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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Carlinghow Primary School, with pupils aged 3-11, is bigger than the average primary school
nationally.  It serves the community of Batley, a small township near Huddersfield.  Pupils mainly
come from families who live in council owned housing in the two nearby housing estates with most
of the other families living in owner occupied housing.  There is a high level of unemployment and
social disadvantage in the district.  Some families are transient; 23 pupils joined school at other than
the usual time of admission, while 45 pupils left during the last school year.  The majority of
children start nursery at age four with below average attainment levels and some start with well
below average.  Baseline assessments show that attainment of children starting in the Reception
class at age five is also below average as it was at the time of the last inspection.

There are 522 pupils on roll, including 73 children who attend the nursery part-time and one full-
time, which shows a slight increase from the last inspection.  The proportion of pupils eligible for
free school meals at 45 per cent is very high compared to the national average of 20 per cent.  The
school has an integrated resource provision for 24 physically disabled pupils, currently there are
eighteen full time and three part-time pupils in the resource provision.  The school has registered
154 pupils as having special educational needs.  This represents over a third of all pupils and is well
above the national average of twenty-one per cent and above that for similar schools.  Thirty-four
pupils, including twenty-one in the resource and four children in the nursery, have statements of
special educational need.  This is well above the national average.  There are 23 pupils from a range
of ethnic backgrounds, two of these pupils are new to English.  There are 17 classes; some of these
classes are housed in de-mountable classrooms.  The school has been selected as one of the 20
schools in the local authority to benefit from the Public and Private Partnership initiative.

HOW GOOD THE SCHOOL IS

This is an effective and happy school.  The aims and values of the school are demonstrated in
practice by the very good relationships between staff and pupils.  The headteacher and the staff
consistently show a high level of care and concern for the pupils.  The positive and caring
environment of the school enables pupils to take full advantage of the educational opportunities
provided.  The pupils from resource provision are very well integrated into all aspects of school life
and make good progress.  Pupils under the age of five progress well and achieve average levels in
all areas of learning in the Reception classes.  By the age of seven, pupils attain average standards
overall.  For the eleven year old pupils, the school has set achievable targets to raise standards in
English and mathematics.  Standards in English are currently below average and in mathematics
standards are broadly average.  Teaching is generally good.  An appropriate range of activities is
planned in Key Stage 1, but on occasions in Key Stage 2 the range of activities provided has
narrow objectives.  The school shows commitment to raising standards for eleven year olds in
particular.  It uses its resources efficiently and gives satisfactory value for money.
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What the school does well
• It reflects very well its aims and values in all its work.
• It makes very good provision for special educational needs pupils in the resource provision.  This

is a significant strength of the school.  Pupils with special educational needs throughout the
school are well provided for and generally make good progress.

• Pupils are taught well.
• It provides well for children under the age of five.  Teaching is good and children make good

progress.
• Pupils are well supported in maintaining good standards of behaviour and discipline and

sustaining good attitudes to work.
• It provides well for pupils’ moral and social development and offers a good range of extra

curricular activities.

What could be improved
• The standards of attainment in English and mathematics in Key Stage 2.
• The challenge provided in work for higher attaining pupils to ensure it matches their needs.
• The quality and range of experiences and activities provided in Key Stage 2.
• Arrangements for keeping a check on pupils progress.
• Systems for checking the quality of the curriculum, teaching and learning.
• The range of opportunities which enables pupils to develop their spiritual awareness and self-

knowledge.
The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HAS IMPROVED SINCE THE LAST INSPECTION

The school’s response to the issues identified in the previous inspection has generally been
satisfactory.  The school has made progress in raising standards in English and mathematics at Key
Stage 1.  At Key Stage 2, the proportion of pupils reaching the average standards in English and
mathematics has also improved slightly.  It has sustained average results in science at Key Stage 1
but at Key Stage 2 there has been good improvement in the proportion of pupils reaching Levels 4
and 5.  More challenging work for the higher attaining pupils has resulted in improving standards
since the last inspection but there is need for further improvement.  The effectiveness of the
monitoring procedures that the school has introduced is varied.  Although, the head teacher, deputy
head and some co-ordinators are now monitoring the quality of teaching and learning, there is little
evidence of this impacting on learning opportunities as yet.  Year group planning is now linked
effectively to medium term plans in English, mathematics and science.  This is working better for
the under fives and in Key Stage 1 but this has not been extended across the whole curriculum. 
Satisfactory progress has been made in improving the information and communication technology
provision.  Little progress has been made in using the assessment data available to inform planning
to ensure that appropriate challenge is provided for all the pupils.
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STANDARDS

The table shows the standards achieved by 11 year olds in 1999 based on the National Curriculum
tests:

compared with

Performance in: all schools similar
schools

1997 1998 1999 1999 Key

English E E E D well above average
above average

A
B

Mathematics D E E C average
below average

C
D

Science E D D B well below average E

The results for 1999 are an improvement over 1998 for the 11 year olds.  Pupils attained well
below average standards in English, well below average in mathematics and broadly average
standards in science.

The inspection of lessons and pupils’ work and discussions with pupils’ show that eleven year olds
in the current Year 6 reach standards of attainment in English that are below average.  Pupils
achieve average standards in speaking and listening.  The reading programme is under developed
and often lessons are narrowly focused on developing skills in isolation of other work.  In
mathematics standards are broadly average.  In science, pupils achieve standards that are in line
with the national average.  In information technology, pupils make satisfactory progress as they
move through the school but the current Year 6 are not likely to achieve standards expected
nationally by the time they leave the school.  Generally, higher attaining pupils are not always
provided with extension tasks or sufficiently challenging work and consequently on occasions they
make unsatisfactory progress.

The 1999 test results for seven year olds show that attainment in reading was below average and in
writing and mathematics it was close to the national average.  In lessons and in work seen, seven
year olds’ attainment is in line with the national average for mathematics.  Their attainment in
writing is average; standards of attainment in reading are broadly average.  Compared to standards
nationally, attainment in reading is below the national average.  In science, information technology,
religious education and other subjects, pupils are achieving the standards expected for this age. 
Although progress is satisfactory and sometimes good, in some lessons the higher attaining pupils
are capable of learning more and making better progress.
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PUPILS’ ATTITUDES AND VALUES

Aspect Comment
Attitudes to the school Pupils’ attitudes are good.  They are generally keen to learn

and work with concentration for long periods.
Behaviour, in and out of school Behaviour is good.  Pupils behave well in lessons, in the

playground and around the school.
Personal development and
relationships

Pupils make good relationships with each other and with adults in
the school.  They take the responsibilities given to them seriously
and approach the tasks with maturity but opportunities for
independence in learning and taking initiative are limited.

Attendance Attendance is satisfactory.

The pupils with special educational needs in the resource provision are exceptionally well integrated
in the school.  They are active participants in school life and demonstrate a high level of self-
confidence.  There is a strong sense of respect for each other in the school and relationships
throughout the school are very good.  Pupils participate enthusiastically in the good range of
sporting, musical and dance activities provided by staff after school hours and take advantage of the
residential trip offered by the school.

TEACHING AND LEARNING

Teaching of pupils Aged up to 5 years Aged 5-7 years Aged 7-11 years

Lessons seen overall Good Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;
unsatisfactory; poor; very poor.  ‘Satisfactory’ means that strengths outweigh any weaknesses.

The good quality of teaching contributes effectively to children’s learning overall.  The evidence of
this inspection shows that the quality of teaching was very good in 14 per cent of the lessons seen,
good in 40 per cent, satisfactory in 44 per cent and unsatisfactory in just over two per cent of the
lessons seen.  It was outstanding in one lesson.  Good teaching was seen in classes across the age
range but the most significant strengths are demonstrated in the nursery, Reception and in Years 2
and 3.  The teaching of literacy and numeracy is generally good.  Teachers use good teaching
methods and manage their pupils well, which results in pupils’ good behaviour and good attitudes
to learning.  They give clear explanations and set appropriate expectations for most pupils but do
not always stretch the higher attaining pupils.  They provide well for pupils with special educational
needs.  In Key Stage 2, the quality of teaching was good in most of the lessons seen and this
resulted in pupils making good overall progress in these lessons.  However progress overtime was
judged to be satisfactory overall.  Teachers planning of lessons is not sufficiently supported by clear
school guidance in some subjects to ensure that pupils learn systematically through the school.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The quality and range of the
curriculum

The school provides a variety of good learning opportunities for
children under the age of five.  In Key Stage 1 pupils are offered a
broad and balanced range of activities but in Key Stage 2 pupils are
generally provided with a narrow range of activities in English and
mathematics; higher attaining pupils are not sufficiently challenged
in some lessons.

Provision for pupils with
special educational needs

Provision for special educational needs pupils in the resource is very
good; throughout the school pupils are well provided for. 
Appropriate individual education plans are generally followed
effectively by teachers and most pupils make good progress.

Provision for pupils’
personal, including spiritual,
moral, social and cultural
development

Pupils’ development is good in social skills and understanding of
moral issues.  What is provided for cultural development is
satisfactory but there is some weakness in provision for spiritual
development.

How well the school cares
for its pupils

There is a significantly high level of care for pupils with special
educational needs in the resource provision.  There are very good
systems for monitoring and promoting good behaviour and
discipline.  The overall systems for assessing and monitoring pupils’
progress are satisfactory but this information is not used
consistently to improve what and how pupils are taught.

The school works effectively in partnership with parents to support pupils’ personal development. 
Parents are well informed about the work of the school.  Opportunities for parents to support their
children’s learning process are underdeveloped.  Lack of a structured approach to homework limits
the opportunity for parents to systematically supports their childrens’ learning.

HOW WELL THE SCHOOL IS LED AND MANAGED

Aspect Comment

Leadership and
management by the
headteacher and other key
staff

Is very effective in creating a warm and caring environment in
which all pupils and adults are valued.  There is strong
commitment to raise standards; appropriate targets are set but
strategies for achieving these objectives need to be sharply
focused.

How well the governors
fulfil their responsibilities

The governing body fulfils its statutory responsibilities and makes
effective contribution to the leadership and management of the
school.

The school’s evaluation of
its performance

Processes for monitoring and evaluating the work of the school
are generally in place but lack clear focus.  The impact of the
findings on the curriculum and learning is too varied.

The strategic use of
resources

The school targets resources appropriately to its identified areas of
need.  It applies ‘best value’ principles in purchasing its resources
thoughtfully and provides value for money it spends.
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The school is well staffed.  The school has used its reserve funds well to appoint a temporary
teacher and increase the number of support staff.  The support staff are effectively deployed and
make good contribution to the pupils’ learning, particularly those with special educational needs. 
Overall resources for learning are adequate in all subjects except English where the range of
resources is narrow.  The school is well prepared for a major refurbishment scheme as part of the
Public and Private Partnership proposals.

THE PARENTS’ AND CARERS’ VIEWS OF THE SCHOOL

What pleases parents most What parents would like to see improved
• Their children like coming to school.
• Behaviour in the school is good.
• Children are well taught.
• They are kept well informed about their

children’s progress.
• It is easy to approach the school with questions

or a problem.
• Staffs expect pupils to work hard and achieve

their best.
• The school works closely with parents.
• The school is well led and managed.
• The school helps pupils to become mature and

responsible.

• Some parents would like their children to
have homework regularly.

The findings of the inspection confirm all the positive views expressed by parents.  Where teachers
use homework effectively, it makes good contribution to pupils’ learning, as in reading. A
systematic implementation of the school’s homework policy would impact well upon pupils
progress.  The school has recently sought parents’ views on homework and introduced Home-
School Agreements.  However, parents have mixed views about homework, some feel that their
children should not be expected to do more work at home.  Whilst others want more regular work
to be given to pupils, in particular to upper Key Stage 2 pupils.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’s results and achievements

1 On entry into the nursery, most children demonstrate poor language skills and below
average skills in their personal and social development, mathematical development,
knowledge and understanding of the world, creative and physical development.  Good
teaching and access to a broad curriculum in the nursery and Reception classes ensure that
most pupils make good progress through the early years phase.  However, due to their low
baseline in the nursery, children start in the Reception classes with attainment levels that are
below the expectations for this age.  Children make good progress and most reach the
nationally recommended desirable learning outcomes in the Reception Year.  This was
confirmed by baseline assessments and inspection evidence.  The current seven year olds
started with below average attainment at the age of five.

2 In the 1999 National Curriculum tests for seven-year-olds in English, the proportion of
pupils reaching the expected Level 2 or higher was below average in reading, and close to
the average in writing.  The proportion of pupils reaching Level 2B and the higher Level 3
was well above the national average.  In mathematics, whilst the number of pupils reaching
the expected Level 2 was below the national average, the proportion of pupils reaching the
higher Level 3 was above the national average.  In the assessments conducted by the
teachers at this age, the proportion reaching the expected level in science was above
average.  When the average level reached by seven year olds is compared to that attained
by similar schools at this age, pupils’ performance in reading is average, it is very high in
writing and mathematics.  In line with the national trend, there has been very good
improvement in writing and steady improvement in reading and mathematics over the last
three years.

3 Inspection evidence based on lessons seen, scrutiny of work in books and display and
teachers’ plans shows that by the end of Key Stage 1, attainment in English overall is
average; some pupils achieve above average standards in writing.  In reading pupils achieve
standards that are broadly in line with expectations for this age.  Pupils make good progress
in developing their speaking and listening skills.  They listen attentively and respond
appropriately to questions in lessons.  They read simple texts from commercial reading
schemes with growing fluency and accuracy and use an appropriate range of strategies to
decode new words.  Reading is generally limited to reading scheme books, although they
hear teachers read a variety of stories and other texts.  Opportunities to read for pleasure
are limited.  In mathematics pupils generally make good progress in all aspects of the
subject as they move through the key stage.  Pupils have ample opportunities to consolidate
their learning, which forms a good basis for future learning.  Numerical and other
mathematical skills are applied in other curriculum areas, for example, singing number
songs.  In science, progress is generally satisfactory with a significant minority making good
progress.  Progress is good when pupils are involved in investigations.

4 In all the other subjects progress is satisfactory and pupils achieve average standards.  In
physical education, pupils make good progress in relation to their capabilities.  In
information technology no lessons were seen, but discussions with pupils and observations
of their work with the computers showed that they attain levels that are in line with the
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expectations for this age.  No lessons were seen in history or design and technology, so
judgements about attainment levels are not made.  In religious education, attainment is at
the level expected in the Locally Agreed Syllabus.  However, pupils’ awareness of the
spiritual dimension in religious education and experience of awe and wonder in nature are
under developed.

5 In the 1999 National Curriculum tests for 11 year-olds in English, the proportion of pupils
reaching the expected Level 4 and above was well below average; in mathematics it was
well below average and in science it was close to the average.  Comparing the averages of
the school’s test data with the attainments of all schools, attainment in English and
mathematics is well below average and below average in science.  When these averages are
compared with those of similar schools, they show that attainment is above average in
science, average in mathematics and below average in English.  Taking all three subjects
together, the performance of pupils aged 11 is well below average for their age group but
average in relation to what is achieved in similar schools.

6 In lessons and work seen, 11 year old pupils’ attainment in English is generally below
average.  The progress was satisfactory overall but progress is better in lower Key Stage 2.
 They make satisfactory progress in speaking and listening and achieve average standards. 
Pupils have limited experience of reading and writing for a range of purposes in meaningful
contexts.  Work in Year 6 pupils’ books showed hardly any examples of pupils’ writing at
length.  There was little differentiated work for pupils of differing attainment with examples
of incomplete work by lower attaining pupils.  In mathematics, pupils make satisfactory
progress and achieve standards that are broadly in line with the national average.  In
science, progress is good in Years 3 and 4 where pupils are provided with opportunities for
carrying out investigations.  Pupils enjoy this work and make good gains in consolidating
their understanding of scientific concepts through practical application in familiar situations.
 In Years 5 and 6 there is more emphasis on the knowledge aspect of science and progress,
although satisfactory is not as brisk.  In the lessons seen in Key Stage 2, pupils made
satisfactory progress and standards of attainment were generally in line with expectations. 
The current Year 6 pupils are not likely to reach average standards in information
technology.  No teaching was seen in history and only one lesson was seen in design and
technology, so no judgements on standards have been made.  In physical education lessons,
pupils with physical disabilities are well supported in gymnastics and swimming
programmes that are well matched to their needs, consequently they make good progress. 
The implementation of the literacy and numeracy is having a positive impact on teaching
and learning across the school.  Teachers are using the frameworks consistently and
effectively across the school.  However, there is insufficient challenge in activities for higher
attaining pupils and on occasions although lessons are satisfactory, they are less inspiring. 
Attainment in art, geography, music, physical education and religious education is average.

7 Trends in attainment over the last three years show that attainment in English and
mathematics has been steadily improving, in line with the national picture.  In science the
improvement in the proportion of pupils reaching Level 4 or above has accelerated from a
very low level to broadly meeting the national average in 1999 test results.  Overall, taking
the average points for all core subjects the trend in the school’s average is broadly in line
with the national trend.  The school has set challenging targets for improvements in English
but targets for mathematics are more modest.  The three per cent increase in the proportion
of pupils reaching the average standards is realistic and is in line with the targets set over
the past three years.  It is making progress towards them.  The good quality of teaching and
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smaller than average number of pupils in Year 6 classes is having some impact on the
steady gains in the percentage of pupils reaching the average standards.  Overall, girls’
standards of attainment on leaving the school are rising more rapidly than those of boys.

8 The children, under the age of five enter the nursery with the attainment level that is below
average and for some children it is well below average.  They make good progress and
sometimes very good progress.  On entry into Reception classes most children are still,
however, below average in all areas of learning.  Good progress is maintained in the
Reception classes.  This results in the majority of pupils attaining average levels in all the
areas of experience set out in the national guidelines for this age in the Reception Year. 
Children are provided with a good range of well thought out activities.  They are taught
well.  Interaction between children and adults is good.  They soon become well settled in
the nursery and the Reception classes, form good relationships and develop good attitudes
to work within a secure environment.

9 The progress made by pupils with special educational needs in the resource provision and in
classes is generally good.  The rate of progress is accelerated when these pupils are
supported by classroom learning assistants.  Pupils who are at Stage 3 on the register of
special educational needs and who are withdrawn from lessons for special support make
good progress in most aspects of the work they cover.  The pupils in the resource
provision, in the nursery and in classes for whom a statement of special educational needs
exists make good progress towards the targets set for them in their individual education
plans.  This is due to the good specialist teaching they receive. 

Pupils’ attitudes, values and personal development

10 The consistently good standards of the pupils’ attitudes, behaviour and the good
relationships make significant contribution to their progress.

11 Throughout the school pupils, have good attitudes to work and are motivated to learn.  In
class pupils’ concentration is good and pupils persevere, for instance during individual work
in the literacy hour.  They generally persevere with tasks presented to them, even when
occasionally in lessons, introductions are too long and they listen for long periods.  They
are keen to answer questions and most hands are raised.  They follow instructions carefully
and generally use their time well in the classes.  However, when activities are less
stimulating or they finish the work early, some pupils use the extra time for discussions that
are unrelated to work.  Most pupils like to come to school and are interested and
enthusiastic about the activities offered.

12 Pupils’ behaviour in lessons overall is good; and on occasions it is very good.  Standards of
behaviour generally have a positive impact on lessons and enable pupils to engage actively
in learning.  Pupils in all classes throughout the school work well together, sharing
resources and co-operating when necessary.  Pupils of all ages play well together. 
Although younger pupils have their own area, when they mix with older pupils such as the
prefects at playtime, they are supported well and enjoy themselves.  In the main
playground, pupils make good use of the space available for team games and imaginative
play.  No bullying was seen during the inspection period; there have seen no recorded
incidence of bullying.  There have been no permanent exclusions from school in recent
years.  Parents acknowledge the endeavours of the school in setting the right standards of
behaviour and positive attitudes and believe that it achieves its aims.
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13 Pupils’ personal development is satisfactory.  Pupils are willing to take responsibility for
jobs around school.  Older pupils approach their role as prefects conscientiously and enjoy
the tasks allocated to them.  Pupils are encouraged to take part in a range of extra-
curricular, sporting and fund raising activities and whole-school events.  Pupils respond
well to the limited opportunities provided for independent learning and responsibility
around school.  Although, pupils are willing, there are limited opportunities for individuals
to show initiative and undertake responsibility in the school.  Few pupils were seen showing
any initiative in lessons and seldom raised their own questions.

14 Pupils form very good relationships both with each other and adults.  Positive relationships
are sustained through the many extra-curricular activities.  There is a good sense of
community amongst the pupils and the adults; everyone shows regard and respect for each
other.  Adults act as positive role models, demonstrating fairness and consideration in their
dealings with the pupils in their care.  In Year 4’s ‘circle time’, for instance, pupils were
thoughtful in considering ways in which they could help reluctant people to join group
activities.  During personal and social education lessons, religious education and assembly
in particular, pupils demonstrate that they respect the values and beliefs of others, as when
they learned about the work of Mother Theresa and responded with interest and
understanding.  Pupils particularly enjoy showing their school and its work to visitors. 
They are polite and engage in a friendly and courteous manner with adults in school. 

15 Levels of attendance at school are satisfactory but the rate of unauthorised absence is well
above that in schools nationally.  The school is taking appropriate steps to act on these
concerns.

HOW WELL ARE PUPILS TAUGHT?

16 Pupils are organised in single age group classes throughout the school.  In Key Stage1 and
lower Key Stage 2 classes, a small number of pupils stay in the lower age group to support
their learning.  Class teachers are responsible for teaching all the subjects in their classes
with the exception of some variation in Years 5 and 6.  In the upper Key Stage 2, pupils are
grouped by ability in three bands for English and mathematics, with the special educational
needs pupils placed in the lower bands.  Some specialist teaching of information technology
is provided for Year 6 pupils by the information technology co-ordinator in the central
information technology resource area.  The deputy head provides some additional support
in a team teaching situation to the lower mathematics band in Year 6 that has a positive
impact on the quality and pace in learning.  Pupils with special educational needs in
particular those from the resource provision are mostly taught in age group classes.  They
are withdrawn for additional support both individually and in small groups.  This
organisation works effectively for the special educational needs pupils and generally they
make good progress.

17 The quality of teaching overall is good in Key Stage 1 and for the under fives.  In Key
Stage 2, the quality of teaching was mostly good in the lessons observed during the
inspection.  The school has successfully sustained the quality of teaching since the previous
inspection where it was judged to be good.  The evidence of this inspection shows that the
quality of teaching was very good in thirteen per cent of the lessons observed, good in 41
per cent, satisfactory in 43 per cent and unsatisfactory in two per cent.  Teaching was
outstanding in one of the lessons seen.  The proportion of unsatisfactory teaching is an
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improvement from the previous inspection when unsatisfactory teaching was judged in ten
per cent of the lessons.  The most significant strengths are demonstrated in the nursery and
Reception for the under fives and in the Year 2 and Year 3 classes.  The good quality of
teaching in lessons is evenly spread over both key stages.  Teachers have sound subject
knowledge in what they teach but are less confident in developing pupils spiritual
awareness and self-knowledge.

18 The teaching of under fives is good.  A calm, purposeful and orderly environment is
maintained.  The good planning, particularly in the nursery, is based on detailed plans that
identify learning objectives clearly and links these well to activities including, for younger
pupils’ structured play.  Teachers have high expectations of the children.  Staff use their
time efficiently to support individual and small groups of children; interaction with children
is good.  Teachers and support staff, use every opportunity to extend and consolidate
children’s learning through explanations, repetition and good use of resources.  However,
on occasions this practice limits the opportunities for pupils to explore their ideas and draw
own conclusions; subsequently on these occasions, children listen for longer periods and
have less time to develop their oral language.  Good procedures are well placed for
assessing the children’s progress.  Assessment data is well used to inform planning. 
Consequently children make good progress and a few make very good progress.  Children
with special educational needs are well integrated in the nursery and Reception.  Their
individual needs are well catered for and they make good progress.  The support staff and
the teachers work very well together to promote optimum learning.  As a result children
develop good attitudes to learning, form very good relationships and feel secure and
confident.

19 The quality of teaching is generally good in Key Stage 1.  The good quality of teaching in
lessons seen was also reflected in the evidence from teachers’ records of their work and
from the work seen in pupils’ books.  Of the 24 lessons seen at this stage, teaching was
very good in four, good in seven and satisfactory in 13.  No unsatisfactory teaching was
seen.  Teaching is good in English, science, geography and physical education.  In
mathematics, art, music and religious education teaching is satisfactory.  No lessons were
seen in history, design and technology and information technology during the inspection
period for a judgement to be made.  Teachers have sound knowledge of what they teach in
all subjects and religious education.  They generally set appropriate expectations for
attainment, plan well and use a satisfactory range of different ways of organising lessons
and of using time and resources.  They manage pupils well and channel their energies into
productive work, which results in good standards of behaviour.  However, on occasions
work is not sufficiently challenging for the higher attaining pupils.  Few pupils are given
extension work on completion of tasks.  In some classes there is more emphasis on
completing worksheets at whole class level.  These are generally aimed at the average
attainment level in class.  They work well with support staff who are kept well informed
about the class work and contribute effectively to pupils’ learning.  In the best lessons
teachers make good use of open questioning to check previous learning and deepen
understanding.  Teaching is better in some classes than others.  The use of homework is
variable.

20 The overall quality of teaching in Key Stage 2 is good.  There is substantial good practice in
all classes, but particularly with the younger pupils.  There are, however, some weaknesses
in the range and challenge of activities that teachers use, in some of the lessons seen,
particularly with older pupils.  The quality of teaching in the lessons seen in Key Stage 2
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was good overall.  Of the 54 lessons seen at this key stage, one was outstanding, eight very
good, 21 good, 24 satisfactory and two unsatisfactory.  The highest proportion of very
good teaching and outstanding teaching in one lesson occurred in one of the Year 3 classes.
 Some very good teaching was also seen in a Year 5 and a Year 6 class.  Teaching is good
in science, geography, physical education and in some of the English and mathematics
lessons.  Short term planning is sound but not well linked to medium term plans.  Planning
generally does not take account of prior learning in order to build steadily on the
progressive development of skills, knowledge and understanding.  This adversely affects the
rate of progress over time in particular for the higher attaining pupils.  Consequently, the
proportion of pupils attaining the average standards in English and the higher Level 5 in the
core subjects at the end of the key stage does not match the national picture.  Objectives
are made clear and well communicated to pupils at the start of the lessons.  The key
strengths in teaching at this stage are the range of methods and teaching strategies used to
manage pupils; this helps to maintain their good behaviour and enable pupils to work with
sustained concentration.  Teachers make appropriate demands of most pupils in their
lessons.  They try hard to ensure that pupils understand what is required and give detailed
explanations.  However, on occasions they take too long and pupils spend higher
proportion of lesson time listening to the teacher.  Most teachers use good questioning
techniques, which generate thoughtful responses from the pupils.  Good teaching is
undermined by a lack of sufficient challenge for the higher attaining pupils in some lessons. 
What teachers teach is taught well but over a period of time the depth and breadth of what
is taught is narrow.  This was clearly evident in the work seen in books. Consequently this
constrains the rate of progress over time for the higher attaining pupils.  Teachers provide
few opportunities for pupils to exercise initiative and develop independence in their
learning.

21 The school has successfully implemented the literacy strategy across the whole school.
 This has impacted well on the quality of teaching.  Some effective practice was seen
during the inspection period.  Teachers have established confidence in managing the
literacy hour.  Younger pupils are taught well how to use initial letter sounds for
decoding new words.  They write common words phonetically, for example, ‘can sea
sum snow outside’.  Through Key Stage 1, pupils make good progress in developing
their skills in decoding texts and many make good progress in writing in different
forms for a range of purposes.  This development is extended well into Years 3 and 4. 
However, as pupils move to the upper Key Stage 2, they are taught literacy skills in
too much isolation of other work which constrains the opportunities to apply their
language skills in a variety of situations.  For example, pupils are taught new
vocabulary using extracts from texts in direct teaching to the whole class but
experiences of new and challenging vocabulary in other situations like reading a variety
of texts independently were rarely seen.  However, the quality of teaching in the
lessons is generally good.  The reading programme is narrow in the school with over
reliance on commercial reading schemes.  Teachers give too little emphasis to
skimming and scanning skills in reading throughout the school. Opportunities for
research are rare.  Teachers pay insufficient attention to fostering the habit of reading
for pleasure.  These aspects of teaching have a negative impact and contribute to
standards of attainment by the end of Key Stage 2 being generally below average.

22 The school is well launched into implementing the numeracy strategy and uses the
framework to guide development in mathematics and in particular, numerical skills. 
Throughout the school pupils’ numerical skills are developing well.  Teachers provide well-
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planned work in Key Stage 1.  The introductory activities give due regard to pupils’ mental
and oral work and to developing mental calculation strategies.  They offer a good range of
activities to consolidate and extend knowledge, skills and understanding in mathematics. 
Pupils start with below average attainment in Reception and by the end of the key stage,
they attain standards that are broadly average.  In Key Stage 2, good provision is made in
developing pupils’ numeracy skills but in their effort to improve basic numeracy skills in
order to address under achievement, teachers place insufficient emphasis on other aspects
of mathematics.  Consequently pupils make less progress than they should in their work on
shape and space and data handling is under developed.  The lack of sufficient challenge for
higher attaining pupils limits their progress.  Pupils have too few opportunities to apply
what they know across the curriculum or in investigative situations.  This is a weakness in
the teaching of mathematics that adversely affects progress and subsequently standards by
the end of Key Stage 2 are low.

23 The quality of teaching provided for pupils with special educational needs is good.
Specialist teachers and class teachers have high expectations of these pupils, both those on
the school’s main-stream register of special educational needs and those allocated to the
special resource provision.  Teachers apply early identification procedures effectively. 
Pupils’ statements of need identify clear learning objectives and targets.  The specialist
teachers link these targets very well to planning for lessons.  Individual education
programmes (IEPs) are drawn up by class teachers for pupils on stages one and two of the
needs register, the special needs co-ordinators for each key stage draw IEPs for pupils on
stages three and above.  The quality of these IEPs is variable; in some cases the objectives
are too general and the suggested activities lack a sharp focus.  However, there is a need
for setting specific targets and clear achievable objectives, agreed with the co-ordinator and
explicitly communicated and reviewed with the pupils, as some pupils are unaware of the
content of their own IEPs.  Classroom support assistants and teachers work well together. 
Classroom support assistants provide effective support to pupils who make good progress.
 Teachers use a range of appropriate methods with sensitivity to manage the pupils.  In one
of the lessons two pupils with special educational needs, worked closely with the higher
attaining pupils who explained the tasks and gave help when it was needed.  This enabled
those pupils to complete their work.  There is good support in most lessons and the pupils
who are withdrawn from lessons for special help are taught well.

24 Teachers know their pupils well and often use this knowledge to adapt their teaching and
response in lessons to the different levels of attainment.  They provide evaluative feedback
and make constructive comments in lessons, which help pupils to improve their work. 
These informal assessments are generally used to inform planning which is often focused on
the average attainers.  Marking is generally kept up to date by most teachers but the
outcomes are not used consistently to inform planning.  Some homework is used in both
key stages effectively.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

25 The curriculum for children under five is broad and balanced and forms a good basis for the
National Curriculum.  It is planned with reference to the six areas of learning and links well
into the programme of work for Key Stage 1 pupils.  The good quality and range of
experiences provided contribute effectively to the good progress made by the children. 
There is smooth transition from nursery through Reception into Year 1.  Pupils in the
nursery were observed in a structured play activity, which required them to use their
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knowledge and understanding of numbers up to five in a posting activity.

26 At Key Stages 1 and 2 the school teaches the requirements of National Curriculum subjects
and religious education.  The requirements of the National Curriculum, and the Locally
Agreed Syllabus are generally met.  This provides a satisfactory breadth and balance
overall, although there are some weaknesses in aspects of English and mathematics,
particularly in Key Stage 2 and in religious education.  In reading, skills of information
retrieval are not taught systematically through the school.  In mathematics, the school
continues to provide insufficient coverage of programmes of study related to data handling
and shape and space, identified as a weakness in the last inspection.  In religious education
insufficient opportunities are provided for developing pupils awareness and understanding
of the spiritual dimension in religious beliefs.  The quality and range of learning
opportunities for pupils with special educational needs are good.

27 The curriculum consists of at least an hour per day for literacy and an hour for numeracy. 
History and geography are taught in alternate terms.  There are timetabled lessons for
teaching other subjects but the time allocated for music is limited.  An emphasis on English,
mathematics and science at Key Stages 1 and 2 reflects the priority of raising standards in
the core subjects.  The school has implemented the literacy strategy satisfactorily, and this is
having positive effect on standards.  Teachers use the planning framework appropriately. 
The numeracy strategy is well launched through the school and impacts well on progress in
the development of numeracy skills. However, there is a lack of emphasis on work
involving investigation in mathematics and science in some year groups, which constrains
progress.

28 The school does not have a satisfactory overall plan that shows when each aspect of the
different subjects of the National Curriculum and religious education will be taught to the
pupils.  The school’s frameworks for planning are insufficiently detailed to ensure that
realistic learning targets can be set which build steadily on previous learning.  There are
policies for most of the subjects, some with brief guidance about how they should be
taught.  These policies are set for reviewing as a development priority but without any
timescale.  The school has decided to adopt nationally recommended guidelines for
geography, history and physical education when these become available.  Where subject co-
ordinators have adopted nationally recommended guidelines, as in science and information
technology, planning is beginning to build steadily from term to term and year to year.  This
is not yet being achieved consistently across subjects.  Consequently, curriculum planning in
all but literacy, numeracy, science and information technology lacks continuity and
progression.  The literacy and numeracy strategy frameworks and the published subject
guidelines have been set in place as a first stage in improving curriculum provision.  This is
generally successful.  The school is well placed to make further improvement.

29 Most curriculum planning is matched to the age range in each class but is not always
matched to the needs of all the pupils in the class.  Curriculum planning in Key Stage 1 is of
satisfactory quality with more clearly defined links between half-termly and weekly plans
across subjects.  In Key Stage 2, opportunities for pupils to apply what they have learnt in
practical, problem solving or investigative tasks are under developed.  In Year 6 the range
of activities and experiences provided are too narrow reflecting a strong emphasis on
English, mathematics and science.  Opportunities for research and inquiry are under
developed.  Rarely were pupils seen using the library, book corners in classes or CDROMs
to gather information on any topics.  Planned opportunities for developing independence
and initiative in learning are under-developed.  During the inspection the teachers’ day-to-
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day planning was of a satisfactory quality in meeting the needs of most pupils, including
those with special educational needs, but did not always pay sufficient attention to the
needs of the higher attainers.  The best planning was based on prior attainment and
identified learning objectives clearly.  Lessons moved at a good pace and as a result pupils
made good progress.

30 A good range of extra curricular activities, including a residential opportunity, sport dance
and music enriches the curriculum.  Some of these activities involve competition with other
schools.  The Ukrainian dance team is a popular annual feature in the school. A well-
established programme of visits to places such as Filey, Bretton Sculpture Park and Batley
Museum extends the curricular experience of pupils throughout the school. Booster classes
in literacy and numeracy are well supported by enthusiastic Years 5 and 6 pupils who are
making good progress.  An inconsistent approach to the implementation of the school
homework policy through the school means that opportunities for parents to support the
learning process are under developed.  The lack of a formal structured approach to
homework results in parents not having enough opportunity to systematically support their
children’s learning and enhance their progress.

31 The provision for pupils with special educational needs is generally good and very good for
pupils in the resource provision, especially those with physical disability.  The school fully
implements the national code of practice.  Focussed analysis of specific individual need is
reflected in their individual teaching and learning programme and pupils are well supported
by learning assistants, these pupils make good progress.  The inclusion of pupils with
special educational needs in a wide range of activities is a strength of the school and reflects
productive relationships with outside agencies.

32 The school has an appropriate programme for personal, social and health education
including sex and drugs education programmes.  This is reflected in pupils’ knowledge and
understanding of health issues and their ability to make appropriate choices relating to
health.  Some Year 3 pupils were able, for example, to explain why eating fresh fruit was
good for them.

33 Links with the local community are satisfactory.  The links with two residential centres for
the elderly contribute to the personal and social development of pupils whilst the ‘reading
friends’ from the local church support the reading development of some pupils. The school
is beginning to explore and utilise links with industry and has recently benefited from a
donation of information technology hardware from a local chemical company.  The school
has yet to exploit the potential of the Internet to establish links beyond the immediate
community.

34 The school has established satisfactory links with other local primary schools, which are
mainly related to sport or special educational needs.  The pyramid links for special
educational needs co-ordinators are particularly productive and active.  Links with the two
local high schools are well established.  The school has also established links with a large
number of schools from a wider area.  This is to prepare and ensure a smooth transition on
transfer for the pupils with special educational needs in the resource provision to different
secondary schools.

35 Within a supporting and caring ethos, the school successfully promotes the pupils’ moral,
social and cultural development but is less effective in making provision for spiritual
development.  Spiritual development is chiefly promoted through assemblies and religious
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education.  Daily acts of collective worship provide some opportunities for pupils to reflect
on their own experiences and those of others but few planned opportunities are
incorporated into the daily life of the school for pupils to experience awe and wonder of the
natural world.  The pupils are taught Christian values by providing opportunities to think of
other people and their difficulties through raising funds for charities and giving out food at
harvest festival, but have few opportunities to reflect on matters of deep concern in their
lives.  Religious education provides a secure foundation for the study of the Christian faith.
 Pupils are taught about respect for other religions and develop understanding of religious
beliefs but have less experience of the spiritual traditions.

36 Provision for moral development is good.  The consistent application of the school rules by
all the staff ensures a good framework for the pupils’ moral development.  The school
provides clear teaching on what is right and wrong and behaviour of the pupils is good. 
They are encouraged to understand the consequences of their actions, to be honest and
contribute to the welfare of others in the immediate and wider communities.  Stories are
used to illustrate moral issues and pupils show a good understanding through them.  The
code of conduct is displayed prominently and pupils are aware of its contents.  Parents
recognise that these values have a positive effect on their children and believe that pupils
generally show good standards of behaviour.  Adults working in the school provide good
role models.  They are friendly, helpful and supportive and caring towards the pupils in their
classes.

37 The provision for social development is also good.  The inclusion of pupils with special
educational needs is reflected in a high degree of consideration and empathy shown to these
pupils by fellow pupils.  There is a strong sense of community identity in the school.  Tasks
set in lessons encourage pupils to co-operate well in lessons.  Pupils, in a Year 1,
mathematics lesson productively worked in pairs and small groups using a dice-based
mathematics game.  Older pupils in their role as prefects do much to support the
administrative procedures of the school and the social development of younger pupils. 
Opportunities for pupils to demonstrate their initiative in lessons are however limited.  An
over-reliance on teacher directed activities means that opportunities for pupils to use their
initiative in applying their learning are restricted.  However, during the week of the
inspection, pupils in a Year 6 information technology lesson were provided with an
opportunity through a graphic simulation of a crystal rain forest to develop their problem
solving capacity and were judged to be making good progress.

38 Provision for cultural development is satisfactory.  Many aspects of cultural development
have been successfully developed through visits.  The Year 3 visit to Batley Museum, and
the Year 1 visit to Bretton Sculpture Park were particularly productive in assisting pupils
explore their own cultural heritage.  Art and music play a prominent part in extending
pupils’ cultural awareness.  Studies of Lowry and Mondrian have had an impact as have the
experiences of music from New Zealand and India.  Islamic and African artefacts are
prominently displayed and add to pupils knowledge of other cultures.  The Ukrainian dance
team performs annually in the summer fete.  Aspects of Judaism and Islam are considered
as part of the school’s approach to religious education and widen pupils’ understanding of
other faiths.

HOW WELL DOES THE SCHOOL CARE FOR ITS PUPILS?

39 The satisfactory provision for pupils’ well being, health and safety has been
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successfully maintained since the last inspection.  The school provides a caring,
friendly and secure environment where teachers know pupils well, seek the views of
parents and carers on a range of issues and work in partnership with other agencies to
secure pupils’ welfare.

40 Overall, the school provides effective support, advice and guidance for all its pupils;
however, the monitoring of their academic progress does not always clearly identify
the pupils’ academic needs.  The school has recently introduced target-setting in
English and mathematics for individual pupils in all the classes.  Targets are identified
by the teachers and set for the academic year.  These targets are generally not known
to pupils and not developed in consultations with the pupils.  There is some evidence
of good practice of target-setting in literacy and numeracy in some classes and for the
under fives, overall it makes little contribution to pupils’ personal and academic
development.  A programme of personal, health and social education is sensitively
taught within ‘circle time’.  Pupils look at personal responsibility, caring for close
friends and family, enabling them to consider issues of importance and developing their
confidence and self esteem.

41 The school has very good procedures for promoting discipline and good behaviour. 
Pupils are encouraged to act responsibly in the classroom, at lunch and in the
playground.  The behaviour and bullying policies are implemented effectively through
the school.  Supervisors have established good relationships with pupils and are
supported by very clear guidance on how best to manage the care of pupils, promote a
good standard of behaviour and respond to any unacceptable conduct.  Some older
pupils who are chosen as prefects by teachers ably assist them.  There are clear
guidelines and procedures for promoting and rewarding good behaviour, and
systematic approaches for dealing with any disruptive and unsociable behaviour or
bullying.  Pupils are well aware of the code of conduct and school rules and respond
positively to them.  On the few occasions when stronger action is needed the school
enforces detention, when pupils work on tasks assigned by teachers, and fixed term
exclusions, either for whole days or lunchtimes.  No pupil has been permanently
excluded in recent years.

42 The school’s approach to the care and protection of pupils is firmly underpinned by a
commitment to placing pupils’ well-being first through encouraging a climate of confidence
and trust which provides pupils with a known and caring adult to turn to in times of need. 
Staff know pupils very well and show a genuine interest in them on a day-to-day level
which contributes to the cultivation of mutual respect.  Day-to-day advice and guidance,
formal lessons in personal and social education, as well as the very good procedures for
monitoring and promoting good behaviour, all provide a high level of practical support for
pupils by enabling them to explore health and welfare issues.  Pupils are encouraged to
express their views and ideas, for instance during ‘circle time’, and they are listened to. 
However, there is no whole-school system, such as a school council, to formally seek
pupils’ ideas for new developments.

43 The school has thorough policies for health and safety and child protection, which are
based on locally agreed procedures.  There are very good systems for dealing with the
medical needs of all pupils but especially those with special educational needs in the
resource provision.  The pupils with physical disability are very well cared for in the school.
 Good working relationships are maintained with appropriate agencies.  The headteacher
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has been suitably trained and knows individuals very well.  He is fully aware of what the
school is required to do to support any child considered to be at risk.  Training received by
the headteacher in this respect is shared with teachers who are familiar with the school
policy and local procedures.

44 Pupils are given the opportunity to take on responsible positions in school but they are not
provided with enough scope within lessons to practise initiative and the skill of working
independently.  Some Year 6 pupils are selected as prefects to help supervisors, staff the
office and look after younger pupils, all during lunchtime.  A very good feature of provision
is the way in which Year 6 pupils undertake a half-week session of work experience in the
nursery and infant departments, coinciding with a residential trip.  This means that all pupils
have the opportunity to take part in the week-long residential trip allocated to the school
and their time remaining in school is also put to very good use in promoting and rewarding
personal skills.  Pupils receive merit marks, on a day-to-day basis, which encourage them to
work towards success, both academically and in their personal conduct.  These marks and
their culminating awards, publicly presented, are displayed in classrooms and very
prominently on notice boards in shared areas, the main one being at one entrance to the
assembly hall.  Notices with slogans on how to approach aspects of school life in a positive
and constructive way are strategically placed around the buildings.  This contributes very
effectively to raising pupils’ self-confidence and esteem.

45 Procedures for assessment are generally satisfactory.  Sound procedures are in place for
assessing English, mathematics and science but practice in assessment of other subjects is
under developed.  Regular assessments to inform short and medium term planning are an
inconsistent feature of general practice in Key Stage 2.  Work for higher attainers is not
always matched and this adversely affects their rates of progress.  Baseline assessment
procedures and data are used effectively to inform planning.  The school’s current
arrangements for the end of key stage assessments and reporting to parents meet statutory
requirements.  However, there is little effective moderation of pupils’ work. Although there
is an English portfolio with some pieces of work, there are no other portfolios of pupils’
work to aid moderation.

46 Profiles of pupils’ achievements are maintained and passed from class to class as pupils
move through the school.  Examples of pupils’ work contained as part of their records do
not always include comments and grades from staff to show at a glance what levels are
achieved nor are targets recorded and shared with pupils.  Pupils’ personal developments
are not well illustrated in these files.  However, annual reports to parents show that teachers
know individuals very well and contain specific information on progress and difficulties,
especially in English, mathematics and science.  A detailed section of general comments
show an awareness of pupils’ attitudes to learning and how they are getting along in school,
although targets to promote further progress are not always given.

47 There are satisfactory procedures in place for monitoring attendance and punctuality.  The
school has taken part in a local survey of attendance and is currently exploring ways of
extending the recording and monitoring procedures at present in place.  Monitoring of
absence takes place on a daily basis, with teachers noting the reasons for absence where
these are sent from home.  Rates of absence are recorded as a weekly total for each pupil;
records are kept of pupils who arrive late for school.  However, not all teachers consistently
record absence data for individuals in their class and not all registers show attendance
percentage for the class as a whole.  The school is taking effective measures to promote
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good attendance and improve punctuality such as sharing class data for attendance with
pupils in assembly.  This has contributed well in raising parental and pupil awareness of
what is expected and required of them.  Attendance requirements and duties are
appropriately highlighted in the Home-School Agreement.  Initial responses indicate that
pupils are now beginning to realise the importance of good attendance and getting to
school on time.

HOW WELL DOES THE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

48 The school has satisfactory links with the parents and works in an effective partnership with
them.

49 Parents are supportive of the school and what it aims to achieve for their children.  In
particular they feel well informed about the school; their children’s work and progress and
appreciate the hard work which staff put into promoting a good standard of behaviour.  A
significant number of parents would like to see a more effective homework system.

50 The school works effectively in partnership with parents to support pupils’ academic
progress and personal development.  Parents are provided with a wide range of good
quality information about the life of the school in general and about how well their children
are doing in particular.  The prospectus provides a good range of information on day-to-
day procedures.  The school sends parents numerous friendly newsletters about special
events and any new developments.  Parents are invited to see the school in action when
their children receive merit certificates, perform in concerts and assemblies and have been
invited to attend information evenings about new developments such as the literacy hour. 
Parents are invited to meet teachers formally to discuss their children’s progress once each
term, and informally at any other time as the need arises.  One of the formal consultation
meetings is in order to discuss the annual report on children’s progress.  However, the
school does not yet share targets for pupils’ academic progress with parents as part of
annual written reports.  Opportunities are not provided for parents to contribute to these
documents.  The school has sought parents’ views on homework and has recently
introduced Home-School Agreement.

51 The school’s links with parents make a satisfactory contribution to pupils’ learning at home
and at school.  Parents are very supportive of events, which allow them to see their children
perform, such as nativity plays, concerts and pantomimes.  Similarly, many parents and
friends of the school attend fundraising events such as the Halloween Disco and Summer
Gala.  Involvement of parents in their children’s learning through discussions with teachers
on progress and attendance at information evenings about aspects of the curriculum is not
so high.  Parents have differing views on the value of homework.  Some would like to be
more constructively involved whilst others do not like the pressure on them to support
work at home.  The school’s homework policy is implemented inconsistently.  A regular
and consistent practice in homework, particularly at Key Stage 2 would enhance pupils’
learning.  Parents are well involved in supporting the school through links in connection
with their children’s conduct and the aims of the school.  Virtually all parents have now
signed the Home-School Agreement which clearly states the ways in which school and
home can work together to support pupils in various aspects of school life.  In particular,
constructive communications take place between home and school when individual pupils
need additional guidance to behave well.
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52 Parents are encouraged to come into school to speak to teachers whenever they feel the
need.  In particular, the parents of the youngest pupils make use of the open access at the
beginning and end of the school day.  Parents have the opportunity to ask questions or pass
on information informally.  The school is taking part in a local programme that supports
pupils to read through providing bags containing story books to take home to share with
parents.

53 The school maintains efficient records that enable staff to get in touch with parents very
quickly and good use is made of this system when pupils are ill or should anything need to
be discussed urgently.  The school is able to send information in the main language spoken
at home if this is necessary.

HOW WELL IS THE SCHOOL LED AND MANAGED?

54 Overall leadership and management of the school are satisfactory.  The leadership of the
school ensures that the school’s aims, values and policies are reflected throughout its work.
 The governing body and headteacher have a shared sense of purpose which focuses on the
establishment of a caring community where mutual respect and good personal relationships
flourish.  The school has a number of pupils who have a wide range of physical and learning
difficulties.  It is the aim of the headteacher and governing body to enable these pupils to be
fully part of the school community.  The school has amply succeeded in this.  The excellent
planned support provided by the school enables them to thrive and make effective gains in
learning.

55 The headteacher provides leadership, which is effective in encouraging and supporting staff
in their work.  The aim of making staff feel valued and of encouraging co-ordinators to take
responsibility in the curriculum is given a high priority.  The initiation of new ideas and
methods are positively encouraged but overall leadership in curriculum management is less
effective.  The supportive pastoral care, the very good provision for promoting good
behaviour and procedures for eliminating oppressive behaviour indicate how well the
school’s social aims are achieved.  The school is a strong community in which pupils are
well behaved, respecting each other and property.  Relationships are good and values such
as honesty and fairness are fostered.  Parents appreciate the guidance provided by the
school and its impact on pupils.

56 Educational and personal support and guidance for pupils are good.  Pupils are confident in
being able to turn to their teachers for support when this may be necessary.  The school’s
ethos is positive and there is a learning environment in which pupils are happy. Equality of
opportunity is a mark of the school.

57 The school, in partnership with the local education authority has set targets for
improvement in English and mathematics for the year 2001.  This is a challenging target in
English; the school hopes to improve the numbers of pupils attaining Level 4 or above in
the national tests from forty-nine per cent presently to fifty-eight per cent.  The target set
for mathematics is more modest since sixty-two per cent of pupils already attain Level 4 or
above in national tests.  A target of sixty-five per cent has been set for 2001.  Currently
there is not sufficient explicit emphasis in the school’s management plan as to how these
might be achieved.  Although, the school has introduced target setting at individual, class
and year group levels to move towards achieving end of key stage attainment targets; it is
at an early stage of setting objectives and devising strategies to meet these targets.
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58 The  management of the curriculum is overall satisfactory.  Being a large primary school,
most teachers carry a heavy burden of responsibilities for the pastoral care of pupils and for
other aspects of the school’s life.  The management of the subjects is generally satisfactory
but the monitoring aspect in some of the foundation subjects is under developed.  The
curriculum co-ordination in the early years is satisfactory.  The Key Stage 1 co-ordinator
effectively uses the planned opportunities for the oversight of the curriculum in the nursery
and the Key Stage 1 classes.  However, there are weaknesses in the overall management of
the curriculum in Key Stage 2.  There is no clear framework to ensure the quality, breadth
and balance.  This adversely affects pupils’ progress and standards of attainment.  The Key
Stage 2 co-ordinator, also responsible for English, assessment and implementation of the
National Literacy Strategy, does not have regular time allocated for the over-sight of the
curriculum in the Key Stage 2 classes.

59 Some monitoring of standards of pupil’s work and the quality of the curriculum they
experience has been undertaken by the senior management team and core subject co-
ordinators.  This has taken the form of observing teaching and learning and monitoring
pupils’ work.  Insufficient attention is given to linking this monitoring to teachers’ weekly
and half-termly plans.  Some of the observation notes do not identify specific strengths and
weaknesses of these plans with sufficient precision.  Consequently the time and energy
spent on useful monitoring activity are not effectively used to spread good practice in
planning and eliminate weaknesses.

60 The school’s monitoring processes do not as yet provide sufficient information to teachers
on how best to improve teaching and learning.  Although the school has gathered a large
body of information about its performance it is not used to inform development planning so
that weaknesses can be appropriately addressed and strategies for raising standards
established.  Monitoring of pupils’ attainment is insufficiently specific to provide clear
advice to teachers on how to improve learning.

61 The governing body carries out its roles and responsibilities effectively and conscientiously.
 It is effectively organised into committees so that responsibilities are shared and expertise
appropriately used.  Governors fulfil all their statutory duties and ensure the school has an
appropriate range of policies to guide its work.  They work hard to keep up-to-date with
educational changes and are kept well informed by the headteacher about the life and work
of the school.  Occasionally, the governing body spends time in the school to evaluate
progress collectively.  Governors are keen to improve standards.  They question the school
about the annual performance in the national tests, measure the school’s performance
against national results and set appropriate targets for English and mathematics. 

62 Overall, governors have some clear principles that underpin their decisions.  These focus
upon fulfilling the school’s aims and maintenance of a positive ethos, which provides a
secure learning environment where pupils are happy and able to consider their values and
beliefs carefully.  Governors are supplied with relevant financial information to support the
exercise of their responsibility for ensuring that spending is appropriately directed. 
Governors consider carefully the implications of important decisions affecting the future of
the school such as the current proposal for a Public and Private Partnership scheme to
refurbish the building.  The school applies best value principles in planning the use of its
resources, and gives value for money.
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63 The school’s development plan is seen as an important management tool by the
headteacher.  It is used to address the implementation of curriculum initiatives, policy
development and general school development.  However, it does not identify how
standards will be improved and does not clearly show how the school will develop over the
next few years.  Teamwork among teachers in year groups is strong, but links across key
stages to ensure a coherent curriculum are not sufficiently well developed.  The
development plan does not contain a structure to develop the necessary coherence. 
Progress in implementing the plan is evaluated but criteria for success do not explicitly
emphasise the impact on pupils’ learning.

64 Staff have up-to-date job descriptions but these are often too general and do not take
account of specific tasks that may need to be done.  Most subject co-ordinators are
managing their curriculum areas largely effectively, particularly in providing support for
colleagues through clear documentation and advice.  Their role in monitoring the quality of
what goes on in their subject, and acting on the findings, is not sufficiently clear and
consequently some, though not all, are focusing upon raising standards.  Four teachers do
not have a subject co-ordination responsibility but work as a team member such as the team
of three teachers who together take some responsibilities for art and presentations.

65 The school is effectively managed on a daily basis.  All support staff are committed to the
school and its pupils and provide effective and efficient service.  The staff handbook is
comprehensive and detailed.  It gives clear guidance for staff about policies and procedures
and contributes to the smooth running of the school.  The most recent auditor’s report
contained a number of recommendations that have been acted upon.

66 The school has enough teachers and other staff to meet the needs of the pupils in the
school.  The teachers and other staff are well qualified and they are effectively deployed
within the school.  The school has appointed an additional temporary teacher to provide
extra support to pupils in Year 6.  This has enabled the school to create an additional Year
6 class; subsequently in the Year 6 classes the number of pupils have reduced considerably.
 This has improved the provision for pupils with special educational needs but higher
attaining pupils although working in sets for English and mathematics are not sufficiently
challenged.  The specialist teachers for the pupils in the special resource provision work
well with other staff and provide specialist knowledge and expertise in meeting the needs of
all the pupils with special educational needs.  The contribution made by classroom support
assistants and nursery staff is good; they work closely with the teachers and play a full and
active part in the life of the school.  The school spends more than most on support staff. 
This investment has a positive impact on the standards achieved and is appropriate and
necessary given the high percentage of pupils with special educational needs.

67 There are good procedures for the induction of new teachers; these are well implemented. 
Appraisal procedures are in place but these are currently on hold since the school is
awaiting guidance from the local authority.  In-service training opportunities have generally
focused on the implementation of the National Literacy and Numeracy Strategies. 
However, overall staff development is not clearly linked to the school’s development
priorities and is based more on individual interests of staff.  Appropriate procedures for
disseminating training outcomes are in place.

68 The school’s accommodation is generally satisfactory.  Four classes and the nursery are
housed in temporary de-mountable classrooms.  The school makes good use of a difficult
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layout.  Throughout the school, purposeful displays are an attractive feature and enhance
the visual environment.  The school’s accommodation is kept very clean.  The outer area
includes grassed and hard surfaces, which are used effectively.  There is ample provision for
outdoor play for the under fives.  The building is used well with the exception of the library,
which is housed in a corridor.

69 Resources for learning are adequate.  The quantity and quality of resources for all the
subjects are satisfactory, except for English where the range is too narrow.  There are
generally an adequate number of books in the classes but in the library there are too few
books for the number of pupils in the school.  Many of the books are outdated and need
reviewing.  During the course of inspection, no classes were seen using the library.  Its use
is not timetabled for pupils to use this resource for private study or for researching
information.

70 A number of the key issues from the last inspection are still high on the school’s agenda,
particularly raising attainment in English and mathematics at Key Stage 2 and using
assessment data effectively in improving teaching and learning.  Insufficient progress has
been made in these areas in securing improvement.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

71 Raise standards of attainment in English at Key Stage 2 by providing more opportunities 
to: (6, 21, 26, 29, 99, 102, 105, 107)
• Read regularly, a wider range of literature for a variety of purposes in meaningful 

contexts;
• Write at greater length for a range of purposes and audiences;
• Develop higher order reading skills systematically through the key stage and 

support pupils in applying these independently in research for topics and 
projects.

72 Raise standards of attainment in mathematics at Key Stage 2 by providing more 
opportunities for: (6, 22, 26, 27, 29, 111, 112)
• Pupils to investigate and apply what they know in practical, problem solving

situations;
• Pupils to develop their skills, knowledge and understanding in data handling, shape

and space and measures programmes of study.

73 Improve arrangements for keeping a check on pupils’ progress by:
(24, 40, 45, 46, 51, 57, 60, 102, 130, 146, 149)
• Developing procedures for setting and sharing individual targets with all pupils

including those with individual education plans;
• Providing pupils with opportunities for checking what they have achieved;
• Further developing marking strategies which clearly identify what pupils have done

well and what they need to do to improve, as well as identifying and disseminating
existing good practice in school.

74 Improve the range and quality of the curriculum particularly in Key Stage 2 and in 
English and mathematics by: (20, 28, 29, 58, 59, 60, 105, 111, 119, 127, 131, 145, 153, 
155, 158, 167, 171)
• Providing a wider range of activities that cover the appropriate programmes of study

and develop skills in research and enquiry;
• Ensuring that weekly, termly and long-term teachers’ planning are well linked to

secure continuity within and through key stages;
• Implement arrangements for the management and the co-ordination of the curriculum

in Key Stage 2;
• Ensuring that teachers’ planning is based on prior learning;
• Monitoring more systematically what pupils in all classes are learning and how this is

affecting standards;
• Increasing the skills of senior managers and teachers in monitoring;
• Ensuring that the findings of monitoring are acted on.

75 Improve provision for higher attaining pupils by: (114, 116, 119, 130)
• Providing appropriately challenging work in all the subjects;
• Further developing teachers’ skill in using open-ended and challenging questions;
• Raising and sharing high expectations with the higher attaining pupils;
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76 Promote spiritual development by: (19, 26, 35, 176)
• Increasing teachers’ knowledge and understanding of promoting spiritual

development;
• Ensuring time is allocated for reflection and self-expression in assemblies and less.

77 Additionally in order to address less significant weaknesses the governors and the school
should include the following in their action plan.  Develop initiative and independence in
some of pupils learning by:  (13, 20, 29, 44, 103, 105, 138)
• Ensuring that opportunities for pupils to chose and organise their own activities as

part of their daily experiences;
• Providing opportunities for pupils to initiate discussions and explore their own ideas

in a range of situations;
• Ensuring that pupils throughout the school have a wider range of responsibilities.

The numbers in brackets relate to the main paragraphs of this report where these issues are mentioned.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 93
Number of discussions with staff, governors, other adults and pupils 48

Summary of teaching observed during the inspection
Excellent Very good Good Satisfactory Unsatisfactory Poor Very Poor
1 12 38 40 2 0 0
The table gives the percentage of teaching observed in each of the seven categories used to make
judgements about lessons.

Information about the school’s pupils

Pupils on the school’s roll Nursery YR – Y6
Number of pupils on the school’s roll (FTE for part-time pupils) 38 448
Number of full-time pupils eligible for free school meals 0 175
FTE means full-time equivalent.

Special educational needs Nursery YR – Y6
Number of pupils with statements of special educational needs 4 30
Number of pupils on the school’s special educational needs register 3 119

English as an additional language No of
pupils

Number of pupils with English as an additional language 28

Pupil mobility in the last school year No of
pupils

Pupils who joined the school other than at the usual time of first admission 24
Pupils who left the school other than at the usual time of leaving 14

Attendance
Authorised absence % Unauthorised absence %
School data 6.2 School data 1.4
National comparative data 5.4 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting
year.
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Attainment at the end of Key Stage 1
Year Boys Girls Total

Number of registered pupils in final year of Key Stage 1 for the
latest reporting year

1999 39 31 70

National Curriculum Test/Task Results Reading Writing Mathematics
Boys 31 34 34

Numbers of pupils at Girls 24 28 28
NC level 2 and above Total 55 62 62
Percentage of pupils School  79 89 89
At NC level 2 or above National 82 83 87

Teachers’ Assessments English Mathematics Science
Boys 30 33 34

Numbers of pupils at Girls 25 26 27
NC level 2 and above Total 55 59 61
Percentage of pupils School 79 84 87
At NC level 2 or above National 82 86 87

Attainment at the end of Key Stage 2
Year Boys Girls Total

Number of registered pupils in final year of Key Stage 2 for the
latest reporting year

1999 36 35 71

National Curriculum Test/Task Results English Mathematics Science
Boys 17 25 30

Numbers of pupils at Girls 18 19 24
NC level 4 and above Total 35 44 54
Percentage of pupils School 49 62 76
At NC level 4 or above National 70 69 78

Teachers’ Assessments English Mathematics Science
Boys 12 22 25

Numbers of pupils at Girls 12 13 14
NC level 4 and above Total 24 35 39
Percentage of pupils School 34 49 55
at NC level 4 or above National 68 69 75



Carlinghow Princess Royal Primary & Nursery School -34

Ethnic background of pupils Exclusions in the last school year
No of
pupils

Fixed
period

Permanent

Black – Caribbean heritage 1 Black – Caribbean
heritage

Black – African heritage 1 Black – African heritage
Black – other 1 Black – other
Indian 6 Indian
Pakistani 5 Pakistani
Bangladeshi 0 Bangladeshi
Chinese 3 Chinese
White 367 White 5
Any other minority ethnic
group

6 Other minority ethnic
groups

This table refers to pupils of compulsory
school age only.

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from
the number of pupils excluded.

Teachers and classes Financial information
Qualified teachers and classes:  YN – Y6
Total number of qualified teachers (FTE) 23 Financial year 98/99
Number of pupils per qualified teacher 26
Average class size 26 £

Total income 915218
Education support staff:  YN – Y6 Total expenditure 900137
Total number of education support staff 23 Expenditure per pupil     1728
Total aggregate hours worked per week 552 Balance brought forward

from previous year
  55217

Balance carried forward to
next year

  70298

Qualified teachers and support staff:  nursery
Total number of qualified teachers (FTE) 22.1
Number of pupils per qualified teacher 25.5:1

Total number of education support staff 23
Total aggregate hours worked per week 552

Number of pupils per FTE adult 9.5:1
FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnaire return rate
Number of questionnaires sent out 486
Number of questionnaires returned 128

Percentage of responses in each category

Strongly
agree

Tend to
agree

Tend to
disagree

Strongly
disagree

Don’t
know

My child likes school. 67.0 30.0 2.0 1.0 0

My child is making good progress in
school.

63.0 32.0 2.0 1.0 2.0

Behaviour in the school is good. 41.0 47.0 10.0 2.0 1.0

My child gets the right amount of work to
do at home.

35.0 41.0 18.0 4.0 2.0

The teaching is good. 64.0 33.0 2.0 0 2.0

I am kept well informed about how my
child is getting on.

48.0 40.0 9.0 2.0 1.0

I would feel comfortable about
approaching the school with questions or a
problem.

61.0 32.0 3.0 2.0 2.0

The school expects my child to work hard
and achieve his or her best.

73.0 25.0 2.0 0 0

The school works closely with parents. 46.0 44.0 8.0 1.0 1.0

The school is well led and managed. 61.0 34.0 2.0 4.0

The school is helping my child become
mature and responsible.

50.0 45.0 2.0 1.0 2.0

The school provides an interesting range of
activities outside lessons.

30.0 35.0 10.0 3.0 22.0
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PART D: THE STANDARDS AND QUALITY OF TEACHING IN AREAS OF 
THE CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

78 During the inspection six hours and forty minutes were spent observing lessons where
pupils under five years of age were being taught.  In addition time was spent on scrutiny of
teachers’ planning, assessment and record data, evaluation of pupils’ work and on extensive
discussions with pupils.

79 Children attend the nursery for up to three terms prior to beginning statutory education. 
Two children have remained in the nursery for a fourth term.  Their specific needs are being
met well in this setting.  There are two intakes into both Reception classes, one in
September and one in January.  On entry into the nursery most children demonstrate poor
skills in their personal and social development, language and literacy, mathematical
development, knowledge and understanding of the world, creative development and
physical development.  Good teaching and access to a broad and balanced curriculum in the
nursery and Reception classes, ensures that most pupils make good progress through the
early years phase.  However due to their low baseline in the nursery, on entry into
Reception class, most pupils are below average in all areas of learning.  Good progress is
maintained in the Reception classes.  This results in most pupils attaining average levels in
all areas of learning in the Reception Year.

80 Good liaison between the school and home help to ensure that the staff are well informed
about the children’s specific needs and capabilities.  Home visits are used well to introduce
parents and children to staff, to give information and to answer questions. Assessments
made in the nursery are collated into helpful pupil profile records.  On entry into the
Reception class this information is used well to assist teachers in planning appropriate work
for the children.  The profiles are used as a starting point from which the teachers make
subsequent baseline assessments.

81 The nursery is staffed by a nursery teacher and three nursery nurses.  The nursery nurses
make a good contribution to the teaching programme in the nursery.  The teaching of the
children who are under five is good, in both the nursery and the Reception classes.  It is
characterised by positive relationships and the effective use of praise to motivate and
encourage.  The curriculum is taught through an appropriate balance of direct teaching and
structured play activities including role-play, sand and water play, the use of construction
kits and a good range of creative activities.  The children's work is planned well, and
successfully meets the requirements of the desirable learning outcomes for this age.  Equal
access to the curriculum is provided for all children.  Those children with special
educational needs are supported well and make good progress.

82 The nursery is housed in two adjoining de-mountable classrooms.  These buildings are old
but are generally in a satisfactory state of repair.  The staff work hard to ensure that the
nursery and Reception classes are attractive and inviting.  The nursery and Reception
classes have reasonably sized, secure outdoor play areas.  The accommodation for the
Reception classes is of a satisfactory standard.  Resource provision in both settings is
satisfactory overall.
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Personal and Social Development

83 The teaching and provision for the children's personal and social development is good. 
Relationships between staff and the children are very good, and help to foster a calm,
positive and well-disciplined learning environment.  The children demonstrate growing
confidence and self-assurance in their application to tasks.  Most children settle quickly to
their work, and show sound levels of independence.  The children behave very well. Adults
are deployed well, and encourage the children to interact by providing good levels of
support.  This level of intervention promotes good progress in the children's listening skills.
 Most understand what is expected of them and behave accordingly. They co-operate well
and recognise the need to take turns.  For example, when making sandwiches the children
took it in turns to use the equipment.  By the end of Reception most can concentrate and
persevere for sustained periods.  The children play and work well together.  However,
increased opportunities need to be provided for the children to collaborate together on a
task, to solve problems and to use their own initiative.  They make simple choices from a
wide range of prescribed activities, but have few opportunities to review their choices. 
There is a need to develop this aspect of early year’s provision, to ensure that the children
are provided with regular opportunities to explain and justify the choices they have made. 
Structured play, including role-play is used well to support the children's social
development.  Good levels of intervention by adults ensure that these play activities are
worthwhile and productive.  This shows an improvement since the last inspection.

Language and Literacy

84 The provision and quality of teaching in language and literacy is good overall.  Time is set
aside each day for the direct teaching of language and literacy.  The proportion of time
increases appropriately as the children move from the nursery into Reception.  In both
settings the children are given opportunities to recite rhymes and sing together. Good
progress is made in the children's listening skills.  The effective balance of whole class,
group and individual work ensures that the children have opportunities to interact with their
peers and adults in a range of contexts.  Role-play is used effectively to develop children's
communication skills.  For example, a post office in the nursery provided valuable
opportunities for the children to ask for items that were on sale.  This supports the
development of their language skills well.  Adults model sentence construction well, and
ask pertinent questions to extend children's vocabulary.  However, questions are used less
well to engage children in extended conversations, challenging them to explain what they
are thinking, express preferences or give reasons.

85 The children show interest and enjoyment in books and shared reading sessions.  They
concentrate well whilst stories are being told to them.  Some children identify the main
events in a story and can name the main characters.  For example, in the nursery class they
answered questions about the three bears in the Goldilocks story with understanding.  Most
children are keen to answer simple factual questions related to the stories, which have been
shared with them.  However, most pupils’ limited vocabulary means that they find it very
difficult to discuss in detail the content of stories or to express personal preferences and
opinions.  Therefore, increased use needs to be made of questions that require the children
to give explanations, express preferences and give reasons.  Most children by the time they
enter the Reception classes can handle books correctly.  Good use is made of shared
reading sessions in the Reception classes to develop the children's knowledge of initial letter
sounds.  For example, in reception the teacher effectively challenged the children to use
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their knowledge of initial letter sounds to read the words ‘pushed’ and ‘pulled’.  Some
pupils recognise a range of initial letter sounds independently.  They make good progress
through Reception resulting in the majority being able to recognise key words and phrases
in their reading books, and use phonic and picture clues with growing confidence.

86 Few children write their own name independently on entry into Reception.  Some are aware
of and write the initial letter of their name.  Most have a very limited knowledge of the
letters of the alphabet and the sounds they make.  They have limited understanding of the
difference between lower case and capital letters, and find it difficult to read back their own
writing with confidence.  Good opportunities are provided for the children to write in role-
play contexts, for example, the shop in the Reception class.  For the youngest children
writing is still at a very early stage.  Most children on entry into reception continue to
demonstrate difficulties in forming letters. In order to support the teaching of writing skills
increased opportunities need to be provided for the children to see adults writing on a daily
basis, both in formal teaching sessions and informally when supporting children in their
activities.  Overall, the progress made by most of the children in their writing is good,
particularly by the end of Reception.  Most of the older children make sound attempts at
forming letters and writing words independently using their knowledge of letter sounds. 
They demonstrate a growing understanding of the use of capital letters and full stops.

Mathematics

87 The quality of teaching and provision for children's mathematical development is good
overall.  Time is set aside each day for the teaching of mathematics.  In the nursery daily
group teaching time incorporates story and numeracy work.  In the Reception classes a
daily numeracy lesson is taught.  Adults in both settings regularly count with the children
and demonstrate mathematical language relating to shape and space.  For example, the
story of Goldilocks and the Three Bears provided a good context for the children to use
the words small, medium and big.  Effective links are made across the curriculum to
support the children's mathematical development.  For example, as part of their work on
‘toys’ the children in Reception produced graphs of their favourite toy.

88 On entry into the nursery the children show very limited understanding of number.  As they
begin Reception, despite the good progress they make in the nursery, most children are still
working at levels that are below average.  Good use is made of daily classroom routines,
such as registration to consolidate numeracy skills.  Appropriate emphasis is given to
numeracy.

89 Good use is made across a range of curriculum areas to support the teaching of
mathematics.  For example, in a music lesson in Reception the children distinguished
between large and small instruments.  Songs and rhymes are used well to reinforce
children's counting skills.  The youngest children in Reception are mostly able to recite
numbers to ten, and sometimes count objects accurately to ten.  By the end of the term
after their fifth birthday most children count accurately to ten.  They use their knowledge of
number to carry out simple addition and subtraction problems.  On entry into Reception the
children's knowledge and use of language to describe the properties of shapes and objects is
limited.  The children have access to a satisfactory range of mathematical equipment.  Good
use is made of practical contexts to develop the children's numeracy skills.  For example, a
group of children in Reception were involved in a game that involved using the terms ‘less
than’ and ‘more than’ when counting bean-bags that they had thrown into a hoop.  Role-
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play is also used well to develop the children's understanding of numeracy.  For example,
the children priced articles that were for sale in the class shop.  The children demonstrate
positive attitudes towards mathematics.

Knowledge and Understanding of the World

90 Provision and the overall quality of teaching in knowledge and understanding of the world
is good.  Effective use is made of planned themes to support this area of learning. For
example, a theme on ‘toys’ led to the children investigating toys from the past.  The
majority of children make good progress.  Good use is made of visits out into the school
grounds and the locality to extend children's knowledge and understanding of the world.
For example, a walk around the local streets resulted in the Reception children constructing
a pictorial map of landmarks they had passed.  Good use is made of display and
demonstration to extend the children's understanding of the natural world.  For example, as
a result of teacher directed experimental work in Reception, the children understand that
flowers need water to stay alive.  Their understanding was then challenged further through
the effective use of demonstration, as they investigated what would happen to a daffodil if it
were left in coloured water.  This activity provided a good opportunity to develop the
children’s awe and wonder at the world around them.  Good use is made of daily classroom
routines to develop a sense of time and sequence. For example, the completion of weather
chart each day.  Artefacts are used well to extend children's scientific understanding, for
example, an investigation of forces using wheeled toys.  Good use is made of the classroom
computer to develop children's basic computer skills.  The children demonstrate adept
control of the mouse.  Adults are deployed well in both settings to question children and
develop their observational skills.  For example, in the nursery the teacher effectively
challenged the children to look closely at worms in order to describe their movement. 
However, increased opportunities need to be provided for the children to experiment for
themselves.  They solve problems and use their own initiative.  Good provision is made to
extend children's cultural awareness.  For example, as part of their food technology the
children make food from a range of cultures, including India.

Physical Development

91 Children are developing their skills well in handling pencils, paintbrushes and scissors. On
entry into Reception most are still demonstrating below average levels, despite the good
progress they have made.  Many show poor co-ordination when making marks on paper
and when handling tools.  Good contexts for learning are provided through the planned
themes that are studied.  For example, as part of their work on toys they made wheeled
toys using a range of tools and materials.  Good provision is ensured in the nursery as the
range of activities that children can choose from on a daily basis includes cutting, gluing,
drawing and writing.  Good use is made of purposeful contexts to extend and consolidate
children’s skills, for example, making a puppet with moving joints. Good use is made of the
teaching of specific skills to enable children to work with independence.  This ensures that
the children's progress overall is good.  The effective deployment of staff results in good
direct teaching of skills.  For example, on a daily basis the children in the nursery are invited
to make a piece of toast with adult supervision.  In the nursery most pupils showed a
limited awareness of others when playing outside.  By the end of Reception most pupils
move confidently and show an awareness of space.  Access to a secure outside playing area
provides good opportunities for the children to be engaged in daily physical activities.
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Creative Development

92 Good provision and teaching ensures that the children make good progress in their creative
development.  In the nursery the children have daily opportunities to become engaged in
creative work.  They paint, print, and create collage pictures using a variety of natural and
man-made materials.  Good opportunities are provided for the children to explore texture,
colour and shape.  For example, in Reception the children's drawings of daffodils show
sensitivity and care.  Frequent opportunities are provided for singing, which the children
undertake with enthusiasm and enjoyment.  Children's listening skills are developing well
through the repetition of familiar songs, including number rhymes.  Pupils’ imaginations are
developed well through the use of role-play.  However, increased use needs to be made of
questions that challenge the children to explain and justify their choices and personal
opinions in order to extend their initial ideas.

93 The school has maintained the good quality teaching of the under fives which was identified
in the last inspection.  Improvements have been made in the provision of structured play,
which is having a positive impact on the raising of standards.

ENGLISH

94 By the end of Key Stage 1 standards of attainment in English are in line with national
expectations.  By the end of Key Stage 2 standards are below national expectations.  This
reflects improvement in standards at Key Stage 1 from the last inspection when standards in
reading and writing were below expectations but judgements at Key Stage 2 are similar. 
The school has brought about substantial improvements in the standards in writing at Key
Stage 1 since the last inspection, overtaking the rate of improvement seen nationally.  More
pupils are attaining the higher Level 3, than was seen nationally.  In reading, the rate of
improvement has matched that seen nationally but leaves the school well below national
averages.

95 Overall, the standards attained by pupils in reading at the end of Key Stage 1 are close to
those obtained by similar schools while standards in writing are well above those found in
similar schools.  Compared to standards nationally, attainment in reading is below the
national average, while in writing, standards are above the average, with more pupils
attaining higher levels than found nationally.  Teachers’ assessment of pupils performance
at Key Stage 1 matched national tests in reading, but judged writing to be lower than
national averages.  Evidence gathered during the inspection confirmed that the standards
now being attained by pupils in Year 2 are broadly in line with the school’s recent national
test results.

96 At eleven years, standards in English are below average compared to similar schools and
well below the national average, reflecting the school’s results in the most recent national
tests.  At Key Stage 2, the rate of improvement in English test results is similar to that seen
nationally; standards have improved so that just over twice as many pupils attain Level 4 in
the National Curriculum tests than when the school was last inspected in 1996.  As in
reading at Key Stage 1, school attainment in English at Key Stage 2 is well below national
averages. 

97 The performance of boys and girls in English is similar at the age of seven, but at eleven,
girls attain higher standards than boys do.
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98 In speaking and listening, standards at both key stages match those expected nationally.  By
the end of Key Stage 1, pupils make good progress.  They respond well in class discussions
and when working with others; pupils pay careful attention to instructions and advice in
lessons and their listening skills are developing well.  Pupils in Key Stage 2 talk confidently
to adults and explain their ideas.  They describe what they are learning about.  They build
on and develop these skills through everyday classroom work, although there are few
planned opportunities to develop and practise these skills to a higher level.  Opportunities
to put forward their own questions or to initiate discussions are limited.

99 In Key Stage 1 reading is well taught and the pupils make sound progress.  Teachers
explicitly teach book-handling skills so that, pupils learn to anticipate what is in the text,
they model reading so that pupils understand how to use voice and expression when
reading aloud.  Phonics is used effectively to enable pupils to decode new and unfamiliar
words.  Pupils read with increasing confidence and with increasing accuracy. The reading
which pupils undertake is largely confined to the reading schemes, limiting pupils’
experience of a range of authors and texts.  Generally, pupils at Key Stage 2 continue to
make some progress but this declines to an unsatisfactory level as pupils move through the
key stage.  Few pupils are confident in expressing their views about what they have read. 
The majority of pupils make little progress in acquiring the higher order skills of, for
example, evaluating books and other writing and locating information by skimming and
scanning.  Their research skills are underdeveloped.  Many pupils know the library coding
system but no pupils were seen using the library for private reading or researching for topic
work during the inspection period.

100 Evidence of current and recent writing done by pupils in Year 2 shows that they are making
good progress.  Comparisons of work done between September and the end of March
show that they are making good progress.  During this period many pupils had moved from
National Curriculum Level 1 to work that matches the requirements for Level 2, with some
working within Level 3.  Pupils write for a range of purposes effectively.  They write
descriptive narratives, some work entitled A Snowy Day conveyed the feeling of the day as
well as an account of making a snowman.  Some pupils wrote their own sequel to Mr
Gumpy’s Outing which they called Mr Gumpy’s Next Outing which was an imaginative
development of the original and used dialogue effectively.  Pupils use descriptive language
well.  In a piece called, A Little Bit of Colour, they used descriptive language and dialogue
using speech marks accurately.

101 Many pupils show high standards of presentation in their work.  They use joined script and
handwriting is neat, and are beginning to use full stops, commas and speech marks
consistently and accurately.  There are some differences between classes in the range of
work done and where pupils spend more time on completing worksheets which requires
only a limited response and does not challenge pupils to use language for a clear purpose,
standards are lower.

102 At Key Stage 2, pupils write descriptively and use direct speech effectively, correctly
punctuating it.  Some imaginative writing gave an entertaining description by an ‘alien’ of
an ‘earthling’ going to the barbers and showed the ability to write about familiar things
from another perspective.  Most pupils use punctuation accurately and use direct speech. 
Overall, pupils at Key Stage 2 have too few opportunities to write at length and to draft
and improve their work.  Presentation and marking at Key Stage 2 is variable, some
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comments do not give advice which is specific enough to enable pupils to improve. 
Marking of work with lower achieving pupils is often good, identifying clear targets for
improvement.

103 The school has adopted the National Literacy Strategy and there are some examples of
effective practice across the curriculum.  Younger pupils have terminology made explicit in
physical education and in science, in music phonetic clues were discussed when learning the
words to a new song.  Pupils generally use language appropriately across other areas of the
curriculum.  In mathematics, pupils’ use of language through mental, oral and written
work, particularly during the introductory and concluding activities makes a positive
contribution to their development of literacy skills.  However, pupils have fewer
opportunities to explore some of their own ideas independently.

104 Pupils with special educational needs make good progress in relation to their abilities
because of the effective support planned by the school and provided for them in the
classroom by learning support assistants.  Pupils for whom English is an additional
language also make sound progress.

105 Teaching in both key stages is well planned with clear objectives within the narrow range
offered to pupils.  At the beginning of lessons teachers make the aim explicit to all pupils,
helping them to focus effectively on their learning.  However, there are some factors that
limit achievement at Key Stage 2.  While teaching objectives are clear and lessons are often
conducted at a brisk pace, they are often too narrowly focused on the development of
discrete skills without giving pupils the opportunity to apply them.  The result is that there
are insufficient opportunities for pupils to develop the skills of independent learning by
using research skills.  Additionally, the reading programme is under-developed.  Pupils’
experience of reading in lessons is too fragmented, concentrating largely on brief extracts of
texts.  The range of reading pupils are expected to undertake is narrowly based and too
little in terms of quantity.  Pupils do not read extensively for their own interest and pleasure,
boys particularly read too little and this contributes to their lower performance in English
compared to girls.  A list of appropriate books has been produced but is not used
sufficiently as a guide when planning pupils’ reading programme.  An additional limiting
factor is the range and quantity of books that are available and the co-ordinator has plans to
improve the stock

106 The school has set a target this year for the percentage of pupils in Key Stage 2 attaining
Level 4 or above in English in the national tests, of 55%.  The target for 2001 has been set
at 58%.  This represents a substantial increase over the results in 1999, where fewer than
fifty per cent attained Level 4 or above.  These targets are ambitious and reflect the
determination of the school to succeed.

107 The curriculum fully meets statutory requirements and the co-ordinator has worked hard in
establishing the National Literacy Strategy and in carrying out training and monitoring. 
Currently the school has a large quantity of information about pupils’ performance and
about teaching and learning from lesson observation.  This has yet to be fully used to
improve standards across the school, particularly in reading, and in writing at Key Stage 2.

MATHEMATICS

108 Standards in mathematics in the previous inspection were judged to be average at Key
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Stage 1 and below average at Key Stage 2.  These are generally the same with
improvement in standards at Key Stage 2.  At Key Stage 1 standards of attainment in
mathematics are in line with the national average.  At Key Stage 2, standards are broadly in
line with the national average.  Progress overtime generally satisfactory.  However,
throughout the school, higher attainers do not always progress at an appropriate pace and
the spectrum at the end of Key Stage 2 is not the same as that nationally.

109 The performance of pupils in Key Stage 2 national mathematics tests in 1999 was well
below the national average for all schools.  The proportion of pupils achieving Level 4 are
above sixty-two per cent compared to the national average of sixty-seven per cent.  The
proportion of pupils achieving the expected Level 4 at fifty-two per cent was above the
national average of forty-five per cent, but the proportion of pupils achieving Level 5 at ten
per cent was well below the national average of twenty-four per cent.  However, when the
results are compared with pupils from similar backgrounds, the performance was broadly in
line with the average for similar schools.  This was also reflected in the teacher assessments.
 Analysis over the period from 1996 to 1999 shows that pupils attained levels well below
the national average for their age group.  There was no significant difference during this
four-year period between the performance of girls and boys.  The results for 1999 show an
improvement on the 1998 results in the number of pupils achieving the nationally expected
Level 4 and reflect an upward trend since 1996. Further to its analysis of the current Year 6
cohort the school does not expect to increase the number of pupils achieving the nationally
expected level in the year 2000, but expects an increase in pupils achieving this standard in
2001 and 2002.  The school’s targets reflect this analysis.

110 Overall the pupils’ results in the 1999 Key Stage 1 mathematics and teacher assessments
are broadly in line with the national average for all schools and well above the average for
similar schools.  The test results for Key Stage 1 pupils for the four-year period 1996 to
1999 show that pupils’ performance was close to the national average.  There was no
significant difference between the performance of boys and girls during that period of time.
 The performance of pupils in the 1999 tests and assessments shows a significant
improvement on the 1998 results.  Whilst the number of pupils achieving the nationally
expected Level 2 in 1999 was below the national average, the percentage of pupils
achieving the higher Level 3 was above the national average.  The inspection evidence
based upon lesson observations, scrutinising pupils’ work, talking to pupils about their
work and looking at teachers’ planning, indicates a higher number of pupils in Year 2
working at or working towards the nationally expected Level 2.

111 Overall, in all the lessons observed, with the exception of one lesson, progress in lessons is
judged to be never less than satisfactory.  In Key Stage 1 progress in lessons is good.  The
examination of pupils’ previous work at Key Stage 1 shows that they generally make good
progress in all aspects of the subject as they move through the key stage.  Progress in Key
Stage 2 lessons is satisfactory.  However, scrutiny of pupils’ work over a period of time
and teachers’ planning reflect an over emphasis on the development of basic numeracy
skills.  The subsequent under development of other aspects of mathematics, particularly
opportunities for pupils to apply their learning to investigations in Key Stage 2, constrains
progress overall in Key Stage 2.  Progress of higher attainers is limited.  Pupils with special
educational needs in both key stages make good progress towards achieving targets set for
them due to the careful planning of their work by teachers and the support they receive
during lessons.
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112 On entry to the Reception classes, baseline testing shows that pupils’ attainment is generally
below average with a significant majority reaching average standards in the first term.  By
the time they reach the end of Key Stage 1 the majority of pupils are achieving or exceeding
the nationally expected level.  The end of Key Stage 1 tests and assessment results and
evidence from work seen indicate that the pupils make good overall progress in
mathematics as they move through the Reception Year and Key Stage 1.  However, by the
time pupils reach the end of Key Stage 2 the proportion of pupils achieving or exceeding
the nationally expected level has declined.  The end of Key Stage 2 test results and
assessment results, evidence from work seen and discussion with pupils about their work
indicate that when all aspects of mathematics are taken into consideration some pupils’
make unsatisfactory progress as they move through Key Stage 2.

113 During the inspection period there was limited evidence of pupils’ numeracy skills being
effectively and consistently consolidated in other subjects.  However, a good examples of
pupils’ use of numeracy skill were well demonstrated in Reception and a Year 3 class
where in an art lesson during a discussion on repeat patterns pupils were asked to divide the
paper into eighths.

114 Inspection evidence shows that pupils in the Reception classes count and order numbers to
ten with confidence.  Some higher attaining pupils in Year 1 recall addition and subtraction
facts to ten and the majority count reliably at least 20 objects.  Some higher attaining pupils
recall the multiplication facts for the two times table, many Year 2 pupils understand the
operation of multiplication.  Pupils are systematically acquiring the skills of numeracy,
particularly computation.  This was particularly evident during the warm –up sessions at the
start of most mathematics lessons.  An examination of the Year 6 pupils’ books, together
with discussions held with individuals about their work indicates that by the end of the
school year, a significant minority of pupils may not attain the standard typically expected
for eleven year olds.  A few will exceed it.  Some higher attaining Year 6 pupils use a range
of strategies to solve computation problems.  Many pupils could multiply and divide
decimals mentally by 10 or 100.  However, many needed to consolidate their understanding
of the difference between mean and median and their capacity to apply knowledge and
understanding of co-ordinates, scale and direction to problem solving.  Pupils’ capacity to
extract information from line graphs was limited.  Observation of pupils in Year 5 revealed
that higher attaining pupils classify two-dimensional shapes using properties such as right
angles and reflective symmetry.  Some Year 4 pupils identify and relate simple decimal and
vulgar fractions; some pupils need support in order to identify alternative strategies to do
this.  Observation of pupils in Year 3 revealed an improving confidence and competence in
adding strings of numbers at speed.

115 In lessons, pupils are generally keen to do well.  This is reflected in good levels of sustained
concentration, high levels of active listening and active involvement in the answering of
questions and good co-operation in group activities.  Their attitude to their work and their
good behaviour has a positive effect upon the progress they make in lessons at both key
stages.  Pupils’ in the booster class were keen and enthusiastic.  The picture in Key Stage 1
is broadly the same as the last inspection although there has been an improvement in Key
Stage 2 pupils’ attitudes to mathematics since the last inspection.

116 The quality of teaching in the lessons seen, with the exception of one lesson, is satisfactory
overall.  At Key Stage 2 teaching is satisfactory.  In Reception and Key Stage 1 teaching is
judged to be good.  This reflects a similar position during the last inspection.  Good



Carlinghow Princess Royal Primary & Nursery School -45

teaching is characterised by a clear understanding of pupils’ needs, effective behaviour
management and positive relationships.  Teaching in six lessons was judged to be very
good.  A common characteristic of the best teaching is the way the teachers use good
questioning skills to ensure that pupils fully understand the work and the close match of the
set task to pupil capabilities.  This ensures an appropriate degree of challenge for pupils of
all ability levels.  For example, in a Year 3 lesson the teacher through challenging and
supportive questioning helped more able pupils explain the alternative strategies they use to
find a variety of coins for making up to two pounds. This process helps move forward the
learning of other lower attaining pupils.  All pupils respond well and pupils with special
educational needs make good progress with their capacity to identify a variety of coins to
make twenty pence.  All pupils within the lesson made good progress.  Teaching in some
lessons in Key Stage 2 is undermined by a lack of challenge for higher attaining pupils and
opportunities for pupils generally to use their initiative and apply their knowledge.

117 Teaching of mathematics makes a good contribution to the social and moral development
of pupils in classes at both key stages.  Well-designed tasks provide opportunities for pupils
to co-operate in pairs and small groups.  Pupils in a Year 1 lesson played a dice game
requiring them to keep to the rules in order to consolidate their understanding of the
concept of ‘lesser than’ and ‘greater than’.  Teaching of mathematics makes overall a
satisfactory contribution to pupils’ cultural development.

118 A pupil, with English as an additional language, in a Year 3 class was provided with an
opportunity to explain to other pupils about Indian currency.  Year 4 pupils have some
limited discussion related to British currency before decimalization.  The teaching of
mathematics rarely makes any contribution to pupils’ spiritual development.

119 The main area for development in teaching comes as a direct result of the school
successfully introducing the National Numeracy Strategy and its careful integration up to
Year 3 with a locally agreed pilot scheme with its focus on direct, whole class teaching. 
This has been particularly effective in meeting the needs and accelerating the rate of
progress in basic numeracy for pupils of average and below average ability.  Whilst the use
of work books related to the pilot scheme is a feature of the programme, the increased
emphasis on direct teaching of number strategies has been reflected in a reduction in
teachers’ reliance on commercial worksheets since the last inspection.  The lack of
differentiation and challenge for higher attaining pupils constrains their progress. This is
also an issue in the setting structure in Years 4,5 and 6.  Curriculum planning generally
reflects the desire on the school’s behalf to shorten the long tail of under-achievement with
regard to basic numeracy skills and consequently there is insufficient emphasis on other
elements of mathematics such as shape and space and data handling. Progression and
continuity in these aspects is under-developed.  This tends to isolate the impact of good
teaching.  Pupils in Key Stage 2 have too few opportunities to apply their knowledge in
investigation situations.  The school has addressed the issue about the quality and regularity
of marking since the last inspection but it needs to do more to further address the issues
relating to covering data handling at a high level and generally offering more challenge for
more able pupils.  Scrutiny of children’s work throughout both key stages reflects an under
emphasis on using and applying what pupils know in a problem solving situation.

120 The school has an appropriate range of easily accessible resources, which reflects the size
of the school and the pupils’ needs.  The co-ordination of the subject is of a satisfactory
quality.  The co-ordinator is keen and enthusiastic, with secure subject knowledge, and has
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a firm grasp on what the school needs to do to further improve its performance in
mathematics.  The school is aware of the need to design tasks for pupils of all ages for the
investigative aspects of mathematical learning that consistently challenge pupils of all levels
of ability, particularly the more able pupils.  The co-ordinator has also identified through his
monitoring of older Key Stage 2 pupils, the need for the school to widen its range of
mathematical teaching.  The co-ordinator has not had the opportunity to extend his
monitoring programme into Key Stage 1 and Year 3 classes where good practice could be
identified and networked.

121 The school has made some progress in addressing most of the issues raised in the last
inspection but needs to continue to address the issues relating to standards, challenge for
higher attaining pupils and the narrowness of the mathematical opportunities provided for
pupils.

SCIENCE

122 Standards in Key Stage 1 have been maintained since the last inspection.  Overall
attainment in the 1999 end of key stage teacher assessments was broadly in line with
national averages with an above average percentage of pupils attaining the higher Level 3. 
In comparison with similar schools, the results were very high.

123 Standards in Key Stage 2 have improved since the last inspection.  The end of key stage
tests results have greatly improved over the last four years.  In the 1999 end of key stage
tests, the percentage of pupils attaining Level 4 or above was broadly in line with the
national average and more pupils attained the higher Level 5 than in any previous year.  The
school achieved above average results when compared to similar schools.

124 At the time of the last inspection, girls were performing much better than the boys in the
national tests, but the boy’s attainment has improved since then and more boys than girls
attained the national average in the 1999 tests.  Pupils with special educational needs are
generally well supported and enabled to attain in line with their capabilities.  Pupils who
have English as a second language are also supported well and make good progress.  In the
last inspection, the attainment of the higher attaining pupils was judged to be too low in
Key Stage 2.  The school has worked hard to raise standards for all pupils in science. 
Higher attaining pupils are well prepared for the end of key stage tests and generally
perform well.  In responding to the external pressures to achieve good test results, the
quality of experience in science is sometimes limited in Years 5 and 6, children do not have
sufficient opportunity to investigate their own testable questions.

125 On entry, pupils’ attainment is broadly average.  By the end of Year 2 most pupils’
progress is satisfactory overall and a significant minority make good progress.  Pupils in
Reception learn through careful observations and practical tasks.  For example, they
observe and draw spring flowers and find out that they need water to live.  When observing
some of their own characteristics in relation to hair colour and eye colour, they record their
findings in class pictograms.  Pupils continue to learn through investigations in Year 1. 
When sorting material by its properties they are introduced to scientific terminology such as
‘opaque’ and are encouraged to use the word ‘flexible’ rather than ‘bendy’.  In Year 2 the
rate of progress is sustained and is good when pupils have the opportunity to be involved in
whole investigations.  They investigate the rate of melting ice cubes, predicting outcomes,
and testing fairly and carefully recording results.  They are encouraged to find reasons for
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the outcomes, one pupil noted, “the sun was in the window, it was hot and it made it melt”.
 Opportunities are taken to encourage pupils to understand scientific ideas through relating
them to their own experiences.  For example, they learn about pushes and pulls by thinking
about how they make a playground swing move. 

126 In Key Stage 2, pupils’ learning in science in Years 3 and 4 is based on acquiring
understanding through investigations and progress is good for pupils of all abilities.  Pupils
use a planning board and start with a testable question.  For example, pupils in Year 3 ask,
“Which paper is the most absorbent?” and they note what they will change, measure and
record in their investigation.  Accurate measurement is required to judge the absorbency in
a given period of time.  A similar planning board is used in Year 4 with higher expectations
of content and explanations.  Pupils carry out an investigation into insulation and a pupil
records, “bubble wrap has lots of air bubbles trapped in which keeps the cold or warm in”. 
Temperature is measured over time in degrees Celsius. 

127 In Years 5 and 6, learning in science does not sufficiently stress the process of carrying out
investigations.  On occasions they are only required to prove a known outcome.  For
example, pupils in Year 5 are asked, “To prove that plants need water, light, soil food,
warmth, space and air to grow”.  They do not continue to develop the good progress made
in Years 3 and 4 in setting testable questions and in analysing results.  Practical activities are
carried out; pupils in Year 5 find out about pitch through investigating a range of musical
instruments and pupils in Year 6 make a variety of electrical circuits.  However, pupils’
understanding of the process of science is not always secure.  Learning in the knowledge
aspects of the subject is addressed thoroughly by the teachers and is generally secure,
particularly for pupils with average attainment.

128 The teaching of science is making a satisfactory contribution towards the development of
pupils’ learning in literacy and numeracy.  Teachers take care to use correct scientific
vocabulary and writing frames are well used to structure scientific writing.  Charts and
graphs are used in both key stages and investigations use accurate measurement, for
example in Year 6 where pupils accurately measure volumes of water when finding out
about saturation.  There is little use of information and communication technology to
support science.  A data logger has been purchased and the staff is shortly to be trained in
how to use it.

129 Pupils have very positive attitudes towards science.  They show enjoyment in the practical
work and use resources sensibly.  They collaborate together and focus on provided tasks. 
Most teachers have high expectations of behaviour and provide a structured and supportive
learning environment for their pupils.

130 Teaching throughout the school is good overall and ranges from very good to satisfactory. 
Where the teaching is satisfactory, learning does not always build sufficiently on prior
experiences and questions are based on a narrow range of knowledge and do not extend
the higher attaining pupils.  In the good teaching, the lesson content is carefully explained
so that pupils know what they will be doing, pace is brisk and the activities are well chosen
to support learning.  For example, in a lesson on sounds in a Year 5 class, careful
questioning is followed by clear explanations of the activities.  Pupils test various
instruments and then consider their findings.  In the most effective teaching, for example, in
a Year 3 lesson on magnetism, the teachers’ questions are focused on finding out what the
pupils already know and understand.  There are challenging expectations for pupils of all
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abilities and pupils understand what they are learning about.  Where classroom assistants
are present, they support the pupils with special educational needs very well.

131 The school has recently adopted a new scheme of work to guide teachers’ planning.  It
ensures continuity and progression in some aspects of science but does not give sufficient
guidance on continuity and progression within scientific investigations.  The new science
co-ordinator has started a monitoring programme.  She has correctly identified that the use
of the scheme needs to be reviewed and that further support is needed in setting testable
questions and in explaining findings.  In addition she is aware of the need to develop
questioning skills further.

132 The resources for science are adequate.  More books are required to help teachers to plan
for progression in investigations.  The requirements of the national curriculum are met.

ART

133 One art lesson was observed in Key Stage 1, and two in Key Stage 2.  Together with a
scrutiny of teachers’ planning, an evaluation of pupils’ previously completed work and
through extensive discussions with pupils, the judgement is made that pupils in both key
stages are working at standards expected for their ages and that progress is satisfactory
overall.

134 In Key Stage 1 pupils undertake work using a range of media to create two-dimensional
representations.  Satisfactory opportunities are provided for pupils to use paints, inks,
crayons and pastels.  Pupils’ work on display shows increasing control and sensitivity as
they move through the key stage.  For example, well developed observational drawing
skills enabled pupils in Year 2 to produce some accurate and sensitive still-life drawings of
fruit.  Some opportunities have been provided for pupils to work in the style of famous
artists.  In Year 2, for example, the pupils have explored the style of Mondrian. Sound links
have been made between art and literacy.  For example, pupils in Year 1 have painted
pictures of a character from a book combining the use of inks and paints. Sound links have
been made between art and numeracy.  For example, Year 2 pupils used paint to produce
symmetrical butterflies.  The computer has been used to develop pupils’ artistic skills
through the use of graphics software such as Reception pupils’ drawings of faces.  Good
use is made of direct teaching to introduce pupils to specific skills.  In Year 1, for example,
the teacher clearly explained, via demonstration, how to produce a repeating pattern using a
template.

135 In Key Stage 2, the pupils make satisfactory progress overall.  Good progress is made in
the pupils’ knowledge of a range of artists.  For example, the Year 6 pupils explained that
Lowry`s paintings usually contain people and buildings.  However, they were less confident
at expressing personal opinion using subject specific vocabulary, such as tone and texture. 
More opportunities are needed for pupils to evaluate their own work, and the works of
famous artists, using appropriate vocabulary.  The children apply their knowledge of a
range of artists’ styles to produce some good work, for example, the work completed in the
style of Clarice Cliffe.  An appropriate range of media is used to create two-dimensional
representations including paints, ink, pencil crayons and pastels. The pupils demonstrate
sound development in their use of line, shape, colour and texture.  In a Year 6 class, for
example, pupils experimented with a range of sketching pencils to create different tones. 
Sketchbooks are used in Key Stage 2 but not frequently enough to support and record
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pupils’ progress.  Sound links have are made between art and literacy, mathematics and
information technology.  For example, in Year 3 pupils had used a graphics program on the
computer to draw monsters to illustrate their creative writing.  The pupils’ cultural
development is supported well through art, for example, Year 5 pupils made Islamic
patterns.

136 Pupils with special educational needs make good progress, particularly those pupils with
physical-disability.  This rate of progress is largely due to the high level of good quality
additional support they receive from the support staff in the classrooms.  They attain levels
commensurate with their capabilities.  However, those pupils who demonstrate talent are
not sufficiently challenged or extended.  They are not provided with enough opportunities
to work independently using their own initiative and imagination.  More can be expected
from these pupils.

137 Pupils enjoy art and work with enthusiasm when engaged in practical work.  They listen
attentively and follow instructions with care.  They treat resources with respect, share and
take turns readily.  They behave well in lessons and are keen to answer questions. 

138 The quality of teaching is satisfactory overall.  In the lessons observed it ranged from
satisfactory to very good.  Where the teaching is very good the teacher ensures that time is
used effectively to demonstrate skills, with an appropriate amount of time for pupils to do
practical work.  She provides evaluative feedback about how to improve their work.  For
example, in a Year 3 class effective questioning resulted in the pupils recognising that they
needed to apply more pressure in order to make their print clearer. In both key stages
insufficient opportunities are provided for pupils to use their own imagination.  Generally
the teaching of art is over directed, with few opportunities for pupils to show spontaneity
and self-expression in their work.  The direct teaching of skills has a positive impact on the
quality of work but opportunities for pupils to apply their learnt skills in a range of
imaginative contexts or to work in three-dimensional form are few.  The co-ordinators are
aware of this need and have invited a sculptor to work with the younger pupils.  The
outcomes and techniques will be disseminated through the school.

139 Art is co-ordinated by three members of the teaching staff.  They have produced a detailed
action plan that clearly identifies development points.  They have effectively contributed
towards improvements in the standards of display around the school.  There is an
appropriate policy, which is not as yet supported by a scheme of work in anticipation of
national guidelines.  This adversely affects continuity and progression through the school. 
Teachers need explicit guidance regarding year group expectations across all the elements
of art.  The co-ordinators have not had the opportunity to carry out their monitoring roles. 
There are sufficient resources to support the curriculum.  The substantial time devoted to
literacy and numeracy has resulted in less time allocation for art in Key Stage 2. 
Consequently there are fewer opportunities for pupils to apply their skills independently in a
range of contexts.  The school has satisfactorily addressed the issue related to the need for
the pupils to experience art from “distant cultures”.  The school now borrows artefacts
from an independent research service to extend pupils’ cultural awareness; for example,
artefacts from a Chinese opera.

DESIGN AND TECHNOLOGY

140 During the inspection only one lesson of design and technology was observed.  A limited
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amount of work was available for scrutiny.  Discussions were held with the
co-ordinator and planning was taken into account.  However, due to insufficient 
evidence, no overall judgement was made about quality of teaching, pupils’ standards of 
achievement or progress in either key stages.

141 In the one lesson observed pupils’ attainment was generally in line with national age-related
expectations.  Teaching was good.  In a carefully structured environment, pupils used drills,
saws and glue to construct a wooden frame for a wheeled toy.  The teacher taught specific
skills clearly, demonstrating the sequence of steps to be taken whilst providing an
interesting context for learning.  High expectations of behaviour helped the pupils to stay
on task and organise themselves well for the different activities. 

142 The school is currently trailing a new scheme of work for the subject but it is not yet fully in
place.  The co-ordinator is aware of the need to develop the subject further in the school to
ensure continuity and progression and that the demands of the National Curriculum are met
in full.  The action plan for the subject clearly identifies areas for development.  The
resources for design and technology are adequate.

GEOGRAPHY

143 During the inspection five geography lessons were observed, two at Key Stage 1 and three
at Key Stage 2.  Additional evidence was gathered from examination of pupils’ work,
teachers’ planning and discussions with pupils and staff.  Inspection evidence shows that
standards of attainment are in line with the expectations in both key stages. Pupils make
satisfactory progress, including those with special educational needs.

144 At Key Stage 1, younger pupils become aware of their own address and identify features of
their house, school and the immediate locality.  As they move through the key stage, they
use the knowledge of their own locality to identify significant landmarks and other special
features of the landscape.  Many use a growing range of geographical vocabulary.  In
discussions Year 6 pupils show a satisfactory understanding of the technical terms for
describing the features of a wide range of environments; they use graphs and other data to
analyse and compare weather patterns and weather conditions. Pupils compare Batley and
Chamonix in detail and learn about the key features of mountainous areas.

145 The quality of teaching in the lessons seen was good.  It showed sound subject knowledge,
an appropriate range of activities which were well supported by first hand experience and
information from secondary source.  Teachers selected topics designed to generate interest
and enthusiasm amongst pupils.  For example, focus on the geographical features of
modern Eygpt as a follow on from the history topic of Ancient Egypt covered during the
previous term.  Teachers’ questioning techniques and timely interventions helped pupils to
extend their understanding of different weather conditions.  Planning is sound but not
clearly linked to prior learning over time.  Information and communication technology had
been used to draw and make maps in Year 2, and pupils were encouraged to consider
photographs in Year 4, interpreting data from them to make a model of a valley settlement
in India.

146 Assessment in geography is satisfactory on a year group basis, but procedures for passing
assessment information through the school are inconsistent, which means that medium-term
planning is not always informed by assessment data.  The geography co-ordinator,
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appointed at the end of last term, is aware of the situation and has plans to address this
issue; links between short, medium and long-term plans are in the process of development. 
The school is in the early stages of adopting the national guidelines for geography.

147 The resources for the subject are generally satisfactory.  Although resources such as globes
or computer software to assist pupils to develop further their knowledge and understanding
of the world independently in the classrooms are limited.

HISTORY

148 It was not possible to report on the teaching and learning of history in school, since the
subject is taught in the autumn term only.  Evidence is based on examination of pupils’
work, teachers’ planning and discussions with staff.

149 From the work in books and on displays and recorded evidence in the form of photographs
covering last term’s topic showed that pupils’ work was of a satisfactory standard.  This is
in line with the findings of the last inspection.  Teachers provide well-planned activities,
which take account of pupils’ interests.  They use first hand experiences and secondary
sources for information, which generate excitement amongst pupils.  For example, as part
of the topic on Tudors, they organised a Tudor banquet, which became a focus point for a
community event.  Some teachers make effective use of a time line in their classrooms,
referring to it in other subjects as appropriate.  A Year 6 class had a millennium time line
display supported by photographs of famous people and pictures of notable events to mark
the historical timescales.  Ancient Egypt had been covered in Year 5 during the autumn
term, and pupils’ written and art work on this topic showed an understanding of the
difference between fact and legend.  Assessment and recording of progress is under
developed.

150 The recently appointed co-ordinator is beginning to identify areas for development but
there is as yet no action plan.  The school is in the process of considering the adoption of
the national guidelines for history to provide continuity and secure progression within and
across key stages.  The co-ordinator is aware of the need to modify these guidelines in
order to match the school’s needs.  Assessment and recording of progress are under
developed.  Records of pupils’ achievement and progress are not always passed on from
year to year.  There is no portfolio of work to aid moderation.

INFORMATION TECHNOLOGY

151 The school has generally kept pace with developments in information and communication
technology.  Whilst the pupils generally make satisfactory progress in relation to their prior
attainment as they move through the school, the current Year 6 are unlikely to achieve
standards by the time they leave school that match those expected nationally at the age of
eleven.  However, pupils at the age of seven currently demonstrate capabilities in line with
those nationally expected for pupils of the same age.  The school has recently been
connected to the Internet but as yet has not had the opportunity to exploit this opportunity
to the full.

152 Insufficient direct teaching of information technology was observed during the inspection
and it is therefore not possible to make judgements about the overall quality of teaching of
the subject.



Carlinghow Princess Royal Primary & Nursery School -52

153 The quality of teaching was good in the two Key Stage 2 lessons seen in Years 5 and 6. 
This effective teaching is characterised by well structured and sequenced questioning which
enables pupils to reflect on and refine their technique.  Pupils in both lessons were provided
with appropriate opportunities to practise and consolidate their skills. Some Year 6 pupils
explored the graphic simulation The Crystal Rain Forest by use of a screen-turtle.  This
requires them to investigate and make choices and modify their actions in the light of
decisions made.  Scrutiny of teacher’s planning, however, revealed that opportunities for
pupils to use information technology for research and inquiry purposes are generally under-
developed throughout Key Stage 2.  Pupils in the Year 5 class observed consolidate their
basic literacy and numeracy skills through the use of the Textease program and individual
programs designed by the class teacher to match their level of ability in numeracy and
literacy.  These pupils demonstrate their capacity to use a spell check, edit and refine text. 
During the week pupils in Year 4 successfully demonstrated their capacity to use a
branching program to create a ‘decision trees’ diagram.

154 No direct teaching of information technology was observed during the inspection in
Reception and Key Stage 1.  Pupils in Year 2 demonstrate their expertise to the visitors.
These Year 2 pupils demonstrate simple graphic techniques and ably use the Splosh
program to produce simple designs and pictures confidently using a range of tools such as
spray and flood fill.  Pupils in Year 2 demonstrate a sound grasp of the appropriate
vocabulary required to use a word processor to produce a sentence that communicates
meaning, demonstrating their knowledge and use of the ‘return’, ‘enter’, ‘insert’ and  ‘edit’
and ‘save’ functions.  Pupils in Reception use a simple graphic program to design a face.

155 The contribution of other subjects to the development of pupils’ Information and
communication technology capability is limited.  Opportunities for using information
technology for research and investigational purposes in other subjects is not consistently
identified in teachers’ planning.

156 Information technology is well used in support of pupils in the resource provision and
contribute to the good progress made by these pupils with their Information and
communication technology capability and in their basic  numeracy and literacy skills. 
Specific hardware such as ‘Touchscreen’, ‘Big Keys’ and ‘Orac’ are effectively utilised
with software such as Talking Textease to successfully develop the communication skills of
pupils with special educational needs.

157 Some pupils have access to computers at home, most don’t.  The school recently ran a
series of computer workshops for parents to raise awareness in the community about the
potential of information technology to enhance learning opportunities.  Pupils generally
demonstrate positive attitudes to their learning in information technology.  The computer
club, which operates at lunchtime and break times for Year 6 pupils, makes a good
contribution to positive pupil attitudes and attainment.  These pupils are provided with an
opportunity to use and explore curriculum-related software.  Pupils were observed
successfully navigating CDROMs.  Pupils are usually required to work in pairs and this
makes a positive contribution to their social and moral development. Opportunities for
pupils to demonstrate their initiative are under developed.

158 The school has recently decided to use the nationally agreed programme as a framework
for the systematic development of key skills.  It is too soon to note the impact of this
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decision.  Although pupils make satisfactory progress the lack of systematic planning to
date for the progressive development of key skills restricts the degree of challenge offered
to pupils and their ability to attain higher levels.  This is reflected through pupils generally
falling below the nationally expected levels by the end of Key Stage 2.

159 The school has a satisfactory mixture of up to date and ageing hardware in Key Stage 1 and
Reception classrooms.  Key Stage 2 hardware reflects a similar mix and is centralised in a
Year 6 classroom.  This provides a good opportunity for direct teaching of Information and
communication technology skills.  This, however, results in some disruption for the Year 6
pupils in the class to accommodate the direct teaching requirements of other Key Stage 2
classes.  The recent integration of six computers with Internet access has yet to be fully
exploited.  The school is currently awaiting network facilities, which will speed up access to
the Internet.  Hardware in support of pupils’ needs in the resource provision and for an
individual pupil in a Year 4 class is of good quality.  The school has a satisfactory range of
software reflecting a wide range of subjects but with a strong emphasis on the development
of basic literacy, numeracy and graphic skills.

160 The enthusiastic and knowledgeable co-ordinator is well supported by some colleagues
with expertise and enthusiasm.  The co-ordinator is aware that the school needs to do more
in exploiting the potential of information technology for research and inquiry purposes. 
The co-ordinator has not had, as yet, the opportunity to monitor the impact of planned
teaching and learning on pupil progress and attainment.  Staff are generally competent and
confident with the new technology and the school is well placed to make the most of the
educational opportunities afforded by the planned connection to the national grid for
learning.  The school has made satisfactory progress since the last inspection in ensuring
that investment in information technology is now more fully reflected in educational
practices and outcomes.
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MUSIC

161 Three lessons were observed in Key Stage 1, and three lessons in Key Stage 2.  All lessons
involved singing, some involved the use of instruments.  The evidence from lesson
observations, a scrutiny of teachers’ planning and through discussion with pupils indicates
that standards are generally in line with national expectations.  No lessons were observed,
or evidence provided, which demonstrated pupils ability to compose or record their own
musical ideas using symbols or notation.  The co-ordinator has highlighted these aspects as
areas in need of development throughout the school. Inspection findings endorse the need
to develop these aspects of the curriculum.

162 Pupils in Year 2 show an awareness of pulse, rhythm and melody when they sing.  They
sing a sound repertoire of songs from memory and show a good awareness of other
performers.  They listen carefully and most sing in unison.  They repeat a short phrase with
accuracy.  They persevere well and repeat and practise tunes with good levels of
application and concentration. They identify the names of well known instruments being
played on a tape recording, and suggest different ways in which they can be played.  For
example, in a Year 2 class the pupils identified a guitar playing and, with teacher support,
suggested that its strings can be plucked.  They identify when the pitch changes in a piece
of recorded music, from high to low.  The majority use actions in time to the music.

163 By the end of Key Stage 2, most pupils sing with enthusiasm and enjoyment.  They develop
a secure sense of the pulse of the music and sing with increasing control.  They incorporate
good elements of tempo and dynamic contrast when engaged in corporate singing.  They
show developing control of diction and recognise the importance of breathing at the end of
a phrase.  They are beginning to sing with greater sensitivity. They follow a simple musical
score and, with support, recognise reflection in musical notation.  Most beat a rhythm in
time to an instrument.  In Key Stage 2 the amount of time which is currently provided for
the teaching of music is barely satisfactory.  The co-ordinator is aware of the need to
review time allocation once the new National Curriculum orders become statutory, in order
to ensure that sufficient emphasis is given to all elements of the curriculum.

164 Sound links are made between literacy, numeracy and music.  For example, stories are used
effectively as a context for pupils to learn songs and evaluate music.  Good use is made of
songs and rhymes in Key Stage 1 to practise counting.  There is little evidence of pupils
using their information technology capabilities in the context of music lessons. Good use is
made in both key stages of music from a range of cultures.  For example, in Key Stage 2
the pupils sang songs from New Zealand, and in Key Stage 1 they listened to music from
India.  This is a positive aspect of the music curriculum and represents an improvement
since the last inspection.

165 Pupils with special educational needs make good progress, particularly those with physical-
handicaps, due to the good quality support they receive from additional support adults in
classes.  Pupils with musical talents are provided with opportunities to learn how to play a
range of musical instruments, through the provision of peripatetic teaching and attendance
at extra-curricula clubs.  All pupils can access this additional provision.  However, those
pupils who demonstrate talent are not challenged sufficiently well in lessons.  More should
be expected of these pupils.  Increased opportunities need to be provided for them to use
their learnt skills; with a greater emphasis on work which involves collaboration, self-
expression and initiative.
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166 Pupils respond positively to music.  They show enjoyment and a willingness to practise and
improve.  Most pupils behave well and are responsive to questions and instructions. In an
isolated instance a small but significant group of pupils demonstrated challenging
behaviour.  They were persistently noisy and disrupted the lesson.

167 The quality of teaching is satisfactory overall and ranges from good to unsatisfactory.
Where the teaching is good the teacher demonstrates good subject expertise.  The teachers’
own knowledge is conveyed well, encouraging pupils to respond confidently. The teacher
gives clear instructions and uses resources well to demonstrate and support pupils’ learning.
 For example, in a lesson involving all Year 3 pupils, the teacher effectively used a prepared
music score to demonstrate reflection in musical notation. The level of pupil involvement is
high.  Direct teaching methods are used well to ensure that all pupils respond appropriately
to tasks.  For example, in a Year 5 lesson the teacher used a range of breathing exercises
effectively before pupils began to sing.  Occasionally, there is over reliance on taped
recordings, and teacher exposition is over long.  Insufficient use is made of demonstration
and visual stimulus to support and extend pupils’ knowledge and understanding.  In the one
instance of unsatisfactory teaching this was due to the disruptive behaviour of a small but
significant group of children.  In the main, insufficient use is made of questions that
challenge the pupils to express personal opinions when evaluating pieces of music or songs.
 Increased use needs to be made of questions which demand that pupils explain their
thinking; with an emphasis on the use of correct subject vocabulary.  There is a need for
teachers to model the use of subject vocabulary with greater consistency throughout the
school.

168 The subject co-ordinator is an experienced musician who has secure subject expertise. She
has recently written a very helpful policy, assessment record sheet and long-term coverage
plan.  The plan clearly links the National Curriculum key elements to year group
expectations.  These documents provide very useful guidance for non-specialists. A detailed
action plan identifies specific development points.  However, these documents have yet to
be adopted and implemented by staff.  The co-ordinator has not had the opportunity to
carry out a monitoring role.  There are satisfactory resources to meet the demands of the
curriculum.

PHYSICAL EDUCATION

169 Standards attained by pupils are generally in line with national expectations and pupils make
good progress in relation to their capabilities.  The integration and provision in physical
education activities for pupils with special educational needs from resource provision is a
strength of the school.  Pupils with physical disabilities are well supported in appropriate
programmes, well matched to their needs, in both gymnastic and swimming lessons and are
consequently making good progress.  Paired activity and small group work provide pupils
with good opportunities to work co-operatively and develop their social and moral
awareness in ‘playing to the rules’.  Pupils display a positive attitude to physical education
activities.  Extra-curricular clubs are well supported and give opportunities for both girls
and boys to develop their games and sporting skills.

170 During the course of the inspection it was possible to observe six physical education lessons
including one swimming lesson.  Of the remaining five lessons, one related to gymnastics
whilst the others related to games activities.  In the two Key Stage 1 lessons observed the
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teaching was judged to be never less than satisfactory and in one lesson it was judged to be
good.  The quality of teaching in Key Stage 2 ranged from satisfactory to very good.  Very
good teaching was observed in two lessons.  The quality of teaching in the swimming
lesson was judged to be good.  Overall the quality of teaching in physical education
throughout the school was judged to be good.  Good teaching is characterised by brisk
pace, tasks are well matched to pupils’ needs and opportunities are provided to refine,
practise and apply skills.  Pupils in a Year 3 games lesson were actively encouraged to use
their initiative in seeking alternative strategies for moving a ball rapidly to a fixed point. 
Subsequent demonstration and evaluation of the relative effectiveness of these strategies
had an impact on the learning of other pupils and as a result many pupils made good
progress.

171 Whilst short term planning is of at least a satisfactory quality and in some cases good
quality, the lack of detailed medium term planning makes it difficult to make secure
judgements about the systematic development of key skills throughout the school.  The
school is currently awaiting national guidance and intends to implement this as a means of
securing progression and continuity across all aspects of the physical education curriculum.
 The available evidence indicates that the subject is planned on a lesson to lesson basis in a
satisfactory manner and provides appropriate learning experiences for pupils of all ages. 
However, there is currently no curriculum planning that ensures the progressive
development of skills in the longer term or an appropriate balance between the different
elements within the subject.  Short term planning for Year 3 games was judged to be good.

172 Resources are of a satisfactory quality to support the planned range of activities. Resources
in support of pupils with special educational needs are of good quality.

173 The enthusiastic co-ordinator has not, as yet, had the opportunity to monitor the quality
and impact of the planned learning across the school.  The overall picture in physical
education broadly reflects the judgements made in the last inspection.  The school has made
satisfactory progress since the last inspection.

RELIGIOUS EDUCATION

174 During the course of inspection teaching was observed in Key Stage 2 but no lessons were
seen in Key Stage 1 classes.  Study of pupils’ work in books and on display, discussions
with teachers and pupils and scrutiny of teachers’ plans enabled judgements to be made. 
Standards throughout the school are in line with the expectations set in the Locally Agreed
Syllabus.  The small amount of recorded work seen in Key Stage 1 shows that the majority
of pupils make satisfactory progress.  Pupils are encouraged to respect and care for each
other, and many classrooms had displays suggesting ways in which this might be carried out
on a practical day-to-day basis.  In assemblies pupils show good understanding of some
Bible stories and that Jesus is special to Christians.  By the age of eleven, pupils discuss and
name some of the key events in Christianity.  They discuss some similarities and differences
between Islam and Christianity and identify some of the common words used in Arabic and
Hebrew.  They discuss and name key features of a synagogue.  Progress in historical,
comparative, and factual study of religions is overall satisfactory.

175 Pupils have positive attitudes to religious education.  They take keen interest and approach
their work with enthusiasm.  When presenting their work in assemblies they say their
prayers with respect and belief at the end.  Pupils discuss their values and beliefs with each
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other and listen to a range of views attentively. 

176 The quality of teaching is good in the lessons observed during the inspection.  Teachers
plan an appropriate range of activities that support pupils in making links between religious
belief and every day life of believers.  They give clear explanations and through skilful
questioning generate thoughtful responses.  They manage their pupils well and in the best
lessons, teachers mark time to ensure pupils work at a brisk pace. They often give
constructive feedback, which extends ideas.  They encourage pupils to share their
experiences with sensitivity and this contributes to raising their self-esteem. They make
good use of artefacts and other resources to support learning.  They make effective use of
relevant displays to consolidate learning and deepen understanding. However, planning
does not take account of the spiritual aspect of religious education. There is very little
opportunity for pupils to experience awe and wonder about the world around them or to
reflect on a range of related issues.

177 Management of the subject is effective.  The school policy is appropriately linked to the
Locally Agreed Syllabus.  A scheme of work has been introduced which secures continuity
through the school.  Assessment of religious education is under developed.  Displays
arranged by the coordinator in school are relevant and informative; for example the festival
of Eid display coincided with Eid celebrations by Muslims. Resources are varied and useful.
 The co-ordinator keeps up to date with new material and consults staff on a regular basis
as to their needs.


