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PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

Milborne St Andrew First School caters for 75 boys and girls from the ages of 4 to 9. It is much smaller than
mogt primary schools. The schoal lies in the village of Milborne St Andrew, situated midway between the
towns of Blandford Forum and Dorchester. Pupils come from the village and the surrounding rural aress.
The socio-economic background of the pupilsis generally average. Just under ten per cent of the pupils are
known to be digible for free school meds, which is broadly average. Most children have attended privately
run playgroups before they join the school. The attainment of children when they start school is generdly
below average. One third of the pupils have been identified as having speciad educationa needs, which is
above average. Three pupils have statements of special educational need. At the time of the inspection,
there were two children under the age of five in the school. No pupils come from ethnic minority
backgrounds or from homes where English is not the main spoken language. This is below the national
average. Under areciprocal business arrangement, the school will be vacating its current site and moving to
new purpose-built accommodation next year.

HOW GOOD THE SCHOOL IS

Milborne St Andrew First School offers pupils a sound education. The pupils achieve appropriate standards
in reading and mathematics by the end of Key Stage 1, and in mathematics and science by the age of nine.
Standards in writing and information technology are below average. The overal quality of the teaching is
good. The teachers work hard to provide for the wide age range and diverse needs of the pupils, and offer a
secure and friendly environment which caters well for the pupils personal development. With good support
from the governors, the headteacher’s unassuming but effective leadership has resulted in a good level of
improvement since the last inspection.  Although expenditure per pupil is well above average, the school
provides satisfactory vaue for money.

What the school does well

With its small class size and imaginative teaching, the school provides a good start for pupilsin the
Reception class.

The overdl quality of the teaching in the rest of the school isgood. The teachers know their pupils
well and work hard to meet their individual needs.

The work undertaken by assistant staff within the classroom and when helping individual pupils with
specid educationa needsis of high quality.

Within its closgly-knit community, the school provides well for the pupils spiritud, mord, socia and
cultural development.

Relationships with parents, partner ingtitutions and the local community are good, and enrich the pupils
learning experiences.

The pupils relate well to one another and to adults. They have positive attitudes to their work and their
standards of behaviour are good.

The school provides a good range of extracurricular activities.

What could be improved
The quality and accuracy of pupils writing.
Standards in information technology and the use of new technology as an aid to learning.
The use of assessment data.
The level of challenge for more able pupils.

- The way pupils present their work.
The areas for improvement will form the basis of the governors' action plan, which will be sent to
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all parents and carers of pupilsin the school.
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HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

There has been a good degree of improvement since the last inspection, which took place in January 1997.
The school has responded effectively to the previous key issues. Curricular planning for geography, art and
religious education has improved and the school now offers a broad and baanced curriculum, with sufficient
time dlocated to each subject. Although improvements have been made in information technology, the
provision for this subject is still a weakness. The school makes good use of the local community to enrich the
curriculum. The school now complies with requirements for a daily act of collective worship. The quantity
and quality of resources have improved. The organisation and storage of resources is more orderly, even
though the outdoor locations are far from ideal. Governors have raised their awareness of curricular issues
and demonstrate a good understanding of what is happening in the school. More thought has been given to
the way in which pupils work is assessed, but the information gathered is sill not having a sufficient impact
on teachers' planning. The way in which pupils present their work remains a weakness.

At Key Stage 1, standards in reading and mathematics have improved since the last inspection at a greater
rate than the nationa trend. Standards in writing are dightly lower than they were. Aspects of teaching
have improved. Staff now have a better base in dmost al subjects from which to plan their lessons. Class
timetables provide a more balanced curriculum and good use is made of teachers expertise in music and
religious education.

STANDARDS

The table shows the standards achieved by seven-year-olds based on average point scores in National
Curriculum tests. National comparative data is not available for nine-year-old pupils.

compared with smilar Key
. schools

Performancein: al schools Very high A
1997 1998 1999 1999 Well above average A

Above average B

Reading E D = D Average ~ C
Writing D D D E Below average D
Wedl below average E

Mathematics E A B B Very low E*

The school’s results in reading and mathematics at the end of Key Stage 1 have improved steadily. 1n 1999,
they were similar to the national average in reading and above average in mathematics. Standards in writing
have remained below average. When compared to similar schools, the results were below average in
reading, well below average in writing, but above average in mathematics.

The work seen during the inspection shows that, athough children enter the school with below average
attainment, they make good progress in the Reception class and achieve the nationaly expected standards by
the age of five. The pupils achieve appropriate standards in reading and mathematics by the end of Key
Stage 1 and in mathematics and science by the age of nine. Standards in writing and information technology
are below average. The pupils achieve satisfactory standards in religious education. The school has started
to track pupils progress more closely and is setting itself appropriate targets for improvement.
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PUPILS ATTITUDESAND VALUES

Aspect Comment
Good. The pupils are keen to come to school. Their attitudes to learning are
Attitudes to the school good, and they show interest in most lessons. Their involvement in activities

after school is very good.

Behaviour, in and out of
classrooms

Good. They behave well in lessons, and at break and lunchtimes. Thereis
no oppressive behaviour, bullying, sexism or racism.

Personal development and
relationships

Good. The pupils relate well to each other and to the staff. They understand
the impact of their actions and show respect for others' feelings, values and
beliefs. They undertake helpful tasks around the school willingly and well.

Attendance

Satisfactory. The level of attendance is dightly above the national average.
Pupils arrive punctualy in the mornings, dlowing lessons to start promptly.

TEACHING AND LEARNING

Teaching of pupils. aged up to 5 years aged 5-7 years aged 7-9 years
L essons seen overall Good Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory;

unsatisfactory; poor; very poor.

outwei gh weaknesses.

‘Satisfactory’ means that the teaching is adequate and strengths

The teaching was satisfactory or better in al of the lessons seen. It was very good in 19 per cent of lessons
and good in a further 48 per cent.

The overdl quality of teaching in English and mathematics lessons is good. The teaching of basic numeracy
has improved, athough the more able pupils are not dways sufficiently challenged in mathematics lessons at
Key Stage 2. Not enough attention is given to developing pupils literacy skills within other areas of the
curriculum. The teaching of information technology is improving. Pupils with specid educational needs
receive good qudity assistance and, as a result, they make good progress.

OTHER ASPECTS OF THE SCHOOL

Aspect

Comment

The quality and range of
the curriculum

The curriculum is broad and balanced. It hasimproved since the last
ingpection and meets statutory requirements. It is enriched through a variety
of visits and a good range of extracurricular activities. Appropriate attention
has been given to nationd initiatives to promote literacy and numeracy. Not
enough attention is given to information and communication technology.

Provision for pupils with
special educational needs

There is good provision for pupils with specia educationa needs which
enables them to make good progress towards individual learning targets,
without detriment to full participation and appropriate progressin al other
activities.

Provision for pupils
persond, including spiritud,
moral, social and cultural
development

Good in al areas. Provision for spiritual and cultural development has
improved since the last ingpection. Staff provide good role models. Pupils
are taught the importance of values and beliefs through religious education
lessons and assemblies. They are given good opportunities to exercise
respons bility within the school. Thereis agood programme for persond,
socid and hedlth education.

How well the school cares
for its pupils

The staff are very aware of health and safety procedures and take care to
mitigate the potential dangers of the schoal’s hilly site. The school provides a
secure, caring and happy environment for the pupilsto learn in, and staff all
know the children well. Procedures for assessment have improved, but not
enough use is made of the data when planning lessons, particularly for the
more able pupils.
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The partnership with parentsis very good. The school keeps parents well

How well the school informed about their children’s progress and about what is happening in
works in partnership with | school. Parents are very supportive and many help in various ways within
parents the school. Thethriving Friends Association provides vauable help for the

school. Parents support their children’s learning well at home.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The leadership of the headteacher has resulted in good improvements since
management by the the last inspection. He works well with a small, but committed staff and has
headteacher and other key | maintained a good ethos within the school. Coordinators undertake their
staff tasks serioudly and effectively.

The governing body exercisesitsrole well and fulfils al of its Satutory
responghilities. Governors are supportive and well informed. They have a
good understanding of the needs and difficulties of a small school.
Procedures for monitoring the quality of teaching are improving. The school
now has an annua cycle for reviewing its work and deciding priorities for
The school’ s evaluation of | improvement. The school development plan outlines appropriate areas for
its performance development. Governors are setting performance targets for the
headteacher, and staff appraisal interviews undertaken by the headteacher
identify areas for staff development.

The school makes the best use of its limited accommodation. Greater careis
now taken of resources. Financial and administrative systems are efficient.

How well the governors
fulfil their respongibilities

Ier;jrcieg' ¢ use of The school seeks best value for money. The business deal to secure a new
school site with purpose-built accommodation is an imaginative and highly
successful way of improving the school’ s facilities.

The school has agood adult to pupil ratio and class sizesare small. Thisis of

Adequacy of staffing, particular benefit to the youngest pupils. Thereis a satisfactory range of

learning resources, athough thereis limited access to computers. The
present accommodeation is unsatisfactory and restricts learning opportunities
in anumber of areas. This problem will be solved in the new year, when the
school moves into new accommodation.

accommodation and
learning resources

PARENTS AND CARERS VIEWS OF THE SCHOOL

What pleases parents most What parents would like to see improved
Only a small number of parents raised any
concerns. These included:

Parents feel thisis a good school and are
generaly very happy with the education their
children receive. - Greater challenge for the more able pupils.

Their children are making good progress. - More homework for pupilsin Years 3 and 4.

They are well informed about their children’s
progress and what is happening in the school.

The quality of the teaching isgood. The
teachers are supportive, helpful, caring and
approachable.

Thereis an intimate, friendly atmosphere within
the schoal.

It is easy to approach the school if there are
any problems.

Their children enjoy coming to schoal.

Inspectors agree with al of the points raised by the parents. Whilst the school generally meets the needs of
its pupils well, the standard of work at Key Stage 2 is sometimes geared more to the younger pupils and the
more able ones are not, as a result, aways sufficiently challenged.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ s results and achievements

1

In the 1999 National Curriculum tests at the end of Key Stage 1, the pupils' results were similar to the
national average in reading, below average in writing and above average in mathematics. When

compared to similar schools1, they were below average in reading, well below average in writing, but
above average in mathematics. There are no national comparisons for pupils a the age of nine, but
optional national tests taken by pupils at the end of Year 4 show that, overdl, pupils exceed the
nationally expected standard in reading, are below the expected level in writing, but are close to it in
mathematics.

After a drop in 1997, the school’s results at Key Stage 1 have improved steadily over the last three
years and are now higher than they were at the time of the last inspection. The percentage of pupils
reaching the nationally expected Level 2 is close to the national average in reading, writing and
mathematics. However, in mathematics a significant proportion of pupils reached the higher Leve 3;
no pupils achieved this level in writing, and most were at the lowest end of Levd 2.

There are marked differences in the performance of boys and girls. Over the last four years, girls have
produced better results in reading and writing, but boys have achieved significantly higher than girls in
mathematics. This is Smilar to the nationa picture in English, but not in mathematics, where girls and
boys achieve smilar levels nationdly. Nothing was noted during the inspection to explain these
differences. Staff give boys and girls equa consideration, and there was no discernible difference in
the responses of boys and girls during lessons, or in the standard of work in their books.

The school is not obliged to set targets for pupils attainment at Key Stage 1. However, staff have
started to track pupils progress more closely and are using this procedure to identify the level each
pupil should achieve in the future and to set appropriate targets for improvement. The system isin its
infancy, but the staff are aready finding it helpful to focus on whether pupils have made sufficient
progress or not.

The initia assessments undertaken when children start school indicate that their achievements are
below average. As aresult of the smal class size and some good, imaginative teaching, the children
make good progress in the Reception class and, by the time they are five, they meet the expectations

which are outlined in the Desirable Learning Outcomes? in all aspects of their learning, athough they
have little time in which to consolidate their early reading or writing experiences. They are well
prepared to start the Nationa Curriculum. The children make particularly good progress in their
persona and social development. They quickly learn to take care of their own books and belongings —
even though some parents may question this fact at home! They gain rapidly in confidence and make
positive relationships with other children and adults. They make good progress in language and literacy,
mathematics and their knowledge and understanding of the world. They listen very attentively, and are

The school’s results are compared both to the national average (ie the average of the results of all schools in
England, where pupils took National Curriculum assessment tests at the end of Key Stage 1) and to the
average for similar schools (ie the average of the results for all schools whose pupils come from similar socio-
economic backgrounds, determined by the eligibility of pupils within the school to receive free school meals).

The nationally agreed goals for learning for children by the time they enter compulsory schooling at the age of
five. The skills, knowledge and understanding which are deemed to provide a suitable foundation for young
children are described in the Government’'s guidance document Desirable Learning Outcomes for Pupils
entering Compulsory Education.
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confident speaking in front of other children and adults. They are dtarting to acquire a sound
understanding of letter sounds. The youngest children trace words with increasing skill and accuracy,
and the more able children can copy words with little help. In mathematics, they see and follow smple
patterns of numbers, colours and shapes. Most of the children count to ten correctly, while the higher-
attaining children can count past ten and some count in twos. They show confidence in using a
computer to paint pictures on screen or to run a program which helps them to read. They talk about
familiar features in their local environment and are aware that things change with time. The children
make satisfactory progressin their crestive and physical development.

Inspection findings are broadly consistent with the picture given by the school’s National Curriculum
test results at the end of Key Stage 1. In English, standards in speaking and listening are satisfactory
throughout the school and, in many cases, the pupils speaking skills are good. By the end of Key
Stage 1, the pupils are confident in speaking aoud, but do not dways listen carefully to what other
pupils are saying. By the end of Year 4, the pupils have become increasingly confident in speaking in
front of others, and aso much better at listening to what others say. They converse well with adults.
Standards in reading are average at the end of Key Stage 1 and, overal, above average by the end of
Year 4. By the end of Key Stage 1, the more able pupils read fluently and with good expression. The
lower-attaining pupils know how to sound out unfamiliar words, athough their reading is somewhat
mechanistic. By the end of Year 4, many pupils read well for their age, and some have reading abilities
well in advance of their age. These pupils read very fluently and with good understanding. Some of
the lower-attaining pupils do not enjoy reading, dthough they have sufficient skill to cope with most
texts which are appropriate for their age. Writing is the weakest of the four key skills in English, and
pupils say that writing is their least favourite activity. By the end of Key Stage 1, standards are dightly
below average. Most pieces of written work are short in length, and lower-attaining pupils are till
struggling to express their thoughts in writing. Although they can write at greater length by the end of
Year 4, few pupils produce writing which is fluent, interesting and varied; their spelling is frequently
inaccurate and they do not take enough care over the way they present their work. Although pupils
produce some written work for other subjects, the staff do not use these opportunities to develop pupils
writing skills and do not give enough attention to the marking and correction of pupils English.

Pupils achieve average standards in mathematics by the end of Key Stage 1. The pupils have good
basic numeracy skills. They know their two, five and tens times tables, and are beginning to manipulate
larger numbers in their heads, using these skills to solve practical problems. By the end of Year 4,
standards are smilar to those expected for nine-year-old pupils. The pupils use dl the four rules of
number and solve red-life problems. Their achievement in using and applying mathematics is not as
good as their basic numeracy skills. The pupils ability to recall basic number facts has improved
significantly since the last inspection. Numeracy sKkills are also developed incidentally through subjects
such as science.

The pupils achieve above average standards in science by the end of Key Stage 1. They have a better
than average understanding of each of the areas of study. By the end of Year 4, standards are in line
with national expectations, but recent improvements in the way the subject is taught are leading to
sgnificant improvements, particularly in the development of the skills of scientific enquiry. Pupils are
beginning to set out their work to show their predictions and explain how they have tested them
experimentaly. In lessons, they are showing a very good degree of independence in their thinking.

There have been a number of improvements in the school’s provision for information technology since
the last inspection, but they have not been enough to enable the school to keep pace with national
developments over the last few years or to provide pupils with sufficient opportunity to develop the
necessary skills. The school still does not make enough use of information and communication
technology as a learning tool in other subjects, and the time alocated to the subject is il insufficient.
Pupils attainment is below the national expectations at the end of Key Stage 1 and by the age of nine.
Progress throughout the school has been unsatisfactory for al pupils, including those with specia
educational needs, but recent improvements in teaching the subject are leading to a gradual
improvement in the rate of progress.
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10.

11.

13.

14.

The school now provides a more baanced curriculum in art, athough standards achieved by pupils by
the age of nine are below average. Pupils try hard to represent objects accurately when drawing in
pencil, but they do not have appropriate technical skills. Their painting skills are aso below average.
The planning for design and technology has improved, and pupils achieve standards that are appropriate
for their age. They enjoy the practical aspect of the subject, but they do not present their written
accounts and diagrams well.

Standards have improved in geography. The subject is taught well and pupils make good progress.
Standards are better at Key Stage 1 than at Key Stage 2. By the end of Year 4, pupils can use maps
in a variety of scales to locate near and distant places and they have a sound understanding of some
important similarities between countries. Standards in history are average. Pupilslearn to use a variety
of sources for evidence, from real objects and books to interviews with people, in order to compare life
in distant times, such as the Roman erg, to life today.

Provision for music has improved since the last inspection. The subject is now taught effectively, and
pupils reach standards in line with expectations for their age at Key Stage 1 and in Year 4. When
given a suitable starting note or a musical accompaniment, the pupils sing well, keeping in tune and
putting good expression into their voices. All pupils appreciate the difference between various styles of
music and the moods that can be created. The school has maintained high standards in swimming, and
the pupils continue to show enthusiasm for their physical education lessons. Pupils achieve standards
which are appropriate for their age in athletic activities at Key Stage 2 and in ball-control skills at Key
Stage 1.

Pupils reach standards in line with the expectations of the locally agreed syllabus for religious
education. They have a good knowledge of their own and other religions, and an awareness of how
religious ideas can affect their own and other people's lives. Older pupils demonstrate an ability to
think for themselves about how other religions compare with Christianity.

Pupils with specia educationa needs generaly make good progress as a result of the additiona help
they recelve and reach standards in line with the expectations of their individua educationa
programmes. These are pitched a appropriate levels. The more able pupils, and sometimes the older
pupils in a class, do not aways make as much progress as they should, because the work they are
given is not aways sufficiently challenging.

Pupils' attitudes, values and personal development

15.

16.

17.

The positive atitudes and behaviour noted in the previous ingpection have been maintained. Pupils of
al ages have positive attitudes to their learning. They participate well in lessons, contributing comments
and questions that show interest and often thoughtful understanding. The mgority listen attentively,
settle quickly to work and concentrate on their tasks. Pupils are interested and enquiring, for example,
in a science lesson in Years 3 and 4, pupils were keen to discover the mechanism for making a circuit
and fitting a switch system. There were good examples during the inspection of pupils wanting to share
what they had done with others. Pupils take pleasure in their achievements and talk with enthusiasm
about their work. Parents at the pre-inspection meeting were very happy with the attitudes and values
the school promotes. They say pupils respect their teachers and like them.

The pupils behaviour in lessons and around the school is good. Pupils understand and observe the
code of conduct expected when they are in the classroom and absorb the values transmitted by the
staff. No issues of bullying were observed and pupils and parents are confident that any issues of
bullying will be dedlt with swiftly and sengitively with a no-blame policy. There have been no
exclusonsin the last year.

Relationships in the school are good. Teachers and pupils relate well to one another and the friendly,

relaxed atmosphere is built on a foundation of mutual respect. Parents say teachers take time to listen
to problems and concerns and give extra help and attention to pupils if they need it. Pupils show
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18.

19.

respect for others feelings, values and beliefs. They are swift to applaud other pupils achievements
and are sengitive to others problems, offering and giving support and understanding; this was seenin a
number of lessons, including music and science.  Relationships between staff and pupils, and amongst
pupils themselves, are good and create a supportive and caring atmosphere in which pupils fed secure
and comfortable.

The school is good at encouraging pupils to develop a sense of responsibility and al pupils are given the
opportunity to take responsibility for themselves and for others. In the Reception class, pupils take it in
turns to act as helpers for the day, and pupils in Key Stage 1 act as classroom monitors. By Year 4,
pupils are involved in the running of the school as library monitors, register monitors and by providing
other forms of genera school support. Pupils carry out their responsbilities willingly and well.
Y ounger pupils work cooperatively in pairs and in smal groups, and are competent when working
independently for short periods. There are not enough opportunities for pupils in the upper years to
take greater responsibility for their own learning, with the result that they do not develop as independent
learners as well as they should.

Attendance is broadly in line with the national average. Punctuality is good and unauthorised absence
is low and in line with the national average. The punctua arrival of pupils alows the school day to
begin on time in a cam atmosphere, which prepares pupils well for lessons.

HOW WELL ARE PUPILSTAUGHT?

20.

21

The overdl qudity of the teaching is good throughout the school. During the inspection, the teaching
was satisfactory or better in al of the lessons seen. It was very good in 19 per cent of lessons and
good in afurther 48 per cent. There was no unsatisfactory teaching. Positive aspects noted in the last
ingpection have been maintained and many of the weaknesses have been rectified. The teachers
knowledge and understanding of geography has improved. Even though standards are till below
average, the teachers confidence in using and teaching information technology has also improved.
Arrangements for teaching music are now much better than they were. The teachers manage time in
lessons more efficiently, and provide pupils with a well-balanced timetable. The planning for subjects
such as geography and religious education has improved. Resources are managed much more
effectively and, athough the storage areas are inconveniently located in separate buildings, they are
well ordered and easily accessible. Marking was mentioned as an area of weakness, and this aspect
has not improved. The teachers are committed, very hard-working and reflect carefully on the quality
of their teaching. They take on board new initiatives and have responded positively to the introduction
of the National Literacy and Numeracy Strategies, both of which have led to improvements in teaching.
The qudlity of the teaching, combined with the pupils podtive attitudes and good behaviour, ensures
that the quality of learning is good throughout the school.

Teachers give good support to pupils with specia educational needs. They provide individua education
programmes for those pupils who require them and give appropriate work and support to other pupils
needing extra help. The classroom assistants work very closely with the teachers and are very
effective in the support they offer to the pupils. They have a good knowledge and understanding of the
pupils needs and are confident and experienced enough to take the initiative in adapting the way they
work with individua pupils as the requirements change.

The school continues to make good provision for children under five, despite the cramped conditions of
the classroom and lack of facilities for the children’s physical development. An appropriate range of
activities is provided for each area of learning, and regular teaching and practice during the literacy
hour and numeracy session help the children to develop their literacy and numeracy skills well.
Relationships between the teachers and children are very good and help to establish an environment in
which the children fed secure and develop positive attitudes to learning. Well-established classroom
routines provide a very good framework within which the children can learn to live as part of a group
but also show individud initiative.
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23.

24,

25.

26.

21.

28.

Overall, the teachers knowledge and understanding of the subjects of the National Curriculum are
sound. Improvements in curricular planning and regular in-service training opportunities have helped
teachers to become more secure in their understanding of subjects such as geography, information
technology and religious education. Good knowledge of science is a significant factor in providing good
learning experiences for pupils at both key stages. Lack of personal skillsis till affecting the teachers
abilities to develop pupils sKills effectively in at. Where necessary, the teachers have a good
awareness of hedth and safety requirements, for example in design and technology and physica
education.

The school has responded positively to the National Literacy and Numeracy Strategies, and new
teaching methods are starting to have a postive impact on the teaching of both English and
mathematics. Thought is given to broadening pupils vocabulary when teaching other subjects. In a
design and technology lesson, for example, the teacher initiated a useful discussion about how best to
describe the quality, texture and appearance of various drinks which they had tasted. However, pupils

writing skills are not developed well through other subjects. Some of the tasks given to the pupils
provide little scope for extended writing, particularly when poor quality worksheets are used. Spelling
and grammatical mistakes are not corrected and very little attention is given to other ways in which the
pupils writing can be improved. Mathematica skills are developed incidentaly through subjects such
as geography and design and technology. Insufficient use is made of opportunities to develop
information technology skills by using computers as tools for learning in other subjects.

The teachers' written planning and their expectations of the level of work which is appropriate for their
pupils vary, but are satisfactory overal. In some lessons, particularly at Key Stage 2, the work planned
for the more able and older pupils is not sufficiently chalenging. Thisis particularly evident in some of
the group tasks or early morning activities, or when the lesson is targeted towards the needs of the
younger pupilsin the class. The teachers generally pay greater attention to meeting the needs of pupils
with special educationa needs than they do to ensuring that the most able pupils are sufficiently
extended. However, lesson objectives are generaly clear and explicit, and build on what has previoudy
been taught. A good aspect of the teachers planning is their preparation of appropriate resources,
which means that for every activity the right teaching aids, such as big books, duplicated texts and the
right learning equipment, are amost aways ready and well organised. A particularly good feature is
the way teachers communicate their planned intentions to support assistants and voluntary helpers.
This ensures that the helpers time is used effectively and efficiently. The planning for information
technology is weak. Although some teachers have regular times during the week when individual
pupils have the opportunity to consolidate what has been taught, insufficient time is alocated to al
pupilsin aclassin order for them to make progress each week.

The teachers generdly do not demand a high enough standard in the way pupils present their work, and
there are not enough exemplars of work previoudy completed to a high standard which could serve as
models of good practice to inspire the pupils to improve their presentation. Many of the commercidly
produced worksheets given to pupils require little thought and do not help pupils to extend ther
knowledge and understanding. All teachers expect high standards of behaviour. Whilst making good
use of encouragement and praise, they make it quite clear to pupils when their behaviour or attitudes
are not acceptable, which helps to create a good atmosphere in which dl pupils are able to make
progress.

The teachers use a good variety of teaching methods and styles, and strike an appropriate balance
between whole-class teaching, group-work and individual tasks. Pupils are given clear explanations
and, in most lessons, the teachers use good, open-ended questioning techniques which chalenge and
promote progress. Occasiond visits or vigtors to the school provide a good variaion to the daily
routine and contribute much to the pupils progress.

The teachers' classroom management skills are good throughout the school. Good relationships exist

between staff and pupils. The teachers know the pupils very well and they respect and value the
pupils contributions to lessons. The school has established clear expectations for behaviour, so that
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intervention to solve disciplinary matters is rarely necessary. However, the tendency of pupils to call
out answers is not adways controlled adequately, and this occasionaly affects progress during the
lesson. The balance of contral, reprimand and praise is good.

In generd, the teachers ensure that their lessons are well paced and that pupils are fully engaged
throughout the lesson. Very good use is made of assistants and voluntary helpers who provide high
qudity support for groups of pupils and individuals, especiadly those who have specid educational
needs. They form an effective addition to the school staff and have a positive impact on pupils
learning. Teachers use resources well to stimulate and support learning. The use of information
technology as aresource is underdeveloped in all subjects.

The quality of the teachers day-to-day assessment is satisfactory. The teachers' daily interaction with
the pupils in lessons is a strong point, as most teachers are good at asking appropriate questions to
ensure that pupils understand their work. Some lessons start with an effective review of previous work
in order to ensure that the pupils understand what has gone before. When pupils are working on their
own or in groups, most teachers use their time profitably to assess what pupils are doing and to provide
appropriate help and feedback. The closing sessions of most lessons are used well to assess what
pupils have learnt and to clear up any misconceptions. Assistants and voluntary helpers provide the
teacher with useful feedback about what pupils in their group have achieved through the use of a
simple assessment sheet. The weakness in the day-to-day assessment of pupils work lies in the
marking of written work. Most books are marked regularly, but the pupils are not given a clear enough
indication as to how they might improve their work. The pupils rarely revisit their work to correct or
improve it, in order to learn from their mistakes. In written work produced for other subjects, the
teachers do not correct English mistakes, with the result that incorrect spellings are perpetuated.

The use of homework is generadly satisfactory. The regular reading tasks and other work set by
teachers help pupils to consolidate what is learned in lessons. Some parents fedl that the older pupils
should be given more homework. There was not enough opportunity during the inspection to
investigate the use of homework in depth, but the school is looking at its current practice in the light of
parents concerns.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED TO
PUPILS?

32

The school provides a broad and balanced curriculum that meets the needs of al the pupils and is
enriched by visits and a very good range of extracurricular activities. All the strengths identified in the
last inspection have been maintained, and improvements made in al the areas of weakness that were
pointed out.

All the statutory requirements to teach the subjects of the National Curriculum and religious education
are met. Each subject is planned from a scheme of work, ensuring full coverage of the National
Curriculum programmes of study. Thisis a good improvement since the last inspection, addressing the
issues that were raised about coverage of art, geography, music and religious education. The school
has successfully implemented the Nationa Literacy and Numeracy Strategies, devoting a substantial
proportion of the timetable to these two subjects. This has been achieved without any significant
impact on standards in the other subjects. The two strategies have been largely effective in improving
basic skills, but the school has not yet found a way of improving writing standards sufficiently. There
have been recent improvements in provision for information technology resulting in the pupils improving
their skills, but computers are not yet used as effectively as they could be to support learning across the
curriculum.

Teachers take into account the different year-groups in their planning, using, for example, a two-yearly

topic cycle in some subjects to avoid repetitions. However, planning does not yet focus specifically
enough on the skills each group of pupils should be learning each term or haf term. This applies to
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literacy and numeracy as well as to other subjects. Sometimes, the focus that is chosen suits the
younger pupils in the class and does not take the older and higher-attaining pupils on far enough.

The curriculum for children under five is good, with an appropriate balance between al the areas of
learning for children of this age. They learn through play and guided discussions with the teacher and
other adults, and develop very positive attitudes to learning. The transition from the areas of learning to
the National Curriculum is managed effectively by a skilful teacher, dthough the policy documents do
not give a very clear picture of how thisis managed. In Key Stage 1 and Key Stage 2, the school has
maintained a healthy emphasis on physical education, particularly swimming, a which pupils continue to
excd. Thisis coupled with a good range of extracurricular sport, giving the pupils a good opportunity to
establish physical exercise as an integra and enjoyable aspect of their lives. Parents appreciate this
aspect of the school’s provision.

There is arobust programme for personal, social and health education, managed by an enthusiastic and
knowledgeable coordinator. The school aso has a clear policy on sex education and makes good use
of the local authority’s ‘life van' to educate the children about their bodies and healthy living from an
early age. A good feature of this service is the opportunity it provides for parents to discuss the issue
of drugs misuse, athough the school does not yet have aforma policy on the subject.

Provision for pupils with specia educationa needs is good. Arrangements are made to help them with
their individua problems without sacrificing access to any important curriculum activities. The school
has good links with the middle school so that al the pupils, including those with special educationa
needs, enjoy a smooth transition to the next phase of their education. All pupils enjoy equa access to
the curriculum, with no distinction made between boys and girls.

The school makes effective use of local resources; organised visits are arranged to places of interest
connected with the topics pupils are studying. Very good links with the community enhance the
curriculum for dal pupils and provide good learning experiences through contacts with many
organisations;, for example, al pupils benefit from the visit to Carey Outdoor Activity Centre.
Admission to the school and the trangtion to middle school are very well planned. The links with
DARSET, aloca small school cluster unit, and DASP, the Dorchester schools partnership, are being
used to the school’ s benefit.

The school’s provision for the pupils persona development has improved since the last inspection and
is now good in dl respects. The good moral climate and very good opportunities for the pupils to
develop socidly have been maintained, and there have been good improvements for spiritual and
cultural development. The daily act of worship is now a real and significant occasion for reflection.
Pupils have appreciated this and have developed the confidence to make up and say their own
spontaneous prayers in response to the issues and ideas that arise. The assemblies are also used
effectively to reinforce positive values such as courage, through stories of famous people like Florence
Nightingale and Grace Darling. All members of staff and other visiting adults such as governors set a
good example for the pupils by the way they respect the views and fedlings of individuas. The pupils
come to an understanding of what is right and what is wrong through the recognition of shared human
vaues rather than through fear of punishment or hope of reward.

The good relationships that exist throughout the school form the basis of good socia development. The
pupils are encouraged to take on responshilities in the school community as well as accepting
responsibility for themselves. The wide range of extracurricular activities and visits provided by the
schoal, including residentia trips, and good links with the community make a very strong contribution to
the pupils socia development. The school’s provision for pupils awareness and appreciation of
different cultures was criticised in the last inspection report. This shortcoming has been remedied. The
religious education syllabus gives the pupils a good appreciation of some of the different faiths that
contribute to our society. The teachers ensure that the pupils listen to music from different cultures, for
example in assemblies, and take the trouble to explain its origins and occasiondly to share their own
enthusiasm for particular pieces. Subjects such as history and geography and the many visits that are
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arranged continue to give the pupils a good grounding in their locd cultura heritage. Despite its relative
isolation, the school prepares the pupils well for lifein amulticultural society.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

4]1.

42.

Since the last inspection, the school has maintained the caring, supportive environment in which pupils
feed valued. The school cares effectively for its pupils welfare and safety. Child protection
arrangements are very good and comply with agreed procedures. The school’s ‘open door’ policy
takes into account the wishes and fedlings of parents and encourages them to play a full part in home-
school learning and the welfare of their children. Procedures for monitoring pupils persona support
are good. Pupilsfed safe and secure in the school, and all are able to identify with an adult for support
with any concerns they may have. Pupils are given a sense of self-worth and confidence and they
enjoy being in the school. Pupils academic guidance is satisfactory and the staff are beginning to set
persona improvement targets for the pupils.

Procedures for monitoring health and safety are comprehensive; the policy is used well and is regularly
monitored by the headteacher and the governors premises committee. Risk assessment in al areasis
up to date. All equipment is well maintained and checks on equipment are recorded. The site has
many potential safety risks and, while a new school is now in the early stages of building, both the
headteacher and governors are very conscious they must maintain the high standards of safety on the
present site and they work hard to achieve this. There are clear notices in classrooms to support
procedures for fire evacuation and to make pupils aware of the first-aiders. There are two trained
first-aiders in the school and the firgt-aid box is well stocked. All serious accidents and head injuries
are reported and recorded. All statutory requirements for health and safety are well met. Overdll, the
school and the grounds are a safe place for pupils, staff and visitors. The provision for the health and
safety of pupils is good. Through the persona and socid education programme, pupils are taught
persona hygiene and safety to enable them to understand the importance of health education.

Procedures for monitoring and improving attendance are good and dtrictly adhered to. Registers are
completed correctly both morning and afternoon, and the absence book is sent to the office after each
registration. The educationa welfare officer monitors the registers regularly and provides good support
on the rare occasions it is needed. Parents are aware of the responsibility to comply with legidation
and fulfil their obligations successfully.

Procedures for monitoring and improving behaviour are good. The school’s behaviour and discipline
policy is effective and is supported by a range of rewards, which are understood well by pupils. All
pupils appreciate the Friday awards assembly, which has been effective in promoting good behaviour
and raising the pupils desire to improve and achieve well. Pupils have agreed their own classroom
rules and follow them closely. This creates an environment in which pupils can learn effectively and
has a positive effect on levels of attainment and progress. Procedures for ensuring oppressive
behaviour is diminated are good. No incidents of bullying were noted during the inspection, and the
school has procedures to deal with these matters should they occur.

The school has developed sound procedures for assessing the pupils progress in English, mathematics
and science. Apart from the annua national tests, the pupils are given intermediate tests so that their
atainment at the end of each year is recorded. Teachers are beginning to make use of this
information, for example by revising their expectations upwards as pupils achieve higher than expected
levels. However, the analysis of test results and the use of assessment information to guide planning is
at the very early stages of development and is not yet contributing enough towards the pupils progress.
Assessments are not used, for example, to identify the limit towards which individuas or groups of
pupils should be working. The tests are given and the results are recorded, but there is no way of
knowing if the tests were chalenging enough for al the pupils. This shortcoming contributes to
planning that sometimes aims too low for the older and higher-attaining pupils in the mixed-age classes.
In other subjects, there is as of yet no system to track the development of skills for each pupil or group
of pupils, so teachers cannot be sure they are pitching lessons at the right level. This is a significant
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area for further improvement. Good assessment procedures are in place for pupils with specia
educational needs, especidly those with statements of need. Individual educational programmes are
carefully monitored and learning targets amended as the pupils achieve existing ones. This ensures that
the pupils are continually working towards their potential. The specid educational needs coordinator
from the middle school confirms that when pupils arrive there from this school, their targets are set at
an appropriate level.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

46.

47.

49.

The partnership with parentsis very good. Parents commitment to supporting their children’s learning
a home has a poditive impact on the pupils attainment and progress. The school has very good links
with parents. Parents are generally pleased with the quality of education provided and the standards
achieved by their children.

The quality of information provided for parents is very good; parents are well informed of their
children’s attainment and help set the persona targets for improvement. Through a wide range of
methods, including the school prospectus, school polices, meetings and regular newdetters, there is
clear communication between home and school. Pupils annud reports give good information on their
atainment. Parents greatly appreciate the efforts made by the school to keep them informed and
involved in school life.

Parents are very supportive of the school. Over 30 parents help regularly and give hugely of their time
to support the school. Parents are involved in extracurricular activities such as the nature club, and
they are just forming a ramblers club. Parents make a good contribution to their children’s learning at
home; there is aregular dialogue with teachers through pupils homework and most parents show area
commitment to hearing their children read and helping them to learn their spellings.

There isathriving Friends of the School Association that raises considerable funds for the school and
provides socid events. Each term, assemblies are held to share work done in topics and to involve
parents. Overdl, the partnership between parents and the school and parents commitment to
supporting their children’s learning at home has a positive impact on pupils attainment and progress.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

0.

5L

The headteacher continues to provide the school with sound leadership, and this has resulted in a good
range of improvements since the last ingpection. The school has responded effectively to the previous
ingpection’s key issues. Curricular planning for geography, art and religious education has improved
and the school now offers a broad and balanced curriculum, with sufficient time allocated to each
subject. The school now makes good use of the loca community to enrich the curriculum and complies
with requirements for a daily act of collective worship. The quantity and quality of resources have
improved and their organisation and storage are more orderly, even though the outdoor locations are far
from ideal. More thought has been given to the way in which pupils work is assessed, but the
information gathered is ill not having a sufficient impact on teachers planning.  Although
improvements have been made in information technology, the provison for this subject is ill a
weakness. At Key Stage 1, standards in reading and mathematics have improved at a greater rate
than the national trend, although standards in writing are dightly lower than they were. Aspects of

teaching have improved. Staff now have a better base in aimost al subjects from which to plan their

lessons. Class timetables provide a more balanced curriculum, and good use is made of teachers

expertise in music and religious education. The way in which pupils present their work remains a
weakness.

The headteacher leads a small, but hard-working and committed team of teachers and assistants in a
very unassuming, but effective way. As a team, they implement the school’s policies consistently and
wdl, and are successful in fulfilling the school’s main aims and maintaining its good ethos. The
teachers share management tasks and coordination roles willingly. They respond well to new initiatives
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and take a leading role in the development of their subjects. The provision for pupils with specia
educational needs is coordinated well.

The governing body exercises its role well and fulfils al of its statutory respongibilities. Since the last
ingpection, the governors have raised their awareness of curricular issues. They are supportive of the
headteacher and staff and are well informed about school issues. They have a good understanding of
the needs and difficulties of a smal school. They have clearly deineated roles and responsbilities.
The committee structure is well organised and meetings are efficiently minuted. They keep parents
well informed through their annua report. They have played a leading role in negotiating the business
dea which will provide the school with brand new and much more suitable premises during the course
of the coming school year.

Procedures for the monitoring and support of teaching, learning and curriculum development are
satisfactory and have improved since the last inspection. The school now has an annua cycle for
reviewing its work and deciding priorities for improvement. Staff appraisa interviews with the
headteacher have helpfully identified further areas for development. The governors have set
performance management targets for the headteacher. The targets are appropriate, although they need
to have more clearly defined criteria which will alow governors to determine at a later stage whether
or not the targets have been fulfilled. Core subject coordinators observe pupils a work in the
classroom once a term, and staff have found the mutua support and advice from their colleagues
beneficid. The headteacher and staff have been involved in various in-service training initiatives and
these have helped to raise their awareness of new developments and to improve teaching practice.
One of the two weekly staff meetingsis aso used effectively for in-service development.

The school development plan shows that the headteacher and staff have a good understanding of which
aspects of the school need to be developed, and that they are aware of the school’s strengths and
weaknesses. Targets for the previous year have, by and large, been met. The role of the subject
coordinator has been developed effectively; the numeracy lesson has been implemented successfully
and good progress has been made in preparing for the move to new premises. There are appropriate
targets for improvement for the coming year which include the development of writing and improving
the quality of teaching for information technology. The school benefits from being part of a local
cluster of schools that collaborates on establishing priorities for development. The school has
considered its targets for pupils atainment carefully, and is now tracking pupils progress much more
closdly in order to identify areas of weakness and to provide redistic, but chalenging targets for the
future. The commitment of the headteacher, staff and governors and their willingness to embrace
change indicate that the school has the capacity for further improvement.

The school satisfactorily applies principles of providing best value for money to al areas of its
performance. As a small schooal, its costs per pupil are relatively high, but the headteacher, staff and
governors believe in providing a good quality environment in which pupils can flourish and learn. The
school seeks to provide good quality resources and experiences for its pupils. Spending is carefully
targeted and a good analysis is made by the school of various options before making fina decisons on
purchases. The school makes good use of new technology to support day-to-day administration and the
management of school accounts. This has provided a more efficient flow of information and allowed
planning for the future to be improved. However, new technology is not used enough to help the pupils
develop learning across the curriculum.  Grants are used well to support new initiatives, like extra
support for literacy and numeracy. The school seeks many opportunities to apply for grants to enhance
the school through staff development and the curriculum.

All teachers are suitably qualified and deployed appropriately. The headteacher and governors have
seen it as a priority to increase the number of staff next year to alow four classes to operate for the
morning and afternoon sessions, and to ensure that the headteacher has more time to monitor teaching
and the standard of pupils work. All teachers carry a number of responsbilities and delegation is
effective in this respect. Accommodation remains unsatisfactory, but appropriate use is made of the
available space. However, there are some detrimental effects on the curriculum: classes have to be
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amagamated in the afternoons; physica education provision is limited; children under five have no
bikes or other outdoor play toys. Learning resources are satisfactory and have improved since the last

ingpection.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

S7.

In order to improve pupils attainment, the headteacher and staff should:

>

improve the quality and accuracy of pupils writing [paragraphs. 1, 2, 6, 24, 33, 50, 71, 73, 75]. In
drawing up their action plan they should consider:

= devoting more time to the active teaching of writing skills [paragraphs. 75, 76]

= developing pupils writing through written work undertaken in other subjects [paragraphs. 6, 24,
75, 77,96, 102, 119, 124]

= improving the way in which pupils work is marked and the attention pupils give to correcting
their work [paragraphs. 6, 20, 24, 30, 75, 77, 93, 96, 124];

= using commercialy produced worksheets less often [paragraphs. 26, 76, 77, 89);

= ensuring that tasks given to pupils when working on their own or in groups are sufficiently
chalenging [paragraphs. 25, 76, 78].

improve standards in information technology. In particular they should:
= seek waysin which existing equipment can be used more efficiently;
= ensurethat al pupils have sufficient time using computers to consolidate their skills;

= enaure that information and communication technology is used as an aid to learning in other
subjects.

= [paragraphs 24, 25, 29, 33, 50, 55, 77, 93, 103 - 110]

provide work which is appropriately matched to pupils needs, by making better use of assessment
data [paragraphs 45, 99]. In addition, attention should be given to:

= helping pupils carry out their self-assessment tasks [paragraph: 79];

= ensuring that work samples collected for the pupils ‘book of the month’ are appropriately
annotated and levelled. [paragraph: 79].

ensure that higher-attaining pupils are given appropriately chalenging work. [paragraphs. 25, 26,
34, 45,76, 77, 81, 84, 87

raise their expectations with regard to the way pupils present their work [paragraphs. 10, 50, 75,
77, 85, 92, 96).

In addition to the key issues for improvement, the school should consider the following aress for
improvement:

>

Developing pupils independent learning skills [paragraphs: 18, 78, 87]; providing better facilities for
children under five [paragraph 22, 69]; improving teachers expertise in art [paragraphs. 10, 23, 95]
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 27
Number of formal discussions with staff, governors, other adults and pupils 23
[In addition to this figure, there were many informal discussions with staff, other adults and pupils]
Summary of teaching observed during the inspection
Excdlent Very good Good Satisfactory Unsatisfactory Poor Very Poor
0 19 48 33 0 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make judgements about |essons.

I nformation about the school’s pupils

Pupils on the school’sroll YO-Y4
Number of pupils on the school’sroll (FTE for part-time pupils) 75
Number of full-time pupils digible for free school meals 1
FTE means full-time equivalent.
Special educational needs YO-Y4
Number of pupils with statements of special educational needs 3
Number of pupils on the school’ s special educational needs register 26
English as an additional language No of
pupils
Number of pupils with English as an additional language 0
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usual time of first admission 6
Pupils who left the school other than at the usual time of leaving 1
Attendance
Authorised absence Unauthorised absence
% %
School data 48 School data 0.5
National comparative data 5.4 National comparative data 0.5

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 1

Year Boys Girls Tota
Number of registered pupilsin final year of Key Stage 1 for the latest reporting year 1999 8 7 15
National Curriculum Test/Task Results Reading Writing Mathematics
_ Boys 7 7 7
Ol T ; 7 ;
Total 13 14 13
Percentage of  pupils at School 87(78) 93 (86) 87 (86)
NC level 2 or sbove National 82 (80) 83 (81) 87 (84)
Teachers’ Assessments English Mathematics Science
. Boys 8 7 8
R A ol IR 7 6 :
Tota 15 13 14
Percentage of pupils at School 100 (78) 87 (78) 93(78)
NC level 2 or above National 82 (81) 86 (85) 87 (86)
Percentages in brackets refer to the year before the latest reporting year.
Ethnic background of pupils Exclusionsin the last school year
No of Fixed period | Permanent
pupils
Black — Caribbean heritage 0 Black — Caribbean heritage 0 0
Black — African heritage 0 Black — African heritage 0 0
Black —other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 73 White 0 0
Any other minority ethnic group 0 Other minority ethnic groups 0 0

Thistable refersto pupils of compulsory school age only.

Teachers and classes

Qualified teachers and classes: YO-Y4

This table gives the number of exclusions of pupils of
compulsory school age, which may be different from the
number of pupils excluded.

Financial information

Total number of qualified teachers (FTE) 4 Financial year | 1999/2000 |
Number of pupils per qualified teacher 18.75
Average class size 25
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Total income 158,018
Education support staff: YO-Y4 Total expenditure 154,100
Total number of education support staff 2 Expenditure per pupil 2,266
Total aggregate hours worked per week 575 Balance brought forward from previous year 3,500
FTE means full-time equivalent. Baance carried forward to next year 7,000
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Results of the survey of parents and carers

Questionnaire return rate

Percentage of responsesin each category3

My child likes school
My child is making good progress in school

Behaviour in the school is good

My child gets the right amount of work to do at
home

The teaching is good

| am kept well informed about how my child is
getting on

| would feel comfortable about approaching the
school with questions or a problem

The school expects my child to work hard and
achieve his or her best

The school works closely with parents

The schoal iswell led and managed

The schoal is helping my child become mature and

responsible

The school provides an interesting range of
activities outside lessons

Other issuesraised by parents

Some parents are concerned about the pressure on teachers, particularly in a small school where each

Number of questionnaires sent out 74

Number of questionnaires returned 21

Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
66.7 333 0.0 0.0 0.0
57.1 38.1 4.8 0.0 0.0
57.1 28.6 4.8 4.8 4.8
38.1 42.9 14.3 4.8 0.0
57.1 42.9 0.0 0.0 0.0
42.9 42.9 9.5 4.8 0.0
61.9 28.6 9.5 0.0 0.0
61.9 33.3 4.8 0.0 0.0
61.9 23.8 9.5 4.8 0.0
52.4 33.3 9.5 0.0 4.8
52.4 238 9.5 0.0 14.3
57.1 429 0.0 0.0 0.0

member of staff has to undertake a wide range of responsibilities.

3 Because of rounding, percentages may not add up to 100.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

50.

Children under five are taught in the Reception class in the morning, and in the afternoon they are
joined by a number of pupils from Year 1. On most days of the week, the children have a different
teacher in the afternoon. Assessments undertaken when the children enter the school show that
attainment on entry is below average. The children receive a good start to their education and make
good progress in al areas of learning, achieving most of the Desirable Learning Outcomes by the time
they arefive. All of the positive aspects mentioned in the previous inspection report, such as the good
relationships, good behaviour, enthusasm and clear objectives, have been maintained. The planned
curriculum is broad, balanced and relevant to the needs of the school’s youngest children.

Per sonal and social development

60.

61.

The children make good progress in their persona and socia development because of the wide range
of opportunities provided in the classroom. By the time they are five, most of them have achieved the
Desirable Learning Outcomes. They have good levels of persona responsibility, taking care of their
own books and belongings, and they follow the basic rules of persona hygiene. They know the class
routines well, and show their initiative in tidying up and preparing for snacks and playtimes. During
class lessons, they attend to the teacher and, when working, they talk sensibly to their friends. They
concentrate well when in a group being taught by the teacher or another adult. When they choose
activities, they give their full attention to what they are doing. They have progressed from being self-
absorbed to being able to share toys and equipment, and talk about what they are doing with their
friends and with adults. They are confident in themselves, but aware of the need to have good
manners and show respect to others.

The teaching is good in this area of learning. The teacher has a very good knowledge and
understanding of how young children develop. She gives them plenty of opportunities to play on their
own, but aso encourages them to socidise. The classroom routines are such that the children fed
secure. They can ask for help with things they can’'t do, such as tying their shoelaces, but know that
they are expected to make an effort to do as much as possible for themselves. The teacher is very
skilled at leading class discussions, appropriately including the very young children with the older and
more confident ones and catering for all their socia and persona needs. This enables the children to
learn very effectively from their peers in a safe and supportive environment. The classroom routines
that are established provide a very good framework within which the children can learn to live as part
of agroup but aso show individud initiative. These include preparations for life in the school and wider
community, such as the weekly visit to the library to change books.

Language and literacy

62.

The children make good progress in language and literacy and, by the age of five, nearly al of them
reach the Desirable Learning Outcomes. They listen attentively and particularly enjoy listening to
stories.  When the teacher read them the story of the ‘Sleeping Beauty’, they listened with rapt
atention, taking in every detail and then showed remarkable skill for their age comparing the story to
the tale of Rapunzel which they had heard earlier in the week. They contribute their ideas and opinions
when there is a class discussion. Most speak audibly and are confident with adults and other children.
In reading, they begin to understand the relationship between letters and their sounds, and recognise a
number of frequently used words and some longer words which they have encountered recently. They
recognise the initia letters and use these to make educated guesses. They know that print and text in
books have meaning, and are aready aware of some writing conventions, for example, that sentences
begin with capital letters and end with a full-stop. Higher-attaining children write in smple sentences,
some of which have full stops. The children show appropriate writing skills for their age, athough they
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have little time to consolidate these skills before they start Key Stage 1. Higher-attaining children can
write letters independently, whilst the lower-attainers are still acquiring the manual dexterity to trace
over letters written by the teacher.

The teaching of language and literacy is good. The teacher and classroom assistants have a good
knowledge of the needs of children under five and provide them with a warm, supportive and
encouraging atmosphere in which to learn. The teacher’s planning outlines clear objectives and
appropriate activities which are well suited to the children’s needs. Lessons relate well to what the
children have previoudy learnt. The teacher is skilful in her use of questions, providing more
chdlenging questions for the higher-attaining children, whilst drawing the less able children into
discussions. Explanations are given very clearly, so that al children have a clear idea of what they are
expected to do. Children are encouraged to work independently during the group-work sessions,
athough the youngest children find it hard to complete anything other than the smplest of tasks on their
own. Classroom assistants work very well with the teacher and make a very good contribution to
children’s learning. The pace of lessonsis good. Classroom routines are well established and children
move quickly to their dlotted tasks with the minimum of fuss.

M athematics

64.

The children make good progress in their mathematical understanding and skills, and most of them
achieve the Desirable Learning Outcomes before they are five. They sing songs and play number
games and use words like ‘next to’, ‘before’ and ‘after’ to describe the position of objects and of
numbers in a sequence. They understand and follow simple patterns of numbers, colours and shapes.
Most of the children are counting correctly to ten using one-to-one correspondence, while the higher-
ataining ones can count beyond ten and some count in twos. They show a good understanding of how
numbers relate to red life. For example, they use plastic cubes to track the number of apples lost and
found as the character in a story has a series of adventures.

The teaching is good in this area of learning. The teacher has a good understanding of the stages of
mathematical development that the children need to go through before they are ready to begin the
Nationa Curriculum. She gives them plenty of opportunities to experience mathematical ideas in
enjoyable ways through games, songs and playing with equipment. The classroom includes sand and
water areas and lots of different sets of objects to sort and match. The children are encouraged to talk
about what they are doing in order to help them develop their understanding. The teacher provides a
good balance between the freedom to choose and play, and the guidance and support required for them
to begin formalising what they know. The children’s needs are well catered for in numeracy lessons.
The teacher keeps the introduction short and practical, and directs suitable questions at the children
under five. They are given demanding but achievable tasks to do, such as placing floor tiles in order
and walking along them counting correctly. In the group activities part of the lessons, the children have
a good range of to choose from to reinforce their learning. The teacher keeps good records of their
progress and tailors the planned activities to suit their emerging needs.

Knowledge and under standing of theworld

66.

The children make good progress, and most of them achieve the Desirable Learning Outcomes by the
time they are five. They have a good vocabulary for their age to describe the world as they see it,
including some scientific and technical words. For example, following a science lesson, some of the
younger children remembered that a battery is caled a cell, and knew that it can be used to light up a
bulb. They can relate this knowledge to their own experience of eectricity a home, and know the
basic rules of safety, such as not to let water near electrical appliances. When using a compuiter, the
children know the names of the different parts of the machine such as the keyboard and mouse, and
are confident in their use of them. For example, they click on icons to select colours to paint pictures
on screen. They know that they can save or print their work. In their play, they show a good
awareness of geographica features in their environment, for example when programming a robot to
vigt ariver or alake on afloor map. They talk about familiar features near their home or school, such
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as roads and shops, and say what they like or didike. They are aware that things change with time,
and that life was different in some ways for their parents and grandparents. They demonstrated this
knowledge, for example, when they talked about the differences between Cinderella s kitchen and their
own at home.

Teaching is good in this area of learning. The teacher provides the children with a wedth of
experiences that enable them to learn about the world through purposeful play and talking. The
classroom contains plenty of areas for imaginative play involving real and toy machines and equipment,
from cookers and telephones to robots and computers, so that the children learn the purpose and uses
of the things around them. The teacher ensures that when the children are involved in whole-class and
group discussions, their specific needs are met. They are given plenty of opportunities to learn through
play and are also encouraged to engage in conversations with the teacher, other adults and their peers.
In this way, they are able to learn at their own rate without losing confidence, and are prepared very
effectively for the Nationa Curriculum programmes of study in history, geography, science and
technology.

Creative and physical development

68.

69.

There was little opportunity to observe activities designed to promote the children’s creative and
physical development. The limited amount of evidence points to the fact that the children make at |east
satisfactory progress and that, by the time they are five, they achieve the Desirable Learning Outcomes
in these areas. The children’s drawings and paintings revea an appropriate level of detail for five-
year-olds. They sing with enthusiasm and show a good awareness of rhythm. They show well-
developed fine motor sKills in activities such as cutting, sticking and painting. They handle tools and
equipment competently and safely, and use a range of construction toys to build models. They are
developing good control of the mouse when using a computer. Most children are learning to use a
pencil to form letters and words accurately. The actions and movements of most children are well
coordinated. They enjoyed a physical education lesson in which they had to control a ball with their
feet, even though the youngest children found the exercise difficult.

Not enough was observed in these areas to make a secure judgement on the quality of the teaching,
athough evidence from teachers planning and the standards achieved by the children suggest that the
teaching is at least satisfactory. The teachers provide an appropriate variety of activities in the
afternoons which help the children develop their credtive skills. The school is poorly equipped with
large play equipment and physical facilities for children under five, but this does not appear to hinder
their progress.

ENGLISH

70.

71

The results of the 1999 National Curriculum assessment tests in reading at the end of Key Stage 1
were smilar to the national average. They were below average in writing. When compared to the
results of smilar schools, they were below average in reading and well below average in writing. The
range of attainment in reading was fairly wide. Thirteen per cent of pupils were still working towards
the nationally expected Level 2, whilst 20 per cent exceeded the national expectations by achieving
Level 3. No pupils achieved this level in writing, and the standards achieved by two-thirds of the pupils
were at the lowest end of Level 2. Since the last inspection, standards have improved in reading, but
they have declined dightly in writing.

Initial assessments show that children’s attainment in language and literacy is below average when they
enter the Reception class. The ingpection findings show that children make good initia progress and
that most children achieve the Desirable Learning Outcomes by the age of five. Progress through Key
Stage 1 is satisfactory and, by the end of the key stage, standards are average in reading and just below
average in writing. Pupils make good progress in reading at Key Stage 2, but their progress in writing
is unsatisfactory. By the end of Year 4, standards are above average in reading, but below average in
writing. Optiona nationd tests taken in Year 4 indicate that nearly al pupils reach the expected Level
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75.

3 in reading by the age of nine, and a good number of pupils achieve Level 4. However, only dightly
more than haf of the pupils reach the expected Level 3 in writing. The school has identified writing as
an area for concern, and has included the development of pupils writing skills as a key priority in its
new development plan. Pupils with specia educational needs make good progress in reading and
satisfactory progress in writing in relation to their prior attainment because of the additiona help they
receive and the school’s recently introduced policy to ensure that al pupils at Stage 2 or above on the
register for special educational needs receive at least half an hour of one-to-one support each week.

The pupils achieve at least satisfactory, and in many cases good, standards in speaking throughout the
school. The pupils listening skills vary, but are satisfactory overall. By the end of Key Stage 1, most
pupils are confident in speaking in front of others. At times, however, it is difficult to prevent them
from calling out because they do not listen carefully enough to what others are saying or take note that
somebody else is dready speaking. The good relationships between teachers and pupils encourage
pupils to participate in discussions. The pupils ord command of language is much better than their
ability to write correctly. By the end of Year 4, the pupils have become increasingly confident in
spesking in front of others. In an English lesson, for example, pupils worked in pairs to decide how
they would perform some poems of their choice in front of the class; they spoke audibly and clearly and
conveyed evident enjoyment in their recitation. Although the older pupils sill have a tendency to call
out or interrupt whilst others are speaking, they show increasing willingness to listen to the viewpoint of
others and an ability to respond appropriately. They converse naturally and easily with adullts.

In reading, most pupils reach the expected standard of Level 2 by the end of Key Stage 1. The
emphasis given to reading during the literacy hour and additional time devoted to reading activities at
the start of the day, often with a considerable amount of additional support from other adults, has
helped to improve standards. The more able pupils read fluently and with good expression, taking note
of punctuation. They cope well with longer unfamiliar words, splitting them up into shorter units and
they understand what they have read. The reading of lower-attaining pupils is somewhat mechanistic
and lacks expression. They hesitate when they come to new words, although they are learning how to
split words up in order to pronounce them and are becoming less dependent on the prompting of adult
helpers to decipher unfamiliar words. Mogt pupils have a satisfactory sight vocabulary and use their
knowledge of other words and sounds to attempt to read unfamiliar words. Most pupils know how to
use contents and index pages to search for information in books. The rate of progress in reading
varies. A few pupils remain on the same reading level for long periods of time, whilst others progress
quickly from one stage to the next. Their progress through the various stages of the school’s reading
programme does not appear always to be monitored effectively.

By the end of Year 4, asmall number of pupils have reading abilities well in advance of their years, and
amogt half of the pupils have progressed beyond the level expected for nine-year-olds. One pupil, for
example, read a complex passage very clearly, coping effortlesdy with difficult words and showing
very good understanding of the text. He clearly derived much pleasure from reading and was able to
compare different types of text and state clear reasons for his preferences. Most pupils read fluently
and with reasonable expression. They exercise discretion when choosing a new book to read, and have
learnt how to determine whether or not the text will be too difficult for them to cope with. A few pupils
gtill struggle with their reading, stumbling over words and finding it hard to gpply common conventions
to unfamiliar words. The weaker readers say they gain little enjoyment from the activity and only read
infrequently at home or when they have to in school. By the time they leave the schooal, dl pupils know
how to locate books by topic in the library, using the school’ s colour-coded system, but they are not yet
aware of the way books are arranged numerically according to the Dewey classification system. The
school has worked hard to improve standards in reading, and the improvement in Nationa Curriculum
test results and the school’s own monitoring of the levels reached by pupils at the end of Year 4 show
very clearly that these efforts have been successful. There is now, however, a significant difference
between the standards achieved in reading and those achieved in writing.

Early indications from this year's National Curriculum tests at the end of Key Stage 1 suggest that
there has been a gradua improvement in writing standards, athough evidence from the inspection
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shows that this is still the weakest aspect of pupils work and that standards are till a little below
average. When viewed over the course of a year, the pupils books show that progress has been
made, although few pupils manage to improve the accuracy of their spelling or their range of expression
sufficiently to reach standards which are characteristic of work at the top end of Level 2. Pupils say
that writing is their least favourite activity. Most pieces of written work are short, and there are few
examples of extended writing. However, the teachers frequently reinforce basic principles during
lessons. The pupils are very aware that sentences begin with capital letters and end with full stops.
They successfully undertake spelling exercises in which they look for spelling patterns or find other
words which use the same combination of letters. They are slow, however, to transfer what they have
learnt doing these exercises when producing their own writing. They use dictionaries independently,
but often copy words from them inaccurately. Most lower-attaining pupils are still struggling to commit
their thoughts to paper, and find it hard to write more than a few sentences. Progress in writing is
dower in Years 3 and 4 than at Key Stage 1. The pupils much prefer to talk about their work or to
read, and this is reflected in the higher standards achieved in these aspects, and the brevity of some of
their written work, untidy presentation and poor standards of spelling. Few pupils produce writing
which is fluent, interesting and varied or which demonstrates a wide range of expressive vocabulary.
Pupils with speciad educationa needs make somewhat better progress in relation to their prior
attainment than other pupils because they are given additiona help with this aspect of their work. Key
factors which account for standards in writing are insufficient emphasis on the teaching of writing skills,
the development of writing skills through other subjects, and the correction of pupils written work.

The teachers have worked hard on improving the quality of teaching in English. They have adopted
methods advocated in the Nationd Literacy Strategy and made sensible adaptations in the light of
experience. Additional sessions of a quarter of an hour are provided for group reading. Good attention
is given to the development of reading skills within the literacy hour itself and during the group reading
sessions, but not enough emphasis is given during the whole-class sessions to the teaching of writing
skills. Some of the written tasks given to pupils at the start of the day and during the independent
group-work time during the literacy hour do not provide sufficient challenge, particularly for the more
able pupils. Many of the exercises are mechanical and require little thought. This is particularly the
case with some of the worksheets given to the pupils. Whilst these ostensibly reinforce spelling
patterns, the pupils frequently fail to transfer the concepts practised using these sheets to their writing.
Not enough time is spent looking at how to structure writing or analysing written work to see how it
could be improved.

The pupils use their writing skills to record work in other subjects. Project work in history and
geography, accounts of practical work in science and design and technology, self-evaluations in art,
music and physical education, and reflective writing in religious education, al rely on the pupils ability
to write effectively. However, not enough attention is given to ways in which these tasks can be used
to help to develop the pupils writing skills. Some tasks involving the use of worksheets constrain what
pupils are able to write; this particularly affects the more able pupils. The teachers expectations of
what pupils are able to produce, particularly in Key Stage 2, are not high enough. Many of the pieces
of work produced by the pupils are very brief, and the presentation is frequently scruffy. These
aspects are not commented upon when the work is marked. Some pieces of work which require pupils
to draw pictures and write a brief caption or cut up and rearrange a worksheet are very superficia and
miss further opportunities to develop writing skills. However, a key element in al of these tasks is the
fact that the pupils writing is not corrected. Poorly constructed sentences and glaring spelling
mistakes, even of key words for the task, are alowed to pass without comment. The pupils are not
required to go back and correct mistakes they have made or to redraft sentences or paragraphs in
order to improve them. A poorly-presented piece of work may draw a comment from the teacher, but
the pupil is rarely required to redo it. The pupils have very little opportunity to use a computer to draft
and redraft their writing.

Despite the weaknesses in developing pupils writing through other subjects and through the purposeful

use of marking and correction, the quality of teaching in English lessons is good. Of the six lessons
observed during the inspection, one was satisfactory and the other five were good. The teachers relate
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very wdl to the pupils, who particularly enjoy the whole-class sessions when they read big books
together, explore poetry or engage in discussions. The behaviour of a smal number of pupils with
behaviourd difficulties is handled sensitively. Lessons are well structured. Introductory sessions using
a big book or chosen text are conducted well, at an appropriate pace and with good involvement of all
pupils. During the group-work sessions, the teachers concentrate well on the needs of the group with
whom they are working. In alesson for pupilsin Years 3 and 4, for example, the teacher motivated a
group of lower-ability pupils who gained much enjoyment from reading a variety of poems. The
teachers are aso conscious of the need to develop the pupils ability to work independently. The pupils
generally respond well by getting on with their assigned tasks, athough, at times, these tasks lack
sufficient challenge, particularly for the older and more able pupils. The teachers do not dways make
clear how much they expect pupils to achieve during this time, with the result that some pupils work at
arather leisurely pace and the time is not used effectively. The staff have a good system for informing
parent helpers and assistants what they are required to do during the lesson. This ensures that the
assstants time is used well, and that they provide appropriate help which ties in with the main
objectives of the lesson. Brief assessment notes also give important feedback to the teacher as to how
the pupils have done. Pupils have regular reading and spelling homework. The level of support given
at home and the use of the home-school reading diary varies considerably, but good progress results
when parents help their child by listening to them read every day and discussing the text with them, and
by communicating regularly with the teacher through the diary.

The coordinator provides sound leadership for the subject, and the staff show commitment to improving
standards in English. They have accepted change willingly, and have been trying new approaches to
improve standards in writing. For example, tasks are now provided for pupils when they arrive in the
morning. Where these are clearly matched to pupils needs, progressis evident. Some of the tasks set
for the older pupils, however, lack variety and rigour and, therefore, prove to be not particularly
effective. Additional literacy support has been well coordinated and has helped to raise reading
standards and boost pupils confidence. Further thought has gone into procedures for assessing pupils
work. Teachers place a sample of English writing every month into each pupil’s ‘Book of the Month'.
However, the standard achieved by the pupil is not recorded on these pieces of work, which reduces
the effectiveness of this method of recording pupils progress. The school has decided to introduce
self-assessment procedures, but this is not operating effectively in English at present, and further
thought is required to make this a more useful tool to focus pupils attention on what they need to do to
improve. Staff are starting to track pupils progress through more regular assessment, but its recent
introduction has not yet had enough impact to enable staff to use this as a tool to modify their planning
and match it more closely to pupils needs. Some effective monitoring of teaching has taken place;
staff have found that the process has helped to make them more aware of what is happening and the
interchange of ideas has led to improvements in teaching. The coordinator monitors individual pieces of
pupils work, but not larger samples which cover alonger time span. The school library continues to be
housed in a dingy and unattractive temporary cabin, but the staff nevertheless encourage regular visits
to the library, and older pupils have the opportunity to exercise responsibility as library monitors and
help the younger pupils at lunchtime.

MATHEMATICS

80.

81

The school’s results in the National Curriculum tests for seven-year-olds have improved over the last
four years. In 1997 they had falen to well below average, but in 1999 they were above both the
national average and the average for similar schools. A feature of the 1999 results was the high
proportion of pupils reaching Level 3, the level above that expected for seven-year-olds. The trend in
results for girls and boys is quite different from the nationd picture as the boys have achieved
significantly higher results over the last four years than the girls. The school sets appropriate targets
for meeting the required standards in the national tests and is making sound progress towards achieving
them.

The inspection finding is that standards are in line with the national average at the end of Key Stage 1
and in line with nationa expectationsin Year 4. Scrutiny of pupils work and conversations with them
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reved that in Year 2 and Year 4, the pupils have an expected spread of knowledge, understanding and
skills for their age. At Key Stage 1, average attaining pupils have good basic numeracy skills. They
are secure in their understanding of place value to hundreds. They know their two, five and tens times
tables and are beginning to manipulate larger numbers mentally, using these skills to solve practical
problems. They know the names and properties of common two and three-dimensional shapes,
understand line symmetry and have used the metric system to weigh and measure. However, the
higher-attaining pupilsin Year 2 lack confidence in applying their knowledge and understanding to new
problems, and require a lot of support when trying to explain what they know. The high proportion of
pupils reaching Level 3 in 1999 reflects high levels of attainment among the top group in the present
Y ear 3 cohort rather above average attainment over the whole year-group. Their attainment at the end
of Year 3, as measured by the end-of-year tests, has not improved as quickly as the average and below
average groups, suggesting a dower learning rate for this group.

In Year 4, pupils have good basic numeracy skills for their age. They use al the four rules of number
and solve red-life problems. For example, they divide tens and units by units to work out how to share
out an amount of money equaly. Higher-attaining pupils have a good understanding of coordinates.
For example, they can work out four-figure references on a smple map and understand how patterns
of points on a grid relate to connections between the coordinates. A weakness in their work is the
absence of explanations of the patterns that emerge or of how they have arrived at their answers. For
example, they use Venn and Carroll diagrams to sort numbers or objects, but do not record their
observations of what the diagrams reflect. In conversation, they demonstrate a good understanding of
mathematical ideas, but also a lack of confidence when discussng new idess, indicating lower
achievement in using and applying mathematics than in numeracy.

The quality of teaching is good overal. The pupils get off to a good start in the Reception class, with
good teaching that takes them on from the under-fives curriculum into the Nationa Curriculum very
effectively. The teacher constantly challenges the pupils to think about what they are doing and to
apply their mathematical skills in practica contexts. For example, when they use numbered felt floor
tiles to help them count on and back accurately, the higher-attainers are asked to count in twos or
threes if they can. The group-work aso challenges the pupils a different levels, with the higher-
attainers having to write number sentences to describe problems they have solved, while the lower-
attainers practise recognising and using add and take away signs to count on and back. As the pupils
get older, the teachers ill generally manage to ask questions during the lesson introductions that are
amed at the different attainment groups in the class. The introductions are generally the most effective
part of the numeracy lessons, as the teachers get pupils to explain their thinking, as well as helping them
to increase their skills of calculation. Occasiondly, the main purpose of this introductory session is
forgotten, and the time is unnecessarily used to test the pupils knowledge, for example of mathematical
tables, leading to inattention among the pupils and inefficient use of the lesson time.

The teachers plan their lessons thoroughly, and prepare tasks for two or three different attainment
levels for the group activity part of the numeracy lessons. However, the tasks provided do not
consistently meet the needs of the al the pupils, especidly the higher-attainers in Key Stage 2. For
example, the pupils might be required to do more of the same kind of sum to achieve a result, without
requiring them to extend their understanding. The teachers have good relationships with the pupils and
manage them well, setting high expectations for behaviour, which are generaly fulfilled. Expectations
for attainment are satisfactory in Key Stage 1 but, in Key Stage 2, not enough is expected of the older
and higher-attaining pupils. The teachers have a satisfactory understanding of the subject overal.
However, the lack of opportunities for the older and higher-attaining pupils to engage in suitably
challenging activities suggests a need for more in-service training in this area. Marking is undertaken
conscientioudy, and teachers keep good records of the pupils test results and other achievements.
However, these processes are not used as effectively as they could be. The marking seldom engages
the pupils in discussion about their work, for example, and there is little evidence that marking or
assessments are used to ensure that al the pupils are being stretched towards their potential.
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The quality of learning is good. The pupils respond very postively in lessons. They show great
enthusiasm for mental challenges and enjoy getting things right or seeing patterns emerge. They are
confident when offering suggestions and listen to one another’s contributions. Their behaviour is good.
They attend to ingtructions and get on with individua and group work without needing too much close
supervison. They relate very well to each other and to the teachers and other adults, showing good
manners and respect. When working in groups, they share ideas and equipment happily and cooperate
well together. They persevere with and enjoy their work, but do not always take care to present it as
well asthey could.

Provision for pupils with specia educationa needs is good and they make good progress in their
learning. Pupils with specific difficulties in mathematics have individua learning targets, and their
progress towards them is monitored regularly, with new targets set as existing ones are achieved.
Other pupils are dso well catered for with specially smplified tasks and support from the teacher and
very effective classroom assistants.

There have been good improvements since the last inspection, particularly in the balance of the
curriculum, assessment procedures and in pupils rapid recall of basic number facts. The coordinator
has worked very hard to keep up to date with developments and has overseen the successful
implementation of the National Numeracy Strategy. Some weaknesses that were identified in the last
inspection report remain, however, particularly in the development of Attainment Target 1 of the
Nationa Curriculum for the subject, regarding using and applying mathematics. To successfully
address this problem, the school will have to ensure that the teachers expertise is improved further in
order to enable them to adapt the National Numeracy Strategy to suit al the needs of the school more
effectively. Currently, planning is undertaken directly from the strategy document for each class, and
in some cases this is not leading to the provision of sufficient difference in challenge between the older
and younger year-groups.

SCIENCE

88.

Attainment is above nationa expectations at the end of Key Stage 1 and broadly in line with
expectations in Year 4. This is an improvement at Key Stage 1 since the last inspection, while
standards in Key Stage 2 have been maintained. The results of the teacher assessments in 1999 were
above average for pupils reaching Level 2 or above. The proportion of pupils assessed as being at
Level 3 was well above average. The inspection findings agree with the teachers assessments,
showing that pupils attainment at the end of Key Stage 1 is above average. The work in the pupils
books and their responses in lessons show that the average attaining pupils knowledge and
understanding across the attainment targets are better than would be expected at this age. For
example, they know about light sources and explain clearly what happens when a shadow is formed,
explaining that light must go in a straight line. Higher-attaining pupils cover the same ground as the
others, but demonstrate better understanding, making good use of diagrams and charts.

The last inspection report indicated lower achievement in Key Stage 2 than at Key Stage 1. To some
extent this disparity had remained until recently, particularly in the development of the skills of scientific
enquiry. The reliance on worksheets had continued, limiting opportunities for pupils to explore for
themselves and find ways of recording and explaining their results. However, since January 2000,
there have been very significant improvements in the quality of the pupils work in Key Stage 2. They
are beginning to set out their work to show their predictions and explain how they have tested them
experimentaly. In lessons, they are showing a very good degree of independence in their thinking, and
are making good progress, so that by the end of Year 4, their attainment is in line with expectations in
al the attainment targets, including investigating and experimentd skills.

The qudlity of teaching is now good throughout the schoal. In the three lessons that were observed, the
teaching was very good and the pupils made rapid progress in both key stages. Very effective teaching
in the Reception class enabled the pupils to learn how smple eectrica circuits operate through first-
hand experience and discussion. High expectations, coupled with very good classroom organisation and
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effective teaching strategies, ensured that all the pupils had opportunities to make circuits for
themsalves and discuss their work with the teacher and the other children. In Key Stage 2, the pupils
took their understanding of eectricity further in a very effective lesson that chalenged them to make
and fit their own switches in a circuit, discovering which materials are good conductors or insulators in
the process. The teacher used good subject knowledge to provide an effective balance between
chalenging the pupils to think for themsalves and providing sufficient support in the way of materials
and a structure for the activity. The pupils have to think of their own way of recording what they have
done and what they have discovered, which makes them learn to use the correct symbols and scientific
language. High expectations and very good pupil management and rel ationships were characteristics of
al the lessons. The teachers discuss topics with the pupils in a way that encourages them to have
confidence in their own ideas and to be eager to learn new ones.

In avery effective lesson in the Year 2 and 3 class, the teacher enabled the pupils to make good gains
in their understanding of light and shadow by a very good mixture of demonstration and practical group
activities. Of particular note in this lesson was the degree of independence and maturity expected of
the pupils as they worked independently in groups. The pupils responded very positively by organising
themselves effectively and cooperating to get the tasks completed. Pupils with specia educationa
needs have full access to al activities and make good progress. The classroom assistants are very
skilled at giving them the right level of support and encouraging maximum independence.

The quality of learning is good, and the pupils benefit much by their very good attitudes to science.
They are enthusiastic in discussions, and put forward ideas and explanations with confidence. They
show red excitement and wonder when things surprise them, as when a group of Reception children
managed to get abulb to light in acircuit. In al the lessons seen, the pupils showed maturity in the way
they cooperate and collaborate. They handle equipment sensibly, and are aware of some safety rules,
such as the importance of avoiding contact with water when working with electricity. Their behaviour
is good. They are courteous and respectful to adults and get on well with each other. In practica
tasks, they show initiative, and take responshbility for routine tasks such as setting up equipment and
tidying away. Their work is not as tidily presented as it could be, however. For example, diagrams are
not dways properly labelled and explained, and this limits the usefulness of their written work as a
learning tool.

Teaching and learning in the subject have not been sufficiently monitored in recent years, leading to
some important areas for improvement being overlooked. Teachers assess the pupils understanding
well as the lessons proceed and use this information effectively in their planning of further lessons.
However, the marking of the pupils written work has not been effective over time, particularly in Key
Stage 2, dthough it is beginning to improve. There are few examples of comments by the teacher for
improvements or further investigations, for example, and repeated mistakes made in grammar and
spelling are not indicated. Overall, the teachers do not use the subject as effectively as they could to
improve the pupils standard of writing. The pupils use mathematical skillsin their scientific work, such
as accurate measurement or the drawing of graphs, but the development of numeracy through the
subject is not systematicaly developed. Similarly, athough there are one or two examples in pupils
work of computer-generated graphs, the school does not make the best use of new technology to aid
the pupils learning in science. Panning is based on locd authority guidelines, which give good
guidance on learning through experiment and investigation. However, the absence of effective
monitoring has led to some lack of progression in the development and acquisition of pupils knowledge
and skills, with younger pupils being introduced to some ideas at quite an advanced level for their age,
compared to work in the same area being given to older pupils. Following recent changes in the way
the subject is taught, however, there is now more challenge for the older pupils to build on ther
knowledge and skills through experimental work, and this is beginning to have a marked effect on
improving their achievements. The school benefits from an extracurricular nature club run by parents
that exploits the schools' natural surroundings for the benefit of the pupils.
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ART AND DESIGN AND TECHNOLOGY

%A,

97.

Only one design and technology lesson was observed during the inspection; there was no opportunity to
see any art lessons.  Judgements have been based on a scrutiny of pupils work and discussions with
pupils and subject coordinators. There have been some improvements in both subjects since the last
inspection. The school now provides a more balanced curriculum in art, although standards achieved
by pupils by the age of nine are below average. The planned basis for design and technology is now
very much better, and pupils achieve standards that are appropriate for their age.

The school now provides a broader curriculum in art, covering all aspects of the Nationa Curriculum.

The school has introduced the use of sketchbooks for pupils to record their drawings and observational
work. However, the teachers acknowledge that they lack the expertise to teach pupils different

techniques, and this is reflected in the standards of observational drawing and painting which, in most

cases, are below average. Pupils try hard to represent objects accurately when drawing in pencil, but

they have not been taught appropriate techniques which would help them, for example, to produce
different qudities of line and tone in their drawings. The deficit in skills is seen even more clearly in the
pupils paintings, most of which are of a much lower standard than is norma for their age. The work
of the younger pupils who are at an early stage of developing their artistic skills is generally better than
that of the older pupils. In the Reception class, for example, paintings of animals are of an appropriate
standards for five-year-olds. A few pupils show artistic promise at this stage; for example, one painting

stood out from the other paintings because of its bold use of colour and redlistic representation of a
tiger. However, pupils who show this ability are not extended as they move through the school.

Pupils enjoy the practical aspect of design and technology, and talk enthusiastically about objects they
have made. In the lesson observed, they listened well, participated eagerly in the discussion and carried
out their evaluation of different drink products sensibly. They do not show the same enthusiasm for
recording their work. Much of the presentation in their design and technology books is shoddy, and
little attention is given to the quality of their diagrams, the way these are labelled and the depth of their
written comments. The written records do not give a clear picture of what pupils have achieved or of
the processes they have undertaken. Written work is not marked by the teachers, which misses
important opportunities to help pupils develop their literacy skills. For example, one pupil wrote on
successive evauations “1 would of put the materia ...”. Because the mistake was not corrected or
explained on the first occasion, its use became more ingrained on following occasions.

The design and technology lesson observed was good, and there were aspects of the lesson which
were very good. The teacher had planned a good sequence of lessons to develop pupils knowledge,
skills and understanding in a systematic and logical way. From their first lesson, the pupils were well
aware of the importance of hygiene when handling food. The lesson helped pupils to develop an
understanding that there are many factors which have to be taken into consideration when designing a
product, and that what appeals to one person may not appeal to another. The teacher also helped
pupils to enrich their range of vocabulary by focusing on suitable adjectives which could be used to
describe adrink. A particularly good feature was the teacher’s careful questioning which led pupils to
the conclusion that it is important to consider smell, colour, texture and consistency as well as taste
when evauating a drink product.

Both subjects make a good contribution to the pupils cultura development and their awareness of
different cultures. Pupils have studied examples of African art produced by Matisse and Picasso and
produced their own African masks. In design and technology, they have investigated the qualities of
Indian food and designed their own Indian meal. Some aspects of the work in design and technology
alow the teacher to develop the pupils socid skills. Before dividing the pupils into groups, the teacher
reinforced the need for consideration when working with others, the importance of considering other
peopl€’ s fedings when making comments and the need to take turns and work cooperatively.

The leadership in both subjects is satisfactory. The coordinators have brought about improvements and
now provide clearer guidance for other members of staff. The introduction of self-assessment sheets
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helps pupils to focus on the work they have done. They are encouraged to think of processes involved
in producing their finished products and whether they could have made improvements. However, the
teachers do not assess pupils work effectively, and do not, therefore, gain a clear picture of what they
need to do to improve standards. The storage and organisation of resources has improved, athough the
external location of the resources area is far from idea. These problems will be solved when the
school moves into its new accommodation. Neither coordinator has had the opportunity to monitor
what is happening in their subjects throughout the school, but time has been alocated for this to happen
as part of arolling programme of self-evaluation.

GEOGRAPHY AND HISTORY

100.

101.

102.

There have been good improvements in the provision for geography since the last inspection. A good
scheme of work is now in place, the subject is taught well and pupils make good progress. The leve of
provision and standards in history have remained at the same level aslast time, with sound teaching and
learning throughout the school.

Pupils reach standards in line with expectations in history in Key Stage 1 and in Year 4. In geography,
standards are higher than would be expected at Key Stage 1 and in line with expectations in Key Stage
2. A dgrong feature of the pupils attainment is the way they develop study skills alongside their
knowledge and understanding. They learn to use a variety of sources for evidence, from real objects
and books to interviews with people. In history at Key Stage 1, pupils compare aspects of life in their
own times with evidence of life in past times from sources close to their own experience. For example,
they describe how Cinderella's kitchen in the fairy tale would differ from their own kitchens at home.
In Key Stage 2, they learn to compare life in distant times, such as the Roman era, to life today, through
looking at specific aspects such as homes. In geography, in Key Stage 1, the pupils develop a good
awareness of issues that affect their lives, such as pollution and conservation. They demonstrate a
good awareness of good and bad practice in these areas by designing eye-catching posters to promote
conservation and discourage litter. 1n Key Stage 2, pupils widen their knowledge of the world and by
the end of Year 4 can use maps in a variety of scales to locate near and distant places. They have a
sound understanding of some important similarities between countries, such as the need to provide food
and engage in trade as well as differences in customs and climates.

Only one lesson was seen in geography and part of a lesson in history, so judgements on teaching and
learning rely to some extent on the scrutiny of work and conversations with pupils. The standard of
teaching and learning is good in geography and at least satisfactory in history. In geography, teaching is
guided by good subject knowledge that informs lively debates on relevant issues. The pupils respond
very well to this simulating teaching and make good progress in their knowledge, understanding and
skills. Their speaking and listening skills are improved by these lessons, and good links are made with
other subjects. For example, they are encouraged to use scientific terms like ‘rusting’, ‘eroding’ and
‘dissolving’ in their debate on conservation. Lessons proceed at a brisk pace, and good use is made of
resources, for example, a collection of items of litter to focus the pupils attention. From the evidence
seen, the teaching is satisfactory in history. Pupils are encouraged to use first-hand and secondary
sources of information to compare aspects of life present and past. The teachers pay attention to the
needs of the pupils in each key stage and ensure that they cover the agreed scheme of work. An
adequate range of resources is used effectively to support lessons. In both subjects, there is
insufficient attention to the development of writing. There is no obvious policy to use the pupils written
work to systematicaly improve grammar and spelling, and little evidence of redrafting to extend and
improve the content of the written work. Pupils with specia educational needs receive good support,
both from the teacher and from very effective classroom assistants. The coordinator has a good
overview of the subjects across the school and is aware of how the schemes of work are being
implemented, athough there has, as yet, been no forma monitoring of teaching and learning. There is
good advice and support available for colleagues, and information gained from in-service training and
outcomes of meetings with staff from other local schools are effectively disseminated. There is a good
climate for learning and clear educationa direction for both subjects.
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INFORMATION TECHNOLOGY

103.

104.

105.

106.

107.

There have been a number of improvements in the school’s provision for information technology since
the last inspection, but they have not been enough to enable the school to keep pace with nationa
developments over the last few years or to provide pupils with sufficient opportunity to develop the
necessary skills. The school’s resources for teaching the subject have improved, and most teachers
are now more confident in using computers. The school till does not make enough use of information
and communication technology as a learning tool in other subjects and the time alocated to the subject
is still insufficient. Pupils attainment is below the national expectations at the end of Key Stage 1 and
by the age of nine. Progress throughout the school has been unsatisfactory for all pupils, including
those with specia educational needs, but recent improvements in teaching the subject are leading to a
gradua improvement in the rate of progress.

By the end of Key Stage 1, most pupils are able to use a word processor to produce short sentences.
They know how to use some basic features of the program, such as atering the size and colour of the
text. They do not yet understand or have the opportunity to learn how to use the word processor as a
tool to help them with their writing by drafting text, and then editing their work. They produce pictures
using a graphics program, athough some pupils still have difficulty controlling the mouse with accuracy.
They have a basic understanding about how to use a CD-ROM to find out information, but have little
opportunity to use different CD-ROMSs in connection with their work in other subjects. They can give
a smple sequence of instructions to make a programmable robot move. They do not yet know how a
computer can be used to handle data.

By the age of nine, the pupils have learnt how to use other features of a word processor, for example
the use of the spellchecker. However, because they receive few opportunities to use computers, most
pupils have till not started to use the word processor as atool to help them with the process of drafting
and redrafting their work. They use a wider variety of tools and show greater precision when using a
graphics program, for example, to create repeating images. They have not yet learnt how to combine
information from different types of computer program in order to produce more complex documents
which take account of the intended audience. They have learnt how to enter data into a data-handling
program in order to produce bar charts, pie charts and line graphs, but they have not yet learnt how to
create and interrogate a database. Pupilsin Year 4 are learning to find information on the Internet. On
their residential visit, they have also had the opportunity to see how sensing equipment can be used to
record birds feeding times, and how this information can then be represented in graphical format.

On the few occasons when teachers do provide teaching sessions, the quality of teaching is
satisfactory. In alesson for pupilsin Year 1, for example, the teacher questioned pupils well about how
to locate and start a program, thus consolidating knowledge and ensuring that pupils were familiar with
this essentia skill. She then gave clear explanations about how to use the program which smulated the
movements of a programmable robot. This prepared pupils effectively for their individua practice
sessions. However, the length of time elapsing between this session and the first opportunity for a pupil
to practise at the computer was too long, and much of what had been taught was forgotten.

Overdl, the teaching of information technology is still unsatisfactory because of the lack of planned
opportunities to teach pupils new skills and insufficient provision for pupils to practise and consolidate
their learning. Little attention has been given to the use of information and communication technology
in teaching in other subjects or exploring ways in which this type of usage can enhance pupils
information technology skills. A good example of ways in which these two purposes can be combined
was seen in its infancy in a design and technology lesson. Pupils had completed a tasting session in
which they were evaluating different types of drink. The teacher explained to the pupils that they
would subsequently be building a database from the information gathered from people's responses.
They would then be able to interrogate the database to find out which factors are most important when
designing a new drink. No other instances were observed of such well-integrated work, but the
example illugtrates that the school’s provision in this respect is gradualy improving. A few pupils with
specia educational needs have more opportunities than other pupils to use computers to help them
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100.

110.

acquire literacy skills. A good session was observed in which an assistant combined the use of a
spelling program and some clearly focused questions to help a pupil make progress in learning how to
spell words beginning with ‘fl’.

The pupils progress has been affected by other factors. The coordinator’s absence for two terms on
maternity leave caused a temporary interruption to the development of the subject, even though some
useful work was undertaken by the temporary coordinator. The distribution of computers and the lack
of space within the classroom restrict the use of computers to one or two pupils a a time and make it
very difficult to teach pupils efficiently. Until recently, the school’s equipment and the lack of suitable
software made it difficult to fulfil many of the requirements of the information technology syllabus.
Recent investment has provided much more appropriate equipment, athough the ratio of computers to
pupilsis still somewhat low. A further significant factor is the fact that most of the school’s computers
are not used for a large part of each school day. The small amount of time they are used each day is
insufficient to enable pupils to make the necessary progress to reach the nationally expected levels.

A number of initiatives make good contributions to pupils progress in the subject. A parent regularly
provides good quality teaching for pupils in Years 2 and 3 on one afternoon each week. The one-to-
one tuition has enabled pupils to make progress with specific aspects of the subject, but the organisation
of such persondised tuition is not the most efficient use of the time which is generoudy donated, and it
takes a good number of weeks before all pupils have covered the planned objectives. Once a week
after school, pupilsin Year 4 have the opportunity to attend computer club, which is run by a teaching
assistant and her husband. On these occasions, pupils who attend manage to cover a wider variety of
applications than are covered during norma lessons.

The coordinator has produced an elementary form of assessment, but the assessment sheets are not
used consstently by staff, and are not sufficiently flexible to identify what higher-attaining pupils are
aready able to do, so that appropriate work can be planned to help them to make progress. The
assessments are dso not yet used effectively to identify pupils who need additiona help. Some
members of staff are beginning to make effective use of information and communication technology
themsalves, for example, by producing attractive labelling for displays. In the Reception class, the
teacher had used a digital camera very effectively to produce a record of the pupils visit to Carey
Camp. Thereisno collection of work which pupils have accomplished in information technology which
could serve as an illustration of levels of attainment or as a celebration of pupils achievements. There
is very little evidence of the use of information and communication technology in the work pupils
undertake in other subjects.

MUSIC

111

112.

Provision for music has improved since the last inspection, when there was no active coordinator. The
subject is now coordinated and taught effectively throughout the school, and pupils reach standards in
line with expectations for their age in Key Stage 1 and in Year 4. The standard in singing depends on
the level of support available for the pupils. When given a suitable starting note or a musica
accompaniment, they sing well, keeping in tune and putting good expression into their voices. In Year
4, the pupils have a reasonable sense of rhythm, and keep a steady beat, although some of the boysin
the group find it difficult to do this. On the other hand, some individua boys showed great aplomb
when singing solo parts in preparation for a forthcoming production. All the pupils appreciate the
difference between various styles of music and the moods that can be created. There was no evidence
on which to base judgements about the pupils composing skills.

Pupils respond very positively to music. They enjoy the lessons and join in the singing and activities
enthusiagticaly. They behave well, though on some occasions, when they are dtting in the same
formation for long periods, some boys tend to disengage from the lesson. The subject makes a good
contribution to the pupils persona development by giving them opportunities to perform in public and
motivation to practise and improve their skills.
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The standard of teaching was good or very good in the small number of lessons seen. The coordinator
teaches al classes throughout the school, and her lively and stimulating teaching engages the pupils
interest and promotes very podtive attitudes and good learning. Although not a specidist, the
coordinator has become very wel informed through in-service training, and this has enabled her to
make steady improvements in teaching and standards throughout the school. Relationships in the
classroom are very good, and the teacher manages the pupils very effectively. Pupils with specid
educationa needs, including behavioura difficulties, receive good support and are fully included in al
lessons. The teacher keeps a careful eye on individuas during activities in order to assess their
understanding and skills, and intervenes to offer appropriate support and guidance. For example, pupils
who are experiencing difficulties keeping a steady beat are given opportunities to practise individualy in
order to be able to join in with the group.

The curriculum is well organised so that the pupils experience a balance between al the different
aspects of music. The coordinator's enthusasm and dedication contributes enormoudly to the
standards achieved and the opportunities available. The pupils are currently preparing for a summer
performance, for example, that will involve parents and the wider community in active roles, giving the
pupils an invauable insght into the potentia life-long rewards of musicd activities. In addition to the
school curriculum, the pupils aso have the opportunity to learn to play a musica instrument. Currently
violin and recorder lessons are offered. There is dso an after-school country-dancing club which
atracts a good number of pupils. Currently most of these are girls, but there is an open-door policy and
in the past plenty of boys have attended.

PHYSICAL EDUCATION

115.

116.

117.

118.

Only two physica education lessons took place during the inspection. As no dance or gymnastics
lessons were observed, it is not possible to compare current standards in these aspects of physica
education with those found at the time of the last ingpection. The school has, however, maintained high
gtandards in swimming, and the pupils continue to show enthusiasm for their physical education lessons.
Pupils achieve standards which are appropriate for their age in athletic activities at Key Stage 2 and in
ball-control skills at Key Stage 1.

The quality of the teaching in physica education is satisfactory. A soundly planned lesson at Key
Stage 1 helped the pupils to make satisfactory progress in developing their bal-control skills, and to
learn the importance of being dert and dodging when playing smal-sided games. The pupils were
given appropriate activities and provided with a clear explanation and demonstration of how to dodge
opponents. The closing activities were alowed to go on for too long, which diminished the overal
effectiveness of the lesson. At Key Stage 2, the pupils were given clear explanations and opportunities
to practise events planned for the school’ s forthcoming sports day. The pupils learnt some important
points about different techniques to use when running short and long distances. The presence of
assistant staff ensured a good level of supervision, which kept pupils actively engaged throughout the
lesson. However, the teacher’s own time was used ineffectively for much of the lesson, timing
individua pupils as they did short sprints.  This could have provided a good opportunity for pupils to
develop responsible attitudes by organising the races, and undertaking and recording the timing, thus
freeing the teacher to observe pupils performance and provide greater teaching inpuit.

The quality of learning in physica education is satisfactory. The most positive feature is the pupils

willingness and enthusiasm to participate. Some of the races in the Key Stage 2 lesson developed a
healthy sense of competitiveness, and an incident in which a leading runner fell enabled the teacher to
reinforce concepts of good sportsmanship, to which the other pupils responded well. Some
unnecessary chatter from pupils in both lessons, and the occasiona minor squabble amongst the older

pupils detracted from the generally positive atmosphere of the lessons.

The school places particular emphasis on swimming and there are regular swimming sessions during

the first two terms for dl pupils. As aresult, pupils quickly gain confidence in water. By the time they
leave school, nearly al pupils achieve the standards expected for the end of Key Stage 2; they swim 25
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metres unaided and know the principles and skills of water safety and surviva. Many pupils have
progressed beyond these standards and swim much longer distances.

The school has started to introduce self-assessment tasks for pupils in physical education. From the
few examples seen, the practice is effective in that it helps pupils to evaluate their own performance,
reflect on what they have learnt and assess how they might be able to improve. However, teachers
miss opportunities to develop pupils literacy skills through this smple exercise. Mistakes in pupils
writing are not corrected and the same mistakes can be seen repeated in written work produced for
other subjects.

The school provides an appropriately balanced programme of physical education, which is enhanced by
extracurricular activities run by the staff for pupils in Key Stage 2, with occasiond help from parents.
The school recently inaugurated and hosted a festival of football for other smal schools in the area.
Despite the doping nature of the playing field, the school’s outdoor accommodation for physical
education isgood. Indoor accommodation for gymnastics and dance istotaly inadequate as there is no
school hall. The school compensates for this lack by using the locd village hall. These shortcomings
will be rectified when the school movesinto its new accommodation next year.

RELIGIOUS EDUCATION

121.

124,

Pupils reach standards in line with the expectations of the locally agreed syllabus at the end of Key
Stage 1 and in Year 4. They have a good knowledge of their own and other religions, and an
awareness of how religious ideas can affect their own and other people’s lives. For example, they link
four important events in their own life with the important events as celebrated by religious festivals.
The pupils written work demonstrates an appropriate level of knowledge and understanding of
different religions for their age. Older pupils demonstrate an ability to think for themselves about how
other religions compare with Chrigtianity, illustrated by the questions a Year 4 pupil prepared for an
interview with a Jewish person. The questions showed a good appreciation of the significance of
fedtivals and customs in areligion.

The pupils have postive attitudes to learning. They engage enthusiastically in discussions and show a
willingness to express their own ideas, for example in the form of prayers or thoughts for assemblies.
In aKey Stage 1 lesson, the pupils showed great interest in al the different aspects of the local church
following a visit, particularly when the teacher used their observations as the basis for discussion.

Only one lesson was observed during the inspection, in which the quaity of teaching and learning was
good. The evidence from discussions with pupils and scrutiny of the work in their books is that the
quality of teaching and learning is good throughout the school. The subject is mostly taught by the
coordinator, who is very knowledgeable and committed. She communicates her enthusiasm effectively
to the pupils, and generates a lively interest in al aspects of the subject. Resources have been
improved since the last inspection, and are well used to support learning. There are now artefacts in
the school, for example, to help make the teaching about other religions interesting and relevant. The
teacher also makes some effective use of new technology, for example in taking digital images of the
church visit from which the pupils can develop their written work. Relationships are good between the
pupils and between the teacher and the pupils, and the pupils show courtesy and respect.

Lessons are planned to provide a baance between knowledge of the religions selected by the syllabus
and an understanding and appreciation of how religious beliefs affect people’ s lives. Pupils with specia
educational needs receive appropriate support and make good progress along with their peers in their
knowledge and understanding. Although the pupils work is marked, this strategy is not used
effectively to improve the standard of their grammar, punctuation or spelling, or to extend their powers
of self-expression. Repeated grammatical errors are sometimes ignored, for example, and there islittle
evidence of pupils being asked to redraft and extend their written work to make improvements. The
subject makes a good contribution to the pupils persona development by engaging them in debate on
important issues and encouraging them to reflect on their own and other peopl€e’ s values and beliefs.
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