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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

The Helena Romanes School and Sixth Form Centreis an 11-18 Foundation comprehensive
school, drawing most of its students from alargdly rurd areaincluding the town of Grest Dunmow in
North Essex. With over 1300 students, it is bigger than most other secondary schools. There are
674 boys and 715 girls. The number of students on rall, including in the Sixth Form, has grown
gnce the last ingpection, and the school is now over-subscribed. The school serves ardatively
advantaged area, with asmaller proportion of sudents known to be digible for free school meds
than in most schools. When students enter the school their attainment is broadly in line with nationd
averages. The proportion of pupils with specid educational needs is about average: 20 per cent of
pupils are on the register of specia educationa needs, and about 1.2 per cent of pupils have
statements of specia educationa needs, which is below average. Nearly dl pupils come from
United Kingdom heritage backgrounds: very few have English as an additiona language. The
attendance rate is broadly average. Just as at the time of the last ingpection, there has been a
sgnificant turnover in the teaching Saff of the schoal in the past year. In common with many
schools, particularly those in the South-East of England, the schoal isfinding it hard to recruit and
retain well qudified staff. The school’s A*-C GCSE results for 1999 and 2000 were awarded a
DfEE School Achievement Award.

HOW GOOD THE SCHOOL IS

The school achieves good standards, particularly in GCSE examinations. Pupils show enthusiasm
for school and most behave well. The qudity of teaching is good, despite some staffing problems:
most teachers work hard to make sure that pupils have the best education possiblein the
circumstances. Leadership is good, and some parts of the school’ swork are well managed, but
some others are not as well managed as they should be. The school provides satisfactory vaue for

money.

WHAT THE SCHOOL DOESWELL

Attainment, particularly the proportion of A*-C grades in GCSE examinations.
The leadership of the headteacher, governors and key staff.

Good teaching.

Pupils enthusiasm for schoal.

Financid planning.

The provision of extra-curricular activities, particularly sport and study support.
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WHAT COULD BE IMPROVED

Difficultiesin recruiting and retaining st&ff, in common with many other schools
Monitoring and evauating the school’ s work.

The provison for spiritua development.

Incong stent expectations and management of the behaviour of a minority of pupils.
Statutory requirements for RE and collective worship.

Some reports to parents.

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

After the last ingpection, the school successfully concentrated its efforts on improving the qudity of
teaching and learning. GCSE results have improved fagter than the nationd trend, and teaching is
sgnificantly better. Provison for pupils with specid educationa needs hasimproved. However,
little appears to have been done to address any of the other key issues before the gppointment of the
present headteacher. A new senior management team is now partly in place, line management
respongbilities are functioning, and school development is now more strategic. Although the
provison of information technology across the curriculum is not Sgnificantly better, there is more
hardware. Provison for mora development is now good, but there is no better provison for
spiritud development. The schoal is once again experiencing saffing problems, after a period of
relative stability between the two ingpections.

STANDARDS

The table below shows the standards achieved by 16 and 18 year olds based on average point
scoresin GCSE and A Leve/AS Level examinations.

compared with Key
Performancein: all schools similar schools well above average A
1998 | 1999 | 2000 2000 above average
GCSE examinations A A B D B
A LeveSAS Levels D C C average C
below average D
well below average E

GCSE results are above average. The proportion of pupils with 5 or more grades A*-C iswdll
above the national average, but the proportion with 5 or more grades A*-G is close to the average.
Pupils average points score is above average, but below that scored in schools in smilar economic
circumstances. Over the last 5 years, the trend in the average points is above the nationd trend,
athough resultsin 2000 are dightly lower thanin 1999. A Levd results are average. The school
has met the targets it has st itsdlf for GCSE in the past two
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years. Attainment in mathematics and scienceis particularly good in both Key Stages 3 and 4.
Standards in music lessons taught by non-specidists are below what is expected. Pupils achieve
well and make good progressin Key Stages 3 and 4, and make sound progress in the Sixth Form.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Pupils are enthusiastic about most aspects of school life,

Behaviour, in and out of Most pupils behave well in lessons and around the school, but afew

classrooms behave badly at times.

Persond development and | Relationships are good, and most pupils are responsible, but afew do
relationships not consder the effect of their behaviour in lessons on others' learning.
Attendance Attendance is the same as in most schools.

Pupils enjoy what the school hasto offer, and most settle to work well. A minority of pupils are
reluctant to learn, sometimes arriving late for lessons and disrupting others' learning. Not al saff
ingst on high standards of conduct to improve this Stuation. Reationships are generaly good,
attendance levels are average.

TEACHING AND LEARNING

Teaching of pupils:. aged 11-14 years aged 14-16 years aged over 16 years

Lessons seen overal good good good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

Teaching is good in English, mathematics and science, aswell asin most other subjects. Itisat least
satisfactory in 89.6 per cent of lessons, and it is good in 50 per cent, very good in 18 per cent, and
excdlent in 3.8 per cent of lessons. Thereislittle variation between subjects. Teaching is
unsatisfactory in 7 per cent of lessons and poor in afurther 3.3 per cent, and this was not confined
to afew subjects. The main shortcomings are inadeguate management of pupils poor behaviour,
and poor planning. Thisis often, but not exclusively, because of the number of temporary staffing
arrangements in place at present. Nevertheless, the high slandard of teaching overdl enables pupils
to achieve well. Literacy and numeracy are taught effectively, and the needs of most pupils are met
well in mogt subjects. Pupils learn particularly well in lessons where a variety of interesting activities,
taken a speed, keep them on their toes and eager to do well.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
Thequdity andrangeof | Satisfactory in both key stages and the Sixth Form.
the curriculum

Provison for pupils with
specid educationa needs

Satisfactory, overdl. Some arrangements are of high quality, but
others are not as good as they should be.

Provison for pupils with
English as an additiona

language

The very smal number of these pupilsis not dwayswell provided for.

Provison for pupils
persond, including
Spiritud, mord, socid and
cultura development

Provison for mora and socid development isgood. For culturd
development it is satisfactory, but very little provision is made for
pupils spiritua development.

How well the school cares
for its pupils

Pupils persona development iswell cared for. Procedures for
ng and supporting pupilsS progress are satisfactory.

The school works wel with parents in many areas, such asthe trandfer from primary school. While
some information for parentsis good, reports are not always adequate. Parents' concerns about
behaviour and staffing are judtified to some extent. In Key Stage 4 and the Sixth Form, statutory
requirements for religious education are not met, and pupils do not have enough opportunities to use
information technology in Key Stage 4. The pastord structure iswell led and organised, but the
arrangements to monitor pupils progress in comparison with nationd standards are not as well
developed. The school does not provide consstently well for dl pupils with specia educationa
needs, including the few pupils who speak English as an additiond language and those with particular

giftsand tdents.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Leadership isgood. Some parts of the school’ s work are well
management by the managed, but some other parts are not aswell managed asthey
headteacher and other key | should be.

daff

How well the governors
fulfil their reponghilities

Governors are wdll informed about the school’ swork and fulfil their
respongbilitieswell.

The school’ s evauation of

The school does not evauate its performance adequately, dthough

its performance what needs to be improved is dready included in plans for the future.
The drategic use of School development iswell supported by careful financid

resources management and use of resources.
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Accommodation and resources are satisfactory, but, in common with many schools, the school finds
it hard to recruit and retain staff, and there is anumber of long-term absences due to sickness. The
leadership of the headteacher, governors and key staff isgood. Some of the school’ swork is not
well managed, principally the consgstency of what teachers expect of pupils conduct and the way
the work of the school isevauated. Severa good meansfor evaluation have recently been put into
place. The principles of best value are well applied.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most What parentswould like to see improved
Children are expected towork hardanddo | - Behaviour.
their best. - Homework.
Their children like school and make good - The way the school works with parents and
progress. keeps them informed.
The schoal is approachable. - Theway the school isled and managed.
Children are helped to become mature and - Thehigh turnover of teachers.
responsible.

The inspection findings bear out what parents like about the school. Pupils are expected to do thelr
best; they make good progress and attain good results in GCSE examinations. The mgority of
pupils are responsible, and are keen to make the most of what the school provides. The procedures
for contacting the school are good. However, asmal proportion of pupils do behave badly, and
thisis not dwayswell handled. The qudity and regularity of homework doesvary. Some
information is of good qudity, but reportsto parents are not satisfactory: the system of progress
checks every five or Sx weeks has been halted by computer failure, and annua reports do not
contain al necessary information. Parents concerns about the management of the school are
judtified in so far as some of the school’ swork is not well managed, but the headteacher, governors
and senior saff provide good leadership. Parents are dso justifiably concerned about staffing
problems, but this schoal is not done in experiencing the difficulties caused by the shortage of
available teachers.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’sresults and achievements

1. When pupils enter the school, their attainment is broadly average. Resultsin nationd tests at
the end of the primary school years consggtently show that the intake contains fewer very high
attainers than might be expected.

2. Bytheend of Key Stage 3, attainment is aso broadly average in English and most other
subjects, but attainment in mathematics and science iswell above average. Resultsin nationd tests
at the end of Key Stage 3 in 2000 are above the nationd average in English, and well above the
nationd average in mathematics and science. In comparison with schoolsin smilar economic
circumstances, the percentage of pupils who achieve the expected level is @ove averagein
mathematics and science but below average in English. However, the percentage of pupils who
achieve higher gradesisin line with the average in English, above average in science, and well above
average in mathematics. When the average points scored by pupilsis conddered, resultsin English
are close to the nationa average but below those in Smilar schools. Resultsin science are well
above the nationa average and above the average in smilar schools, and in mathematics, results are
well above both the average scored nationdly and the average in Smilar schools. Over the last four
years, the trend in the school’ s results is broadly in line with the nationa trend. In dl three subjects
in 2000, boys results are Sgnificantly lower than those of girls, in relation to the nationd averages
for each group. Resultsin teacher assessments in other subjects at the end of Key Stage 3 are
above average in geography, history and information and communications technology (ICT) and well
above average in design and technology. Results in modern foreign languages, where attainment is
below the nationd average, with particularly low results for boys, are much lower than in previous
years. Lack of opportunities to moderate these results with other schools callsinto question their
relidbility. In musc, pupils attainment is affected by the gaffing arrangements. Pupils taught by
specidig teachers attain in line with what is expected, but the attainment of those pupils whose
lessons are taught by teachers providing cover and by temporary teachersis much lower.

3. Pupils achievement in most subjects, including English, is stisfactory, and pupils achieve well
in mathematics and science. There are very few pupils from minority ethnic backgrounds. The
school does not monitor their progress, but there is no ingpection evidence to suggest that they make
sgnificantly different progress from that made by other pupils.

4.  In 2000, resultsin GCSE examinations are close to the average for the proportions of pupils
scoring five or more grades A*-G and one or more grades A*-G, but they are well above the
national average for the percentage of pupils scoring five or more grades A*-C, and the school has
won a DfEE School Achievement Award for its GCSE resultsin 1999 and 2000. The proportion
of five or more A*-C grades is above that scored in schoolsin smilar economic circumstances. Itis
aso above that which is scored in schools where pupils had results in Key Stage 3 testsin 1998
which are smilar to those scored by this school’s pupils. The proportions gaining the lower grades
do not compare well in either of these categories. The school believes thisis because the number of
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pupils who serve to affect these comparisonsis smdl, and afew pupils, often those with a poor
record of attendancein Year 11, do not attend for GCSE examinations.

5.  Theaverage points scored by pupilsis above the nationd average: boys scoreis above
average for boys, whereas girls scoreis well above the average for girls. However, the average
points score iswell below both the average scored in schoolsin smilar circumstances, and that
which is scored in schools with smilar Key Stage 3 resultsin 1998. Nevertheless, the trend in the
school’ s results is good: over the padt five years, the improving trend in average points scored is
above the nationd trend. Resultsin 2000, however, are lower than those achieved in 1999.

6. In1996 and 1997, boys results exceeded the national average for boys by a grester margin
than girls' results exceeded the average for girls. However, since 1998, this trend has been
reversed, and girls are doing increasingly better than boys. 1n 2000, 120 boys were entered,
compared with 99 girls, which has been of sgnificance in the results achieved.

7. In GCSE examinations, standards are consstently high across most subjects. The proportion
of A*-C grades is above the national average in most subjects, with the exception of economics,
sngle awvard science, and Spanish. There are Sgnificant variations between subjects in the points
scored per pupil, and girls outperform boys in most subjects, except geography, history, science,
physical education, and some design and technology options. There appearsto be no sabletrend in
modern foreign languages, where results in French and Spanish fluctuate from year to year.

8.  Insome subjects, sandards at the end of Key Stage 4 are amilar to the results achieved last
year. Standardsin art, geography, history and physica education are above average. Standardsin
mathematics and science are well above average. Standards are broadly average in English, modern
foreign languages and music. In these subjects there are, or have been earlier in the year, difficulties
in ensuring continuous good qudity teaching. Standardsin information technology are below
average, because pupils do not have enough opportunities to use ICT and make progress. Pupils
following the GCSE course in religious education attain average levels, but the mgority of pupils
have no religious education lessons. Pupils make good progress in most subjectsin Key Stage 4,
thanks to good teaching and careful preparation for examinations, but staffing problemsin English,
modern foreign languages, and music mean that pupils progressis just satisfactory. The limited
chances pupils have to develop skillsin information technology leads to unsatisfactory progress over
Key Stage 4. In Key Stage 4, only pupils following the GCSE course have religious education.
These pupils make satisfactory progress and attain average standards, but the mgjority of pupils are
unable to make any progress.

9.  Sandardsin the Sixth Form arein line with nationa averagesin most subjects and courses.
Attainment is above average in English, mathematics, geography and physica education. In 2000,
the average points scored by pupilsin A Leve examinations was below, but close to, the nationa
average. This score hasremained close to the national average over the past three years. In 2000,
there was variation between subjectsin the proportion of higher grades scored. The proportion was
high in business sudies and mathematics, but low in
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biology, drama and textiles. The average points score of the eight candidates who took Advanced
GNVQ awardsis above the nationd average. Sixth Form students generally make satisfactory
progress, and make good progress in mathematics, modern foreign languages and physical
education.

10. In 1999 the school set atarget of 63 per cent of pupilsto gain five or more A*-C gradesin
GCSE examinations, when 59 per cent of pupils had achieved thisin the previous year. The same
figure was retained for the target for 2000, having regard for the prior attainment of this cohort, and
it was again met. The school sets the target of reaching 100 per cent pass grades, which it is il
griving to achieve.

11. Thereisawhole school policy for literacy and a coordinator has recently been appointed, but
the policy isnot yet fully implemented. However, pupils are given many opportunities in most
subjects to communicate ordly, and standards of spesking and listening are generaly satisfactory.
Pupils use technica language appropriately. Standards of reading are satisfactory, and pupils
confidently explore avariety of texts. Pupilsread with ahigh level of understanding, both litera and
inferentia. They are able to sdlect, retrieve and edit information. The best examples of thiswerein

history and geography.

12. Standardsin writing are satisfactory, and they are good in the Sixth Form. Some subject
aress, including art, English, mathematics and science, display technica vocabulary to assst pupils
spelling. Pupilsof dl ageswritein avariety of syles. Good examples were observed in rdigious
education, where pupils wrote letters and diaries, as well asreports. Pupils are encouraged to write
andyticaly and evaudively in drama The best examples of sustained pieces of writing arein
English and history. Work iswell presented, especidly in coursework. Pupils obvioudy teke a
pridein their work, and take time to word process pieces a home in order to improve presentation.

13. Thereisawhole school numeracy palicy, currently in draft form. Pupils techniques are good,
asaresult of good mathematics teaching, and these skills help them to make progressin other
subjects. They can use a caculator correctly and can use menta arithmetic methods accurately to
answer questions. However, some pupils are dow in doing so and need much more practice to
improve their speed. In science, most pupils can confidently handle number at alevel which at least
meatchesther attainment in science. For example, high attainersin Key Stage 4 show good use of
agebrain handling wave equations. In geography, pupils use their data handling skillsin project
work, using traffic survey datain urban aress, for example. Pupils following coursesin geography in
Key Stage 4 and the Sixth Form can use techniques for rank correlation.

14. InKey Stage 3, where pupils have discrete lessons in information and communications
technology, their skills match what is expected nationaly. Thereis no timetabled information
technology in Key Stage 4, and only limited opportunities to use these skills are planned in subjects.
Theresult isthat pupils skills are not developed further, and standards are below average at the end
of Key Stage 4. Sixth Form students reach average sandards, as many use information technology
autonomoudy, particularly word processing and the resources of the Internet.

Helena Romanes School 8
and Sixth Form Centre



15. Overdl, pupils with specia educational needs make satisfactory progress in both Key Stages.
Thereis evidence of many pupils making good progress in repect of their prior atainment, and
moving up Nationd Curriculum levels. Thereisasgnificant number who make less progressin
relation to these levels. Theinformation provided by subjects about the progress pupils make is
often not detailed enough to trace progress securdly. The school does not identify gifted and
talented pupils, and their progressis not tracked, though a few subjects do make provision for able
pupils. Inspection evidence indicates that able pupils make good progressin most subjects. The
school does not identify adequately the needs of pupils with English as an additiond language. There
are very few of these pupilsin the school, and very few of these are a early stages of learning
English. Their progressin acquiring literacy skillsin English, and more generdly, is not adequately
monitored.

Pupils attitudes, values and per sonal development

16. Pupils show enthusasm for school. They speak keenly about many aspects of their school
life, and, in particular, aout the extra-curricular activities provided. Mogt settle to work at oncein
the classroom, but some lack a sense of urgency as they move from class to class, and arrive late for
some lessons. Thisis not aways chalenged effectively by teachers.

17. Standardsof behaviour are satisfactory. In the mgority of lessons pupils behave wdll, in
response to good teaching and to high expectations of their attitudes and work rate. However, in
some lessons where the teaching is lacking in pace or challenge, or the teacher’s Strategies for
managing behaviour are week, pupils become restless and |ose concentration. In all year groups
there are some pupils, often boys, whose behaviour is particularly chdlenging. The mgority of saff
handle these pupils well and minimise the disruption they seek to cause, but afew teachersfind it
hard to control the misbehaviour and lack of respect.

18. Aspupilswak round the school between lessons and at breek timesthereis somejostling in
the narrow corridors, but thisis not generdly threatening or dangerous. A few ingtances of foul
language and insengitivity between pupils were seen. Many of these go unchecked, partly because
there are few staff on duty in corridors at these times, and aso because not dl gaff share
consstently high expectations of pupils conduct or dress. No incidents of bullying or racism were
seen during the ingpection. Parents and pupils believe that any such incidents are dedlt with quickly
and fairly. Aggressve behaviour isaso dedt with firmly. Exclusions are gppropriate and
systematic, and detailed records are kept. There have been no permanent exclusions in the past
year.

19. Rdationships between pupils and between pupils and staff are generadly good. Most pupils of
different ages and sexes get on well around the school and as they wait for buses at the end of the
day. In some departments relationships are very good, with highs of respect shown between pupils
and gaff. Physicad education isaparticularly good example of this. Congructive relaionships are
a0 evident in most Sixth Form lessons.

20. Pupilstake on arange of responsbilities around the school, such as working on the front
reception desk and acting as guides at open evenings or open days. The year councils and school
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council have been fully involved in arranging successful fundraising activities, for example the recent
Red Nose Day. In some lessons, notably in history and geography, pupils
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enjoy the opportunities offered to them to use tharr initiative, and produce good investigetive work,
though such opportunities are not developed fully in every subject. However, some pupils could
develop a greater understanding of how their actions affect others, such as the effects of poor
behaviour in classrooms,

21. Levdsof atendance arein line with the nationa average. Nearly dl pupils arrive punctudly,
but there are occasions during the year when a greater number are late because of problems with the
punctuaity of aschool bus service organised by parents.

HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

22. Thequdlity of teaching isgood. It wasjudged to be at least satisfactory in 89.7 per cent of
lessons, of which 50 per cent were good, 18 per cent very good, and nearly 4 per cent excellent.
Teaching was judged unsatisfactory in seven per cent of lessons and poor in afurther 3 per cent.

| nadequate teaching was observed in a number of subjects.

23. Teacherswho gave an unsatisfactory or poor lesson are, in the main, relaively new to the
school. In some cases they are temporary or part-time teachers, or teachers covering for absent
colleagues in lessons outside their own expertise. However, there were other temporary or
relaively new teachers who taught well. Three of the excdllent lessons, indeed, were taught by
teachers who joined the school this school year or last. The main shortcomings of the unsatisfactory
and poor teaching are inadequate management of pupils poor behaviour, and poor planning for the
lesson. Some teachersfind it hard to control the very chalenging behaviour of some pupils, often
boys, particularly when they do not know the pupilswell. In some cases planning does not st a
high enough chalenge, with the result that pupils become frustrated and bored and their behaviour
often deteriorates. Sometimes the teacher’ sinput isinadequate, with poor explanations which do
not help pupils to understand, or inadequate specidist knowledge to support pupils learning. In
some lessonstimeis not well used and the pace of work is too dow, which again leads to
concentration wandering.

24. However, the mgority of teaching, nearly 72 per cent, is at least good, with a significant
proportion of very good teaching, and examples of excellent practice.

25. Thereare anumber of feastureswhich characterise the high qudity of teaching. Although some
teachers do find it difficult to control poor behaviour, the mgority are skilled at managing pupils.
Thisis achieved in alarge number of lessons through very careful preparation and planning of alarge
number of activities for the lesson. These are sustained at a very brisk pace, with pupils moving
from task to task so that they have no chance to drift. Asaresult, pupils are keen to try hard and
they work at agood pace. The variety of activities and their chalenging nature are both significant
features. These lessons set high expectations of pupils' involvement, which resultsin high levels of
response in both behaviour and work.

26. Pupilsare dso managed well through the good rel ationships which most teachers have
established with them, and touches of humour are used judicioudy. Theintroduction of competitive
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elements in some lessons generates challenge and spurs pupils on to try their best. Teachers
enthusiasm dso inspires pupilsto learn: thisis particularly evident in physica education.

27. Mot teachers have good knowledge of their subjects. In mathematics, for example,
explanations are clear, and good examples are chosen to illustrate mathematical concepts. Inan
excdlent svimming lesson, the teacher’ s knowledge was evident in the very skilled use of questions.
Wil focused interventions, both to the whole class and to individuas, led to pupils developing skills
very well in the lesson.

28. Panningisgood. Lessonsare well prepared, and technica support saff play an important
roleinthis. The darity of what isto be achieved in the lesson is often ared support to learning, as
pupils are regularly reminded of where the lesson is going, and how well they are progressing
towardsthat aim. For the most part, teachers plan well to meet the needs of the range of pupilsin
classes. For example, in a science lesson about the structure of DNA in Year 11, the lesson was
planned to take pupils through arange of related activities which built on their prior learning to good
effect. In many subjects, pupils with specia educationa needs are enabled to make progress
through careful provision of suitable activities. For example, in ahistory lesson on the feudd system,
the teacher took careful account of the needs expressed in pupils' individua education plans. These
were catered for within the range of activities designed to ensure that al pupilsin this mixed ability
group made good progress. However, thisis not universaly well done. Learning assstants make a
sgnificant positive contribution in helping pupils with specid educationa needsto learn. In some
subjects, however, such as modern foreign languages, higher attaining pupils are not so well catered
for.

29. Sincethe last ingpection, pupils are given more widespread opportunities to take responsbility
inlearning. For example, they have opportunities to work in groups and to make presentations to
their peers. They are encouraged in some subjects to evaluate the strengths and weaknesses in their
own work, and that of others, which helps them to reflect on what they are learning and how they
are progressing. The discussion which ensues is often a powerful tool in extending knowledge and
understanding. A good example of this was afootball lesson with Year 8 pupils, who developed
their evduation skills very well.

30. Inmany subjects homework isan integra part of learning, and homework tasks continue and
extend classwork. Sometimes, however, and often when a classis not taught by aregular or
permanent teacher, the tasks set are trivia, or no homework isset a al. The brisk pace which
characterises many lessonsis Sgnificant in the rgpid progress made. 1n some cases, the use of
resources also contributes. For example, in an A Level geography lessons, the whiteboard was
used very effectively to build up arecord of the contributions made by the class. Photographs were
aso displayed as part of this careful strategy to help students build up information for case studies.

31. Many teachersteach more lessonsthan is usud, in the school’ s efforts to reduce the effect of
its staffing difficulties on pupils learning. The high qudity of the teaching observed in such adverse
circumstances pays tribute to the hard work and dediceation of the staff of the schooal.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

32. Thequality and range of opportunities for learning are satisfactory across both key stages.
The curriculum in Key Stage 3 includes al Nationa Curriculum subjects, religious educetion, and a
period each week of personad and socid education. It includes discrete provision for information
technology throughout Years 7t0 9. This equips pupils wel to use computers as routine tools
across awide range of subject areas. Whilst the curriculum is generaly well balanced and broadly
based, there are imbalancesin terms of the dlocation of time to some subject areas. When the
school was last ingpected, the time alowed for history and geography was below average and that
for science was above average. These time alocations remain the same.

33. Pupilsare placed in mixed &bility forms on entry into the school and these groups are used for
teaching al subjectsin Year 7. In Years 8 and 9 stting is introduced in mathematics and science.
The last inspection found that pupils were alocated to setsin al subjects on thelr attainment in
humanities. Thisisno longer the case, and the range of needs in mixed ability setsiswdl provided
for in most subjects, with the exception of modern foreign languages, where little account is taken of
individua needs as dl pupilstend to do the samework. Strategies for developing literacy skillsare
satisfactory, and include carefully targeted work with pupils with specia educationa needs, an
emphasis on technica language in science and technology, and the use of writing frames to help
structure written work. Strategies for developing numeracy skills are good, thanks to good teaching
in mathematics lessons, and to opportunities to use skillsin a number of contexts in other subjects.

34. Schemes of work are generdly satisfactory, and are very good in history and geography.
There are no schemes of work in music.

35. Thecurriculum in Key Stage 4 is not sufficiently broad. Thereis no provison for teaching
religious education, apart from the GCSE course option. Whilgt statutory requirements are met in
ICT, only those pupils on vocational courses are taught the subject as akey skill. No discrete
provision is made for information technology at Key Stage 4 and therefore pupils must rely on the
provison made within subject areas. Thisvariesin quaity both within and between departments.
Departments find it hard to get enough access to computers, and saff need further training, which is
scheduled for the summer term of the current school yeer.

36. InYea 9thereiswel structured preparation for options, and opportunities for consultations.
These help to ensure that pupils are equipped to choose courses in Key Stage 4 which match their
needs and interests. All pupils study English, both language and literature, and mathematics, physical
education, and persond and socia education, which includes careers. Pupils can teke triple, double
or sngle award coursesin science. Pupils are able to take two modern languages, adthough none
currently studies two languagesin Year 11. A smal number of pupils study no modern foreign
language, but follow coursesin basic sills, accredited through Y outh Award and Initid Award
schemes, more suited to their needs. Other options include other Nationa Curriculum subjects, as
well as drama, economics, business studies and gatistics. One GNVQ courseis avalablein Leisure
and Tourism, a both Foundation and Intermediate levels. All pupils undertake two weeks work
experiencein Year 10.
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37.  Thecurriculum in both key stagesis broadened by a structured persona and socid education
programme. Thisincludes occasiona one-day conferences to increase understanding and raise
awareness of issues such as racism, sex education and drugs misuse. Since the last inspection much
effort has been directed towards developing a more coherent programme which ensures that units of
work are sequenced more appropriately as pupils progress through the school. The programme is
taught by form tutors, but no lessons could be observed during the ingpection because they were
timetabled outside the ingpection observation schedule. There is not enough time for directors of
student studies to review the design of the programme, nor to monitor how consigtently it is taught
by the tutors. Thistime congtraint is, of course, exacerbated by the school’ s current affing
problems. Theinput provided by theloca careers service has been reduced in recent years, but the
qudlity of the careers programme developed by the school isgood. It coversa 16 week period and
includes various careers events, industry days, opportunities for extended work experience, and the
development of arange of skills associated with the world of work.

38.  Provison for pupils with specia educationd needsis satisfactory. They recaive ther full
curricular entitlement and are fully integrated into dl aspects of schoal life. All saff understand the
school’ s staged approach to specid educational needs. Arrangements for implementing the
provison identified on pupils statements are good. Thereis evidence in schemes of work that some
progress has been made since the last inspection in identifying strategies to respond to pupils
individua needs. However, these strategies are not consistently identified in teachers day-to-day
planning and practice. Thereis no whole-school policy on identifying gifted and talented pupils.
Whilg thereis evidence of good practice in providing for the needs of very able pupilsin
mathematics, science and physica education, provison in other subjectsis paichy. Similarly,
arrangements to identify and respond to the needs of those pupils for whom English is an additiona
language are not yet sufficiently developed and are practised inconsstently.

39. Thecurriculum is congderably enhanced by the extensve and varied range of extra- curricular
activities available. Many teachers give most generoudy of their time to organise clubs and activities
linked to curriculum subjects, leisure pursuits, vigts, team games and outdoor activities. They do this
even when they are often teaching much fuller timetables than is normaly the case to make up for
shortfalsin gaffing. In physical education these opportunities are outstanding, and the impact on the
gandards pupils achieve is reflected in the very good resultsin fixtures, and the number of pupils
achieving representative honours. Participation rates across the range of activities are high.

40. The Sxth Form curriculum is broad, with awide choice of Advanced or Advanced
Subsdiary levels (A/AS Levds), including subjects such as economics, law, media studies and
psychology. Thereisaso anumber of Advanced GNVQ or Advanced Vocationd Certificate of
Education (AVCE) coursesin business studies, leisure and recreation, and travel and tourism. In
addition, GCSE coursesin drama, astronomy, English and mathematics are available. However,
there is no provision for religious education in Years 12 and 13, and the school does not meet
datutory requirements in this respect. Although thereis no key skills programme in place this year,
plans are in place to introduce one in September 2001.

41. The school makes very little provision for pupils spiritud development. Religious education is
only taught to al pupilsin Key Stage 3; in Key Stage 4, a GCSE course is available as an option,
but the school does not ensure religious education lessons for al pupils either in thisKey Stage or in

Helena Romanes School 14
and Sixth Form Centre



the Sixth Form. The school does not provide adaily act of collective worship, athough assemblies
are held each day for different groups of pupils. The religious education coursein Years 7 to 9 does
give pupils opportunities to respond to religious beliefs and experiences. However, in al other aress
of itslife and work, the school does not consider the need to provide for pupils spiritua growth,

and opportunities inherent in various activities, such as art, English and music, are squandered. This
was a Key Issue when the school was last ingpected and no progress has been made.

42. In contradt, the school makes good provision for mora and socid development. The Key
Stage 3 religious education course alows pupils to consder and discuss mora and socid issues.
These are ds0 included in the personad and socia education course, and in the occasiond one day
conferences on themes such asthe Holocaust. Many staff provide good role models for pupils,
though the incons stent attitudes to appropriate standards of conduct do not help to set agood
example. The curriculum of many subjects includes opportunities to consder mora and socia
issues, such aswork in modern foreign languages on the environment, bullfighting and drug abuse,
and debates in English on topics such asfox hunting. Pupils are given many opportunities to work in
groups and devel op collaborative and cooperative working. The school organises many trips and
vigts, anumber of which are resdentid, including trips abroad. The Year councils and the School
Council provide opportunities for pupils to represent their peers and take on respongbility. Sixth
Form students dso serve on alocal Y outh Parliament. Thereisathriving Duke of Edinburgh Award
scheme. Pupilsare dso involved in fund-raisng efforts. A feature of some of the teaching isthe use
of competitive activities to imulate pupils interest. Pupils invariably respond very well to the spirit
of competition. Assemblies are used to celebrate achievements and skills gained outside school .
During the ingpection, some outstanding achievements by Year 7 pupils were used to illustrate that
al of us have our strengths as well as our less strong areas, and pupils showed admiration for and
pleasurein their friends success.

43. Provison for pupils culturd development is satisfactory. The strong contribution made
formerly by music is currently reduced because of saffing problems. All the same, despite these
difficulties the school mounted a successful production this term, aswell as an Advent tidings concert
with three primary schools last Christmas, and ensembles rehearse regularly.

44. Pupilsvidt theatres and art gdleries. They develop awareness of European cultures through
learning French and Spanish, through contact with native speakers on the staff, and through visits
and exchanges organized by the modern foreign languages, history and geography departments.
Pupils have opportunities to study the cultures of other countries in art and geography, but little
emphasisis given to enabling pupils to gppreciate the multicultura nature of large parts of the United
Kingdom.
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HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

45.  Sincethe previous ingpection, the role of the directors of student studies (DSS), which had
just been created, has become centra to the pastora support of pupils. Tutors and DSS have a
good overview of academic and persond development, and pupils giving concern in either area are
quickly identified and cared for. The tutor system has been maintained well throughout the changes
in gtaff and the shortage that has occurred, though inevitably this has placed more of a burden on the
DSS to maintain some continuity. The DSS are supported well by an adminigtrative assstant who
ensures that parents are kept fully informed, and that internal communication is smooth running. The
high quality of this communication about pupilsis a strong festure. Pupils, particularly thosein the
lower year groups, appreciate the merit system and vaue the rewards of certificates.

46. The school has awell-established mentoring programme to support a sgnificant number of
Year 11 pupils. Thisinvolves mentors from the support staff, in addition to teaching saff. The
beneficid effects of this programme can be seen in the school’ s improved GCSE reaults.

47. Regidration procedures are thorough and are carried out well throughout the school. Pupils
are tracked carefully and are rewarded regularly for good attendance. Pupils whose attendance
gives concern are picked up quickly and the schoal involves the educationa welfare officer where
appropriate. Checks are made on these pupils throughout the day. Latenessis also monitored.

48. Tutor timeis used for regigtration, absence reports and the signing of planners. The way this
timeisused varies, some tutors fill the time with useful supportive activities while others do little
beyond taking the register. Most tutors have established good relationships with their tutor groups,
but many do not ingst on high enough standards of behaviour or dress during tutor time at the start
of theday. Similarly, in lessons and around the school, staff do not al ing<t that pupils conduct and
dressisof ahigh sandard. The new behaviour policy isclear but it is not implemented congstently
by dl staff, and saff do not dl ingst on high standards as pupils move around the school.

49. The school has good systems for dealing with poor behaviour. Incidents are recorded in
detail, and the school has put in place programmes, such as report card systems, to encourage
better behaviour or attendance in those pupils who give concern. The school has worked hard in
the last year to put together individua study programmes for pupils. For example, agrowing
number of pupils are involved in extended work experience, which has encouraged them to attend
school more regularly and positively. Incidents of poor behaviour are not dways well handled by
individud staff, however, and the Structures to support teachersin this task are not implemented
consgently in dl aress.

50. Parentsand pupils sate that incidents of bullying are dedlt with effectively and quickly. The
school has adopted a ‘no blame’ approach, and full records of incidents of bullying and racism are
kept. A larger number of fixed term exclusions has been recorded than when the school was last
inspected. These exclusions are for appropriate reasons, and records are detailed and systematic.

51. Theschool has satisfactory procedures for assessing the attainment of pupils. Each faculty is
responsible for producing, usng and developing its own arrangements for assessment, in line with
school policy. The present school policy lacks detail and puts too much responsibility on to
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individua subject areas, with the result that the quaity of faculty policiesis not uniformly high. Links
exist between heads of faculty and senior management, but there are no formal procedures for
monitoring the effectiveness of procedures. The assessment policy is currently under review.

52. Assessmentisgood in art, design and technology, history, mathematics, modern foreign
languages, and science. 1n modern languages, pupils are assessed each haf-term and results
converted to Nationa Curriculum levels and collated by attainment targets. In mathematics, the
policy contains clear guidance for staff on departmental processes such as regular testing and the use
of departmental examinations. Assessment in geography is good in Key Stage 4 and in the Sixth
Form. However, there is no evidence of any continuous assessment in music, and the sysems for
assessment in English are not standardised across year groups.

53. Thereisdggnificant variaion in the quaity of marking of pupils work both within and between
faculties, but many examples of good practice exist. Where marking is good, such asin modern
foreign languages, pupils know how the standard of their work relates to National Curriculum levels.
In mathematics, pupils are effectively involved in assessment of their own work at the end of each
module and, in art thereisagood ded of useful discussion and informal feedback after each project
has been marked. Some teachers mark much more effectively than others, and dthough senior
management do carry out some checks on the marking of books, thisis not done thoroughly or
condgtently. Problems with gaffing have made it difficult to maintain arigorous policy throughout
the school. In al subject areas, even where marking is thorough, little help is given to pupils on how
to improve their work, and comments are restricted to praise or criticism without guidance for future
action.

54. The school has a hdf-termly progress check to monitor the progress pupils make. This gives
pupils some information about their performance in dl subjects in relation to their peers, but it does
not alow them to compare their attainment with national expectations. In Key Stage 4, pupils are
set agloba target for overal performance in GCSE examinations, on the basis of attainment in
nationa tests at the end of Key Stage 3 and the results of cognitive ability testing. Target setting in
individua subjectsis not well developed, but there is good practice in some faculties. Target grades
are st for groups of pupilsin mathematics; in science and art, prior attainment datais used to set
targetsfor individuas. Available information about nationa standards of attainment is not widely
used to measure pupils progress through the school, but proposas exist in the school improvement
plan to use such data for target setting in the future.

55. Theuse of assessment to inform curriculum development is not uniformly well developed.
Mogt faculties analyse their examination results, but the information so obtained is not dways well
used, athough some good practice exigts. For example, in geography and art, schemes of work are
regularly reviewed in the light of progress checks. In science, test and examination results are
employed to form pupil groupings and, where appropriate, the movement of pupils between groups.
Senior management does not monitor on a routine basis what faculties do to adjust study
programmes.

56. Proceduresfor identifying pupils with specia educationa needs are thorough, and they are put
into practice consstently and effectively. There are comprehengive arrangements for reviewing the
progress of pupilsat Stages 1, 3 and 5 of the Code of Practice for specia educational needs.
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However, there are no Smilar arrangements for pupils a Stage 2. The contribution which subjects
make to the reviews of pupils at Stages 3to 5, in terms of the range and quality of the information
which they provide, is unsatisfactory.

57. Thearangementsto identify able and gifted pupils are not yet adequately developed in dll
subjects. Thereis evidence of good practice in providing for their needs in mathematics, science
and physica education, but not esewhere. The school has no systematic gpproach to identify the
needs of the very smal number of pupils for whom English is an additiond language. The school
does not monitor their attainment and progress, and provision depends on what individud teachers
do, rather than on a centra coherent system.

58. The schoal nurse plays a centrd and effective role in ensuring pupils well-being. The wdl-
stocked medical room is at the heart of the building and the nurse is very accessible to pupils, who
regularly seek her advice and support. Appropriate records are kept of al medica referrals. Child
protection procedures are in place, including staff training, and records are kept.

59. The school hasafull hedlth and safety policy. Thelocal education authority carries out regular
ingpections, and school staff undertake Site checks. A committee meets regularly and minutes are
presented to governors. Risk assessments have been carried out. Despite these procedures, a
number of hedlth and safety concerns raised by the ingpection team were conveyed to the school.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

60. Parentsare generaly supportive of the school, but levels of parental concern have increased
since the previous ingpection. Most parents fed that the school expectstheir children to work hard
and achieve their best, and believe that their children like school and are making good progress.
They would fed comfortable in gpproaching the school, and believe that the school is helping
children become mature and responsible. The findings of the inspection support parents postive
views.

61. However, asgnificant proportion of parents expressed concerns through the questionnaire,
the parents meeting and in letters. Parents are concerned about behaviour, homework, and the
way the school works with parents and keeps them informed. Parents are particularly anxious about
the leadership and management of the school and the problems caused by the turnover in teaching
geff and the difficultiesin recruiting well qudified teechers.
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62. A smal proportion of pupils do behave badly, mogt often in lessons. Thisis not dways well

handled by teachers, sometimes, but not exclusively, by those who are new to the school, and often
working on atemporary and short-term basis. Staff do not adopt a uniformly rigorous approach to
ingsting on high standards of conduct and dress. The qudity and regularity of homework does vary.

63. Theschool runsasuccessful induction programme for new parents and pupils, and this starts
inYear 5inthe primary schools. Parents are dso involved well in meetingsin Year 9 to discuss
options for sudy in Key Stage 4, and in Year 11, where revison techniques are highlighted. The
information provided by the school in the form of the progpectus, the annua report to parents and
the newdettersis of good qudity and readable. A system was introduced to issue grades indicating
the progress pupils make, but it has not been carried through in the current year because anew
computer system has proved faulty. In addition, the annua reports on pupils atainment and
progress, dthough valued by parents for the information they give, do not dl include dl the
necessary information Parents' attendance at parents' consultation evenings and ‘tutor surgeries’ is
high. However, again because of the school’ s staffing problems, subject teachers have sometimes
not been available to adl parents for consultation, and dternative arrangements have been offered.
Most parents gppreciate the links they have with tutors through the school planner, and the way in
which the school dedls with individua concerns or queries quickly and effectively.

64. The headteacher, governors and senior staff provide good leadership, but there are some
aspects of the school’ s work which are not well managed, as well as some which are managed
effectively. Statutory requirements are not met for religious education and a daily act of worship, the
work of the school is not monitored and evaluated as well as it should be, and some reports are not
adequate. Parents are justifiably concerned about the problems caused by the difficultiesin
recruiting and retaining staff. These have an adverse effect on many areas of the school’ s work.
Nevertheless, this school is not aonein experiencing the difficulties caused by the shortage of
available teachers, particularly in this area of England.

65. Theimpact of parents involvement on the work of the schoal is satisfactory. Parents were
involved in drawing up the Code of Conduct, and the home-school agreement. They support the
school through an active Parent-Teacher Association which organises fundraising and socid events,
such as quiz nights and discos. The mgority of parents are supportive of their children’s learning by
ensuring that they attend school regularly and complete their homework.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

66. The headteacher has been in post less than two years and a sgnificant number of senior
managers are a o relatively new in post. The headteacher is building a newly structured senior
team, which is not yet completely in place. The leadership of the headteacher, governors and senior
gaff is good.

67. The school has clear ams which are expressed in the mission statement and are reflected in
the daily life of the school and in development priorities. The ams are gppropriate to the needs of
the pupils and, to alarge extent, are achieved successfully.
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68. The governing body has a good understanding of its roles and responsbilities, and works well
with the headteacher in fulfilling these to a high degree. Governors have a very good grasp of the
school’s main priorities, and, together with the senior management team, have identified Srategies to
achieve them. The governors provide strong support to the headteacher and staff, and are fully
involved in the work of the schoal, through links with al faculties, the school council and the pastordl
aress. They are kept well informed through the headteacher’ s termly report and through an
appropriate programme of meetings. However, they do not meet dl their Satutory duties.

69. The headteacher has aclear vison for the work of the school, which is shared by the
governing body, the senior management team and mogt staff, and is articulated in the school’sams
and core vaues. Hisleadership is consultative, but firm and decisve. Heiswell supported by the
leadership exercised by senior managers and that of other staff with responsibility in the schoal.
With thisinspiration, staff are working exceptiondly hard to make up for the difficulties caused by
the staffing shortages and to minimise the effects on pupils experience of education. Steff at dl
levels share a commitment to providing the best quality of education possble to enable pupilsto
reach high standards.

70. A clear and wel considered management structure isnow in place. Senior g&ff haveline
management respongibilities which they fulfil conscientioudy. Detalled and comprehensive policy
gatements are now in place in al mgor agpects of the school’ swork. The quaity of leadership and
management within facultiesisgood. Thereisno head of department at present in music, and the
teacher in charge isworking vdiantly to keep the department running in very difficult circumstances.
Some middle managers and senior staff play an important rolein the schools work ininitial teacher
training within aloca consortium: the English and science departments take alead role in training in
these subjects.

71. Thepagtord system isvery effective. Directors of student studies make avery strong
contribution to pupils academic progress and to their wellbeing. The pastora and academic roles
of tutors are linked well, and there are good arrangements for monitoring pupils academic and
persona development. Good progress has been made since the last ingpection in developing the
provison for pupils with specid educational needs. In the short time since her gppointment, the
coordinator for specid educationa needs has continued to improve the quaity of provison. A
detailed audit has been undertaken of the department’ s development, and appropriate targets have
been identified for the future. However, the school does not identify and provide adequately for
gifted and talented pupils or for al pupils with English as an additiona language.

72.  There are Some shortcomings in the way in which the school is managed. Arrangements for
monitoring and evauating the work of the school are unsatisfactory and have been identified by the
school asa priority in the current development plan. The school isamember of aloca consortium
for school improvement, through which work on improving thisisfocused. The school’s
comprehensve arrangements for performance management also support this work, and the school is
developing its sysems for andysing and interpreting data. All statutory policies have been agreed,
but the school does not meet statutory requirements for religious educetion in Key Stage 4 and in the
Sixth Form, and for collective worship. Not dl aff share and indst on high expectations of conduct
and dress.
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73.  Panning for school development, both a whole school and faculty levd, is generdly good and
clearly reflectsthe ams of the school. A clear framework for development planning isin place,
linked to the budget cycle. The structure of the plan is good and includes action plans which identify
priority areas and include targets and criteria for success, where faculty targets link explicitly to
whole-school priorities. Itswesknesses are that it is not costed and that it covers only a period of
oneyear. The outcomes of how faculties spend their budget is not monitored rigoroudy enough.

74. Traning for performance management has been comprehensive, detailed and thorough. The
performance management arrangements are fully integrated into the school management systems a
dl leves. Team leaders have been identified, initia interviews completed, and objectives for dl eff
agreed. Whole school and individud training needs have been identified, and arrangements to
respond to these arein hand. An overal sense of coherence exists because the systemsin place are
the result of consultation with and agreement by staff, and are well considered.

75.  Arrangements for the induction of new gaff, including newly quaified saff, are detailed and
thorough and take into account individua and whole school needs.

76. The school iswel led and managed on aday-to-day basis. Good communication ensures
thet dl gaff are kept informed, and well established routines, understood by pupils and staff,
contribute to the smooth running of the school. Day-to-day adminidration is efficient and effective.
A comprehensve framework of meetings involving saff at dl levels and governors has been
introduced, with meetings clearly minuted and actions agreed. The staff handbook is detailed and
provides staff with the information necessary to undertake their responsibilities.

77. School development is supported through careful financid planning. Spending decisons have
improved the quality of both the environment and of the curriculum. The careful use of prudent
savings for earmarked expenditure means that the school can make mgor purchases such as
computer networks. Budget preparation and control is detailed and thorough. The budget is
efficiently managed, ajudgement which is confirmed by the most recent auditors report. The
principles of best value are gpplied through effective tendering arrangements which ensure
competition, parenta surveys, monitoring results and discussion with neighbouring schools.

78.  In addition to the funding identified for the purpose, the school commits a sgnificant amount of
its resources to specia educationa needs. Arrangements for the management coordination and
funding of provison for specia educational needs are effective. Staff resources for specid
educationa needs are deployed well.

79. Information technology is very well used for adminigtration purposes as well asto support
pupil’slearning. However, the school has a particular problem with recently acquired equipmernt,
which has prevented regular progress reports for parents from being produced and sent home.
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80. Little progress has been made in some aspects of the school’swork identified as areas for
development in the last ingpection report. The school concentrated its efforts on improving the
quality of teaching and learning, with congderable success. Thisis exemplified by GCSE reaults
which have improved fagter than the nationd rate of improvement, and the high qudity of teaching
observed in thisingpection. Provison for pupils with specia educationa needs has been improved,
and the new coordinator has continued and built on the work of her predecessor. However,
relatively little appears to have been done to address the other key issues before the gppointment of
the present headteacher. Heis building a new senior management team, which was partly in place at
the time of thisingpection, and line management responghilities are now functioning. The gpproach
to school development is now more Strategic than in the past. Although the provision of ICT across
the curriculum is not significantly better, there has been notable investment in hardware and staff will
begin to receive government-funded training in the next term. Provision for mord development is
now good, athough nothing has been done to improve provison for siritud development. The
schoal is once again experiencing saffing problems, having enjoyed a period of relative stability
between the two inspections.

81. A vaiety of indicators shows the school to be effective. These include the GCSE reaults
achieved, the qudlity of teaching, pupils enthusiasm for school, and the quadity of leadership, which
indicates the capacity to improve things further. Despite high unit cogts, the school provides sound

vauefor money.

82.  In common with many other schoals, particularly in this region, the school findsit hard to
recruit and retain gaff. Thisis causing sgnificant difficultiesin anumber of subject areas. In
addition, severa teachers are absent over the long-term due to iliness. When the school was
inspected there were temporary teachersin seven subjects. Teachers gppointed in six of these
subjects would take up their podts at the start of the next term. Teachers are over-stretched,
working hard to try to make up for the shortfalls. Some departments run additional lessons during
lunchtime and after school. The need to employ teachers who are only available part-time rather
than full-time means that some classes have to be taught by more than one teacher. Wherethisis
happening in English and science, it is having an adverse effect on the continuity of pupils education
in these subjects. In some cases, the quality of the teaching by non-specialist temporary and cover
teachersis unsatisfactory. Some annud reports on pupils attainment and progress have had to be
sent homeincomplete. The school is unable to ensure that al pupils have equa accessto ahigh
quaity educetion in al aress.

83. Thishigh turnover of daff was dso identified as a problem in the last inspection report. The
school isworking hard to try to overcome these problems. There is a group investigating the issues
relaing to recruitment and retention of teachers, and, in response to the last ingpection report’s
findings, teachers and non-teaching staff who are leaving the school are interviewed by governors
and non-teaching staff. The school uses a policy of interna promoation to try to encourage stability
and retention.

84. Mog teachers are well qualified to teach their subjects to the appropriate level. Procedures
for the induction and support of new staff and newly qudified teachers are very good. The school
plays an important part in initid teacher training, as amember of aloca consortium, and takesthe
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lead within the group in providing training in English and science. The specidist programme is
detailed and comprehensive, and includes a high standard of professona mentoring.

85. Thehigh qudity of the teaching observed in such adverse circumstances pays tribute to the
hard work and dedication of the staff of the school.

86. Theschool’s accommodation is satisfactory. Most speciaist accommodation is adequate,
and the accommodation for physical education isvery good. The provision of some new science
laboratories and a Sixth Form centre has considerably enhanced provision in those areas. These are
bright and well-lit, in contrast to rather drabb accommodation esawhere. Display in some areas
helps to provide a stimulating environment. The accommodetion for the teaching of music, including
practice rooms, is unsatisfactory and provides a very poor teaching and learning environment. The
gte, including the grounds, is generdly well maintained, athough the physica education areas are not
adequately cleaned, which represents a health and safety hasard in the changing rooms. The use by
cars of some hard play areas aso represents a safety risk.

87.  All departments have adequate resources for learning, and there is good provision in a number
of areas, such as English, geography, physica education, religious education and specid educationa
needs. In many subjects, the provison of information technology resources is satisfactory, but there
are not enough computersin design and technology and modern foreign languages. 1n addition,
some subject departments find it difficult to book time in computer rooms. The ratio of computers
avalableis close to the nationa average, but the school needs a greeter range of peripherd items.
Networked machines are dispersed throughout the school Site, but there are few large clusters which
can accommodate large classes. The school development plan identifies this as an areato be
addressed, and the cabling infrastructure isin place to accommodate larger classesin a number of
areas. When the school was ingpected, there were problems with a network ingdlation which hed
gone unresolved by the contractor for too long.

88. Thelibrary stock is below what is recommended for the Size of the school, but it is of good
qudity and much is new, following an audit of stock. Some departments are supported by a good
choice of library resources, for example the variety of texts and CD-ROMs for music. There are
not enough up-to-date computersin the library, and the use of the library is limited to the times when
it isopen, asit isnot used as ateaching area.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

89.

In order to raise standards further and improve the quaity of education provided by the

school governors should:

Persavere with efforts to recruit and retain staff in the context of the recruitment difficultiesin
the South East of England,;

(Paragraphs: 2, 8, 23, 31, 53, 61, 64, 82, 83, 117, 143, 149, 191, 196, 197, 198, 199,
200)

Implement plans for monitoring and eva uating the school’ swork, including anadysing
assessment data and eva uating the quality of teaching and of the education provided;
(Paragraphs: 23, 32, 33, 35, 37, 38, 51, 52, 53, 54, 55, 56, 72, 73, 82, 114, 115, 135,
142, 144, 160, 194, 214, 216)

Provide for pupils spiritud developmernt;
(Paragraphs: 41, 68, 72, 91, 210)

Ensure that dl gaff indgst on the same high standards of conduct and dress from pupils, and
that the school’ s structures to support these expectations are effective;

(Paragraphs: 16, 17, 18, 20, 23, 48, 49, 61,62, 72, 114, 132, 141, 142, 159, 160, 190,
206, 207)

Meet gatutory requirements for:

*  Rdigious education in Key Stage 4 and the Sixth Form;
(Paragraphs: 41, 68, 72, 91, 210)

* A daly act of collective worship.
(Paragraphs: 41, 68, 72)

Ensure that al reports to parents contain al necessary information;
(Paragraphs: 63, 79)

Provide adequately for the needs of pupils with English as an additiona language.
(Paragraphs: 15, 38, 57, 71, 115)
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90. Inaddition to the key issues above, the following less important wesknesses should be
conddered for incluson in the action plan:

Review the time for geography and higtory in Key Stage 3;
(Paragraphs: 32, 170, 172, 179)

Address the hedlth and safety concerns raised during the ingpection.
(Paragraphs: 59, 86)
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OTHER SPECIFIED FEATURES
KEY STAGE 4

91. Thecurriculumin Key Stage 4 includes dl statutory requirements except for religious
education. In addition, pupils do not have enough opportunities to use ICT within subjects. As
there are no discrete ICT lessons in this key stage, pupils do not have enough chancesto use these
skills to develop them beyond the competence acquired in Key Stage 3.

92. However, the curriculum which is provided meets pupils other needs. All pupilsfollow
coursesin English language and English literature, mathematics, physical education, persond and
socid education and science. For GCSE, pupils have awide choice in science between single
award, double award and separate sciences. Both French and Spanish are available as GCSE
courses, but few pupils choose to study two languages. A few pupils study no foreign language, but
follow courses in basic skills which are more suited to their needs. The options preparation given in
Y ear 9 hdlps pupils to make the right choices for their persond programme. Options availablein
this key stage include other Nationa Curriculum subjects, aswell as business studies, drama,
economics, and statigtics. 1n addition, pupils may choose to follow a GNVQ coursein leisure and
tourism, a either Foundation or Intermediate level. All pupils have two weeks of work experience
inYear 10. Thereisaso aprogramme of persona and socia educetion, which includes occasiond
one-day conferences on topics such as drugs misuse, racism and sex educetion.

93. The school has developed agood quality careers programme, as the involvement of the local
careers service has been reduced in recent years. Over a 16 week period, the programme covers
industry days, various careers events, extended work experience for some pupils, and the
development of arange of skills useful for the world of work.

94. The school has been awarded DfEE Achievement awards for its successin GCSE
examinations. The proportions of pupils gaining A*-C grades has risen steadily snce the last
ingoection, at afagter rate then therising nationa trend. The proportion of pupils who gained five or
more A*-C grades in 2000 iswell above the nationd average, and above average when compared
both with smilar schools and with schools achieving the same Key Stage 3 results. The proportions
gaining five or more A*-G grades and one or more A*-G grades s close to the national average.
When the average points scored by pupils is considered, the school’ s results are above the national
average, but they do not compare favourably with those of Smilar schools or with schools with
amilar Key Stage 3 results.

THE SIXTH FORM
95. Thenumber of gudentsin the Sixth Form has grown sgnificantly snce the last ingpection.

Now, 60 per cent of sudents continue to study at the school after the age of 16. The Sixth Formis
housed in a new, purpose built block, which provides very good accommodeation.
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96. Realltsin A Level examinations have been in line with nationd averagesfor the last three
years, and the resultsin Advanced GNVQ awards last year are above average. Thereisvariation
between subjectsin the proportion of higher grades scored in A Leve examinations. There are
good results in business studies and mathematics, but low proportions in biology, dramaand textiles.
In the main, Sixth Form students make satisfactory progress.

97. Thecurriculumisbroad. A wide choiceof A Leved and AS Leve subjectsisavailable,
including subjects not offered at GCSE, such as law, media studies and psychology. Advanced
GNVQ or Advanced Vocationa Certificate of Education courses are offered in business studies,
leisure and recregtion, and in travel and tourism. In addition, students can follow a GCSE coursein
adronomy, drama, English and mathematics. Thereis, however, no religious education in ether
year, and gatutory requirements for this are not met. Thereisno key skills programme, though it is
planned to introduce this in the next academic year.

98. Sixth Form students have opportunities to represent their peersin the School Council, and the
Sixth Form sends representatives to the loca 'Y outh Parliament, and has one of six Essex Y outh
MPs.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 184
Number of discussons with staff, governors, other adults and pupils 59
Summary of teaching observed during the inspection
Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
3.8 17.9 50 17.9 7 3.3 0

The table gives the percentage of teaching observed in each of the seven categories used to make

judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’srall Y7-Y11 Sixth
Form
Number of pupils on the school’ sroll 1178 211
Number of full-time pupils digible for free school meds 68 0
Special educational needs Y7-Y11 Sixth
Form
Number of pupils with statements of specia educationa needs 16 0
Number of pupils on the school’ s specia educational needs register 277 6
English asan additional language No of
pupils
| Number of pupilswith English as an additional language 8
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 41
Pupils who left the school other than at the usud time of leaving 31
Attendance
Authorised absence Unauthorised absence
% %
| School data 7.6 | School data 0.5
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Nationa comparative data

| 77

| National comparative data

| 11

Both tables give the percentage of half days (sessions) missed through absence for the latest
complete reporting year.
Attainment at the end of Key Stage 3

Number of registered pupilsin find year of Key Stage 3 Year | Boys | Girls | Total
for the latest reporting year: 2000 | 110 119 229
National Curriculum Test/Task Results English Mathematics Science

Numbers of pupils a Boys 59 81 77
NC Levd 5 and above Girls 102 100 99
Tota 161 181 176
Percentage of pupils School 70 (70) 80 (79) 77 (72)
at NC Leve 5 or above Nationa 63 (63) 65 (62) 59 (55)
Percentage of pupils School 34 (32) 58 (51) 42 (39)
at NC Level 6 or above Nationa 28 (28) 42 (38) 30 (23)
Teachers Assessments English Mathematics Science
Numbers of pupils a Boys 62 84 72
NC Leve 5 and above Girls 100 104 100
Tota 162 188 172
Percentage of pupils School 72 (71) 82 (81) 75 (71)
at NC Leve 5 or above Nationa 64 (64) 66 (64) 62 (60)
Percentage of pupils School 31 (37) 61 (54) 42 (37)
at NC Level 6 or above Nationa 31 (31) 39 (37) 29 (28)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 4
Number of 15 year olds onrall in January of the latest reporting Year | Boys | Girls | Total
year 2000 | 126 102 228
GCSE reaults S5or more 5or more 1or more
gradesA*to | gradesA*-G | gradesA*-G
C
Numbers of pupils Boys 73 114 119
achieving the standard Girls 70 96 99
Specified Totd 143 210 218
Percentage of pupils School 63 (63) 92 (96) 96 (98)
achieving
the standard specified National 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)

Percentages in brackets refer to the year before the latest reporting year.
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GCSE reaults GCSE point
score
Average point School 41 (43.3)
score per pupil National 38.4 (38)

Figuresin brackets refer to the year before the
latest reporting year.

Vocational qualifications Number | % success
rate

Number studying for gpproved vocationd qudifications or School 21 81
units and the percentage of those pupils who achieved al National N/A
those they studied
Attainment at the end of the Sixth Form
Number of students aged 16, 17 and 18 on rall in January of the Year | Boys | Girls | Total
latest reporting year who were entered for GCE A Leve or AS 2000 39 51 90
Level examinations

Average | For candidatesentered for 2or more A | For candidates entered for fewer than
A/AS Levelsor equivalent 2 A Levelsor equivalent
points Mde Femde All Mde Femde All

scor e per

candidate
School 15.2(13.4) | 15.3(16.4) | 15.2(15.9) 1.8(3) 28(4) 24(3.3)

Nationdl 17.7(17.1) | 186(18.1) | 182(179) | 26(27) 29(28) 27(28)

Figuresin brackets refer to the year before the latest reporting year.
Vocational qualifications Number | % success
rate
Number in their fina year of studying for gpproved vocationa |  School 0 0
qudifications or units and the percentage of those pupilswho | Nationa 0 0
achieved dl those they studied
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Ethnic background of pupils

No of
pupils
Black — Caribbean heritage 0
Black — African heritage 1
Black — other 1
Indian 5
Pakigtani 0
Bangladeshi 4
Chinese 2
White 1366
Any other minority ethnic group 10
Teachers and classes
Qualified teachers and classes:
Y7-Y11
Total number of qudified 78.4
teachers (FTE)
Number of pupils per qudified 17.7
teacher
FTE means full-time equivalent.
Education support staff:
Y7-Y11
Tota number of education 8
support staff
Tota aggregate hours worked 165
per week
Deployment of teachers:
Y7-Y11
Percentage of time teachers 77.8

spend in contact with classes
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Exclusionsin the last school year

Fixed | Permanent
period
Black — Caribbean 0 0
heritage
Black — African 0 0
heritage
Black — other 0 0
Indian 0 0
Pakigtani 0 0
Bangladeshi 0 0
Chinese 0 0
White 27 0
Other minority ethnic 0 0
groups

This table gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

Financid year 1999-2000
£

Totd income 3532312.00
Totd expenditure 3454042.00
Expenditure per pupil 2615.00
Baance brought forward from 250643.00
previous year

Bdance carried forward to next 328913.00

year




Aver age teaching group size:

Y7-Y11
Key Stage 3 26.4
Key Stage 4 21.7

Results of the survey of parentsand carers

Questionnairereturn rate

Number of questionnaires sent out 1321
Number of questionnaires returned 504
Per centage of responsesin each category
Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know
My child likes schooal. 28 60 9 2 2
My child is making good progressin 28 57 9 2 4
school.
Behaviour in the school is good. 13 58 16 6 8
My child gets the right amount of work to 15 61 17 5 2
do a home.
The teaching is good. 12 65 14 3 6
| am kept well informed about how my 20 52 22 5 1
child is getting on.
| would fed comfortable about gpproaching 39 50 8 1 1
the school with questions or a problem.
The school expects my child to work hard 39 52 6 0 2
and achieve hisor her best.
The school works closdly with parents. 18 53 21 5 4
The school iswdl led and managed. 17 49 15 7 12
The schoal is helping my child become 21 62 10 2 4
mature and respongible,
The school provides an interesting range of 28 50 9 2 11
activities outsde lessons.

Other issuesraised by parents

Parents are concerned at the high turnover of teachers.

Helena Romanes School 32
and Sixth Form Centre




Helena Romanes School
and Sixth Form Centre

33



PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

ENGLISH

99.  When pupils enter the school, sandards of attainment in English are in line with nationd
expectations. Resultsin Nationd Curriculum tests at the end of Year 9 in 2000 are above the
national average, but below average when compared to those of smilar schools. Ingpection
evidence indicates that sandardsin English are broadly in line with nationa averages at the end of
Key Stage 3.

100. In 2000, GCSE reaultsin English Language and English Literature were above the nationa
average and in line with resultsin smilar schools. During the inspection, the standard of work of
pupilsin English at Key Stage 4 was seen to be broadly in line with nationa averages. Thereisa
difference between the atainment of boys and girlsin both key stages, with girls outperforming boys,
particularly in Key Stage 4. In both key stages pupils with specid educationa needs attain well, and
reach standards that are good in relation to their prior attainment. In both Key Stage 3 and Key
Stage 4 achievement in English is satisfactory, but pupils do not make such good progress as they
do in mathematics and science.

101. Studentsin the Sixth Form achieved resultsin GCE A Levd examinationsin 2000 which are
broadly in line with nationd results. Ingpection evidence confirms that students currently achieve
gmilar gandards.

102. By the end of Key Stage 3, standards in spesking and listening are satisfactory, and many
pupils reach good standards. An example of how teachers develop these skillswasto be seenina
Y ear 7 lesson, where pupils prepared speeches on the problems encountered in the outbresk of
Foot and Mouth disease, and discussed strategies for improving their public spesking performance.
The pupils suggestions for each other were challenging: one pupil suggested the use of syntactic
pardlelism to enliven the speech, as Wington Churchill had done in his wartime speeches to the
country.

103. Standardsin spesking and ligtening in Key Stage 4 are generdly in line with nationa
standards, with some higher attaining pupils achieving good and very good standards. InaYear 11
lesson on the poem ‘ The Beggar Woman', pupils confidently explored the poem by discussing the
poet’ s possible intentions and the reader’ s emotive responses. The well managed discusson
enabled them to explore two ideas Smultaneoudy, thereby gaining a degper understanding of the
poem. Standards in spesking and listening in the Sixth Form are good, as evidenced ina Year 13
lesson on Donne's * Divine Meditation’. Pupilsin this lesson articulatdly explored the tenson
between Catholicism and science, demondrating a high level of critica gppreciation and ingght.

104. Standardsin reading are broadly in line with national standards at the end of Key Stage 3.
Pupilsread arange of literature. For example, in avery good Year 8 lesson, pupils read three
poems which enabled them to understand the problems encountered by teachers. Their reading
gave the pupils with an gppreciation of the role of the teacher, and extended their vocabulary. Pupils
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quickly assmilated new language and used it confidently to write a diary entry written by ateacher
during a school ingpection.

105. By the end of Key Stage 4, pupils read with a satisfactory degree of sengtivity and
understanding. The best example of this was observed in a Y ear 10 lesson where pupils were
asked to digtinguish fact from opinion in an article on capita punishment. Pupils were guided
through the reading of the text in stages, and this structured support helped them to identify not only
the structure of the argument as it developed, but also how language can be used to bias atext.

106. Studentsin the Sixth Form read widely around their prescribed texts, and show a good
knowledge and understanding of literary criticism. Thelibrary is used well by sudentsin the Sixth
Form, but less frequently by pupilsin Key Stages 3 and 4. The use of individua reading
programmes on computersis also helping less experienced readers to build up vocabulary and
practise grammatica condructions. 1n asuccessful Y ear 7 lesson, pupils combined information from
awide variety of research resources, including eectronic encyclopaedias, to develop their
knowledge and understanding of the consequences of smoking. Pupils of al abilities were able to
interpret information from arange of graphical and textud materid.

107. Standardsin writing arein line with nationd standards at the end of Key Stage 3. The use of
awide range of writing methods helps pupilsimprove. An excdlent lesson on Macbeth with lower
ataning pupilsin Year 9 illudrated the success of avariety of imaginative and chalenging writing
srategies, which had been employed over a series of lessons. These had supported lower attaining
pupils writing skills, which had developed sgnificantly as aresuilt.

108. InKey Stage 4 sandards in writing are dso in line with nationd standards. Presentation is
often excdllent, which shows a high level of commitment to the subject. Thereis much evidence of
pupils of dl abilities drafting and redrafting their work, and using information and communications
technology as atool for improving presentation. Higher attaining pupils produce creetive pieces of
writing of exceptiondly high quality, and achieve the highest grades at GCSE. For example, aYear
11 pupil wrote, in apoem called * The Granite Curtain’,

* Space kisses our faces,
Aswe step out of our homes,
To meet with other races,
and have peace between our peoples .

109. However, some lower ataining pupils still experience difficulty with accuracy in spelling and
grammar, which frequently affects the darity of their writing and hinders the reader’ s understanding.
Despite these technical weaknesses, pupils produce imaginative pieces which clearly demongtrate an
understanding of the audience and purpose for which they are writing. Standards of writing in the
Sixth Form are good. Pupils written work islucid, cogent, and demondirates clearly the
development of a persond viewpoaint.

110. Teachingisgood. It wasjudged to be good in at least 85 per cent of lessons, of which 18.5
per cent were very good and a further 11 per cent excellent. Teaching was poor in only one lesson.
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111. Most teachers digplay good subject knowledge and have high expectations of pupils, and their
planning is satisfactory. In the best lessons, teachers explain at the outset what they expect pupilsto
learn, and reviSit these objectives at the end of the lesson to check that learning has taken place.
Pupils are drawn into taking an active part in lessons because tasks are well structured, asinaYear
8 lesson on fox hunting, where awell organised formal debate enabled pupils of al abilitiesto learn
about the issues from clearly presented and well researched arguments.

112. Teachers good questioning techniques and feedback alows pupils to make very good gains
in understanding. An excellent example was a Y ear 8 lesson on animal experimentation, where a
structure of rapid timed responses hel ped pupils juxtapose their ideas and devel op a perspective of
both sdes of the argument very quickly.

113. Asaresult of such good pace, and of high expectations, stimulating and well planned lessons,
and extended plenary sessions to consolidate learning, pupilsin many lessons made good progress.
Pupils learn to examine information and discuss it with confidence. Most become more articulate,
and they develop confidence and, in some cases, eloquence in public spesking. Higher attaining
pupils learn to congder awide range of texts, and develop sengitivity to the way languageis used, to
convey meaning but also to influence the reader. All these experiences feed into the way pupilslearn
to write in avariety of contexts. This practiceiswell supported by the use of Strategies such as
sructured writing frames.

114. Learning isless assured where time is not managed effectively and the learning objectives are
not kept in focus. In such instances lesson plans need to have more clearly defined learning
objectives, which are shared with the pupils, in order to develop a shared learning experience. The
lesson planning should aso include work gppropriate for al ability levelsin the class, including work
to develop the most able pupils to their full potentia. Teaching in one lesson was poor because little
learning took place. The poor behaviour of many pupilsin this group was not well managed.

115. Much work has been done in the English Department to tackle the points for action identified
in the previous inspection report. The library has been developed, and there has been improvement
in resources for information and communications technology, and in links with the learning support
department. There are, however, Hill areas for further development. There are some
inconggtencies in assessment practice across the department. While some teachers mark carefully
and give good guidance on how to improve, other marking is not so helpful. Neither the school’s
assessment system nor Nationa Curriculum levels are regularly used by dl teachers to indicate the
standard of work. The work of the department is not monitored rigoroudy enough to ensure that
areas of good practice are shared and weaker aspects rectified, and that standards continue to rise.
Information technology is not incorporated into the department’ s short term planning as an integral
part of teaching and learning. Provison for pupils with English as an additiond language is not
consgtently well organised.

116. Pupils attitudes are generaly good at al key stages, and behaviour in the classroom is good
in nearly al cases. Mogt pupils respond in a mature manner in discussons and are enthusiastic about
their work. They sustain concentration, have a businesdike approach to their work, and co-operate
well with each other and with their teachers.
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117. The head of faculty works hard to overcome the many difficulties associated with the high
turnover of saff. Thisisan enthusiastic and energetic department whose members dl work very
hard to raise standards.

DRAMA

118. Standardsin dramaarein line with expectation at al stages. At the end of Key Stage 4,
GCSE reaults are dightly above the nationd average. Standards a A-leve are satisfactory, athough
the numbers are too smal to draw meaningful comparisons.

119. Pupils confidently use arange of drama techniques and understand the language of the subject
well. Pupils are able to explore ideas and create performances using freeze frames, asinaYear 8
lesson where short cameos were used to depict incidentsin a Victorian crowd scene in ‘ Oliver
Twig'. Pupilsare dso able to use dramato explore issues such as alesson on the * Gretford
Disagter’. Inthislesson, Year 8 pupilsin role explored emotiona responses to atragedy by using
‘thought bubbles' to express an opinion.

120. InaYear 11 lesson pupils gained not only an understanding of the dramatic process through
participation but were aso able to andyse meanings and fedings usng smdl improvisations. Lower
ataining pupilsin this group used avariety of drategiesincluding a Greek chorus to enhance their
presentation. Progress across the key stagesis generdly satisfactory in drama, despite severe
gaffing problems. Much has been done to improve standards since the last inspection. A new head
of department has improved planning and put into place various Strategiesto raise atainment. One
of these is providing extralessons after school and during the vacations.

121. Thequdlity of teaching in dramais good. Teachers have high expectations, which produce
positive responses from the pupils resulting in refreshingly lively pieces of work. Pupils were
observed confidently managing and evauating their own improvisations, and making subtle changes
to them. Teachers give good feedback to pupils, which enables them to gain confidence and
develop further skills. The work of dramais enriched with frequent thegtre trips, one of which
included a backstage tour in Drury Lane.

MATHEMATICS

122. Very good progress has been made in tackling the issues raised at the last ingpection.
Teaching has improved and standards have risen. The head of department provides very good
leadership to a cohesve team of teachers who have worked hard to secure thisimprovemen.
Curriculum planning, including grouping pupils by prior atainment, is good and successfully
underpins the drive to provide a broad mathematics experience and raise the standard of pupils
work. Thetrend of externa assessment results at the end of Years 9, 11 and 13 is upwards.
Standards reached by pupils are well above national expectations at the end of Years 9 and 11, and
above A Leve course expectations at the end of Year 13.

123. Pupils atainment in mathematics on entry to the school in Year 7 is above average, as
illustrated by end of Key Stage 2 test results.
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124. Attheend of Key Stage 3, attainment iswell above national expectations, and some pupilsin
the higher sets reech very high sandards. The Nationd Curriculum test results in 2000 confirm this
ingpection evidence, as the results are well above nationa averages. The 2000 test results are
above average for smilar schools for the percentage gaining Level 5 and above, and well above
average for the higher levels of sx and above. By the end of Key Stage 3, higher ataining pupils
can caculate unknown angles in complex diagrams, including those containing pardld lines, and
have good dgebraic kills. Average atainers can recognise the scale factor used in enlarging
diagrams and use this to find unknown sides. Lower attainers can caculate Smple percentages and
multiply two by three digit numbers.

125. By the end of Key Stage 4, pupils are reaching standards well above national expectations,
with some pupilsin the highest set achieving very high sandards. The 2000 GCSE results are well
above national averages at A*-C and just above nationa averages at A*-G. Nearly al pupilsare
entered for the GCSE examination. 1n the 1999 GCSE examination, girls achieved much better
results than boys, but in 2000 there was very little difference. These latest results reflect the pattern
of attainment seen during the ingpection. Comparison of the 2000 GCSE results with those of
schools with smilar prior attainment at Key Stage 3 shows that the higher and most average
attainers did much better than expected. Most of the rest did as well as expected.

126. By the end of Key Stage 4, higher attainers can smplify awide range of algebrac
expressons. They can sketch anumber of functions, eg. cubic ones, and describe their properties.
Average attainers can use graphs to solve equations and find the volume of prisms. Lower attainers
can cdculate the area of a number of shagpes and use their knowledge of angle properties to find
unknown angles.

127. Attainment at the end of Year 13 is above nationa course averages, and some students reach
very high sandards. For example, afew students have achieved amost full marksin modules
aready taken. The 2000 examination resultsin GCE A Leve in mathemétics are
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well above course averages. All students passed, and over four fifths received A or B grades.
However, the number taking mathematics courses, especidly in Year 12, has increased, and
Sudents are entering the Sixth Form with awider range of prior attainment. This has reduced the
proportion, but not the number, reaching the highest standards.

128. By theend of Year 13, students have a good foundation of technica knowledge and skill, for
example in calculus and agebra, which they can apply to other aspects of mathematics such as
mechanics and satistics. Higher attainers are able to choose from awide range of skills, and
successfully use them to answer increasingly complex problems. Lower attainers can apply standard
techniques to more sraightforward questions, but have more difficulties in coping with more unusud
or complex ones.

129. There was no discernible difference in the atainment of boys and girls throughout the school.
Standards are smilar across al agpects of mathematics, except that the speed with which many
pupils reach answers using menta arithmetic methods could be improved.

130. Mot pupilsin Key Stages 3 and 4, including those with specid educationd needs, achieve
well. Good teaching, setting in al years except Year 7, and most pupils hard work and good
behaviour, are key factorsin this progress. Pupils consolidate and then build on their existing skill
base across al aspects of mathematics. Higher attainers, in particular, make very good progressin
agebra, which provides a solid foundation for later work. Average and lower attainers make good
progress in developing their knowledge and skills, but do not make as much progress as higher
attainersin understanding how to use these in more difficult, or new, Situations. A few pupils,
mainly, but not al, lower attainers, make satisfactory rather than good progress, asthey are not
prepared to work and so do not make the best use of lesson time. At times, this adso has a negative
effect on the progress of othersin their class.

131. Studentsin Years 12 and 13 achieve well. Students positive attitude to work, good teaching,
and good individua support from mathematics staff, are key factorsin this good progress. The
modular curriculum, including provision for further mathematics, enables sudents to put together a
mathematics programme well suited to their needs.

132. Pupils behaviour and atitude to work is generally good in Key Stages3 and 4, and it is
aways good in the Sixth Form. In both Key Stages 3 and 4, athough most pupils come to
mathematics lessons well prepared and eager to learn, thereisasmall proportion, mainly boys, who
do not. Because of this, teachers have sometimes to spend more time then they should in
establishing aworking atmosphere.

133. Thequdity of teaching observed during the inspection week was good overd| particularly
good in the Sixth Form. In an eighth of lessons seen teaching was very good, and therewas a
corresponding proportion of unsatisfactory teaching. Teaching was good in half the lessons seen
and satisfactory in the remaining quarter.

134. Teachers have avery good knowledge of mathematics, which they useto give clear
explanations and to choose relevant examples to capture pupils interest. Teachers are skilled a
using more concrete, day to day, examples for lower attaining groups and moving quickly to amore
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abgract leve for higher attainers. This helps different groupsto progress at a suitable rate. 1n good,
or very good lessons, more time is spent in whole class discussion, getting pupils to think about
different ways of dedling with problems, and questions and answers are used effectively to draw the
drands of the lesson together. This helps pupils to achieve more by making them judtify their
methods and helping them to review their progress. Thereis strong class management, which makes
sure that pupils know how they are expected to behave and ensures that they do so, providing an
atmogphere which encourages learning. Characteristic of the very good teaching are lively lessons
where the pace is brisk and pupils are redlly pushed to think about difficult idess. Whereteaching is
satisfactory, rather than good or very good, the teacher often spends too much time with individualss,
as opposed to working with the whole class. This can lead to dower progress for some other
pupils. Where teaching is unsatisfactory, thisis because the teacher has to spend too much time
trying to make pupils work, and the resulting progressistoo dow.

135. There is some monitoring of teaching, and teachers ook at samples of pupils written work to
discuss the best ways of improving standards. However, thereis aneed for more classroom
observation to make sure best practice is maintained, particularly in the light of staffing changes. The
assessment of pupils work isgood. Work is usualy regularly marked, and feedback on work
caried out in classis clear. Pupils know how well they are doing and which areas they have to
work at to improve. There are regular tests at the end of each module of work, which helps staff to
check progress and see if some topics need more attention. The mathematics curriculum meets
datutory requirements but there are not enough opportunities to use information technology. Thisis
partly due to problems with the school’ s network of new computers.

SCIENCE

136. Attainment by the end of Key Stage 3 iswell above nationa expectations. In the nationa
tests in 2000, the percentages of pupils reaching at least Level 5 and those reaching at least Leve 6
were both very high compared with the corresponding nationa averages. Test results are above
average compared with those from schools who have pupils from smilar socid backgrounds.
Although the overdl performance in nationd tests has changed little in the last three years, the
proportion of those reaching the higher levels has risen. Work seen during the ingpection confirms
the high standards represented by the test results. During Key Stage 3, dl pupils acquire knowledge
and understanding equaly well in dl the attainment targets. Pupils with high attainment show above
average understanding of topics such as eectromagnetism and the structure and function of cells.
Skillsin experimenta and investigetive science are developed well from the beginning of Year 7
onwards. By the end of the key stage, high attaining pupils carry out investigations of avery high
standard on arange of topics such as, for example, the effect of surface area on the rate of reaction
of marble chipswith acid. Standards of literacy and numeracy are above average, and the mgjority
of pupils have a secure knowledge of scientific vocabulary, athough pupils with low attainment
cannot way's describe their work in complete sentences and have difficulties in drawing conclusions
from the results of their experiments. Pupils with specia educationa needs acquire knowledge
effectively when they are given good support, and record experimental results neetly and accurately.

137. By theage of 16, attainment iswell above the nationd average overal. Performancein
GCSE examinationsis above average in Double Award science, and in physics, chemistry and
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biology, as mesasured by the proportions of pupils gaining at least grade C and those gaining at least
grade G. Theresults of pupilstaking Single Award science are below expectations. However, in
consdering the total number of grades achieved at grade C or better over al the science
examinations, results are well above nationd expectations. Results in science examinations have
improved significantly in recent years. Girls reach standards higher than boysin biology, chemisiry
and physics, but lower than boysin Double Award science. Attainment in lessons and in pupils
written work shows asmilar pattern to thet represented by the examination results. High attaining
pupils show very good understanding of, for example, genetics and inheritance and the eectron
structure of compounds.

138. Some pupilswith low attainment and with specid educationa needs show little confidence in
science, and their limited understanding of vocabulary and concepts means that they need substantia
support inlessons. Asin Key Stage 3, standards of literacy are above average and most pupils can
speek articulatey about their science. Pupils of dl levels of attainment have mathematical skills at
least adequate to support their work.

139. Thereissome variation in standards between different subjectsin the Sixth Form, but A Leve
resultsin physics have been congstently above the nationd average in the last three years. In the
2000 examinations, al students achieved at least grade E, which is above nationa expectations, but
the proportions reaching the higher grades of A or B in biology and chemistry were below the
national average. Standards have consstently risen over the last few yearsin GCSE astronomy,
which is taken by some students as an additiond subject in the Sixth Form.

140. Achievement isgood overal in Key Stages 3 and 4. Asaresult of good teaching and the
positive gpproach to work by the mgority, most pupils acquisition of knowledge and understanding
of science, and their skillsin experimenta and investigative work, proceeds at a greater rate than
expected nationdly. At both key stages, pupils with higher prior atainment achieve better than
those with low attainment and specia educationd needs. For the latter groups of pupils some
lessons are not well matched to their specific needs. The poor attitude to learning of some pupils
resultsin dower than expected progress. In the Sixth Form, achievement is good in physics and
satisfactory in biology and chemidtry.

141. Teachingisgood overal. Almost seven lessons out of ten were judged to be good, with
examples of very good teaching. Only one lesson was judged to be less than satifactory. In
lessons considered good or very good, well-focused questioning, careful lesson structure, and
articulate responses from confident pupils lead to effective gains in knowledge and understanding.
For example, pupilsin Year 7 gained good ingght into the structure of solids, liquids and gasesas a
result of alesson which conssted of arange of short, varied activities. Teachers good subject
knowledge and a clear sense of intellectud authority establishes a positive learning environment in
most lessons, so that pupils are quickly aware of the high expectations being demanded of them.
Persgent attention to chalenging detall contributes significantly to pupils learning. Ina Sixth Form
chemigtry lesson, the teacher repestedly brought students back to fundamenta principlesto help
them overcome their difficultiesin determining heet exchanges in reactions, so that they were ableto
progressively build on their prior understanding. Good use is made of practica work to alow pupils
to make links effectively between theory and experiment, such as the use of displacement reactions
to develop understanding of the reactivity series of metas. In some good and very good lessons, the
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use of well-structured discussions gives teachers a good awareness of the strengths and weaknesses
of pupils knowledge and understanding. In such cases, learning proceeds at a good pace, such asin
aYear 13 lesson on gpplications of the laws of €ectromagnetic induction. In some lessons,
paticularly in Key Stage 4, pupils learn well because the chalenging behaviour of some pupilsis
well contained, and teachers show a calm but firm gpproach in maintaining a pogtive learning
environment. Available resources of equipment and books are used to good effect, so that dl pupils
gain good firgt hand experience of science through experiment and have immediate access to other
sources of information. In many lessons, pupils contribute significantly to their own progress by their
keennessto learn. They respond well to questions and have a better than average command of
English, and most take a pride in the presentation of their work. They enjoy experimenta science
and their procedures are safe and purposefully carried out.

142. Where teaching isjudged to be satisfactory rather than good, some pupils learn less effectively
than expected. Some lessons do not cater sufficiently well for the needs of dl the pupilsin the
group, particularly those with low prior attainment and, in some cases, those with specia educationa
needs. Poor lesson structure sometimes leads to dow learning because pupils are not made clearly
aware of the purpose of alesson. Questioning is neither used effectively at the start to establish
prior knowledge and understanding, nor at the end to establish what gains have been made. Ina
few lessons, particularly but not exclusively in Key Stage 4, wesk management of behaviour dlows
pupils to chatter throughout a lesson, diverting attention from their own work and thet of others.
Mogt teachers mark effectively and make helpful comments on pupils work. However, some
marking is perfunctory, with little guidance to help pupils improve, and there are few instances where
marking gives clear indications of the standard of work in relation to nationa expectations.

143. Leadership and management in the department are good. The enthusiastic head of science,
who is new in the post this school year, has a good awareness of the current strengths of the
department and the needs for future development, and has a good vison of how to lead his
hardworking team forward. Difficulties in gaffing have led to disruption in the continuity of the
education provided for some pupils, and the team has worked hard to make up the deficiencies.
Documentation, athough till under revison, iswell-written and concise. The weekly science
newdetter is an effective means of communication between members of alarge department.
Schemes of work give some good guidance for teachers and are being updated to take account of
recent changes in the National Curriculum. The introduction of triple science (biology, chemistry and
physics) in Key Stage 4 is having a positive impact on the standards achieved by pupils with high
attainment, and the curriculum in the Sixth Form has been given additiond breadth by the
introduction of A Leve dectronics and GCSE astronomy.

144. Proceduresfor ng the attainment of pupils are good, and examination and test results
areregularly andysed. Knowledge of pupils atanment is used effectively to form groups of pupils
with smilar attainment and to monitor their progress, but little use is made of datato inform teaching
or curriculum development. The monitoring of the work of the department, including the teaching, is
not well developed, and, athough there has been some informal lesson observation in the past, there
isno rigorous programme of self-evaluation. Resources of equipment and books are good and are
used very effectively. The hardworking technical staff give very good support to the work of the

department.
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145. Sincethe last ingpection, standards have risen, particularly in GCSE results and in the work of
pupils with high attainment. Teaching has aso improved sgnificantly, dthough provison in lessons
for the full range of ability could be improved. Assessment of pupilsis now secure, but the
department has some way to go in making good use of its assessment data. The management of the
department continues to be good and is developing well.

ART

146. Attheend of Key Stage 3, dandards arein line with nationa expectations, and pupils
achievement over the key stage is satisfactory. At the end of Key Stage 4, the percentage of passes
at GCSE grades A*-C was above national expectationsin 1999 and 2000. Thiswas an
improvement on the percentage of passes at GCSE grades A*-C in 1998, which was below
nationa expectations. Ingpection evidence confirmstherisein andards. In the Sixth Form, the
percentage of A Leve passesin grades A and B was above average in 2000, an improvement on
the previous year, when it was below average. Teachers assessments and observations of work
carried out during the inspection indicate that standards achieved by studentsin the current Year 13
are again below average, but those of studentsin Year 12 are more in line with what is expected.

147. InKey Stage 3, pupils have a sound knowledge of the work of artists and a good
understanding of colour theory. These skills are evident in painted and collaged images based on
Cdtic and Indian art, where a design-based approach produced bold and decorative images. In
Year 7, pupils show an imaginative approach to three-dimensiona work, producing, for example,
chair sculptures based on ements of paintings by Rousseau. Pupils work shows a selective use of
mark-making, and control of techniques for using paint and pastels. However, the use of sketch
books as a means of collecting and developing idess is incons stent.

148. InKey Stage 4, pupils skillsin usng colour, form and compaosition produce lively and
confident work, including, for example, paintings of natural forms. Monochrome drawings of plant
sections and 4ill life compostionsin colour reflect observationa skills. Sketchbooks are used
congtructively and reflect the way pupils use artists work to develop their own idess. In the Sixth
Form, students experiment with materias to explore arange of issues and concepts. The analyss
and influence of the work of artists such as Van Gogh, Cezanne and Chagdl are evident in sudents
explorations and in their finished pieces of work. Sketchbooks are used abundantly and
demonstrate a thorough and independent working process. However, some students in the current
Y ear 13 are too heavily dependent on images copied from photographs and magazines. This tends
to lead to work which lacks inventiveness.

149. Teaching is nearly dways satisfactory, and over onethird is good and nearly onefifth very
good. Only one poor lesson was observed. The qudity of teaching in Key Stage 3 is uneven,
because of anumber of saffing changes. Pupils achievement is satisfactory in Key Stage 3, but in
Key Stage 4 and the Sixth Form, where teaching is more consstently of good qudity, pupils achieve
wall.
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150. Teachers have good relaionships with pupils. This enables pupilsto learn by engaging with
teachersin andysis and discussion of work in progress. Pupils are encouraged to explore the use of
awide range of materids in producing work in two and three dimensions. Skills and theoretica
knowledge are frequently reinforced, so that pupils develop a secure understanding of the subject.
Classrooms are organised efficiently, pupils are well managed, and teachers have clear expectations
of pupils behaviour. Inthisway a posgtive learning environment is created for pupils. Thisengbles
pupils of dl abilities to succeed, dthough high attaining pupilsin Year 9 are not dways sufficiently
chdlenged. A good contribution to pupils socid and culturd development is made by vigtsin this
country and abroad, organised by the art department, and by the study of artists' work as indicated
in the schemes of work. The schemes of work offer rich opportunities for the department to
contribute to the spiritud and mora development of pupils, but are not fully explored. Although
there are two computers in the art department, thereislittle evidence of the use of information and
communications technology in pupils work.

151. Teachers use a comprehensive system for monitoring and assessing pupils work. This
provides teachers and pupils with a clear picture of achievement and progress, which the department
isnow relating to the Nationa Curriculum levelsfor art. The department uses a number of srategies
to provide equa learning opportunities for al pupils. These include homework shests, displays of
pecidist vocabulary, opportunities for use of the art rooms in extra-curricular time, and clearly-
displayed lesson objectives. However, not enough is done to identify and support pupilswith a
particular tlent for art.

152. Pupilsin Key Stage 3 and Key Stage 4 generdly behave well, are willing to respond to
teachers questions, and are enthusiastic about their work. Students in the Sixth Form are articulate
and friendly. They show maturity and involvement in their gpproach to the subject. Many pupils
take part in viststo gdleriesin London and abroad in Key Stage 4 and the Sixth Form and are
involved in extra-curricular art work. However, there are few opportunities for pupils of al agesto
work with vigting artigs.

153. The department is well managed, with good lines of communication between teachers.
Provison of art sudio space for the Sixth Form has a positive impact on students' attitudes to
independent study and their development as artists. Issuesraised in the last ingpection have been
addressed successfully, athough there is further work to do on the use of sketchbooksin Key Stage
3.

DESIGN AND TECHNOLOGY

154. Attainment at the end of Key Stage 3 is above the national average. Teacher assessmentsin
2000 indicated that attainment in this key stage was well above the nationa average. Sincethen
there have been gaffing changes and difficulties, and lesson observation and scrutiny of work during
the ingpection suggest that standards have declined.

155. Pupilsin this key stage experience an interesting range of focused tasks and design
assgnments in different subject areas, and achieve satisfactory standards. Pupils build up afolder of
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work for each activity in a programme which covers food, textiles, resstant materids, eectronics
and graphics. Work in foldersis progressive, and it shows positive
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evidence of agrowing resource of skills, knowledge and technological understanding. However, the
qudlity of graphics varies considerably, and pupils are not dways able to present their ideas
effectivdy. There is some use of information and communications technology skills, but it isirregular
because of limited provison in programmes of work, and limited access to computers. Working in
different media, pupils develop arange of practica skills which they use in manufacturing and making
design products. The overdl qudlity of practica work is satisfactory, but standards do vary
between activity aress. The qudity of work in food and textiles is especidly high. Higher ataining
pupils demonstrate a persond style, and make good progress when the work is challenging.
Teachers have focused atention on the development of technica vocabulary, and thisis contributing
to improved standards in written work. Pupils are aware of assessment criteriaand of how to
improve ther work, and they achieve well.

156. Attainment in Key Stage 4 is above the nationd average. Pupils may opt for a GCSE
examination course in food, textiles, resstant materias, graphics, eectronics, or acombined course
in graphics and business studies. Studies are much more focused and make greater demands on

pupils.

157. Pupils acquire knowledge and skills through a number of assignments. They develop planning
and presentationa skills through design folders, and manufacture and make products in different
materials. The range of graphica techniquesis extended and the overdl quality of design foldersis
good. Pupilsachievewell. They are provided with clear outlines of the tasks, assessment criteria,
timescales and resource implications, and this structured support contributes a great dedl to success
in examinations. Thereisevidence of arange of information and communications technology skillsin
design folders, but pupils do experience problems in gaining adequate access to computers. There
is some outstanding work in al aress, but, asin Key Stage 3, the very high marksin food and
textiles are afeature of the department. The standard of practical work is good, and the department
is able to display awide range of high qudity product design. In 2000, the proportion of pupils
gaining grades A*-C in externd examinations was well above the nationd average, dthough
achievement varies between the different subjects, and results in dectronics, food and textiles results
are paticularly high. A particular achievement was the number of pupils achieving A* and A
grades.

158. Attainment in the Sixth Formisin line with nationa averages. A-Leve courses are offered in
product design or textiles. Numbers are small, and resultsin 2000 are average in resstant materias
but below average in textiles. Pupils build on their interests and show a capacity for individua work,
and growing maturity. An excellent example of thisisapiece of research on Versace by atextiles
student.

159. Mot pupils show interest and enthusiasm for their studies. They respond positively to the
range of attractive activities offered to them, but a small number of boysin Year 8 and Year 11
waste their own time and affect the work of others through noisy and ingppropriate behaviour. This
isaso afactor in the gap between the attainment of girls and boys which was evident in some
lessons. Overdl, however, behaviour is good, and relationships between pupils and with teachers
are aso good. Pupils observe appropriate codes of conduct in specidist rooms, and they use
equipment and machinery sengbly and confidently. Pupils with specid educationd needs make
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good progress in their work. Through the assessment system, attainment and progress is reviewed
and targets are set for future work.

160. Teachingisat least satisfactory in four fifths of lessons, and it is good in over haf, with severd
examples of very good teaching and one example of excellent teaching. However, thereisa
sgnificant proportion of unsatisfactory teaching. Teachers are hard working, and they organise and
manage resources to good effect. They use display well and provide pupils with exemplar materids
to establish quality levels. The best lessons have high expectations, pace, structure and purpose,
and dl pupils are properly chalenged. Teachers have introduced an effective revised assessment
scheme to enable them to develop individud pupil profiles and to equip al saff with extra details of
pupils progress. In the lessons where teaching is unsatisfactory, poor behaviour is not controlled,
and this dows the pace of the lesson so pupils make less progress than they should. Not enough is
expected of pupils, which aso results in unsatisfactory progress. Teachers are well supported by
two experienced and competent technicians who contribute a great dedl to the smooth running of the

department.

161. Thefaculty isably led by a committed teacher, who has been gppointed since the last
ingpection. She has introduced a number of organisationa and educationa changes. Adminigrative
procedures are good and documentation is full and detailed, but schemes of work have yet to be
updated and brought into acommon format. The nature and rate of change which has been
introduced, together with a number of staff changes, has posed some difficulties.

162. Accommodation is adequate, although some rooms are smal for practica activities and
gtorage spaceislimited. Thereisno speciaist graphics room, and this has restricted the
development of a broader range of techniques. A food room needs to be refurbished, and, athough
governors have approved expenditure no action has yet been taken. Since the last inspection there
have been improvementsin GCSE results, which are now above the nationa average. Not enough
progress has been made in improving Key Stage 3 graphics and in developing the use of information
and communications technology. However, the new assessment scheme is a very positive move in
providing details of pupils atainment and progress. Some hedth and safety issues were drawn to
the attention of the school.

GEOGRAPHY

163. Standardsin geography are high. In GCSE examinations, 78 per cent of students gained A*-
C grades, which iswell above the nationd average of 54 per cent. These results continue a steady
overdl improvement over the last three years. Virtudly dl pupils achieve a pass, which is above
average. Inspection evidence confirms these standards. The percentage of A* grades hasrisen
geadily, and is now about twice the nationd average a 72 per cent. Boys results are significantly
better than those of girls, but this difference was not apparent in lessons observed and work
scrutinised. A Leve results are more erratic. Results in 2000 are below the nationa average, but
they are up on 1999 and well down on those 0f1998. Boys results arein line with the average, but
the gender variation changes from year to year.
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164. Attainment a Key Stage 3 isin line with the nationa average, dthough the work of pupilsin
top setsis above average. Basic geographicad skillsare put in place early in Year 7. Pupilsgain a
good knowledge of place, and can understand and use mapping techniques and map reading. Use
of number isgood. Pupils can measure line, angle, areaand height in work on plans, contours and
coordinates. These skills were observed inaYear 7 imaginary map exercise. Pupilsaso learn and
use investigative techniques throughout Key Stage 3, which prepares them well for future GCSE and
Sixth Form work. Projects range from studies of local communitiesin Year 7 to very high quaity
enquiries by higher attainersin Year 9, on the Amazon rainforest and industriesin Brazil. Written
skills mature throughout Key Stage 3 and most pupils are able to use avariety of styles. InYear 8
there are good examples of imaginative writing about daily life in the Nile ddta, and extended writing
comparing the Kikuyu and Masal tribes. Results of teachers assessments at the end of Key Stage
3 are above average, but there are sgnificant differences between boys and girls. Girls results are
well above average a Level 5 and particularly so a Leve 6, whereas boys' results are below
average a Leve 5 and above average a the higher leve.

165. Exercises using the school environment, loca geography and the world map give pupils spatid
awareness and a knowledge of places. Pupils achievement in Key Stage 3 is satisfactory, and
older pupils make good progressin Key Stage 4. Due in large measure to the clear understanding
of processes and patterns gained in Key Stage 3, and the continuity in planning between key stages,
older pupils dso become confident in the use of Satistica methods and geographica moddling. A
great strength is the development of enquiry work. By Key Stages 4 and the Sixth Form, many
pupils are able to produce well thought out coursework in which they can develop hypotheses,
gather and andlyse data, and reach logica conclusons. Thisis seen to advantage in the physicdl
study of coastdl erosion at Walton-on-the-Naze and the investigation of Retail and Industry in Greet
Dunmow. Lower attaining pupils and those with specia educational needs make good progress.
They complete avariety of written tasks. With the help of writing frames, they build up agood
volume of extended and imaginative writing, such as Y ear 9 descriptions of holidays and writing
about the effects of volcanic eruptions. Across the key stages, enquiry work in particular is
supported by the use of information and communications technology. Pupils continualy improve
their skills, which include word processing, spreadsheets, the graphica presentation of data, and
research from the Internet. Sixth Form students use Powerpoint for presentations.

166. Teachingin al but one lesson was & least satisfactory, nearly haf good, and a further one
third very good. Lessons are conducted with energy and enthusiasm and aded of good humour.
Pupils are interested and involved in lessons that are planned well and offer avariety of activitiesand
techniques. Teachers high expectations ensure that pupils at dl levels of atainment work at a good
pace and cover alot of ground. Good probing questions and innovative idess keep levels of
concentration high. Thisis particularly so when pupils are required to work in groups to produce
and make presentations, including role play, as seenin Year 7 work on flooding in Bangladesh.

167. Teachers good knowledge and the sdlective use of audio visua ads adds an extra dimension
to lessons and keep pupils on task. Good questioning and high expectations of involvement of
pupils leads to a brisk pace and good progress. Lower ataining pupils and those with specia
educationd needs are well catered for, but the opportunities to help gifted and talented pupils are
not included in schemes of work.
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168. Day-to-day marking is good, but in Key Stage 3 the school system is not clear enough inits
linksto Nationd Curriculum levels. Homework is an integrd part of lessons. 1t is set regularly, with
expected outcomes explained, and is reviewed when it is returned to pupils.
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169. The unsatisfactory lesson did not plan enough chalenging work for the pupils, who became
frustrated and behaved badly. However, the great majority of lessons are conducted in afriendly
atmosphere and, in Key Stage 4 and the Sixth Form in particular, pupils are mature and behave very
well. Attitudesto work and relationships are positive. Pupils cooperate and vaue each others
contributions. They respond well when challenges are set, and persevere with tasks. Their high
levels of understanding stem from a positive response to challenges, which require them to persevere
with tasks, aswas seen inaYear 7 lesson producing aradio broadcast about flooding in
Bangladesh. Pupils are lively and their energy is often well harnessed to produce good work.

170. Since the last ingpection the department has made good progress. It has maintained standards
in those areas noted as good in the last report and, in addition, has made significant improvementsin
information and communications technology and the enquiry process. Information and
communications technology now plays an important role in pupils enquiry and investigative skills,
which are acquired in Key Stage 3 and honed theresfter. Thisareais now adrength of the
department. The time alowed for geography has not incressed.

171. Inadifficult time, the acting head of department, with the help of committed teechers, has
maintained the department’ s strengths, and has continued improving other aress, dl of whichis
having a pogitive effect on the pupils learning. The use of assessment and the monitoring of teaching
and learning require further strengthening.

HISTORY

172. Theresults of teachers assessments at the end of Key Stage 3 in 2000, where 69.5 per cent
of pupils achieved Leve 5 and above, are above nationa norms. In classes observed during the
ingpection, pupils atainment wasin line with national expectations, and achievement was
satisfactory. Pupils handle historica facts well, and over the key stage they increase their ability to
andyse and evaluate the key concepts of causation and effect. For example, Year 9 pupils, in therr
study of the domestic policy of Adolf Hitler, were able to set in chronologica order diverse events
such as the Enabling Act, the reduction in Germany’ s unemployment from sx million to half amillion,
and the rebuilding of the German army. They were aso able to evauate the long-term effect of each
event on Germany and upon the rest of the world. The discrepancy between the teacher assessment
tests and standards across time reflects the low dlocation of time to the subject in the first three
years of secondary schooling.

173. Attheend of Key Stage 4, standards of pupils work are above, and sometimes well above,
the standards achieved nationaly. PupilS progressis good, partly because learning through

empathy isastrength at thisstage. A Year 11 class, for example, was clearly moved at pictures of
survivors of ngpalm bombing in Vietnam. Pupils are skilful at linking severd facts together to meke a
comprehensive and cohesive historica picture. For example, Year 11 pupils, in their sudies of the
war in Vietnam, were able to show how the ‘hit and run’ guerrillatactics of the Vietcong and the Tet
offensive were not only military but psychologica factors which led eventualy to the American
withdrawal. These standards are reflected in examinations results in 2000, when 76 per cent of
pupils gained A*-C grades,
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ggnificantly above the nationd average. These results, which have been sustained over the last three
years, are due to severd factors. These are pupils confidence when dedling with the complexities
of andyss and evauation in tests and examinations, and good strategies for achieving the best
possible marks for coursework. The department is aware of the need to teach better strategiesto
help pupils retain facts.

174. Standards at the end of the Sixth Form, as observed from notebooks and in classes, arein
line with the nationa standards. Students have an above-average grasp of the complexities of
historica analyss. For example, Year 13 students can evauate the responses of the different
powers to the various crises of the cold war in the 1960's, which culminated in the establishment of
the Berlin Wall, and they understand the complexities which led to the decisons taken. Resultsin A
Leve examinaions, however, are only in line with the nationa average for the higher grades, while
results over dl grades are below average. Thisis because of students lack of wider reading in the
subject, and aso because students do not retain information easily and have not devel oped
independent research kills.

175. Pupilswith specia educationa needs make satisfactory progressin Years 7 to 11. Good use
ismade of individua education plans. Higher attaining pupils make satisfactory progress, but could
be sretched even further. There is no significant evidence to show thet the variation between the
achievements of boys and girls differs from the nationd pettern. The cohort of pupils from minority
ethnic backgroundsis too small to enable any vaid comparisons to be made,

176. Teaching is never less than satisfactory; it is good in nearly haf of lessons and very good in a
further quarter. Lessonsare well planned and well prepared. Sometimes, teachers areinclined to
be too didactic, rather than encouraging pupils independent learning. A characteristic of the
teaching isthat teechers enthusiasm isinfectious and has a strong impact on pupils learning.
Teachers are particularly good at establishing good rel ationships, often usng humour whilst aways
maintaining control. They are adept at drawing out significant points from chalenging and exciting
material. For example, a'Year 10 lesson on the Treety of Versailles set out to dicit students
understanding of the great powers' attitudes towards Germany. The teacher achieved this by using
afamous Punch cartoon, depicting Clemenceau pulling the strings of the guillatine to *kill” Germany
in 1919. Pupils were simulated by the chalenge and gpplied their best intellectud and cregtive
efforts, and learning was good.

177. Pupilsenjoy thissubject. They settle quickly to task and sustain concentretion. They behave
well and apply themsalves to work with interest.

178. The depatment isled effectively and efficiently by the head of department, who iswell
supported by ateam committed to encouraging pupils to high achievement. There has been marked
improvement since the last ingpection in the variety of teaching strategies, particularly in the extensive
use of higtorical fidldwork. Exampleswere viststo the baitlefield of Y pres, the local castle at
Hedingham, and Auschwitz. A very good system of writing frames and key word lists underpins a
good literacy programme. Wise choices have been made for GCSE and AS/A Leve syllabuses
which play to the strengths of the pupils.
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179. Thetimedlowed for higtory in Key Stage 3 is below recommendations. The study of such
topics as the holocaust and the bombing of Vietnam dlows higtory to make an important
contribution to pupils mord, socia and culturd development. However, thereis very little
contribution to pupils spiritual development. The assessment policy is based on sound principles
and achievable outcomes, but there isinconsistency in teachers marking according to National
Curriculum levels. Pupils progressistracked well, but target-setting is not developed enough.
Resources are satisfactory. There are good textbooks, videos and differentiated material, and good
use is made of information and communications technology fecilities. However, there are no
artefacts, and insufficient reading materids.

INFORMATION AND COMMUNICATION TECHNOOGY (ICT)

180. InKey Stage 3, where dl pupils have timetabled information and communications technology
lessons, attainment is in line with the national average. 1n lessons and work seen during the
ingpection, attainment improved as pupils made progress through the Key Stage, and, by Year 9,
the attainment of a sgnificant proportion of the year group isgood. Pupils have some experience of
al aspects of information and communications technology. In Year 7, they are ableto use the
Internet to good effect in finding information; they refine their searches as necessary and incorporate
selected text and pictures into their word-processed documents. By Year 9 they have learnt how to
use information and communications technology to control the cycles of eectrica equipment, and
can use desktop publishing software and spreadsheets. Results of teachers assessmentsin 2000
are well above the nationd average, dthough attainment at the higher leve islower thanin the
previous year.

181. InKey Stage 4, there are no discrete information and communi cations technol ogy lessons.
Pupils have some opportunities to use the technology in some subjects, such as desgn and
technology, English and geography. However, there are wide variations between departments, and
between teachers, in the breadth, depth and frequency of itsuse. There is much more scope for
using computers to enhance learning in most subjects. Where the technology is used, pupils do not
have adequate opportunities to build upon the skills which they have acquired in Key Stage 3.
Pupils do not develop the skills to enable them to use more complex functions, particularly for
andysing and interpreting data. Attainment by age 16 is below average.

182. Inthe Sixth Form, where agreat dedl of autonomous use of the technology was seen,
attainment is generdly satisfactory, particularly in word processing and the use of the Internet for
research, but data andyss is underdevel oped.

183. Inadl years, pupils have a pogtive atitude towards the use of computers. They are usudly
very wdl motivated, and work effectively in pairs and smdl groups with good levels of concentration
and persaverance. Thisis particularly needed at times, because of problems with the new computer
network. These are having an adverse effect on aspects of the use of the technology, despite the
best efforts of the school to remedy the Situation.

184. Teaching in dmogt dl lessonsin Key Stage 3 was good, and an example of very good
teaching was seen. Lessons are well planned and in most cases classroom management is good.
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Teachers support pupilswell as they work a computers, and the paceisgood. Inasmal minority
of lessons, pupils would have made better progress if there had been some whole classteaching. In
Key Stage 4 and the Sixth Form, where information and communications technology was being
used, teaching overdl was good, though this did not usualy include specific teaching of additiona
skills. Indl years, many teachers do not adequatdly exploit the use of the technology in their
lessons, dthough pupils are encouraged to use computers for homework and coursework.

185. Recent changesin the management of information and communications technology have
brought about improvementsin provision. A detailed development plan isin place, the infrastructure
has been improved, and the number of modern computers has increased. The number of computers
isnow amog in line with the nationd average for a school of thissze. The Internet is available
throughout the school building. The development plan includes a short course GCSE for dl pupils,
which, when implemented, should help to ensure the development of information and
communications technology skills and assessment procedures. The provision of information and
communications technology was aKey Issue a the last ingpection, and there is still no coherent,
coordinated system for integrating the technology in al subjects. The impending New Opportunities
Fund training for gaff should provide them with skills and understanding of how to enhance learning
in their subjects with the use of information and communications technology.

MODERN FOREIGN LANGUAGES

186. Attanment a the age of 14 isin line with nationa expectations. Girls do consderably better
than boys. Although standards have falen in recent years, inspection evidence now indicates adight
improvement. Resultsin French in GCSE examinations in 2000 are well above the nationd average.
Boys results are further above the national average for boys than are girls' results compared to the
nationa average for girls. Results have been inconsgtent over the last three years. Spanish results
are below average, dthough girls results matched the nationd average for girls. Results have
declined in recent years, but the number of pupils gaining A* or A gradeswasiin line with the
national average, and much improved compared with 1999. At GCE A Level, onein four sudents
gained an A grade, though results overall were average.

187. Pupilsin Key Stage 3 make satisfactory progress. They al study both French and Spanish in
Years 7 and 8, and can choose to continue with either or both in Year 9. Time alocated to each
language is low, and restricts the progress made by pupils studying both languages. Higher ataining
pupils do not make adequate progress, but pupils with specid educational needs make satisfactory
progress. By the end of Year 9, higher attaining pupils begin to gpply tensesin their ord and written
work, and have learned sufficient vocabulary and language structure to understand most of what
they read and hear. Pronunciation and intonation are sometimes good, but not consistently so.
Average and lower attaining pupils need alot of support to produce language, but communicate
brief information. They understand key details in short spoken and written messages. In oral work
they depend heavily on the written word, either in the textbook or their own preparation, so that
pronunciation isoften anglicised. The content of written work is usualy good, though length and
accuracy vary according to ability. Listening skills are devel oped best, as pupils hear teachers use
French and Spanish consistently to conduct lessons.
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188. InYears 10 and 11, pupils continue to make satisfactory progress. Higher attaining pupils
make good progress. These pupils are much more confident oraly and converse well on familiar
topics and more demanding issues, such as persond fitness and the environment. They use arange
of tenses and give opinions. They understand extended texts. Most pupilsin middle and lower
ability groups make satisfactory progress. They improve their vocabulary and comprehension skills
aufficiently to identify important pointsin messages. In some cases, ord and written work is of alow
sandard, conveying minimd information. Thistendsto reflect the leve of effort and enthusasm
gpplied by these pupils. However, in 2000 dl pupils gained & least a GCSE grade G, indicating that
pupils with specid educational needs make at least satisfactory progress. Evidence from GCSE
modules aready completed and accredited for pupilsin Year 11 indicates an improvement in
andards in Spanish.

189. There are currently few students in the Sixth Form studying modern languages. The quality of
work seen during the ingpection was variable. All sudents are making good progress, as they
benefit from the smal Sze of groups and the regular opportunity to participate in ord work. Thereis
some very good work in Spanishin Year 12. Students rapidly improve the range of their active
vocabulary, and a strong focus on grammar enables them to write and spesk with increasing
confidence, accuracy, and complexity on topics such as the Nationd Front in France, bullfighting,
cannabis use, and the socio-economic Stuation in Gaicia. Comprehengon skills dso improve well,
as they hear and read awide range of materids, including texts on the Internet.

190. Attitudes are largely positive, dthough in Years 9 to 11 there is some frudtration with the
turnover in gaffing. Though numbersin the Sxth Form are low, and no pupil in Year 10 takes two
languages, there is evidence that both of these Situations may change in the next academic year.
Pupils take pride in the presentation and completion of their work. They collaborate sengibly in pair
and group work. During the inspection, pupils could be trusted with a Treasure Hunt activity around
the school unsupervised. Behaviour isgood in most lessons, but some pupils are unwilling to
participate and consequently make less progress than they should. Progressisaso affectedina
minority of lessons where behaviour is unacceptable.

191. Teachingisgood in two thirds of lessons, including very good teaching in onein Six lessons. It
is stronger in Spanish than in French. Teaching was unsatisfactory or poor in two of the lessons
seen. Teaching is not as good as during the previous inspection: to some extent this reflects current
daffing difficulties. However, thereis now more pair and group work. Teachers are committed and
hard working. Most offer both French and Spanish to GCSE standard. They use the foreign
language wdll. In the best lessons, pupils learning is acceerated by arange of imaginative activities,
covering different skills and conducted at abrisk pace. InaYear 10 Spanish lesson, pupilsrevised
previous work through quick-fire questions, and learned new language for making a hotel
reservation. They then gpplied and consolidated this through alistening task, and through speaking
and writing tasks carried out with apartner. A Year 11 French lesson on environmenta issues
included ord pair work, listening and reading tasks and a dice game, dl of which helped to embed
new learning in an enjoyable way. Although lesson plans show an intention to provide work for the
range of needs within groups, this rardly happens, and higher attaining pupils in mixed ability groups
are not adequately extended. Teachers mostly manage pupilswell. Relationships are good, and
teachers use praise and encouragement, and agood deal of humour.
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192. Marking isused well to inform pupils about their progress. Some teachers write full
comments designed to provide clarification, and set targets for improvement againgt nationd criteria,
which supports learning very effectively. Homework is set regularly and complements work donein
class. InYears10to 13 it is often open-ended, so that pupils and students can show some inititive
inther learning. InYears7to 9, dl do the same homework, and opportunities to extend the more
able are rarely taken.

193. Inlessons where teaching is unsatisfactory or poor, thisislargely because explanations are
unclear, paceis dow and work unchallenging. Pupils become confused and frustrated, and make
inadequate progress.

194. Inthe absence of the head of department, her deputy |eads the department very capably and
there is a strong team ethic as teachers cope with extra demands. Schemes of work are being re-
written. Assessment procedures are good and data are used effectively to support learning, for
example through target setting. However, the subject development plan has too many targets, which
need prioritisng. There are no Srategies to improve boys performance. No systematic monitoring
of the work of the department has taken place, though there are plans to address this shortcoming.
Regular trips and exchanges to France and Spain support pupils learning. Although there are many
positive features in the work of the current team, improvement since the last ingpection has been
unsatisfactory, owing to poorer results and more incongstent teaching, both of which stem from the
problem of recruiting and retaining seff.

MUSIC

195. All pupils gained A*-C gradesin GCSE examinations in 2000, which iswell above the
national average of 70 per cent. More pupils are achieving the highest grades. Thereisno
sgnificant difference between the results for girls and boys. The number of pupils choosing to study
music in the Sxth Form has increased from previoudy very smal numbers. It isnot possble to
make sgnificant Satistical comparisons because of the small numbers of students choosing the
subject.

196. No teacher assessments of the standards achieved by pupils at the end of Key Stage 3 were
undertaken in 2000. The present teaching arrangements for pupilsin Years 7 to 9 means that
attainment by pupils who have lessons taught by cover and supply teechersis unsatisfactory, and
much lower than that of other pupils. Observation of lessons and andysis of pupils notebooks gives
amixed picture of attainment and achievement, which relaes clearly to the qudity of teaching.
During the inspection 80 per cent of teaching for these pupils was unsatisfactory. The main reason
for thiswas lack of pace and chalenge during lessons. Temporary teachers do not have enough
knowledge of music teaching to help pupils develop musica skills and understanding. Lessons are
planned for supply and cover teachers, but are not dways taught as planned. As aresult, pupils
gpend too long on non-musical activities, such as completing worksheets and word searches, and
their progressis unsatisfactory. Books are not marked regularly and work is not ways appropriate
for dl pupils. The teaching by the permanent member of staff isgood. Lessons are planned
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effectively, and good demonstrations and support promote good learning. In these lessons, pupils
are chdlenged to extend their compositions gppropriately. Many play melodies fluently with good
finger technique, and are able to add single finger chord patterns or drone accompaniments. Pupils
can recognise and discuss the ingruments playing in pieces of music. Pupils with specia educationa
needs make good progress in these lessons.

197. The standard of work at Key Stage 4 is generaly in line with expectations. Written work is
neatly presented, with gppropriate use of musical vocabulary. Pupils perform with confidence for
different audiences. The present saffing arrangements mean that not al pupilsin Key Stage 4 and
the Sixth Form can be taught by the speciaist teacher. However, extralessons are provided during
lunch times and after school, to address gapsin coverage. Lessons are planned effectively, with a
clear focus for learning, and homework is set to reinforce work donein class. Pupils are questioned
well to promote discussion. Pupils develop avariety of styles of compaosition, and they make good
use of the recording facility on the keyboards. A duet for flutes showed the influence of imitation
and canon as mugicd devices within the compostion. One pupil derived ingpiration from afavourite
family holiday, another from an interest in Jazz.

198. Pupils attitudes to the subject vary. Some are disillusioned by inadequate teaching, and no
longer have much interest in lessons. Some pupilstry to help themsalves to make progress by using
the musical knowledge and understanding gained from their instrumental lessons and the work they
have done in primary schools. Relationships between examination pupils and staff are good, and
these pupils have a positive and congructive atitude to the department. A number of extra-
curricular activities take place, and these are well supported by pupils, who enjoy the opportunity to
perform in concerts both in school and the local community. The number of pupils having
ingrumenta lessons has remained high, with avariety of instruments taught. There are good
procedures for monitoring attendance and progress. However, the accommodation provided for
these lessons is unsatisfactory. The rooms are shabby, dingy and unkempt, and are a poor learning
and teaching environment.

199. The sole specidist teacher isworking very hard to keep the department running on a day-to-
day basis in the absence of a head of department, and with no departmental structures. Lack of
gability in the leedership of this department has resulted in many shortcomingsin its management,
and no vision or srategy for development. The department development plan has yet to be
implemented. Thereisno overdl scheme of work and no clear assessment criteriawhich link to
Nationd Curriculum levels. At present pupils are not aware, when composing, how they can
improve their work. In lessons, time needs to be given for pupilsto record their work in progress, in
order to gppraise and refine their compositions effectively. Reports to parents give limited
information and none have been written for some pupils taught by cover and supply staff.

200. Sincethe last ingpection the only areathat has continued to improve is atainment in GCSE
results. Key Stage 3 attainment is adversaly affected by staff changes, lack of coherent planning and
assessment procedures.
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PHYS CAL EDUCATION

201. The evidence from lessons observed shows that the standard of work attained by most pupils
at the end of Year 9 conforms to the nationa average in dl areas of the physica education
curriculum. Most pupils are able to gpply techniques, skills and competition rules to severa aspects
of the curriculum, including basketbdl, footbal, hockey and svimming. The mgority of the pupils
have sound basic skills, and a sgnificant minority have very good skills. These provide agood
platform for future development. In footbal, boys have sound individua control and passing skills,
and good evaugtion ills. Girls have good control and passing skillsin basketball. In svimming, all
pupils are confident in the water and use arange of recognised strokes. The ability of pupils at the
end of Key Stage 3 to observe and analyse performance is above nationd expectations. In this key
stage, achievement is very good: in lessons during the ingpection pupils dways made good progress,
and sometimes very good or excellent progress. Pupils are successfully encouraged to develop not
only their skills but dso an understanding of the techniques and rules. An example of excdlent
progress was observed in a'Year 9 swimming lesson, where pupils not only developed their ability in
the recognised strokes, but aso made significant progress in the butterfly stroke, which, at the
beginning of the lesson, most were not able to attempt.

202. GCSE results for physical education in 2000 are well above the national average, and show
improvement on those of the previous year. GCSE dance results are a'so well above average. By
the end of Key Stage 4, the attainment of other pupilsis above the nationa average. Achievement in
thiskey stageisvery good. InaYear 11 GCSE dance lesson, girls demonstrated good quality of
movement, and used their analys's of movement skills to improve their own performance and that of
othersin the group. They have developed sophisticated choreographic skills. 1n a GCSE physica
education practica lesson on hockey, excdlent passing and control skills were evident, while pupils
once again were able to andyse performance, and gpply skills to different game Stuations.

203. Reaultsin A Levd examinations are dso above the nationd average, and students continue to
show agood understanding of how to observe and andyse performance. The high sandardsin this
subject are the result of the very high qudity of teaching.

204. The dtitudes of most pupilsto learning are very positive. They are enthusiagtic, well behaved,
and co-operative, and show ared enjoyment of the subject. Mogt are attentive and able to sustain
concentration. Relationships are good. Opportunities for pupils to take respongbility and to
undertake different roles, such as coach or officid, are developing.

205. Thequdity of teaching is at least good in nearly dl lessons, and it is very good in aquarter and
excdlent in afurther fifth. Teaching is never lessthan satisfactory. Thereis excellent teeching in
both key stages, and in these lessons secure knowledge is regularly conveyed to pupils. Thisis
achieved through the teacher’ s perceptive observation of performance, appropriate intervention, and
good question and answer sessons. Planning is thorough, and incorporates varied teaching
strategies and a sequence of activities which involves both individua and collaborative learning, often
with an emphasis on pupils evauating their own performance and that of othersin the group. A
sgnificant factor isthe exceptiond enthusiasm, energy and vitdity of dl saff; pupilsrardy fal to
enjoy physical education lessons. Discipline and class management is aso usudly very good.
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206. Assessment of performance during lessons by pupils and teachersis regularly used to enhance
learning. However, athough assessment is systematicaly recorded, and there is some target setting,
teachers do not set targets for pupils which are linked to schemes of work, or involve pupilsin the
process. Nor is prior atainment consistently used to establish the potentia for progress. The
marking of GCSE and ‘A’ level work does not provide pupils with the information they need to
improve.

207. The curriculum meets statutory requirements at both key stages, and the range of activities at
Key Stage 4 provides a sound preparation for Post-16 leisure activities. The time alocated to
pupilsin Key Stage 4 is not adequate to teach the Nationa Curriculum in appropriate depth, and
Sixth Form students have limited access to physica education. There istoo much emphasison
outdoor games activitiesin Key Stage 3. Staff provide a very good range of extra-curricular
activities, and school teams compete very successfully with other schoolsin arange of sports. Many
pupils achieve representative honours. The girls under-16 hockey team has recently reached two
nationa hockey finds.

208. The department iswell led and organised, and communication within the department is very
good. The head of department provides a clear educationa direction and is very well supported by
the whole teamn, though observation of teaching is not consstently used to monitor the effectiveness
of the department. The close communication and mutua support within the department isacritica
factor initssuccess. All gaff are good role models, are committed, and give generoudy of their
time. Accommodation isvery good, and is asignificant factor in the range of activities that can be
offered to pupils. However, maintenance and cleaning of severd areas in the department, most
noticeably the changing rooms, is unsatisfactory and represents a health and safety hazard. There
has been good progress in addressing issues raised in the last ingpection report. There are now
many opportunities for pupils to evauate performance in lessons, dthough the department is il in
process of developing pupils opportunities for planning. A full range of teaching stylesis now
employed, and pupils of dl abilities are now consstently challenged. With improved assessment
practices, this should improve further.

RELIGIOUS EDUCATION

209. Attanment at theend of Year 9isin line with expectationsfor 14 year olds. Pupils make
satisfactory progress, and some make good progress through Years 7 to 9. There are good
examples of pupils developing their knowledge and understanding of religious concepts, and of
principles such as suffering and enlightenment. Students can relate what they are sudying to their
own experience. They make use of specidist language such as‘eucharist’. Students use text
materid and draw conclusions from it, such as the importance of bread and wine in different
Chrigtian celebrations. Students with specia educational needs make appropriate progress, though
not enough tasks adapted to their needs are dways provided. Written work has improved since the

last ingpection.

210. Thereisno rdigious education for al studentsin Key Stage 4, dthough a GCSE courseis
offered and is currently taught to a smal number of Year 10 pupils. Resultsin GCSE examinations
in 2000 were above average. In lessons and work seen during the inspection, attainment in Year 10
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reached expectations. Pupils are developing an understanding of religious concepts, and there are
good signs that they are developing a problem solving gpproach. They show a good understanding
of religious feasts and festivals, and are beginning to consolidate their learning and develop vaues.
Generdly, good progress is being made, dthough there is not enough emphasis on an andytica
approach to develop abstract thinking.

211. Inlessons and work seen during the ingpection, attainment in the Sixth Form was found to be
in line with expectations. Students demondtrate their ability to think anayticaly, and provide
reasoned arguments based on sound knowledge. A good example is an analyss of the smilarities
and differences between Chrigtian and Idamic teaching. Students handle conceptua and
philosophical issues well, for example the concept of revelation. Students are able to present
balanced arguments, and they have a sound approach to research. A Leve results were averagein
2000 and AS Levd results were above average.

212. Pupils attitudesto learning are good and sometimes very good. They behave well and apply
themselves to work. There was evidence of good collaboration in the group work observed on
religious festivals. A good rapport exists between pupils and teachers, and teachers give good
support to individuas.

213. Teaching is nearly dways a least satisfactory, and it isgood in haf of lessons, with an
example of very good teaching. Teaching was judged to be unsatisfactory in only one lesson.

214. Teechers are qudified specididts, securein their knowledge of the subject, and they display
confidence in the use of materid and resources. Planning is good and lesson aims are shared with
pupils, placing the lesson firmly in the context of prior learning. Teachers make good use of
questioning to consolidate current learning and to review previouswork. They use a suitable range
of sylesthat hdp pupilsto maintain their interest and develop understanding of religious principles
and concepts. Resources are well used, especialy worksheets prepared for students with different
needs. Teachers manage pupils behaviour well. Extension work and homework are used to good
effect. Assessment of pupils work is generdly satisfactory and helpful comments are written in
exercise books. Although the procedure provides a sound basis for assessing what pupils know and
understand, it does not inform the teaching and learning cycle and the planning of new work. The
department does not set detailed targets, against which it can assess pupils progress.

215. Thecurriculumin Years 7 to 9 is broad and balanced and meets the needs of the students. It
satisfies the requirements of the loca Agreed Syllabus, and schemes of work are gppropriate. The
GCSE course is taught to a small number of Year 10 students, and religious education is taught to A
and ASLevd. However, Satutory requirements are not met for religious education for al pupilsin
Years 10 and 11, or for Sixth Form students. Thiswas a Key 1ssue when the school was last
ingpected, and nothing has been done since then to provide rdligious education.

216. The department iswell managed, with aclear sense of purpose and direction. The head of
department iswell supported by an enthusiastic team. Syllabus materia does make provison for
spiritud and mora development. There are opportunities for pupils to respond to religious beliefs
and experiences, but fewer chancesfor reflection. The department iswell organised, and planning is
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good, though monitoring the work of the department is not adequately carried out at present. The
development plan addresses priorities and forms a sound basis for future action.
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