learning outcomes. However, in art the accommodation restricts
the scope of projects because the space in the art room islimited. During the inspection there were
afew lessons when teachers were not successful in setting tasks that were well matched to pupils
abilities, and as aresult, not dl pupils made sufficient progress during the lessons. In one lesson, the
text provided was too difficult for afew of the pupils.
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32. Resources are used well to support pupils learning. Thisisa particular strength in ICT,
where there are sufficient computersin the ICT room for pupilsin most groups to work individualy.
However, in history there are not enough resources from the past to bring al aspects of the subject
to life, and in one history lesson pupils struggled to understand past times.

33.  Support saff are deployed well in lessons. They are thoroughly briefed, and know how best
to chalenge pupils. They question them well, and achieve a fine balance between supporting and
letting pupils try things themsdves. Asaresult, pupils are not over reliant on them for support.
During discussonsthey are not idle, as teachers ask them to assess and record pupils responses
and contributions. They support individua pupils and groups during the middle section of lessons,
and help to review pupils work at the end.

34. Theprovison of homework is good, athough afew parents were not satisfied with this.
Homework is set regularly in English and mathematics, and pupils have homework diaries. The
school aso provides two homework clubs, one on the Epinay Site, and another at a mainstream
school. Pupils are happy to take work home, and they usualy complete thiswell.

35. Teachersgenerdly mark pupils work wel, implementing the positive marking policy
effectively. Helpful comments assst pupilsin correcting the work themsalves. Questioning is used
kilfully to involve pupilsin discussion and to assess thelr understanding. Pupils are given good
feedback, by teachers and other pupils, and this creates a positive atmosphere in which pupils know
that their efforts are valued, yet they have useful pointers as to how to further improve their
performance.

36. Teachers have good expertise in assessing pupils levels of achievement. This has been well
promoted by subject co-ordinators who have al compiled portfolios of annotated work, which
teachers have discussed and agreed which Nationd Curriculum levd it fits best.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

37. Thequdity and range of learning opportunitiesis good for dl pupils of compulsory school age.
The schoal offers dl the subjects of the Nationa Curriculum, as well as persond, socid and hedlth
education (PSHE) and rdigious education. Thisis an improvement since the last inspection, when al
pupils were disapplied from a modern foreign language.

38. Thecurriculum for pupilsfrom five to 16 (Key Stage 1 to Key Stage 4) is broad and
balanced, teaching timeis at the recommended leve for pupils from 14 to 16, and above that for
younger pupils. Policies and schemes of work for dl four key stages are a least good in most
subjects, and teachers have worked hard to further improve planning since the last ingpection. In
particular, the work planned is more chalenging, reflecting higher expectations of pupils. Planning
for higtory and geography is satisfactory; there has been alack of continuity in the co-ordination of
these subjects and planning is not as good as in other subjects. This should be resolved shortly with
the appointment of anew co-ordinator.
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39. Thenationd literacy and numeracy drategies are both highly effective. They have been
adapted very wdl to the needs of the pupilsin the school. The content of lessonsiswell planned to
meatch the different needs of pupils. Pupils experience agood range of high quality learning
opportunities that reflect the schools aims and vaues. Monitoring of teaching, and support for
further development, has been effective in extending good practice in literacy and numeracy from the
primary classes to the secondary ones.

40. All pupils have statements of specid educationa need and suitable individua education plans
(IEP). However, whilst the English and mathemeatics targets are good, PSHE targets on some |EPs
need to be more specific and measurable. The school provides very well for the needs that are
broadly described in pupils statements, and staff work hard to ensure that dl pupils have the same
opportunities to learn and succeed.

41. Pog 16 provison is satisfactory. This has been set up for the firgt time thisyear, asapilot
project, largely in response to requests from parents who felt that pupils needed a bridge between
school and the next stage. The content of the course iswell selected to meet its aims, and students
and their parents are pleased with the results so far. There are good opportunities for students to
become more independent, to experience vocational areas, and to undertake work experience, for
example. Students dl have a clear idea of what they would like to do next, and many have quite
well formed and redigtic ideas of future employment. However, thereis some imbdancein the
provision, with much time spent on information technology (IT), and little on numeracy. Mogt of the
teaching occurs off the school site and not dl courses are well planned. As the pupils were
expected to leave school, their statements of specia educationa need were discontinued, and so
were their individua education plans. These students no longer have individud targets for literacy
and numeracy, and so their individua needs are not met as well as they might be.

42. Thereisavery good programme of work related education, starting in the secondary classes
and progressing through into post 16. Very good relationships with the community and partner
ingtitutions, such as the work experience providers, help to enrich the curriculum. Pupilsin Years 11
and 12 participate in awide range of college courses at aloca college of further education including
catering, care, health and beauty, hairdressng and industrial experiences. Some of these are linked
to loca businesses, giving added relevance. There are strong links too with the local careers
service.

43. The school plans very effectively for work experience, and prepares the pupils and students
for life after school very well. Pupils and students are aso accredited through ASDAN (Award
Scheme Development and Accreditation Network) for their work experience. For older pupils,
there is a chance to experience running their own business. Their professionaly made jewellery
product issold at alocdl cultura centre in Jarrow, at avery competitive price; the necklaces they
produce are in great demand by the retailer.

44. Provison for incluson is generdly good. A good start has been made by the headteacher and
other key staff to establish educationa linkswith local primary and secondary schoals, as part of the
Loca Education Authority’s development Strategy. Year 6 pupils attend aloca primary school for
mathemeatics, and Y ear 10 pupils visit alocdl
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comprehensve school to study art, mathematics and science, with aview to taking Genera
Certificate of Education (GCSE) examinations in these subjects. Pupils from other schools come
into Epinay Schoal, ether to help younger pupils during areading session, or to attend a vocational
course leading to an accredited unit in health and socid care.

45. Therearevery good links with the community, extending to aloca artist decorating murals on
the library wals and an environmental architect working with pupils on a project to improve the
grounds surrounding the school. Pupils have close contact with the local Age Concern group,
raisng funds for them by holding coffee mornings, and a PSHE link has brought together pupils and
gaff from alocad comprehensve school.

46. The school makes a good use of resdential opportunities and vigts, to extend pupils
experience outsde school. Pupils have taken part in resdentia visitsto Thurston and Dunkirk, thus
promoting and supporting their persona development. A joint vist to the Millennium Dome with
pupils from aloca comprehensive school iswell recorded, and illugtrates the high qudity planning
that saff put into such eventsin order to ensure that maximum benefits are available for dl.

47. Provison for extra-curricular activitiesis excdlent. Pupils have awide range of options at
lunchtime and after school, many of which are run by support saff. The school funds a minibus to
return pupils home after these clubs. Activities include football, gymnastics, dance, gardening, craft
club, music, and two homework clubs, one shared with the local high school. Each morning the
school cook and a nursery nurse run a breskfast club which caters for many pupils arriving early in
school; here pupils have a hedthy breskfast, and arange of gamesis provided. Thereisdso ‘In
ling', agroup of counsdlors from The Children’s Society, who come into school each week to run a
drop in centre. The school nurse holds a clinic each week advising pupils and students about heglth
issues such as diet, skin care and persond relationships.

48. Provisonfor pupils and sudents mora development is very good. They are taught the
differences between right and wrong very effectively, aswell as the most appropriate behaviour in
different settings. There are opportunities for pupils to develop an awareness of others less fortunate
than themsealves, and to act on this. For example, the proceeds from the sale of their CD, ‘Links for
Life, are going to the Karen people in Burma. Pupilsregularly contribute time and money to severa
charities.

49. The school makes excdlent provison for the socid development of pupils and students, and
thisisvery wel supported by the range of extra-curricular activities, and opportunities for inclusion.
Pupils and students share with each other in amost supportive way. They develop thar gbility to
work with others, for example by taking charge of their own business enterprise. There are good
opportunities for pupils to devel op independence skills; they learn how to prepare meds safely, for
example. The school council promotes understanding of citizenship well. The council gives pupilsa
voice; they decide on aspects of policy for the school, and have their own development plan, which
isto become part of the overadl school development plan.

50. Provison for spiritua development is very good and pupils and students learn to appreciate

the worth and vaue of each person. The daily assembly is an inspiring act of collective Christian
worship. Pupils sing joyfully, and pray in avery reverent manner. Certain lessonsin art, physica
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education and science are well planned to provide pupils with activities that generate awe and
wonder. During a dance lesson, pupils expressed fedings through dance. In a primary assembly,
pupils were engaged in role playing the events of PAm Sunday, very enthusiagtically waving pam
leaves and crying 'Hosanna, Hosanna to the Lord'. Pupils and students are taught to develop an
awareness of their own thoughts, fedings and emotions. As aresult they develop a sense of
individua identity and sdf worth.

51. Overdl provison for pupils cultura development isvery good. The school celebrates
fedtivals such as Christmas and Eagter, as well asthose from non Chrigtian groups such as Diwdli

and Hannukah. Through higtory, pupils are made aware of ancient civilisations such as the Greeks,
and encouraged to vaue their own British heritage. Pupils and students are so made very much
aware of their own loca culture from Tyne and Wear, their music, art and literature. For example,
artigts and poets vist the school, and pupils participate in the Northumbria Book Festivd. Thereisa
yearly vigt to France, and to the French theatre company ‘Le Chat Noir,” and in food technology
lessons pupils cook food from different cultures. In music, pupils listen to avariety of kinds of music
from arange of cultures.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

52. Theschool isavery caring community that provides well for the support, welfare and
guidance of the pupils. Parents particularly gppreciate this aspect of the school’s provision.

53. Proceduresfor child protection are very good. Teachers, support staff, visiting therapists and
ancdlllary gtaff work extremely well together to provide the pupils with an environment in which they
fed secure and vaued. Thisisasggnificant strength of the school. The pupils are treeted with
respect and courtesy. They respond by tregting staff and one another in asimilar manner. All of this
has a beneficid effect on learning.

54.  Sincethe last ingpection a School Council conssting solely of pupils has been set up. It has
been given consderable responghility. It iswell organised and run, and gives pupilsared
opportunity to affect their school lives. For example, the council recently purchased lockers for
older pupils usng aloan from school funds. The council is now raisng money to repay the loan.
Very good relationships add to the sense of security and play avitd part in building the confidence
of pupils and students. The persona dignity of each pupil and student iswell respected in the school
environment. Parents recognise this and spesk highly of the level of support in the school and the
effectiveness of g&ff in cregting this.

55. Atadl times, very good provison is made to ensure the pupils and students' hedlth, safety,
well being and protection. The staff responsible for child protection are suitably trained, and have
very good linkswith local agencies. Procedures are in accordance with those of the locd Area
Child Protection Committee (ACPC) and adapted to the circumstances of the school. All gaff are
fully aware of procedures to be followed and recelve regular training and updating. Policies and
guidelines are clear. Staff are conscientiousin abiding by these and sendtive to the possible needs of
those in their care.
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56. Hedth and safety issues have a high priority, and are arrangements to ensure the safety of
pupilsin class, a play, and on arrival and departure are good. Pupils understand the reasons for
health and safety and can explain them. Thisis often observed in lessons such as science, physicdl
education and design and technology. Risk assessments are undertaken by a designated member of
gaff. Inanumber of cases where activities are deemed unsafe at Epinay, a safe dterndive Steis
identified, for example for rock-climbing training.

57. Reationships between the school and arange of support services are very good. The
sarvices are well and effectively used. However, there is a problem with accommodation in this
respect. Thereisno medical room and thergpists have to use the dready overcrowded staff room
for sessons. Of particular note is the qudity of the contributions made by the speech therapigt, the
school nurse and the education wefare officer. They al work hard with the schoal in the best
interests of pupils and students. It is very much atwo way process and the youngsters often fed
secure enough to make initia approaches about matters that worry them. One parent expressed
concern about the adequacy of educationa psychologist provison, and inspectors looked into this
matter, but found that the concern was not justified.

58.  School procedures for promoting and monitoring good behaviour are very good. Guiddines
arevery clear. High expectations are consstently reinforced by dl staff during the school day.
Pupils and students understand these expectations, and approve of them. Classes are encouraged
to draw up their own codes of conduct. Effective behaviour plans are in place for some pupils with
behaviour difficulties. Where possible, parents are involved in drawing up plans, and plans are
reviewed and adjusted on aregular basis. In more serious cases, a home-school book is exchanged
on adaily bass. The outcome of the behaviour policiesis clearly seenin lessons and in the dally life
in the school. A good example of thisis the dmaost complete absence of disruption in class. There
isavery harmonious learning environment, and staff manage any potentid behaviour problem
killfully. A very good anti-bullying policy isin place. Pupils do not see bullying as a problem, and
fed that if thereis an occasiona concern, they are able to talk to staff who will ded with it speedily
and effectively.

59. Theschoal’s procedures for monitoring and improving attendance are good. Attendanceis
monitored by class teachers, the headteacher, and the educationa welfare officer (EWO), who vists
weekly. The school secretary maintains an absence book. If any primary pupil, or apupil who is
causing concern, is not present without a known reason, their parent or guardian istelephoned. The
EWO makes home vists where necessary.

60. The school has a system of class and individua rewards to encourage good attendance. Ina
few cases, greater care isrequired to ensure that every pupil is marked present or absent at the
beginning of the morning sesson, so that latenessis identified.

61. Theeducationd and persond guidance given to pupils and studentsisvery good. Itis
effective in rasing levels of achievement throughout the school. Class teechers are generdly
responsible for this, and are very well asssted by their support staff. Consultation with other
professona colleagues and visting specidigsis dways used whereit isfet a pupil or sudent will
benefit. The guidanceis consstently good, and takes into account any extra needs a pupil or student
may have, for example more complex learning difficulties. Good liaison and consultation resultsin a
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congstent gpproach in the guidance given.

62. Basdine assessment is carried out shortly after apupil joinsthe school. Thisisfollowed by
regular testing using ‘P scalesfor English , mathematics and persond and socid development, as
well as other nationaly recognised tests for mathematics and reading. Individua education plans
(IEP) are well established for al pupils. There are none for the post-16 age sudents and thisisa
weakness. Whilst the IEP are generally good, targets set for persona and socia development are
too broad, and not measurable. Measurable targets would assist the school in demongrating the
vaue it adds, and in monitoring persona development.

63. Thereisagood whole school policy of assessment and recording. Thisis very well gpplied in
the core subjects of English, mathematics and science. In these subjects, assessment information is
well used to monitor and evaluate progress. For al subjects, annotated collections of pupils work
have been used wdll to assgt teachers in deciding which Nationa Curriculum leve pupils have
attained, and ‘P scalesare used in PSHE. Recording is still developing in severd of the core
subjects. Further development is needed in design and technology, geography and history. In
music, assessment and recording are being revised in the light of the introduction of the new scheme
of work, and some previoudy good practice has been abandoned.

64. Ingenerd, teachers know pupils well and are able to provide suitable tasks for pupils of
different abilities by using this knowledge. However, where temporary teachers take classes, the
fact that there are no records that show, a a glance, what pupils achievements are, makes it difficult
for teachers to plan suitable tasks, asthey do not know pupils well enough. This resultsin some
unsatisfactory teaching and learning.

65. Monitoring of pupils progressisgood. Annud reviews are held as required, and these are
well attended by parents and professonas. An areafor further development is the monitoring of the
progress of pupils attending other schools for subjects at GCSE level, and that of sudentswho are
educated for much of the time off the school Ste.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

66. Parentsare very supportive of the school, and the links between the school and parents have
apogtive impact on the pupils learning. Parents have very postive views of the school. They
particularly gppreciate the quaity of teaching, the way the schoal is led and managed and the fact
that staff expect children to work hard and do their best.

67. Theinformation supplied to parentsis satisfactory overal. Regular reader-friendly newdetters
and informative letters are sent out. Parents are involved in the annud review of their children’s
statements of specia educational need, and the drawing up of individua education plans (IEP).
There are termly opportunities for parents to discuss their children’s progress with the teachers. The
pupils annua reportstell parents what their children know, understand and can do in English,
mathematics and science but the information provided on other subjectsis very brief. Levels
achieved are not given, and very few targets for improvement are indicated.
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68. Not dl of the information required by law is supplied in the school prospectus and the annua
governors report to parents. The prospectus does not state that parents have aright to withdraw
their children from religious education and collective worship, show the destinations of school
leavers, or include information on the school’ s policy on providing for children with specia
educational needs. The most recent governors annua report to parents did not report on the
success of the school’s policy for children with specia educationd needs, or give an account of
student destinations.

69. The school’slinks with its parents are effective and their involvement has a good impact on
the work of the school. The contribution of parents to children’s learning, a school and at home, is
satisfactory. Parents and students jointly signed up to alearning agreement when the new post 16
provision was started, and this has worked well. Mestings are arranged for parents on curriculum
aress like numeracy, literacy and information and communication technology, but these are not dl
well atended. However, the school has been successful in raising parenta attendance at meetings,
and exceeded its own targets for this.

70. Fundraisng eventsare held. These are organised by the staff and are well supported by
parents. The Summer Fair, for example, has been particularly successful. Also, a parent was
sponsored to run in the Great North Run, and funds raised went to Epinay. Parents help on trips, on
Sports Day and in Year 6.

71. A ggnificant minority of parents, in the questionnaire prior to the ingpection, was not stisfied
with the work their children were expected to do at home. The ingpection evidence does not
support thisview. Provison of homework is very good, but parenta support at home is mixed.
Pupils have homework diaries and parents are encouraged to contribute to them and support their
children a home.

72. Paentsareinvited to specia eventslike Sports Day, concerts, specia assemblies and church
sarvices. They are encouraged to attend by combining forma events, like the governors annua
meeting for parents, with the Christmas concert. Transport is provided for parents where they have
difficulty getting to the school.

73. No evauation of the school’ s partnership with its parents was made in the 1998 ingpection
report, but it is clear that the school has successfully improved its partnerships with parents since
then.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

74. Leadership by the headteacher and key staff isvery good. Since the last inspection, anew
headteacher, deputy headteacher and senior teacher have been appointed. They have secured
further improvement in ardatively short period of time, and are well aware of the weaker aspects of
the school’ s provison. Further development of the role of subject co-ordinators has strengthened
leadership, and the headteacher’ s consultative style has encouraged teamwork, which is well
developed.

75.  Members of the senior management team and subject leaders have avery clear understanding
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of their roles, and they contribute very well to the key task of keeping the school’ s work under
review. The school’s regular meetings ensure that information is shared effectively, and that staff
have an opportunity to be involved in identifying areas for development, as well as helping to monitor
the progress on development plans. All staff are proactive, and there is an openness and a
willingness to share practice in the interests of improvement. For example, English teachers have
worked closdly with French teachers to ensure a common gpproach to the teaching of grammatical
terms.
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76. Thereisasdrong, shared commitment to making the school a centre of excdlence, supporting
pupils inclusion, and the school is gradudly building up mutudly beneficid links with maindream
schools. Teachers from other schools have visited Epinay to see its work, and Epinay staff have
been invited to share their practice, by speaking at conferences, for example.

77. The school has st fairly chdlenging targets to improve standards of achievement, improve
attendance, reduce exclusions and increase parenta involvement. Most of these targets have been
reached and some have been exceeded.

78. Monitoring of teaching is good, and has helped to secure further improvement in the quality of
teaching and learning. Lessons on the school site are monitored rigoroudy, with feedback given to
daff, and targets set, then reviewed. Externa personnel, members of the senior management team,
and subject co-ordinators al monitor teaching, so there are severa perspectives on this. However,
at present, there is no monitoring of lessons that some pupils have in mainstream schoals, or a other
venues where post 16 students are taught. Although both are recent projects, a smal number of
weaknesses have gone unnoticed.

79. Subject co-ordinators dso monitor the quality and implementation of planning, and evauate
this For example, they identify where pupils have found concepts difficult, and suggest different
ways of gpproaching topics. They aso identify resources, such as software, that would help pupils
to learn particular concepts. The headteacher maintains an overview of al the monitoring activities,
evidence of which isretained in afile. Because teaching staff are used to having their work
monitored, and targets for improvement set, the school iswell placed to implement performance
management, and arrangements for this are proceeding well.

80. Governors are supportive and committed; they fulfil most of their responsbilitieswell. Since
the school was last ingpected, they have improved attendance at governors meetings and devel oped
athorough understanding of the school’s curriculum. They have awdll-established committee
Sructure, through which they successfully carry out their work. Their evauation of the school’s
work has yet to begin, as few governors have yet had training in the role of governorsin school sdlf-
evauaion, but they have afirm foundation on which to build.

81. The school has sufficient suitably qualified and experienced saff to meet the needs of pupils
and the requirements of the curriculum. The well qualified support Saff have amgor impact on
learning with their contribution to lesson planning and assessment of individua pupils progressin
lessons. Although the school has fewer support staff than in smilar schools nationdly, it isfortunate
in having staff with such commitment, who make a strong contribution to al aspects of the school’s
provison. The school benefits from the part-time support of a technician, who trouble-shoots when
difficulties with computers occur, but there is no smilar technician to support science provison, and
the teacher has to spend considerable time preparing for and clearing away after practica activities.

82. Arrangements for staff development are good. Recent emphasison training in literacy and
numeracy for teaching and support staff has helped to raise standards in these areas. Staff take
good advantage of opportunities to further increase their knowledge and skills, and some have
followed substantial coursesin their own time. Both the headteacher and deputy headteacher have
been trained in school sdf-evauation, and this has been hdpful in the identification of the school’s
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strengths and weaknesses. The headteacher has successfully completed the NPQH (Nationa
Professond Qudification for Headship) course, and the deputy head is currently pursuing this, both
identify the positive impact this has had on their practice.

83. Thepremises are well maintained; the high quality of wall displays crestes a simulating
working environment. Teaching aress are satisfactory in most subjects, and there are specidist
rooms for design and technology, science, and information and communication technology (ICT).

84. Thereare severa deficiencies in the accommodation, and the school does not have the
resources to rectify al of them. The food technology room aso serves as a class base and an art
room, and thiswas a criticism a the last ingpection. Whilst staff are aware of the potentid risks, and
take great care to minimise these, the arrangement is not suitable, and places unnecessary demands
on gaff time. Thereisno other room in the schooal that has sufficient naturd light to make it suitable
asan atroom. Thereisno medica room for pupils when they areill and need to beisolated or lie
down. Anexample of thiswas seen during the ingpection, when a pupil was taken ill and had
nowhere to go other than the library. The staff room istoo small to accommodeate al staff at once,
and dthough thisis rarely necessary, it does mean that staff meetings have to be held e sewhere.
Most of the staff are women, and there is only one toilet for them, which is not enough.

85. Thereare advanced plans to transform the school grounds through a project that has involved
pupilsin planning improvements. The Steis aso soon to be securely fenced in. At present, there
are severd very poorly drained areas of the field, and this makes games, such asfootbal, very wet
and muddy activities.

86. Theschool iswdl resourced to meet the demands of the curriculum. Learning resources are
of good quality, except in science where they are satisfactory. Resources are readily accessblein
al teeching areas. Significant improvements have been made in the provison for ICT, but there is
insufficient use of these resources across the curriculum.

87. Good financid planning supports the school's educationa development. The school
development plan (SDP) covers aperiod of three years, the short-term plan covers the current year
and contains cogtings, timescales, respongibilities, monitoring, success criteria and evauation.

Subject co-ordinators are fully involved in the formulation of the short-term SDP, and the governors,
senior management team and gaff are dl involved in monitoring the implementation of the plan. The
plan could be further improved by increasing the number of measurable success criteria, and this
would provide governors with ameans of evaluaing school development.

88.  The school makes good use of the financid grantsit receives. For example, it has used
fundsto pay for pupils transport home after extra-curricular activities have finished. Deve opment
has been well supported by staff training, and staff appreciate the increased opportunities that they
have for attending courses.
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89.  Theschool’sfinancid controls are good. The very recent audit report concluded that the
school has established an appropriate and effective framework of controls with regard to the
financial adminigtration and management of the school. There was a clear commitment to follow
good practice. Auditors identified afew minor weaknesses, and these are being addressed.

90.  Theschool uses new technology well initsfinancid management. The headteacher and the
governors receive regular financia reports so that they can ensure the budget is on target. The
principles of best vaue are gpplied in a satisfactory manner. Vaue for money isensured in
purchases. The extent that comparisons are made to other schools, the use of resourcesis
chalenged and consultation is carried out, is satisfactory. The school has maintained the good
quality of school administration noted in the last ingpection report.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

91. The headteacher, governors and staff should:

92.

*

*

Further improve assessment, recording and reporting by:
(Paragraphs 40, 62, 63, 64, 67)

developing assessment and records in design and technology, history, geography, music,
and persond, socia and health education;

Setting more precise persona and socid development (PSD) targetsin pupils 1EPs, and
assessing and recording progress towards these;

ensuring that reports on pupilsS progress give parents aclear picture of the gains pupils
have made and the levels they have attained.

Further improve teaching and learning by:
(Paragraphs 29, 31, 41, 64, 78)

ensuring that planning is detailed enough for temporary teachersto follow;

ensuring that teechers dways provide suitable activities for pupils of dl ahilities,
monitoring the quaity of teaching that Epinay pupils and students receive when they are
off the school Ste;

maintaining |EP for sudents over 16;

ensuring that students over 16 have a baanced timetable;

ensuring that ICT is used more widely to support pupils learning.

Liase with the Loca Education Authority to further improve the accommodation o that:
(Paragraphs 57, 84, 85)

there is a suitable medica room;

the food technology areaiis not used aso as a classroom base and an area for teaching
ar;

the grounds are better drained;

there is a gtaff room which will accommodate the number of staff in the school;

there are sufficient toilets for femae Saff.

Minor points for governors to consder including in their action plan:

*

*

*

latecomers to school should be marked in the registers as having arrived late;
the governors annua report to parents, and the progpectus should meet requirements
governors should further develop their evaluation of the school’ s work.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 73
Number of discussons with staff, governors, other adults and pupils 34
Summary of teaching observed during the inspection
Excelent | Verygood | Good Satisfactory Unsatisfactory | Poor | Very Poor
1.3 29 42 22 54 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make
judgements about |essons.

I nformation about the school’ s pupils

Pupilson the schoal’sroll Y1-Y12
Number of pupils on the school’sroll (FTE for part-time pupils) 104
Number of full-time pupils known to be digible for free school medls 65

Special educational needs Y1-Y12
Number of pupils with statements of specia educationa needs 104
Number of pupils on the school’ s specia educational needs register 104

English asan additional language No of pupils

| Number of pupils with English as an additiond language 1

Pupil mobility in the last school year No of pupils
Pupils who joined the school other than at the usud time of first admission 9
Pupils who left the school other than at the usud time of leaving 3

Attendance

Authorised absence Unauthorised absence

% %
School data 8.8 School data 0.9
Nationa comparative data 10.6 Nationa comparative data 2.6
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Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
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Attainments of pupils and students

At Key Stage 1, there were no pupils digible for tests

Key Stage 2 National Tests Summer 2000

15 pupils were digible

Test Results Teacher assessment
English | Mathematics | Science | English | Mathematics | Science

Below L 2 9 10 5 8 6 3
Level 2 1 1 3 2 5 5
Level 3 5 2 5 5 2 5
Level 4 0 2 2 0 2 2

At Key Stage 3, only 10 pupils were digible, so the results are not reported here

Key Stage 4 Attainments

12 pupils were digible

9 pupils achieved Level 3 CoA Science (6 Units)

1 pupil achieved Levd 2 CoA Science (6 Units)

1 pupil achieved 2 Unitsin Hedth and Socid Care

10 pupils achieved Health and Safety at Work certificates

3 pupils achieved Knife Safety (Nationd Skills Profile)

1 pupils achieved Safety in Workplace (Nationa Skills Profile)

1 pupils achieved Business Adminigration Leve 2 (Nationd Skills Profile)

Ethnic background of pupils Exclusionsin the last school year

No of Fixed | Permanent
pupils period
Black — Caribbean heritage 0 Black — Caribbean 0 0
heritage
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Pakistani 0 0
Bangladeshi 1 Bangladeshi 1 0
Chinese 0 Chinese 0 0
White 103 White 41 0
Any other minority ethnic group 0 Other minority ethnic 0 0
groups
Epinay School 28




Teachers and classes

Qualified teachersand classes:
Y1-Y12

This table gives the number of exclusions, which
may be different from the number of pupils

excluded.
Financial information

Tota number of qudified 115 Financid year 1999/2000

teachers (FTE)

Number of pupils per qudified 9

teacher

Average classsze 10.3 £

Totd income 484217.00

Education support staff: Tota expenditure 506206.00
Y1-Y12

Total number of education 8 Expenditure per pupil 5502.00

support staff

Tota aggregate hours worked 88 Bdance brought forward from 35176.00

per week previous year

FTE means full-time equivalent. Baance carried forward to next year 13187.00
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Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes schoal.

My child is making good progressin schoal.

Behaviour in the schoal is good.

My child gets the right amount of work to do
a home.

The teaching is good.

| am kept wdl informed about how my child
IS getting on.

| would fed comfortable about gpproaching
the school with questions or a problem.

The school expects my child to work hard
and achieve hisor her best.

The school works closely with parents.

The school iswell led and managed.

The schoal is helping my child become
mature and respongible,

The school provides an interesting range of
activities outsde lessons.

Number of questionnaires sent out 104
Number of questionnaires returned 41
Strongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
78 20 2 0 0
61 32 7 0 0
56 32 7 0 5
a4 24 27 5 0
86 7 0 0 7
76 17 2 2 2
78 17 2 2 0
81 17 0 0 2
76 17 7 0 0
80 15 0 0 5
63 32 2 2 0
76 24 0 0 0
30
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

93. Englishisadrength of the school and standards have improved since the last inspection.
Standards of achievement in English are very good a Key Stages 2 and 4, and good at Key Stage 3
and Pogt 16 level. Standards of achievement in spesking and listening are excellent for pupils from
fiveto 16. The implementation of the Nationa Literacy Strategy at Key Stages 1 and 2 has been
very successful, and has had a positive impact on standards. The extension of successful practice to
Key Stage 3 has aso been beneficid.

94. Spesking and listening skills are now excellent across the Key Stages, and good at Post 16
level. High standards are very well promoted by the wealth of opportunities that pupils have to
develop their speaking and ligtening skills, and the high qudity of teaching. Pupils hold debates and
critically examine their work and that of others; they are encouraged to discuss avariety of topicsin
many subjects, to explain their work, and describe what they have done and how this has affected
the product they are making. There are high expectations of what pupils might achieve. For
example, in aprimary class, pupilsread out their work while sitting in an author’s chair and the
teacher invited othersin the class to be critica friends, and comment on the stories. Pupilsdid this
with vigour and clear ingght.

95. Reading and writing skills are good across the Key Stages. The results of nationa tests, and
of teachers' assessment, show that standards achieved by primary and lower secondary pupils have
improved since 1999. Thisyear there are more pupils of 11 and 14 being entered for nationd tedts,
and a higher proportion of these is expected to reach Level 4. In addition, eight 16 year olds, and
seven Pogt 16 students have been entered for the Certificate of Achievement this summer. Pupils
and students also gain accreditation in English as part of their ASDAN (Award Scheme
Development and Accreditation Network) programme. The schools' target for 25 per cent to reach
Leve 4 in English by the time they are 11 islikely to be achieved.

96. Primary pupils make excellent progress in communication. Thereisvery good input from a
vigiting speech thergpist and her assistant on two half days per week. Pupils are carefully assessed
and suitable programmes devised. The work on Makaton symbols is successful in supporting those
pupils who have more pronounced difficulties in communication. By the age of 11, pupils are well
accustomed to listening carefully to learning objectives at the start of lessons. They are confident
enough to make spontaneous observationstoo. For example, aYear 6 pupil in alesson on
adjectives described an orange as being orange, and pointed out that here was anoun and an
adjectivel Pupils are encouraged to respond at some length, and they do thiswell. Whilst watching
avideo on The Secret Garden, aYear 5 pupil was asked what he thought of the relationship
between the main character Mary and the servant girl Martha. He replied, ‘ Because Mary is getting
something from Martha, sheis nice to her, and the reason for thisisthat Mary isa spailt girl'. At the
end of lessons, pupils are encouraged to evauate their work and that of others. During one such
sessonwith aYear 5 class, agirl read her story to the class, and one pupil observed, ‘I think her
writing is super and she has done extremely well. She deserves a star, miss!’
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97. By theageof 14, pupils communication skills have developed very well. Pupils can explain
clearly how they achieve specific objectives; one pupil explained in greet detaill how he used the
Internet to find out about endangered species of birds. In another session, Year 9 pupils were
talking about Macheth and explaining how rhyming works, using the words in the play as examples.
By the age of 16, and a& Pogt 16 leve, pupils and Sudents are using communication very efficiently
as part of ther Certificate of Achievement, reading news bulletins and recording them, for instance.

98. Pupilsand students are encouraged to use their literacy skills, especidly spesking and
lisening, across the curriculum. This occurs particularly in history, geography, mathematics, food
technology, music, and religious education. Thereis a strong emphasis placed on encouraging pupils
to use and understand language that is specific to subjects. During a mathematics lesson, primary
pupils were able to subgtitute the term work out for calculate

99. Standardsin reading are good. A few higher attaining, older primary pupils can read fluently
and with meaning, achieving sandards smilar to nationd averages. By the age of 11, pupils make
good progress when using arange of reading strategies, looking words up in a thesaurus and writing
on their ‘mood’ adjective boards words such as evil, lonely, angry and shy. Amongst secondary
pupils, standards of achievement in reading continue to be good, and standards have been improved
by extending the good practices of the literacy strategy into secondary classes. By the age of 14,
high and low attaining pupils are choosing library books for pleasure, and their confidence in their
own abilitiesand skillsincreases. InaYear 9 class, pupils were reading prose from Macbeth,
comparing rhyming words. By Year 10, pupils are contributing well to discussions and are able to
express their opinions about how ideas and emotions are explored and portrayed. During one such
lesson, pupils role-played The Phantom Hitchhiker; one boy took the part of the distressed
mother, to the great amusement of his peers. As part of their Certificate of Achievement, Year 12
Students are reading news bulletins, editing them and recording them on tape,

100. Standards of achievement in writing are good. Year 5 pupils draft their own writing plans,
and by the age of 11, pupils can write anew verse based on the poem The Hairy Toe. By the age
of 14, lower ataining pupils can sequence sentences and draft an outline of the story of the Trojan
Horse. Older secondary pupilsuse I T to reproduce their work for the Certificate of Achievement,
and can complete letters of gpplication. Year 12 students are able to write reviews and prepare
media scripts. From Year 10 to Year 12, pupils and students study English as part of their
Certificate of Achievement and ASDAN accreditation. Across the schoal, pupils and students
written work iswell annotated and marked, with suitable praise and helpful comments that support
them in improving the qudity of their writing.

101. Teaching isvery good overdl. Altogether 10 lessons were seen. Teaching was excdlent in
one, very good in three, good in five and satisfactory in one. Teachers and support assstants dl
have high expectations; they use awide range of methods to engage pupils' interest and they convey
their enthusasm well. Asaresult, pupils and students are well motivated, and they respond by
working hard and showing high levels of enjoyment. Teachers and ass stants manage pupils and
sudents well; relationships are very good and contribute to the qudity of learning in English.
Teachers and support assstants use questions very well while working on pupils and students
speaking and listening skills, and they encourage participation. Through sheer enthusasm with a
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Year 12 group, the teacher managed to motivate the students to pretend they worked for Tyneside
Radio, and were broadcasting the 6 O’ clock News. Pupils and students respond very well to each
other; they often share information and praise each other if they do well in class. For example, one

Y ear 6 pupil helped another to find words to describe his fedings, from athesaurus.

102. The school has concentrated hard on assessment in English. Assessment practice is good,
and helps teachers to plan tasks are that are well matched to ability. Thetargetsin the pupils |EP
are reviewed termly. All pupils evauate their work, and older pupils contribute to their own termly
targets, which helps them to develop an awareness of their own learning. During a session of team
teaching at Key Stage 2, the teacher playing the supporting role took assessment notes on two
particular pupils and linked the assessment to their socid targets, (one of which was to listen without

interrupting).

103. Leadership in the subject isvery good. The co-ordinator is keen and knowledgeable, and she
monitors the subject very well. She has provided training for the staff of the school, and dso for
gaff in the locd primary and secondary schools. She has organised and set up an atractive library,
which iswell resourced, and dthough smadl, is centrd to the school. There are pupils working as
librarians, cataloguing and organising books, and there isaloca library service that provides
additional books.

104. Thequadlity of English displays throughout the school is very good, and makes an impact on
pupils and sudents learning. A wide range of work is attractively displayed, including displays of
‘Dancing Yelow Daffodils, Spring poems written by Year 7 pupils, poems about the ‘Hairy Toe’
work on Macbeth, myths and legends, and a newspaper display by Y ear 8 pupils on ‘Britain in
crigsat the pumps’

105. Homework is given out to pupils and students on avery regular bas's, and homework diaries
are used to convey information to parents.

106. The department has arranged for many poets and actors to vist the school, and pupils and
students visit local thestres to see productions. Over the past year, they have visited local thestres
to see the productions of Treasure Idand and Great Expectations.

MATHEMATICS

107. The school has made marked improvementsin its provision for mathematics since the last
ingpection. Good curriculum leadership, and the recent focus on numeracy training, has
strengthened the impact of the National Numeracy Strategy across Key Stages. Thisinitiative, as
well as good planning, monitoring and evauation, is having a postive impact on teaching and

learning.

108. Pupils make good progress and achieve well. Overdl, standards of achievement are good
and very good at Key Stage 2. Students over 16 make satisfactory progress.

109. By theageof 11, dl pupils know number bonds to 10, can give the time from an andogue
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clock to quarter hours, practise estimation of length using longer or shorter and understand how data
isdisplayed on abar chart. Higher attaining pupils know how to round up or down to the nearest
ten, and use estimation of actud length, (the Size of one' swrigt, for example). They can recognise a
cube, cuboid and cylinder, and understand the inverse relationship between multiplication and
divison. All pupils are encouraged to use the process of investigation, an important basic skill in
mathematics.

110. Pupilsaged 14 understand place vaue to three digits, can find the area and perimeter of a
rectangle (on squared paper), are able to interpret data from a pictogram and use and interpret first
quadrant co-ordinates. Higher attaining pupils can add and subtract negative numbers, are able to
find amean average, can find the volume of a cube and cuboid and use and interpret data in dl four
quadrants.

111. By theage of 16, differences in attainment become more evident. Most pupils are working on
units for a Certificate of Achievement. Average attaining pupils manage to complete the units they
work on, which include Number Work, Money Management, Space and Shape, Handling Data and
Time. Lower ataining pupils mostly work on the same units but do not always complete them.
Higher attaining pupils attend the loca comprehensive schoal to study for the foundation level of
GCSE. They know how to solve equations with one unknown, including those with brackets, know
the properties of different types of quadrilaterd, are able to find mean, median, mode and range, and
understand transformations - trandations, reflections, rotations and enlargements. They can apply
Pythagoras' theorem to smple problem-solving.

112. Pogt-16 level students are adso working towards a Certificate of Achievement. Most have
completed the units on Money Management and Using a Cdculator. Higher attaining students have
aso amost completed Time, Handling Data, Space and Shape.

113. Atdl Key Stages, great emphasisis placed on the correct use of mathematicd language, and
key words are clearly displayed and identified for a particular lesson. Pupils are al'so encouraged in
the efficient use of calculators, except in those aspects of the Key Stage 4 curriculum that do not
alow the use of acaculator.

114. Overdll, the quality of teaching is good, and very good at Key Stage 2. At Key Stage 2,
three lessons were seen; two were very good and one was satisfactory. At Key Stage 3, Six lessons
were seen; three were good, and three were satisfactory. At Key Stage 4, two lessons were seen;
one was good and one was satisfactory. No lessons were timetabled at Post-16 level during the

ingpection period.

115. Staff show commitment to the subject, and use a variety of methods to arouse and retain
pupils interest. Expectations of achievement and behaviour are high, and pupils are regularly
encouraged to discuss their work. At Key Stages 2 and 3, lessons are planned according to the
National Numeracy Strategy, which adlowstime for development of mentd and ord skills. Work is
carefully planned, not only to match ability, but dso to offer sufficient challenge. Resources are used
well to ensure maximum understanding. For example, in aKey Stage 2 lesson about money, pupils
were given bags containing marked items of shopping which they were to add, and then caculate the
appropriate change. The prices (and the money origindly given) varied according to the ability of
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the pupil. Pupils attitudes and behaviour in lessons are good, and very good at Key Stage 2. They
mostly answer with enthusiasm in the orad part of lessons, and settle quietly to written tasks. Minor
off-task
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behaviour is quietly dedt with, and school procedures are called into use with more chalenging
behaviour. For example, one teacher in a secondary class suggested to a boy that he needed a
‘timeout’. He went, without fuss, escorted by a support assistant to the ‘time out’ room. There
was minimal disruption to the lesson.

116. Numeracy sKkills are reinforced well in other curricular areas and are included in the subject
planning. In food technology, pupils displayed datain pie charts and bar graphs, measured the
height and weight of a scone and costed the food, with atota, in alunchbox. Ininformation
communication and technology and in geography, grid references were used and interpreted. In art,
references were made to shapes, squares, rectangles and right angles.

117. Thesubject isvery wdl organised and managed by the co-ordinator, who has led in-service
training on the implementation of the Nationd Numeracy Strategy. With the senior management
team, the co-ordinator monitors teaching and eva uates the targets set for the subject.
Accommodation for the subject is good, and resources are varied, of good quality and readily
accessible to staff. Each classroom is equipped with several computers, and RM mathematicsis
being introduced to raise sandards. However, during the ingpection, no computer work was seen in
the subject. Procedures for assessment and recording are very good.

118. In mathemdtics, the school policy on incluson isworking well. Severd pupils a Key Stage 2
and Key Stage 4 attend local mainsiream schools to participate in lessons. In the two lessons
observed, one a each Key Stage, the standard of teaching was good, and pupils are making good
academic progress in addition to the socid benefits of learning aongside their mainstiream peers.

SCIENCE

119. Sincethelast inspection, provison for teaching science has made greet strides in the school.
Standards of achievement a al Key Stages are now good. Much of thisis due to the fact that
nearly al work is based on investigative skills. Pupils thoroughly enjoy finding out things for
themsalves. This crestes a pogtive learning environment. The previous inspection discovered alack
of awhole schoal curriculum and a fragmented delivery of the subject. Now a broad and balanced
curriculum isin place, which iswel planned so that pupils continue to build on their knowledge, skills
and understanding. Precise targets are set to meet the needs of individua pupils, and progressis
effectively monitored.

120. From the outset, younger pupils begin to acquire scientific knowledge and understanding.

They build on this by pursuing arange of practicd investigations. For example, agroup of primary
pupils were observed investigating the effects of mixing arange of liquids. They were beginning to
understand what is meant by afair test. They discussed how they might best record their results,
and showed consderable interest when they discovered how their work related to their own
experiencesin life. By thetime the pupils are 11, they have gained a sound grasp of Smple scientific
concepts and can use scientific terms to describe them. By this age they have firmly established links
between practica investigation and the outcomes obtained from these. They display enthusasm for
the subject and look forward to lessons.
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121. Asthey progress through the lower secondary stage, pupils continue to base their work on
their developing investigative skills. One group was finding out that some solids dissolve in liquids
and othersdo not. They looked at the effect of temperature on this process. They aso discovered
that breaking the solids into smaller pieces enhances the process. They moved on to seeif the solids
could be separated from the liquids again. Their enthusasm for the practica work was amost
tangible. Their ability to think of suitable recording methods develops well, and this often includes
using mathematical methods, such as graphs. In another lesson, agroup set about the task of how
to find out what living organisms exist in loca habitats. They gpproached this experimentdly, and
again employed sound ways of recording their findings. They discussed environmenta issues
sensbly. Throughout their lessons, relevance of subject materid to pupils own life experiences
brought the topics dive. Another group carried out a thorough investigation of the effect of friction
on the speed of moving objects. By the age of 14, the pupils are showing even greeter enthusiasm
for the subject. They tackle more demanding investigations with confidence, and make good
predictions based on what they already know and understand of science.

122. By thetime pupils approach 16, they are becoming skilful in mapping out a course of
investigation. They make sound predictions, and consider carefully what isafar test. Ther
suggestions of recording methods are more sophisticated, and there is a good fed for the concepts
involved. For example, in alesson where pupils were finding out what affects the speed of chemica
reactions, they were able to suggest awhole range of conditions, such asthe size of the particles,
concentration of the reactants and the temperature. A small number of higher attaining pupils atend
aloca comprehensive schoal to follow a GCSE Science course, and they make satisfactory
progressin end of module testsin this course. However, there is evidence to suggest that they might
do even better if they received better support in lessons, were included more in discussions, and
gpent less time copying written materia from the board.

123. Teachingisgood overdl. Of the seven lessons seen on the Epinay Site, three were very good,
two were good and two satisfactory. Teachers have avery good knowledge of the subject. They
plan very carefully and dl lessons commence with an excellent discussion about previous work,
followed by the objectives for the day. The individua needs of pupils are considered, and tasks are
usudly well matched to pupils abilities. Scientific language is used well, and where words are not
readily understood by some, the teacher asks other pupilsto explain them. This helpsto develop
pupils spesking and listening skills. Support staff, where available, are well deployed. Discussonis
impressive, and dl pupils are drawn into this. Excedlent use of praise from gaff and peersisan
integral part of the learning process. Health and safety is centrd to dl that takes place, and pupils
can explain why thisis necessary. The need for good behaviour is very dearly defined and fully
accepted by pupils. Learning outcomes match the enthusiastic and skilled teaching, which brings
high motivation and enjoyment of the subject. Teachers use the whole school system of recording
and reporting well.

124. Inscience, dl aff take every opportunity to reinforce literacy and numeracy skills, and the
subject is very supportive of dl basic learning. It is common to see scientific terms displayed, and
associated with words found in everyday life. Relevance of the subject to pupils everyday livesis
communicated well. A serious omisson currently comesin the infrequent use of IT. Thisisan area
for development. Pupils see that science makes sense, is relevant and that it has useful applications.
They enjoy the work and there is marked success in enabling them to absorb the wonder of science.
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A spiritud dimengon isfdt in many lessons.

125. There has been congderable improvement since the last ingpection. Resources are now
good. There has been a consderable injection of money to improve these, and planned
developments will improve them further. The laboratory is adequate but the shape does make some
practical work difficult. The subject isvery well led and managed by the coordinator; however,
provision of technician support would increase her efficiency, as much of her timeis spent in
preparation for and clearing up after investigative work. 1n some lessons, where older pupilstackle
demanding investigations, the presence of a support assistant would enhance learning.

ART AND DESIGN

126. Standards of achievement in art and design are good. Pupils make good progressin art, and
older higher atainers reach nationd standards. They work towards Generd Certificate of
Secondary Education (GCSE) in alocal comprehensive school, whilst others gain an award through
the Accreditation Qudification Authority (AQA) within schoal. It is dear from the colourful and
very well presented displays of art, that pupils enjoy the subject. Spurred by praise and
encouragement they work hard to produce good qudity work, particularly in drawing and painting.
Year 7 pupils are enthusastic and well informed about their involvement in planning the landscaping
of the school grounds, in co-operation with alandscape artist.

127. Sincethe last ingpection there has been marked improvementsin art, and leedership in the
subject isgood. Thereis now anew policy and whole school scheme of work. However, the
accommodation remains unsatisfactory as it continues to be shared with food technology. Although
there is now some two and three- dimensiona work, scope for large projects is restricted by the
lack of art teaching space, and there is nowhere to leave unfinished work. There are now good links
with Western art culture, and vists are made to loca art gdleries and museums such as the Hancock
Sculpture Gdlery and Shipley Art Gdlery. Recent successful sessons with an artist in residence,
linked with thework of Henri Rousseau, have inspired wonderful cregtivity from 12 year old pupils
who have made large tropical rainforest ‘minibeasts’, from papier-méché, and colourful parrots on
perches made from sticks. The design of these beasts will become part of the playground
redevelopment project. Provision of book and picture resources for the study of famous artists has
improved, and there is now arange of mediafor work in collage, clay and papier-méché.

128. Whereteaching is most effective, pupils are encouraged to observe closdy and to be cregtive
using their own experience, whilst making good attempts a different paint techniques. For example
in the study of the work of Seurat, pupils noticed a smilarity in one of his paintings of arock by the
seato afamiliar landmark, nearby Marsden Rock. Y ounger pupils, after practice using large
brushes, refined their technique by moving on to afiner brush during the course of the lesson.
Teachers use the work of well-known European artists to inspire pupils in the use of colour and
paint. Eight and nine year olds look at colour and mood in the work of Picasso. They describe blue
asacam colour and associate red with excitement. They look with care at the work of Seurat and
describe his painting technique as ‘dabbing’. By the time they are 11, pupils create portraits and
objectsin clay inspired by the work of Barbara Hepworth and Clarice Cliffe.
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129. By the age of 14, the most able pupils are producing fine pencil life drawings with good
likeness to the subject, effective use of shading, hatching, and foreshortening technique. Y ounger
pupils use their observationd skillswell to produce papier-découpage, ingpired by the work of
Henri Matisse, The Shail ,which they have downloaded from the internet. Higher achievers
measure and cut shapes, and within the lesson, pupils refine their gluing techniques and look critically
at their work to ‘seeif it needs any changes . By theage of 13, pupils are comparing the
landscapes of Van Gogh and Congtable, and mixing secondary colour to find the shades and tones
that the masters used. Through study of the work of Van Gogh, they extend their paint technique by
the use of strong primary coloursin thick paint and bold brush strokes. In their work inspired by
Rousseau, pupilstry acritica anadysisof Tiger in The Sorm and comment ‘I think itisred’, ‘the
most important thing in the picture is the colour mixing” and ‘makes me fed dull because thereis no

light

130. By the age of 16, pupils are working with some confidence in three dimensona medium
creating sketches and preparatory work for GCSE. They model and shape with skill and care using
the illugtrations from the Lord of the Rings as ingpiration. They produce life Szed, three-
dimensona themed portrait modesin modroc, and make preparatory sketches for their work.
Pupils working towards AQA enjoy making complex and contrasting patterns of interlocking shapes
inspired by African art. They make designs and use them to print on tee-shirts and go on to explore
the techniques involved in batik work.

131. Teaching and learning in art and design are good. Five lessons were observed, one of which
was very good, three good and one satisfactory. Strong teaching features good planning and
knowledge of the subject, and skilful teaching which inspires pupils. Tasks are well directed and
good support is given, so pupils learn quickly, and refine their observations and practical techniques.
Another strong feature of teaching is the emphasis on observation and discussion. Pupilsfed freeto
expressideas and reflect on the work of artists and their own work, heightening awareness of their
own fedings and d o the intentions of the artist. Where teaching is less successful and the planning
has shortfalls, which become gpparent during the lesson, pupils are then unsuccessful in producing
the technique that is required. Learning support assstants give very good support, usualy to groups
of low achievers. They praise and encourage pupils and help them to be successful and to have
confidence.

DESIGN AND TECHNOLOGY

132. Standardsin design and technology have improved since the last ingpection, and progress by
the age of 11, 14 and 16 isgood overdl. Thisis because pupils now have regular timetabled
lessons, taught by a subject specidist, in which they are steadily building skills and knowledge, and
having a broad range of experiences. Progress of pupils who have chosen design or food
technology at 14 is good, dthough the present group have not had the advantage of having studied
either area prior to this. Common areas are recognised but unexploited, as design and technology is
planned as a separate subject from food technology, which beginsin Year 7. Pupils work towards
Certificate of Achievement accreditation in design and technology as an option, but lack of prior
learning for current pupils curtails the level of accreditation currently possible. Pupils opting for food
technology make good progress and produce work of ahigh standard. At the age of 16, they gain
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accreditation in the Northern Examination and Assessment Board (NEAB) Certificate of
Achievement (CoA) or Assessment and Qudifications Alliance (AQA )units of accreditation.

133. Leadership in the subject is good. Mgor improvements since the last ingpection are the new,
well considered, whole school policy and the working draft, commerciadly based programme of
work, linked to National Curriculum programmes of study. Scrutiny of the teachers planning and
pupils work folders show that the subject is carefully planned to ensure pupils continue to build on
their knowledge, skills and understanding, and have good breadth of experience. At present,
computer aided design (CAD) and eectronics are excluded from the sudy units. Thisis because
computers have very recently been made available, and the teacher requires training in eectronics
before its introduction. The food technology room continues to be shared with the speciaist
teaching of art, and athough the room is cleaned thoroughly after each art or food session, the
Stuation is unsatisfactory. Teachers know pupils well, and pupils build up a good picture of their
own learning. However, gpart from that associated with externdly accredited work undertaken by
older pupils, forma assessment and record keeping have yet to be developed.

134. The qudity of work produced by pupils a the age of 11 reflects good teaching. Pupils
explore moving parts such as clapper toys, wind up toys and movement involving gears. Starting
with greetings cards, they use computer clip art to select an animal logo, and create a moving part
using adideinsert, measuring, marking, and cutting parts as part of the process. For each product,
pupils write independently or use a scribe to record how they made their design, the tools they used,
and any safety aspects connected with use of tools. 1n each year group, pupils work with a critical
friend, and present design sketches and drawings. Higher achievers produce three-dimensiond
drawings. Working in wood, they explore notches on cams, and discover that different notches
produce different movements. Applying this knowledge and understanding, they make puppetsin
card and wood, and make jointsusing glue, split pins, and staples. They go on to creste a three-
dimensional model room, decorated to their own design and incorporating a battery-powered
lighting light. Asthey find evaluation of their own designs chdlenging, they tend to comment on
difficultiesin the process rather than on the actua design they have used. Eleven year olds design
and make straw structures and test them for strength.

135. By the age of 14, pupils experience awider range of materids, such as plastic and metd, and
in food technology they have experience of al the basic cooking skillsin baking. Skillsare
reinforced and regpplied within projects. For example, pupils learn about the different sorts of
vegetarians, and are eager to show that they know that lacto-vegetarians may eat milk products
whilgt veganswill not. They use ther rubbing in skills, learned in scone making, to make pastry and
cregte savoury flans. The same skills are trandferred to bread making. They evaduate their pastry in
the manner of, ‘I put in too much water and it made it too soft and sticky’, but find it difficult to taste
different batches of pastry and say which tasted best. Higher achievers are beginning to diverge
from arecipe to cregte an origina product. In bread making, they sdlect combinations of toppings
such as sesame and poppy seed.

136. Portfolios of work thoroughly document pupils achievements through digital photography and
writing. Itisclear thet they thoroughly enjoy the work by the business-like manner in which they go
about their tasks, the pride in their results, and the well presented written work. In design and
technology, pupils work in acrylics, and examine the idea of batch production in designing and
making badges. They use logos for badges and for kites, which they design and make, using
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computer graphics. They enjoy testing their kites and discover why some fly better than others.
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137. By theage of 16, pupils complete their units of work towards Certificate of Achievement in
design and technology, one unit of which involves designing gift boxes and exploring nets. Higher
achievers creste more complex designs, such as atriangular prism, and a square based pyramid
box. Other pupils successfully design and make presentation boxes, dl of which have clear inserts
into the card, and are designed for a specific function such as for holding sweets or awatch.

138. Teaching isgood overdl. In the two lessons observed, teaching and learning were very good.
Common to both lessons, work is thoroughly planned each step of the way, with care taken to set
tasks to meet the needs of pupils of dl abilities. Safety is given high priority, and thereisahigh
expectation of pupils to work independently and to take initiative. The result is that pupils work
purposefully and responsibly, having a clear remit about what they must do and how it isto be done.
Co-operation is important and when it is gppropriate, pupils support each other. For example they
help with weighing, fetching tools and implements, and clearing up. Learning support assistants
provide vauable assistance for less confident pupils in design and technology; they ensure that
written tasks are undertaken with care, and give pupils suitable help with discussing and evauation
of ideas and projects. This promotes pupils speaking and ligening skills.

139. Practicein number sKkills, the use of shape and space, measuring, and compiling graphs and
charts permeste the schemes of work, giving pupils good opportunities to understand mathematical
goplications. Thereisaso good use of information and communication technology, such asthe use
of databases and spreadshests, in food technology.

GEOGRAPHY

140. Sincethe last ingpection there have been severd improvements. There is now an updated
policy and awhole school scheme of work linked to the National Curriculum programmes of studly.
Medium term planning includes evauation of units, but assessment of individuas progressisat an
early stage of development. Resources have been extended and are now adequate. However,
there isinsufficient focus on giving pupils multi-sensory experiences, for example using computer
programmes to explain volcanoes and earthquakes, or roamersto help pupils understanding of
direction.

141. Inthelast ingpection there was insufficient observation of teaching of the subject to judge
progress, thisis now consdered satisfactory. There continues to be good qudlity displays, notably
on rivers and the water cycle and volcanoes, adl of which help to promote pupils understanding of
thetopics. A programme of vigtsto link with units of work is now in place since the last ingpection
and helps pupils understlanding by providing experience a first hand. There are vidtsto loca places
of geographicd interest, including the river Tyne, the bus garage, the retail park and the Metro
Centre, aswdll as avigt to the Cheviot Hills to see specific river features such as meanders. At
present a geographical focus on the Thurston Residential field trip has yet to be developed.
Leadership in the subject is satisfactory.
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142. Y ounger pupils by the age of nine are able to understand and link wesather conditions, river
and tide states, and are dready beginning to predict and discuss outcomes. One pupil writes, * The
mouth of ariver iswhereit meetsthe seal, whilst another finds out that ‘Where ariver nears the sea,
it twists and turns and flows more dowly’. Higher achieverswrite to afriend to tell them about a
local flood and its effects. They are able to discuss the fedings of the local inhabitants. By the age
of 11, pupils are beginning to find smilarities and differences between places in different countries.
They are aware of the importance of the River Tyne and the traditiona trades in the area such as
ship building and fishing. They know that there are contrasting lifestyles in Chembakoli. They know
that some of the children there do not go to school, and they interpret how land is used around the
village using a sketch map and key. They are able to make observations and predictions about the
work that people in photographs of Chembakoli are doing. Mapping skills, after adow beginning,
steadily develop through the primary classes, from pictures to plans of the class, the schoal, the play
areas and locdl dreets. Inthelocal town, pupils carry out atraffic survey to consder whether it
should be traffic free.

143. By the age of 12, pupils have some understanding of microclimates and their impact in and
around the school building. For homework they go off to discover microclimates a and around their
homes. They learn how to use compass directions and know eight points of the compass. Their
mapping skills move on from two-figure map references to four, and higher achievers are beginning
to look for key features on ordnance survey maps. Older pupils are beginning to grasp the idea of
land use patternsin towns and cities. They make amodd of the three zones but find difficulty in
applying it to their own home areas. Pupils by the age of 14, have knowledge of developing
countries and are aware of the many problems of under-developed nations. They are learning about
agpects of lifein Italy, but find it difficult to focus on them, partly because they are uninspired by the
presentation and learning activities, which gppear remote and difficult for them to relate to.

144. Teaching in geography is satisfactory overal. In the five lessons seen, one was very good,
two were good, one satisfactory and one unsatisfactory. Where teaching was &t its best, the teacher
was dynamic and planning was thorough, with a good focus on key learning for the lesson. Learning
waswdll directed at the different levels of ability, so that pupils were inspired to give their best
efforts and able to succeed in their learning objectives. Conversdy, where teaching was
unsatisfactory, the teacher was poorly prepared, the pace dow and pupils were bored and off task.
This was because the work was dull, uninspiring and not suitably planned to match the skills and
needs of pupils. In some lessons the chalenge was too high and the language used to explain smple
concepts was unnecessarily technica. Particularly in the study of other countries, the resources used
gave pupilslittle hep in darifying their understanding.

145. Whilg the medium term planning gives some detail of work planned, it does not give enough
detall of how to teach pupils of different abilities. Assupply teachers often teach this subject, they
are a adisadvantage, with aresultant reduction in pupils successful learning. Gridsin the co-
ordinator’ sfile provide tracking stages for skills development, in mapping for instance, but as yet
they are unused and pupils individua progressisnot assessed. There are some good resources for
the teaching of geography which are underused, for example CD-ROMs. Thereisaneed to give
pupils more multi-sensory experiences by broadening the range of resources, and by using those
currently avalable.
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146. Literacy and numeracy are promoted well through reading, use of reference texts, writing
factua information, and spelling and key vocabulary for each unit and for geographica terms.
Survey findings are drawn up in graph form and graphica information interpreted. Geography
makes a good contribution to pupils spiritua, persond, mora, socid and cultural development.

HISTORY

147. Sincethetime of the last ingpection there have been improvementsin the subject, and pupils
progress at 11 and 14 is now satisfactory. There is a suitable up to date policy, and the subject is
now organised on awhole school basis. Draft units of work are drawn from a commercid scheme,
linked to gppropriate Nationa Curriculum programmes of study, so pupils should be able to build on
their knowledge, skills and understanding. However, during the inspection, supply staff did not
implement planning.

148. The co-ordinator, who is not a subject specialist, has worked hard to put the schemein place,
but istemporary, and the subject will be led from Easter by a subject specidist. Although evauation
of units of work is planned and monitored, assessment of individuas achievement and progressis at
avery ealy sage of development. There are high qudity digplays of work by primary pupils, with
good links to literacy and information and communication technology (ICT). Of particular note, is
the splendid work of Years 3, 4 and 5 who have written in their own words about the wives of
Henry VIII. Whilg the long term plan isin place, medium term planning has not been fully drafted,
and units planned are in insufficient detall for incoming steff to plan effectively to meet the needs of
pupils of different levels of ability. There are now vigts planned to make history ‘come dive’, but in
class, learning resources, for example on medieva England or World War |1, are barely adequate to
give pupilsared sense of the padt.

149. A thread running through the schoal is the developing awareness of chronology. Year 3 and 4
pupils bring in photographs of their families to make their own family tree, and they understand the
immediate family tree of Henry V111, of whom younger pupils are enthusiagtically knowledgegble.
Middle and higher achievers are able to identify the wives of Henry from contemporary portraits and
picture captions. They produce their own line drawing portraits of the wives, which they encasein
gold-sprayed pasta picture frames they have made. They know, for example, that Catherine
Howard had her head chopped off because ‘ she had boyfriends’, and that Henry was very upset
when Jane Seymour died. Higher achieving Year 5 pupils enjoy being detectives, when carrying
out research into thewives using ICT. They work sensibly in pairs to record information found
about their births, marriages and deaths. By the age of 11, pupils have some awareness about lifein
Britain during the Second World War and work conscientioudy to find out about aspects of food
rationing. In response to questions about how to make the rations last out, a higher achiever
suggests, ‘grow vegetables. Middle and high achievers use an index to find out from books about
weekly rations, but are uncertain about what ‘adult’ means. Although they know food was scarce,
because ships could not get through, most are unsure of what the ships would be carrying.
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150. Y ounger secondary pupils learn about life in medieval times. They recdll facts, are aware of
dates, and complete worksheets about the Black Death. They know key features about the life of
peasants, the Doomsday Book, and the Magna Carta. They draw up atimeline to show some of
the important dates and main changes in medicine snce medieva times. They are interested to learn
that shopsin medieva times had shop signs which showed people what was sold without them
having to read words. They know that street names often indi cate the goods that were once sold
there, and that names like 'Smith' derive from ancestors work in times past. By the age of 14,
pupils have some idea that medicine has changed over the last century, and attempt to compare
conditions and trestment for common alments and poor sight in 1900 with what happens now.
However, they have insufficient knowledge of treatments and the hedlth system to make sound
comparisons, athough one pupil wisdly concluded that he would rather live now than in 1900
because there is better water, housing and medicines.

151. Teaching and learning in history is satisfactory. Four lessons were observed; the qudlity of
teaching in one lesson was judged to be good, in two lessons satisfactory and in the fourth lesson
unsatisfactory. When teaching was of a good standard, planning was detailed, lessons took the
three-part format, and learning objectives were set and reviewed. Work was very well matched to
the literacy sKills of the pupils, and they worked with interest and enthusasm. Higher achievers were
St ‘detective’ tasks, involving using indexes and history reference texts in books and in Encartaon
the computer. They showed good skills in co-operation and concentration. Pupils of lower
achievement were very well supported in the tasks that they were doing so that they were successful
and proud of their work.

152. Where teaching was unsatisfactory, the teacher’ s planning was different from the unit outlined
in the scheme of work. Knowledge and understanding of the subject and of pupils abilities and
prior knowledge was weak, and in consequence, work was not pitched at theright level. Mogt
pupils were unclear about what was required of them, which led to time wasting, or confusion in the
written task. The present Stuation where older pupils are often taught history by a series of supply
teachers means that redrafting of the new units of history, in the light of evaluation, isreceiving
insufficient attention. Present medium term plans are inadequately detailed in levels of work for
different abilities to enable supply staff to teach the subject successfully. Lack of summary records,
showing pupils atainments, make it difficult for temporary teachers, who do not know pupils well,
to plan suitable activities for al abilities. There is insufficient attention given to practical gpproaches
to teaching and learning, and an over-reliance on work sheetsin lessons for lower secondary pupils.

153. Opportunitiesfor reinforcing and practising reading and researching reference texts in history
is good, dthough at times the texts are a too high areading level. Higher achievers are beginning to
extract information from texts and use it gppropriately. There are plentiful opportunities to write
from their own knowledge, and to complete classwork. Each topic has key vocabulary which
pupils are made aware of. Although links with other subjects are unplanned, they are strong in art
and geography. History makes a good contribution to spiritual, mora, socid and culturd
awareness. Vidtsto places of historical interest linked to units of work make invauable
contributions to pupils understanding; these include Hadrians Wall, locd museums, and Beamish.
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INFORMATION AND COMMUNICATION TECHNOLOGY

154. Standards of achievement in information and communication technology (ICT) are good.
They are promoted well by a good range of resources, a broad and suitably modified ICT
curriculum, and the good qudity of teaching.

155. 'Younger pupils soon acquire confidence in using the computer, mouse and printer. Older
primary pupils became familiar with eectronic mail when they communicated with Santa at
Chrigmastime. They were ddighted to receive persona replies. Having searched for ‘ Santd to
find this webgte, they logged on and responded to questions. Higher attaining pupils decided that
Santamust have a powerful database to be able to email them individudly! Pupilsfrom 11 to 14
extend their use of ICT to using graphics, databases, spreadsheets and modelling. For example,
some have used suitable software to smulate furnishing abedroom. They could give good reasons
why they chose their layout, and kept within a specified budget. Higher attaining pupilsin Yeear 8
begin to identify features that make a website effective, and they make aweb page for themselves.
During the inspection, Y ear 9 pupils were busy using Powerpoint software to create a weather
presentation, consisting of an animated clip, with text. 1n aone hour sesson al pupils progressed
from watching a demongtration of how to use wizards to creeting a short presentation of their own.
Higher attainers were able to make severa versons, and moved on to add sound to their work in
the next sesson. These pupils were very sensible when a software crash necessitated regrouping
and working in pairs or threes.

156. Year 10 pupilswere finding out how to set up their own e-mail accounts during the ingpection.
Higher attainers have a good knowledge of the different forms of communication. All pupilsare
beginning to understand and use some of the terms associated with eectronic communication, such
as‘hogt’” and ISP (Internet Service Provider); higher attainers know that the school’ s ISP is
Eduweb. All were successful in setting up an e-mail account, and sending an e-mail to their teacher.
They clearly understood the need for security when using the Internet, and fully accepted thet their
teacher needed to know their secret passwords. Higher attainers were able to sign on
independently, whereas lower attainers needed some assistance, in framing their * secret questions,
for example. Pupilsin Year 11 move on to achieve Certificate of Achievement Units. Year 12
students are able to gpply their skillsin the workplace, and use them as part of their vocationd
courses, such as business adminigtration. They aso achieve the CLAIT (Computer Literacy and
Information Technology) award.

157. Teaching and learning are good. Four lessons were seen atogether; one was very good, one
was good and two were satisfactory. The subject leader has good expertise in the subject, and
encourages the use of technical terms, which she explainswell. Asaresult, pupils understand and
learn these. For example, severd were able to say that a computer, a modem and a telephone line
are al necessary for email to be sent. Learning objectives are shared with pupils at the Sart of
each lesson, so they are clear about what they have to achieve in the time available. Practical tasks
are selected, and this motivates pupils well. There are good relationships between the teacher and
pupils, which helpsto create a poditive classroom atmosphere. For many classes, there are enough
networked computersin the ICT room to enable pupilsto work individudly, at their own pace, and
this promotes learning well. New procedures are carefully taught and good use is made of
demongtration. However, on some occasions, afew pupils could have been more independent if
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they had been given some
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prompts, such as a printout of a screen or aflow diagram, to remind them of proceduresto be
followed. Teachers make good use of homework tasks to consolidate learning, and an annotated
portfolio of levelled work is compiled to increase teachers expertise in assessng the levels that
pupils have reached in the subject.

158. Significant improvements have occurred since the last ingpection, when it was not possible to
report on standards in the subject because it was not yet established in the school. The co-ordinator
has worked wonders since her gppointment 18 months ago, and has a clear picture of where further
improvement is needed. For example, arecent audit amongst staff has shown where there needs to
be more use of ICT to support learning in other subjects. The co-ordinator carefully monitors the
curriculum, so that she can be sure that pupils continue to build on their knowledge, skills and
undergtanding. Further training of s&ff is awaiting identification of asuitable training provider. A
recent workshop for parents was arranged by the co-ordinator, but few parents attended this.
Leadership in the subject is good.

MODERN FOREIGN LANGUAGES
French

159. Standards of achievement in French are good. Pupils achieve well in spesking and listening
and in reading and writing, as they are given good opportunitiesto practise al of these in lessons.
There are high expectations of what pupils might achieve in thissubject. A broad range of learning
experiences is provided, and the language is taught well.

160. Pupilsnow gart to learn Frenchin Year 6. After only two terms of lessons, they are able,
amongst other things, to give and respond to everyday greetingsin French. They increase the range
of sentences they understand, and were seen during the ingpection building up sentences about the
subjects they like best a school. Higher attaining pupils were able to identify the verb and an
adjective in their sentences. Severd used amulti media computer programme to consolidate their
language skills. Pupilsin Year 7 are more sophisticated in their reponses to greetings. For
example, in response to Comment ¢a va?, one higher attaining pupil replied, Comme ¢i comme
¢a. These pupils can describe what they like to do a the weekend. Pupilsin Year 8 were learning
about how to frame a negative response to a question. Higher attainers knew that the addition of
ne...pas would make a verb negative, and with practice al were able to make a negative response.
By the time they reach Year 9, pupils can return a greeting, and in response to questions in French,
can say what they are called, where they live, whether they have animals or not, and whether they
have brothers or sgters. They read familiar vocabulary well, and can circle activities they like,
highlight verbs, and underline likes and didikes on aworkshest, for example. Pupilsin Year 10
complete their sudy of French by achieving accredited units for the Certificate of Achievement.
During the ingpection, they were taking a post module test. Higher attaining pupils were able to
write a short advertisement for a property, and when given certain criteria, were able to identify a
suitable property. Lower attainers were able to name severa rooms, and label rooms on a diagram
of ahouse.

161. Teaching and learning are good. Altogether five lessons were seen. Teaching and learning
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were very good in one, good in three, and satisfactory inone. A particular strength of teaching is the
link with literacy, planned through collaboration with English teechers, so that pupils become familiar
with grammatica terms. Pupils learn about verbs, adjectives, and punctuation, just asthey doin
English, but aso about the masculinity or femininity of nounsin French. Teachers have good
expertise in the language, despite being non-specidists, and they encourage correct pronunciation.
Pupils show remarkably little embarrassment, and try hard to improve their spoken French. They
aso show complete respect for one another’ s efforts; there isno hint of ridicule, and younger pupils
gpplaud others’ successes. Asaresult, pupils learn from their mistakes, and quickly grow in
confidence.

162. Teachers make good use of awide range of resources, including tape recordings of native
peakers, interactive software that enables pupils to practice skills at a suitable level, and
information, including worksheets, downloaded from websites. The software that has been
produced by the co-ordinator is of ahigh quaity. The classroom used for most lessons has a good
range of prompts on the walls, and pupils use these to help them occasondly. InaYear 10 lesson,
the class had downloaded estate agents advertisements, in French, from the Internet; they were
using these in ther topic, Chez moi, about language associated with the home. Thisinterested
pupils, asit wasred to them. Occasondly, support staff join French lessons, and they are an asset.
They record pupils responses during the spesking and listening sessons, and support pupils well,
chdlenging them to work things out themsdves. For example, one was seen reminding a pupil about
aphabetical order during dictionary work, and this enabled the pupil to find aword hersdlf.

163. Teachers share learning objectives with pupils at the start of each lesson, and review these at
theend. Thisworksvery well. Pupils are clear about what they have to do to achieve success.
Tasks are dso tailored well to the pupils abilities. For example, higher ataining pupilswill have to
find out alarger number of meanings during dictionary work, and write these in their books. The
Setting of objectives could be further improved by setting different ones for pupils of different
abilities. All written work is marked well, and in away that is helpful to pupils. Suitable praise and
encouragement is also given to pupilsin class, and as aresult pupils take care with ther written
work. Achievements of the oldest pupils are well documented through the end of module tests, but
an areafor further development is recording of achievement for pupils from Years 6 to 9.

164. There has been a marked improvement since the last inspection, when the subject could not
be reported on because it was not established in the school and al pupils were disapplied from
learning amodern foreign language. The co-ordinator has worked hard to develop expertise, and
the quality of hiswork was acknowledged by others when he was asked to speak at a conference.
Leadership in the subject is good.

MUSIC
165. Standards of achievement in music are good. The subject has a high profile in the school, and
high standards are promoted by the wide range of learning experiences, the good qudity of learning

resources, high expectations and the good qudity of teaching by an enthusiastic subject specidit.

166. Primary aged pupilslearn to sing in tune, to perform as part of a group and to play tuned and
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untuned percusson insruments. They begin to develop an understanding of pitch and rhythm, and
the meanings of musica terms, most inaYear 5 clap intimeto a piece of music. Pupilsin Year 7
develop an understanding of the importance of the lyrics of songs. Higher attainers know that the
melody of asong is the tune, and that lyrics are very important if thereisno melody. They work in
groups to compose arap of their own, and asthey do this, they learn that words have a number of
beats to them. Pupilsin Year 8 are confident users of eectronic keyboards. They use theseto
compose pieces of their own. During the inspection they were composing spooky or scary lullabies,
as examples of compositions that chalenge clichés or conventions. Higher attainers knew at the
dart of the lesson that lullabies are soft, are often waltzes, and are played smoothly. One recalled
that scary moods can be created by using minor keys, chords and notes. Almost dl were ableto
compose a spooky lullaby, by choosing a suitable voice and style on their keyboards, and
composing amelody of their own. Pupils who could work independently were able to do so as
there were enough keyboards to go round. As each played their compaosition during the latter part
of the lesson, severd were able to suggest positive features, and areas for improvement. For
example, they identified the wood base as a suitable voice for a spooky lullaby.

167. All pupils have awide range of musical experiences outsde lessons. There are plenty of
opportunitiesto sing, and singing in assembly is particularly good. There are aso opportunitiesto
ligten to others perform, including visting musicians, and to experience awide range of culturaly
diverse pieces of mudic. An extra-curricular music club gives pupils an additiona opportunity to
learn to play keyboards.

168. The music co-ordinator has taken severa of the pupils compositions, enhanced them, and
recorded them on a compact disc, and this has been professionally packaged for sae to raise funds
for charity. Pupilsare highly motivated by this and are dways keen to record their compositions
eectronicaly, or perform them in assembly.

169. Teaching and learning are good. Three lessons were seen, and teaching and learning were
very good in one, good in another and satisfactory in the third. 1n avery successful lesson, the
teacher carried pupils dong on atide of her enthusiasm. In the space of an hour they listened to
lyrics of severa types of songs, discussed the messages conveyed, heard the teacher’s own rap
composition, then worked in groups to compose arap of their own, which they wrote down, then
performed with greet ddlight. They left the lesson determined to perform thisin assembly. The
teacher chose well the pieces of music pupils listened to at the start of the lesson, and carefully
teased out learning points, such as rhyming words. She skilfully set dightly different composing
tasks, so that each group experienced success. She and the support assistant provided just the right
amount of prompting, the teacher by suggesting lyrics when pupils were stuck, and the support
assigant intervening to give hand over hand prompting to a pupil who had difficulty capping the
number of beatsin aphrase. There were good opportunitiesto reinforce literacy and numeracy
kills; pupils wrote their lyrics down and counted the number of beats in words and phrases. When
it came to the performance, pupils were asked to salect accompanying music. They knew that some
styles were ingppropriate, and were able to decide that hip hop would be suitable.

170. Leadership in the subject is good, and there has been a marked improvement since the last

ingpection. Since the co-ordinator has taken up the post she has revised the curriculum, making it
more chalenging, established productive links with mainstream schools, and built up good resources,
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which were unsatisfactory at the last ingpection. She has ambitious plans for further development.
These include providing a GCSE music course, and individua tuition for pupilsto learn to play an
ingrument.

PHYSICAL EDUCATION

171. Atthetime of the ingpection there was no specidist physical education co-ordinator in post.
The headteacher is taking responshility for co-ordinating the subject, pending the arrivd, in the near
future, of anewly appointed co-ordinator.

172. There have been improvements since the last inspection. These are very largely due to the
fact that there isa good curriculum in place, with schemes of work based on Nationa Curriculum
requirements. It isbroad and balanced and has enabled pupils to continue to build on their
knowledge, skills and understanding.

173. Standards of achievement are good across the school.  Standards compare favourably with
those found in mainstream schools. Pupils would benefit from an extension of externa accreditation,
which has dready started to develop since the previous inspection.

174. During the ingpection, primary pupils were learning to play hockey. A very good discusson
about the importance of warming-up led into an effective warm-up session. Pupils were able to
explain smply the value of this part of the lesson. Their recall of previous work was good, and
made a contribution to this. Pupils progressed to stick control, using beanbags to dribble around a
series of obstacles. Boys and girls worked very effectively together, in pairs and taking turnsfairly.
They responded well to opportunities to show initiative, and enjoyed taking on responsbility for
tasks. Hedth and safety issues were discussed in the whole group and there was agood level of
awareness of reasons for safety rules. The lesson was thoroughly enjoyed by the pupils.

175. A lesson developing dance performance of younger secondary pupils was very successful.
The primary objective was to learn to express fedings through the medium of dance. The opening
discussion again drew out the importance of the warm-up session, and valid points were contributed
by pupils. References were made to muscle condition and problems of strain, for example. All
pupilsin the mixed sex group soon became engrossed in the tasks. Pupils were very well motivated.
Their expression of fedings, such assad, quiet and happy, were well connected to posture and
movement. There was an excellent balance between direction and free expresson. Boys and girls
were working well together and the atmosphere in the group was very positive. Asthelesson
developed, pupils were able to work with partners. This element again proved successful, with
some impressive interpretations. There was very good therapeutic content threading through the
physicd activity.

176. Older secondary pupils were seen improving their soccer sKkills, particularly dribbling.
Another excdlent initid discusson took place and dl pupils were participating; they could clearly
discuss and explain their work. Pupils learned how to control aggression during play. Very good
pairing and teamwork was displayed. As pupils move up the school, they developed their ability to
work together, with a very marked element of mutua support and encouragement. It is noticeable
that equipment is treated with respect and handled carefully.
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177. Teaching isgood overdl, with some very good lessons seen. Lesson objectives are always
clearly set out and discussed, and the lesson sequence is carefully considered. Teachers subject
knowledge is now good, and support staff are used skillfully to enhance learning. Behaviour
management is very good and pupils work extremely well together. Quality of discussionisared
strength, and there are alway's frequent pauses for ongoing assessment and reinforcement.
Reinforcement of spesking and ligtening skillsisvery good. Reationshipsat dl levels are very good
and this aso greatly improves the qudity of learning. Great emphassis placed on the therapeutic
vaue of physca education, and in this context there has been very successful use of an outdoor
pursuits centre in the Lake Didtrict. Information about additional specia needsis often identified in
this subject and if speciaist adviceis needed, it is sought. Good records of achievement are kept,
and the whole school assessment and recording policy is applied well. Thisisadggnificant
improvement since the last ingpection.

178. Resources have dso improved. The school makes good use of additional resources, not
avallable on the school site, such as swimming pools, rock cimbing facilities, larger athletics venues,
squash courts and facilities for step agrobics. Another additiona resource is the enlisting of support
from other professonas. For example, team members from local football clubs visit the school on a
regular basis for extra-curricular coaching. If risk assessments show that important activities are
unsafe a Epinay then every effort is made to carry them out el sewhere.

RELIGIOUS EDUCATION

179. Standards of achievement are good overdl; primary pupils make very good progress and
secondary pupils make satisfactory progress. Higher standards amongst primary pupils are
associated with better teaching, athough al pupils cover abroad range of topics in the subject.

180. By age 11, pupils know the story of PaAm Sunday, and how it was followed by the
Crucifixion. They reflect on how the disciples must have felt about the desth of Jesus. Pupilsadso
find out about 1dam, including the symbols associated with it, and Mohammed' sjourneys. They
know that the Koran isthe holy book of the Mudims. By the age of 14, pupils develop their
knowledge of Sikhism when they hear the story of Guru Nanak. They have dso studied the
Buddhist rdigion with specid emphasis on the main Buddhist festivals. In Chrigtianity, they have an
understanding of the Holy Trinity, and why the Resurrection of Jesusisimportant to Chrigians. As
they approach 16, pupils work towards accredited units, on topics such as gpartheid and Sikhism.
Through these they gain indght into issues such as integration and segregation, race relations and
prejudice. The section on Sikhism includes an in depth study of the life and works of Guru Nanak
with some knowledge of the other gurus.

181. The quality of teaching is good, and thisis reflected in the pupils work. Altogether four
lessons were seen; one was very good, two were good and one was unsatisfactory. In avery
successful lesson for primary pupils, the teacher shared the learning objectives with the pupils, and
provided agood variety of activities that successfully gained and retained pupils interest. In one
lesson, pupils acted out the story of Jesus entry into Jerusalem on PAlm Sunday, and thisrole
playing helped them to understand the events of that day. Questioning was used well, in severd
lessons, to include al pupilsin the lesson, and to check on the leve of pupils understanding and
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182. For secondary pupils, lessons often approach more abstract concepts, such asreflecting on
one' s own experience of life and death. A successful lesson was seen on this theme, where a
written task was set for pupilsto write their own obituaries. This task helped pupils to understand
this rather difficult concept. In contragt, in an unsatisfactory lesson, a difficult concept was not well
taught, and pupils did not achieve the learning objective st.

183. Assamblies make a sgnificant contribution to pupils understanding in the subject. Three
assemblies were seen during the inspection and each was an act of Chrigtian worship with astory
about Jesus, ahymn and aprayer. Thiswas because it was nearly time for the festiva of Eagter.
Other mgor world religions are included in assemblies at other times.

184. Leadership in the subjectisgood. The well qudified co-ordinator has recently introduced a
new scheme of work which includes a study of dl the mgor world religions with particular emphasis
on the cultural aspects of each religion. Good qudity wall displays reflect the topics being studied.
The co-ordinator and senior managers monitor teaching and learning and the co-ordinator checks
that all aspects are covered. The provision of new textbooks and computer software has served to
up-grade the resources of the subject. There has been a considerable improvement since the
subject was last inspected.

Per sonal, social and health education (PSHE)

185. Standards of achievement are good across the Key Stages. Thisis associated with good
teaching of abroad range of learning experiences.

186. At thelast ingpection persond, hedth and socid development (PSHE) was not taught; it is
now on al timetables, and provisonisgood. Thereisaschool policy and agood scheme of work
which isrelevant to the pupils and students needs. The scheme covers a suitable range of topics,
including persond safety, dangers to the environment, heglth and hygiene, hedthy eating, fedings and
emotions, sex education and drug misuse. The department is very well organised by a co-ordinator
who has worked extremely hard over the past two years to establish this new subject. Leadership
in the subject is good. The school nurseis making a very positive contribution to the subject. In
addition thereis aweekly drop-in clinic for pupils and students to discuss hedth issues and persond
problems with counsdllors from The Children’s Society.

187. Resourcesfor PSHE are good, and there are very good wall displays covering themes such
as dangers of smoking, addiction, and safety in the home. In the past 12 months, the school has
won the Hedlthy School Award, and this has helped to create a hedthier school environment: the
school is now a non-smoking zone, fresh fruit is sold every day in the tuck shop, and avery hedthy
breakfast is provided each morning.

188. At Key Stage 4 and Post 16 level, pupils and students may achieve accreditation with a
certificate of achievement in Health and Social Care and Leisure and Tourism. Thereisaso
accreditation to be gained via the Bronze and Silver awards of ASDAN (Award Scheme
Development and Accreditation Network).
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189. Teaching and learning are good; lessons are well planned and imaginative, with practical
activities that gpped to pupils. Younger pupilsin Year 5 understand it makes sense to wear light
coloured clothes at night, and Y ear 8 pupils enjoyed collecting rubbish from aloca beach and were
able to sort it into biodegradable items and those that could be recycled. During a Hedlth and Socid
Care session Year 10 pupils decided on the best value layette for anew baby. Boys within the
group displayed no embarrassment in dressing alife size baby doll, and discussing the best price for
disposable nappies. There was a good example of inclusion during this sesson when aYear 10
pupil from aloca high school joined the group; he mixed well and was accepted within the group.

190. The school now promotes the subject as a vehicle to enable pupils and students to realise their
full potentid. PSHE istaught as a discrete subject and it makes a strong contribution to pupils
personal devel opment.

191. For certain pupils, the school setsindividua targets in persona and socid devel opment
(PSD), and these are included on pupils IEP. Most of these targets are too broad, and not
measurable, which makes it difficult to assess and identify progress. Nonetheless, teachers know
pupils well, and they provide suitable opportunities for them to work on their targets in subjects
across the curriculum. However, where there are temporary teachers who do not know pupils well,
planning for lessons needs to include reference to pupils PSD targets.
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